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Title 

Loud or Soft

Time Frame
One 30-40 minute lesson

Overview
Students sing songs, listen to music, and make decisions based on the purpose of the music. 

Standard

Critical Analysis  
	Arts Benchmark


	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary. 
	M–CA–E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge 

Student Understandings 

Based on their knowledge of musical elements and musical skill development, students formulate criteria for evaluating music and musical performances. They make decisions based on the purpose of the music and the diverse styles of music, being aware that individual interpretations and preferences may differ.

	Grade-Level Expectations (GLEs) 

	Grade 1
	 Science

	19.    
	 Describe and demonstrate the volume of sound (e.g., soft, loud) (PS-E-C)


Interdisciplinary Connections
Students describe and demonstrate the volumes of sound by singing a variety of songs.

Vocabulary  

big pats (steady beat or heartbeat), little taps (rhythm), comparatives -- fast/slow; loud/soft; loud/soft; neutral syllable, singing voices

Materials and Equipment 

Songs included in this lesson:  “Hot Cross Buns,” “Engine, Engine Number 9,” “Hush, Little Baby,” Lucy Locket, recording of “The Little Train of the Caipira” by H. Villa-Lobos

Prior Knowledge

Students know all of the songs in this lesson except “Hush Little Baby.”  Students have experience in playing circle games and in moving both independently and as a mirror image of the teacher.   Students can keep a steady beat (big pats) on their legs or on other parts of their bodies.  They demonstrate little taps with their hands to demonstrate “the words of the song.”  They are able to sing tunefully in several keys that are appropriate for young voices and can identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.).  
Sample Lesson  

Students form a circle and sing “Hot Cross Buns.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  They sing the song one more time while putting “spider pats” on their legs.  Students sing “Hot Cross Buns” in their loud voices (singing voices, not shouting voices) and then in their soft voices.  Sing the song three or four more times alternating between loud and soft as directed. 

Sing the song, “Lucy Locket,” on a neutral syllable and ask the students to identify the song but to keep the answer “in their heads.”  Students listen again to the song on a neutral syllable so they can “check their work.”  Ask the students to begin singing the song that is in their heads by using a known prompt, i.e., “Here we go” or “Ready and sing.” On the starting pitch, say “We can find out if everyone thought of the same song.”  Students sing the song and pat the steady beat.  Ask students to sing in their loud singing voices when the teacher cups her hands behind her ears or to sing in their soft singing voices if she puts her finger to her lips.  After the students are able to handle this task successfully, they will play the game several times until about one-third of the students get a turn.

Direct students to sit in their places, and explain that they will listen to a piece of music that has loud and soft sections.  Tell students to use specific signals to indicate when the music is loud (cup hands behind ears), soft (put finger on lips), fast (thumbs up), and slow (thumbs down). Students listen to “The Little Train of Caipira” and indicate what they hear by showing the pre-arranged signals.  After listening to the music the first time, guide a discussion about the music and how it changes.  Students listen to the music again and, using signals, show loud/soft, fast/slow sections as well as sections in which the music gradually becomes louder or softer.  Tell them to raise their hands slowly (palms up) as music gets louder and to lower their hands slowly (palms down) as it gets softer.
Ask students to stand and guide them as they sing “Engine, Engine Number Nine” while walking around the circle.  Lead students in moving quickly or slowly.  Ask students to chant the rhyme loudly or softly as directed by the teacher.  The students chant the rhyme several times in this manner while walking around the circle.

As the students prepare to leave the classroom in a single file line, sing the good-bye song, “Hush Little Baby.”     

Sample Assessments  
Formative  
Observe the students patting the steady beat, identifying a known song, indicating dynamic levels of loud, soft, getting louder, getting softer, tempo changes of fast and slow using pre-arranged signals, singing known songs, and playing games.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R.,  Goetze, M., et al. (2004).  Share the music [grade 1 -- “Hush, Little Baby,” p. T295 (CD6:20);  “Lucy Locket,” p. T284 (CD7:25);  Kindergarten -- “Engine, Engine Number Nine,” p. T136 (CD 3:32); “The Little Train of the Caipira,” p. T169 [CD4:20] grade 3 -- “Hot cross buns”, p. 359 (CD8:31)].  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al (2008). Spotlight on music (teacher’s ed., grades 1 & 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002).  An American methodology: An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

Oh, A-Hunting We Will Go

Time Frame  
One 30-40 minute lesson


Overview
Students listen to, read, and sing storybooks that change familiar lyrics in different ways.

Standard
     Aesthetic Perception 
	Arts Benchmark


	Recognize that there are many possibilities and choices available in the      creative processes of music. 
	M–AP–E4


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students experience various ways of producing music through singing, listening to music, playing traditional and non-traditional instruments, and using various sound sources.  They explore ways to create music using familiar patterns or techniques in new combinations or selecting from a variety of sources.

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	1 a.   
	 Demonstrate understanding of phonemic awareness by creating and stating a                               series of rhyming words, including consonant blends (ELA‑1‑E1)


Interdisciplinary Connections
Students create and state a series of rhyming words by completing a word grid.

Vocabulary  
lyrics, heartbeat, rhythm, loud, soft

Materials and Equipment 

“Twinkle, Twinkle, Little Star” (see resources), “Oh, A-Hunting We Will Go” (see resources)

Prior Knowledge

Students are familiar with all the songs in the lesson except “Oh, A-Hunting We Will Go.”  Students have experience in playing circle games, moving independently and as a mirror image.  Students can sing tunefully in several keys that are appropriate for young voices, and they know many songs and games.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies and little taps with their hands to demonstrate “the words of the song” which they know as rhythm.  Students know to form a circle when they enter the classroom. 

Students know several interactive “hello songs” that are sung as greetings.  Students have demonstrated the ability to work safely and correctly with common percussion instruments.   Students can identify well-known songs from neutral syllables (e.g., loo, doo, bah) when sung.  Students can sing known songs following a prompt on a starting pitch.

Sample Lesson  

To begin the lesson, have students form a circle and sing the song, “Looby Loo.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the students.  Students sing “Looby Loo” again while the teacher non-verbally gives an indication for the students to play the game.  When the game is over, the students continue to sing the song. The teacher leads them as they march on the heartbeat to their places in the story corner.  

Ask the students to identify the well-known song, “Twinkle, Twinkle, Little Star,” while the teacher sings it on a neutral syllable.  The first time, “Twinkle, Twinkle, Little Star” is read, the students look at the pictures of the different children from around the world.  The second time sing “Twinkle, Twinkle, Little Star” with the students using the words from the book as they look at the pictures and turn the pages.  Finally, lead a discussion with the students about the different words and pictures read/sung/seen by the children in the book.  

Direct a student discussion of rhyming words.  The students give examples of rhyming words to complete a word grid (view literacy strategy descriptions) when the teacher says the following words:  star, high, blue, green, cat, out, hello, bye.  Introduce the story/song, “Oh, A-Hunting We Will Go,” and begin singing the song.  Before each page is turned, ask students to guess what the rhyme will be before seeing the author’s answer.  After the students read (sing) the book, direct the students to stand up and sing the song as they tiptoe the heartbeat to end the lesson.   

As the students make single file line, sing the good-bye song, “Hush, Little Baby.”
Sample Assessments   

Formative 

Observe the students patting the steady beat, walking the steady beat, naming rhyming words, identifying a known song, completing the word grid, and singing a new song.
Extensions
Students may also practice the activity using other rhyming songs such as “No More Pie.”
Flash cards with rhyming words may be used to extend this lesson.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [Kindergarten -- Twinkle, Twinkle, Little Star, T98 (CD2:36); grade 1 -- Hush, Little Baby, T59 (CD2:36); Lucy Locket, T284 (CD5:49)].  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M. C., de Frece, R., et al.  (2008).  Spotlight on music [Kindergarten -- Oh, A-Hunting We Will Go, T62 (CD3:18)] New York: Macmillan/McGraw-Hill.
Eisen, A. & Robertson, L.  (2002).  An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.
Kubler, A. (illustrator).  (2002).  Twinkle, twinkle, little star.  Auburn, ME:  Child’s Play 
(International) Ltd.
Langstaff, J. & Parker, N. W. (illustrator).  (1991).  Oh, a-hunting we will go.  New York:  Aladdin Books/Macmillan Publishing.





Rhyming Words Word Grid

	Teacher says:
	Student
	Student
	Student
	Student

	star
	are
	car
	
	

	high
	
	
	sky
	

	blue
	two
	
	
	new

	green
	
	seen
	bean
	

	cat
	fat
	
	sat
	

	hello
	yellow
	
	
	

	bye
	try
	
	
	spy

	
	
	
	
	


Title 

Opposites!

Time Frame
One 30-40 minute lesson

Overview
Students sing songs and listen to music while using basic music terminology to describe opposite characteristics in the music they perform and hear.
Standard

Aesthetic Perception 
	Arts Benchmark


	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions.
	M–AP–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students describe music by using descriptive terminology and basic music vocabulary to express characteristics of music.  They become aware of ways in which contrasts are made within music and how to express these contrasts. As students listen to music, they may reflect upon the expressiveness of the music through various means other than verbal description.  

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	53.    
	Use active listening strategies (e.g., making eye contact, asking questions,  restating acquired information and procedures) to acquire information and  understand procedures (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to acquire information about musical selections.

Vocabulary  

big pats (heartbeat), little taps (rhythm), loud, soft, fast, slow

Materials and Equipment 

songs used in this lesson -- “Charlie Over the Ocean,” “Lucy Locket,” “Hush, Little Baby,” “Looby Loo,” recording of  “In the Hall of the Mountain King” from Peer Gynt Suite by E. Grieg, (optional cards to indicate loud/soft and fast/slow)
Prior Knowledge

Students are familiar with all the songs except “Hush, Little Baby.”  Students have experience in playing circle games, moving independently and as a mirror image of the teacher.  Students can sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies. Students can identify well-known songs from neutral syllables (e.g., loo, doo, bah) when sung.  Students know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

Students form a circle and sing the song, “Lucy Locket,” with the teacher.  After the song has been sung one time, sing any common “hello song” to greet the students.  Students sing “Lucy Locket” again while getting the pocket for the students to play the game.  The song is sung several times so that several students can play the game.  When the game is over, the students continue to sing the song while they are led to sit down.  

Ask students what kind of singing they needed to use to help “Lucy Locket” find her pocket.  They use the descriptive words loud and soft to describe the singing, louder when “it” is close to the pocket and softer when farther from the pocket.  Sing the song “Charlie over the Ocean.”  Students begin singing the song that is in their heads with a known prompt, i.e., “Here we go” or “Ready and sing,” on the starting pitch, “so we can find out if everyone thought of the same song.”  Students sing the song and pat the steady beat.  The students and teacher sing this echo song two or three times with the students singing with the same dynamic level as the teacher.  Ask the students to show if they are singing softly by putting their fingers to their lips and to show if they’re singing loudly by cupping their hands behind their ears.  Then ask the students to name some opposites, e.g., loud/soft, fast/slow, high/low, up/down.  Tell the students to sing “Charlie over the Ocean” again in a different way by echoing phrases with the opposite dynamic level.  Students put their fingers to their lips if the teacher is singing softly and then they sing loudly, which would be opposite of the teacher.  Repeat several times as students respond by singing with the opposite dynamic level.

Students sit in their places and listen to a piece of music that has opposites just as they demonstrated.  Say that the music also tells a story and that after they figure out the opposite parts, they will talk about what story the music is telling.  Again, give the students specific signals to indicate the loud/soft and fast/slow sections (for example: fingers on lips for soft, hands cupped behind ears = loud, thumbs up = fast, thumbs down = slow) before listening to the music, beginning with a signal for the first music they hear.  Students listen to “In the Hall of the Mountain King” and indicate the dynamic and tempo levels.  After listening to the music the first time, guide a discussion about the music and how it changes.  Students discover that the music begins very softly and very slowly and that it gradually gets louder and louder and faster and faster.  Then ask the students what kind of story they think the music is telling.  Students respond with several answers and reasons during the discussion.   Finally, students listen to “In the Hall of the Mountain King” one more time to show the dynamic and tempo changes with pre-arranged signs or cards.

Lead the students in “Looby Loo” as they sing and play the game, which again uses some opposites (right hand, left hand, right leg, etc.)  Then, as students make single file line, sing the good-bye song, “Hush, Little Baby.”
Sample Assessments   

Formative 

Observe students patting the steady beat, naming opposites, identifying a known song, listening to a recording of a masterwork, and using descriptive terminology while discussing it.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., 

Goetze, M., et al. (2004).  Share the music [grade 1 -- Charlie Over the Ocean, T220 
(CD4:53), Hush, Little Baby, T59 (CD2:36); Lucy Locket, T284 (CD5:49)].  New York:  
Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 2). New York: Macmillan/McGraw-Hill. [p. 346: “In the Hall of the Mountain King” by Grieg, (CD17:24)]
Eisen, A. & Robertson, L.  (2002).  An American methodology:  An inclusive approach to 
musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

Identifying Appropriate Behavior

Time Frame
30 - 45 minutes

Overview
Students discuss performance etiquette, listen to and view audio and video clips of performances, and select the image that represents the appropriate behavior for the context and musical style of each performance.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize and demonstrate behavior appropriate for various musical environments.
	M–AP–E6


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings
Students are knowledgeable about appropriate behavior when attending performances in various venues, such as listening attentively and quietly, showing respect and appreciation for the performers, and moving only prior to or following the performance. Students exhibit the appropriate behavior when listening to peer or guest performers or when attending a musical event.
	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	54.    
	Listen and orally respond to information presented in a variety of media, such as audio and video recordings (ELA‑4‑E6)


Interdisciplinary Connections
Students listen and orally respond by identifying the appropriate behavior for a variety of musical instruments.

Vocabulary  
performance, audience, intermission, concert hall
Materials and Equipment 
Internet, media player, worksheet, pencils

Prior Knowledge  
Students have knowledge of and exposure to a variety of musical environments.
Sample Lesson  

Ask students if they have ever been to a concert in a music hall. How did they behave? Include the following information in a discussion about the appropriate behavior. During the concert, the audience sits quietly so as not to distract the performer and so that everyone can hear and appreciate the music. Members of the audience try not to cough, and do not talk, sing, or hum during the performance. They may clap at the end of each musical composition, but may only leave the concert hall between musical selections and at intermission. 

However, there are things that the audience can do during the concert. People in the audience can observe the expressions and movements of the musicians and the conductor. They can try to identify the instruments that are playing by the sounds that they make. The audience listens for 

changes in the music (i.e., faster, slower, softer, or louder), and they listen to see if the music repeats itself. People in the audience smile when they hear music that they enjoy.

Students observe appropriate concert hall behavior by viewing some of the following websites.

Symphony Orchestra in Hamburg, Germany

http://alexrossmusic.typepad.com/photos/uncategorized/2007/03/28/elbe_philharmonic_hall_interior.jpg
Symphony Orchestra in Munich, Germany

http://www.laserist.org/Laserist/munich.jpg
Gavin Blake and Ensemble on stage at Alice Tully Hall in New York

http://www.panonthenet.com/articles/others/img/garvin.JPG
Tell students that during other kinds of musical performances (i.e., Cajun, zydeco, jazz, rhythm & blues, etc.), the audience is expected to clap, sing, move to the beat, even dance. In these situations, the performer may be disappointed if the audience does not participate in some manner. 

Invite students to share their experiences at musical performances in which the audience participated. Solicit and discuss examples from a variety of musical settings including parades, festivals, churches, and parties. Ask them to share what behavior was appropriate and what was inappropriate in each of those settings.  

Tell students that during these performances, the audience often claps a steady beat along with music. Demonstrate by clapping 1, 2, 3, 4, 1, 2, continue, and ask students to join you.

Allow students to listen to music in which the audience participates.  Determine whether students can get up and dance or, since they are inside a classroom, they should only sit, clap, snap, sing and move from side to side. Model the appropriate behavior

Audio clip - Clifton Chenier and zydeco band - http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecosont
Then, play the following video and audio clips. Have students use the worksheets to identify and circle the appropriate audience behavior for each performance. Before playing each sample, tell students the name(s) of the performers, the event (ex. festival), and where the performance took place (ex. outdoors).  

Video clip - White Eagles Mardi Gras Indian Tribe – Mardi Gras Day performance and prior rehearsal http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html  (Go to video clips, click on Mardis Gras Indians, then click on RealPlayer)

Audio clip - Sergei Prokofiev, Lt Kijé Suite performed by Czecho-Slovak Philharmonic Orchestra – Concert hall performance http://www.classicsforkids.com/music/music_view.asp?ID=20
Video clip -  Walter Mouton & Scot Playboys - Cajun music and dance – Dance hall performance

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#mardigrasindian
Audio clip - The Moores School Symphony Orchestra and Chorale  – Concert hall performance

http://www.music.uh.edu/audio/index.html
Video clip - Clifton Chenier and Zydeco band - Outdoor festival performance http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecomusic
Audio clip - Hot Tamale Brass Band performing “When the Saints Go Marching In” - Second-line and street parade performance http://www.hottamalebrassband.com
Extension
Repeat the lesson and substitute other video and audio clips of musical performances in various contexts.  Take students on learning experiences that will expose them to a variety of musical styles. Invite musicians that represent a variety of musical styles to perform at school. The local organizations listed below under Resources may be helpful.  

Sample Assessments   
Formative 

Observe participation during discussions and review worksheets to determine each student’s success at identifying appropriate behaviors for the various musical styles, environments, and events.

Resources 
Audio and video clips of Louisiana traditional culture – Louisiana Folklife Program

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html
The following websites contain information about regional orchestras.
http://www.rapidessymphony.org/
http://www.acadianasymphony.org/
http://batonrougesymphony.org/
http://www.shreveportsymphony.com/
http://www.lpomusic.com/index.php?q=node/90
Identifying Appropriate Behavior

Name______________________________

Circle the appropriate behavior.

	Musical Performance
	
	Sit still and quietly
	
	Clap, move, and sing

	#1.
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Title     
Skip to My Lou


Time Frame  
One 30-40 minute lesson


Overview
Students sing songs and identify same and different parts of the music in a performance while listening.

Standard

Critical Analysis  
	Arts Benchmark


	Identify simple music events (e.g., dynamic change, meter change, same/ different sections) while listening to a work.
	M–CA–E2


Foundation Skills 
Problem Solving, Linking and Generating Knowledge

Student Understandings 

As students listen to musical selections, they identify the characteristics of the music and any changes that occur as the music progresses.  Students apply what they’ve learned about the various concepts of music as they listen, and describe the characteristics using musical terminology.  

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	53.    
	Use active listening strategies (e.g., making eye contact, asking questions, restating acquired information and procedures) to acquire information and understand procedures (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to discuss similarities and differences in songs.

Vocabulary  
steady beat or heartbeat, comparatives -- fast/slow; loud/soft; smooth/jerky; loud/soft; same/different; neutral syllable
Materials and Equipment 

recording of “Ballet of the Unhatched Chicks” by Maurice Ravel

Prior Knowledge
Students have sung all songs in this lesson.  Students have experience in playing circle games, moving independently and as a mirror image of the teacher. They can keep a steady beat (big pats) on their legs or on other parts of their bodies.  Students are able to demonstrate little taps with their hands to demonstrate “the words of the song.”  Students know to form a circle when they enter the classroom.

Sample Lesson  
Students form a circle and sing the song, “Looby Loo.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  Students sing the song again and play the game while singing.  After playing the game at least one time, direct students to raise their hands when the music “changes” in the song.  This time the students sing the refrain and one or two verses but do not play the game.  The object is to get the students to discover that one section is the “Here we go looby loo” part and the other section begins “You put your right hand in.”  Students identify these sections as “same” and “different.”

Sing, “Hot Cross Buns,” on a neutral syllable and asks students to identify the song but keep the answer in their heads.  Ask the students to begin singing the song that is in their heads with a known prompt, i.e., “Here we go,” “Ready and sing,” on the starting pitch, “so we can find out if everyone thought of the same song.”  Students sing the song two or three times and pat the steady beat.  Ask the students to determine which parts of the song are the “same” and which are “different.”  Students cross their arms over their chests with their hands on their shoulders when they sing the “hot cross buns” sections. They put their hands on their head when the music changes.  Students put their hands on their heads when they sing “one-a-penny, two-a-penny” and go back to the first position when they sing “hot cross buns” again.

Direct students to sit in their places and listen to a piece of music that has the same and different sections.  Say that the music also tells a story, and that after they figure out the same and different parts, they will talk about the story the music is telling.  Again, give students specific signals to indicate same and different sections.  Students listen to “Ballet of the Unhatched Chicks” and indicate the sections.  After listening to the music the first time, guide a discussion about the music and how it changes.  Then ask the students how baby chicks get out of their eggs.  Students respond with several answers and movements to show how the chicks “get out.”  Tell students to imagine a baby chick trying to peck its way out of an egg as they listen to the music a second time. Using the same signals as before, show the same and different sections. Finally, have the students act out “Ballet of the Unhatched Chicks” by trying to “peck their way out” of their eggs.  Give each student a specific area in which to move.  

Ask the students about another song they know that has same and different sections.  Help the students to begin singing the song, “Skip to My Lou.”  The students are directed to skip around the circle as they sing the refrain of the song, “Skip, skip, skip to my Lou,” etc., and to follow the leader on the verses (e.g., walking into the circle four steps and back during the verse, flapping arms around the circle).  After singing the song, students explain how the song is divided into same/different sections.  As the students prepare to leave the classroom in a single file line, they sing the good-bye song, “Twinkle, Twinkle, Little Star.”     

Sample Assessments   
Formative 

Observe students patting the steady beat, signaling same and different sections of a piece of music with a predetermined signal, identifying a known song, discussing similarities and differences in songs contained in the lesson.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., Kindergarten). Glenview, IL: Pearson-Scott Foresman. p. 210.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [Kindergarten -- “Ballet of the Unhatched Chicks”,  (CD3:3); grade 3 -- Hot Cross Buns, p 359 (CD8:31)].  New York:  Macmillan/McGraw-
Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M. C., de Frece, R., 
et al.  (2008).  Spotlight on music [grade 1 -- Skip to My Lou, T102 (CD4:20); grade 2 -- Hot Cross 
Buns, p. 258 (CD13:27)].
Eisen, A. & Robertson, L.  (2002).  An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title  

B-I-N-G-O            

Time Frame 
30 minutes 
Overview
Students sing a song and perform a rhythm pattern from within the song on classroom instruments.  Students read the rhythm pattern and create new words that correspond with the rhythm pattern.

Standard

Creative Expression 
	Arts Benchmark


	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources. 
	M–CE–E1


Foundation Skills 
Communication, Resource Access and Utilization

Student Understandings 
Students demonstrate ability to remember and reproduce basic melodies and rhythmic patterns through singing and playing classroom instruments.  Students sing songs in tune as appropriate for their voice ranges.  They perform rhythmic patterns through speaking and singing, using body percussion, and playing a variety of classroom instruments.

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	6.   
	Identify words in categories with shared conceptual or definitional characteristics (ELA-1-E1)

	41.
	Create phonetically spelled written work that can be read by the writer and others (ELA-3-E5)


Interdisciplinary Connections
Students create words to complete the grid.  They identify words with definitional characteristics to sing new song lyrics.

Vocabulary  
song lyrics

Materials and Equipment 

chalk board, smart board, chart paper or overhead projector; non-pitched percussion instruments (rhythm sticks, claves, tone blocks, hand drums); melodic instrument on which to accompany the song
Prior Knowledge   
Students have knowledge of farm animals and basic knowledge of quarter notes and eighth-note pairs.
Sample Lesson   

B-I-N-G-O is a folksong from the United States.  Sing or play a recording of the song and invite students to sing along.  Allow students to play non-pitched percussion instruments in place of letters that are omitted as the song progresses.  At the conclusion of the song, all letters will have been omitted and students will tap the rhythm of the word B-I-N-G-O [quarter note, quarter note, 2 eighth notes, quarter note].  Write this rhythm on the board with the counts (1, 2, 3 & 4), or with rhythm syllables (e.g., ta, ta, ti-ti ta), as well as the letters (B-I-N-G-O) underneath. 
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Tap and count the rhythm, tap and sing B-I-N-G-O.  Have students do the same before they begin the song.

B-I-N-G-O

There was a farmer had a dog

and Bingo was his name-o.

B-I-N-G-O

B-I-N-G-O

B-I-N-G-O 

and Bingo was his name-o.


There was a farmer had a dog

and Bingo was his name-o.

Clap-I-N-G-O

Clap-I-N-G-O

Clap-I-N-G-O

and Bingo was his name-o.


There was a farmer had a dog

and Bingo was his name-o.

Clap-Clap-N-G-O

Clap-Clap-N-G-O

Clap-Clap-N-G-O

and Bingo was his name-o.

Continue words as above, replacing another letter with a clap each time the verse is sung.

Ask students to think of other animals that the farmer may have had.  To organize information, prepare a word grid (view literacy strategy descriptions), as shown below, on a source that makes it visible to students.  Write those names in the grid as shown in the example, “Pig.”  Adjust the grid as needed. 

Divide the class into groups of four to five students and direct each group to provide names for the animals listed.  The names must have five letters and must reflect or describe a characteristic of the animal (i.e., appearance, living habits).  For example, the pig may receive the names Pinky, Porky, Messy, Dirty, or Muddy.  Encourage students to use the dictionary when needed.  Each group must decide on only one name for each animal.  Complete the grid by entering each group’s choices. 
	Animals
	Group 1
	Group 2
	Group3
	Group 4

	Pig
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Re-assemble the class and have students vote on the best name for each animal.  Circle the names selected and sing new song lyrics for the song B-I-N-G-O by substituting those different animals and their new names. 
Sample Assessments   

Formative 

Did students clap the notated rhythm of the song B-I-N-G-O accurately?

Were students able to maintain the melody and rhythm of the song when substituting new words?

Resources 
This website contains an audio clip, of the song B-I-N-G-O, along with printed words -
www.manythings.org/songs/ckmp3-bingo.html 
Title 

A-Tisket, A-Tasket

Time Frame
45-60 minutes


Overview
Students listen to different versions of the classic song, “A-Tisket, A-Tasket,” and compare them.  They also sing the song and participate in a game played with the song.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music.
	M–AP–E2


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students listen to music of various styles and cultures and are aware of different stylistic characteristics that exist in music of various ethnic origins.  They experience this diversity of music by responding to music through playing instruments, singing, and moving to music. 
	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	38.
	Identify different types of sentences including telling, asking, and exclaiming (ELA-3-E3)


Interdisciplinary Connections

Students recite songs to describe the aesthetic differences in the versions of the songs.

Vocabulary  
style, jazz, solo

Materials and Equipment 

recording of “A-Tisket, A-Tasket” by Ella Fitzgerald, video clip of Ella Fitzgerald singing the song, recording of accompaniment music for children to sing with or instrument to accompany music to which children sing, a letter and basket (preferably green and yellow) to use for the game, A-Tisket, A-Tasket book by Ella Fitzgerald

Prior Knowledge
Students have ability to sing along with the teacher after listening to the song and will be able to recognize simple differences such as tempo or style with the different versions of the song.

Sample Lesson  

Begin the lesson by reading A-Tisket, A-Tasket by Ella Fitzgerald to the class so that students become familiar with the words of the song.  Sing the song slowly and then play and sing the song for the students slightly faster (either playing a recording or an instrument, for example: piano, guitar).  After the students listen, they are invited to join in singing it on the third sing-through. Students can tap-clap with the song to feel the meter of the piece.  They tap on the strong beats and clap on the weak beats.  The words “Tis-ket” and “Tas-ket” should align with the tap-clap beats. This should take about 15 minutes.

Next play the Ella Fitzgerald version of the song.  First, explain that Ella was a jazz singer and she sometimes changed the words or the rhythms of songs a little bit to make them sound different.  Ask students for adjectives that describe the differences in the two versions of the song.  After students listen to the recording, play a video clip of Ella singing the song to show the emotion that she puts into singing the song.  After listening and watching, the students should discuss what is alike and what is different about Ella’s version and their own “A-Tisket, A-Tasket.”  Which version do the students prefer?  Varying answers are expected.  This should take about 10-15 minutes.

Finally, show the students the game that can be played along with the song.  Provide a “letter” or an object for students to put in the basket.  All the students sit in a circle singing and tap-clapping to “A-Tisket, A-Tasket,” while one person on the outside of the circle holds the “letter” in a basket. This person is named “It.”  “It” walks around the circle while “A-Tisket, A-Tasket” is playing, and as soon as the music stops, “It” drops the letter into someone’s lap and starts to run around the circle.  The person who receives the letter then chases “It,” and the first person to reach the empty part of the circle sits.  The person left outside the circle becomes “It,” and the game begins again.  Vary the game by using different versions of the song or using just excerpts of the song.  Using different versions of the song, students can do a different beat pattern, being reminded that people often put their own interpretations into music.

Sample Assessments   

Formative 

Observe the students’ use of vocabulary in describing the aesthetic differences in the versions of the song.
Resources 
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008).  Silver Burdett making music (teacher’s ed., grade 2).  Glenview, IL: Pearson-Scott Foresman.  pp.  238-9.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 1). New York: Macmillan/McGraw-Hill.  p. 107.

Fitzgerald, E. A-Tisket, A-Tasket.  New York: Philomel Books, 2003.

Video clip of Ella Fitzgerald singing “A-Tisket, A-Tasket” http://www.youtube.com/watch?v=XUYpUogn91U 

Lyrics and accompanying music of “A-Tisket, A-Tasket”
http://kids.niehs.nih.gov/lyrics/tisket.htm 

Title 

Haydn’s Surprise!

Time Frame
30 minutes

Overview
Students learn important facts about Franz Joseph Haydn and discover the surprise in his music.  Students also explore dynamics using creative movement and drawing a listening map.

Standard
 
Historical and Cultural Perspective 
	Arts Benchmark


	Recognize great composers and their most significant musical works.
	M–HP–E5


Foundation Skills  Linking and Generating Knowledge

Student Understandings 
Students aurally identify significant works of master composers, including the major forms of music representative of the era in which they were written.

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	60.
	Use graphic organizers to categorize information and create informal outlines individually and during class discussions (ELA‑5‑E3)


Interdisciplinary Connections
Students use listening maps to describe dynamics in music.

Vocabulary  

dynamics- piano (soft), forte (loud), listening maps

Materials and Equipment 

recording of Franz Joseph Haydn, Symphony No. 94, “Surprise”; drawing paper, pencils, crayons; map or globe; 2 paper bags, one containing candy and one containing a rotten banana; overhead/document camera; media player
Prior Knowledge

Students can maintain a steady beat and are able to recognize loud and soft sounds, creating movement to describe each.  They have had prior experience with following a listening map.

Sample Lesson  

Begin the lesson by asking students if they like surprises. Show students two bags. Tell the students there is a surprise in each bag.  Prior to revealing the bags, secretly place a piece of candy into one paper bag and a rotten banana (or something to negatively surprise the student) in the other.  Choose two students to come forward and take a surprise bag.  (Be sure that you choose students carefully, taking into consideration that one will be disappointed.)  Explain that not all surprises are good and that sometimes surprises are tricky.  Give students an opportunity to share some “surprising surprises” they have experienced.

Introduce F. J. Haydn as a composer who once wrote a symphony that contained a surprise.  He was a man who loved to play practical jokes, and his music sometimes reflected his humor.

Give important facts about his life as outlined in the resource below and use the map or globe to help the students track his journeys.  He was born in Austria in 1732. He worked for Prince Nikolaus Esterhazy for nearly 30 years.  His travels included a move to Hungary.  He got very homesick for his friends.  When the prince died, Haydn was dismissed from his job, and he traveled to write music and work in London and England.  He later returned to Vienna and died in 1809 under the attack of Napoleon.   
Have the students close their eyes and listen for the surprise in the second movement of his Symphony No. 94. Fade the music out after the surprise.  Ask, “What was funny about the surprise?” (It got suddenly loud)  “Why do you believe he wrote the music this way?” Explain that this piece was played to entertain people after they had eaten a big meal.  They would get sleepy and doze during his performance.  He wanted to surprise them by waking them up!
Teach the concepts of piano (soft) and forte (loud) by having students move creatively around the room. Students should tiptoe for music that is soft and create a (loud) movement for the “surprise.”  Listen to the piece again while moving.  

Have students return to their desks or tables and distribute drawing paper and writing utensils.

Explain that just as they used the map or globe to follow the life of Haydn, they will make maps of what is happening in the music.  It is called a listening map.  Show an example using the overhead or document camera.
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Draw the example:

?  ?  ?  ?  ?  ?  ?


?  ?  ?  ?  ?  ?  ?.

?  ?  ?  ?  ?  ?  ?

?  ?  ?  ?  ?      !

Encourage students to create their own listening maps, encourage them to be creative and to show a surprise at the end.  Persuade them to listen carefully and try to describe everything they hear including long and short sounds, periods of silence, and melodic contour.
Sample Assessments   

Formative 

Observe the students’ creative movements and determine if representations for forte and piano were present.

Summative 

Evaluate the students’ creation of the listening maps, checking for dynamic changes, long and short sounds, and a surprise ending.
Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 1). Glenview, IL: Pearson-Scott Foresman.

The site below is an audio recording of the symphony.

http://www.classicsforkids.com/teachers/audio/music_view.asp?id=26 

This site offers a biography of Haydn that is kid friendly.

http://www.classicsforkids.com/teachers/lessonplans/haydn/haydn_bioyoung.pdf 

This is a biography of Haydn.

http://www.classicalarchives.com/bios/haydn_bio.html 
Title 

Day-O: Calypso Call and Response 
Time Frame
45 to 60 minutes

Overview
Students experience call and response in calypso music by singing and playing percussion with “The Banana Boat Song.”  They practice active listening skills and perform rhythms as heard in the music.  They gain knowledge of calypso.

Standard

Creative Expression 
	Arts Benchmark


	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media.
	M–CE–E4


Foundation Skills 
Linking and Generating Knowledge, Resource Access and Utilization

Student Understandings 
Students explore such elements as melody, rhythm, dynamics, form, timbre, and harmony in music.  They experience the elements through various mediums of performance as they listen and identify the various elements inherent in the music.
	Grade-Level Expectations (GLEs) 

	Grade 1
	Math

	36.   
	Explain patterns created with concrete objects, numbers, shapes, and colors (P-2-E)


Interdisciplinary Connections
Students explain rhythm patterns using percussion instruments.

Vocabulary  
call and response, calypso, steel drums
Materials and Equipment 

recording of “The Banana Boat Song (Day-O)” and “Jamaica Farewell” as performed by Harry Belafonte, video clip of Harry Belafonte singing with the Muppets, percussion instruments for students to play (using found objects to create instruments if there are none available in the classroom), map of the world, pictures of steel drums, scenes from Trinidad and Tobago

Prior Knowledge

Students should know how to properly handle percussion instruments in the classroom and will know how to be a good listener/audience when listening to music.  

Sample Lesson  
Begin the lesson by playing Harry Belafonte’s version of “Jamaica Farewell” as students enter the classroom or as a transition into the music lesson.  As students are settling down, explain that this is a calypso song and that Calypso music originated in the Caribbean. Show students where the Caribbean Islands are on a map, specifically Trinidad and Tobago, and where the islands are in relation to the city or town where the students live.  Calypso started as a kind of protest music.  Workers were not allowed to talk while they worked, but they were allowed to sing.  Song leaders became very good at sneaking in the news of the day into their songs.  “The Banana Boat Song” is this type of song.  It is about a worker who has worked all night picking bananas and is ready to go home, so he is asking the “Tallyman,” the man who counts up all the bananas, to come over and tally his so that he can go home.  It is a call-and-response type of song which means that the leader would make the first statement and then the rest of the singers would answer back.  In “The Banana Boat Song,” the response is “Daylight come and me wanna go home.”  Play the song, ask the students to listen, and then let them watch the Muppets sing with Harry Belafonte.  This video clip shows some details of the words of the song, but also is humorous and gets the students excited about the song. This should take about 15-20 minutes.

A popular instrument of calypso music is the steel drum.  Calypso bands started when workers were loading docks, and they would start to beat rhythms on old oil drums, paint cans, garbage cans, and pans to accompany their singing.  After WWII, when there were a lot of empty oil drums left on the island of Trinidad, the musicians began creating the steel drums for musical purposes.  Using percussion instruments in the classroom, students play steady beats all together.  Once students are playing all together, demonstrate a new rhythm pattern and ask the students to play that rhythm all together.  After the students show their understanding of various rhythm patterns, give them one to play that accompanies “The Banana Boat Song.”  (This can be a variety of different rhythms that echo the words in the song or even just the steady beat of the song.)  Then students play their drums and percussion instruments along with the song.  This should take about 15 minutes.

Next, students sing the response part of the song, “Daylight come and me wanna go home,” while the teacher is the leader.  They can also play their percussion rhythms while they sing.  Then students can do variations of this; the boys can be the song leaders (singing Day-O), and the girls can sing the response, then they can switch so that girls are the leaders and the boys sing the response.  This should take about 15 to 20 minutes.

Extension
Students can create their own instruments from found objects to use as the percussion instruments in the classroom.  Ask students to bring in old items such as clean and empty jugs, cans, plastic tubs, dry beans, paper towels and wrapping paper rolls.  Bring in scissors and tape and other art supplies that students can use to decorate their instruments.  While creating their instruments, play calypso music to inspire them.  Students may work in small groups or individually, depending upon how many objects are brought in for the students.  This project can take as little as 30 minutes to as much as 60 minutes.

Sample Assessments   
Formative 

Observe students’ use of the percussion instruments and how well they follow along with the rhythm patterns and the call-and-response patterns.

Resources

For a video of Harry Belafonte singing “The Banana Boat Song” with the Muppets:

www.youtube.com/watch?v=6AjovHGK-TA.
For lyrics divided into call and response parts:

www.esl-kids.com/songs/bananaboatsong.html 

For an extension lesson plan about Calypso music and making percussion out of found objects:  http://cnx.org/content/m11688/latest/ 

For information on how to make “Shakin’ Maracas:

www.dsokids.com/2001/dso.asp?PageID=97 

For information on how to make “Coffee Can Drums: www.dsokids.com/2001/dso.asp?PageID=51 

For more information about “Day-O” and ideas for this lesson:

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008).  Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGraw-Hill. pp. 72-73.

Title 

Chinese New Year

Time Frame
30 - 45 minutes

Overview
Students learn how music helps to add to the festivities of the Chinese New Year by dancing the Dragon Dance.  Students explore floor pathways and move to fit the mood of the music.

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions.
	M–HP–E2


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students identify the role of music in the daily lives of peoples of various historical periods and ethnicities.  The use of different types of music for entertainment, celebration, worship, and other purposes will be experienced and related to the understanding of historical times and places. 
	Grade-Level Expectations (GLEs) 

	Grade 1
	Social Studies

	11.    
	Identify and compare basic elements of culture (e.g., food, music, celebrations)  (G-1C-E4)


Interdisciplinary Connections 
Students compare traditions of the American New Year and the Chinese New Year using a Venn diagram.
Vocabulary  
Chinese New Year, steady beat, shared space, festival, procession/parade, mood

Materials and Equipment 

1-2 dragons, box, long sheets of bulletin board paper ( 4-6 feet in length)  red or yellow (Chinese colors), drums and cymbals, recording of “The Dragon Dance” or “Lion Dance,” map or globe, calendar, Internet, computer, speakers
Prior Knowledge
Students can perform and respond by stepping to and playing the steady beat.

Sample Lesson  

Hold up a calendar and ask the students to explain everything they know about a calendar.  (It has months, days, numbers, tells the year, used for keeping track of events…) Ask: “When does the new year occur?” “Does everyone in the world have the same kind of calendar?”  “Is January 1 always the first day of the new year…everywhere?”
Explain to the students that many different calendars have been made in the world but the most popular are the Jewish, Chinese, and European calendars.  Locate China on the map or globe.  The Chinese calendar is over 4,000 years old.  Birthdays are celebrated at the time of the Chinese New Year which is a different date every year!  Each year is named for different animals and the people born during that year are said to have the characteristics of that animal.  The Chinese New Year is a celebration that begins with the new moon and continues for 15 days.  The New Year usually starts in late January or February.  This is a festival that has been celebrated for hundreds of years.  It is a time of fireworks, gifts of money in red envelopes, festive foods, friends, and family.  A Lantern Festival is held about 10 days after the beginning of the New Year celebration.  This festival lasts for 3 days and is celebrated on the full moon.  A procession or parade of drums, cymbals, lantern, and dragon/lion costumes are part of the festivities.  The Chinese dragon is a symbol of strength and goodness.  The loud sounds of the instruments are used to scare off any evil spirits that might bring bad luck. 
Use a Venn diagram or graphic organizer (view literacy strategy descriptions) to compare and contrast traditions of the American New Year and the Chinese New Year. Listen to the audio clip of the Dragon Dance.  Ask the students to describe the music.  Does it sound Chinese?  If so, why?  Is it fast or slow?  Invite the students to step in time to the strong beat of the percussion music.  This steady beat will be used in dancing the Dragon dance.

Involve students in walking in time through shared space, creating an interesting pathway while listening to “The Dragon Dance.”  Invite a few students to play drums and cymbals during the dance. 

Extension
Learn a Chinese New Year Song
“Gong xi fa cai” is a traditional Chinese New Year Song and can be found in Spotlight on Music, Grade 3, Macmillan/McGraw-Hill music series.  A recording of the song and pronunciation guide is available on CD # 18:19 and CD # 18:22.  Other activities in the teacher’s manual are also available to enhance this lesson.

Sample Assessments   

Formative 

Observe the students moving correctly in time to the music (reflecting the 
character of the music) and playing the instruments appropriately with the music. 

Resources 
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008).


Spotlight on music (teacher’s ed., grade 3). New York:  Macmillan/McGraw-Hill.

This site contains information on the Chinese New Year.

http://www.c-c-c.org/chineseculture/festival/newyear/newyear.html
This site provides photos of the dragon dance. 

http://en.wikipedia.org/wiki/Dragon_dance 

http://commons.wikimedia.org/wiki/Category:Dragon_dance 

Chinese New Year activities and information   
http://china.mrdonn.org/newyear.html 

Audio download of percussion - Dragon Dance 
http://www.learnnc.org/lp/multimedia/4259 

This site provides many activities to enhance lessons on Chinese New year.  http://www.kiddyhouse.com/CNY/  

This site shows a video clip of a real Chinese Dragon Dance.  http://www.chcp.org/mpeg/index.html 

This is a Cyber Channel/United Streaming video about the traditions of the Chinese New Year.  You must be a member.  
http://www.lpb.org/education/cyberchannel.cfm
Directions for making the dragons:

Enlarge and paint a coloring book outline of the head of a dragon onto poster board.  Cut it out and attach it to a yard stick or box (to be placed over the head.)

Allow students to color large scales on the bulletin board paper - this serves as the body of the dragon.  Attach crepe paper, stickers, pipe cleaners, streamers, or raffia.  

Be creative and attach a tail and feet. 

Have one student hold the head and lead the procession as other students place the body of the dragon over their heads and process along stepping in time to the steady beat of the music.  Make sure the students can see where they are going!  

Title 

Sound - Noise & Music 

Time Frame
3 - 30 minute lessons

Overview
Students experiment with various types of vibrations to explore sound.  Students analyze and discover that sound can have “pitch” and “volume.”  When the sound is placed in an organized fashion, students discover MUSIC.

Standards

Aesthetic Perception and Critical Analysis 
	Arts Benchmarks


	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music.
	M–AP–E5

	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Communication, Citizenship

Student Understandings 

Students verbalize their understanding of how vibrations produce sound and music, and how the pitch of music varies with the size of the object that produces the sound. They also discover that sounds are sometimes soft, sometimes loud. 
	Grade-Level Expectations (GLEs) 

	Grade 1
	Science

	19.   
	Describe and demonstrate the volume of sound (e.g., soft, loud) (PS-E-C1)


Interdisciplinary Connections 
Students describe and demonstrate the volume of sound by manipulating objects.

Vocabulary  

pitch, volume

Materials and Equipment 

ruler, rubber bands (all sizes and thickness), plastic cups, bottles filled with water with varying depths, cotton twine, Jazz trio (piano, string bass, drums) recording, recorder, straws cut to various lengths, corrugated cardboard, cardboard cut into wedges, xylophone, overhead projector, clear glass bowl, variety of different sized objects to place into the bowl to produce waves, The Magic School Bus Video, “Inside the Haunted House,” classroom rhythm instruments, rhythm flash cards.
Prior Knowledge

Students should have an understanding of volume (loud/soft) and of pitch (high/low).

Sample Lesson  

On the first day, students view the Magic School Bus video on sound and vibrations (see Resources below).  At the end of the video, have students gently place their fingers on their throats (larynx, or voice box) and have them speak, sing, or hum.  The vocal cords in the throat move and cause the air in the throat and mouth to vibrate.  Vibrations in the air create sound which travels in waves (sound waves).  Sing “Twinkle, Twinkle Little Star” with fingers on the throat and feel the vibrations. 

Day two begins with a review of what students have learned about sound waves and vibrations. Additionally remind students of appropriate uses of the instruments. Create and practice a “silent signal” with the students so that they know when to be silent.




  



Students work in groups to explore sound waves and vibrations of different objects.  During the experiments, students learn that low sounds are made from longer/larger vibrating objects, and that high sounds are made from shorter/smaller objects.  Demonstrate by playing a high note on the recorder and then a low note (using your thumb and index finger to cover the holes [B]).  The longer the tube, the lower the sound (use all fingers to cover the holes).  Use a xylophone to show longer and shorter bars.  Invite a student to play a high tone and then a lower tone.

Show the students what sound waves look like by placing water in a clear glass bowl.  Drop an object into the water.  The object will produce waves just like sound waves.  Experiment by placing larger and smaller objects into the water.  Which object produces the most waves?  (Smaller)

Set up stations for experiments:

Station #1 – Bottle Xylophone:  5 glass bottles of same size – fill the bottles with a different amount of water and line them up according to amounts of water.  (Full at one end and empty at the other end)  Tap the neck of each bottle using a wooden spoon or mallet.  The air above the water line causes vibrations – the vibrations make the sound!  Try to play a tune, such as “Rain, Rain, Go Away,”  “Twinkle, Twinkle, Little Star,” or “Mary Had a Little Lamb.”
Ask:  “Was the sound with the most water in the bottle high or low?”  (Low)
         “Which bottle made the highest sound?”  (The one with the most water)

Station #2 – Use large mouth plastic cups and rubber bands of different thicknesses to create a guitar or stringed instrument.  Wrap the rubber bands around the cup beginning with the thickest and applying by size, each getting thinner.  Pluck each rubber band with the finger.  Ask the students to compare the sound of each of the rubber bands.  The air in the cup vibrated causing thin rubber bands to move faster than the thicker ones.  

Station #3 – PanPipes – Pre-cut straws into 7 or 8 lengths.  (First straw should be about one inch long, add an inch for each straw) Cut out two wedges (trapezoid) of corrugated cardboard and two wedges of plain cardboard for added strength (see diagrams below). Place all pieces into a plastic bag for each student.


Arrange the straws from shortest to longest. Glue the straws in place.  The top should be level to make it easy to blow across.  Glue the two extra cardboard pieces along the top and bottom for added strength. Keep the head still and blow over the pipes to create sound.

Ask:  “When did the sound get higher/lower?”  “Was it a soft/loud sound?”
Station#4 – Pre-cut cotton twine into 4 foot long pieces.  Have each student place one end of the twine under one foot and stretch the twine up to one ear (same side of body).  Wrap the other end around the index finger (careful not to wrap too tightly, cutting off the circulation) and place that finger into the ear. Using the other hand, use the thumb to brace the string and pluck the twine with the index or middle finger.  Move the hand up and down the twine to hear various pitches.  It’s amazing!   [This activity can also be used as a whole class activity.  Play a recording of a Jazz trio (Beegie Adair - See resources).  Turn the music up loud and invite students to pluck their “string bass” to the music.  The twine sounds like it is in pitch with the recording!]

Day three, students engage in instrument exploration. (20 minutes-depending on the number of instruments displayed.)  Display all available instruments and (without talking) demonstrate how to use instruments that are more challenging to play.  [In this activity, giving directions without speaking is advised because it forces the students to focus and watch the demonstration; it adds to the excitement of getting to play the instruments, and it enforces the rules for handling all instruments.]  As a large group, students freely travel around playing and experimenting with each instrument.  Encourage students to spend time with an instrument, exploring loud/soft and feeling vibrations.  When time has ended, give students the signal to be silent.  Instruments should not be played when the lights are off.  

Students return to large group for a time of reflection to discuss the results of their findings. (10 minutes) Which instrument produced the softest sound, the loudest sound, which instrument allowed you to feel the vibrations?  If students have difficulty naming the instrument, let them play it for everyone.  Ask students if music was being played during the time of exploring or if it sounded like noise.  (Noise)  Remind students that music is made when sound is organized.  

Extension
Students choose instruments and play (as a large group) rhythms from flash cards.  Then divide the groups into instruments that shake/scrap and strike.  Allow the “strikers” to play only on quarter notes, “ta” and the “shakers/scrapers” to play on eighth notes, “ti-ti.”  Students discover that the sound is now organized and sounds like music.  Ask if they liked the organized sound better than the noise.  Chart the results.

Sample Assessments   

Formative 

Observe students’ performances on instruments and their ability to identify the way that higher and lower sounds are produced.

Resources
This site contains experiments for music and sound.

http://www.musicinventions.org/base/page11.html 

The Magic School Bus Video, “Inside the Haunted House” Scholastic 1995.

Free download of Beegie Adair’s music  
http://www.rhapsody.com/beegieadair 

Title

A-Tisket, A-Tasket 


Time Frame
One 30-40 minute lesson


Overview
Students sing, move, and play instruments to the steady beat and at specific times while singing a song.

Standard

Creative Expression 

	Arts Benchmarks

	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5

	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources.
	M–CE–E1


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students participate together in musical activities that require shared communication and cooperative effort.  Performing together through singing, moving, and/or playing instruments ensures that they work together in making decisions regarding the content and/or form of the performance.

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	

53.   
	Use active listening strategies (e.g., making eye contact, asking questions, restating acquired information and procedures) to acquire information and understand procedures (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to acquire information and complete a Venn diagram.
Vocabulary
steady beat or heartbeat, rhythm, comparatives -- fast/slow; loud/soft; smooth/jerky; loud/soft; neutral syllable, fermata, cut-off  

Materials and Equipment 

percussion instruments, 16-beat heartbeat chart, My First Grade Music Book, book and recording of the Ella Fitzgerald version of “A-Tisket, A-Tasket,” chart or board to create Venn diagram
Prior Knowledge

Students know the songs in this lesson, except “North Winds Blow.”  Students have experience in playing circle games, moving independently and as a mirror image of the teacher.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies and can perform little taps with their hands to demonstrate “the words of the song.”  Students know and can demonstrate rhythms incorporating quarter note, eighth-note pair, and quarter rest (e.g., ta, ti-ti, rest), and know that the beat continues even when there is silence where no word occurs. Students have demonstrated the ability to keep tap beats while singing a song.  They have demonstrated the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, and guiro.  Students have demonstrated the ability to watch for fermatas and cut-offs in a song.  They can identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung. 

Sample Lesson  

Upon entering the music classroom, the children form a circle and sing the known song, “The Bear Went over the Mountain.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  The students sing the song one more time while clapping on the word “bear” each time it appears and by patting their legs on the steady beat when it doesn’t.  Students retrieve or are given a percussion instrument as directed.  They return to their places on the circle, begin singing “The Bear Went over the Mountain,” and play their instruments on the word “bear,” keeping their instruments silent on the other words while indicating the steady beat on one leg with a tap.  The second time the song is sung, students play their instruments on the words “bear” and “mountain.”  The song will continue to be sung again with the students playing their instruments on the words “bear,” “mountain,” and “see.”  The last time the song is sung the students play their instruments on the words “bear,” “mountain,” “see,” and “all.”  Use a dramatic ending (e.g., holding on the last “mountain”) at the end of the song if desired.

Students return instruments to the shelves as directed and go to sit in their places at the tables.  Sing the well-known song, “Hot Cross Buns,” on a neutral syllable and ask the students to identify the song but to keep the answer in their heads.  Ask students to begin singing the song that is in their heads by using a known prompt, i.e., “Here we go,” “Ready and sing,” etc., on the starting pitch. Say, “We can find out if everyone thought of the same song.”  Students sing the song and pat the steady beat.  Have students look at the heartbeat chart and “take out your magic finger” so that everyone can “touch” the hearts while singing.  Students indicate which hearts have a “silent” place “where the heartbeat keeps going but our mouths don’t sing a word.”  Students open their music workbooks to page 7 and touch their own heartbeat charts.  Then students turn to page 18, touch the pictures for “Hot Cross Buns,” and circle the empty places.  Students tap the rhythm and say the rhythm words (i.e., ta, ta, ta, etc.) and blow where the empty place is in the phrases.  Students then stack their books and proceed back to their places in the circle while singing with the teacher, “A-Tisket, a-Tasket.” 

Students play the game a few turns.  Direct the students to sit in their pre-determined story places and explain that they will listen to a famous singer, Ella Fitzgerald, performing “A-Tisket, a-Tasket” while looking at the book she wrote.  Students decide how the story-song is different than the game-song they know, and then create a Venn diagram or graphic organizer (view literacy strategy descriptions) with assistance.  Finally, students stand and listen to the recording while mirroring the teacher’s movements to the song.  As the students prepare to leave the classroom in a single file line, sing the good-bye song, “North Winds Blow.”     
Sample Assessments   

Formative
Observe the students patting the steady beat, playing the instrument on specific words, identifying a known song, finding empty places on a chart or in a workbook, tapping known rhythms, deciding on similarities and differences during the discussion to create the Venn diagram, and mirroring the teacher’s movements.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (Kindergarten, T182, CD 4:26; grade 1, T27, CD1:18;  grade 1, T303, CD6:34; grade 1, T280, CD 6:12; grade 3, p. 359, CD 8:31).  New York:  Macmillan/McGraw-Hill.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al (2008). Spotlight on music (teacher’s ed., grades K, 1, & 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002).  An American methodology:  an inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Eisen, A. & Robertson, L.  (2000).  My first grade music book (rev. ed.) p. 18.  Lake Charles, LA: Sneaky Snake.

Fitzgerald, E. and Alexander, V.  (1966).  A-Tisket A-Tasket.  Illustrations, Ora Eitan, 2003.  New York:  Philomel Books.

Title 

The String Family

Time Frame
30-45 minutes

Overview
Students identify string instruments visually and aurally, explore the ways in which sound is produced on the instruments, and demonstrate the way in which the instruments are played. 

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students identify the instruments of the string family. They recognize characteristics of instruments that are common to various historical periods of music and to authentic music of world cultures.
	Grade-Level Expectations (GLEs) 

	Grade 1
	Science

	19.
	Describe and demonstrate the volume of sound (e.g., soft, loud) (PS-E-C1)


Interdisciplinary Connections  
Students describe and demonstrate the volume of sound by creating and playing a shoebox harp.
Vocabulary 
strings, violin, viola, cello, bass, harp, string ensemble
Materials and Equipment 

pictures of string instruments, Benjamin Britten’s The Young Person’s Guide to the Orchestra, recordings of string ensembles and solo instruments, access to Internet, shoeboxes and rubber bands of varying thicknesses

Prior Knowledge

Students should have an understanding of basic dynamics and tempos, be able to perform simple rhythms, and be aware of the string family of instruments. 
Sample Lesson  

Play selections from Benjamin Britten’s The Young Person’s Guide to the Orchestra as students enter the music classroom or as the music lesson begins.  Students are asked if they recognize the music and what instruments they hear.  

A string ensemble can be made of two or more string instruments (violin, viola, cello, bass, or harp).  These are the instruments of the string family.  Share or display pictures of these instruments so that students may pick out the similarities that put them into a family.  Students are asked about the characteristics of the string family.  “What do these instruments have in common?”  Student answers may include: they are made from wood, they have strings, and they have tuning pegs.  These are the similarities that make the instruments sound and look alike, and so they are in a family together.  

Play individual sound samples from www.dsokids.com or www.nyphilkids.org of the violin, viola, cello, bass, and harp.  After listening to samples, the class is divided into three to five groups, each one representing one of the string instruments (the violin and viola can be one group, and the cello and bass can be combined into one group if necessary).  Students can hold the pictures of their instruments to show their representations.  Play a selection from Benjamin Britten’s Young Person’s Guide to the Orchestra.  When certain instruments are featured, the students should raise their hands or the picture of the instrument their group represents.  For example, when the violin is playing, the students in the violin (or violin/viola) group raise their hands.  Students practice active listening in order to hear the instruments that they represent.  

After listening to the strings in The Young Person’s Guide to the Orchestra, students learn how string instruments make sounds.  All sounds are created from vibrations.  What part of the instrument is vibrating to make sound?  For string players, the strings vibrate to make sound.  You can see the string move back and forth very quickly when it is vibrating.  String players make the strings vibrate by brushing a bow across the strings or by plucking them with their fingers.  Strings of different thicknesses and lengths have different sounds.  The shorter and thinner strings sound higher, while the thicker and longer strings sound lower.  For a reference, this website may be helpful: http://pbskids.org/rogers/R_house/object1.htm.

Students make shoebox harps to better understand the process.  Demonstrate for the students.  Take a small shoebox without its lid and stretch three or four rubber bands across it. Students construct their harps.  Now demonstrate first by plucking the strings with the fingers to hear the varying low and high sounds.  Students try this next.  Then students experiment making soft (piano) sounds and loud (forte) sounds plucking the strings.  Play simple rhythms for the students to imitate by saying, “One, Two, my, turn.” Then play a simple four-beat rhythm. After the teacher says, “One, Two, your, turn,” students play the four-beat rhythm.  Do this at varying tempos so that students are able to recognize the differences in fast (allegro) and slow (adagio).
Extension
Students can get together in small groups to create their own small ensembles made from shoebox harps and perform for each other. Students should share ideas, and together decide how they will play together.  When students are watching their peers, they must remember proper audience behavior (quiet and respectful to the performers).

Sample Assessments   

Formative 

Students show that they recognize the sound of the various string instruments by raising their hands at the sound of the instrument, or holding up the picture of the instrument.  Students answer questions about characteristics that make the instruments a part of the same family. 

Resources

For instrument making:
http://pbskids.org/rogers/R_house/object1.htm
http://www.dsokids.com/2001/dso.asp?PageID=101 

For pictures of instruments and descriptions of the string family and instruments: 

http://library.thinkquest.org/15413/instruments/strings.htm
http://datadragon.com/education/instruments/strings.shtml
For pictures, descriptions and sound samples:

http://www.dsokids.com/2001/instrumentchart.htm
http://www.nyphilkids.org/lockerroom/main.phtml

Title 

Pentatonic Improv

Time Frame
45-60 minutes

Overview
Students improvise short rhythms and melodies using the tones of the pentatonic scale.

Standard

Creative Expression 
	Arts Benchmark


	Improvise or compose and perform simple musical ideas such as echoing melody or short rhythmic patterns.
	M–CE–E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students improvise simple rhythmic and/or melodic patterns through speaking, singing, body percussion, body movement, and/or classroom instruments.  The ability to improvise develops as a gradual process, from echoing simple patterns and making slight changes in patterns, to improvising more complex phrases. 

	Grade-Level Expectations (GLEs) 

	Grade 1
	Mathematics

	35.   
	Identify, describe, and explain the patterns in repeating situations (adding the same number, e.g., 2, 5, 8, 11, or skip-counting) (P-1-E)


Interdisciplinary Connections  
Students identify, describe, and explain the patterns in repeating situations by keeping a steady beat to music.

Vocabulary  
improvisation, pentatonic, ostinato   

Materials and Equipment 
resonator bells, (keyboard, piano are optional), Internet and media player, tape recorder and blank cassette tapes (or CD burner and CD player), rhythm sticks

Sample Lesson 
Begin the lesson by having students listen to music that was created on a pentatonic scale. Sound clips may be found at The Purple Bamboo Melody and Spring (Wind Chimes). 
Tell students that this music was created in China. Much of the music from that country is composed on a pentatonic scale. This is a scale which has five tones or notes. The black keys on the piano and keyboard as well as the black resonator bells make up a pentatonic scale. This lesson will be discussed using resonator bells; however, the piano and keyboard may be used interchangeably.  

Place all of the black bells on a table.  Call attention to the fact that each bell is a different length. Ask students if they know why, and allow them to share what they know. Play the longer bells. Then play the shorter ones. Point out that the longer the bell, the lower the pitch, while the shorter the bell, the higher the pitch.

Select two of the longest bells and separate them from the others.  With these bells, develop a short, rhythmic melody of four beats and repeat it throughout the improvisation. This repetitive pattern is called an ostinato, referring to something that is obstinate or stubborn.  The ostinato will establish the beat and provide the foundation for the improvisation. Rhythmic melodies will vary from person to person, and the bells that are used may also be changed. Play the ostinato for the improvisations until students understand the concept and are able to maintain a similar rhythmic melody.

After establishing the ostinato, invite a student to improvise or create a melody using the remaining bells. Randomly select volunteers to create melodies and limit each one to 16 beats / 4 measures.  End each composition by using non-verbal cues, gradually decreasing dynamics and tempo, or by softly counting “1, 2, 3, 4 - 1, 2, ready, stop.”   

Engage other students by having them use body percussion to provide a steady beat for the compositions.  Use 4-beat rhythmic patterns such as: clap, clap, pat, pat; clap, clap, snap, snap; clap, snap, clap, snap; pat, snap, pat, snap. Modify the improvisations by 1) allowing students to play rhythm sticks in lieu of body percussion, or 2) allowing students to play both of the parts (ostinato pattern and melody) on the resonator bells.

Tape-record the improvisations and allow students to listen to their performances. Ask students if their improvisations resembled the Chinese music that they heard. What was similar about them? What was different? Have students provide titles for their compositions and vote to select their favorite one. Encourage them to share what they liked about their favorite musical compositions.

Extensions
Have students create rhythmic improvisations using the same technique.  For example, use a drum machine or rhythm section on an electronic keyboard to provide an ostinato rhythmic pattern. Then, invite small groups of students, one group at a time, to improvise using rhythmic instruments.

 Sample Assessments   

Formative 

Observe to determine student participation during the various phases of the lesson: student understanding of creating music and student success at maintaining a rhythmic melody as well as a steady beat during improvisations.  
Resources 
The following websites contain examples of pentatonic melodies. http://www.sccs.swarthmore.edu/users/01/janeng/audio/purplebamboo.au
http://bestbodymindnspirit.com/spring.mp3
Title 

New Orleans Brass Bands 

Time Frame
Two 30-minute lessons
Overview
Students listen to New Orleans brass band music and aurally identify the instruments that perform solos. 

Standard

Historical and Cultural Perspective 
	Arts Benchmarks

	Recognize musical styles representative of various cultures.
	M–HP–E1

	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify sounds of individual instruments contained in a brass band.  They label instruments by sight and by sound, and they imitate the playing of the instruments. 
	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	53.   
	Use active listening strategies (e.g., making eye contact, asking questions, restating acquired information and procedures) to acquire information and understand procedures (ELA‑4‑E5)


Interdisciplinary Connections  
Students use active listening strategies to identify brass band instruments.

Vocabulary 
timbre, brass instruments: trumpet, sousaphone, trombone; saxophone

Materials and Equipment 
Internet, media player, pictures and/or models of brass instruments, a brass band recording of “When the Saints Go Marching In.”  

Prior Knowledge  
Students have knowledge of instrument families.
Sample Lesson  
Play the song “When the Saints Go Marching In.” In addition to the CDs listed, audio recordings may be found at these sites: Hot Tamale Brass Band and Rebirth Brass Band. 

Ask students to raise their hands if they have heard the song before. Allow them to share where they heard it. Explain that it is a very popular song in New Orleans; heard at jazz funerals, second line parades, social and pleasure club parades, conventions, festivals, concerts, weddings, airport greetings, receptions and parties.  Share that it is the theme song for the New Orleans Saints Football Team.  When the song is played in New Orleans, it is usually played by a brass band.  

Use posters, large pictures, and/or models to introduce instruments played in brass bands.  State their names and have students repeat. Label the pictures/posters to assist students with learning the names. If actual instruments are available, play them so students may learn to identify their timbre.  Explain that brass bands play jazz music, which began in New Orleans. They are listening to jazz music.

Play the song again. This time, as students listen, point to and name the instruments that are performing solos. Repeat this step if necessary. Next, arrange students in pairs and tell them to list the instruments that played solos.  Then, play the recording again. Tell students to number the names of the instruments to show the order in which the solos were played (i.e., trumpet -1, trombone - 2, etc.). Play the song again and have students check their answers.

Brass bands provide music for parades and second lines.  Encourage students to form a parade and march as they sing the song.  Allow them to second line by adding props such as an umbrella and handkerchiefs (tissue). As they march, encourage them to imitate playing one of the brass instruments – showing how it is held and played. Have students tell the name of the instrument that they are imitating.  

Extensions

Have students sketch and label the instruments played in a New Orleans brass band. 

Sample Assessments   

Formative 

Observe the engagement of students, how they respond through movement to the music, and how they imitate playing the instruments of the brass band culture as they listen to the music. 

Review the students’ work to determine the accuracy with which they aurally identified instruments in the music. 


Resources 
Southern, E. (1997). The music of Black Americans: A history. W. W. Norton & Company.
Rebirth Brass Band. (1991). When the Saints Go Marching In. On Do Whatcha Wanna Do. [CD]. New Orleans, LA: Mardi Gras Records.

Dejan’s Olympia Brass Band. (1987). When the Saints Go Marching In. On Best of New Orleans
Jazz. [CD]. New Orleans, LA: Mardi Gras Records.

Ultimate Street Parade [CD] (audio clippings of “Jesus is on the Main Line”)

http://www.louisianamusicfactory.com/showoneprod.asp?ProductID=4351
Title 

Music Has Memory Power!

Time Frame
Two 30-minute lessons

Overview
Students recognize the role music plays in helping to remember important information.  Students sing familiar songs and create their own rhythm chants or songs to help them remember something of importance.

Standard

Aesthetic Perception 
	Arts Benchmark


	Demonstrate awareness of where and how music is used in daily life and within the community.
	M–AP–E3


Foundation Skills 
Communication, Linking and Generating Knowledge, and Citizenship

Student Understandings 

Students identify various ways in which music is used in daily life, and the contribution that music makes to daily routines, rituals, entertainment, and special occasions. 

	Grade-Level Expectations (GLEs) 

	Grade 1
	Science

	29.  
	Describe basic functions of parts of the body (e.g., lungs, heart, bones, muscles) (LS-E-A3)


Interdisciplinary Connections 
Students use music to identify functions of the brain.

Vocabulary  

chant, rhyme, lyrics, military cadence (see link below)

Materials and Equipment 

list of students’ phone numbers, parents’ names and addresses, optional:  Music Memory Machine, football helmet (or hat) decorated with music notes, symbols, and various gadgets to look like an authentic machine, newspaper, tape, crayons/markers

Prior Knowledge

Students are able to chant, to use rhyming words, and to have experience with a “Military Cadence.”
Sample Lesson  

Pre-Lesson activity (optional):  Make “Music Memory Machine” hats.  Have students make a newspaper sailor hat.  Draw the brain on both sides. Add music notes and symbols on the right side of the hat (representing the creative side of the brain.)  The left side of the hat should be decorated with math equations (representing the logical side of the brain).  Music Memory Hats may be worn during the following lesson.
As the students are preparing for or entering the music class, teacher places the Music Memory Machine on his/her head and begins to sing: “I am going to teach you, something really special, music makes you smarter, when your brain YOU use!” (Tune: children’s chant using the musical scale syllables, so-so- mi-la-so-mi—commonly used to sing “Nannie, Nannie, Boo-Boo” or “It’s Raining, It’s Pouring”)  

Tell students that music is very powerful in helping the brain remember important things.  Ask the students to recall a song that they learned to help them remember the alphabet.  Sing the “Alphabet Song.”

Music helps the brain to remember. The logical parts of the brain help us to figure out things, and the creative part helps us to create and be artistic.  The creative part of the brain can assist the logical part in remembering information and important facts.  That’s why we sometimes sing, chant, or move to help us remember.  When familiar songs are used and lyrics are changed, it’s called a piggyback song, as in the “Alphabet Song.”  The tune comes from “Twinkle, Twinkle Little Star.” 

Sing the months of the year one time through.  (Sing the song with the students using the tune to “10 Little Indians.”)  “January, February, March, April, May, June, July, August, September, October, November, December, then you turn around.”

Upon singing a second time, use the “Macarena” dance as the movement while singing.  Each move begins with a new month.  Using motions often helps one to remember the words.

Macarena Dance: (Palms down) Right arm out, left arm out, (turn palms up) right, then left, cross R.H. to left shoulder, cross L.H. to right shoulder, touch R shoulder with R. H., touch L shoulder with L.H., touch R.H. to L hip, touch L.H. to R hip, touch R.H. to R hip, touch L.H. to L hip, turn around.

Sometimes songs just help us learn and remember.  Let’s learn about the traffic light using a song.
Sing: Traffic Light Song – arr. S. Barron, on next page.


An mp3 file of this music is available at http://www.louisianaschools.net/lde/saa/2883.html. 

Tell students that they will be investigating “music power” by creating a chant/song using their telephone numbers and their parents’ names.  (Be considerate of special conditions that may exist for students.)  They are free to add more information if they choose. Use the “Military Cadence - Sound Off!” as the framework for each song.

Example:

555-5555

Is my number and that’s no jive.

Darryl and Sue are my mom and dad.

They care for me and I’m so glad.

Sound Off!

Sound Off, one, two, sound off, three, four!

Students write their composed piece and place it in their learning log (view literacy strategy descriptions).  Make a “generic” form so that the students can simply fill in their phone number and parents’ names. At the end of the lesson, choose students to share their composed pieces with the class.  Discuss other ways that music has memory power!

Sample Assessments   
Formative 

Observe the students’ abilities to remember the motions and months of the year to the newly learned song.  Students engage in a formative discussion of ways the music can help one to remember and they create chants to remember personal information.

Resources

Meyer, C. (1989). Sing and learn: Songs and activities using familiar tunes.  Parsippany, NJ: Good Apple. 
Tate, M. (2003). Worksheet’s don’t grow dendrites: 20 instructional strategies that engage the

brain. Corwin Press.

This site contains information useful for integrating music with other disciplines.

http://www.masscharterschools.org/fellowships/docs/000070/
This site gives samples of Military cadences.

http://www.shsu.edu/~mls_www/Cadets/cadences.html
Instructions for making a newspaper hat
http://www.dltk-kids.com/crafts/columbus/newspaper_sailors_hats.htm 

An mp3 file of the “Traffic Light Song” is available at http://www.louisianaschools.net/lde/saa/2883.html. 
Title 

Going on a Picnic

Time Frame
30 minutes

Overview
Students sing a cumulative song with “call and response,” and they sing independently using correct pitch and rhythm. They add verses and recognize the form of the song as an AB pattern.  Students sing independently and with a group.

Standard

Critical Analysis  
	Arts Benchmark


	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works.  
	M–CA–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify the overall musical form of songs or other musical selections and express the form in some way, such as through movement or visual representation.  They also describe the music in terms of what they hear taking place in the music.
	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	50.   
	Recite parts of familiar literature to the class (ELA‑4‑E4)


Interdisciplinary Connections 
Students recite parts of familiar songs to identify cumulative music.

Vocabulary  

form in music, cumulative, question and answer, solo

Materials and Equipment 

quilt, picnic basket, flash cards using pictures of food items, book /song of “The Ants Go Marching,” guitar may be used for accompaniment

Sample Lesson  
Lead the students in a discussion about what they like to do on a sunny day.  Tell them that today’s music lesson will be a picnic outside (or that they will pretend to be having a picnic outside).  Ask students what is needed for a picnic.  Begin singing the song to the students while gathering the picnic supplies, demonstrating both the call and response portion of the song.  If possible, take the class outside and invite students to sit on the quilt (or create a place within the classroom to be the imaginary picnic site).  Open the basket and tell them that you have brought a few items.  Teach the song using two items (quilt, basket) and identify (point) to a student to “answer” or respond to the sung question.  Distribute the cards with pictures of the food items and sing the song, informing all students to stand and sing the question, then sit.  The person holding the “question” item should answer by standing and singing solo.  Make sure that enough items are brought for every student to take a turn and to sing solo.  (Sing 4 verses [“call/response”], and then add the chorus [“going on a picnic…”].)

Explain that this type of music is called “cumulative” because, after each new part is added, all the old parts are sung as well.  For example, “Did you bring the soda?  Yes, I brought the soda!  Did you bring the quilt?  Yes, I brought the quilt!  Did you bring the basket?  Yes, I brought the basket!”  Ask if they can recall another song that is in cumulative form.  (Twelve Days of Christmas, Old MacDonald, There’s a Hole in the Bottom of the Sea, There Was an Old Lady Who Swallowed a Fly)  This song can also be labeled as a “call and response” song.  Lead the students in a short discussion about why they believe it could also have this label.  (There is a question and an answer!)  “What would the pattern of this song look like?”  (AB - verses and chorus)

Ask students to think of two undesirable things that would bring trouble to a picnic.  (Rain, ants) 

For added fun, read/sing aloud “The Ants Go Marching.”

Sample Assessments   

Formative 

Listen for correct pitch and rhythm and observe students’ ability to maintain the correct form.  

Resources 
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., de Frece R., et al. (2000). Share the music (teacher’s ed., grade 1). New York: McGraw-Hill.
Title 

Reading and Writing Music I

Time Frame  
One 30-40 minute lesson


Overview
Students read, write, and perform melodic and rhythmic patterns using speaking, singing, body percussion, and classroom instruments.

Standard

Creative Expression 
	Arts Benchmark


	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings.
	M–CE–E2


Foundation Skills  Communication, Linking and Generating Knowledge, Problem Solving
Student Understandings 

Students read music notation symbols by performing melodic and rhythmic patterns using speaking, singing, body percussion, and classroom instruments.  Understanding of basic music vocabulary is demonstrated through accurate interpretation in musical experiences.
	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	59.     
	Record data through pictures or words (ELA‑5‑E3)


Interdisciplinary Connections 
Students record music notation symbols to show understanding of musical note.

Vocabulary  
steady beat or heartbeat, rhythm, comparatives – fast/slow, loud/soft, loud/soft; neutral syllable, stick notation, staff notation, solfa (solfege syllables)    

Materials and Equipment 

percussion instruments, rhythm sticks, magnetic blackboard or whiteboard, five-line staff drawer, chalk or expo markers, magnetic circles to “write” notes
Prior Knowledge

Students are familiar with all songs in this lesson and have experience in playing circle games, moving independently.  They are able to sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat (big pats) and are able to demonstrate little taps with their hands to demonstrate “the words of the song.”  Students know and can demonstrate quarter notes, eighth-note pairs, and quarter rests (ta, ti-ti, rest) in reading and writing.  They demonstrate two-beat meter and draw barlines in appropriate places.  They demonstrate the solfa sounds sol, la, mi in stick and staff notation and with singing and hand signs. 
Students have demonstrated the ability to keep a “spider” beat while singing a song.  They have the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, guiro, and rhythm sticks.  They can identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  Students can identify well-known songs that are written on the board with known rhythms and solfa.

Sample Lesson  

Students sing the song, “Lucy Locket.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  Students sing “Lucy Locket” again while non-verbally the teacher gives an indication for students to sit down.  Lead a short conversation asking students to give directions for dramatizing “Lucy Locket” and ask how clues are given to the person who is looking for the pocket.  Students use the terms, getting louder and getting softer, and singing in a loud voice or in a soft voice.  Students play the game “Lucy Locket” several times while singing.  When the game is over, lead students in tapping the rhythm to the song while they sing and march on the heartbeat to their places at the tables.   

Students sing “Lucy Locket” one more time with hand signs and solfa at teacher’s direction.  Then direct the students’ attention to the board where another known song, “Bounce High, Bounce Low,” is written in stick notation and in solfa.  Asks the students to sing the song “inside their heads” and make the hand signs.  Asks the students to indicate that they know what the song is by some sort of signal (raising their hands).  If most of the students indicate they know what song it is, the students sing the song on the board when given a well-known prompt, for example, “Here we go.”  Students sing the song with words and again with hand signs and solfa.  Ask them to help “write” the song on the staff with magnetic notes, according to the stick notation.  After the song is on the staff, students sing it one more time with hand signs and solfa while reading it from the staff.  

Change the song on the board to another known song, “Snail, snail,” and ask students to read the “new” song.  The students read the new song with hand signs and solfa and raise their hands when they know what song it is.  The students go to the circle to play “Snail, snail.”  Students play and sing “Snail, snail” one time, by holding hands and winding the line into a snail, by walking the heartbeat and following the persons in front of them, and then by unwinding the snail until they are in a large circle again.

After the game is over, students go back to their tables or desks while singing the song.  Tap the rhythm for “Snail, snail” in two measure phrases, and then the students echo with tapping and saying the rhythm names.  Ask students who can write the rhythm of the second phrase.  Select four students to write the rhythm on the board.  Then all students tap the rhythms.  Students discover that the four phrases make the chant “Engine, engine, number nine.”  Students say, “Engine, engine, number nine,” tapping the rhythm with their feet as they walk to the door in a single file line.  Direct them to chant loud, soft, fast, or slow according to the non-verbal indications (thumbs up=fast, thumbs down=slow, finger on lip=soft, hands behind ears=loud) as they prepare to leave the classroom. 

As the students prepare to leave the classroom in a single file line, sing any quiet good-bye song.

Sample Assessments  

Formative 

Observe students patting the steady beat, singing a known song with hand signs and solfa, tapping known rhythms, writing a known song in staff notation from stick notation.
Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (Kindergarten -- Engine Number 9, T112 (CD3:16) and  grade 1 – Engine Number 9, T281 (CD5:43); Lucy Locket, T284 (CD5:49); 2 – Bounce High, p 25, CD1:20).  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades K, 1, 2). New York: Macmillan/McGraw-Hill.

Eisen, A., & Robertson, L.  (2002). An American methodology: An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.
Title 

Patterns of Music Notes

Time Frame
30 - 45 minutes

Overview
Students sing and clap a rhyming song, identify the rhythmic pattern of the song, and use musical notes to create other patterns. 

Standard

Critical Analysis  
	Arts Benchmark


	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings
Students identify elements common to music and the other arts, such as repetition and contrast, form, color, and rhythm.  They make connections between music and disciplines outside the arts, describing the use of music to enhance other learning. Development of literacy is also enhanced through auditory and visual processing in music.
	Grade-Level Expectations (GLEs) 

	Grade 1
	Math

	36.   
	Explain patterns created with concrete objects, numbers, shapes, and colors (P-2-E)


Interdisciplinary Connections  
Students explain patterns created with music notes by completing patterns.
Vocabulary 
quarter note, eighth-note pairs, quarter rest
Materials and Equipment 
worksheet, scissors, glue stick
Prior Knowledge   
Students have a basic understanding of the concept of patterns.
Sample Lesson   

Begin the lesson by having students sing and clap the traditional rhyming song, “One, Two, Tie My Shoe.” The following rhythmic pattern shows the rhythm of the song. Write this pattern on the board so that it is visible to students. Call attention to the repeated pattern of notes found through out the song (i.e., quarter, quarter; two eighths, quarter; quarter, quarter, two eighths, quarter…).  Have students say the pattern identifying the notes by name (10 - 15 minutes). This example may be heard here.



One, two, tie my shoe. Three, four, shut the door…

Next, have students echo clap the pattern, then sing and clap the song again. Tell students that patterns, such as this one, are often found in songs. Music notes can be used to create new patterns (10 - 15 minutes).
Provide students with worksheets showing the patterns made up of notes in the song “One, Two Tie My Shoe” and similar patterns.  Review the following notes and their values. Write them on the board. Have students identify them, repeat their names, and find them on their worksheets (10 minutes).
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quarter note
 
2 eighth notes             
quarter rest  



1 count


1 count                        
1 count

Tell students to cut out the five squares on the first row and use those notes to complete the patterns.  When they finish, have students say each pattern by naming the notes (i.e., quarter note, two eighth notes; two eighth notes, quarter note; quarter note, two eighth notes; two eighth notes, quarter note) (15 minutes).
Extensions
After completing the chart, give students the duration value of each note (see above) and have them work in pairs to calculate the number of counts represented in each square. Have them calculate the number of counts represented in each row.  Which row has the largest number? Which row has the smallest? 

Sample Assessments   

Formative 

Use the following checklist to determine each student’s success with understanding patterns, using scissors, identifying and naming the notes, completing the worksheet.

Resources 
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al (2008).


Spotlight on music (teacher’s ed., Kindergarten). New York: Macmillan/McGraw-Hill.

A review of musical notes and values is available at 
www.whsd.org/users/sem/module/mnotes.html
The music sample mentioned in this lesson may be heard at the following website.

http://www.louisianaschools.net/lde/saa/2883.html  

Cut and paste or draw these musical notes to complete the following patterns.
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……………………………………………………………………………………….
Student’s Name: __________________________________________

Complete the patterns with the notes that you cut out.
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Teacher’s Checklist

Lesson:  Patterns of Music Notes
	Students’ Names
	Understands Patterns
	Uses Scissors
	Identifies and Names Music Notes
	Completes Worksheet

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Title 

What is a Conductor?

Time Frame
30-60 minutes

Overview
Students understand the purposes and duties of a music conductor and practice the art of conducting.

Standards

Creative Expression and Historical and Cultural Perspective 
	Arts Benchmark


	Recognize professions in music and identify the roles of musicians in various cultures.
	M–HP–E4

	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills  Communicating, Linking and Generating Knowledge

Student Understandings 

Students identify the various responsibilities of a conductor of music and experience being conductors as they indicate contrasting tempos and dynamic levels of music.

	Grade-Level Expectations (GLEs) 

	Grade 1
	English Language Arts

	53.
	Use active listening strategies (e.g., making eye contact, asking questions, restating acquired information and procedures) to acquire information and understand procedures (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to demonstrate knowledge of a conductor’s job.

Vocabulary 
conductor, baton, orchestra, dynamics, piano, forte, tempo, allegro, adagio, beat, meter in 2

Materials and Equipment 

Fantasia movie; music recordings of “Stars and Stripes Forever,” “Somewhere Over the Rainbow,” “You’re a Grand Old Flag,” and “Oh! Susanna”

Prior Knowledge
Students understand loud/soft, fast/slow, steady beat, strong beat, and meter in two.
Sample Lesson  

Ask students, “Do you know people that have jobs with music?  What kind of jobs do you know that relate to music or music performance?”  Students brainstorm (view literacy strategy descriptions) different musical careers. Record these on the board.  One kind of musical career is being a conductor. “Does anyone know what a conductor is?  There are different kinds of conductors – many of you know about a train conductor who drives a train, but it is the music conductor that we will learn about.  A music conductor directs a group of musicians to make beautiful music.”  “Has anyone ever seen a conductor? What did you notice that the conductor did?”

Watch the beginning portion of Fantasia (Leopold Stokowski is featured in the beginning of the movie, and he talks about conducting). Then ask the students to describe what a conductor does—e.g., a conductor helps all the musicians of the orchestra stay together.  The conductor does this by waving his or her arms to the beat of the music for the musicians to follow.  The conductor also helps musicians when the music changes tempo and tells them when to play louder (forte) or softer (piano).  “Can you hear (feel) the beat in music?” Play the recording of “Stars and Stripes Forever” and ask the students to move their arms to the beat.  After listening and trying to find the beat of the music, ask the students if the music was fast/slow, loud/soft.  “What do you think the conductor does for soft music? And for loud music? Fast music? Slow music?”  

Play a recording of “Somewhere Over the Rainbow” and ask students to sit and listen without moving their arms.  Have students close their eyes and imagine what a conductor would do for this piece of music.  After listening to a portion of the music, ask students what the conductor should do for that song.  “Somewhere Over the Rainbow” is an adagio (slow) piece and a quieter piece, so the conductor would conduct slowly and in small movements.  For “Stars and Stripes Forever,” the conductor would make his conducting motions a little bit bigger because the piece is forte and faster because it is allegro (fast). 

After students grasp the fast/slow and loud/soft concept, tell them to listen to “It’s a Grand Old Flag” and feel the strong beats in the music. Have them pat the strong beat and lightly clap the weaker beat as they listen. This is called meter in 2. This means that the conductor moves the arm down on the strong beat and up on the weak beat.  Down, up, down, up, strong, weak, strong, weak, one, two, one, two.  Students practice this first without music, and then with music.  (This can be done with other songs in a meter of two, such as “Row, Row, Row Your Boat,” “This Old Man,” or “Oh! Susanna.”)

Extension
Students can begin to conduct each other.  Students can take turns in front of the class conducting while the class sings one of the songs identified above.  Conduct the class and ask students to follow as each does big movements to indicate loud singing, small movements for soft singing, and fast and slow movements for the tempo.

Sample Assessments   

Formative 

Observe students conducting in front of the class to evaluate their understanding of meter in 2.  Do some spot checking of their answers regarding the allegro/adagio, and forte/piano discussion about conducting.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 1). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGraw-Hill. “Over the Rainbow” p. 126.

Recordings of “Stars and Stripes Forever” may be accessed at the following websites.

www.dws.org/sousa/articles/stars-and-stripes-forever.htm 
http://www.marineband.usmc.mil/audio_resources/patriotic_favorites/index.htm
For a recording/video clip of Judy Garland singing “Somewhere Over the Rainbow,” visit www.youtube.com/watch?v=10w_sEcHlGs
For a recording with lyrics of “You’re a Grand Old Flag” visit http://kids.niehs.nih.gov/lyrics/grandold.htm 

Recordings of “Oh Susannah!” may be found at the following websites. www.songsforteaching.com/folk/ohsusannah.htm http://kids.niehs.nih.gov/lyrics/suzanna.htm 

Title 

Seasons of the World


Time Frame
60 – 80 minutes (can be spread over several days of lessons)

Overview
Students recognize that music is a universal language by listening to music from different countries that express similar sounds about the seasons.  Students listen to music by composers from America, Germany, Italy, Norway, Russia, and France who have all written music about Spring, Summer, Autumn, and Winter.

Standard

Historical and Cultural Perspective 
	Arts Benchmark


	Recognize universal themes in music and how music communicates a universal language.
	M–HP–E6


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify the various thoughts and ideas that are expressed through music and investigate how they can be representative of various seasons of the year.  They discover that music is used throughout the world as a means of expression that is meaningful to all peoples. 

	Grade-Level Expectations (GLEs) 

	Grade 1
	Science

	38.
	Compare weather patterns as they relate to seasonal changes in students’ environment (ESS-E-A4)


Interdisciplinary Connections

Students compare seasonal changes using music.

Vocabulary  
major, minor, allegro, adagio, instruments
Materials and Equipment 

recordings of Vivaldi’s Four Seasons, Beethoven’s Symphony No. 6 ‘Pastoral’ Allegro ma non Troppo (First Movement), Copland’s Appalachian Spring, Gershwin’s Summertime, Grieg’s ‘Dawn’ from Peer Gynt Suite, Mussorgsky’s Night on Bald Mountain, Saint-Saëns’ Danse Macabre, Anderson’s Sleigh Ride, and Tchaikovsky’s ‘Dance of the Sugar Plum Fairy’ from The Nutcracker, paper, and pencil/crayons
Prior Knowledge

Students have an understanding of mood, instrument families (winds, brass, strings and percussion), fast and slow.  

Sample Lesson  
Begin the lesson by asking the students “We are in what season?  How do we know it is that season?  What kind of sounds do you hear in this season?  Did you know that composers wrote music just for this season?”  If the season was spring, students might answer that it is getting warmer, flowers are blooming, and birds are chirping.  Guide the questions to help students think of seasonal things that the composers thought of as well.  The introduction to the lesson should take about 5 minutes.

Distribute pieces of paper (8.5 x 11 is fine, larger would be better) for students to fold into 4 squares, 1 square for each season.  Students write the name of a different season in the top of each box: Spring, Summer, Fall, and Winter.  This should take about 5 minutes.

After asking the students what sounds they would expect to hear for the season of Spring, explain what the composers were thinking.  The German composer, Ludwig van Beethoven, thought of birds trilling, rivers trickling, and trees rustling.  The Italian composer, Antonio Vivaldi, also thought about birds singing, and he made his music sound happy as though a new spring had just begun.  He even included spring thunderstorms in his music.  The American composer, Aaron Copland, pictured open fields in America.  Ask students to listen to three excerpts of music by Beethoven (Pastoral Symphony, 1st movement), Vivaldi (Four Seasons, “Spring,” 1st movement), and Copland (Appalachian Spring, “Allegro”- 2nd movement).  As the students are listening, they should be thinking of pictures that might go with the music (birds, rivers, fields).  Guide students in quiet movements that might accompany the music (flapping bird wings, rowing a boat in a river, wind blowing, etc.).  Next, students draw them in the box marked “spring.”  This should take about 15 minutes.

The next season to be introduced is Summer.  Ask students what images come to mind, what some popular summer activities are, and what happens with the weather.  The Norwegian composer, Edvard Grieg, thought of the sun and, more particularly, the sunrise.  The first movement from the Peer Gynt Suite is called “Morning Mood,” and it recalls the images of a calm sunrise (students can make movements with their hands to indicate a sunrise).  The Italian composer, Antonio Vivaldi, thought of the lazy hot days that turn into lightning and thunderstorm days.  The first movement of “Summer” from The Four Seasons begins with long, slow notes, and then it is suddenly very fast and flashy like a storm (students can indicate rain with their fingertips moving fast).  American composer, George Gershwin, also pictured lazy summer days when he wrote his song “Summertime” from Porgy and Bess.  He uses long slow notes to make it feel like lazy summer days.  Even the opening line states: “Summertime, and the livin’ is easy.”  The American and Italians created similar ideas through music even though they spoke different languages.  Students listen to excerpts of these selections and draw the summer images that they hear in the box marked summer. This should take about 15 minutes.

Going in season order, Fall, or Autumn, comes next.  Ask students their thoughts about Fall and what they might hear in the music, now that they have heard two seasons already.  The Italian composer, Antonio Vivaldi, pictured hunters moving through a forest in the 3rd movement of “Autumn” from The Four Seasons.  Russian composer, Modest Mussorgsky, wrote a piece called “Night on Bald Mountain,” which depicts a cold scary night on a bare mountain when the witches come to gather on Halloween.  Another composer who thought about Halloween was the Frenchman, Camille Saint-Saëns, who wrote “Danse Macabre,” which means Death Dance.  He used a xylophone from the percussion section to make the sounds of skeletons dancing.  While listening to excerpts from these selections, have students draw the images that they hear in the music in the box marked fall.  This should take about 15 minutes.  

The final season has a lot of music written about it.  Winter has inspired many composers from around the world to write beautiful music.  After a brief review with the students about winter characteristics, introduce the composers who wrote music for winter.  Antonio Vivaldi also wrote “Winter” to accompany the other seasons he wrote about in The Four Seasons.  In the third movement of “Winter,” students can hear the snow falling gently, at first, and then ending in a fierce snowstorm.  American composer, Leroy Anderson, also thought of snow when he wrote the very famous “Sleigh Ride,” but his is a happier version.  He pictured a happy family riding through the snow in a horse-drawn sleigh.  He made the trumpet sound like a horse whinny at the very end.  Finally, Russian composer Tchaikovsky’s wintry image was of a Sugar Plum Fairy tiptoeing through snow and sweets at Christmastime.  The celeste, a percussion keyboard instrument, makes the tiptoe sound.  The composers all had the idea of snow and interpreted it using different instruments from their countries.  Students should draw in their remaining box marked winter as they listen to these selections.  This should take about 15 minutes.

After listening to composers from around the world, students review that even though these men may have spoken a different language, they were still able to communicate similar ideas through their music.  Composers who wrote music about the winter time all had images of snow.  What did the other seasons have in common?  Did students draw similar pictures after listening to the music?  Collect student work.

Sample Assessments   

Formative 

Check to make sure students are participating by answering questions about the season and what they hear in the music. Observe student movements.  
Resources

For more information about Antonio Vivaldi and the Four Seasons visit http://www.classicsforkids.com/shows/showdesc.asp?id=77

Title 

Music for Various Occasions

Time Frame
Two 30-minute lessons
Overview
Students listen to various types of music and recognize characteristics that make music appropriate for various occasions.  

Standards
 
Critical Analysis and Creative Expression
	Arts Benchmark


	Recognize characteristics of music that make a musical selection appropriate for a particular purpose.
	M–CA–E3

	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students listen to and perform music that contains characteristics representative of music used for various purposes. They identify the characteristics (such as dynamics and tempo), and connect specific characteristics with purposes, events, or cultural origins of the music.  

	Grade-Level Expectations (GLEs) 

	Grade 1
	English/Language Arts

	53.
	Use active listening strategies (e.g., making eye contact, asking questions, restating acquired information and procedures) to acquire information and understand procedures (ELA-4-E5)

	
	Science

	3.   
	Predict and anticipate possible outcomes (SI-E-A2)


Interdisciplinary Connections

Students must practice active listening in order to complete the word grid chart and to have a good understanding of the music vocabulary.  This activity also provides practice in predicting and observing the outcomes of what is happening in the music.
Vocabulary 
allegro, adagio, mood, tempo, dynamics, forte, piano, 
Materials and Equipment 

paper and pencil, CD player, pictures of the instrument families, recordings of music for students to analyze: “1812 Overture” by Peter Ilyich Tchaikovsky, “The Sorcerer’s Apprentice” by Paul Dukas, “Danse Macabre” by Camille Saint-Saëns

Prior Knowledge 
Students should have an understanding of the vocabulary to be able to apply it to their listening samples.  They are familiar with the instrument families.
Sample Lesson  
Introduce the concept of the lesson by asking students about what kinds of music there are in the world. “What music have you heard recently? Where did you hear it?” 

Tell the students that they will be listening to some music, and that they should decide where they might hear each piece of music.  Play a short segment of two or three selections that are listed above under “Materials.”  After students hear each piece, ask them the following questions:  “Is the dynamic, piano (soft) or forte (strong)?  Is the tempo allegro (fast) or adagio (slow)? What is the mood?  Where would you expect to hear this piece?”

Provide the students word grids (view literacy strategy descriptions) containing the words Soft (Piano), Strong (Forte), Fast (Allegro), or Slow (Adagio) across the top of the grid. Down the left-hand side of the grid is a list of pieces (recordings…). (See grid at the end of this lesson.)  Have the same concepts written on the board and record students’ responses. Each piece should be introduced before it is played for the students—title, composer, performer—and students should be asked to listen carefully for certain elements in the music.  Direct the students to make a mark in one of the columns to describe the music.
Allow students to move appropriately to a 30-60 second sample of each piece. Students may move around to the music to interpret the music and to determine an appropriate occasion for this music.  Before moving, remind the students to keep their hands to themselves and to respect each other’s space.  Remind them that the movement must be done in silence, so that everyone can hear the music. After listening and moving to each selection, students should put a check mark (or whatever symbol selected) in the box that best describes that piece.  For example, “Danse Macabre” should have a check in the columns under piano and forte because its dynamics go back and forth for dramatic effect, and allegro because it has a faster tempo.  See sample word grid at the end of this lesson.  

After they have listened to all selections in the grid, students should know which pieces have similar characteristics or similar purposes.  By looking at the grid, students should be able to identify similarities in the musical selections.  The “1812 Overture” has a strong dynamic and a quick tempo. “The Sorcerer’s Apprentice” and “Danse Macabre” are scary selections that are often used in scary movies, or around Halloween time because they are in minor keys, and have dramatic dynamics.  Ask students to predict the occasion where they think the music selections could be used and to verify their answers. 

Sample Assessments   

Formative 

Throughout the lesson, ask the students what they hear in the various selections of music to make sure that they are grasping the concept.  

Summative 

Collect the word grid from the students and check for appropriateness of responses.  

Extension

This lesson may be modified and used with other works that the students already know. Additional columns may be added to represent instruments featured in the work and what emotion(s) the piece may evoke.
Resources
To find recordings to be used in this lesson, check libraries as well as online resources such as amazon.com and itunes.  
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 4). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 3 & 4). New York: Macmillan/McGraw-Hill.
Name:  ________________________________
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Glossary
12-bar blues progression – Specific sequence of chords occurring over 12 measures (e.g., I-I-I-I-IV-IV-I-I-V-IV-I-I).
3/4 meter – Time signature implying that there are three beats in the measure and the quarter note receives one beat. Typically sounds – Strong, weak, weak. 
a cappella – Singing without instruments.
AB form – Fundamental musical form consisting of two parts. 
accompanist – a musician who plays for a soloist or an ensemble
adagio – Italian tempo marking indicating that music be performed moderately slow.
allegro – Italian tempo marking indicating that music be performed fast or lively.
anthem – Song that has an implied value either sacred or secular.
arco – Directs a musician to use a bow on the instrument.
arranger – Musician who adapts a composition to suit specific needs.
audience – Person(s) listening to a live or recorded performance.
Avant-garde – A style of music that is given to artists who are thought to be at the forefront of their activity.
ballet – Artistic dancing.
band – Any group of instrumental musicians.
beat – A metrical pulse underlying rhythmic patterns in music.
bitonality – Using notes from two different keys simultaneously in a composition.
blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint. 
body percussion – Sounds made by striking a part of the body: snapping, clapping, patting, etc.
brass – Instruments made of metal where the musician makes tones by buzzing the lips in a mouthpiece.
call and response – Exchange of musical phrases between two or more performers.
Calypso – Style of Caribbean music. 
canon – A form of music where one voice imitates another at a delayed interval of time.
chant – A group of words arranged in a rhythmical and metrical manner for the purpose of recitation.
chorus – A group of individuals performing vocal music.
coda – A concluding section of music.
composer – A musician who creates original music.
concert hall – A room specifically designed for performing music.
conductor – A person leading an ensemble.
crescendo​ – Italian term indicating that the music gradually increases in volume.
cumulative song – A song that adds a new phrase each time it is sung.
cut-off – A conductor’s cue to stop all sound.
dance music (minuet) – Music in 3/4 meter.
decrescendo – Italian term indicating that the music become gradually softer.
diminuendo – Italian  term indicating that the music become softer.
dissonance – Two or more tones played together that sound displeasing. 
duets – Two musicians performing together. 
duple meter – Metric grouping where a strong beat is followed by a weak beat.
dynamics – The degree of strength, or volume, of the music.
earworms – A portion of a song or melody that gets “stuck” in one’s head.
echo singing – Students imitate a performed pattern.
eighth-note pairs – The division of one beat into two equal sounds.
elements of music – Rhythm, melody, harmony, form, expression, timbre, texture, dynamics, and tempo.
embouchure – The placement of the lips and other facial muscles to create the sounds appropriate for wind instruments. 
ensemble – A group of musicians who perform together. An ensemble can be made up of either vocalists or instrumentalists or a combination of both.
etiquette – The commonly held rules of how a person behaves in a particular setting.
expression – Using variation in dynamics, tempos, timbres, and other stylistic characteristics to convey meaning in the music.
fermata – A symbol indicating that the duration of a note or rest will be increased.
folk – Style of music that has an oral and aural tradition. Typically refers to less sophisticated forms of music.
form – Organization or structure of a composition based upon musical content.
forte – Dynamic marking indicating that music should be played with strength.
found sounds – Sounds created by non-musical instruments or objects.
genre – Category of musical composition.
hand signs – A set of hand positions using a specific height and shape to represent each of the syllables of the musical scale. 
harmony – Two or more tones sounded simultaneously. 
hello song – A song that is sung to and then with students as they enter the classroom.
improvisation – The act of rendering music or bodily movement extemporaneously.
inner hearing – Process where one hears the music internally. 
instrumentation – A combination of instruments in a given composition.
interlude – Music played between sections of a dramatic work.
intermission – A short period of time between musical or theatrical acts.
jazz – American style of music that has combined other 20th century musical styles. Free rhythms and improvisation are essential characteristics.
jingles – Short memorable melodies.
keyboards – Instruments containing a row of keys that are played manually--e.g., piano, organ.
legato – Italian term indicating that the music be performed in a connected or smooth manner.
lullaby – A song with a gentle and regular rhythm. 
lyrics – The words of a song. 
major – A common tonality heard in Western music. It has been used to convey lighter emotions.
march – A style of music that is quick, regular, and rhythmic, in duple meter. 


melody – A succession of pitches that connect musical idea.
meter – The grouping of beats into strong and weak pulses—e.g., 1 2, or 1 2 3, or 1 2 3 4.
mezzo forte – Dynamic marking indicating that music be performed with medium strength.
mezzo piano – Dynamic marking indicating that music be performed with medium softness.
military cadence – A short call and response work song.
minor – A common tonality heard in Western music. It has also been associated with music of exotic lands or to convey darker emotions.
moderato ​– Italian tempo marking indicating that music be performed at a medium tempo, neither fast nor slow.
mood – Predominant emotion.
music notes – Symbols used to show the duration of a pitch.
musical – An American and English genre of music. Typically involves elements of humor or a dramatic performance, as in musical theater?  
neutral syllable – Any syllable used with rhythm when text is not sung.
opera – A European genre of music that is theatrical. Typically involves dramatic elements.
orchestra – A large ensemble of musicians playing stringed, woodwind, brass, and percussion instruments.
orchestrate – To arrange music for an orchestra.
ostinato – A repeated musical figure (melodic or rhythmic) played as an accompaniment to a song or chant.
pantomime – Portrayal of ideas and emotions by physical means.
partner song – A song that may be performed simultaneously with another song.
patriotic music – Music that conveys nationalistic pride in one’s country.
patsching – The act of patting the right hand on the right knee and the left hand on the left knee simultaneously.
pentatonic – A five-tone scale which generally omits the fourth and seventh tones of the major scale.
percussion – Instruments that are struck, shaken, or scraped to produce sound.
phrase – A musical statement that may or may not be finished.
piano – Dynamic marking indicating that music be performed softly.
piggyback songs – Songs where new lyrics are set to familiar songs or melodies. 
pitch – The frequency (highness or lowness) of the sound being made.
pizzicato – Directs musician to pluck the strings of the instrument.
practice – Time that a musician spends rehearsing music without accompaniment. 
program music – Music that attempts to express non-musical idea, e.g. story, place, person, or idea.
quarter note – Musical symbol typically lasting one beat.
quarter rest – A period of silence typically lasting one beat.
quartet – A group of four musicians performing together.
question and answer – The execution of a phrase which seems to ask a question, through one media, followed by an answering phrase in the same (or another) medium.
quintet – A group of five musicians performing together.
refrain – Text or music that is repeated in regular intervals, generally following a verse or other contrasting section.
rehearsal – Time that a musician spends rehearsing music with other musicians.
repeat – A musical symbol where pitches and rhythms are performed more than once.
rhythm – Element of time in music governed by tempo and meter.
rondo – Form of music where a structure is repeated and alternates between new material (e.g. ABACA).
singer – A musician who performs music vocally. 
solfa (solfege) – A system of vocalizing pitches using syllables of the scale—e.g., do, re, mi . . .

solo – A performer or performance that is done by one musician.
spiritual – African-American style of religious folk song. 
staccato​ – Italian term indicating that the musical notes be performed in a separated manner.
staff notation – Traditional rhythmic and melodic notation.
steady beat – Regular pulses.
stick notation – Rhythmic notation that omits note heads.
strings – Instruments that have strings which are bowed, plucked, or strummed.
strong beats – Beats receiving emphasis. 
strophic – Vocal form of music where all stanzas are sung to the same melody.
symphony – Instrumental form typically for orchestral music. 
syncopation – Emphasizing the unaccented beats of a measure.
tempo – Suggests how fast or slow a piece of music is to be performed.
texture – Density of the melody and harmony of a musical work.
theme and variations – Form where the melody is repeated with alterations.
through-composed – Vocal form where new music is introduced throughout the work.
tie – A musical symbol that connects two notes together on the same line or space.
timbre – Tone color that distinguishes instruments and voices.
tonality – A feeling for the key in which a song is written.

tone ladder – Physical representation of solfa syllables.
tone poem – Programmatic work for instruments that attempts to express a non-musical idea.
transition – Connects two sections of music.
trio – Three musicians performing together.
triple meter – Implies that there are three beats in the measure. Typically sounds – Strong, weak, weak.
tuneful singing – Singing on correct pitches in a pleasing manner and with good breath support.
two-beat meter –  See duple meter.
unison – Indicates that musicians perform the same melody.
upbeat – Unaccented beat occurring before a downbeat or strong beat.
verse – New text that is separated by a refrain—a common song form (verse and refrain).
volume – Describes the loudness or softness of  music.
weak beats – Beats receiving less emphasis.
woodwinds – Instruments that are cylindrical or conical in shape and have holes along the length of the instrument  that are covered by the fingers of the right and left hands to alter the pitch. These were originally made of wood include clarinets, oboes, bassoons, saxophones, and flutes.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
MUSIC

CREATIVE EXPRESSION
Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources

(3)
	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 3, 4)
	Create and improvise advanced musical forms using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 2, 4)

	Benchmark 2
	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings

(3, 4)
	Interpret notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4)
	Apply with technical accuracy notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4) 

	Benchmark 3
	Improvise or compose and perform simple musical ideas, such as echoing melody or short rhythmic patterns

(1, 4) 
	Improvise or compose and perform written music

(1, 4)
	Improvise or compose and perform advanced compositions

(1, 4)

	Benchmark 4 
	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media

(3)
	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media

(3, 4)
	Interpret and apply elements of music using preferred medium of performance

(3, 4, 5)

	Benchmark 5
	Participate in organized musical activities including singing, playing, and movement

(1, 2, 5)  
	Perform in organized musical activities including singing, playing, and movement

(1, 5)
	Perform in musical ensembles using preferred performance medium

(1, 5)


MUSIC

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply expanded music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply advanced music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music

(1, 4, 5)
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of music as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Demonstrate awareness of where and how music is used in daily life and within the community

(1, 4, 5)
	Describe the emotional and intellectual impact of music in various contexts 

(1, 4, 5)
	Analyze and express the impact of music on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the creative processes of music

(4)
	Demonstrate awareness of various traditional and technological options pertaining to creative processes in music

(1, 4)
	Compare and contrast traditional and technological options available for artistic expression in music

(1, 4)

	Benchmark 5
	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music  

(1, 5)
	Discuss the question “What is music?” and express intuitive reactions and personal responses to various works

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward musical works

(1, 2, 5)

	Benchmark 6
	Recognize and demonstrate behavior appropriate for various musical environments

(4, 5)
	Demonstrate and discuss behavior appropriate for various musical environments

(1, 4, 5)
	Evaluate and discuss appropriateness of behavior for different types of musical environments

(2, 4, 5)


MUSIC

HISTORICAL AND CULTURAL PERSPECTIVE
Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize musical styles representative of various cultures

(4)
	Identify distinguishing characteristics of musical styles representative of various historical periods and cultures

(1, 2, 4) 
	Compare and contrast musical styles representative of various historical periods and cultures

(1, 2, 4)

	Benchmark 2
	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare and contrast the function of music within historical and cultural contexts, such as celebrations, ceremonies, and events

(1, 4, 5)
	Analyze the function of music as it fulfills societal needs within historical and cultural contexts

(1, 4, 5)



	Benchmark 3
	Recognize families of musical instruments and instruments of various cultures

(4)
	Identify specific types and uses of musical instruments in various cultures

(4)
	Compare and contrast types and uses of musical instruments in various cultures

(4)

	Benchmark 4
	Recognize professions in music and identify the roles of musicians in various cultures

(4)
	Describe careers for musicians and compare the roles of musicians in various cultures

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities for musicians

(3, 4)

	Benchmark 5
	Recognize great composers and their most significant musical works

(4)

	Identify major works of great composers and recognize achievements of prominent musicians

(4, 5)


	Identify prominent musicians of various cultures and compare their lives, careers, works, and influence 

(1, 4) 

	Benchmark 6
	Recognize universal themes in music and how music communicates a universal language

(1, 4)
	Identify and discuss ways in which universal themes are revealed and developed in the music of diverse cultures and time periods

(1, 4)


	Analyze the universality of musical themes across cultures and time periods

(1, 4)


MUSIC

CRITICAL ANALYSIS
Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works

(1, 4)
	Identify the music form (e.g., round, canon) and explain how the elements of music are used in works representing various genres/styles

(4)
	Distinguish and analyze elements of music and expressive devices as used in musical works representing diverse genres/styles

(1, 2, 4)



	Benchmark 2
	Identify simple music events (e.g., dynamic change, meter change, same/different sections) while listening to a work

(2, 4)
	Identify and describe music events (e.g., entry of an instrument, meter change, return of refrain) while listening to a work

(2, 4) 
	Identify and explain compositional devices and techniques used to provide unity and variety and tension and release in a musical work

(1, 2, 4)



	Benchmark 3
	Recognize characteristics of music that make a musical selection appropriate for a particular purpose

(4)
	Describe or explain characteristics of music in regard to suitability of musical selections for specific purposes

(1, 4)


	Analyze the appropriateness of music choices as they relate to purpose

(2, 4, 5)

	Benchmark 4
	Identify relationships among music, other arts, and disciplines outside the arts

(1, 4)


	Describe relationships among music, other arts, and disciplines outside the arts

(1, 4)
	Explain commonalities and differences among music, other arts, and disciplines outside the arts

(1, 2, 4)



	Benchmark 5
	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary

(1, 2, 4)
	Use appropriate criteria and expanded music vocabulary to evaluate the quality of music and performances

(1, 2, 4)
	Use appropriate criteria and advanced music vocabulary to critique the quality of music and performances

(1, 2, 4)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.













































or 





Listen to the piece again, pointing to the question marks on the steady beat.  The bolded “?” represents two beats.





OR:
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__  __                                                     to also show the melody.





high


sounds





Fast sound waves











Sound





Vibration





low


sounds





Slow sound


waves





�





�
































































































































EM1_CA5_1 


Page 2
Grade 1 Music ( Table of Contents




