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How Composers Tell Stories

Time Frame
Two 30 - 45 minute lessons

Overview
Students learn how composers use instruments and melodies to represent characters in a story by listening to Sergei Prokofiev’s Peter and the Wolf.  They will also learn about the life and music of Prokofiev.  
Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize great composers and their most significant musical works.
	M–HP–E5


Foundation Skills Communication, Linking and Generating Knowledge

Student Understandings 
Students aurally identify significant works of master composers, including the major forms of music representative of the eras in which they were written.

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	9.
	Identify literary and sound devices, including similes and rhythm in texts (ELA‑1‑E4)


Interdisciplinary Connections 
Students identify literary and sound devices used by master composers.

Vocabulary  

tonality – timbre, narrator, prodigy, symphonic story; string section – violin, viola, cello, and double bass; woodwind section – flute, piccolo, clarinet, oboe, bassoon; brass section – trumpet, French horn, trombone, tuba; percussion section – snare drum, bass drum, timpani, xylophone, cymbals

Materials and Equipment 

DVD/video of action cartoon, muted, book of Peter and the Wolf, classroom instruments or found sounds, recording of Peter and the Wolf by Sergei Prokofiev, posters or slides of the instruments of the orchestra 

Prior Knowledge  
Students should be aware of the role of the composer.

Sample Lesson  

As students enter the room have a Bugs Bunny movie (or other appropriate film) playing on a television with the sound muted.  After the students have been seated and have watched about two minutes, ask them what is missing from the movie.  The sounds, both words and music, are missing.  Tell the students that authors write the words that tell a story, and that composers write music to accompany movies to help us understand what is going on in the story.  Even before the invention of television, composers wrote music to tell stories.  Some composers use words along with the music, some do not (4 minutes).
Read or tell the story of Peter and the Wolf by Sergei Prokofiev, using a book to show the illustrations.  Tell the students that Prokofiev wrote the story based on a Russian folktale in 1936, before television was invented.  Ask the students to name other folktales that they know (8-10 minutes).
When finished, ask the children to tell names of all of the characters. Write them in order of appearance (Peter, bird, duck, cat, grandfather, wolf, and hunters) on the board.  Tell the students that they are to provide the sound effects for each character as the story is being told.  Assign a child or groups of children to specific classroom instruments or found sounds for each character.  Explain that each instrument has a unique sound that allows them to tell the difference between them even when their eyes are closed.  It is this tonality or timbre that tells the students whether it is the teacher or the principal making an announcement.  Create a word grid (view literacy strategy descriptions) (10 – 13 minutes). Invite the students to propose found sounds for the chart. The found sounds provided are suggestions.  
For example:

	Character
	Classroom Instrument
	Found Sounds
	Prokofiev’s choice

	Peter
	glockenspiel
	pencils
	violin, strings

	bird
	triangle
	keys  
	flute

	duck
	Guiro or ribbed rhythm sticks
	plastic bags
	oboe

	cat
	maracas
	paper
	clarinet

	grandfather
	cymbal
	garbage can
	bassoon

	wolf
	hand drum
	desk
	French horns

	hunters
	slapstick
	stomp
	timpani, bass drum


Reread or retell the story cueing the children when to play for each character. 

Explain that Prokofiev, the author, was actually a famous composer who lived from 1891 – 1953.  He wrote music for Peter and the Wolf choosing instruments from the orchestra to represent each character.  Prokofiev was a prodigy, a child who possesses the skills of an adult.  When he was only five years old, he wrote music for the piano. At age nine he wrote his first opera.  He was a grown man with young children when he wrote the music and words for Peter and the Wolf.  He wrote it to be played at the local children’s theater in Moscow with hopes that it would help children learn the sounds of the instruments in the orchestra.  Now, it is the most famous children’s work for orchestra.  It is considered a symphonic story.  

To help tell the story, he used a narrator reading the words from the book.  He also used the instruments of the orchestra to represent the characters.  Show pictures of the instruments from a poster or PowerPoint®.  Prokofiev used instruments from all four families of orchestral instruments: strings, woodwinds, brass, and percussion.  Listen to the first track of Peter and the Wolf, point to the instruments, and mime the playing of each (5 – 8 minutes including track #1 at 2:30).   If time allows, introduce the instruments with the PowerPoint® presentation before playing track #1, so that students can participate in labeling the instruments. If time doesn’t allow, show the visual while the first track is played (10-15 minutes).
Second lesson
The entire symphonic story of Peter and the Wolf lasts approximately 24 – 28 minutes depending on the recording.  Either at the completion of the work or at various times throughout the story, pause the recording to ask the students to describe the music played by each instrument. Individuals, groups of students, or the entire class could move (in a nonlocomotor fashion) to show the characters as they appear in the story. During the last track (The Procession to the Zoo), ask the students to mime the playing of each instrument as the animals line up for the procession (28 - 30 minutes).
Review the representative instruments with the PowerPoint® presentation below. 
Extensions

Write a story map or story chain (view literacy strategy descriptions) and sequence the events of the story.  Ask the students to brainstorm and/or write about what happens on the way to the zoo.  See www.philtulga.com/Peter.html.
The Remarkable Farkle McBride is a fictional story about a musical prodigy who excels in playing instruments from all four sections of the orchestra.  Share the book with the class noting the similarities (prodigy, violin, flute, timpani) and differences (conductor vs. composer, fictional Farkle vs. non-fiction Prokofiev, and trombone vs. French horn.)  On another day play the 15 minute recording of The Remarkable Farkle McBride. The recording beautifully highlights the instruments of each family, as well as, the emotion of Farkle’s story.  

Sample Assessments    
Formative 

Students mimic the playing of the instruments at selected points in the story (violin, 

clarinet/oboe, flute, bassoon, French horn, timpani). Using the PowerPoint® below, have 
students identify the instrument that represents each character. 

Resources

Lithgow, J. (2000). The remarkable Farkle McBride. New York: Simon & Schuster.  [CD].

Lithgow, J. (2002). Farkle and friends. New York: Kid Rhino.

These sites contain the story and information about Peter and the Wolf.
http://www.dsokids.com/2001/dso.asp?PageID=442 

http://www.primaryresources.co.uk/music/music.htm 

www.philtulga.com/Peter.html
www.rhapsody.com/album/davidbowienarratespeterandthewolf  
Title 

Same and Different

Time Frame
One 30-40 minute lesson

Overview
Students sing songs and identify sections or phrases of music that are the same and those that are different.  They listen to a work and identify these similarities and contrasts in a performance.

Standard

Critical Analysis  

	Arts Benchmark


	Identify simple music events (e.g., dynamic change, meter change, same/ different sections) while listening to a work.
	M–CA–E2


Foundation Skills 
Problem Solving, Linking and Generating Knowledge

Student Understandings 

As students listen to musical selections, they identify the characteristics of the music and any changes that occur as the music progresses.  They apply what they’ve learned about the various concepts of music as they listen, and describe the characteristics using musical terminology.  

	Grade-Level Expectations (GLEs) 

	Grade 2
	Mathematics

	32.    
	Recognize and apply patterns in problem-solving in other content areas and real-life situations (P-3-E) (N-9-E)


Interdisciplinary Connections  
Students recognize and apply patterns in problem solving by describing the characteristics of music using musical terminology.
Vocabulary  
steady beat, rhythm, play party, neutral syllable, fermata, cut-off, two-beat meter, solfa, canon, ostinato, stick notation, comparatives – fast/slow; loud/soft; smooth/jerky; loud/soft
Materials and Equipment 

recording of “Trumpet Tune – Round-O” by J. Clarke, board or chart paper 

Prior Knowledge

Students are familiar with the songs “Shoo Fly” and “She’ll Be Coming ‘Round the Mountain.”  They have experience in playing circle games, moving independently and as a mirror image.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies, and they are able to demonstrate little taps with their hands to demonstrate “the words of the song” which they know as rhythm.  They identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  Students know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

To begin the lesson, the students sing the known song, “Shoo Fly.”  After the song has been sung one time, sing any common “hello song” to greet the children.  Then the students form a circle and sing the song two or three more times.  Lead the students in the game for “Shoo Fly” while they sing and play several times.  (On the refrain, “Shoo fly, don’t bother me,” players move in four steps and back four steps twice; on the first half of the verse, “I feel I feel I feel,” players circle to the left, and on the last half of the verse, they circle to the right.)  Students identify that the refrain and verse are different from each other and will write apple (or A) and banana (or B) on the board or chart paper to indicate which section is being sung. 

Sing the well-known song, “She’ll Be Coming Around the Mountain,” on a neutral syllable and ask the students to identify the song keeping the answer in their heads.  Ask the students to begin singing the song on a familiar prompt, “Here we go,” “Ready and sing,” etc. on the starting pitch, “so we can find out if everyone was thinking of the same song.”  Students sing the song and pat the steady beat.  They sing the song two or three times.  Ask the students to determine which parts of the song are the same and which are different.  Students discover that although the words are basically the same for an entire verse, there is a different melody for each section (phrase) of the song, resulting in an A B C D pattern.  The students sing the song one more time showing the different sections by holding up one finger for the A section, two for the B section, three fingers for C and four fingers for D. 
Direct the students to sit in their places. Explain that they will listen to a piece of music that has same and different sections.  Give the students specific signals to indicate same and different sections (phrases) before listening to the music. Begin with a signal for the first melody they will hear.  Students listen to “Trumpet Tune – Round-O” and indicate the sections (phrases) they hear by showing pre-arranged signals.  After listening to the music the first time, guide a discussion about the music and how it changes.  Students listen to the music again and discover that the form is A A B A C A (same, same, different, same, different, same). While still in the circle, begin singing a new song, “Shake them ‘Simmons Down.” Persimmons 
After the students have listened to the new song, ask them to identify the different sections (phrases) as sung by the teacher, using a pre-arranged signal.  Students discover that the song has the form A B A C and that the same words are sung for the A and B phrases with new words in the C section.  Explain that this song is an American play party and that play parties were a form of entertainment long before there were CDs and television.  Play parties started in early America because dancing was forbidden by the churches.  Since people wanted to dance when they gathered with their families and friends, they invented play parties, which are really dances.  The words in this play party tell the dancers what to do:  i.e., circle right, circle left, boys to the center, girls to the center, promenade all, swing your corner.  The students sing the song several times with the teacher and then play the game.

Sing a good-bye song quietly as they line up to finish their music lesson. 

Sample Assessments   

Formative 

Observe the students patting the steady beat, identifying a known song, singing known songs, playing a known game, indicating same and different sections, and learning a new song and play party.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 1 – “Trumpet Tune--Round-O”, 
(CD7:34)].  New York:  Macmillan/McGraw-Hill.

Beethoven, J., Brumfield, S., Campbell, P. S., Connors, D. N., Duke, R. A., Jellison, J. A., et al.  (2005). Making music.  [grade 2 – Shoo Fly, p. 200 (CD7:38 and 39); She’ll Be Coming ‘Round the Mountain, p. 358 (CD13:15); Shake Them ‘Simmons Down, p. 244 (CD8:32 and 33)]  Glenview, IL:  Pearson/Scott Foresman.

Eisen, A. & Robertson, L.  (2002). An American methodology: An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

We Love a Parade!

Time Frame
One 30-40 minute lesson

Overview
Students learn a new song and listen to different kinds of marches to determine which ones would be appropriate for a parade.

Standard

Critical Analysis  
	Arts Benchmark


	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary.
	M–CA–E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students formulate criteria for evaluating music and musical performances according to the incorporation of various dynamic levels.  They make decisions based on the purpose of the music and the diverse styles of music, aware that individual interpretations and preferences may differ.

	Grade-Level Expectations (GLEs) 

	Grade 2
	Science

	21.   
	Use students’ own voices to demonstrate pitch (e.g., low, high) (PS-E-C1)


Interdisciplinary Connections 
Students use their voices to demonstrate pitch while singing a variety of songs.

Vocabulary  
steady beat, rhythm, comparatives – fast/slow; strong/soft; march (as a noun and as a verb), parade 
Materials and Equipment 

songs in this lesson:  “Engine, Engine Number 9,” “Lucy Locket,” “When the Flag Goes By;” listening examples in this lesson:  recordings of  “March Past of the Kitchen Utensils” by R. Vaughan-Williams, “March of the Toys” by V. Herbert, “March from the Comedians” by D. Kabalevsky, “South Rampart Street Parade” by S. Allen, R. Bauduc, and R. Haggart
Prior Knowledge
Students know all of the songs in this lesson except “When the Flag Goes By.” Students can keep a steady beat (big pats) on their legs or on other parts of their bodies, and they are able to keep a steady beat while walking or marching to music.  They demonstrate little taps with their hands to demonstrate “the words of the song.”  Students can sing tunefully in several keys that are appropriate for young voices. They demonstrate the ability to keep a beat while singing a song, and they know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

Students form a circle and sing the song, “Lucy Locket.”  Sing any common “hello song” to greet the children; students sing the song one time while putting “spider pats” on their legs.  Ask them to sing “Lucy Locket” in their loud voices and then in their soft voices.  They play the game several times while singing the song.

Students chant “Engine, Engine Number Nine” one time in their regular voices.  Then they sing this song as if they are far away from “Lucy’s pocket,” and then again, as though they are close to “her pocket.”  Have students sing the song starting softly and gradually getting stronger.  Finally, reverse the process by singing strongly and gradually getting softer.

Sing a new song to the students (or play the recording), “When the Flag Goes By.”  After students have heard the song two or three times, ask them to sing the song with the teacher or the recording.  When students are fairly comfortable with the new song, ask them to stand and march as though they are in a parade.  Students sing the song and march to the beat two or three times.

Direct the students to sit in their places and explain that they will listen to several pieces of music that also are marches.  Ask students to listen carefully to the first piece of music, “March Past of the Kitchen Utensils,” to see if they think this music would be good “parade music.”  After listening to the music, the students respond that the music gets stronger and softer, and that it is fairly fast, so it would probably be good parade music, and they could march to it fairly easily.  Then play “March from the Comedians,” and ask if they think this music would be a good “parade” march.  After listening to the music, the students respond that it is very short, and it probably would not be good for marching or parade music.  

Play a recording of “March of the Toys.” After listening to the music the first time, guide a discussion about the music and how it changes by getting louder and softer, just like watching a parade.  Students listen to the music again and indicate by raising their hands (palms up) slowly when the music gets stronger and lowering their hand (palms down) as the music gets softer.

Finally, tell the students that since they have been listening to many songs and deciding if the music would be good for a parade, they will now have their own parade while listening to “South Rampart Street Parade.”  The students stand and march to the music of the parade.  As students prepare to leave the classroom in a single file line, ask students to list other kinds of parades and the music that they have heard at them. 
Sample Assessments  
Formative  
Observe students patting the steady beat, marching to the steady beat, indicating dynamic levels of loud, soft, getting louder, getting softer, deciding if various marches are good parade music, and following the leader in a final march to unknown music.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 1 – “March Past of the Kitchen Utensils” p. T246 (CD5:17); “Lucy Locket,” p. T284 (CD7:25);  “March from The Comedians” p. T348-349, (CD7:37); “March of the Toys” p. T288 (CD6:18); Kindergarten – “Engine, Engine Number Nine,” p. T136 (CD3:32); “South Rampart Street Parade,” p. T308 (CD6:47); grade  2 – “When the Flag Goes By,” p. 303 (CD6:25)].  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 1 & 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

Surprise!

Time Frame
One 30-40 minute lesson

Overview
Students sing songs and listen to music that incorporates contrasts in tempo and dynamics.  Students describe these characteristics and relate them to the effects created in the music they perform and hear.
Standard

Aesthetic Perception 
	Arts Benchmark


	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions.
	M–AP–E2


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students describe music by using descriptive terminology and basic music vocabulary to express characteristics of music.  They become aware of ways in which contrasts are made within music and of ways to express these contrasts. As students listen to music, they may reflect the expressiveness of the music through various means beyond verbal description.  

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	44.   
	Use active listening strategies, including asking for clarification and explanations (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies by discussing musical selections.

Vocabulary  

steady beat, rhythm, lyrics, same, similar, different, loud, soft, fast, slow, phrase, structure (form), hello song

Materials and Equipment 

songs include “All Around the Buttercup,” “Pop! Goes the Weasel,” “Hunt the Cows,” “Hush, Little Baby,” recording of Symphony No. 94 in G Major, “Surprise,” 2nd movement, by F. J. Haydn; chairs, chalk/marker board, or chart paper 
Prior Knowledge

Students have sung “Pop! Goes the Weasel” and “All Around the Buttercup.”   They are able to sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat on their legs or other places on their body as well as on instruments.  Students can demonstrate ta, ti-ti, and rest rhythms (quarter note, eighth-note pairs, quarter rest).  They can tap the rhythm of a song while reading it, after hearing it, or while recreating it.  Students know to join in on songs following the prompt on a starting pitch.  They can identify known songs when sung on a neutral syllable.

Sample Lesson  

To begin the lesson, students sing the song, “Pop! Goes the Weasel.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  While students sing “Pop! Goes the Weasel” again, non-verbally indicate that the students are to begin playing a quick game of musical chairs.  The game is played and the song is sung several times.  Ask the students if they think “Pop! Goes the Weasel” is a song that has a “surprise” in it.  The students respond that the ending sounds like a “surprise.”  Then relate that jack-in-the-box toys sometimes use the song “Pop!  Goes the Weasel,” and that the little clown pops out on the word “Pop,” making it a surprise indeed!
Sing the song, “All Around the Buttercup,” on a neutral syllable and ask students to identify the song keeping the answer in their heads.  Ask students to begin singing the song on a familiar prompt, i.e., “Here we go” or “Ready and sing,” on the starting pitch, “so we can find out if everyone was thinking of the same song.”  They sing the song and tap the steady beat.  Students sing the song and play the game several times.  They tap the rhythm while they sing the song and march on the heartbeat.  

Students tap and say Rhythm 1 for the first phrase of the song.  Tell them that a very famous composer wrote a piece of music that used this rhythm for three phrases and ended it with Rhythm 2. Students tap the Rhythm 3 in a slow tempo. When they are comfortable tapping Rhythm 3, have them listen to a recording of the second movement of Haydn’s Symphony No. 94 in G major (“Surprise Symphony”) and very quietly tap the rhythm while they listen to the music.  
Rhythm 1 




Rhythm 2
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Rhythm 3

[image: image3.png]1J0J3J301 0300001730000 0000 ]

tittititntita itititititita titititititita tititittata




During discussion of the piece, students are asked how the composer created the feeling of surprise within the composition.  Students might respond that the music began very quietly; all of a sudden it exploded and then it got quiet again.  Then explain that when Mr. Haydn was writing this music he worked for a Prince who invited people to dinner.  After dinner, the people listened to Mr. Haydn’s music.  Sometimes, however, the people began to fall asleep.  Mr. Haydn decided the best way to cure them of this bad habit would be to put a “surprise” in his music.  Ask the students what they think the “surprise” is.  The students respond that the very loud music that comes unexpectedly is the “surprise.”  Then students listen to the music a second time, focusing on the rhythm pattern they were tapping earlier and listening for the “surprises” in the music.

Students then sing a song with a game that also has surprises in it.  Begin singing the song, “Hunt the Cows,” and direct the students to follow the teacher’s lead to play the game.  In the middle of the song, after singing “the cows are lost,” “the sun is warm,” “I think I’ll rest,” “till they come home,” the students and teacher are feigning sleep in the pasture.  Without warning, the teacher “pops” up and begins to sing the refrain while leading the students in the circle again.  Do the activity two more times, varying the length of time the class “sleeps” each time, to continue to create the “surprise.”   

At the end of the lesson, students prepare to leave the classroom in a single file line while singing “Hush, Little Baby” as a good-bye song.

Sample Assessments  
Formative
Observe students patting the steady beat, identifying a known song, using descriptive terminology to discuss a piece of music, determining and tapping rhythm patterns, and performing a new song and game. 

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 1). Glenview, IL: Pearson-Scott Foresman. p. 86.
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Crocker, E., Davidson, M. C., de Frece, R., et al. (2008).  Spotlight on music [grade 2 – “All Around the Buttercup,” p. 210, (CD11:1)]; New York:  Macmillan/McGraw-Hill. 
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 1 – “Hunt the Cows,” p. T59 (CD2:36); 
“Hush, Little Baby,” T59 (CD2:36); grade 3 – “Pop! goes the weasel,” p. 61 (CD2:5); “Surprise” Symphony No. 94, second movement, p. 32 (CD1:21, 28)].  New York:  Macmillan/McGraw-Hill.
Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to 
musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake. 

Title 

Rain, Rain, Go Away

Time Frame  One 30-40 minute lesson


Overview
Students discover that some songs have exactly the same rhythms but different words and other songs have some identical rhythm patterns but different melodies for those rhythms. 

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize that there are many possibilities and choices available in the creative processes of music.
	M–AP–E4


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students experience various ways of producing music, through singing, listening to music, playing traditional and non-traditional instruments, and using various sound sources.  They explore ways to create music by using familiar patterns or techniques in new combinations or by selecting from a variety of sources.

	Grade-Level Expectations (GLEs)

	Grade 2
	Mathematics

	32.    
	Recognize and apply patterns in problem-solving in other content areas and real-life situations (P-3-E) (N-9-E)


Interdisciplinary Connections 
Students recognize and apply patterns in repeating situations by creating music.

Vocabulary  

steady beat, rhythm, lyrics, loud, soft, fast, slow, same, similar, different

Materials and Equipment 

rhythm sticks

Prior Knowledge
Students have sung all of the songs in this lesson.  Students have experience in playing circle games, moving independently and as a mirror image of the teacher.  Students are able to sing tunefully in several keys that are appropriate for young voices, and they know approximately 60 songs and 30 games.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies.  Students are able to demonstrate little taps with their hands to demonstrate “the words of the song.”  Students know and can demonstrate ta, ti-ti, rest (quarter note, eighth note pairs, quarter rest) in reading and writing, and students know and can demonstrate that the heartbeat is equal to ta, ti-ti, rest in many combinations.   

Students know several interactive “hello songs” that are sung as greetings.  They have demonstrated the ability to work safely and correctly with common percussion instruments – hand drum, tambourine, wood block, jingle bells, maracas, guiro, and rhythm sticks.  Students are able to identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  They can identify well-known songs that are written on the board with known rhythms and solfa.  Students know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

To begin the lesson, students join in singing the well-known song, “All Around the Buttercup.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  While students sing “All Around the Buttercup” again, non-verbally indicate to the students to begin playing the well-known game as they sing the song.  The game is played several times giving about one-third of the students a turn in the middle of the circle.  When the game is over, lead the students in tapping the rhythm to the song while they sing and march on the heartbeat to their places at the tables.  

Direct the students to tap and say rhythm A for the first phrase of the song. Direct the students to create a well-known song by tapping this rhythm four times in a row.  A student or students go to the board to write the rhythm pattern for a total of four times.  Ask the students if they know what song they just tapped and wrote.  Students identify the rhythm pattern as belonging to “Engine, Engine, Number Nine,” or “Cobbler, Cobbler (Hunt the Slipper),” and/or “I Climbed Up the Apple Tree.”  Students are divided into three groups with each group singing a different song while tapping the rhythm.   

rhythm A   [image: image4.png]O
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Change the first phrase of the song on the board to rhythm B to create another well-known song “Bee, Bee, Bumblebee” and ask the students to read the “new” song.  Students read and tap the rhythm to discover that the new song is “Bee, Bee, Bumblebee.”  They are divided into two groups so that one group can pat the steady beat, and the other group can tap the rhythm. Then the groups switch tasks.

Ask what will happen if the first line and the last line are made the same (rhythm B) and the second and third lines remain similar to rhythm A?  Students answer that the new song is now “Queen, Queen, Caroline,” and they begin singing and tapping the rhythm to this song at the teacher’s indication.  Finally, erase the last two phrases of “Queen, Queen” leaving the first two phrases on the board to create “Rain, Rain, Go Away.” 

Students sing “Rain, Rain, Go Away.”  After singing the song and tapping the rhythm simultaneously, divide the class into two groups and have students sing “Rain, Rain, Go Away” in a two-part canon. 

Tell the students that “Bingo” also uses the rhythm B pattern in the refrain.  Students sing “Bingo” as they prepare to leave the classroom.  Students prepare to leave the classroom in a single file line while singing any good-bye song.

Sample Assessments  

Formative 
Observe the students patting the steady beat, identifying a known song, recognizing known songs from rhythm patterns, demonstrating same and different rhythm patterns, identifying similar rhythm patterns in various songs, reading and tapping rhythm patterns. 

Resources
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades 1 & 2). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Crocker, E., Davidson, M. C., de Frece, R., et al. (2008).  Spotlight on music (Kindergarten, T169, CD 10:6; Kindergarten, T64, CD 3:21; grade 2, p. 13, CD 1:17; grade 2, p. 210, CD 11:1).  New York:  Macmillan/McGraw-Hill.
Eisen, A. & Robertson, L.  (2002).  An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.
Eisen, A. & Robertson, L.  (2000).  My second grade music book (rev. ed.). Lake Charles, LA: Sneaky Snake. p. 79.  

Title 

Rhythmic Improvisations, Native American Style

Time Frame
Two 30 minute lessons
Overview
Students improvise short rhythmic and melodic patterns in response to a given rhythmic pattern.
Standards

Creative Expression and Historical Cultural Perspective
	Arts Benchmark


	Improvise or compose and perform simple musical ideas such as echoing melody or short rhythmic patterns.
	M–CE–E3

	Recognize musical styles representative of various cultures.
	M–HP–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students echo patterns and then improvise simple rhythmic and/or melodic patterns through speaking, singing, body percussion, body movement, and/or classroom instruments. Students also describe and critique the patterns.

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	24.   
	Use a greater variety of action and descriptive words when writing for a specific purpose and/or audience (ELA‑2‑E2)


Interdisciplinary Connections 
Students develop a grade-appropriate composition by completing a RAFTed writing assignment.

Vocabulary

improvisation, create, pentatonic 

Materials and Equipment 
drum (tom-tom or djembe), rhythm sticks, rain sticks, non-pitched rhythm instruments, cassette tape recorder, blank cassette, stories about Native American culture
Prior Knowledge   
Students have experience with echoing 4-beat patterns containing quarter notes, eighth-note pairs, and quarter rests.

Sample Lesson   

Begin the lesson by having students echo 4-beat patterns that the teacher claps, pats, or snaps.  Then have students improvise an answer to the clapped pattern by changing one or two of the notes in the pattern.  For example, clap quarter, quarter, two eighths, quarter. The students may respond with quarter, quarter, quarter, quarter rest.  Be sure that the patterns are all of the same length (4 beats, at first), so that a new pattern can begin without stopping after students respond with four beats.  Continue by having one student clap a 4-beat pattern and another student respond with an improvised 4-beat pattern.  Each person, in turn, will clap either a 4-beat question or a 4-beat answer. This can be compared to the communication between one person and another, as was commonly practiced in Native American cultures. If students are able, the patterns may be increased in length to eight beats.

As familiarity develops, add rhythm sticks, allowing students to take turns improvising patterns while playing instruments. One person or group may continue to play the steady beat in a meter of 4, as another student improvises.  Tell students to accent the first beat of each group of four beats. Students may also play the steady beat on a drum or with body percussion (e.g., pat, clap, snap, clap). 

Make an audio recording of the improvisations played by groups and allow students to listen to them. Have students, as a class, select one of the improvisations, listen to it again, and describe the elements that they hear. Facilitate the process by prompting and listing their comments.  Address the following topics.

Was the improvisation fast, moderate or slow?

Did the improvised pattern contain mostly long notes or short notes?

Did the pattern contain any rests?


Was it loud, soft or varied?
Was it easy to clap to it?

Select a title for the pattern.

Name the composers.

What kind of music did it sound like (i.e., jazz, zydeco, classical, Native American, African)?
Once students have generated this information, assist them in writing a critique of the improvisation as would a music critic. Inform students that music critics listen to performances and write their opinions about what they hear, discussing what is good as well as what is not so good. Music critics publish what they write in newspapers, magazines and books. Many people who read what is published decide whether to attend a performance based on what the critic writes. Have students become music critics by completing a RAFTed writing (view literacy strategy descriptions) assignment that can be included in individual journals or a classroom publication. For example:

R – Role (role of writer) music critic
A – Audience (to whom the RAFT is written) schoolmates
F – Form (the format of the writing) journal or classroom publication
T – Topic (the subject of the writing) student musical performance 
Arrange students in pairs and have them use the information discussed to formulate statements about the improvisation that can be included in a music critique.

“The music that our class created sounded great! It started kind of slow and got a little faster. It ended slow and soft. We think it sounded like Native American dance music because it made us feel like clapping and dancing.  That’s why we called it “Rain Dance.”  Everyone in the class helped to create the music. We played drums, rain sticks, and other instruments. The music was too short because everyone wanted to hear more.”               

Extension
Like the music of many African, Japanese and Chinese cultures, the music of Native Americans is frequently based on a pentatonic scale.  This five-note scale is represented by the black keys on a piano and the black bars of a set of resonator bells. Students could use the five black notes to improvise Native American dance melodies. One student could establish a steady beat on the tom-tom or djembe (African drum), accenting the first beat of each group of four beats. Another student could play the D# and A# bells (names are written on bars) alternately along with the established drumbeat. Then, a third child could improvise on the remaining bells of the pentatonic scale. Provide nonverbal cues to change tempo and dynamics as well as to bring improvisations to synchronized endings.   

Read stories about Native American music, dance and culture.  Examples may be found under Resources.

Sample Assessments   

Formative 

Evaluate the students’ abilities to maintain a steady beat, which provides structure for improvisations.  Observe the students’ ability to respond to cues from others during the improvisation. Consider each student’s comfort level with the improvisation process.

Determine student understanding of creating statements for the RAFTed writing assignment. 

Resources 
Brainer, S. (1995). Drumbeat…heartbeat: A celebration of the powwow. New York: Lerner.
Ench, R. & Cravath, J. (2002). North American Indian music. New York: Scholastic.

Ancone, G. (1993). Powwow. New York: Harcourt Brace Jovanovich.

The following websites contain information about Native Americans.
http://www/ihawaii.net/~story/lore02.html   

http://www.nativeweb.org/resources/literature/short_stories_-_traditional/   

http://www.scils.rutgers.edu/~kvander/ChildrenLit/nalist.html  

Title    

Boats and Barges (Day-O and Erie Canal) - Work Songs

Time Frame
30-45 minutes

Overview
Students discover ways in which music is used while working or doing chores, and then perform a work song.

Standard

Aesthetic Perception 

	Arts Benchmark


	Demonstrate awareness of where and how music is used in daily life and within the community.
	M–AP–E3  


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students identify various ways in which music is used in daily life and the contribution that music makes in daily routines and rituals.  They experience music of their community as well as recognize the role music plays in communities elsewhere.

	Grade-Level Expectations (GLEs) 

	Grade 2
	Social Studies

	48.   
	Locate general areas on maps and globes referenced in historical stories and legends  (H-1A-E3) 


Interdisciplinary Connections 
Students locate general areas on maps and globes referenced in historical stories related to music.
Vocabulary  

West Indies, Calypso, canal, barge, navigate, mule skinner, piggyback song

Materials and Equipment 

map or globe, recording of Harry Belafonte’s “Day-O,” Banana Boat Song- Jamaican work song, recording of “Erie Canal,” media player  
Prior Knowledge

Students have knowledge of various types of transportation. They have sung the songs.
Sample Lesson  

With a banana in hand, the teacher bursts into singing (or lip-sync) the song “Day-O” using the banana as a microphone.  This will get the students’ attention for the music lesson!  Show the map or globe and identify the West Indies.  It is the group of small islands south of Florida.  These are tropical islands, and many bananas are grown there.  Find Jamaica using globe or map.  This song was sung by Jamaican banana workers who worked the night shift.  Their jobs were to load the bananas onto the boat so that they could be shipped to market.  The tally-man is the boss who counts/tallies the loads of bananas.  Jamaicans were ready to go home when they saw the light of day.  Singing the song helped their work go faster and relieved the stress of the night work.  

Harry Belafonte made this song popular in 1956.  (See resources below)  Belafonte was born in New York, although he grew up in Jamaica living with his grandmother.  He is considered the “King of Calypso.”  Have the students view the movie clip of Harry Belafonte and the Muppets.  (See resources) 

Explain to students that work songs were popular in helping to get a job done and were simply sung on the job to help the time seem to pass more quickly.  Use the map/globe to locate Lake Erie.  Give the history of the Erie Canal (see resources).  A mule skinner, a worker who drives mules, echoed the song of the Erie Canal to passengers on the barge.  He would sing out “low bridge everybody down” warning people that the bridge was down and to duck their head.  Tell students that "The Erie Canal" song made the long trip on the canal seem to pass by more quickly.  Have students read the lyrics (see resources).  If any students know the song, encourage them to sing it.  If there is a recording of the song in the classroom, play it for the class. Have students join in singing on the chorus.

Ask students to share other work songs that they may know - (“I’ve Been Working on the Railroad,” “Whistle While You Work,” Hi-Ho Hi-Ho,” “Chicka Hanka,” “Spoonful of Sugar”).  Sing together “I’ve Been Working on the Railroad.” 
As a class, let students create their own work songs for getting into line, walking through the hall, transition time, or clean-up time.  Use a familiar tune to sing piggyback. (i.e., “Freré Jaques,” “The Farmer in the Dell,” “I’m a Little Teapot”…)
 Example:


Turn the Papers In!  (Tune:  I’m a Little Tea Pot) 


It is time to clean up spic and span.

Put away the pencil, paper in your hand.


Now let’s pass them forward without a sound.


Pick them up and pass them down!  


Arr. by S. Barron 
Instrumentation may be added as an extension of this lesson.
Sample Assessments   

Formative 
Observe student interaction and ability to contribute answers to questions. Observe creation of work songs making sure that words rhyme and fit rhythmically to the tune chosen.  Students should be allowed to perform their original work songs.  
Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 5). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 5). New York: Macmillan/McGraw-Hill.

This site contains samples of multi-cultural work songs.  http://www.smithsonianglobalsound.org/EducationalInst.aspx 
Information about the Banana Boat Song may be found at the following website.

http://www.easybyte.org
The following websites contain Harry Belafonte information and performances. 

http://www.jango.com/users/5467746?l=0 

Another lesson on Calypso music may be found at the following website.  http://cnx.org/content/m11688/latest/ 

Information and recordings about work songs may be found at the following websites. 

http://kids.niehs.nih.gov/lyrics/railroad.htm 
http://www.contemplator.com/america/railroad.html 

http://www.eduplace.com/ss/hmss/8/unit/act4.1.2.html 

http://www.rhapsody.com/-search?query=fifteen%20miles%20on%20the%20erie%20canal&searchtype=RhapLyric
Pete Seeger recording of “The Erie Canal”

American Favorite Ballads Vol. 3 (2004 - Smithsonian/Folkways SFW CD).

Title 

Happy Talk

Time Frame
45 to 60 minutes

Overview
Students identify musical elements such as dynamics and tempo that characterize the mood of a song. They watch a video clip of “Happy Talk” from the movie version of Rodgers & Hammerstein’s musical, South Pacific, perform the accompanying hand motions, and compare it to a sad song. 
Standard

Creative Expression 

	Arts Benchmark


	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media.
	M–CE–E4


Foundation Skills 
Communication, Linking and Generating Knowledge
Student Understandings 
Students explore tempo in music and how it is used to express various moods or feelings.  They experience these elements through various mediums of performance, they listen and identify the various elements inherent in the music, and they perform music.

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	44.   
	Use active listening strategies, including asking for clarification and explanations (ELA-4-E5)


Interdisciplinary Connections

Students use active listening skills to recognize sad or happy mood music.

Vocabulary  
mood, lyrics, musical, expression, major, minor, adagio, allegro
Materials and Equipment 

recording and sheet music for the song “Happy Talk,” access to Internet or video/DVD of South Pacific, recording of Barber’s Adagio for Strings 
Prior Knowledge  

Students have an understanding of mood in music and what makes a song sound happy or sad.
Sample Lesson  

Begin the lesson by talking about moods in music.  Music can have different moods such as happy, sad, afraid, or excited.  Students listen to Barber’s Adagio for Strings and determine the mood of the piece.  Adagio for Strings is a sad sounding piece of music and has been used in many movies to help convey a sad scene.  Ask them why they think it sounds sad.  Answers might include:  it is slow, in a minor key, and the strings are moving up and down the scale very slowly to make it sound very mournful, poignant and sad.  This takes about 10 minutes.  
Next, play a contrasting piece, “Happy Talk” from Rodgers & Hammerstein’s South Pacific. Play it once for the class and ask students, “What kind of mood does this song create and what makes you think that?”  Answers may include:  it sounds happy and joyful because it is faster, in a major key; the person singing sounds cheerful and excited; “Happy” is in the title of the song.  Students listen to the song again as they follow along with the lyrics on the sheet music page or on a screen that has music projected from a computer or overhead projector.  After listening for the second time, ask students, “What is this song about?  Is the singer telling a story? Is the singer giving advice?”  Answers may include: the song talks about staying happy, keeping a positive attitude, happiness helping you reach your dreams, and how it is important to be optimistic. This listening and discussion takes 10 to 15 minutes.  

After discussing, students watch a video clip of the characters singing the song doing hand motions with the song.  Hands imitate talking mouths when the lyrics “happy talk” are sung, and hands surround the face palms up like a sun when “dreams” are mentioned in the song.  Demonstrate the hand motions that accompany the song, particularly the talking hands and hands around the face for the “dreams” part.  This should take about 10 minutes.

Students sing “Happy Talk” with the teacher, slowly, to make sure that they know the words, rhythms, and melody, and then again, slightly faster, to make sure that they are capturing the mood of the song.  “Do you sound happy when you are singing this song?  Should you be smiling or making a sad face while you sing this song?  How can you express that this is a happy song?”  After learning the lyrics, rhythms, melody, and mood, students should add the hand motions for a final performance of “Happy Talk.”  This should take 15 to 20 minutes.
Sample Assessments   

Formative 

Observe students singing and doing hand motions of “Happy Talk” and spot check that students understand how dynamics and tempo affect the mood of songs by listening to students’ responses to the above questions.

Resources

For additional recording with lyrics: 
http://kids.niehs.nih.gov/lyrics/happytalk.htm 

For the movie South Pacific:
Rodgers and Hammerstein Productions (Producer), & Logan, J. (Director).  (1958). South Pacific 
[Motion picture]. United States: Magna Corporation.

For sheet music of “Happy Talk” and more lesson ideas using this song:

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on Music (teacher’s ed., grade 4).  New York: Macmillan/McGraw-Hill. pp. 84-85.

Title 

Ready for the Stage

Time Frame
30-40 minutes

Overview
Students role-play appropriate behaviors for performers and audience members in a concert hall. 

Standard

Aesthetic Perception 

	Arts Benchmark


	Recognize and demonstrate behavior appropriate for various musical environments.
	M–AP–E6


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings
Students demonstrate appropriate behavior when attending performances in various venues, such as listening attentively and quietly, showing respect and appreciation for the performers, and moving only prior to or following the performance. They exhibit the appropriate behavior when listening to performers or when attending a musical event.
	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	48.    
	Identify the role of discussion leader, contributor, and active listener (ELA‑4‑E7)


Interdisciplinary Connections  
Students identify the roles of performer and an audience member by role-playing.

Vocabulary  
role-playing, audience, concert, concert hall, theatrics, actor, actress, intermission, pantomime, applaud, duet, solo, vocal, operas
Materials and Equipment 
paper for programs, a variety of instruments (models and posters)
Prior Knowledge  
Students have knowledge of and exposure to a variety of musical instruments and exposure to a variety of musical environments
Sample Lesson   

Before students arrive, rearrange the room to create a concert hall with distinct stage and seating for the audience.  As students enter, pass out programs listing their names, and a heading (ex. 2nd Grade Talent Showcase) that announces the event, date, time, and grade. Include an intermission on the program. 

Tell students that they are going to role-play the parts of a performer and audience member during a concert.  They are now members of the audience, but each of them will be called to the stage where they will then become a performer.  During concerts, performers and members of the audience both have certain things that they must do. 

Ask students to raise their hands if they have ever been to a performance in a concert hall. Allow them to share what they could and could not do. Then, demonstrate and discuss the following concert hall etiquette. When a performer walks onto the stage, the audience applauds and the performer bows to acknowledge the applause. During a performance of classical music, the audience sits quietly so as not to distract the performer and so that everyone can hear and appreciate the music. When the performer finishes, the audience applauds again, and the performer(s) bows again before leaving the stage.  

Restate some of the information that students gave earlier and reinforce it with the following. During the concert, audience members only leave the concert hall between musical selections and at intermission. They try not to cough out loud, and do not talk, sing, hum, or clap their hands during the performance. There are some exceptions – particularly during concerts designed for students or on special occasions when the performer or conductor may request audience participation.

To authenticate the role of performer, have students engage in theatrics and pantomime by demonstrating with body movements and facial expressions how to play a musical instrument of their choice. Give students time to select from the instruments (models and posters) that are available. 

Upon entering the stage, students are to give their names and tell the instruments that they will pantomime using complete sentences. Example:  “My name is Kenny.  I will demonstrate how to play a piano.” In this case, the student should not forget the piano bench.  

Inform students that although they will not perform music when they come to the stage, they will still be performing. They will become theatrical performers meaning they will become actors.  Tell students that you will role-play the part of a performer first. Incorporate the following format:

Performer:
Enters stage

Audience:
Applauds

Performer:
Bows, states name, identifies instrument, begins performance

Audience:
Listens quietly, pays attention, smiles

Performer:
Ends

Audience:
Applauds

Performer:
Bows again, exits stage

Allow several students to volunteer to individually perform on stage. Inform students that they performed solos, which means that one person performed at a time. However, duets and group performances, as well as vocal performances, such as operas and choir concerts, in which groups of people perform together; require the same kind of behavior from performers and the audience.

By a show of hands, ask students to tell which role they enjoyed best – that of a performer on stage or that of an audience member.  What did some like about being on stage? Why did some prefer remaining in the audience?  How did they feel when people applauded them? 

Extension
Schedule another performance in which students have the opportunity to prepare musical selections including solos, duets, or ensembles. Prepare a printed program as well as a mini-reception for the event. Invite a guest musician to perform for the class. Arrange a fieldtrip for students to hear a performance in a concert hall.  The local organizations listed below under Resources may be very helpful in providing information about fieldtrip opportunities as well as in-school performances.

Sample Assessments   

Formative 

Through observation determine each student’s success at demonstrating behavior that is appropriate for a performer as well as an audience member. 

Resources 
Audio and video clips of Louisiana traditional culture – Louisiana Folklife Program is available at http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html
The following are websites for regional orchestras. 

http://www.rapidessymphony.org/
http://www.acadianasymphony.org/
http://batonrougesymphony.org/
http://www.shreveportsymphony.com/
http://www.lpomusic.com/index.php?q=node/90
Title 

The Multicultural Nutcracker

Time Frame
two 30-minute lessons
Overview
The students understand that cultures from around the world can be recognized by their music and are able to describe some of the differences/commonalities of the music. They listen to excerpts from Tchaikovsky’s Nutcracker and look at pictures from the ballet. 
Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize universal themes in music and how music communicates a universal language.
	M–HP–E6


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students become aware of how music conveys a story, and how musical instruments and the style of the music effectively represent music of different countries.  They identify the various pieces within the Nutcracker and the places and characters they represent. Music is used throughout the world as a means of expression and for telling the stories. 

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	53.
	Tell and write about the sources of learned information (ELA‑5‑E5)


Interdisciplinary Connections 

Students tell, write, and illustrate a piece of music from The Nutcracker.

Vocabulary  
ballet, Tchaikovsky, orchestra, instruments, mood, forte, piano, pizzicato
Materials and Equipment 

recording of The Nutcracker ballet by Peter Ilyich Tchaikovsky, pictures from the ballet, access to the Internet, paper and pencil or crayons, a book about The Nutcracker, video of The Nutcracker
Prior Knowledge

Students should have an understanding of loud and soft, fast and slow, a variety of moods, and instrument families.
Sample Lesson  

Begin the class by playing some selections from The Nutcracker as students enter the classroom or as they transition to their music lesson.  This sets the mood for the lesson, and some students may recognize the music from holiday programs and commercials.   Ask students if they recognize the music and if they know its name or the composer of the music.  If several students know about The Nutcracker, ask what they know about the story.  Guide them by telling them the story or by reading a children’s book about The Nutcracker.  This should take about 10-15 minutes.

The story of The Nutcracker was originally written by a German author known as E.T.A. Hoffmann.  The Russian composer Tchaikovsky wrote ballet music to this story and this is how most know about the story today.  It begins with a girl named Clara who is expecting a visit from her Grandfather because it is Christmas time.  When he arrives, he brings a present for Clara – a nutcracker!  Clara loves the nutcracker, but her brother Fritz is jealous and breaks it because he is angry.  Clara gets upset but everything is set right again when her grandfather ties a sling around the nutcracker’s arm and lays him down in a bed to rest.  After the Christmas party is over, Clara is sent to bed and visits the nutcracker in her dream.  To her amazement, the nutcracker has come to life and is as tall as she is!  The nutcracker is fighting against the mouse king and so Clara enters the battle to help her nutcracker.  The battle ends when she throws her slipper at the mouse king and he falls.  The nutcracker thanks Clara by taking her on a journey to a magical land where he turns into a prince. Many kinds of candies come to visit them and dance for them.  

The candies and treats represent many different cultures. Tchaikovsky shows this by using different types of music for different countries.  The first dance is by Spanish Gypsies who do a dance about chocolate.  It is very lively music and the costumes are as well.  Tchaikovsky added castanets to give the music Spanish flavor.  Ask the students what instruments they hear?  The main instrument in this piece is the trumpet.  Have students imitate playing the trumpet when they hear trumpet in this piece.  The trumpet is used often in Spanish music, particularly Mariachi music.  Tchaikovsky picked the trumpet for this piece because it is common in Spanish music.  Share pictures from the ballet of dancers in Spanish costume as the Spanish dance is being played.  Show the video presenting the Spanish style of dance to the students.  This takes about 5 minutes.

The next treat is Arabian Coffee. It is represented by a single dancer who uses finger cymbals as she dances.  The music is slow, soft, and beautiful.  Show pictures of the Arabian dancer in her costume as students listen for the finger cymbals in Arabian Dance.  Ask students to touch their thumbs and index fingers together whenever they hear the finger cymbals.  This is how the finger cymbals are played and will require students to listen carefully.  Show the video of the Arabian Dance so the students can see the Arabian style of dance.  This takes about 5 minutes.

After the Arabian dance, a box arrives for the nutcracker prince to open.  A Chinese dancer jumps out and dances the Chinese Tea dance.  Show pictures of the dancers in their costumes as they listen to the music of the Chinese Tea.  Tchaikovsky used lots of flutes and pizzicato in the strings.  Students should indicate that they hear the pizzicato of the strings by using their right hands to pretend that they are plucking strings.  The students could then watch a video excerpt of this dance and listen to the music Tchaikovsky wrote to make it sound Chinese.  This takes about 5 minutes. 

The Russian Dance is one of the most popular of the pieces from The Nutcracker.  This dance is filled with lots of energy as dancers jump around the stage to the energetic music.  Tchaikovsky used lots of percussion, particularly tambourine, and fast notes from the string section to make this dance sound Russian.  As students listen for the tambourine in the music, share pictures of the Russian dancers.  Play a clip from the dance so the students can see the combination of the dance with the music.  Students should be allowed to listen to this a second time so that they can move in place to the music.  It is a piece to which students enjoy moving.  This should take about 10 minutes.  

Explain how Tchaikovsky illustrated different cultures without any words but through his music.  Every culture has particular instruments that are used in their music, as well as particular kinds of dances.  It is through music and dance that cultures are often able to express some of their beliefs and traditions.  The arts are an international language.  Ask students to draw a picture of and write a sentence about one of the pieces of music, Spanish Chocolate, Arabian Coffee, Chinese Tea, or the Russian Dance. While students are writing and drawing, the teacher plays these four selections again: Spanish, Arabian, Chinese, and Russian, to inspire the students’ work.  This will take 10-15 minutes.

Extension
Go into more depth with each of the cultures by playing other music from Spain, Arabia, China and Russia.  This gives students more references to these cultures and helps them to see why Tchaikovsky picked particular instruments or rhythms.

Sample Assessments   

Formative 

Observe students’ movements to the music and ask questions about what they hear in the music.  
Resources

Jeffers, S. (2007). The Nutcracker. New York: Harper Collins Children’s Books.
Meyerowitz, J. (1993).  George Balanchine’s the Nutcracker.  New York: Barnes & Noble.
Vagin, V. (2002).  Nutcracker ballet.  New York: Scholastic.
For more information about the Nutcracker and Tchaikovsky visit the following website. http://www.classicsforkids.com/shows/showdesc.asp?id=93 
Title 

Hanukkah - Festival of Lights


Time Frame
30- 45 minutes

Overview
Students sing two Jewish songs, perform a dance, and identify traditions of the Hanukkah Holiday.  Students also engage in comparing and contrasting Christmas and Hanukkah by creating a diagram.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions.
	M–HP–E2


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify the role of music in the daily life of peoples of various historical periods and ethnicities.  Use of different types of music for celebration, worship, and other purposes is experienced and related to the understanding of historical times and places.
	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	52.   
	Gather and arrange information in a variety of organizational forms, including graphic organizers, simple outlines, notes, and summaries (ELA‑5‑E3)


Interdisciplinary Connections
Students gather and arrange information to compare and contrast holidays.

Materials and Equipment 

menorah, dreidel and tokens (i.e., beans, pennies) provide a dreidel for each group of students, “O Chanukah,”  “My Dreidel” 

Prior Knowledge

Students maintain a steady beat while walking in a circle and dancing the steps of the grapevine and sing on pitch with correct rhythms.  They are familiar with history of why the Pilgrims left Europe and our Thanksgiving holiday.
Sample Lesson 

Explain to students that Hanukkah is a Jewish holiday celebrating religious freedom and the miracle of the lamp that burned for eight days with only enough oil to last for one day.  The Jewish holiday is celebrated for eight days, and candles are lit each night in a candlestick called a menorah. Students view the video to acquire a better understanding about this holiday.  (See resources below)

Ask students if they can remember another occasion, which they have studied, when people lost their freedom to worship God as they wished.  (Pilgrims)  Hanukkah is a joyous holiday that includes singing, dancing, and playing games (10-15 minutes).
Teach the song “O Chanukah” a phrase at a time (sing a phrase, students echo).  Or, students may listen to the song from the computer a couple of times to aid in singing correctly.  Invite students to sing along while softly tapping the strong beat on their thighs. Sing “My Dreidel” using the audio link below for assistance.  Add movement to the song by allowing students to stand and spin around (like a top) once, every time they hear or sing the word dreidel (10 minutes). Explain to students that a dreidel is a 4-sided toy with Hebrew letters, spun like a top.
Teach students to dance the Hora using any Israeli music.  “Hava Nagila” is a good piece for dancing.  (See below)  Instructions for dancing can be found in the website below.  Teach the dance in straight lines until the pattern is learned, by modeling in front.  Be sure to reverse (mirror) the steps for the students as you face them, making sure to practice the grapevine steps (see website) until all are moving correctly.  When students can perform the pattern well, do it in a circle (8-10 minutes).

Lead the students in a discussion of traditions observed during Christmas.  Use a Venn diagram or  graphic organizer (view literacy strategy descriptions) to compare and contrast Hanukkah and Christmas.  These are some examples of characteristics that are common and uncommon, in order to help guide the discussion – e.g., time of year, ways of celebrating, ways music is used in celebrations (10 minutes).



Hanukkah



Christmas


Extension
Divide students into small groups and teach them how to play dreidel (see resources).  This activity is used to help reinforce math skills.

Sample Assessments   

Formative 

Students are observed and assessed during the practice session and performance of dancing the Hora.  Students correctly identify ways in which the two holidays are similar and different.  Listen for accurate pitch and rhythm while students are singing.

Resources
The following websites contain information about Hanukkah traditions and the history behind the holiday.

http://www.history.com/minisite.do?content_type=Minisite_Video_Clips&content_type_id=52695&display_order=3&mini_id=1061 

http://streaming.discoveryeducation.com 

This website provides the audio samples.

http://www.chabad.org/multimedia/media_cdo/aid/104616/jewish/Oh-Chanukah.htm 

http://www.chabad.org/multimedia/media_cdo/aid/104621/jewish/Sevivon.htm 

Learn how to dance the Hora with instructions from this site.

http://www.ehow.com/how_4287_hora.html 

This site contains directions for playing the dreidel game.

http://www.wikihow.com/Play-Dreidel
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades K & 5). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 2). New York: Macmillan/McGraw-Hill.

Title 

12 Days of Christmas

Time Frame
30 minutes

Overview
Students sing a cumulative song and sing independently using correct pitch and rhythm.  They create a revision of the “12 Days of Christmas,” changing the lyrics by using their Christmas wish lists and they describe the meaning of “cumulative” form. 

Standard

Critical Analysis  

	Arts Benchmark


	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works.
	M–CA–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify the overall musical form of a cumulative song and express the form in some way, such as through movement or visual representation. Students also describe the music in terms of what they hear taking place in the music.
	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	44.  
	Use active listening strategies, including asking for clarification and explanations (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to understand the meaning of cumulative.
Vocabulary  

cumulative song

Materials and Equipment 
sentence strips - one for each student, markers, tape

Sample Lesson

Students learn a cumulative Christmas song that was popular during the 16th century.  Today, it is one of the most popular and most recorded of all Christmas songs.  Ask students to guess the title of the song (12 Days of Christmas).
On the board, make a list of ordinal numbers, one through twelve, and write the twelve gifts of the traditional carol for each numbered day.  Students assist by recalling the gifts they may have sung before.  Sing the song using the board as a guide for keeping the students on track.  Explain that the form of this song is considered “cumulative,” meaning that as new verses are sung, a phrase from each of the old verses is added in reverse order.  After singing the song, students identify one special gift that they would like to receive for Christmas.  They write it on a sentence strip using a marker to write large enough so that it fills the strip.  
Example:


[image: image6]
Collect each of the sentence strips and tape them to the board next to the ordinal numbers.  When the thirteenth strip is reached, start over with the first day (placing it next to the other strip.)  Discuss that when words are changed, a revision or edit has been made.  Students have created a revision of “The 12 Days of Christmas.”  Sing the revised version with the students letting them sing solo on the day and gift that they provided.  For added fun and interest, provide students with classroom rhythm instruments and allow them to play “once” for each ordinal number.  (Hand claps may be used in place of instruments)  Encourage the claps or instruments to maintain a steady beat with the singing of the song.

Identify each new verse as the “A” section (“On the 7th day of Christmas my parents gave to me…”) and the “Cumulative” sections (6 pair of socks,5 puppy dogs,4…, 3 ,2 ,1…) as “B.”

Close the lesson by asking students to clearly state the meaning of a cumulative song.

Extension
Challenge the students into creating their own cumulative songs using the same tune, working in pairs. Ideas: On the 1st day of school my teacher said to me….(rules of the class), In the 1st year of school my teacher said to me….(12 years of school).  Share or perform the student creations.

Sample Assessments   

Formative 

Observe the students’ abilities to define the meaning of cumulative and to identify the form of the piece.  Listen to pitch, rhythm, and student’s ability to maintain a steady beat during the “B” section of the song.  

Resources

This site provides lyrics for the song “The Twelve Days of Christmas.”  http://www.cpdl.org/wiki/index.php/Twelve_Days_of_Christmas%2C_The_%28Traditional%29 
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 4). Glenview, IL: Pearson-Scott Foresman. p. 430.
Title    
 
Rock, Paper, Scissors 


Time Frame  
Two-20 minute lessons


Overview     
Students sing, move, and play instruments to the steady beat and at specific times while singing a song.


Standard

Creative Expression 

	Arts Benchmark


	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills  Communication, Linking and Generating Knowledge
Student Understandings 

Students participate together in musical activities that require shared communication and cooperative effort.  Such musical experiences as performing together through singing, moving, and/or playing instruments allow students to work together in making decisions regarding the content and/or form of the performance.

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	51.   
	Gather and arrange information in a variety of organizational forms, including graphic organizers, simple outlines, notes, and summaries (ELA‑5‑E3)


Interdisciplinary Connections 
Students complete a graphic organizer to show understanding of a song.
Vocabulary  
steady beat or heartbeat, rhythm, comparatives – fast/slow; loud/soft; smooth/jerky; loud/soft; neutral syllable, fermata, cut-off, two-beat meter, solfa, canon, ostinato, stick notation 

Materials and Equipment 

common percussion instruments, dog bone, blindfold

Prior Knowledge 
Students are familiar with the songs “Doggie, Doggie” and “Snail, Snail.” Students have experience in playing circle games, moving independently and as a mirror image of the teacher. They can keep a steady beat (big pats) on their legs or on other parts of their bodies, and they are able to demonstrate little taps with their hands to demonstrate “the words of the song,” which they know as rhythm.  Students know and can demonstrate quarter note (ta), eighth-note pair (ti-ti), and quarter rest in reading and writing. They can work safely and correctly with common percussion instruments – hand drum, tambourine, wood block, jingle bells, maracas, guiro. They can identify well-known songs from neutral syllables (e.g., loo, doo, bah) when sung.  Students know to join in on songs following a prompt on a starting pitch.
Sample Lesson  

To begin the lesson, students sing the known song, “Doggie, Doggie,” with the teacher. After the song has been sung two or three times, sing any common “hello song” to greet the children.  Select the first student to be the “doggie,” and have the student face away from the class at the front of the room, and give the bone to another student.  Students sing the song one more time until the phrase “I stole your bone.” This is sung only by the student who has the bone.  The “doggie” gets three guesses as to which student has the bone.  Then the game begins again with the new doggie.  This activity is done several times with a new doggie and a new solo singer each time.  After the last turn, the students sing “Doggie, Doggie” with hand signs and solfa with the teacher leading them.  

Direct the students’ attention to the board where the known song “Snail, Snail” is written on the board in stick notation with solfa. The students read the rhythm first and then sing the song in the correct rhythm with solfa and using hand signs.  After singing the song, the students identify the song on the board as “Snail, Snail.”  The students are divided into four equal groups: one group plays the beat on drums or tambourines, one group plays the rhythm on rhythm sticks, and two groups sing the song.  The groups rotate so that each group has the chance to play the beat, the rhythm, and sing.  Then the instruments are put away. Divide the students into two groups and direct them to sing “Snail, Snail” in a canon (round).  

Ask the students to listen and watch as the teacher sings an unknown song, “Se, Se, Se.”  Sing the song and make two fists to keep the steady beat, one on top of the other.  The first time through the song, keep both hands in a fist throughout the song.  The second time through the song, the top fist ends up as a flat hand.  Finally, the third time, the top fist becomes scissors.  Ask the students to fill in a graphic organizer (view literacy strategy descriptions) describing what they can surmise about the song.  The title of the song, “Se, Se, Se” will be in the center.  Students respond with “it looked like rock, paper, scissors,” “it wasn’t in English,” “it sounded like ________” (some foreign language), “it probably is fun,” etc.  Put these responses into the various bubbles or on the lines drawn from the center bubble.
After the graphic organizer is completed, sing the song again as the students walk to the circle.  After the students sing the song, explain how to play the game and how the Japanese people bow before and after playing and singing this game-song.  Instruct the students to change partners each time the song is sung until the students get back to their original partners.

While still in the circle, begin singing the known song, “Knock the Cymbals,” on a neutral syllable.  The students are asked to put their hands on their heads when they recognize the song, but they should not sing the song out loud.  When most of the students have recognized the song, ask them to begin singing at a known prompt, e.g., “Here we go.”  The students sing and play the game two times.

As the students return to their tables to prepare to leave, sing “Rocky Mountain” as a good-bye song. Continue to sing the song as the students quietly line up and leave the room in a single file line.

Sample Assessments   
Formative 

Observe the students patting the steady beat, playing the instruments on the steady beat or rhythm, identifying a known song, reading a known song from the board with hand signs and solfa, tapping known rhythms, completing the graphic organizer, and learning a new song.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (grade 1, T286, CD6:1, grade 2, p. 46, CD2:3 and grade 3, p. 8 and p. 27, CD1:7).  New York:  Macmillan/McGraw-Hill.

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 1). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 1 & 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology: An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Eisen, A. & Robertson, L.  (2000). My second grade music book (rev. ed.) Lake Charles, LA:  Sneaky Snake. p. 79.  

Title 

Zydeco Zeal

Time Frame
Two-30 minute lessons
Overview
Students explore the musical style and musical instruments characteristic of Zydeco and Black Creole cultures through the recordings and performances of Clifton Chenier.  

Standard  
Historical and Cultural Perspective

	Arts Benchmarks

	Recognize musical styles representative of various cultures.
	M–HP–E1

	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills Communication, Linking and Generating knowledge

Student Understandings 
Students recognize musical styles representative of the Zydeco and Black Creole cultures, and the instruments that are characteristic of the style of performance. Presentations by creators and performers of the music provide an understanding of the culture from which the music is derived. 

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	55.   
	Deliver informal presentations that demonstrate an understanding of a topic (ELA‑4‑E4)


Interdisciplinary Connections  
Students maintain the topic of conversation by participating in a question and answer process on Zydeco music.

Vocabulary  
Zydeco, Creole, accordion, rub-board

Materials and Equipment
computer with Internet and media player, recording of music by Clifton Chenier

Sample Lesson  
Play a song recorded by Clifton Chenier (1925-1987). Tell students the music is called Zydeco (zy-duh-coe). This style of music started in the southwestern part of Louisiana. Use a map of Louisiana to show where zydeco began. 

Explain that Clifton Chenier performed the music he had just heard. He is called the King of Zydeco. Ask students why they think he is called the king?   

Share the following information. Chenier created the Zydeco style and spread it around the world with his hit songs, records, CDs, television appearances, and hundreds of performances. He also received many awards for his music. Clifton Chenier created Zydeco music by mixing parts of other kinds of music together.  Chenier was born in Loreauville, Louisiana, in Iberia Parish (show on map).  He moved to New Iberia and worked in the sugar field cutting sugar cane.  Later, he worked as a truck driver during the day and played music at night and on weekends. He started to play music in his twenties.  When he was in his thirties, he quit his day job and played music full-time. 
Visit the website -Welcome to Zydeco Kingdom - Tribute to Clifton Chenier. Click OK and play more of Chenier’s music. Have students listen for the words of the song.  Call attention to the words of the song and explain that Chenier sang in a language called Creole. It is a language spoken by Black Creole people who live in Southwest Louisiana. He sang most of his songs in Creole and added English words to some of them. 

Show pictures of Chenier and his accordion. That is the instrument that he played the most. He received his first accordion from a neighbor, and his father taught him the basics of the instrument.  Describe how the instrument is played and have students pretend to play the instrument.

Call attention to the picture of Chenier and his brother, Cleveland. His brother is wearing another important instrument played in Zydeco music. It’s called the rub-board. Chenier got the idea for this instrument from the washboard, which was used to wash clothes. Cleveland played the rub-board in Chenier’s band.  Again, demonstrate how the instrument is played and have students pretend to play along.

View the video clip at the following website -Clifton Chenier and band performing at a festival.
Ask students how the music makes them feel. Tell students that Zydeco music is very lively. Some people call it dance music. Chenier once said, “If you can’t dance to Zydeco, you can’t dance-period.”  

Enable students to deepen their understanding and appreciation of Zydeco music and the life of Clifton Chenier by employing a collaborative strategy called question the author/musician (view literacy strategy descriptions).  Facilitate the question and answer (Q&A) process by developing a poster of the type of questions (see below) that you expect students to ask the King of Zydeco. Introduce the chart to students and indicate that these are the types of questions they are to ask Mr. Chenier. Arrange students in pairs and allow time for them to think of additional questions to ask him. Re-assemble the group and invite students to begin the Q&A process using questions from the chart as well as questions that they devised.

	Goal
	Query

	Learn about Zydeco music
	What is Zydeco music?

Did you give it that name?

Do you know any other Zydeco musicians?

	Learn about Black Creole culture
	How did you learn to speak Creole?

Do other people in your family speak Creole?

Do they all speak English too?

	Learn about Clifton Chenier
	Where were you born?

Did you grow up there too?

How did you learn to play the accordion?

How old were you when you learned to play?

Do you know how to play any other instruments?


Assist in the Q&A process by engaging students in discussions, providing them with enough information to arrive at answers, responding to their questions, and asking them additional questions.  Make a note of unanswered questions and encourage students to conduct independent research to find answers.

Extensions
Have students listen to the music of contemporary Zydeco musicians and compare their styles with that of Clifton Chenier. Example: Audio clip of music by Terrance Simien. Other contemporary Zydeco musicians include: C. J. Chenier, Chubby Carrier and Geno Delafose.

Sample Assessments
Formative
Observe the engagement of students when listening to the music as well as their engagement during the question and answer strategy.  By a show of hands, note the student pairs that formulated additional questions to ask the King of Zydeco.

Resources 
Chenier, C. (2003). The Best of Clifton Chenier. [CD]. El Cerrito, CA: Arhoolie.

Audio clips and information about Creole music may be found at the following websites.

http://www.coldbacon.com/music/clifton.html
http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecosont
http://blues.about.com/od/bluesartistsad/p/blproclifton.htm
Title 

The Woodwind Family

Time Frame
40-60 minutes


Overview 
Students identify woodwind instruments visually and aurally, explore the ways in which sound is produced on the instruments, and demonstrate the way in which the instruments are played. 
Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students identify musical instruments found in the woodwind family by sight and sound.  They recognize characteristics of the instruments that make them appropriate for representing characters in a story.
	Grade-Level Expectations (GLEs) 

	Grade 2
	Science

	22.
	Give examples of objects that vibrate to produce sound (e.g., drum, stringed instrument, end of a ruler, cymbal) (PS-E-C1)


Interdisciplinary Connections  
The students give examples of objects that vibrate by creating musical instruments.
Vocabulary  
flute, clarinet, oboe, English horn, bassoon, woodwind, reed, double-reed, mouthpiece

Materials and Equipment 

pictures of woodwind instruments, comb, paper, bottle, recordings of woodwind ensembles and solo instruments, access to Internet, recording of Peter and the Wolf 
Prior Knowledge 
Students have an understanding of how to use active listening strategies while listening to music.
Sample Lesson  

Play selections from the CD as students enter the music classroom or as the music lesson begins.  Students are asked if they recognize the music and the instruments that they hear.  This takes about five minutes.

A woodwind ensemble is a small group of musicians made up of woodwind players.  Most often, a woodwind ensemble is made up of a flute, clarinet, oboe, bassoon, and French horn.  The flute, clarinet, oboe, and bassoon are instruments of the woodwind family.  Share or display pictures of these instruments so that students may pick out the similarities that put them into a family.  Students are asked about the characteristics of the woodwind family.  “What do the instruments have in common?”  Student answers may include: they are made from wood (except for the flute which used to be made from wood), they have lots of keys (buttons), and they look long and skinny.  These are the similarities that make the instruments sound and look similar, and so they are in a family together.  This takes 5-10 minutes.

Play individual sound samples from www.dsokids.com or www.nyphilkids.org of the flute, clarinet, oboe, and bassoon.  After listening to samples, the class is divided up into four groups, each one representing one of the woodwind instruments.  Students can hold the pictures of their instruments to show their representation.  Play a selection from Prokofiev’s Peter and the Wolf, and when certain instruments are featured, the students should raise their hands or the picture of the instrument their group represents.  For example, when the clarinet plays the melody, the students in the clarinet group will raise their hands.  Students practice active listening in order to hear the instrument that they represent.  This takes about 10 minutes.

After listening to the woodwinds in Peter and the Wolf, students learn how woodwind instruments make sounds.  All sounds are created from vibrations.  What part of the instrument is vibrating to make sound? For some woodwinds, the reed is the part of the instrument that vibrates, and for the flute, a tunnel of air vibrates to make sound.  Reed players blow air over the reed to let the reed vibrate, and the vibrations travel through the tube and come out through the bell of the instrument.  For the flute, the tunnel of air vibrates and comes out through the other end of the instrument.  The keys on the woodwind instruments allow players to change the notes that they want to play.  Students make a woodwind mouthpiece to better understand the process.  Demonstrate for them.  Take a small pocket comb and hold it with the teeth pointed toward you.  Cover the teeth with a small piece of paper by wrapping it around the teeth.  Hold the piece of paper on the comb with your thumbs while blowing over the paper.  This is what reed players do to make sounds with their mouthpieces.  Students create and blow into their own “mouthpiece.” The mouthpiece is then connected to the instrument, and the instrument projects the sound.  For practice on a flute mouthpiece, students can use the top of an empty coke bottle.  Demonstrate first by blowing air over the edge of the bottle.  This makes a sound.  Students try this next.  Divide the class into “flute mouthpieces” and “reed mouthpieces.”  This takes 20-30 minutes.

Extension
Students can get together in small groups to create their own small ensembles made from reed and flute ‘mouthpieces’ and to perform for each other.  Performing groups should work together to create a musical piece.  Students should share ideas and together decide how they will play together.  When students are watching their peers, they must remember proper audience behavior (silent and respectful to the performers).

Sample Assessments 
Formative 

Students show that they recognize the sound of the various woodwind instruments by raising 
their hands at the sound of the instrument or holding up the picture of the instrument. Students answer questions about characteristics that make the instruments a part of the same family. Students demonstrate how to make a sound with their mouthpieces.

Resources

Additional lessons on Peter and the Wolf may be found at the following websites.
http://www.oebs.org/page/peter1.html 
http://www.menc.org/guides/classictale/PeterandtheWolf.html 
For pictures, descriptions, and sound samples of instruments of the woodwind family visit the following websites.

http://library.thinkquest.org/15413/instruments/woodwinds.htm
http://datadragon.com/education/instruments/winds.shtml
http://www.dsokids.com/2001/instrumentchart.htm
http://www.nyphilkids.org/lockerroom/main.phtml

Title 

How Do You Get to Carnegie Hall?

Time Frame
30-60 minutes

Overview
Students understand the process necessary for becoming a professional musician and identify the various types of professions available for performers. 

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize professions in music and identify the roles of musicians in various cultures.
	M–HP–E4


Foundation Skills  Communication,
Resource Access and Utilization
Student Understandings 

Students identify the various types of careers that exist in music, not only as they experience music daily, but in the roles people play in bringing music to populations in places and cultures other than their own. 

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	11.
	Make statements about how previous reading and life experiences relate to information in texts (ELA-1-E6)

	21.
	Write compositions of one or more paragraphs, organized with central idea and a coherent beginning, middle, and end (ELA-2-E1)


Interdisciplinary Connections

Students discuss and write about their experiences with music.

Vocabulary  
musician, performer, orchestra, rehearsal, conductor, instrument, practice
Materials and Equipment 

pictures of various instruments, different venues, www.nyphilkids.org, paper and pencil, crayons or colored pencils
Prior Knowledge

Students have learned about the small and large ensembles as well as the families of the orchestra (strings, percussion, winds).
Sample Lesson  

Ask students if they have ever heard the saying, “How do you get to Carnegie Hall?  Practice, practice, practice!” Tell them that Carnegie Hall is a famous music venue (concert hall) in New York City, and that many musicians from around the world hope to play there.  The most talented musicians get the opportunity to play or sing in this hall.  Many famous orchestras play in Carnegie Hall.  Remind the students of the families of instruments in an orchestra, and have the students identify instruments from pictures.  Explain that it takes almost 100 musicians to make up an orchestra, and that musicians have to study their instruments for many years before they can play in an orchestra.  Ask students if they know any people who make a living performing on instruments or singing.  This takes about 5-10 minutes.
Have students go to the New York Philharmonic Orchestra’s website for students and read about selected musicians.  The website contains interviews with members of the orchestra and also has listening samples for students to hear the instruments the musician play.  They can also see pictures of the instruments that each of the musicians plays.  After reading and listening to the interviews, the students discuss the requirements to become a performer. (Possible answers: many years of practice and hard work, the love of playing and performing.)  Ask students about some of their own experiences in studying, playing or listening to music.  Each student writes a three-sentence paragraph about this experience and provides a drawing to accompany the sentences.  This takes 25-30 minutes.  

Sample Assessments   

Formative 

Ask students what they recall about the musicians that were on the website.

Ask students what it takes to become a performer.

Collect the students’ drawings and paragraphs about their musical experiences.
Resources

The New York Philharmonic Orchestra’s website for students provides lots of resources.  They have information about instrument families, composers and even the musicians of their orchestra: 
www.nyphilkids.org 
Title 

My Favorite Strings

Time Frame
Three – 30 minute lessons
Overview
Students listen to several selections of string quartet music and compare the differences in the styles of the music.  Students describe aspects of the music that contribute to its appeal to them individually, and they decide what is beautiful to them.  They understand that not all people think the same kinds of music are beautiful.

Standard

Aesthetic Perception 

	Arts Benchmark


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music.
	M–AP–E2


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students listen to music of various styles and cultures and are aware of different stylistic characteristics that exist in music of various ethnic origins.  They experience this diversity of music by responding to music through playing instruments, singing, and movement. 
	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	44.
	Use active listening strategies, including asking for clarification and explanations (ELA-4-E5)


Interdisciplinary Connections  
Students use active listening strategies to identify different characteristics that exist in music.

Vocabulary  
pizzicato, arco, violin, viola, cello, bow, quartet

Materials and Equipment 

recordings of Bartók’s “String Quartet No. 5” and Vivaldi’s “Winter” from The Four Seasons; pictures of a string quartet, a violin, viola, cello, and string bass

Prior Knowledge

Students have an understanding of mood and basic dynamics so that they will be able to describe their listening selections.
Sample Lesson  

Play string quartet music for students as they enter the classroom or as they transition into the music lesson.  Ask students if they know what instruments are playing.  A string quartet is playing.  How many in a quartet?  Can they name any string instruments?  Which instrument plays the highest notes?  That’s the instrument that plays the melody the most frequently.  How are string instruments played?  Is there more than one way that the notes could be played (with the bow and by plucking the strings)?

Pass around pictures of a string quartet and string instruments so that students can look for similar characteristics among the instruments.  Explain that the instruments are made of wood, have four strings, and have a similar shape.  A string quartet has four musicians.  The instruments in a string quartet are two violins, a viola, and a cello.  Violinists and violists hold their instruments in the same way. String quartets play music without a conductor.  One of the violins usually leads the string quartet.  The violins usually play the melodies in a string quartet.  Music has been written for the string quartet for about 300 years.  The violin, viola, and cello are all members of the string family.  String players can make different sounds with their instruments by using their bows or using their fingers to pluck the strings.  When using the bow to play the instrument, it is called arco.  Players hold the bow in their right hands and move the bow back and forth over the strings to make sound.  Have students imitate this motion. Using fingers to pluck the strings is called pizzicato.  Players use their right hands to pluck the strings.  Have students imitate plucking the strings.  Review these sheets and ask students to look for similarities in the instruments.  This will take about 10-15 minutes. 

After reviewing the instruments of the string quartet, introduce listening samples for the students to hear.  Composers create many different kinds of sounds when they compose music because they have different ideas about what they like to hear in music.  The first example is music by the composers, Vivaldi and Bartók.  These two composers are from different places and different time periods.  Antonio Vivaldi was born in Italy in 1678 and wrote music for the church where he worked.  Bela Bartók was born in Romania in 1881 and wrote music based on folk tunes from his country.  Both of their pieces use a string quartet and both use the arco and pizzicato techniques.  Students listen to both selections to hear what the different composers recognized as beautiful music.  

The first listening excerpt is Vivaldi’s “Winter, movement 2” from The Four Seasons.  The second listening excerpt is Bartók’s “String Quartet No. 5, movement 4.”  Students should be asked to listen for pizzicato and arco playing by the string quartets.  When they hear pizzicato, they emulate the plucking of the strings, and when they hear arco, they pretend they are using a bow.  After listening to both excerpts, students discuss what aspects of the music were appealing to them, and why they preferred one selection over another. Differing opinions should be expected. They might also describe how the music made them think of different feelings and objects and what in the music caused them to think that way.  Students are asked to express what they hear through some type of limited (controlled) movement.  Students are given freedom to move to either the Bartók or the Vivaldi (whichever selection they preferred). Just like the composers, we see beauty in different ways.  Vivaldi liked the smooth sounds of snowfall, and Bartók liked very exciting music.  This should take about 15- 25 minutes.

Sample Assessments   

Formative 

Observe students’ understandings of pizzicato and arco by the students’ hand motions while listening to the music.  Observe students’ movement interpretations to their preferred quartets.
Resources

For pictures and sound clips visit 
www.beginband.com/sndclips.shtml.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 2). New York: Macmillan/McGraw-Hill. p, 121.

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 3). Glenview, IL: Pearson-Scott Foresman. p. 110.

Title     
Reading and Writing Music II  


Time Frame   One 30-40 minute lesson


Overview
Students read and write melodic and rhythmic patterns using speaking, singing, body percussion, and classroom instruments.


Standard

Creative Expression 
	Arts Benchmark


	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings. 
	M–CE–E2


Foundation Skills 

Communication
Student Understandings 
Students read music notation symbols by performing melodic and rhythmic patterns using speaking, singing, body percussion, and classroom instruments.  Understanding of basic music vocabulary is demonstrated through accurate interpretation in musical experiences. 
	Grade-Level Expectations (GLEs) 

	Grade 2
	 English Language Arts

	53.   
	Tell and write about the sources of learned information (ELA‑5‑E5)


Interdisciplinary Connections 
Students tell and write about musical notation symbols using a word grid.

Vocabulary  

steady beat or heartbeat, rhythm, comparatives -- fast/slow; loud/soft; smooth/jerky; loud/soft; neutral syllable, fermata, cut-off, stick notation, staff notation, solfa (solfege)
Materials and Equipment 

Lucy Locket’s pocket, magnetic blackboard or whiteboard with or without staff lines, five-line staff drawer, chalk or expo markers, magnetic circles to “write” notes
Prior Knowledge

Students are familiar with all the songs in the lesson except “Plainsies, Clapsies.”  Students have experience in playing circle games in moving independently and as a mirror image of the teacher.  They can sing tunefully in several keys that are appropriate for young voices, and they know many songs and games.  They can keep a steady beat on their legs or on other parts of their bodies, and they are able to perform little taps with their hands to demonstrate “the words of the song” which they know as rhythm.  Students know and can demonstrate quarter note (ta), eighth-note pair (ti-ti), and quarter rest (z) in reading and writing.  They know and can demonstrate that the heartbeat is equal to ta, ti-ti, rest, in many combinations.  Students can demonstrate two-beat meter and draw barlines in appropriate places.  Students know and can demonstrate the solfa sounds sol, la, mi, in stick and staff notation and with singing and hand signs.  Students know to form a circle when they enter the classroom. 

Students know several interactive “hello songs” that are sung as greetings, and they have demonstrated the ability to work safely and correctly with common percussion instruments.  They can identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  Students also can identify well-known songs that are written on the board with known rhythms and solfa.  Students know to join in on songs following a prompt on a starting pitch.

Sample Lesson  

To begin the lesson, the students sing the song, “Lucy Locket.”  After the circle is formed and the song has been sung one time, sing any common “hello song” to greet the children.  While students sing “Lucy Locket” again, non-verbally indicate for the students to sit down.  Lead a short conversation asking students to give directions for “Lucy Locket” and ask them how the class gives clues to the person who is looking for the pocket.  The students use the terms “getting louder” and “getting softer” and “singing in a loud voice” or “in a soft voice.”  The students play the game, “Lucy Locket,” several times while singing.  When the game is over, lead the students to tap the rhythm to the song while they sing and march on the heartbeat to their places at the tables.   

Students sing “Lucy Locket” one more time with hand signs and solfa as directed.  Then direct the students’ attention to the board where another well-known song, “Bounce High, Bounce Low” is written in stick notation and solfa.  Ask the students to sing the song “inside their heads” and make the hand signs.  Ask the students to indicate that they know what the song is by using some sort of signal.  If most of the students indicate that they know what the song is, ask the students to sing the song that is on the board.  Use a well-known prompt, for example, “Here we go” to signal the start.  Students sing the song with words and then sing the song with hand signs and solfa.  Ask the students to help “write” the song on the staff with magnetic notes according to the stick notation.  After the song is on the staff, the students sing it one more time with hand signs and solfa while reading it from the staff.  

Direct the students to view a copy of the song, “Plainsies, Clapsies,” which is found on page 12 in music book in resources. Students discover that the first line of the new song is exactly like “Bounce High, Bounce Low.”  First, the students touch the notes and say the rhythm; second, the students tap the rhythm while reading the notes; third, the students touch the notes and say the solfa; fourth, the students sing the solfa and make hand signs; and fifth, the students sing the words to the new song.
Ask the students to complete the word grid (view literacy strategy descriptions), comparing and contrasting the measures that are the same, similar, or different in “Bounce High, Bounce Low” and “Plainsies, Clapsies.”  Students use “+” to indicate the same, “*” to indicate similar, and 
“—” to indicate different.

When the students have finished the word grid, ask them to sing “Rain, Rain.”  Students sing the song with hand signs and solfa.  Sing “Ring Around the Rosy” on a neutral syllable and asks the students to identify what the song is.  After the students have sung “Ring Around the Rosy” two times, they play the game a few times.  Sing a good-bye song to end the lesson.  

Sample Assessments   
Formative 

Observe the students patting the steady beat, identifying a known song, reading a known song from the board with hand signs and solfa, tapping known rhythms, completing the word grid, and reading a new song.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (grade 1, T284, CD5:49; grade 1, T117, CD3:3; grade 2, p. 25, CD1:20).  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades K, 1, & 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology:  an inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.
Eisen, A. & Robertson, L.  (2000). My second grade music book (rev. ed.). Lake Charles, 
LA:  Sneaky Snake. p.12.
Name: ____________________________
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Compare the solfa in these two songs
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Title 

How Music Tells a Story


Time Frame
Two – 30-minute lessons
Overview
Students listen to various types of music and recognize characteristics that contribute to the mood of the music making it appropriate for different kinds of celebrations.  Students explain how music can be descriptive or can tell a story. 
Standards

Creative Expression and Critical Analysis  

	Arts Benchmark


	Recognize characteristics of music that make a musical selection appropriate for a particular purpose.  
	M–CA–E3

	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 
Students listen to and perform music that contains characteristics representative of music used for various purposes. They identify the characteristics (such as musical instruments, rhythms and meter, text, tempo and dynamics), and connect specific characteristics with purposes, events, or cultural origins of the music.  

	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	44.
	Use active listening strategies, including asking for clarification and explanations.  Give oral responses, including: telling stories and personal experiences; giving explanations and reports (ELA-4-E5)

	
	Science

	5.   
	Predict and anticipate possible outcomes (SI-E-A2)


Interdisciplinary Connections

Students must practice active listening in order to complete the word grid chart and to have a good understanding of the music vocabulary.  This activity also provides practice in predicting and observing the outcomes of what is happening in the music.

Vocabulary  
major, minor, allegro, adagio, brass, strings, woodwinds, percussion, tempo, dynamics, forte, piano, instrumentation
Materials and Equipment 

paper and pencil, CD player, pictures of instrument families, recordings of music for students to analyze: “1812 Overture” by Peter Ilyich Tchaikovsky, “Washington Post March” by John Phillip Sousa, “Mars” by Gustav Holst, “The Sorcerer’s Apprentice” by Paul Dukas, Camille Saint-Saëns’ Carnival of the Animals

Prior Knowledge 
Students should have an understanding of the vocabulary to be able to apply it to their listening samples.  Students should be familiar with instrument families.
Sample Lesson  

Introduce the concept of the lesson which is the kinds of music in the world.  Ask, “What music have you heard recently? Where did you hear it?”

Students must actively listen to the music examples that will be played.  Ask students the following questions.  “What instruments do you hear, Strings or Brass?” (Show students pictures of the instrument families so that they can make the connection with the names of instruments.)  “Is the dynamic, piano (soft) or forte (strong)?  Is the tempo, allegro (fast) or is it adagio (slow)? Does it sound happy (major)?  Or does it sound scary or sad (minor)?  Where would you expect to hear this piece?”
Provide the students a word grid (view literacy strategy descriptions) containing the words allegro, adagio, Major, Minor, piano, forte, Brass, and Strings across the top of the grid, and list the pieces (recordings mentioned earlier) down the left hand side of the grid.  Each piece should be introduced before it is played for the students—title, composer, performer—and students are directed to listen carefully for certain elements in the music. 
Allow students to move appropriately to the music. Provide the class with a reminder of safety, i.e., “we keep our hands to ourselves and respect each others’ space.”  Movement must be done in silence, so that everyone can hear the music. Students could tiptoe to quiet music and march or skip to stronger music.  Graceful arm movements could mean soft music and sharp, military style movements could mean louder music.  Demonstrate some of these motions for the students before having them act it out. Allow students to move appropriately to a 30-60 second sample. Have students stop and identify the various characteristics upon the completion of each example, and mark the characteristics on the chart. For example, “1812 Overture” should have a check by forte, allegro, major, and the brass family.  (See the sample word grid at the end of this lesson.)
After students have listened to all selections in the grid, they should compare them to see if any of the pieces have similar characteristics, and if they could be used for similar purposes.  By looking at the grid, students should be able to pick out similarities in the musical selections.  “Washington Post March” and “1812 Overture” are both parade/marching pieces because they are upbeat, cheerful, and use lots of brass instruments that can be played outside.  “Mars” and “The Sorcerer’s Apprentice” are more mysterious selections that are often used for scary occasions. They are in minor keys, use lots of string instruments, and have dramatic dynamics.  The students should predict the occasions for which the music selections could be used and then have their answers verified. 
Extension
Camille Saint-Saëns’ Carnival of the Animals is an example of program music. Program music is used for the specific purpose of telling a descriptive story.  Each movement (short piece) of this work by Saint-Saëns is about a different animal:  lion, turtle, birds, an aquarium, or kangaroos.  For this work, music serves the purpose of describing an animal, to tell the story of an animal.  Ask the students to stand and move around like the animal that they think the music is portraying.  Give the name of the movement, for example, “The Elephant.” Then ask, “What do you think this music will sound like? Will it be slow or fast?  Strong or soft?”  After listening to the music, ask what instruments were used to play each of the movements.  Students can also draw or write down what they hear in the music without being told the name of the piece. Then they see if their drawings are similar to what the composer had in mind. 
Sample Assessments   

Formative 
Throughout the lesson, ask the students what they hear in the various selections of music to make sure that they are grasping the concept. 
Summative 

Collect the word grids from the students.  The extension project could have the students’ drawings and/or writings of their own pictures put together in portfolios.
Resources

To find recordings to be used in this lesson, check libraries as well as online resources such as amazon.com and iTunes.  
Saint-Saëns, C. & Turner, B. C. (1999). Carnival of the animals: Classical music for kids. New York: Henry Holt. 

The following websites provide similar lessons that may be used for extension purposes. 

http://www.eduref.org/cgi-bin/printlessons.cgi/Virtual/Lessons/Arts/Music/MUS0013.html  http://www.wausaudancetheatre.com/studyguides/sg_Carnival.pdf  
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Name: _________________________________________

Title 

Simon Says Rhythm Game


Time Frame
30 minutes

Overview
Students recognize and repeat rhythmic patterns using rhythm sticks.  Students use these patterns in echoing games and in reading simple rhythmic patterns.

Standard

Creative Expression 

	Arts Benchmark


	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources.
	M–CE–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students demonstrate ability to remember and reproduce basic melodies and rhythmic patterns through singing and playing classroom instruments. They perform rhythmic patterns through speaking and singing, using body percussion, and playing a variety of classroom instruments.
	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	   44.
	Use active listening strategies, including asking for clarification and explanations (ELA-4-E5)


Interdisciplinary Connections
Students use listening strategies to repeat patterns in a game.

Vocabulary 
claves, quarter note
Materials and Equipment 

pair of rhythm sticks for each student (These may be cut from dowels found at hardware stores), pair of claves, chart paper, chalkboard or smart board

Prior Knowledge  
Students have practiced performing rhythm patterns through the use of body percussion, have the ability to maintain a steady beat (pulse) while listening to and performing music, and have a basic understanding that a note can represent one beat.

Sample Lesson  

At the beginning of the class, ask if anyone already knows how to play “Simon Says.”  If so, allow him/her to share and add whatever details are needed to describe the game.  To begin, tell students that you are going to say something about the game before it starts. Then, state the following: “We will play this ‘Simon Says’ game using musical instruments. I will use a pair of claves, and each of you will use a pair of rhythm sticks.” 

Next, pair students and ask them to think of questions they would like to ask about the game based on what the teacher said.  Write their questions on the board, and tell students that they will discuss them later; however, they may discover the answers while playing the game.

Provide each student with a pair of rhythm sticks, and as the leader (Simon), use the claves to perform the rhythms.  (Claves generally carry a deeper pitch and will provide timbre that is distinct from the rhythm sticks).  Tell the students, “Simon says, listen and repeat!” Then, tap a sequence of one-measure (4-beat) rhythms, having students repeat/echo each one.   

Examples of 4-beat rhythm patterns include:  1) Quarter note, quarter note, quarter note, quarter note; 2) Half note, quarter note, quarter note; 3) Quarter note, half note, quarter note; 4) 2 eighth notes, quarter note, 2 eighth notes, quarter note; 5) Quarter note, 2 eighth notes, quarter note, 2 eighth notes; 6) 4 eighth notes, quarter note, quarter note. 
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Initially, have students repeat rhythms as a unit. Then, vary the game by using the following techniques:

· Divide the class into two groups and have one group repeat rhythms while the other group listens.  

· Tap rhythms for the two groups alternately.

· Develop a sequence of rhythms that involves alternating between a repeated rhythm and a new one.  For example, the following pattern sequence could be used: 1) quarter note, quarter note, 2 eighth notes, quarter note; 2) half note, half note; 3) 2 eighth notes, quarter note, 2 eighth notes, quarter note; or 4) half note, half note.

· Tap a rhythm and randomly point to an individual student to repeat it. It may be necessary to break the rhythm into parts and employ the “part-to-whole” concept for some students.   

· Increase the difficulty of the game by adding syncopated beats, more eighth notes, and by increasing the length of each pattern to eight beats.

· Give the claves to individual students and allow them to tap rhythms for the class.

Show students three of the rhythms that they tapped by writing them on the board. Number each rhythm and include the one with four quarter notes. Then, tap the rhythm with all quarter notes and ask students which rhythm they think it was (i.e., #1, #2, #3).  Tap it again and ask students if all the beats sound the same. Which rhythm has notes that all look the same?  Tell students to tap the rhythm with all quarter notes.  

Review the questions raised by students about the game and ask if any of their questions have already been answered. In essence, directions for the “Simon Says” game are given through sounds rather than words, and students respond likewise. Listening skills (auditory discrimination, comprehension, memory, recall, etc.) are required in order to accurately process and respond to the stimuli presented.  Social skills (self control and turn taking) are also important components.  
Extensions
Math (see Making Connections Site: Musical Math Problems)

http://mconn.doe.state.la.us/lessonplans.php?task=LP_view&lesson_id=12593&dispPage
Sample Assessments   

Formative 


Through observation, determine which students had difficulty repeating rhythms. Which 
students tried to acquire rhythms by counting the taps or tapping along as rhythms were 
given, rather than simply listening?
Resources 
Abramson, R. (1998). Feel it! Rhythm games for all. Miami, FL: Warner Bros. 

Glass, H. & Hallum, R. (2003). Rhythm stick activities [CD]. Baldwin, NY: Educational Activities.  

Title 

Musical Match-Ups

Time Frame
30 - 45 minutes

Overview
Students sing, clap rhythms, identify and match rhythmic patterns. They demonstrate an understanding of note values through performance and by creating and calculating math problems.
Standard

Critical Analysis  

	Arts Benchmark


	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify value of musical notation and make connections with its relationship to mathematics.  The metric grouping of notes and their relationship through time is experienced in a variety of ways, through auditory and visual processing in music.

	Grade-Level Expectations (GLEs) 

	Grade 2
	Mathematics

	13.
	Find the missing number in an equation involving addition or subtraction (A-2-E) (N-4-E)


Interdisciplinary Connections 
Students create number sentences using musical notes.

Vocabulary   
music notes (whole, half, quarter)
Materials and Equipment 
copies of worksheet, pencils
Prior Knowledge  
Students understand music notes and duration value and have necessary addition skills
Sample Lesson 

Begin the lesson by singing the familiar song, “Freré Jacques.”  Call attention to the fact that each line of the song is repeated.  Sing the song again.  Sing the first line in each phrase and have students sing the repeated lines.  Tell students the rhythmic patterns in the song are repeated in the same manner.  Have students clap the song without singing.  Clap the first line of each phrase, and then have students clap the repeated lines (5 minutes).

Show students the way the rhythm of the song looks by writing the following pattern on the board.
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Have students clap the rhythm and identify repeated patterns.  Then ask them to match the rhythm with the melodic phrases of the song. Provide students with worksheets and tell students that they are going to match these rhythms in a different way. Call attention to the two columns of patterns on the worksheet.  Tell students to find the patterns that match in both columns and draw a line to connect the two. (10 minutes)

After matching the patterns, have students name the notes in each pattern in the left column. They may use the scale at the bottom of the worksheet if necessary. Next, have students write the duration value under the notes in each pattern in the right column and add those numbers. For example, the first pattern is 2 + 2 = 4. When finished, ask students to identify what is common about all of the patterns. (The sum of the values in each pattern is four.) (10 minutes)

To culminate the lesson, have students perform the rhythms in the right column either by clapping or tapping on a rhythmic instrument.  Ask students to identify the patterns that were in the song “Freré Jacques” and sing the associated melodic phrase (15 minutes).
Sample Assessments   

Formative 

Use the checklist below to assess student performance in identifying and naming music notes, matching rhythmic patterns, applying duration value to notes, and adding numbers.  
Resources 
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 2). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 4). New York: Macmillan/McGraw-Hill.

An mp3 of the rhythmic example is available at http://www.louisianaschools.net/lde/saa/2883.html.  
Name:_______________________________    Draw lines to match the patterns.
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
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	 2 eighth notes = 1 count
	 1 quarter note = 1 count
	 1  half note = 2 counts


Teacher’s Checklist






Lesson:   Musical Match Ups


	Students’ Names
	Identifies & Names Music Notes
	Matches Rhythmic Patterns
	Applies Duration Value to Notes
	Adds Numbers

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Title 

How Music Is Alike 
Time Frame
two – 20 minute lessons
Overview
Students participate in a listening activity to discover student preferences in music, and they learn that music contains similarities.  They chart discoveries and work as a team to create their own musical works.

Standard

Aesthetic Perception 

	Arts Benchmark


	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music.
	M–AP–E5


Foundation Skills 
Communication, Citizenship

Student Understandings 

Students verbalize their understanding of the characteristics of music that are found in various styles of music. They will describe types of music that they prefer and indicate reasons for choosing one style or interpretation over another.
	Grade-Level Expectations (GLEs) 

	Grade 2
	English Language Arts

	42.   
	Deliver informal presentations that demonstrate an understanding of a topic (ELA‑4‑E4)


Interdisciplinary Connections
Students demonstrate an understanding of music through discussion.
Vocabulary  

melody, form, rhythm, dynamics, tempo, texture, Avant-garde, chant, genre
Materials and Equipment 

“I Like Music” chart, recorded examples of various music genres/gathered CDs, elements of music word grid, media player, Internet, audio/video capabilities

Prior Knowledge

Students should have an understanding of various genres of music.  They should know about melody, tempo, dynamics, rhythm, form, and texture (elements of music).

Sample Lesson  
Create a listening CD or gather various CDs with examples of various types of music.  Include rap, country, patriotic, dance music, jazz, church music, chant, avant-garde, and music from other cultures (for help see resources).  Play short excerpts of the styles with which the students may be familiar.  Then, have them listen to excerpts of various styles of music which they are not accustomed to hearing on the radio (world music, opera, and calypso).  Using the sample chart below, ask students to indicate whether they liked or disliked the music.  Tally the results on the board and discover what the students liked best to least. Students should place a check mark on their individual charts in the box that best describes his/her feelings about the music being played.  At the close of each example, have them raise their hands indicating that they did/did not like the music.  Encourage students to close their eyes when raising their hands.  This will help prove a true assessment of which music is liked the most / least.

I Like Music Chart
	Genre
	(     I like this music.
	(    I do not like this music.

	Rap
	
	

	Country
	
	

	Patriotic
	
	

	Avant-garde
	
	

	Chant
	
	

	Church music
	
	


Students should discuss why they preferred one style over another. Ask the question, “In what ways are these different pieces of music alike?” or “What do the musical selections have in common?”  Generate student discussion by pairing students (knee to knee, eye to eye).  Students should converse about the statement and each example of the music.  Let each group respond by sharing one observation they discovered about the statement and music.

Prepare a word grid (view literacy strategy descriptions) to display for the whole class to see. Students discover that the music is alike in many ways, because all music has certain characteristics or elements.  
                                     Elements of Music Word Grid

	Genre
	Melody
	Rhythm
	Tempo
	Dynamics
	Instruments

	Rap
	
	
	
	
	

	Country
	
	
	
	
	

	Patriotic
	
	
	
	
	

	Avant-garde
	
	
	
	
	

	Chant
	
	
	
	
	

	Classical
	
	
	
	
	

	Church 
	
	
	
	
	


Students should place a check in the box if the music shows evidence of these elements of music.  (There should be a check in every box unless a style was only percussive with no melody.)
Students discover that each style/genre of music will show evidence of one or more of these elements.  Ask, “What is music?”  Students should offer answers of what they believe music to be.  Music is organized sound moving through time often showing many aspects of the elements of music. 
Demonstrate by having students tap a steady beat while the teacher claps rhythm patterns.  Explain that while they kept the same measure of time, long and short rhythms were clapped throughout the same time frame.  This is an example of how music moves through time.

Divide the students into teams of 4-6 and give them these objects: found sounds = 2 sheets of paper, pencil, clipboard, comb, rubber band, and coat with zipper.  Ask the students to create their own songs using only the objects.  Explain that they must use four or five music elements in creating their pieces.  Students perform their compositions for the class.
In closing, ask the students to analyze their musical compositions. Have each student decide if he/she liked his/her piece better than those created by their classmates.  Have them explain why or why not.  

Extension
View the video clip of John Cage playing his composition, “Water Walk.” Share information about his biography, and that he was considered an “Avant-garde” composer.

Consider using other musical styles for this lesson.

Sample Assessments   

Formative 

Observe the students during questions and answers, team performance, comprehension of concepts, and directed discussions to assess their music preferences and understanding that music contains similarities.

Resources

To hear a recording of avant-garde composer Philip Glass, visit the following website and go to Knee Play 1. 
http://www.glasspages.org/einstein.html
Links to music resources may be found at the following websites.

http://www.doe.state.la.us/lde/saa/2415.html 

http://its.leesummit.k12.mo.us/music.htm 

http://www.classicsforkids.com/index.asp 
TV show featuring John Cage as he plays his composition “Water Walk”
http://artforum.com/video/id=20326&mode=large 
This site contains information for basic elements of music.

http://www.cartage.org.lb/en/themes/Arts/music/elements/elemofmusic/main.htm 

Glossary
12-bar blues progression – Specific sequence of chords occurring over 12 measures (e.g., I-I-I-I-IV-IV-I-I-V-IV-I-I).
3/4 meter – Time signature implying that there are three beats in the measure and the quarter note receives one beat. Typically sounds – Strong, weak, weak. 
a cappella – Singing without instruments.
AB form – Fundamental musical form consisting of two parts. 
accompanist – a musician who plays for a soloist or an ensemble
adagio – Italian tempo marking indicating that music be performed moderately slow.
allegro – Italian tempo marking indicating that music be performed fast or lively.
anthem – Song that has an implied value either sacred or secular.
arco – Directs a musician to use a bow on the instrument.
arranger – Musician who adapts a composition to suit specific needs.
audience – Person(s) listening to a live or recorded performance.
Avant-garde – A style of music that is given to artists who are thought to be at the forefront of their activity.
ballet – Artistic dancing.
band – Any group of instrumental musicians.
beat – A metrical pulse underlying rhythmic patterns in music.
bitonality – Using notes from two different keys simultaneously in a composition.
blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint. 
body percussion – Sounds made by striking a part of the body: snapping, clapping, patting, etc.
brass – Instruments made of metal where the musician makes tones by buzzing the lips in a mouthpiece.
call and response – Exchange of musical phrases between two or more performers.
Calypso – Style of Caribbean music. 
canon – A form of music where one voice imitates another at a delayed interval of time.
chant – A group of words arranged in a rhythmical and metrical manner for the purpose of recitation.
chorus – A group of individuals performing vocal music.
coda – A concluding section of music.
composer – A musician who creates original music.
concert hall – A room specifically designed for performing music.
conductor – A person leading an ensemble.
crescendo​ – Italian term indicating that the music gradually increases in volume.
cumulative song – A song that adds a new phrase each time it is sung.
cut-off – A conductor’s cue to stop all sound.
dance music (minuet) – Music in 3/4 meter.
decrescendo – Italian term indicating that the music become gradually softer.
diminuendo – Italian  term indicating that the music become softer.
dissonance – Two or more tones played together that sound displeasing. 
duets – Two musicians performing together. 
duple meter – Metric grouping where a strong beat is followed by a weak beat.
dynamics – The degree of strength, or volume, of the music.
earworms – A portion of a song or melody that gets “stuck” in one’s head.
echo singing – Students imitate a performed pattern.
eighth-note pairs – The division of one beat into two equal sounds.
elements of music – Rhythm, melody, harmony, form, expression, timbre, texture, dynamics, and tempo.
embouchure – The placement of the lips and other facial muscles to create the sounds appropriate for wind instruments. 
ensemble – A group of musicians who perform together. An ensemble can be made up of either vocalists or instrumentalists or a combination of both.
etiquette – The commonly held rules of how a person behaves in a particular setting.
expression – Using variation in dynamics, tempos, timbres, and other stylistic characteristics to convey meaning in the music.
fermata – A symbol indicating that the duration of a note or rest will be increased.
folk – Style of music that has an oral and aural tradition. Typically refers to less sophisticated forms of music.
form – Organization or structure of a composition based upon musical content.
forte – Dynamic marking indicating that music should be played with strength.
found sounds – Sounds created by non-musical instruments or objects.
genre – Category of musical composition.
hand signs – A set of hand positions using a specific height and shape to represent each of the syllables of the musical scale. 
harmony – Two or more tones sounded simultaneously. 
hello song – A song that is sung to and then with students as they enter the classroom.
improvisation – The act of rendering music or bodily movement extemporaneously.
inner hearing – Process where one hears the music internally. 
instrumentation – A combination of instruments in a given composition.
interlude – Music played between sections of a dramatic work.
intermission – A short period of time between musical or theatrical acts.
jazz – American style of music that has combined other 20th century musical styles. Free rhythms and improvisation are essential characteristics.
jingles – Short memorable melodies.
keyboards – Instruments containing a row of keys that are played manually--e.g., piano, organ.
legato – Italian term indicating that the music be performed in a connected or smooth manner.
lullaby – A song with a gentle and regular rhythm. 
lyrics – The words of a song. 
major – A common tonality heard in Western music. It has been used to convey lighter emotions.
march – A style of music that is quick, regular, and rhythmic, in duple meter. 


melody – A succession of pitches that connect musical idea.
meter – The grouping of beats into strong and weak pulses—e.g., 1 2, or 1 2 3, or 1 2 3 4.
mezzo forte – Dynamic marking indicating that music be performed with medium strength.
mezzo piano – Dynamic marking indicating that music be performed with medium softness.
military cadence – A short call and response work song.
minor – A common tonality heard in Western music. It has also been associated with music of exotic lands or to convey darker emotions.
moderato ​– Italian tempo marking indicating that music be performed at a medium tempo, neither fast nor slow.
mood – Predominant emotion.
music notes – Symbols used to show the duration of a pitch.
musical – An American and English genre of music. Typically involves elements of humor or a dramatic performance, as in musical theater?  
neutral syllable – Any syllable used with rhythm when text is not sung.
opera – A European genre of music that is theatrical. Typically involves dramatic elements.
orchestra – A large ensemble of musicians playing stringed, woodwind, brass, and percussion instruments.
orchestrate – To arrange music for an orchestra.
ostinato – A repeated musical figure (melodic or rhythmic) played as an accompaniment to a song or chant.
pantomime – Portrayal of ideas and emotions by physical means.
partner song – A song that may be performed simultaneously with another song.
patriotic music – Music that conveys nationalistic pride in one’s country.
patsching – The act of patting the right hand on the right knee and the left hand on the left knee simultaneously.
pentatonic – A five-tone scale which generally omits the fourth and seventh tones of the major scale.
percussion – Instruments that are struck, shaken, or scraped to produce sound.
phrase – A musical statement that may or may not be finished.
piano – Dynamic marking indicating that music be performed softly.
piggyback songs – Songs where new lyrics are set to familiar songs or melodies. 
pitch – The frequency (highness or lowness) of the sound being made.
pizzicato – Directs musician to pluck the strings of the instrument.
practice – Time that a musician spends rehearsing music without accompaniment. 
program music – Music that attempts to express non-musical idea, e.g. story, place, person, or idea.
quarter note – Musical symbol typically lasting one beat.
quarter rest – A period of silence typically lasting one beat.
quartet – A group of four musicians performing together.
question and answer – The execution of a phrase which seems to ask a question, through one media, followed by an answering phrase in the same (or another) medium.
quintet – A group of five musicians performing together.
refrain – Text or music that is repeated in regular intervals, generally following a verse or other contrasting section.
rehearsal – Time that a musician spends rehearsing music with other musicians.
repeat – A musical symbol where pitches and rhythms are performed more than once.
rhythm – Element of time in music governed by tempo and meter.
rondo – Form of music where a structure is repeated and alternates between new material (e.g. ABACA).
singer – A musician who performs music vocally. 
solfa (solfege) – A system of vocalizing pitches using syllables of the scale—e.g., do, re, mi . . .

solo – A performer or performance that is done by one musician.
spiritual – African-American style of religious folk song. 
staccato​ – Italian term indicating that the musical notes be performed in a separated manner.
staff notation – Traditional rhythmic and melodic notation.
steady beat – Regular pulses.
stick notation – Rhythmic notation that omits note heads.
strings – Instruments that have strings which are bowed, plucked, or strummed.
strong beats – Beats receiving emphasis. 
strophic – Vocal form of music where all stanzas are sung to the same melody.
symphony – Instrumental form typically for orchestral music. 
syncopation – Emphasizing the unaccented beats of a measure.
tempo – Suggests how fast or slow a piece of music is to be performed.
texture – Density of the melody and harmony of a musical work.
theme and variations – Form where the melody is repeated with alterations.
through-composed – Vocal form where new music is introduced throughout the work.
tie – A musical symbol that connects two notes together on the same line or space.
timbre – Tone color that distinguishes instruments and voices.
tonality – A feeling for the key in which a song is written.

tone ladder – Physical representation of solfa syllables.
tone poem – Programmatic work for instruments that attempts to express a non-musical idea.
transition – Connects two sections of music.
trio – Three musicians performing together.
triple meter – Implies that there are three beats in the measure. Typically sounds – Strong, weak, weak.
tuneful singing – Singing on correct pitches in a pleasing manner and with good breath support.
two-beat meter –  See duple meter.
unison – Indicates that musicians perform the same melody.
upbeat – Unaccented beat occurring before a downbeat or strong beat.
verse – New text that is separated by a refrain—a common song form (verse and refrain).
volume – Describes the loudness or softness of  music.
weak beats – Beats receiving less emphasis.
woodwinds – Instruments that are cylindrical or conical in shape and have holes along the length of the instrument  that are covered by the fingers of the right and left hands to alter the pitch. These were originally made of wood include clarinets, oboes, bassoons, saxophones, and flutes.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
MUSIC

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources

(3)
	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 3, 4)
	Create and improvise advanced musical forms using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 2, 4)

	Benchmark 2
	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings

(3, 4)
	Interpret notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4)
	Apply with technical accuracy notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4) 

	Benchmark 3
	Improvise or compose and perform simple musical ideas, such as echoing melody or short rhythmic patterns

(1, 4) 
	Improvise or compose and perform written music

(1, 4)
	Improvise or compose and perform advanced compositions

(1, 4)

	Benchmark 4 
	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media

(3)
	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media

(3, 4)
	Interpret and apply elements of music using preferred medium of performance

(3, 4, 5)

	Benchmark 5
	Participate in organized musical activities including singing, playing, and movement

(1, 2, 5)  
	Perform in organized musical activities including singing, playing, and movement

(1, 5)
	Perform in musical ensembles using preferred performance medium

(1, 5)


MUSIC

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply expanded music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply advanced music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music

(1, 4, 5)
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of music as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Demonstrate awareness of where and how music is used in daily life and within the community

(1, 4, 5)
	Describe the emotional and intellectual impact of music in various contexts 

(1, 4, 5)
	Analyze and express the impact of music on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the creative processes of music

(4)
	Demonstrate awareness of various traditional and technological options pertaining to creative processes in music

(1, 4)
	Compare and contrast traditional and technological options available for artistic expression in music

(1, 4)

	Benchmark 5
	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music  

(1, 5)
	Discuss the question “What is music?” and express intuitive reactions and personal responses to various works

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward musical works

(1, 2, 5)

	Benchmark 6
	Recognize and demonstrate behavior appropriate for various musical environments

(4, 5)
	Demonstrate and discuss behavior appropriate for various musical environments

(1, 4, 5)
	Evaluate and discuss appropriateness of behavior for different types of musical environments

(2, 4, 5)


MUSIC

HISTORICAL AND CULTURAL PERSPECTIVE
Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize musical styles representative of various cultures

(4)
	Identify distinguishing characteristics of musical styles representative of various historical periods and cultures

(1, 2, 4) 
	Compare and contrast musical styles representative of various historical periods and cultures

(1, 2, 4)

	Benchmark 2
	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare and contrast the function of music within historical and cultural contexts, such as celebrations, ceremonies, and events

(1, 4, 5)
	Analyze the function of music as it fulfills societal needs within historical and cultural contexts

(1, 4, 5)



	Benchmark 3
	Recognize families of musical instruments and instruments of various cultures

(4)
	Identify specific types and uses of musical instruments in various cultures

(4)
	Compare and contrast types and uses of musical instruments in various cultures

(4)

	Benchmark 4
	Recognize professions in music and identify the roles of musicians in various cultures

(4)
	Describe careers for musicians and compare the roles of musicians in various cultures

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities for musicians

(3, 4)

	Benchmark 5
	Recognize great composers and their most significant musical works

(4)

	Identify major works of great composers and recognize achievements of prominent musicians

(4, 5)


	Identify prominent musicians of various cultures and compare their lives, careers, works, and influence 

(1, 4) 

	Benchmark 6
	Recognize universal themes in music and how music communicates a universal language

(1, 4)
	Identify and discuss ways in which universal themes are revealed and developed in the music of diverse cultures and time periods

(1, 4)


	Analyze the universality of musical themes across cultures and time periods

(1, 4)


MUSIC

CRITICAL ANALYSIS
Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works

(1, 4)
	Identify the music form (e.g., round, canon) and explain how the elements of music are used in works representing various genres/styles

(4)
	Distinguish and analyze elements of music and expressive devices as used in musical works representing diverse genres/styles

(1, 2, 4)



	Benchmark 2
	Identify simple music events (e.g., dynamic change, meter change, same/different sections) while listening to a work

(2, 4)
	Identify and describe music events (e.g., entry of an instrument, meter change, return of refrain) while listening to a work

(2, 4) 
	Identify and explain compositional devices and techniques used to provide unity and variety and tension and release in a musical work

(1, 2, 4)



	Benchmark 3
	Recognize characteristics of music that make a musical selection appropriate for a particular purpose

(4)
	Describe or explain characteristics of music in regard to suitability of musical selections for specific purposes

(1, 4)


	Analyze the appropriateness of music choices as they relate to purpose

(2, 4, 5)

	Benchmark 4
	Identify relationships among music, other arts, and disciplines outside the arts

(1, 4)


	Describe relationships among music, other arts, and disciplines outside the arts

(1, 4)
	Explain commonalities and differences among music, other arts, and disciplines outside the arts

(1, 2, 4)



	Benchmark 5
	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary

(1, 2, 4)
	Use appropriate criteria and expanded music vocabulary to evaluate the quality of music and performances

(1, 2, 4)
	Use appropriate criteria and advanced music vocabulary to critique the quality of music and performances

(1, 2, 4)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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