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Form / Rondo

Time Frame
30 - 45 minutes

Overview
Students use manipulatives and movement to signal and demonstrate various sections of music while listening to “The Viennese Musical Clock.”

Standard

Critical Analysis  

	Arts Benchmark


	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works.
	M–CA–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify the overall musical form of songs or other musical selections and express the form through movement and visual representation.  They also describe the music in terms of what they hear taking place in the music.

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	52.
	Locate information found in graphic organizers such as timelines, charts, graphs, schedules, tables, diagrams, and maps (ELA‑5‑E6)

	
	Mathematics

	43.
	Represent and solve problems using data from a variety of sources (e.g., tables, graphs, maps, advertisements) (D-3-E)


Interdisciplinary Connections

Students locate Vienna on a map or globe, plot a course, decide on appropriate transportation, and predict the number of hours to travel.  They view or discuss the types of clocks, their origins, and their uses.  They listen to, watch the ticking of the second hand, and relate the face of the clock to a steady beat, measures, and time signature. 

Vocabulary  
steady beat, form, rondo, Zoltán  Kodály, Vienna

Materials and Equipment 
recording of “Hary - Janos Suite: The Viennese Musical Clock,” rondo manipulative, PowerPoint® (see attachment/link), clock with second hand, and globe or map
Prior Knowledge   
Students have an understanding of steady beat, AB, ABA patterns in music, continents, and types of transportation.
Sample Lesson  

While listening to the music, “Viennese Musical Clock” by Zoltán Kodály, students quietly display the steady beat and signal (by raising hands) when a new section occurs.  Ask:  “How did you recognize when a new section began?”  (ex., the tone of the piece changed, different instruments played, or it was smooth instead of choppy.)  Show a real clock with second hand and compare the ticking of the second hand with that of a steady beat.  Listen to the music a second time.  Students label each section using appropriate letters with their manipulatives (“A” for the first section, “B” for the second, “A” when “A” returns repetitively, “C” for the third, and so on).  A PowerPoint® presentation can be created prior to the lesson and/or used to model rondo while students simultaneously respond with manipulatives.  Students answer directed questions about what is happening musically within each section of the music.  

Describe the music of each section.  (examples:  march, smooth and flowing, loud, soft, few instruments, many instruments, percussion? horns?)

Did the music sound happy or sad? (happy)


How many different sections did you hear in the music? (4)


How many sections in all? (7)


How did you know when the next section began or the prior section ended? (different 
instruments, smooth vs. choppy)


What was common between all sections of the music?  (steady beat)

After correctly labeling each section of the rondo and describing the character of each, students work in small groups so that each group creates a movement for each section and performs for the whole class.  Students may also divide themselves and individually represent a particular section of the rondo.

Sample Assessments   

Formative 

Discern appropriate discussions of the musical elements of each section and the students’ ability to recall important facts about Z. Kodály.  Observe students’ use of the manipulatives for quick checks and observe students’ performance in creating movements to label each section of the music.

Resources

Visit the following website for images of Viennese Clocks.

http://www.derekroberts.com/drclocks/catalogue/index.htm
The following websites contain information about the composer.

http://www.classicsforkids.com/teachers/lessonplans/Kodály/Kodály_bioyoung.pdf
http://www.naxos.com/composerinfo/bio18828.htm
http://oake.org/php/aboutZoltán Kodály.php
http://www.concierge.com/destination/vienna/photos/slideshow?pos=10&play=&loop=0&slideshowId=&hotelId=&cnt=13 

A PowerPoint® presentation for this lesson is available at 
http://www.louisianaschools.net/lde/saa/2883.html   

Manipulative: Laminated and labeled shapes made from construction paper or card stock and stored in envelopes or Ziplock bags for individual use. Use other shapes for more letters. 
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Title 

Happy Birthday to You - The $15 Million Dollar Song

Time Frame
30 minutes

Overview
Students learn the history behind the popular birthday song, sing and move to music as it is used for celebrations.  Students compare and contrast the birthday traditions of other countries.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions.
	M–HP–E2


Foundation Skills 
Communication, Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students identify the role of music in the daily life of peoples of various historical periods and ethnicities.  Students experience the use of music in birthday celebrations, not only in the United States, but also in Mexico. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	49. 
	Identify ways different cultures record their histories (e.g., oral, visual, written)  (H-1A-E3) 


Interdisciplinary Connections 
Students identify ways different cultures record their histories by comparing music.

Materials and Equipment 

Internet access/computer/media player, map or globe, data projector, CD player, birthday cake (real or student created artwork), teacher-made chart of Spanish lyrics for Happy Birthday song

Sample Lesson 
Before the students enter the room, have it decorated in the fashion of a birthday party.  Hang a “Happy Birthday to You” sign, streamers, and balloons.  Festive party music can be played in the background (“For He’s a Jolly Good Fellow,” “Happy Birthday Song,” or the “UnBirthday Song” from Alice in Wonderland).
As the students enter the room, greet them by saying, “Happy Birthday.”  Explain to the students “that today’s music lesson will help you understand that music is used for celebrations and special holidays.”  Sing the birthday song with the students using the words “Mr./Ms.______ third grade students” in place of “dear___-___.”  Explain that peoples of almost all cultures celebrate the day of their births and many have adopted the song “Happy Birthday to You” to sing in their native language on the anniversary of their personal holidays!  Listen to various languages of the song.  Use a map or globe to locate the country of the language being sung.  Ask, “What is the same about the song?  Different?”  (The melody stays the same but the language is different.)  Encourage the students to sing the song in Spanish from the chart using Spanish lyrics.  Use the website above to provide an audio pronunciation example for the students to sing along.  Inform the students of the history of the traditional birthday song by using the website below.  Use a data projector for the class to view the website.  (It contains graphics and an audio recording of the song.) (5-10 minutes)
Invite the students into a discussion of what is needed for a “birthday party.” Assist the students in creating a word grid (view literacy strategy descriptions). Make a list on the board or chart paper. Ask students what they think of when they are invited to a birthday party.  Down the left-hand side record those items.  Across the top write several countries.  Assist the students in researching and filling in the word grid.
For Example:

	
	United States
	Mexico
	Japan
	Ghana

	Cake
	yes
	yes
	
	

	Candles
	yes
	yes
	
	

	Games
	Pin the Tail
	Pinata
	Fukuwarai
	Ampe

	Birthday song
	Happy Birthday
	Cumpleanos Feliz
	
	

	Gifts
	
	
	
	


Often, one of the games played at a birthday party is called Musical Chairs (for directions, see resources).  Tell them that many cultures also play this game but that it often has a different name.  (See the resource below and use that map or globe to locate each.)  Play the game with the students, encouraging them to march to the steady beat of the music while moving around the chairs (10-15 minutes).
Go back to the board or chart and invite students to list what might occur at a Mexican birthday party.  Compare and contrast the two.  http://www.birthdaycelebrations.net/traditions.htm. Use this link to discover other countries and their birthday traditions.  Sing the traditional English version of the Birthday song, blow out the candles, and eat cake! (5-8 minutes)

Extension
Discuss the Birthday of these countries: (Independence Day) July Fourth (USA), Cinco de Mayo (Mexico), and Bastille Day (France). Use math to discover the age of each country.  Which is the oldest/youngest? Art Extension:  Have the students make a birthday cake using construction paper.  Give a student-made cake to each child in the class on his/her birthday.  Designate a date for an Unbirthday Party for the students whose birthdays fall during the summer months.  

Watch a video of Alice in Wonderland’s “A Very Merry UnBirthday to You.” 
Sample Assessments   

Formative 
Observe students’ abilities to march to the steady beat while playing musical chairs and by singing the birthday song in Spanish.
Resources

The following websites contain recordings and information about “Happy Birthday” and associated activities. 

http://www.ibiblio.org/team/fun/birthday/
http://en.wikipedia.org/wiki/Image:GoodMorningToAll_1893_song.jpg
http://www.easybyte.org/goodmorning/good01.html 
http://www.birthdaycelebrations.net/songs.htm 

http://www.birthdaycelebrations.net/traditions.htm 

http://www.holidaycook.com/party-games/musical-chairs.shtml
http://www.pages.drexel.edu/~st96rh8n/funzone/funz_games.html#Game4
http://web-japan.org/kidsweb/virtual/fukuwarai/index.html
http://www.vivacincodemayo.org/history.htm 

http://www.inside-mexico.com/featurecinco.htm
This site contains a list of composers and their birthdates. 

http://www.classical.net/music/composer/dates/comp2.html 

This site provides an audio of Alice in Wonderland’s version of “Merry UnBirthday.”

http://kitschtina.vox.com/library/audio/6a00ccff85b407985d00d4142303ae3c7f.html 
This site contains a template for creating a birthday booklet. 
http://www.debrafrasier.com/cla_sup_downloads/bdaycake/booklet.pdf 

This site provides a birthday activity sheet. 

http://www.debrafrasier.com/cla_sup_downloads/bdaycake/yearmap.pdf 

Title 

Take Me Out To the Ballgame!

Time Frame
30-45 minutes

Overview
Students identify music that is present during ballgames, sing a song commonly sung at baseball games, and learn why it is used.

Standard

Aesthetic Perception 

	Arts Benchmark


	Demonstrate awareness of where and how music is used in daily life and within the community.
	M–AP–E3


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students identify various ways in which music is used in daily life, and the contribution that music makes to daily routines and rituals and to entertainment and special occasions.  They experience how music is used at athletic events to inspire and express feeling of support and patriotism within the community. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	29.
	Identify the qualities of people who were leaders and good citizens as shown by their honesty, courage, trustworthiness, and patriotism  (C-1D-E3) 


Interdisciplinary Connections 
Students identify qualities of good citizens by the types of singing music used.
Vocabulary  

steady beat, inner hearing, echo singing

Materials and Equipment 

recording, baseball glove, baseball hat, audio/video technology for viewing a video, 
lyrics and recording of “The Star-Spangled Banner”
Sample Lesson  
“Strike” up interest in students by wearing a baseball hat and glove! Begin playing a recording of the music “Take Me Out to the Ballgame” as students arrive or as they prepare for the music class.  Explain to students that, today, they will take a virtual journey to various types of ball parks to discover one way that music is used in daily life.  “Let’s begin with baseball.  When watching a major league team play, what is the first thing that happens before the game begins?”  (They sing!)  “The Star-Spangled Banner” is sung before the beginning of major league baseball games, football games, soccer games, and almost every other American played sport. Engage students in a discussion about why it is sung at sporting events (To show patriotism for the United States).  It is also used to inspire and encourage the players.  It is an amazing time to see and to hear Americans singing together and paying respect to their nation (see resources for a list of meaningful moments for Americans).  This is another way music is used in daily life!  Sing together the “Star-Spangled Banner.”
“Take Me Out to the Ballgame” was sung at a game in 1971 by Harry Caray, TV and radio broadcaster for four major leagues teams.   Moved by the emotion of the game, he stood up and began singing this song.  He was secretly put on the microphone singing this song during a baseball game.  The people in the stands began to sing along with him (see resource below). This new hit first became popular in 1908 and is still a popular tune for baseball game attendees.  It is considered the unofficial anthem of baseball.  It was written in 15 minutes on a subway train by Jack Norworth in 1908. In 1927, he changed the lyrics.  Today, the song is sung during the seventh-inning stretch of a baseball game and people are encouraged to sing along.  The music brings excitement as it encourages the teams to “play ball!”  

Teach and sing the song with the students by first having them echo-sing a phrase at a time. 

This can be done creatively by “throwing” phrases.  Sing the phrase - then use imaginary ball to toss to students.  Students catch the phrase and “throw” [sing] it back to the teacher.  Repeat process for each phrase.  Next, sing two phrases at a time.  [Pretend that you are throwing the ball a long distance/the length of the two phrases.]  Sing the whole song for the students and ask them to sway to the steady beat and to sing the words to the song but not to let any sound come out!  This reinforces inner hearing and helps the students to learn the lyrics.
Pretend that the class is attending a major league baseball game and it is the seventh-inning stretch. View a video of a baseball game and sing along with the crowd!

In closing, explain to the students that music stirs up emotions.  Invite students to share the emotions that they felt as they sang the song.  If students are uncomfortable sharing their feelings, ask them to share their thoughts about how the baseball players felt when they heard the crowd sing.

Extension
Make a list of emotions that are experienced by listening to music and describe one or two places or circumstances in which the music might be heard.  View the list of “Memorable Moments for Americans” from the site listed on the next page.
Sample Assessments   

Formative 

Observe the students swaying to the steady beat and singing the song accurately and 
with correct pitch.  Observe student contributions to ways in which music is used at 
baseball games and on other occasions.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 3). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 2). New York: Macmillan/McGraw-Hill.

This site gives information about the “Star-Spangled Banner,” lyrics, and recordings. http://www.thenationalanthemproject.org/aboutthesong.html
http://www.nationalanthemproject.org/share.html 

The following sites contain history of song and 8 audio versions of “Take Me Out to the Ballgame.” 
http://www.baseball-almanac.com/poetry/po_stmo.shtml 

http://lcweb2.loc.gov/diglib/ihas/loc.natlib.ihas.200153239/default.html
http://edcommunity.apple.com/ali/story.php?itemID=16239 
Experience the excitement - watch a video of baseball game and song.

http://sports.espn.go.com/mlb/notebook?page=bbtn/takemeout 

Title 

Who Writes the Music?

Time Frame
Two – 30 minute lessons
Overview
Students understand what a composer does, and they identify some of the decisions a composer makes in the process of writing music.  They also have the opportunity to experience composing their own music. 
Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize professions in music and identify the roles of musicians in various cultures.
	M–HP–E4


Foundation Skills 
Communication, Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students learn about famous composers from various time periods and the types of music that they created.  Students then employ a compositional technique in which they write melodies based on their names. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	11.
	Connect ideas, events, and information identified in grade-appropriate texts to prior knowledge and life experiences in oral and written responses (ELA-1-E6)


Interdisciplinary Connections  
Students use information read to identify composers.
Vocabulary  
singer, accompanist, arranger, composer, melody, harmony

Materials and Equipment 

paper, pencil, staff paper, resonator bells or xylophone
Prior Knowledge

Students know how to read notes on the treble clef staff and understand quarter and half note rhythms.

Sample Lesson  

Begin by asking some questions about Beethoven:  “Who was he?  Do you know any music that he wrote?  What does a composer do?  Do you know what musical instruments are used in his compositions?”  Explain that he wrote music for piano, violin, and orchestra!  He began by playing some of the instruments himself as a performer, and then he decided to create some of his own melodies and harmonies.  Most composers were performers at one time who decided to write down some of their own ideas and have others play their music.  This takes five minutes.

Students read bios of various composers, view their pictures, and listen to samples of their music in the Composers Gallery. After reading through five different composers, have the student pick their favorite composers and write three paragraphs to explain their choices.  “Is there something interesting about this composer’s life?  Is there anything similar between this composer and yourself?  Have you heard of this composer before?”  This takes 15-20 minutes.
After the students have read about composers, have them compose.  Using the chart provided with this lesson, students compose brief musical pieces with their names.  The composer, J.S. Bach, once wrote a piece using the letters in his name as the notes for his musical work.  Since our musical alphabet only goes A through G, the other letters of the alphabet (H-Z) will have to be substituted with the letters A-G (see chart below).  Students take each letter of their names, for example, A-N-N-E, and put the letters as notes on the staff.  They use quarter notes or half notes to write their names on the staff.  For example, Anne would put an A quarter note on the staff, and using the chart, would see that N is represented by the note G. She would put two quarter note Gs on the staff, and then another quarter note E on the staff for the letter E in her name.  Anne’s music would read, A-G-G-E.  Select a few student name compositions and play them for the students, or have the students play their “names” on resonator bells or a xylophone.  This takes about 10-20 minutes.

Chart:

	A
	B
	C
	D
	E
	F
	G

	H
	I
	J
	K
	L
	M
	N

	O
	P
	Q
	R
	S
	T
	U

	V
	W
	X
	Y
	Z
	
	


Extension
The “Composition Workshop” is a good resource to use in guiding students to write a short composition.  At this site, students can experiment with various musical timbres (sounds) by selecting different instruments to play the melody and harmony lines of music, then choose the combinations they like the best.

Sample Assessments   

Formative 

Observe students completing the composing name activity and do progress checks while students are writing their paragraphs about the composers of their choice.

Resources

This website gives interesting information about composers and sound clips of their compositions as well as an opportunity for students to compose and orchestrate.
www.nyphilkids.org 

Title    

Bow, Wow, Wow


Time Frame
One 30-40 minute class period

Overview
Students discover that some songs have rhythms that are the same but melodies and words that are different.

Standard

Aesthetic Perception 
	Arts Benchmark


	Recognize that there are many possibilities and choices available in the creative processes of music.
	M–AP–E4


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings
Students experience various ways of producing music, through singing, listening to music, and playing instruments.  They discover that songs consist of both rhythmic and melodic patterns, some of which occur in several songs.  A composer may choose to use similar rhythmic patterns assigning different melodic patterns to them, and choose also to use patterns in different combinations. 
Vocabulary  

steady beat, rhythm, lyrics, neutral syllable, tuneful singing, body percussion, stick notation, staff notation, hand signs, hello song

Materials and Equipment 

songs: “Here Comes a Bluebird,” “Mother, Mother,” “Ring around the Rosy,” Hot Cross Buns,” “Bow Wow Wow”  
Prior Knowledge
Students have sung all the songs in this lesson.  Students have experience playing circle games.  They sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat.  Students can tap the rhythm of a song.  Students know and can demonstrate ta, ti-ti, two-oo and rest rhythms (quarter note, eighth-note pairs, half note, quarter rest) in reading and writing.  They can demonstrate melodic pitches do, re, mi, sol, la with hand signs, in stick notation, and on the staff.  They can identify well-known songs from neutral syllables.  They can identify well-known songs when written on the board or worksheet with known rhythms and solfa.  Students know to join in on songs following the prompt on a starting pitch.
Sample Lesson  

To begin the lesson students sing the well-known song, “Here Comes a Bluebird.”  After a circle is formed and the song has been sung together one time, sing a common “hello song” to greet the students.  While the students sing “Here Comes a Bluebird” again, non-verbally, give an indication to the students to begin playing the well-known game as they sing the song.  The game is played several times giving about one-third of the students a turn in the middle of the circle.  When the game is over, lead the students to tap the rhythm of the song while they sing and march on the heartbeat to their places at desks or tables.  

Direct the students to tap and say the rhythm of the last four beats in the song on the words “day, day, day”(rhythm 1). The students are asked to write this rhythm on their papers while one student goes to the board to write it there.  Asks the students to sing and tap the last rhythm with the solfa syllables that match the melody (do, mi, do, rest).  Put a card containing the rhythm with solfa for this last phrase on the board.
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Have the rhythm for “Hot Cross Buns” on the board.  The students tap and say the rhythm names as directed.  The students identify the rhythm as belonging to “Hot Cross Buns.”  The students sing the song as prompted with the song words.  Then the students are divided into two groups so they can sing the song in a round (canon) two or three times.  After they’ve sung the song, isolate the last rhythm in the song (rhythm 1). Direct the students to sing and tap the last rhythm with the solfa syllables that match the melody (mi, re, do, rest).  Again, put a card containing the last phrase’s rhythm with solfa on the board.   

Sing the well-known song, “Ring Around the Rosy,” on a neutral syllable, and asks the students to identify the song keeping the answer in their heads.  Asks the students to begin singing the song on a familiar prompt, e.g., “Here we go,” “Ready and sing,” etc., on the starting pitch, “so that we can find out if everyone was thinking of the same song.”  Students sing the song and pat the steady beat.  They sing the song and play the game several times.  Then direct the students to tap the rhythm while they sing the song.  Asks the students to tell what rhythms should go on the board to make “Ring Around the Rosy.”  They reply with rhythm 2 (below). Either write the rhythm on the board or ask different students to do so.  After the song has been written in rhythm notation, ask the students how the last measure (four beats) goes with rhythm and solfa.  The students respond (sol, sol, do, rest).  Once more, add a card to the other two cards containing this last phrase’s rhythm and solfa on the board.
Rhythm 2 – [image: image2.png]JNNRIJDRIIIIJI )]




Finally, prompt the students to begin singing “Mother, Mother” while patting the beat.  They sing the song again while tapping the rhythm.  The students sing the song a third time as they tap the rhythm and sing the solfa sounds.  Then ask them to identify the rhythm and solfa for the last phrase to add to their collection of final phrases on the board.  The students respond with sol, mi, do, rest (rhythm 1). Students look at the collection of phrases.  They recognize that while the rhythms are all the same, the solfa is different and therefore makes the songs different.  Lead them in the game, “Bow Wow Wow,” followed by a good-bye song to end the lesson.
Sample Assessments   
Formative 

Observe the students patting the steady beat, tapping the rhythms, identifying a known song, singing known songs, playing known games, writing rhythms, and demonstrating solfa in certain sections of known songs

Resources
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 2 – “Here comes a bluebird,” pp. 118, 127 (CD7:34), “”Mother, mother,” pp. 70, 83 (CD2:29), “Bow, wow, wow,” p. 368, (CD8:12; grade 3 – “Hot cross buns,” p. 359 (CD8:31)].  New York: Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 2). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology: An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.
A neutral syllable may also be used instead of solfa.
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Title 

The Sound of Jazz

Time Frame
Two 45-minute sessions 


Overview   
Students perform syncopated and improvised rhythmic patterns using non-pitched percussion instruments. They explore these elements of jazz along with the life and music of Louis Armstrong. 

Standard

Creative Expression 

	Arts Benchmark


	Improvise or compose and perform simple musical ideas such as echoing melody or short rhythmic patterns.
	M – CE – E3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students improvise simple rhythmic patterns through speaking, singing, body percussion, body movement, and/or classroom instruments.  Students improvise simple patterns and more complex syncopated patterns and compare them. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	40.
	Give rehearsed oral presentations that include the following: 

· expression of an opinion about a text, topic, or idea

· relevant facts and details from multiple sources (ELA‑4‑E4)


Interdisciplinary Connections 
Students give rehearsed oral presentations on jazz music.

Vocabulary  
improvisation, syncopation, jazz music, Louis Armstrong  

Materials and Equipment
non-pitched percussion instruments; cassette tape recorder and blank cassette; CD: “The Fabulous Louis Armstrong,” If I Only Had a Horn: Young Louis Armstrong by Roxane Orgill; computer with Internet and media player
Sample Lesson   

Write the following rhythmic pattern on the board. Provide students with rhythm sticks and tell them to count and tap it.  
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Ask students to tell what kind of notes these are and how many counts each one gets. Then, write the next rhythmic pattern on the board.
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

Ask students what is different about this rhythm. This arrangement of the quarter and eighth notes creates a syncopated rhythm. “When a stressed sound occurs ‘off’ the beat, we feel syncopation.” This pattern is found in the song phrases li’l Liza Jane and somebody’s knocking (as in the song “Somebody’s Knocking at My Door”). Tap the pattern for students. 
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Write the word syncopated on the board. Have students repeat the pattern of quarter notes as the teacher joins in tapping the syncopated pattern. Explain to students that syncopated rhythms are an important feature of jazz music. Divide the class into two groups. Have one of the groups tap straight quarter notes and the other tap syncopated rhythms. Have them alternate rhythmic patterns. (20 minutes)

Next, have students tap the pattern of quarter notes as the teacher joins in tapping a variety of patterns including syncopated ones. Tell students that this time, “You will create the rhythms as you go along.”  Another word for create is improvise.  Write the words improvise and improvisation on the board. Tell students that this is another feature of jazz music.  Jazz musicians make up the music as they perform. Invite students to improvise using the same technique. Use non-verbal cues to indicate when students should play or stop, change dynamics and tempo, and end.  Make recordings of performances so that students may listen to their improvisations later. (20-25 minutes)

Day 2

Review the concepts of syncopation and improvisation in jazz music.  Ask students what else they know about jazz.  Where did jazz music originate? Support their information by adding that jazz music evolved in New Orleans among African American musicians.  It is a combination of music traditions from Africa and Europe. When discussing the beginning of jazz, a location in New Orleans that is mentioned more than any other place is Congo Square. That is because African music was played there on Sunday afternoons off and on for over a century.       

Ask students if they have ever heard of Louis Armstrong. What instrument did he play? Add the facts that he grew up in New Orleans and learned to play the trumpet as a boy. He sang as well as played the trumpet during many of his performances. Have students listen to him perform “Do You Know What It Means to Miss New Orleans?”  

Enable them to learn more about Louis Armstrong by reading the book If I Only Had a Horn: Young Louis Armstrong. Display and introduce other books about Louis Armstrong and jazz.  Allow students to check-out the books or arrange time for them to read and learn more about the subject. (20 minutes)

After engaging in these activities, form groups of four students. Tell students that they are teams of “professor know-it-alls” (view literacy strategy descriptions) about Louis Armstrong and jazz music. Teams will come to the front of the class, and each person will share something about one of the following topics: improvisation, jazz music, Congo Square, New Orleans and Louis Armstrong. Write the topics on the board and allow time for teams to collaborate before presenting to the class.  Ask students to speak in complete sentences when presenting their information. (15 minutes)

Culminate the lesson by having students listen to their recorded improvisations.  Ask students to critique their performances – tell what is outstanding and amazing as well as what they would like to improve. Ask them to suggest titles for their work. (10 minutes)

Sample Assessments   


Formative 

Observe students’ abilities to establish and maintain group improvisations on percussion instruments. 

Have students listen to recordings of their improvisations and provide critiques.
Resources 
Isador, R. (1991).Ben’s trumpet. New York: Harper Trophy.

Medaris, A.S. (1997). Rum-a-tum-tum. New York: Holiday House.

Millender, D. (1997). Louis Armstrong: Young music maker. New York:  Aladdin Library.
Miller, W. (2001). Rent party jazz. New York: Lee and Low.
Myers, W. D. (2006). Jazz. New York: Holiday House.

Orgill, R. (1997). If I only had a horn: Young Louis Armstrong. New York: Houghton Mifflin.
Weatherford, C. B. (2001). The sound that jazz makes. New York: Walker & Company.

Armstrong, L. Do You Know What It Means to Miss New Orleans. On The fabulous Louis 

Armstrong [CD]. Camden, NJ: RCA.   
These websites provide information on jazz music.

http://www.jazzatlincolncenter.org/educ/curriculum.html 

www.pbs.org/jazz/kids 

Title 

Keeping Behaviors in Check

Time Frame
Two 30-minute lessons
Overview
Students listen to and view a variety of video and audio musical performances and check appropriate behaviors for each event.

Standard

Aesthetic Perception 

	Arts Benchmark


	Recognize and demonstrate behavior appropriate for various musical environments.
	M–AP–E6


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings
Students develop appropriate behavior when attending performances in various venues. They exhibit the behavior when listening to peer or guest performers or when attending a musical event.

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42 b. 
	Use active listening strategies, giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections

Students use active listening strategies by identifying appropriate behaviors for a variety of musical instruments.

Vocabulary  
performance, audience, intermission, concert hall
Materials and Equipment 
Internet, media player, student checklist

Prior Knowledge  
Students have been exposed to a variety of musical environments and listening skills.
Sample Lesson   

Ask students if they have ever been to a concert in a music hall. How did they behave? Include the following information in the discussion about the appropriate behavior. During the concert, the audience sits quietly so as not to distract the performer, and so that everyone can hear and appreciate the music.  

Audience members only leave the concert hall between musical selections and at intermission. They try not to cough, and do not talk, sing, hum, or clap during the performance. There are occasional exceptions – particularly during concerts designed for students or on special occasions when the performer or conductor may request audience participation.

Tell students that during other kinds of musical performances (i.e., Cajun, Zydeco, jazz, rhythm & blues, etc.), the audience is expected to clap, sing, move to the beat, even dance. In these situations, the performer may be disappointed if the audience does not participate. 

Invite students to share the kind of musical performances they have attended. Solicit and discuss examples from a variety of musical settings including parades, festivals, churches, and concert halls. Ask them to share what behavior was appropriate and what was inappropriate in each of those settings.  

Play the video and audio clips of musical performances. Have students use the check list that follows to identify the appropriate audience behaviors for each one. Before playing each sample, tell students the name(s) of the performers, the events (ex. festival), and where the performance took place (ex. outdoors).  Model the appropriate behaviors as students demonstrate them.  

Video clip – Judge and the Jury perform the blues at an outdoor event

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#bluescomusic
(Go to video clips, click on blues, then click RealPlayer) 

Audio clip - Sergei Prokofiev, Lt Kijé Suite performed by Czecho-Slovak Philharmonic Orchestra – Concert hall performance http://www.classicsforkids.com/music/music_view.asp?ID=20
Video clip – Luke Thompson and the Green Valley Cut-ups – North Louisiana string band performs at the Louisiana Folklife Festival

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecomusic
(Go to video clips, click on string band, then click RealPlayer)

Video clip -  Walter Mouton & Scot Playboys - Cajun music and dance – Dance hall performance

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#mardigrasindian
Audio clip - Hot Tamale Brass Band performing “When the Saints Go Marching In” - Second-line and street parade performance 
http://www.hottamalebrassband.com  
Video clip - Clifton Chenier and zydeco band - Outdoor festival performance

http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html#zydecosont
Extensions
Repeat the lesson and substitute other video and audio clips of musical performances in various contexts. Take students on learning experiences that will expose students to a variety of musical styles. Invite musicians that represent a variety of musical styles to perform at school. The local organizations found under Resources may be able to provide information for fieldtrip opportunities as well as in-school performances.

Sample Assessments   

Formative 

Review student checklists to determine their successes at identifying appropriate behaviors for the context and style of music.

Resources 
Audio and video clips of Louisiana traditional culture – Louisiana Folklife Program is available at http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html.

The following are websites for regional orchestras. 

http://www.rapidessymphony.org/
http://www.acadianasymphony.org/
http://batonrougesymphony.org/
http://www.shreveportsymphony.com/
http://www.lpomusic.com/index.php?q=node/90
“Keeping Behaviors in Check”

Student Checklist

Name______________________________________________________

Check the appropriate behaviors for the various musical events.

	Performers & Events


	Sit

Only
	Sit

or

Stand
	Clap

or

Tap 
	Sing 

or

Hum 
	Remain

Still and Quiet
	Move to the Beat and Dance

	Judge and the Jury

Blues performance at an outdoor event in Northern Louisiana

(Video)


	
	
	
	
	
	

	Czecho-Slovak Philharmonic Orchestra

Symphony Orchestra Concert

(Audio)


	
	
	
	
	
	

	Luke Thompson & the Green Valley Cut-ups    
North Louisiana string band performs at outdoor festival

(Video)
	
	
	
	
	
	

	Walter Mouton & Scot Playboys

Cajun music and two-step dance

(Video)


	
	
	
	
	
	

	Hot Tamale Brass Band

Parade and second-line performance

(Audio)


	
	
	
	
	
	

	Clifton Chenier Zydeco Band

Performance at outdoor festival 

(Video)
	
	
	
	
	
	


Title   

Fire in the Mountain

Time Frame  
Two 20-minute lessons
Overview     
Students sing, move, and play instruments to the steady beat and at specific times while singing a song.
   


Standard

Creative Expression 
	Arts Benchmark


	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills 
Communication, Citizenship
Student Understandings 
Students participate together in musical activities that require shared communication and cooperative effort.  Such musical experiences, as performing together through singing, moving, and/or playing instruments, allow students to work together in making decisions regarding the content and/or form of the performance.
	Grade-Level Expectations (GLEs)

	Grade 3
	English Language Arts

	44.   
	Assume the role of discussion leader, contributor, and active listener (ELA‑4‑E7)


Interdisciplinary Connections 
Students assume the roles of discussion leader contributor and active listener by participating in musical activities.

Vocabulary  
steady beat, rhythm, comparatives, neutral syllable, fermata, cut-off, ostinato
Materials and Equipment 

percussion instruments:  hand drum, bass drum, tambourine, bongos, wood block, maracas, guiro, triangle, cymbals, rhythm sticks; blackboard/whiteboard or overhead projector with blank transparency

Prior Knowledge

Students have sung the songs and played the games that are associated with some of the songs in previous lessons.  They can keep a steady beat and demonstrate “the words of the song” or rhythm.  Students know and can demonstrate quarter note (ta), eighth-note pair (ti-ti), quarter rest, half note, two- and four-beat meter, and are learning to recognize and demonstrate sixteenth note patterns (ti-ka-ti-ka or ti-ri-ti-ri).  They know and can demonstrate solfa with singing and hand signs in the do pentatonic scale (i.e., do re mi so la).  Students can form several different types of circles for games, e.g. double circle, single circle, circle with partners, single line or double lines. Students have demonstrated the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, guiro, or bass drum.  

Sample Lesson  

Upon entering the music classroom, the students walk to their assigned seats and sing the known song, “Great Big House.”  Once everyone is in their places, sing any interactive greeting song.  While the students sing “Great Big House” again, direct the students to go to the circle to play the game.  After the circle is formed and the song has been sung one time, direct the students to play the known game associated with “Great Big House.”  Students play the game while singing the song two or three times.  Students return to their tables at the end of the song, as directed by the teacher.  Sing “Dance Josey (Chicken on the Fencepost)” on a neutral syllable, and ask the students to indicate, by a certain signal (put your finger on your nose, put your hand on your head, stand up, etc.), when they have figured out which song is being sung.  Ask them to begin singing the words to the song on a known prompt.  After all the students are singing, ask them to retrieve the rhythm sticks from containers on the tables.  Students are divided into two groups:  one group plays the beat on their legs (without sticks) while singing the song, and the other plays the rhythm while singing the song.  They switch tasks upon the signal.  Then ask them to play the beat/rhythm while singing “out,” and then by singing “inside their heads” on a specific signal.  Finally, the students put their rhythm sticks away while singing the song one more time. 

Begin singing the new song, “Fire in the Mountain,” and ask the students if they have ever played musical chairs.  Students share and add whatever details they would like to describe the game.  Employ SQPL (student questions for purposeful learning) (view literacy strategy descriptions) to generate questions about the new game.  Begin by saying:  “We will play “Fire in the Mountain” like musical chairs but without the chairs.”  Then pair the students and ask them to generate questions.  Write their questions on the board or transparency.  Tell the students that they might discover the answers to their questions while playing the game.

Go to the circle while singing the song, “Fire in the Mountain.”  After the students know the song fairly well, divide them into two groups:  one group sits on the circle with a percussion instrument, the other group stands behind a seated player.  The odd person (a student or teacher depending on the number in the class) stands in the middle of the circle playing the bass drum.  While singing the song, the students with instruments play the steady beat, while the other students march around the circle behind the seated students.  At the end of the song, the student playing the bass drum has to get behind one of the seated players before one of the marching players gets to that place.  The “odd man out” goes to the center to play the bass drum on the next turn.  After three times playing and singing, the standing students switch places with the seated students who have the instruments. Everyone gets a chance to play the game from a different perspective.

The students return to their seats while singing “Fire in the Mountain” one last time.  Review the questions raised prior to the game.  Ask if any of the questions have already been answered.  Direct the students’ attention to the board on which the rhythm for “Rocky Mountain” is written.  The students tap and say the rhythm.  Encourage the students to identify this known song from its rhythm.  When the song has been identified, the students sing the song and tap the rhythm.  Then tap an ostinato:  ti-ti, ti-ti, ta, rest, and ask the students to echo and tap the rhythm.  Students sing the song two or three times while tapping the ostinato. Direct them to sing slower and softer (second verse) and louder and faster (last verse).  Finally, as the students prepare to leave the classroom, sing “Knock the Cymbals” as a good-bye song while the students prepare to leave the room in a single file line.

Sample Assessments   
Formative 

Observe the students patting the steady beat, playing the instruments/rhythm sticks or tapping/clapping hands on the beat, rhythm, or ostinato. Observe students identifying a known song, singing and tapping known rhythms, and generating questions during SQPL.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades 1, 2, & 3). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (grade 3).  New York:  Macmillan/McGraw-Hill.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 2 & 3). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2000).  My third grade music book (rev. ed.).  Lake Charles, LA:  
Sneaky Snake.

Eisen, A. & Robertson, L.  (2002).  An American methodology:  an inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

An mp3 of a pentatonic scale is available at http://www.louisianaschools.net/lde/saa/2883.html. 

Title     
Hill and Gully Rider


Time Frame
One 30-40 minute lesson

Overview
Students sing songs and identify sections or phrases of music that are the same and those that are different.  Students also listen to a work and identify these similarities and contrasts in a performance.

Standard
Critical Analysis 
	Arts Benchmark


	Identify simple music events (e.g., dynamic change, meter change, same/ different sections) while listening to a work.
	M–CA–E2


Foundation Skills 
Problem Solving, Linking and Generating Knowledge

Student Understandings 

As students sing and listen to musical selections, they identify the familiar melodies that occur in the music.  They listen for the various phrases and sections of the music, describe the various parts, and determine their arrangement within a complete composition. 
	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	43.   
	Compare ideas and points of view from a wide variety of media, including television, video, music, the Web, charts, and print materials (ELA‑4‑E6)


Interdisciplinary Connections
Students compare ideas and points of view by listening to a wide variety of music.

Vocabulary  

steady beat, rhythm, lyrics, neutral syllable, tuneful singing, introduction, transition

Materials and Equipment 

recording of “Children’s Symphony, Third Movement” by H. MacDonald; songs include “Hill and Gully Rider,” “The Farmer in the Dell,” “Jingle Bells,” “Knock the Cymbals”
Prior Knowledge

Students can sing all the songs in this lesson.  Students have experience playing circle and line games.  Students are able to sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat on their legs or other places on their bodies as well as on instruments.  Students can tap the rhythm of a song.  Students know and can demonstrate ta, ti-ti, two-oo and rest rhythms (quarter note, eighth-note pairs, half note, quarter rest) in reading and writing.  Students are able to identify well-known songs from neutral syllables.  Students know to join in on songs following the prompt on a starting pitch.

Sample Lesson  

To begin the lesson, the students sing the known song, “The Farmer in the Dell.” After the song has been sung one time, sing any common “hello song” to greet the students.  Students form a circle and sing the song one more time.  Lead the students in the game for “The Farmer in the Dell” which they sing and play twice.  Students identify that there are four phrases, each one of which is different from the others, A B C D, and that the phrases reappear with new words for each verse.

Sing the song, “Hill and Gully Rider,” on a neutral syllable and ask the students to identify the song keeping the answer in their heads.  Ask the students to begin singing the song on a familiar prompt, i.e., “Here we go,” “Ready and sing,” etc., on the starting pitch, “so we can find out if everyone was thinking of the same song.”  Students sing the song and pat the steady beat.  Students sing the song two or three times.  Ask students to determine which parts of the song are the same and which are different.  Students discover that although the words are basically the same for the refrain, there is a phrase that keeps appearing (“Hill and gully”) after each phrase in the refrain and in the verses.  This results in a pattern of A B A B C B C B C B followed with the refrain (A B A B) and the subsequent verses for each section of the song. The new form is an A B C D pattern.  The students sing the song one more time showing the different sections by holding up one finger for the A sections, two for the B sections, three fingers for C sections.    

Students then listen to a piece of music that also has same and different sections and which uses two melodies that they know very well.  Before listening to the music, give the students specific signals to indicate same and different sections beginning with a signal for the first melody they hear.  Students listen to “Children’s Symphony, Third Movement” and indicate the sections they hear by showing pre-arranged signals.  After listening to the music the first time, guide a discussion about the music they heard.  “The Farmer in the Dell” was the theme in the first section (after the introduction), and “Jingle Bells” was the theme in the second section (after a slow transitory passage).  Then the “Farmer in the Dell” theme returned after a transitory section that got slower and slower before the return of the introduction and the restatement of “The Farmer in the Dell.”  Students listen to the music again and discover that the form is introduction A A transition B transition A coda.  Students listen to the music again and indicate which sections they hear using pre-arranged signals.

While still in the circle, begin singing “Jingle Bells” or another appropriate song that students know well.  The students join in singing and alternate between patting the beat and tapping the rhythm according to direction.  After singing the song two more times, the students stand to sing and play another very familiar song and game, “Knock the Cymbals,” two or three times.

Sing a good-bye song quietly as they line up to finish their music lesson. 

Sample Assessments   

Formative 

Observe the students patting the steady beat, identifying a known song, singing known songs, playing a known game, and indicating same and different sections in known songs and in an unfamiliar listening example.

Resources

Beethoven, J., Brumfield, S., Campbell, P. S., Connors, D. N., Duke, R. A., Jellison, J. A., et al.  (2005). Making music. [grade 5 – Hill and Gully Rider, p. 250 (CD14:16)]. Glenview, IL: Pearson/Scott Foresman.
Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [Kindergarten – “The Farmer in the Dell,” p. T243, (CD5:17); grade 2 “Children’s Symphony” third movement, p. 372, (CD8:22)’ “Jingle Bells,” p. 315 (CD6:36)].  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades K, 1, 2, & 5). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002).  An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

Music of the Mardi Gras Indians

Time Frame
30 - 60 minutes

Overview
Students explore the Mardi Gras Indian culture and sing a song in the traditional call and response style.

Standard 
Historical and Cultural Perspective
	Arts Benchmarks

	Recognize musical styles representative of various cultures. 
	M–HP–E1

	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills Communication, Linking and Generating Knowledge

Student Understandings 
Students recognize musical styles representative of various cultures. Students generate knowledge about the music of Louisiana cultures including their local cultures.  They apply knowledge of instruments and their families.  They compare and contrast the music of various cultures; they understand that music is one of the cultural elements that contribute to the state’s heritage.

	Grade-Level Expectations 

	Grade 3
	Social Studies

	57.   
	Identify cultural elements that have contributed to our state heritage (e.g. Mardi Gras, Cajun/Creole cooking)  (H-1C-E4) 


Interdisciplinary Connections  
Students identify cultural elements that have contributed to our state heritage by participating in a professor know-it-all strategy.
Vocabulary  
Mardi Gras, suit, tradition
Materials and Equipment
recording of “My Indian Red,” by Wild Tchoupitoulas, lyric sheets, Internet and media player connection, pictures of Mardi Gras Indian suits

Sample Lesson  

Ask students if they have ever dressed in costumes for Mardi Gras. If so, allow them to share how they dressed. Tell them that some African Americans in New Orleans dress every year as American Indians.  They have done so for over 100 years. When people do something like that for a long time, it is called a tradition.  These people call themselves Mardi Gras Indians. Dressing up is called masking, and their costumes are called suits. 
View Mardi Gras Indian suits at the following websites: (Mardi Gras Indians - 2003)

http://entertainment.webshots.com/album/69947735JwEeOu?start=36
http://www.nola.com/festivals/gallery.ssf?/cgi-bin/slide-show.cgi/nola/slide_show.ata?index=0&g_id=2478
Call attention to the bright colors and creative designs of the suits. Explain that Mardi Gras Indians make their suits by hand. It takes months and sometimes a year to make a suit, and a new one is usually made each year.  Pounds of feathers, thousands of rhinestones and sequins, hundreds of pieces of ribbon, and boxes of beads may go into making one suit. Some suits weigh up to 150 pounds, and some cost as much as $5, 000.  At first, only men masked. However, today, women and children dress in elaborate suits.  They form groups called tribes and their leaders are called chiefs. 

Tell students that Mardi Gras Indians are not only known for their suits. They are also known for their singing and dancing.  Call attention to the tambourines that many Mardi Gras Indians carry. This is their main instrument. Another important instrument is the drum. Other percussion instruments are also added including the cowbell, pebble gourd, percussion sticks, and homemade or found instruments.  If some of these instruments are available, students may be allowed to play them along with the singing/dancing on the video. 

Most of the songs are chanted in the call and response style. The leader (chief) sings a phrase and the group (tribe) answers. Have students pay attention to the style of singing in the following video of the White Eagles Tribe. Some sections of the video show the tribe rehearsing their songs, dances, and movements for Mardi Gras Day. Tell students to listen for the instruments mentioned. Before Hurricane Katrina, there were around 40 Mardi Gras Indian tribes in New Orleans. Many of them still exist. The tribes have names such as Creole Wild West, Wild Magnolias, Yellow Pocahontas, Guardians of the Flame, Congo Nation, and Black Eagles. (Video clip of White Eagles Mardi Gras Indian Tribe - Louisiana Folk Life Program) http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html
The main song of the Mardi Gras Indians is “Indian Red,” also known as the “Indian Prayer.” It is usually sung at the beginning and ending of gatherings.  Other popular songs include:  “Two-Way-Pocky-Way,” “Shallow Water,” “Shoo Fly,” and “Little Liza Jane.”  In addition to Mardi Gras Day, Mardi Gras Indians make appearances on Super Sunday (the Sunday closest to St. Joseph’s Day) and at the Jazz & Heritage Festival.

Play a recording of the song “Indian Red.” This may be found on the CD, Wild Tchopitoulas by Wild Tchoupitoulas. Call attention to the call and response patterns - parts sung by the leader (chief) and the group (tribe). Ask students to identify instruments that they hear in the music. Provide students with the lyrics of “Indian Red.”  Assign a student to sing the chief’s part, and tell other students to sing the group’s part. Read the lyrics with students – assisting with the pronunciation of words - which come from a variety of languages including African and Creole. Encourage students to sing along with the recording, and allow them to play the musical instruments traditionally played by Mardi Gras Indians.   

Enable students to discuss what they have learned about Mardi Gras Indian music and culture by enacting the professor know-it-all strategy (view literacy strategy descriptions).  Form groups of three to four students and allow time for them to briefly share among themselves what they know about Mardi Gras Indians and their music. Tell them that each group will be called upon to come to the front of the room and provide “expert” answers to questions from their classmates about Mardi Gras Indians.   Ask each group to develop three to five questions about Mardi Gras Indians to ask other groups of experts. To promote the concept, experts may be considered chiefs and wear Native American headdress when standing before their peers. They are to stand shoulder to shoulder to receive questions, then huddle as a team to discuss answers, and return to their positions and provide answers in complete sentences. Allow each group to take a turn serving as know-it-alls. Ask questions of each group.

Sample Assessments
Formative
Observe the engagement of students when singing the song and their success with following the call and response pattern.  Note the quality of questions asked as well as answers provided during the professor know-it-all strategy.

Resources 
Wild Tchoupitoulas (1976). Indian Red. On Wild Tchoupitoulas [CD]. Oakland, CA: Mango 
Records.

Images and information about Mardi Gras Indians may be found at the following websites.
http://entertainment.webshots.com/album/69947735JwEeOu?start=36
http://www.nola.com/festivals/gallery.ssf?/cgi-bin/slide-show.cgi/nola/slide_show.ata?index=0&g_id=2478
http://www.louisianafolklife.org/Resources/main_prog_streaming_video.html
http://www.npr.org/templates/story/story.php?storyId=5237773 
http://www.mardigrasindians.com/
Song Lyrics for “Indian Red” may be found on page 13 of the following website. 
http://www.uga.edu/mgsa/symposium_05/efager.pdf 
Title 

Several Tastes of Saxophone

Time Frame
30-45 minutes

Overview
Students listen to the way various composers used the saxophone in their works, describe the music produced by the saxophone in the various works, and decide what they like or do not like about the composers’ choices.

Standard

Aesthetic Perception 

	Arts Benchmark


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music.
	M–AP–E2


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 

Students listen to music of various styles and identify ways in which instruments are played to create different effects. They experience music played by a small jazz ensemble and a large symphony orchestra, and they identify the function of the saxophones within the contrasting settings.  They identify the various sizes of the saxophone, and the parts of the instrument.

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42.   
	Use active listening strategies, including asking questions and responding to ideas/opinions. (ELA-4-E5)


Interdisciplinary Connections

Students use active listening strategies to compare saxophone music.

Vocabulary  
saxophone, jazz, classical, orchestrate

Materials and Equipment 

saxophone fact sheet (attached), recording of “The Old Castle” from Mussorgsky/Ravel’s Pictures at an Exhibition, recording of Paul Desmond’s “Take Five,” video clips of “The Old Castle” and “Take Five” 
Prior Knowledge

Students have an understanding of dynamics, tempo, mood, and instrument families.
Sample Lesson  

Begin the lesson by asking students what they know about the saxophone.  Accept any answers.  Next, distribute the sheets with the picture of the saxophone and the facts about the saxophone.  Students are selected to answer questions and read aloud various facts that are on the sheet.  Facts will include: The saxophone is a part of the woodwind family.  It has a single reed like a clarinet.  It is made from brass like the trumpet and tuba.  The saxophone was created by Adolphe Sax in 1846.  It is one of a few instruments that are named after its maker.  French composers were the first to use the saxophone in their compositions because it was invented in France.  There are saxophones of different sizes and they have different names.  The tenor saxophone is the most commonly known of the saxophone family and is in the middle range of the saxophone sizes.  The soprano is one of the smaller saxophones and the alto saxophone is slightly larger than that.  Next comes the tenor saxophone and one of the largest is the baritone saxophone.  Which one will play the higher notes?  Which one will play the lower notes?  The students look at the picture of the saxophone on their sheets and decide whether it is an alto, tenor or baritone saxophone.  This should take about 10-15 minutes.

Next, have students listen to two examples of saxophone music.  The first piece was originally written for piano by a Russian composer named Mussorgsky, but then a French composer named Ravel arranged it for a whole orchestra to play.  Ravel wanted to use the saxophone for this part of the piece called “The Old Castle.”  Listen for the saxophone part.  Play “The Old Castle” for the students and then ask them to describe what they hear.  This should take about 5-7 minutes.

Another famous piece of music that demonstrates the saxophone was written by a musician named Paul Desmond.  His piece is “Take Five” and was written for a small jazz group instead of for an orchestra.  Listen for the saxophone part.  Play “Take Five” for the students and then ask them to describe what they hear.  This should take about 5-7 minutes.  

Asks the students to compare the two works of art and think about how they are alike and how they are different.  “Which piece was more exciting?  Which was prettier?  Which did you like best?”  After answering the questions, show the students the video clips of musicians playing “Take Five” and “The Old Castle.”  This shows the students how the saxophone can be played in different ways in different settings.  “Which setting is more appealing to you?  Do you like the sound of the saxophone?”  This takes about 10-15 minutes.

Sample Assessments   

Formative 

Check throughout the lesson to make sure that students understand the information about the saxophone and that they are answering questions about what they like or do not like about saxophone music.

Resources

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008).  Spotlight on Music (Teacher’s Ed., grade 4). New York: Macmillan/McGraw-Hill.

For a video clip of Paul Desmond on Saxophone playing “Take Five”: http://www.dailymotion.com/video/xp5gt_dave-brubeck-quartettake-five_music 
For a sound recording of Ravel’s orchestration of Mussorgsky’s “The Old Castle” from Pictures at an Exhibition: www.nyphilkids.org, then click on “composer’s workshop,” then “orchestration station,” then “hear how Ravel orchestrates it.”

For a saxophone history timeline visit 
http://www2.potsdam.edu/mcallitp/timeline
For more information about the saxophone with pictures and listening samples visit http://www.dsokids.com/2001/dso.asp?PageID=257
Saxophone Fact Sheet
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1. The saxophone was invented by Adolphe Sax in 1846. 

2. The saxophone is a part of the woodwind family and the only one made of brass.

3. The saxophone is played with a single reed, like a clarinet.

4. The reed is strapped to a mouthpiece and vibrates to create sound.

5. It is one of the few instruments named after its creator.

6. French composers were some of the first to use the saxophone in their music because the instrument was invented in Paris.

7. The saxophone first became popular in the military band.

8. There are ten different kinds of saxophones: sopranino, C-soprano, soprano, F mezzo-soprano, C-melody, alto, tenor, baritone, bass, and contrabass.

9. When the keys of the saxophone are pressed down, the pitch changes.

10. Pads are on the keys of the saxophone to keep the holes airtight.

Title 

Pictures in Music

Time Frame
Two – 30 minute lessons
Overview
Students listen to various types of music and recognize characteristics that make it appropriate for a specific occasion.  

Standards

Creative Expression and Critical Analysis  

	Arts Benchmarks

	Recognize characteristics of music that make a musical selection appropriate for a particular purpose.
	M–CA–E3

	Participate in organized musical activities including singing, playing, and movement.
	M–CE–E5


Foundation Skills 
Linking and Generating Knowledge

Student Understandings 

Students listen to various musical selections, identify the musical characteristics (dynamics, tempo, tonality, and mood) of each piece, and reflect the characteristics through movements.  They describe the music using musical terms and compare selections, then determine the type of purpose or occasion for which each piece would be most suitable.
	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42.
	Use active listening strategies, including: asking questions and responding to ideas/opinions; and giving oral responses, such as explanations of written and/or spoken texts (ELA-4-E5)

	
	Science

	4.   
	Predict and anticipate possible outcomes (SI-E-A2)


Interdisciplinary Connections

Students must practice active listening in order to complete the word grid chart and to have a good understanding of their music vocabulary.  This activity also provides practice in predicting and observing the outcomes of what is happening in the music.

Vocabulary  
major, minor, allegro, adagio, brass, strings, woodwinds, percussion, mood, tempo, dynamics, forte, piano, mezzo piano, mezzo forte, instrumentation
Materials and Equipment 

paper and pencil, CD player, pictures of instruments, recordings of music for students to analyze: “Bourbon Street Parade” by Paul Barbarin, “Washington Post” by John Phillip Sousa, “Wedding March” by Mendelssohn-Bartholdy, “Pachelbel’s Canon” by Johann Pachelbel, “Mars” by Gustav Holst, “Night on Bald Mountain” by Modest Mussorgsky

Prior Knowledge   
Students should have an understanding of the vocabulary to be able to apply it to their listening samples.  Students should be familiar with instrument families.
Sample Lesson  

Introduce the concept of the lesson by asking students about what kinds of music there are in the world; e.g., “What music have you heard recently? Where did you hear it? Did it create any pictures in your mind?  Could you describe any pictures that you’ve thought of as you listened to music? ”  
Students must actively listen to the music examples that will be played.  Ask students the following questions.  “What instruments do you hear, strings, woodwinds, brass, or percussion?” (Show students pictures of the instrument families so that they can make the connection with the names of instruments.)  “Is the dynamic piano (soft) or forte (strong)?  Is the tempo allegro (fast) or adagio (slow)? Does it sound major (happy) or minor (scary or sad)?  What is the mood?  Where would you expect to hear this piece?”
Provide the students word grids (view literacy strategy descriptions) containing the words Tempo, Dynamics, Major or Minor, Mood and Instruments across the top of the grid and list the pieces (recordings mentioned earlier) down the left hand side of the grid.  Each piece should be introduced before it is played for the students--title, composer, performer—and students should be asked to listen carefully for certain elements in the music. 

Allow the students to move appropriately to the music. Provide the students with a classroom reminder of safety, i.e., “we keep our hands to ourselves and respect each other’s space.”  Also, movement must be done in silence, so that everyone can hear the music. Students could tiptoe to quiet music and march or skip to louder music.  Graceful arm movements could mean soft music, and sharp, military style movements could mean louder music.  Demonstrate some of these motions for the students before having them act them out.  Allow students to move appropriately to a 30-60 second sample. Have students stop and identify the various characteristics upon the completion of each example, marking the characteristics on the chart.  For example, “Bourbon Street Parade.” Students should write forte in the dynamic box, allegro in the tempo box, major in the major or minor box, happy in the mood box, also the instrumentation that is used in the recording (See sample word grid at the end of this lesson).  

After all selections in the grid have been listened to by the students, they should compare them to see if any of the pieces have similar characteristics, and if they could be used for similar purposes.  By looking at the grid, students should be able to pick out similarities in the musical selections.  “Bourbon Street Parade” and “Washington Post” are both parade/marching pieces because they are upbeat, cheerful, and use lots of brass instruments that can be played outside.  “Wedding March” and “Pachelbel’s Canon” are both happy, smooth pieces that are often used in church settings for weddings. “Mars” and “Night on Bald Mountain” are scary and mysterious selections that are often used for scary occasions because they are in minor keys, use lots of string instruments, and have dramatic dynamics.  The students should predict the occasion for which the music selections could be used and have their answers verified.  

Extension
As an extension, students can choose their favorite pieces from the selections they heard and draw a picture of what they hear in the music.  They should think about where they might hear that kind of music and draw a scene that would use that music.  Students could also work in groups, or individually, to draw pictures of what they hear in the music.
Sample Assessments   

Formative 
Throughout the lesson, ask the students what they hear in the various selections of music to make sure that they are grasping the concept.

Summative 

Collect the word grids from the students.  The extension project could have the students’ drawings and/or writings of their own pictures put together in portfolios.
Resources

To find recordings to be used in this lesson, check libraries as well as online resources such as amazon.com and iTunes.  

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 1). Glenview, IL: Pearson-Scott Foresman. p. 175.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 2). New York: Macmillan/McGraw-Hill. p. 339.
	
	Tempo
	Dynamic
	Major or Minor
	Mood
	Instruments

	Bourbon Street Parade
	
	
	
	
	

	Washington Post March
	
	
	
	
	

	Wedding March
	
	
	
	
	

	Pachelbel’s Canon
	
	
	
	
	

	Mars
	
	
	
	
	

	Night on Bald Mountain
	
	
	
	
	


Name: ________________________________________

Title 

The Brass Family

Time Frame
45-60 minutes
Overview
Students learn about the instruments of the brass family, listen to samples of the individual instruments and brass ensembles, and try making their own brass mouthpieces.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize families of musical instruments and instruments of various cultures.
	M–HP–E3


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings 
Students identify the musical instruments of the brass family. They recognize characteristics common to all brass instruments, as well as those unique to individual instruments.  Students explore the way in which the instruments are played.

	Grade-Level Expectations (GLE)

	Grade 3
	English Language Arts

	42.  
	Use active listening strategies, including:

· asking questions and responding to ideas/opinions

· giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections  

Students use active listening strategies to identify musical instruments.

Vocabulary  
brass, trumpet, trombone, tuba, French horn, mouthpiece, bell, embouchure, buzz, quintet

Materials and Equipment 

pictures of brass instruments (trumpet, trombone, tuba, French horn), empty coke bottle, scissors, access to Internet, CD of the Canadian Brass, Copland’s Fanfare for the Common Man, and Paul Dukas’ Fanfare, from La Peri
Prior Knowledge

Students should have experience using active listening skills to hear specific characteristics in music.
Sample Lesson  

Play selections from the Canadian Brass CD as students enter the music classroom or as the music lesson begins.  Students are asked if they recognize the music and instruments they hear.  This takes about 5 minutes.

The Canadian Brass is a brass quintet made up of two trumpets, a French horn, a trombone, and a tuba.  These are the instruments of the brass family.  Distribute or display pictures of these instruments so that students may pick out the similarities that put them into a family.  Students are asked about the characteristics of the brass family.  “What do these instruments have in common?”  Student answers may include: they are made from brass, they have a bell to project the sound, and they have a mouthpiece.  These are the similarities that make the instruments sound and look alike and placed in a family together.  This takes 5-10 minutes.

Play individual sound samples from www.dsokids.com or www.nyphilkids.org of the trumpet, tuba, French horn, and trombone.  After listening to samples, the class is divided up into four groups, each one representing one of the brass instruments.  Students can hold the pictures of their instruments to show their representation.  Play an excerpt of Copland’s Fanfare for the Common Man. When certain instruments are featured, the students should raise their hands or the pictures of the instrument their group represents.  Students can view a video of older students playing this piece. For example, when the trumpet plays the melody, the students in the trumpet group raise their hands.  The trumpets are the first brass instruments to play, and then the French horns join them as they play the theme again.  Trombones and tubas play the beginning of the theme next, and then all the instruments join in together.  They do this again with another Fanfare, Dukas’ Fanfare, from La Peri.  Students practice active listening in order to hear the instruments that they represent.  This takes about 15-20 minutes.

After listening to the brass ensembles, students learn how brass instruments make sounds.  Some brass instruments (trumpets, French horns, tubas) press on valves or keys to change the pitch on their instruments.  The trombone has a slide that changes the pitch.  When the slide is stretched out, it makes low sounds, and when it is pulled in, it makes higher sounds.  The French horn can change pitch when the player puts his/her hand into the bell of the horn, but all of these instruments begin their sounds by vibrating lips on a mouthpiece.  All sounds are created from vibrations.  Ask what part of the instrument is vibrating to make sound.  The musicians’ lips are the part of the instrument that vibrates.  Brass players make a buzzing sound with their lips.  Students make this buzzing sound with their lips to better understand the process.  Demonstrate for the students.  This mouth position is called an embouchure and the players buzz their lips in this way into a mouthpiece.  Students buzz into their own “mouthpiece.” Brass players use a metal mouthpiece that is inserted into the brass instrument, and the instrument projects the sound.  The student “mouthpiece” is made from the top end of a plastic coke bottle.  Cut this for the students ahead of time.  The bottle is cut in a circle around the top so that after the spout, there is a slight flare in the bottle where the students can put their lips to buzz.  Students create different sounds by changing the way that they buzz their lips or by inserting their ‘mouthpiece’ into other open-ended bottles.  This takes 20-25 minutes.

Extension
Students can get together in small groups to create their own small ensembles made from buzzing mouthpieces and perform for each other.  Performing groups should work together to create their own compositions/improvisations.  Students should share ideas and together decide how they will perform their pieces.  When students are watching their peers, they must remember proper audience behavior (quiet and respectful to the performers).

Sample Assessments   

Formative 
Students show that they recognize the sounds of the various brass instruments by raising their hands at the sound of the instrument, or holding up the picture of the instrument.  Students answer questions about characteristics that make the instruments a part of the same family. Students demonstrate how to buzz their lips into a mouthpiece.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett Making Music (teacher’s ed., grade 3). Glenview, IL: Pearson-Scott Foresman. Pages 188-189.

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on Music (teacher’s ed., grade 3). New York: Macmillan/McGraw-Hill. pp. 121, 161.

Information on the Canadian Brass is available at http://canbrass.com.

Pictures of instruments and descriptions of the brass family may be found at the following websites.
http://library.thinkquest.org/15413/instruments/brass.htm
http://datadragon.com/education/instruments/brass.shtml

http://www.dsokids.com/2001/instrumentchart.htm
http://www.nyphilkids.org/lockerroom/main.phtml
Recordings of Copland’s Fanfare for the Common Man may be found at the following sites.
http://www.musicsrc.com/music/Aaron%2BCopland/Fanfare+for+the+Common+Man/
http://www.npr.org/templates/story/story.php?storyId=5158688 
Tips on how to make a brass mouthpiece, bell, or uncoiled French horn may be found at the following websites. 

http://www.dsokids.com/2001/dso.asp?PageID=103 

http://www.dsokids.com/2001/dso.asp?PageID=396 
Title 

This Land is Your Land 
Time Frame
Two 30-minute lessons

Overview
Students sing, use body percussion, and find examples of notes that are tied from one measure to another within the music.  Students also identify places and land descriptions from the lyrics of the song, and they mark the locations in the appropriate places on a map of the United States.  
Standards

Creative Expression and Critical Analysis
	Arts Benchmark


	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media.
	M–CE–E4

	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Resource Access and Utilization

Student Understandings 
Students explore the element of rhythm in music as they listen and identify the tied notes in the music as they perform the song with rhythmic accuracy.  Locations of places within the song are marked by students on maps of the United States.
	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	55.   
	Identify and describe the significance of various state and national landmarks and symbols  (H-1C-E2) 


Interdisciplinary Connections 
Students identify and describe the significance of various state and national landmarks and symbols by labeling a map.
Vocabulary  


lyrics, verse, refrain, strong beats, weak beats, ties
Materials and Equipment 

sheet music, recordings of “This Land is Your Land,” a blank map of the United States for each student to label, This Land is Your Land by Woody Guthrie (book), crayons

Prior Knowledge

Students understand how to read lyrics with sheet music, use ties in music, and know half note, quarter note and eighth note rhythms of the music they are singing.
Sample Lesson 
Play “This Land is Your Land” as background music as students are entering classroom or as they transition into the music lesson.  Read This Land is Your Land to the students so that they can hear the lyrics spoken before they have to sing them.  After reading through the book, the students are given a copy of the sheet music of the song so that they can see the lyrics for themselves.  Students are partnered up to share sheet music while they listen to a recording of the song.  Asks students if there are any interesting musical symbols in the music, such as ties, and if the music starts on a strong or weak beat.  There are ties in the music, and the ties go over the bar lines so that the strong beat (or downbeat) is included in the tie.  When the ties go over the bar lines, it forces phrases to start on weak beats in the music.  This should take about 10 to 15 minutes.  

After listening to the song, students identify the parts of the United States that they heard in the song on their maps: (1. California, 2. New York Island, 3. Redwood Forest, 4. Gulf Stream waters, 5. ribbon of highway, 6. golden valleys, 7. diamond deserts, and 8. wheat fields).  Students can reference lyrics from the sheet music that lists places in the United States. Some of the places are given names (New York Island), while others have to be determined by figuring out where wheat is grown in the United States, or where there are valleys, deserts, and major highways.  Students label and/or draw these items on their maps.  Allow 15 to 20 minutes to label their maps. They can work in small groups to complete them.

After labeling their maps of the United States, students should be ready to sing “This Land is Your Land.”  Looking at their sheet music, students can sing either with a recording or with the teacher.  After singing through once, students should listen to the song while tapping on beats two and four (the weak beats) so that they can hear the ties over the bar lines and strong beats.  Woody Guthrie used a lot of ties over bar lines so that the beginnings of phrases start on the weak beats.  Ask students to find specific lyrics of the song where these ties over bar lines occur.  In the chorus, ties over bar lines occur at the words “land” in measures 2-3, “land” in measures 4-5, “California” in measures 6-7, “island” in measures 8-9, “forest” in measures 10-11, and “waters” in 12-13.  Students review the measures where the ties occur over bar lines, and they tap the weak beats in these measures.  After listening through while tapping, students should be ready to sing and tap at the same time.  This should take about 15 to 20 minutes. 
Sample Assessments   

Formative 

Check students’ understanding of strong and weak beats by observing their tapping and singing along to “This Land is Your Land.”  Observe students singing for 
rhythmic accuracy of tied notes.  Collect United States maps for the students’ portfolios and check the markings for accuracy of locations.
Resources

Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on Music (teacher’s ed., grade 4).  New York: Macmillan/McGraw-Hill. pp. 146-7.

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grades 1 & 5). Glenview, IL: Pearson-Scott Foresman.
Guthrie, W. (2002).  This land is your land. New York: Little, Brown & Company.

Recordings and lyrics of the song are available at the following website.

http://kids.niehs.nih.gov/lyrics/thisland.htm 

A blank map of the United States is available at the following website. http://www.clickandlearn.com/GIFFiles/WhiteUSA.gif 

Title   

Reading and Writing Music III

Time Frame 
One 30-40 minute lesson


Overview     
Students read and write melodic and rhythmic patterns using speaking, singing, body percussion, and classroom instruments.


Standard

Creative Expression 
	Arts Benchmark


	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings.
	M–CE–E2


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge 

Student Understandings 

Students read music notation symbols by performing melodic and rhythmic patterns through speaking, singing, and moving.  Students also demonstrate ability to write the patterns in musical notation.

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42.   
	Use active listening strategies, including:

· asking questions and responding to ideas/opinions

· giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to understand basic music vocabulary.

Vocabulary  

steady beat or heartbeat, rhythm, comparatives, cut-off, two-beat meter, solfa, canon, stick notation, staff notation, repeat sign 

Materials and Equipment 
magnetic blackboard or whiteboard with or without staff lines, five-line staff drawer (if necessary), chalk or expo markers, magnetic circles to “write” notes.

Prior Knowledge
Students are familiar with the songs “Here Comes a Bluebird,” “Ring Around the Rosy,” and “Freré Jacques” (“Are You Sleeping?”).  They do not know the song that will be read for the first time, “Mother, Mother.”  Students have experience in playing circle games, moving independently and as a mirror image of the teacher.  They can keep a steady beat (big pats) on their legs or on other parts of their bodies. They are able to demonstrate little taps with their hands to demonstrate “the words of the song” which they know as rhythm.  Students know and can demonstrate quarter note (ta), eighth-note pair (ti-ti), quarter rest, and half note (two-oo) in reading and writing.  Students know and can demonstrate d m sl with hand signs, solfa, on the staff, and in stick notation.  Students have demonstrated the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, guiro.  Students are able to identify well-known songs from neutral syllables (e.g., loo, doo, bah, etc.) when sung.  Students know to join in on songs, following a prompt, on a starting pitch.

Sample Lesson  

To begin the lesson, students sing the known song, “Here Comes a Bluebird.”  After the song has been sung twice, sing any common “hello song” to greet the children.  Then select the first student to be the bluebird.  Students play the game and sing the song several times.  After the last turn, students sing “Here Comes a Bluebird” as they return to their places marching the steady beat and tapping the rhythm in their hands.  

Direct the students’ attention to the board on which the known song “Ring Around the Rosy” is written in stick notation with solfa (below).  Students read the rhythm first and then sing the song in the correct rhythm with solfa and hand signs.  After singing the song, students identify the song on the board as “Ring Around the Rosy.”  Students write the song on the staff lines with magnetic notes as directed.  

[image: image9.png]M

Q%>t3

soO mi

la so

mi

so so mi

la so

mi

SO

SO

SO

do




Students view a new song, “Mother, Mother” (page 49 in My Second Grade Music Book—see Resources below).  Have students tap the rhythm the first time, touch the notes and sing the solfa the second time, sing the solfa using hand signs the third time, and finally sing the words the fourth time.  After they have successfully sung the song from the book, students sing it one more time and add all the verses.

Sing “Freré  Jacques” (“Are You Sleeping?”) and have students echo each phrase.  After singing the song twice, tell the class to sing the song. Sing behind them in a canon (round).  Divide the class into two groups so they can sing the canon themselves.  Finally, ask the students to write the rhythm for “Freré  Jacques” on the board.  Students discover that this song can be written with repeat signs (for the repeated phrases) to save time, energy, and paper for the music writer!

As the students return to their tables to prepare to leave, sing any quiet good-bye song.  Continue to sing the song as the students quietly line up and leave the room in a single file line.

Sample Assessments   
Formative 

Observe the students patting the steady beat, identifying a known song, singing a known song with hand signs and solfa, tapping known rhythms, writing a known song in staff notation from stick notation

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 2). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music (grades K, 1, 2:  Here Comes a Bluebird – p. 94, 103, D2:39; Mother, Mother – p . 52, 65, CD2:11; Freré s Jacques – p. 197, CD4:15 and grade 3:  p. 320, CD8:13).  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grades 2 & 4). New York: Macmillan/McGraw-Hill.
Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.
Eisen, A. & Robertson, L.  (1995).  My second grade music book (rev. ed.) (Ring around the Rosy – pp. 42, 43; Mother, Mother -- p. 49, Here Comes a Bluebird -- p. 73).  Lake Charles, LA:  
Sneaky Snake.

Title 

Balance the Scales

Time Frame
45-60 minutes

Overview
Students perform rhythm patterns containing various note values. They determine the numerical value of the music notes given and provide different note combinations of equal values. 

Standard

Critical Analysis  

	Arts Benchmark


	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify elements common to music and the other arts, such as repetition and contrast, form, and rhythm and flow.  Connections are made between music and disciplines outside the arts. Development of literacy is also enhanced through auditory and visual processing in music.

	Grade-Level Expectations (GLEs)

	Grade 3
	Mathematics

	17.
	Analyze and describe situations where proportional trades or correspondences are required (e. g., make equivalent actions on pans to keep balance scales in equilibrium) (A-1-E)


Interdisciplinary Connections
Students analyze musical notes to make equivalent actions on balance scales.
Vocabulary 
music notes (whole, half, dotted-half, eighth, quarter)  

Sample Lesson 
Begin the lesson by having students echo clap the following four-beat rhythm patterns. After clapping each rhythm, write it on the board, clap again, and have students repeat again.  Information at the top of the worksheet may be used to review music notes and their duration values. (10-15 minutes).
1)
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Tell students that you are going to randomly clap one of the rhythms, and that they are to identify it as rhythm number one, number two, number three, or number four.  Present all of the rhythms in this manner. Have students clap the rhythms independently, as a group, as well as individually.  Tell students that since these are all four-beat rhythm patterns, the sum of the duration values in each pattern should equal four beats. Tell them to verify this by using the value of each musical note to create a mathematical equation. For example, the first rhythm would be: 1 + 1+ 2 = 4 (10 minutes).
Provide each student with a worksheet that they will use to show what they know about music notes and their duration value. First, students must find the value of the note or notes that are given on one side of the scale. Then, they are to draw a note or a combination of notes of equal value on the opposite side of the scale. Inform students that, in some cases, there are several correct answers (10-15 minutes).  (The note values key at the top of the next page may be removed if the students have the requisite knowledge.)
When students are finished, draw examples of the scales on the board and allow students to fill in the answers.  Collect worksheets and place in portfolios (10 minutes).

Culminate the lesson by having students work in groups to write additional four-beat rhythm patterns. Have students exchange their patterns with another pair of students, assess the note durations and sum of beats, and clap them for the class (10-15 minutes).  

Extensions
Flash cards can be created with rhythmic patterns for students to practice.

Also see Making Connections Site: Musical Math Problems for more exercises.
http://mconn.doe.state.la.us/lessonplans.php?task=LP_view&lesson_id=12593&dispPage
Sample Assessments  

Formative 

Observe each student’s understanding and application of the duration value of music notes. Use progress checks to determine the completeness and correctness of assignment.

Name____________________________________________________________

Directions: Balance the scales by drawing a note(s) of equal value on the other side of the scale.
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	Whole note
	Dotted half note 
	Half note
	Quarter note
	Eighth note

	4 counts
	3 counts
	2 counts
	1 count
	½ count
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Title 

Pop!  Goes the Weasel 
Time Frame
Two 20-minute lessons
Overview
Students sing songs and listen to musical works, using basic music vocabulary to describe the characteristics of each of the musical variations.  They identify the differences in aesthetic quality of each variation. 

Standard

Aesthetic Perception 
	Arts Benchmark


	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions.
	M–AP–E1


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 

Students describe the form of the music as they sing and listen.  Musical terminology used to describe form includes phrase, section, canon, theme, and variations.  They use terms to identify the instruments they hear and the families of instruments.  Musical terms that indicate dynamics, tempo, and articulation of the music will also be used to describe the feeling portrayed by the music. 
	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42.   
	Use active listening strategies, including:

· asking questions and responding to ideas/opinions

· giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to describe the characteristics of variations.

Vocabulary  

steady beat, rhythm, phrase, structure (form), canon, major (do pentatonic), dance music (minuet), minor, solfa. 
Materials and Equipment 

songs include “Knock the Cymbals,” “Pop! Goes the Weasel,” “Fire in the Mountain,” and recording of Variations on the Theme “Pop! Goes the Weasel” by Lucien Caillet
Prior Knowledge

Students have sung “Knock the Cymbals” and “Fire in the Mountain.”  Students have heard (or sung) “Pop! Goes the Weasel.”  They have experience playing circle games.  Students can sing tunefully in several keys that are appropriate for young voices.  They can keep a steady beat on their legs or other places on their bodies as well as on instruments.  Students can tap the rhythm of a song.  They know to join in songs following the prompt on a starting pitch. 
Sample Lesson  

To begin the lesson, sing the song, “Knock the Cymbals.”  After the song has been sung one time, sing any common “hello song” to greet the students.  Students then form a circle while singing “Knock the Cymbals” again.  Lead the students in the game for “Knock the Cymbals” which they sing and play two or three times.  (Playing the game can be omitted if the musical chairs activity is used in the next section of the lesson.)

Sing or play the song, “Pop! Goes the Weasel.”  Students sing the song and pat the steady beat.  Students sing the song three or four times.  Ask students to determine which parts of the song are the same and which are different.  Students discover the song has eight phrases – the four with which we are most familiar – and the second four which are not as familiar.  They determine that the song uses an unusual phrase structure:  A B A C / D E F C.    Lead them in a quick game of musical chairs using the “Pop! Goes the Weasel” music (either sung or played). If the teacher elected to play the first game, the students can sing or listen to the song one more time.

Direct the students to sit in their places and explain that they will listen to a piece of music that uses the “Pop! Goes the Weasel” melody.  Explain that this piece of music is an example of theme and variations, and that the composition was written by French composer Lucien Caillet, a French-American musician.  [Mr. Caillet immigrated to the United States in 1920 after serving as a bandmaster in the French army.  He played clarinet, bass clarinet, and saxophone with the Philadelphia Orchestra and later conducted both the band and orchestra at the University of Southern California.] 
Tell the students that many familiar things can be “changed” or “varied.”  Explain that a cake with white icing might be decorated in different ways for someone’s birthday or a special occasion, but that the flavor of the cake and the icing won’t change too much. Compare theme and variations to the uniforms that students wear to school each day, and to the ways individual students might vary or change the look.  Tell the students to listen for the familiar melody as they listen to the variations on the theme and to raise their hands when they hear “Pop! Goes the Weasel” in the music.  Play the recording of “Pop! Goes the Weasel” for the class and watch to see if the students can hear the tune in each variation.  
After listening to the music the first time, guide a discussion about the music.  Students listen to the music a second time and make a chart on chart paper or the board to guide the listening.  Students then describe each variation and the way each theme is played by the orchestra. In variation one (fugue), the melody is played by various instruments, each part entering at a different time, similar to a round or canon. In variation two, the strings and full orchestra play. In variation three, there is a violin solo. Variation four is played by the orchestra. Variation five includes brass instruments and drums, playing in syncopated rhythms. The full orchestra concludes with a coda or ending.  In addition, changes occur in meter and tonality (major/minor).
Form a circle while singing the song, “Fire in the Mountain.”  After students know the song fairly well, divide them into two groups:  one group sits on the circle with a percussion instrument, the other group stands behind a seated player.  The odd person (a student or teacher, depending on the number in the class) will stand in the middle of the circle playing the bass drum.  While singing the song, the students with instruments will play the steady beat while the other students march around the circle behind the seated students.  At the end of the song, the student playing the bass drum has to get behind one of the seated players before one of the marching players gets to that place.  The “odd man out” goes to the center to play the bass drum on the next turn.  After three times playing and singing, the standing students switch places with the sitting students who have the instruments. Everyone gets a chance to play the game from a different perspective.  Students discover that “Fire in the Mountain” is another variation on the game of musical chairs.

Sing a good-bye song quietly as they line up to finish their music lesson. 

Sample Assessments   
Formative 

Observe the students patting the steady beat, participating in a discussion about musical structure, singing songs, playing games, recognizing the presence of the melody in a theme and variations listening example.

Resources

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [grade 3 – “Pop! goes the weasel,” pp. 61-61 (CD2:5 and 2:4).  New York:  Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 5, p. 96). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to musical literacy (rev. ed.).  [“Knock the Cymbals,” p. 312; “Fire in the Mountain,” p. 300].  
Lake Charles, LA:  Sneaky Snake.

Title 

Angels!

Time Frame
One 30-40 minute lesson

Overview
Students sing familiar songs, learn new songs, evaluate their performance and performances they hear, and decide if songs will fit together as partner songs. 

Standard
 
Critical Analysis  
	Arts Benchmark


	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary.
	M–CA–E5


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

Students sing various songs and discover that some of them can be sung simultaneously as “partner” songs.  They determine whether the songs harmonize well as they sing them together, discuss what contributes to successful partner songs, and make decisions based on their singing and listening.

	Grade-Level Expectations (GLEs)

	Grade 3
	Science

	27.   
	Use the words high/low to compare the pitch of sound and the words loud/soft to compare the volume (amplitude) of sound (PS-E-C1)


Interdisciplinary Connections 
Students use the words loud/soft to compare the volume of sound in different songs.
Vocabulary  
steady beat or heartbeat, rhythm, comparatives, spiritual (n.), partner song

Materials and Equipment 

CD Player, songs included in this lesson:  “The Angel Band,” “Chatter with the Angels,” “All Night, All Day,” “Swing low, Sweet Chariot”
Prior Knowledge

Students know the songs in this lesson except “All Night, All Day,” and “Swing Low, Sweet Chariot.” They can keep a steady beat on their legs or on other parts of their bodies, and they are able to keep a steady beat while walking or marching to music. Students are able to sing tunefully in several keys that are appropriate for young voices. They have demonstrated the ability to keep a “spider” beat while singing a song.  Students have demonstrated the ability to work safely and correctly with common percussion instruments -- hand drum, tambourine, wood block, jingle bells, maracas, and guiro.  They have demonstrated the ability to watch the conductor for fermatas and cut-offs in a song. Students know to join in songs following a prompt on a starting pitch.

Sample Lesson  

Students form a circle and sing the song, “Chatter with the Angels.”  Sing any common “hello song” to greet the children.  The students then sing “Chatter with the Angels” a few more times while putting “spider pats” on their legs, singing different verses louder or softer, faster or slower, as indicated.  

Students sing the song, “The Angel Band,” as instruments are passed out.  Students are directed to sing the song and play the instruments on the numbers only as they sing during the refrain, and they are to play the instruments quietly on the steady beat during the verse.  The students sing the song two or three times all the way through. Indicate changes in tempo and dynamics before directing a dramatic ending using a fermata and a cut-off.

Ask the students if they think “The Angel Band” would be a good partner song with “Chatter with the Angels.”  Ask the students to sing “The Angel Band” while singing “Chatter with the Angels.”  When they’ve sung the songs together, lead a discussion about whether the two songs go together.  Students discover that the refrain of “The Angel Band” fits better with “Chatter with the Angels” than the verse does.

Sing a new song to the students (or play the recording), “All Night, All Day.”  After the students have heard the song two or three times, ask them to sing the song with the teacher or the recording.  When the students are fairly comfortable with the new song, ask them to stand and sing the song.  The students sing the song and quietly tap the beat on their legs as they sing.

Ask the students if they think “All Night, All Day” would fit with either “Chatter with the Angels” or “The Angel Band.”  Ask them to choose either of the songs to sing as they sing “All Night, All Day.”  Depending on which one they choose first, ask them to sing the other song while singing “All Night, All Day.”  Lead a discussion about which of the two songs fits together best.  Students discover that both songs will fit with “All Night, All Day,” but that “Chatter with the Angels” and “The Angel Band” have to be sung more slowly to fit with “All Night, All Day.”  

Play a recording of “Swing Low, Sweet Chariot.” After listening to the music the first time, guide a discussion to determine if this song is similar to any of the other songs the students have sung during the lesson.  The students comment that it, too, is about angels and seems to be a quiet song.  They might also observe that “Swing Low” seems to be more like “All Night, All Day” and “Chatter with the Angels” than “The Angel Band” does.”  Explain that “Swing Low,” “Chatter with the Angels,” and “All Night, All Day” are all African-American spirituals and were sung as church songs, work songs, and “just-to-sing” songs.

As the lesson ends, the students stand and sing “Swing Low, Sweet Chariot” as they prepare to leave the classroom in a single file line.

Sample Assessments  

Formative  
Observe the students patting the steady beat, playing instruments at specific times (on specific words) in a song, following non-verbal cues to sing/play faster, slower, louder, softer, deciding if various songs will fit together with other songs, and learning new songs.

Resources

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 4). Glenview, IL: Pearson-Scott Foresman.

Bond, J., Boyer-Alexander, R., Campbelle-Holman, M., Davidson, M. C., de Frece, R., Goetze, M., et al. (2004).  Share the music [Kindergarten -- “The Angel Band,”  p. T283 (CD6:20); grade 1 – “All Night, All Day” p. T179 (CD4:18); grade 3 – “Chatter with the Angels,” p. 357(CD8:30); grade 5 – “Swing Low, Sweet Chariot,” p. 184 (CD4:10)].  New York: Macmillan/McGraw-Hill.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 1). New York: Macmillan/McGraw-Hill.

Eisen, A. & Robertson, L.  (2002). An American methodology:  An inclusive approach to 

musical literacy (rev. ed.).  Lake Charles, LA:  Sneaky Snake.

Title 

Playing the Autoharp    

Time Frame
Two 45-minute lessons
Overview
Students clap and play instruments to imitate rhythmic patterns as they sing a song.  They use the autoharp to accompany the song.

Standard

Creative Expression 

	Arts Benchmark


	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources.
	M – CE – E1


Foundation Skills 
Resource Access and Utilization

Student Understandings 
Students demonstrate ability to play the autoharp and to strum the chords to the basic beat to accompany singing.  Students also engage in body percussion to practice the patterns while singing, prior to performing on the autoharp to accompany singing. Students sing songs in tune and in the proper key in which the autoharp plays.
	Grade-Level Expectations (GLEs) 

	Grade 3
	Science

	27.   
	 Use the words high/low to compare the pitch of sound and the words loud/soft to compare the volume (amplitude) of sound (PS-E-C1)

	
	English Language Arts

	1.
	Decode words using knowledge of base words, root words, and common prefixes and suffixes (ELA‑1‑E1)


Interdisciplinary Connections
Students compare the pitch and volume of sound by manipulating objects.  Students decode words by creating vocabulary cards.

Vocabulary  
autoharp, string instrument, sound box, hollow, pitch
Materials and Equipment 
autoharp, Internet connection, non-pitched rhythmic instruments 

Prior Knowledge  
Students have basic knowledge of prefixes and string instruments.
Sample Lesson   

Begin the lesson by having students sing the song “Frère Jacques.” Then, write the following rhythmic pattern on the board.  

[image: image22.png]



Ask students to tell what kind of notes these are and how many counts each one gets. Tell students to clap and count this pattern of half notes. Then, have them sing “Frère Jacques” as they clap this pattern.

Next, write the following rhythmic pattern on the board.
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Ask students to tell what kind of notes these are and how many counts each one gets. Direct students to clap and count this pattern of quarter notes. Have them sing “Frère Jacques” as they clap this pattern.

Write the following rhythmic pattern on the board.
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Tell students to clap and count this pattern of quarter and half notes. Have them sing “Frère Jacques” as they clap the pattern. Divide the class into three groups and provide students with non-pitched rhythmic instruments.  Assign a different rhythmic pattern to each group and have each group begin tapping its pattern at a different time. For example: Have each group begin four beats after the previous group. 
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Vary the lesson by exchanging rhythms among groups, alternating which group begins first, having all groups begin together, allowing groups to end one at a time, and ending groups simultaneously. Have students use these rhythmic patterns when accompanying songs on the autoharp (30 - 45 minutes).
Introduction to the Autoharp
Enable students to accompany their singing by introducing the autoharp and teaching them to play it.  To begin, write the word autoharp on the board and tell students that it is a compound word made of two words with distinct meanings. Ask students to identify the two words. Strum a series of chords and allow students to touch the back or sides of the autoharp to feel the vibrations. When the strings are vibrating, touch them suddenly. Ask students what happened to the sound and why. Discuss the relationship between vibrations and sound.  As another example, have students touch their throats and say, “I love you...Yes, I do…” Then, remain silent while keeping their fingers there.  

Remind students that the harp is a string instrument that is played in the orchestra. Ask them to name other string instruments.  Place a picture of a harp next to the autoharp and ask students to tell what is similar and different about the two.  Call attention to the fact that the strings get longer in one direction and shorter in the other and discuss the relationship between the length of a string and pitch – the shorter the string the higher the pitch and the longer the string, the lower the pitch. Demonstrate this concept by plucking short then long strings. Strum upward from long to short strings and compare the uplifting sound to a bird taking flight.  Then, strum downward from short to long strings and compare that sound with someone rolling down a hill. Listen to recordings of music performed on the autoharp. Sound clips can be found on the Internet at the following site: www.melbay.com/product.asp?productID=96197D.

Call attention to the sound hole as well as the sound box and its hollow cavity. Discuss how this serves as the speaker for the instrument.  To further demonstrate the purpose of a sound box, stretch a rubber band across two fingers and pluck it.  Then, stretch the same band across a small empty box or container.  Ask students which situation produced the louder sound and why?  

Auto is a prefix that means self, by oneself or itself. In essence, the autoharp is a harp that is designed to do most of the work itself. To help students understand this prefix and to enhance vocabulary, have them create vocabulary cards (view literacy strategy descriptions). Distribute
5 x 7 inch index cards and direct students to place a small circle in the center and one square in each corner. Place the prefix “auto” inside the circle. The inside corner of each square should slightly overlap or touch the circle. Students should place one of these captions at the top of each square: Definition, Example, Opposites, and Illustration. Students may work individually or in groups to complete their cards. The following are examples of what may be used to complete the cards. 

Definition of “auto” (self, by oneself, itself) 

Examples of words that have the prefix (autograph, autobiography, automatic, 



automobile, autoharp)

Opposites of the examples (someone else’s name or signature, biography, manual, 


wagon)

Illustration – (an image or representation of one of the examples such as automobile, 


autograph)
Singing and Accompanying Songs on the Autoharp

Review the vocabulary words, the relationship between vibrations and sounds, and the relationship between pitch and length of strings. Call attention to the buttons on the autoharp and their names. For example:  C major, A minor, and G7. Explain to students the instrument has the prefix “auto” because of those buttons, which represent chords.  When someone presses a button, only the strings that are in those chords are able to vibrate, which automatically produces a pleasing sound.  Demonstrate what happens when someone strums without pressing a button.   

Identify the “C major” button, which students use to strum and to sing songs that have one chord. They will hold the picks and strum with their dominant hands while pressing the button with the opposite hand.”  Right-handed students 1) press the “C major” chord with the index finger of the left hand and 2) cross the right hand over and strum from the bottom up, from the long to the short strings.

Allow students to take turns strumming one or two verses of a one-chord song. It is important to assist them in establishing and maintaining the rhythm for their songs by counting, snapping or clapping along.  Have students who are not strumming, sing and play the rhythmic patterns practiced earlier. Students may also create new patterns. (40 minutes)
The following songs may be accompanied with one chord.  Suggested chords include: C major, 

G major, or F major.

“Row, Row, Row Your Boat” 

“Are You Sleeping”

“Frére Jacques”

“Where is Thumbkin?”

“My Goose”

As a “Closing Reflection,” ask and discuss the following questions: Why is the instrument called an autoharp?  How is it different from the harp?  Why are the strings of different lengths? (5 minutes)

Sample Assessments   

Formative 

Observe students’ success with imitating rhythmic patterns and maintaining body percussion.

Determine the completeness of vocabulary cards as well as students’ success when accompanying songs on the autoharp.   

Resources 
Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D. N., Duke, R.A., et al. (2008), Silver 
Burdett making music (teacher’s ed., grade 3). Glenview, IL:  Pearson-Scott Foresman.

Recordings and the history of the autoharp may be found at the following websites.
www.melbay.com/product.asp?ProductID=96197D
www.fretlesszithers.com/ahhistory.html
Title 

Are Dem Bones Camille Saint-Saëns’ Bones? 
Time Frame
Two 45-60 minute lessons

Overview
Students learn about the use of symphonic poems, medical names of human bones, mood in music, and the life and music of Camille Saint-Saëns.  They use their bones to move to music and engage in imagination. 

Standards

Critical Analysis and Historical and Cultural Perspective 

	Arts Benchmark


	Recognize great composers and their most significant musical works.
	M–HP–E5

	Identify relationships among music, other arts, and disciplines outside the arts.
	M–CA–E4


Foundation Skills Communication, Linking and Generating Knowledge

Student Understandings 
Students listen to a symphonic poem and experience the ways in which the music conveys a story.  Students identify the use of expressive elements (use of instruments, tempo changes, gradations of dynamics, etc.) to make the music more descriptive.  They reflect the expressiveness through movement and playing instruments.

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	25.
	Develop organized one- and two‑paragraph compositions using description and narration (ELA‑2‑E4)


Interdisciplinary Connections 
Students develop a composition using description and narration by describing the moods of music.

Vocabulary  

tone poem, major key, minor key, mind movie 

Materials and Equipment 

recording of Dance Macabre, Dem Bones, “Poem,” map or globe

Prior Knowledge

Students need to be able to describe the mood of a piece of music and identify it as a major key or a minor key.

Sample Lesson  

Upon entering the classroom, set the mood by reducing the amount of light and softly playing a recording of Danse Macabre in the background.  On the board, have written, “SIT QUIETLY, CLOSE YOUR EYES, LISTEN TO THE MUSIC, AND IMAGINE!”  Students should be allowed time to listen without interruption to the entire piece (approx. 7 1/2 min.)  Instruct students to use their imaginations and create mental stories (mind movies) to the music.  At the end of the piece, invite students to share the stories they have created. (An adaptation to this lesson would be to allow students to draw a picture that represents what they heard on the recording.) Lead a discussion of how the music made the students feel (what emotions), why they felt as they did (what musical elements contributed to the feelings—e.g., tempo, dynamics, timbres), and what they saw in their imaginations (mind movies) (13-15 minutes).
Introduce Camille Saint-Saëns as the French composer (use map or globe to locate France) who read the poem by Henri Cazalis and imagined it with music.  Read the poem, using the resource below for obtaining the poem, and invite students to use their imaginations to see the poem.  Explain to the students that what took place in their minds (as you read it aloud) was a visual representation or a mini mind movie.  Saint-Saëns imagined it visually but also heard it with music.  Saint-Saëns was a very creative individual.  He began playing the piano at age two and composed his first piece (“Galop” for piano) at age three.  At age seven he began to study the organ and later became the world’s greatest organist during his time.  When he was ten years old, Camille could play all 32 of Beethoven’s piano sonatas from memory.  In addition to performing and composing, he was a writer.  He was a novelist and also wrote about music, history and science. 

Listen to the piece again using a listening map (see resources below) to further the students’ knowledge of the piece.  After listening the second time, explain that music often helps to set or create a mood.  Danse Macabre is an example of a symphonic poem.  It illustrates or narrates a poem or story using music.  Music enhances what is being expressed through literature, film, and art.  It can even turn learning into fun!  Use the same music to enhance the reading of Dem Bones.  Be sure to read the book in an expressive manner adding much drama when the music reaches a climax.  Speak softly and mysteriously during the parts of the music that are soft and legato.  Add movement during the book and invite students to “move their bones” to the beat of the music.  
At the end of the book, the music should still be playing (this should happen around the big crescendo and exclamation marks on the listening map), and students should stand and move to the music. Example: the students should stand in their own personal spaces, move their arms indicating loud sounds, and slowly squat using their hands and fingers in a downward motion as the melody moves lower.  Get creative!  Students have learned much about the human skeleton and should be able to recall many facts.  The musical accompaniment should prove engaging, and the students think the “medical” book was scary!  Using learning logs (view literacy strategy descriptions), instruct students to put into words their thoughts and feelings about how the book and musical accompaniment increased their interest in learning the names of bones and information about the skeleton.  They should also journal information that they remember about Camille Saint-Saëns and symphonic poems. (17-20 minutes)

Extension
Use X-rays to review information about the human skeleton. Use a large-labeled skeleton to review names of bones.  Place Velcro labels on a table and invite students to label the skeleton.  Sing “Dry Bones” using the medical terms and the skeleton as a visual reminder.

On another day, play a relay game using the 2 small skeletons.  Divide students into two teams (three may be used if more that 20 students- third skeleton with labels must be used.)  Turn labels face down and begin the relay with Danse Macabre playing as background music.  Each student must choose a label and place it correctly on the skeleton.  Students may “pass” if they are unsure of the correct placement and return to the end of the line.  The skeleton must be correctly labeled by the time the music has ended.  The team with the most labels wins!

On another day, review information about Camille Saint-Saëns and symphonic poems.  Read aloud “The Soup Bone” using Symphony No. 3 in C minor, Op. 78, “Organ,” by Saint-Saëns as background music.  Invite the students to play classroom rhythm instruments to accompany many of the words that show action creating sound effects (e.g., temple or piccolo blocks = walking, slap stick = closing a door, vibra slap or maracas = bones, sand block = digging).  If the music continues to play once the book is finished, continue the story by letting students make up what happens next, story chain (view literacy strategy descriptions), or fade the music out.
Sample Assessments  

Formative 

Observe correct labeling of skeleton, students’ oral answers to questions, and learning log entries.  Observe students’ movements to the music for appropriate gestures with what is being heard.

Resources

Barner, B. (1996).  Dem Bones. San Francisco, CA:  Chronicle Books. 

Beethoven, J., Brumfield, S., Campbell, P.S., Connors, D.N., Duke, R.A., et al. (2008). Silver Burdett making music (teacher’s ed., grade 5). Glenview, IL: Pearson-Scott Foresman. p. 457.
Bond, J., Boyer, R., Campbelle-Holman, M., Crocker, E., Davidson, M.C., et al. (2008). Spotlight on music (teacher’s ed., grade 3). New York: Macmillan/McGraw-Hill. p.363.

Johnston, T. (1990).  The Soup Bone. New York: Harcourt Brace & Company.

This site provides a listening map for the lesson.
http://www.rpo.org/UselFiles/Link/Saint-Saëns.pdf 
These sites provide information and listening maps for Saint-Saëns and Danse Macabre.
http://www.maurice-abravanel.com/saint_saens.html 

http://www.last.fm/music/Camille+Saint-Sa%C3%ABns 

This site contains a video of “Dem Bones.” 
http://www.musicsrc.com/video/Delta+Rhythm+Boys+-+Dry+Bones.php?id=mVoPG9HtYF8
Site contains the poem by Henri Cazalis.

http://www.minnesotaorchestra.org/education/curricula/spooktacular/spook_5-Danse%20macabre.pdf
Title 

What Do You Call Music?

Time Frame
20 minutes

Overview
Students participate in a discussion analyzing the teacher’s original composition of found sounds and that of George Crumb.  Students work in teams to create an original composition using found sounds.  Students make educated decisions about music.

Standard

Aesthetic Perception 

	Arts Benchmark


	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music.
	M–AP–E5


Foundation Skills 
Communication, Citizenship

Student Understandings 

Students verbalize their understanding of the characteristics of music that are found in various styles of music. They describe types of music that they prefer and indicate reasons for choosing one style or interpretation over another.   
	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42.
	Use active listening strategies, including:

· asking questions and responding to ideas/opinions

· giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to make educated decisions about music.

Vocabulary  

rondo, found sounds, elements of music
Materials and Equipment 

found objects for creating own musical composition (i.e., keys, pencil, paper, erasers, coke can…), elements of music check sheet, recording of “Ancient Voice of Children” by George Crumb, Internet, computer, audio technology (helpful)

Prior Knowledge

Students should know the elements of music (melody, rhythm, tempo, meter, instruments, texture, dynamics, timbre, and form).  Students should also know meter signatures and time value for quarter notes, half notes, eighth notes, quarter rest, eighth rest, half rest, and whole rest. 
Sample Lesson  

As the music lesson begins, have students listen to you perform an original work of combined found sounds and vocal sounds.  Do not tell them what you are doing!  Just break into creative banging, shaking, ringing, clapping, and burst of vocal sounds.  You will surely get their attention and, yes, they will probably think that you have lost your mind!  At the close of your masterpiece, ask the students if they liked your new song and to record their thoughts in learning logs.  Have them answer these questions:  “Why did/ didn’t you like the music? Did it contain the basic elements of music?  Have you ever heard anything like this music before? Is it really music?”
Lead the students in a discussion of whether it was music or not.  Discussion may take the form of an opinionnaire (view literacy strategy descriptions): your performance serves as the “statement” for this literacy strategy.  Ask questions to determine if any musical elements were present in the performance. Listen to excerpts of George Crumb’s, Ancient Voices of Children.  Engage the students in dialogue giving them the opportunity to describe what they heard in the music.  Complete the check list to determine if what they heard was really music.

	Element of Music
	        (  or    (

	melody
	

	rhythm
	

	tempo
	

	instruments
	

	texture
	

	dynamics
	

	meter
	

	form
	

	timbre
	


         Mark ( for yes and ( for no!

Music or not?  Determine and discuss your findings.  Explain that “music” has many definitions.  There are many personal feelings and preferences about music.  What is music to one person may not be an example of music to another.  If a piece contains any of the basic elements of music, it could be categorized as music.  Music is considered “organized sound” or “sound - ordered in time.” As beauty is in the eye of the beholder, music is in the ear of the listener.

Extension
Divide students into small groups and let them work together to create their own “Found Sound Musical Composition.”  Have them perform for the class.  As another extension, take small excerpts from each group and create a larger work in the creation of a “rondo.”
Sample Assessments   

Formative 

Assess learning log entries.  Observe creation and performance of musical compositions.

Resources

This site contains a sample listening of each piece of Crumb’s:  Ancient Voices of Children)
http://phobos.apple.com/WebObjects/MZStore.woa/wa/viewAlbum?id=83161410&s=143441 
Use this site to obtain various opinions about the definition of music.
http://soundandmind.amsteg.org/?p=24 

This is the official George Crumb site.  
http://www.georgecrumb.net/ 

This site provides an explanation of the basic elements of music.  http://www.cartage.org.lb/en/themes/Arts/ music/elements/elemofmusic/main.htm
Title 

Romeo & Juliet

Time Frame
Two 30-minute lessons

Overview
Students recognize the themes of love and anger in music from several composers of different cultures that have written about Romeo and Juliet.  The writers all come from different countries and speak different languages, but all communicate through the same language of music.

Standard

Historical and Cultural Perspective 

	Arts Benchmark


	Recognize universal themes in music and how music communicates a universal language.
	M–HP–E6


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students identify ways in which common themes, such as love and anger, are expressed through music.  They focus on the use of expressive elements in music and how they are used to convey these common themes in music written by composers of various eras and countries. They discover that music is used throughout the world as a means of expression and for telling the story of all peoples. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	25. 
	Use a variety of literary devices, including hyperbole and metaphor, in compositions (ELA‑2‑E5)


Interdisciplinary Connections

Students write a paragraph using description and narration to discuss how music communicates a universal language.

Vocabulary  
theme, composer, ballet, musical, opera

Materials and Equipment 

CD player, recordings of Romeo et Juliette by Berlioz, Prokofiev, and Tchaikovsky, Bernstein’s West Side Story, Romeo and Juliet: for Kids (Shakespeare can be Fun!), comparison chart for the four interpretations
Prior Knowledge

Students should have an understanding of major and minor sounds, and how they make the mood of the music happy, sad or scary.  They should also know the instruments of the orchestra. 
Sample Lesson  

Begin by asking students if any of them have heard of the story of Romeo and Juliet, or if they have heard of these names before and where.  Several students may know that it is a Shakespearean drama, and some may know of the movies that have been released about it, or they may just know because the names sound familiar.  As a part of this introduction, play Tchaikovsky’s famous love theme from Romeo and Juliet. The sweeping strings give a very dramatic opening to the theme, and it also has lots of dynamic changes that make the theme sound very dramatic.  This is another very recognizable theme that the students may have heard from TV and cartoons.  This introduction should take about 5 minutes.

After having a brief discussion about what the students know, tells the students the famous story of Romeo and Juliet that was written by William Shakespeare, an Englishman, in the early 1600s.  Read a student-friendly version of Romeo and Juliet entitled: Romeo and Juliet: for Kids (Shakespeare can be fun!).  It is the story of two different families who were enemies of each other – the Montagues and Capulets.  Romeo’s family (Montague) did not like Juliet’s (Capulet) family and vice versa.  However, one night Romeo and Juliet met each other at a party and did not know that they were enemies.  Romeo did not know that Juliet was a Capulet – the family that he was raised to dislike – and Juliet did not know that Romeo was a Montague – her born enemy.  Romeo and Juliet liked each other when they first met and thought that their families should not hate each other.  When Romeo’s family learned that he had made friends with a Capulet, they were very angry. Juliet’s family was also angry when they learned she was friends with Romeo Montague.  Romeo and Juliet did not care how angry the families were; they wanted to be married to each other.  This was cause for a very great dispute between the Capulets and Montagues.  Though Romeo and Juliet knew it would anger their families, they were secretly married with the help of their friend, Friar Lawrence.  Fights happened because of the marriage, which ended with the death of both Romeo and Juliet.  Reading the story to students takes 10 to 15 minutes.

The themes of love and hate in the story of Romeo and Juliet are found throughout the drama written by William Shakespeare and also appear in the variations created by a Frenchman, a Russian and an American over the course of 300 years.  It is a story that has been translated into many languages in literature form, but it has also been made into operas, ballets, musicals, and movies that have crossed cultures by simply using the language of music.  What kind of music might indicate the love theme? What kind of music might indicate the angry/enemy theme? 

Play the love theme from Berlioz’ Roméo et Juliette and then ask students for their initial reaction.  Was it music about love or about anger?  Next play “Tonight” from Leonard Bernstein’s West Side Story.  Was it music about love or anger?  A third selection by Sergei Prokofiev, a Russian born composer, entitled “Balcony Scene/Romeo’s Variation/Love Dance” from Act I, Scene II (No. 19, 20, 21). These pieces are considered to be the love theme from the story and so they have similar sounds.  They use long, sweeping, sounds.  Play the excerpts again, ask the students to move quietly to the music, and see if their motions match what they have already said about the music.  This will take about 10 to 15 minutes.

Next, play the opening of Berlioz’ Roméo et Juliette which depicts the fighting Capulets and Montagues.  “Can you tell me what was happening in the music?  What story would go along with this kind of music?  Now listen to “The Rumble” from Bernstein’s West Side Story.  What kind of emotions do you hear in this music?”  This is the fight scene from Bernstein’s version of Romeo and Juliet in which the two families are fighting each other.  The next excerpt for the students is “The Fight,” from Prokofiev’s Romeo and Juliet.  Prokofiev has the violins playing in such a way that it sounds like they are running very fast, and then there is another theme in the brass that sounds like loud stomping.  These represent the two fighting families.  These excerpts of music have short, hard, biting sounds that indicate roughness or anger.  Play the excerpts again for the students and allow them to move quietly to the music, now that they have heard the excerpts once before.  This will take about 10 to 15 minutes.

After the listening samples, ask the students to write opinionnaires (view literacy strategy descriptions) on the worksheet attached about whether these music examples show that music is a universal language.  They should indicate what kinds of sounds they heard in the music to indicate emotions.  How did they know it was angry if no one was talking or yelling?  How did they know it was music about love if there were no words?  Does this show that music is a universal language?  

Romeo and Juliet is a story that has crossed cultures through music numerous times.  “A story originally from England has been told, today, through music of the French, Russian and American cultures.”  Let students listen to Tchaikovsky’s version (Romeo and Juliet, Fantasy Overture) as they write their paragraphs about the universality of this story and how it was translated through music.  The piece is about 20 minutes long, which should give the students enough time to write their paragraphs.  
Sample Assessments   

Formative 

Observe throughout the lesson if the students are identifying the musical concepts that portray love and anger in music.  Also, observe student movements for appropriateness in conveying the character of the music. If necessary, review some of the musical characteristics that indicate happiness or anger and sadness in music.

Summative 

Collect the opinionnaire worksheets from the students to evaluate their recognition of universal themes in music using evaluation rubric provided.
Resources

Burdett, L. (1999). Romeo and Juliet for kids.  Buffalo, NY: Firefly Books.

Opinionnaire Worksheet

1. Tchaikovsky, Prokofiev, Berlioz and Bernstein all had similar interpretations of the story of Romeo and Juliet.


Agree __________ 
Disagree __________

Explain:

2. These music examples show that music is a universal language.


Agree _________ 
Disagree __________


Explain: 
Evaluation Rubric

	Assessment

Item
	No effort

Exhibited

(1 point)
	Not 

Accomplished

(2 points)
	Minimally

Accomplished

(3 points)
	Accomplished

(4 points)
	Highly 

Accomplished

(5 points)
	Points 

Earned

	Responses to Statements
	No student responses were given.
	Student responded without explanation of statements.
	Student responded to only one statement or gave partial answers.
	Student responded to both statements with incomplete explanations.
	Student responded to both statements/ explanations in complete sentences.
	

	Clarity of Expression
	No effort was made to express a response.
	Student responses contained many grammar, semantics, or spelling errors.
	Student responses contained several errors in grammar, semantics, or spelling.
	Student responses contained one or two errors in grammar, semantics, or spelling.
	Student responses were clearly and accurately expressed.
	

	Participated in Discussion
	No effort was made to participate.
	Student made little effort to participate in discussion.
	Student made some effort to participate in discussion.
	Student made very good effort to participate in discussion.
	Student exceeded expectations in discussion participation.
	

	Creativity
	No creativity was evident.
	Student responses reflected no independent thinking.
	Student answers were very brief or reflected little thought.
	Student responses indicated independent thinking but lacked in creativity.
	Student responses indicated clear and creative thought.
	

	
	
	
	
	
	TOTAL PTS.


	



Scale:


A = 18-20 points


B = 16-17 points


C = 14-15 points


D = 12-13 points


F = 0-11 points
Glossary
12-bar blues progression – Specific sequence of chords occurring over 12 measures (e.g., I-I-I-I-IV-IV-I-I-V-IV-I-I).
3/4 meter – Time signature implying that there are three beats in the measure and the quarter note receives one beat. Typically sounds – Strong, weak, weak. 
a cappella – Singing without instruments.
AB form – Fundamental musical form consisting of two parts. 
accompanist – a musician who plays for a soloist or an ensemble
adagio – Italian tempo marking indicating that music be performed moderately slow.
allegro – Italian tempo marking indicating that music be performed fast or lively.
anthem – Song that has an implied value either sacred or secular.
arco – Directs a musician to use a bow on the instrument.
arranger – Musician who adapts a composition to suit specific needs.
audience – Person(s) listening to a live or recorded performance.
Avant-garde – A style of music that is given to artists who are thought to be at the forefront of their activity.
ballet – Artistic dancing.
band – Any group of instrumental musicians.
beat – A metrical pulse underlying rhythmic patterns in music.
bitonality – Using notes from two different keys simultaneously in a composition.
blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint. 
body percussion – Sounds made by striking a part of the body: snapping, clapping, patting, etc.
brass – Instruments made of metal where the musician makes tones by buzzing the lips in a mouthpiece.
call and response – Exchange of musical phrases between two or more performers.
Calypso – Style of Caribbean music. 
canon – A form of music where one voice imitates another at a delayed interval of time.
chant – A group of words arranged in a rhythmical and metrical manner for the purpose of recitation.
chorus – A group of individuals performing vocal music.
coda – A concluding section of music.
composer – A musician who creates original music.
concert hall – A room specifically designed for performing music.
conductor – A person leading an ensemble.
crescendo​ – Italian term indicating that the music gradually increases in volume.
cumulative song – A song that adds a new phrase each time it is sung.
cut-off – A conductor’s cue to stop all sound.
dance music (minuet) – Music in 3/4 meter.
decrescendo – Italian term indicating that the music become gradually softer.
diminuendo – Italian  term indicating that the music become softer.
dissonance – Two or more tones played together that sound displeasing. 
duets – Two musicians performing together. 
duple meter – Metric grouping where a strong beat is followed by a weak beat.
dynamics – The degree of strength, or volume, of the music.
earworms – A portion of a song or melody that gets “stuck” in one’s head.
echo singing – Students imitate a performed pattern.
eighth-note pairs – The division of one beat into two equal sounds.
elements of music – Rhythm, melody, harmony, form, expression, timbre, texture, dynamics, and tempo.
embouchure – The placement of the lips and other facial muscles to create the sounds appropriate for wind instruments. 
ensemble – A group of musicians who perform together. An ensemble can be made up of either vocalists or instrumentalists or a combination of both.
etiquette – The commonly held rules of how a person behaves in a particular setting.
expression – Using variation in dynamics, tempos, timbres, and other stylistic characteristics to convey meaning in the music.
fermata – A symbol indicating that the duration of a note or rest will be increased.
folk – Style of music that has an oral and aural tradition. Typically refers to less sophisticated forms of music.
form – Organization or structure of a composition based upon musical content.
forte – Dynamic marking indicating that music should be played with strength.
found sounds – Sounds created by non-musical instruments or objects.
genre – Category of musical composition.
hand signs – A set of hand positions using a specific height and shape to represent each of the syllables of the musical scale. 
harmony – Two or more tones sounded simultaneously. 
hello song – A song that is sung to and then with students as they enter the classroom.
improvisation – The act of rendering music or bodily movement extemporaneously.
inner hearing – Process where one hears the music internally. 
instrumentation – A combination of instruments in a given composition.
interlude – Music played between sections of a dramatic work.
intermission – A short period of time between musical or theatrical acts.
jazz – American style of music that has combined other 20th century musical styles. Free rhythms and improvisation are essential characteristics.
jingles – Short memorable melodies.
keyboards – Instruments containing a row of keys that are played manually--e.g., piano, organ.
legato – Italian term indicating that the music be performed in a connected or smooth manner.
lullaby – A song with a gentle and regular rhythm. 
lyrics – The words of a song. 
major – A common tonality heard in Western music. It has been used to convey lighter emotions.
march – A style of music that is quick, regular, and rhythmic, in duple meter. 


melody – A succession of pitches that connect musical idea.
meter – The grouping of beats into strong and weak pulses—e.g., 1 2, or 1 2 3, or 1 2 3 4.
mezzo forte – Dynamic marking indicating that music be performed with medium strength.
mezzo piano – Dynamic marking indicating that music be performed with medium softness.
military cadence – A short call and response work song.
minor – A common tonality heard in Western music. It has also been associated with music of exotic lands or to convey darker emotions.
moderato ​– Italian tempo marking indicating that music be performed at a medium tempo, neither fast nor slow.
mood – Predominant emotion.
music notes – Symbols used to show the duration of a pitch.
musical – An American and English genre of music. Typically involves elements of humor or a dramatic performance, as in musical theater?  
neutral syllable – Any syllable used with rhythm when text is not sung.
opera – A European genre of music that is theatrical. Typically involves dramatic elements.
orchestra – A large ensemble of musicians playing stringed, woodwind, brass, and percussion instruments.
orchestrate – To arrange music for an orchestra.
ostinato – A repeated musical figure (melodic or rhythmic) played as an accompaniment to a song or chant.
pantomime – Portrayal of ideas and emotions by physical means.
partner song – A song that may be performed simultaneously with another song.
patriotic music – Music that conveys nationalistic pride in one’s country.
patsching – The act of patting the right hand on the right knee and the left hand on the left knee simultaneously.
pentatonic – A five-tone scale which generally omits the fourth and seventh tones of the major scale.
percussion – Instruments that are struck, shaken, or scraped to produce sound.
phrase – A musical statement that may or may not be finished.
piano – Dynamic marking indicating that music be performed softly.
piggyback songs – Songs where new lyrics are set to familiar songs or melodies. 
pitch – The frequency (highness or lowness) of the sound being made.
pizzicato – Directs musician to pluck the strings of the instrument.
practice – Time that a musician spends rehearsing music without accompaniment. 
program music – Music that attempts to express non-musical idea, e.g. story, place, person, or idea.
quarter note – Musical symbol typically lasting one beat.
quarter rest – A period of silence typically lasting one beat.
quartet – A group of four musicians performing together.
question and answer – The execution of a phrase which seems to ask a question, through one media, followed by an answering phrase in the same (or another) medium.
quintet – A group of five musicians performing together.
refrain – Text or music that is repeated in regular intervals, generally following a verse or other contrasting section.
rehearsal – Time that a musician spends rehearsing music with other musicians.
repeat – A musical symbol where pitches and rhythms are performed more than once.
rhythm – Element of time in music governed by tempo and meter.
rondo – Form of music where a structure is repeated and alternates between new material (e.g. ABACA).
singer – A musician who performs music vocally. 
solfa (solfege) – A system of vocalizing pitches using syllables of the scale—e.g., do, re, mi . . .

solo – A performer or performance that is done by one musician.
spiritual – African-American style of religious folk song. 
staccato​ – Italian term indicating that the musical notes be performed in a separated manner.
staff notation – Traditional rhythmic and melodic notation.
steady beat – Regular pulses.
stick notation – Rhythmic notation that omits note heads.
strings – Instruments that have strings which are bowed, plucked, or strummed.
strong beats – Beats receiving emphasis. 
strophic – Vocal form of music where all stanzas are sung to the same melody.
symphony – Instrumental form typically for orchestral music. 
syncopation – Emphasizing the unaccented beats of a measure.
tempo – Suggests how fast or slow a piece of music is to be performed.
texture – Density of the melody and harmony of a musical work.
theme and variations – Form where the melody is repeated with alterations.
through-composed – Vocal form where new music is introduced throughout the work.
tie – A musical symbol that connects two notes together on the same line or space.
timbre – Tone color that distinguishes instruments and voices.
tonality – A feeling for the key in which a song is written.

tone ladder – Physical representation of solfa syllables.
tone poem – Programmatic work for instruments that attempts to express a non-musical idea.
transition – Connects two sections of music.
trio – Three musicians performing together.
triple meter – Implies that there are three beats in the measure. Typically sounds – Strong, weak, weak.
tuneful singing – Singing on correct pitches in a pleasing manner and with good breath support.
two-beat meter –  See duple meter.
unison – Indicates that musicians perform the same melody.
upbeat – Unaccented beat occurring before a downbeat or strong beat.
verse – New text that is separated by a refrain—a common song form (verse and refrain).
volume – Describes the loudness or softness of  music.
weak beats – Beats receiving less emphasis.
woodwinds – Instruments that are cylindrical or conical in shape and have holes along the length of the instrument  that are covered by the fingers of the right and left hands to alter the pitch. These were originally made of wood include clarinets, oboes, bassoons, saxophones, and flutes.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
MUSIC
CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources

(3)
	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 3, 4)
	Create and improvise advanced musical forms using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 2, 4)

	Benchmark 2
	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings

(3, 4)
	Interpret notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4)
	Apply with technical accuracy notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4) 

	Benchmark 3
	Improvise or compose and perform simple musical ideas, such as echoing melody or short rhythmic patterns

(1, 4) 
	Improvise or compose and perform written music

(1, 4)
	Improvise or compose and perform advanced compositions

(1, 4)

	Benchmark 4 
	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media

(3)
	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media

(3, 4)
	Interpret and apply elements of music using preferred medium of performance

(3, 4, 5)

	Benchmark 5
	Participate in organized musical activities including singing, playing, and movement

(1, 2, 5)  
	Perform in organized musical activities including singing, playing, and movement

(1, 5)
	Perform in musical ensembles using preferred performance medium

(1, 5)


MUSIC

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply expanded music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply advanced music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music

(1, 4, 5)
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of music as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Demonstrate awareness of where and how music is used in daily life and within the community

(1, 4, 5)
	Describe the emotional and intellectual impact of music in various contexts 

(1, 4, 5)
	Analyze and express the impact of music on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the creative processes of music

(4)
	Demonstrate awareness of various traditional and technological options pertaining to creative processes in music

(1, 4)
	Compare and contrast traditional and technological options available for artistic expression in music

(1, 4)

	Benchmark 5
	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music  

(1, 5)
	Discuss the question “What is music?” and express intuitive reactions and personal responses to various works

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward musical works

(1, 2, 5)

	Benchmark 6
	Recognize and demonstrate behavior appropriate for various musical environments

(4, 5)
	Demonstrate and discuss behavior appropriate for various musical environments

(1, 4, 5)
	Evaluate and discuss appropriateness of behavior for different types of musical environments

(2, 4, 5)


MUSIC

HISTORICAL AND CULTURAL PERSPECTIVE
Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize musical styles representative of various cultures

(4)
	Identify distinguishing characteristics of musical styles representative of various historical periods and cultures

(1, 2, 4) 
	Compare and contrast musical styles representative of various historical periods and cultures

(1, 2, 4)

	Benchmark 2
	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare and contrast the function of music within historical and cultural contexts, such as celebrations, ceremonies, and events

(1, 4, 5)
	Analyze the function of music as it fulfills societal needs within historical and cultural contexts

(1, 4, 5)



	Benchmark 3
	Recognize families of musical instruments and instruments of various cultures

(4)
	Identify specific types and uses of musical instruments in various cultures

(4)
	Compare and contrast types and uses of musical instruments in various cultures

(4)

	Benchmark 4
	Recognize professions in music and identify the roles of musicians in various cultures

(4)
	Describe careers for musicians and compare the roles of musicians in various cultures

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities for musicians

(3, 4)

	Benchmark 5
	Recognize great composers and their most significant musical works

(4)

	Identify major works of great composers and recognize achievements of prominent musicians

(4, 5)


	Identify prominent musicians of various cultures and compare their lives, careers, works, and influence 

(1, 4) 

	Benchmark 6
	Recognize universal themes in music and how music communicates a universal language

(1, 4)
	Identify and discuss ways in which universal themes are revealed and developed in the music of diverse cultures and time periods

(1, 4)


	Analyze the universality of musical themes across cultures and time periods

(1, 4)


MUSIC

CRITICAL ANALYSIS
Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works

(1, 4)
	Identify the music form (e.g., round, canon) and explain how the elements of music are used in works representing various genres/styles

(4)
	Distinguish and analyze elements of music and expressive devices as used in musical works representing diverse genres/styles

(1, 2, 4)



	Benchmark 2
	Identify simple music events (e.g., dynamic change, meter change, same/different sections) while listening to a work

(2, 4)
	Identify and describe music events (e.g., entry of an instrument, meter change, return of refrain) while listening to a work

(2, 4) 
	Identify and explain compositional devices and techniques used to provide unity and variety and tension and release in a musical work

(1, 2, 4)



	Benchmark 3
	Recognize characteristics of music that make a musical selection appropriate for a particular purpose

(4)
	Describe or explain characteristics of music in regard to suitability of musical selections for specific purposes

(1, 4)


	Analyze the appropriateness of music choices as they relate to purpose

(2, 4, 5)

	Benchmark 4
	Identify relationships among music, other arts, and disciplines outside the arts

(1, 4)


	Describe relationships among music, other arts, and disciplines outside the arts

(1, 4)
	Explain commonalities and differences among music, other arts, and disciplines outside the arts

(1, 2, 4)



	Benchmark 5
	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary

(1, 2, 4)
	Use appropriate criteria and expanded music vocabulary to evaluate the quality of music and performances

(1, 2, 4)
	Use appropriate criteria and advanced music vocabulary to critique the quality of music and performances

(1, 2, 4)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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