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Title  

Gyotaku


Time Frame 
Three 30-minute art classes
Overview
After viewing a gyotaku, students discuss how subject, culture, and style influence artists in developing works of art.  The fish printing art referred to as “gyotaku,” created by Ken Dara, will be examined in terms of choice of subject and reflection of culture.  Students create two gyotakus, taping one into their journals or sketchbooks and saving the other to create a finished gyotaku. 

Standards 
Creative Expression, Historical and Cultural Perspective

	Arts Benchmarks

	Identify the subject, basic style, and culture represented by various works of art.
	VA-HP-E1

	Maintain a sketchbook or journal, or develop a portfolio.
	VA-CE-E7


Foundation Skills
Problem Solving, Linking and Generating Knowledge
Student Understandings 

Students develop the understanding that artists express subject, style, and culture through multiple and varied visual representations.  They demonstrate knowledge of techniques used to identify subject, style and culture in authentic works of art.

	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	49.   
	Identify ways different cultures record their histories (e.g., oral, visual, written)  (H-1A-E3)  


Interdisciplinary Connections
By creating their own gyotaku, students identify ways that they can record personal history. They do this through a visual presentation.

Vocabulary

gyotaku (pronounced ghio-ta'-koo), chop, print, oriental 

Materials and Equipment 
colored construction paper

manila paper 
(9 x 12)  (12 x 18)

straight pins

rubber fish or real fish

brushes (variety of sizes)

newspaper to cover work surface

bayers or sponge brushes

styrofoam trays for paint

water-soluble tempera 

water and rags 

art gum erasers for chop
baby wipes or paper towels 

Prior Knowledge 
Students have experience stamping or printing.
Sample Lesson 
Students view Ken Dara’s fish prints, and discuss the artist and his work (30 minutes). 
Ken Dara, a graphic artist, loved fishing. While fishing, he learned about gyotaku, the Japanese form of fish printing. After making his first fish print, he was so excited about the technique that he has been printing his catch ever since. Gyotaku made Ken Dara’s artmaking a blend of nature and printmaking.

Gyotaku, "fish rubbing," is an oriental art form. Introduced in Japan in the middle of the 19th century, gyotaku was first used to record the size and type of a fisherman’s catch. It is now an aesthetically pleasing form of art practiced all over the world by fishermen and artists alike. The art captures every detail of the intricate patterns, fins, and scales of a fish.  Prints can be made from any fish, using water-soluble paints.  The art form was generally signed by using a chop, the red calligraphy block seen on oriental art. In the past, artists only used black to print, however, today water-soluble paints are used to create true colors on the fish. 

After examining the fish prints, students respond to the following questions posed by the teacher. (Answers are provided in italics.)

What elements do you see in this design? shape, texture, line, color

What colors did Dara use in this print?

What is the significance of the red block in the design? The red block is the artist’s signature. It is called a “chop.”

What kind of art is this? oriental printmaking
Is this a print or a painting? How is the print different from a painting? A print is a form of artmaking where the same design can be stamped or pressed to make the same picture many times. A painting cannot be reproduced over and over again. It is a one of a kind form of art.
How is Japanese gyotaku different from other forms of printmaking? It uses a real fish as the form to print.

What else can you print? soles of shoes, hands, fingers, vegetables, etc.
Can you find the parts of a fish in the prints?

Why is oriental art simple?  To create a calm harmony in the design
Why is it important to make the background simple? If the background is complicated, it will detract from the beauty of the fish.

Using the board to record student responses, lead a brainstorming (view literacy strategy descriptions) session with the class to determine what they know about the parts of a fish. Then students view slide presentation on gyotaku.
Demonstrate the gyotaku technique for the students. (Real fish or rubber fish may be used in this process.) The fish will be attached to a piece of Styrofoam or a stack of newspapers.  If a real fish is used, straight pins should be utilized to hold the fish in place, as well as to stretch the fins open for printing (30 minute). 

As seen in the demonstration, the student prints two real or rubber fish with tempera paints. The student lays the newsprint or manila paper over the fish firmly, holding with one hand, so the paper does not slide. With the other hand, the student rubs the paper, feeling the parts of the fish through the paper. While holding the paper down, the student lifts one corner to view the results and determine where additional rubbing needs to be done on the fish. Care has to be taken not to let the paper slide. Also, the paper may be tilted to allow the fish to appear as if swimming up or down in the water. When the fish has been successfully printed, the paper may be removed to reveal the gyotaku. 

Then, lay the prints out to dry.  Students choose one print to be used for the project; the other print is taped into the student’s journal or sketchbook.

For the final exercise, after the fish prints are dry, students use tempera to create a simple environment for the gyotaku. Show the students how to paint gravel or ground area and seaweed. Using tempera paint, students add a simple background. Students continue to work on gravel and seaweed, keeping the design simple. Students work to completion and add the red chop for the artist signature (see image below) (30 minute).
Sample Assessments
Formative  
The student will label the fish parts correctly in journal.

The student will print all parts of the fish.

Visual arts rubric is available on the last page of this guide.
[image: image1.jpg]



Resources 
Digital images and information related to the lesson may be accessed using the following sources:

http://www.geocities.com/sseagraves/fishanatomy.htm
http://www.tcpalm.com/news/2007/nov/17/search-mg-staff-for-gyotakubi-there-are-5-photos/
http://spanek.com/HIGH_BAND/5.MOV
http://gyotaku.com/index.php
http://www.gyotakushop.com/slideshow.htm
http://www.enchantedlearning.com/subjects/fish/label/labelfish.shtml
www.wisegeek.com/what-is-a-chop.htm
Title  

Clay Works
Time Frame 
Three 30-minute art classes 

Overview
Students view historical and contemporary sculptures made from clay. They learn about the ways man has used clay since prehistoric times. Using clay sculpting techniques, they build their own three-dimensional objects to be used in an interactive guessing game.

Standard 
Historical and Cultural Perspective

	Arts Benchmarks

	Identify media used in works of art throughout history and recognize the importance of available resources.
	VA-HP-E4


Foundation Skills  Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 

After creating a clay object and playing an interactive game, students demonstrate an understanding of how ancient cultures utilized natural resources in artistic production. Students expand their knowledge of sculpting and building objects utilizing clay.

	Grade-Level Expectations (GLEs) 

	Grade 3
	Mathematics

	          29.       
	Classify and describe 2- and 3-dimensional objects according to given attributes (triangle vs. quadrilateral, parallelogram vs. prism) (G-2-E) (G-1-E) (G-4-E) 

	31.    
	Draw or reconstruct figures from visual memory or verbal descriptions (G-3-E)


Interdisciplinary Connections 
Students use their knowledge of two and three-dimensional objects and their attributes to build and sculpt their own clay creations.  During the game of clay charades, the students reconstruct figures from visual memory.

Vocabulary  
sculpture, sculptor, sculpting, artifact, contemporary, clay, technique, coil, pinch pots
Materials and Equipment 
Lined, paper, pencils, index cards, modeling clay, or play dough, placemats

Prior Knowledge 
Students have worked with clay or play dough.

Sample Lesson 

Begin this lesson by asking the students the following questions. (Answers are provided in italics for the teacher.) (30 minutes) 

What is a sculpture?  3-dimensional object, a form

What is the difference between a shape and a form? A shape is 2-dimensional like a circle (flat) and a form is 3-dimensional like a ball(object). 

What materials can artists use to make sculptures? clay, metal, wood, plastics, stone

View these contemporary (present-day), pieces made from clay.
Identify the photographs viewed on these sites as images of pots made of clay, a natural material, and that early humans discovered the useful properties of clay in prehistoric times. One of the earliest artifacts discovered is a drinking vessel made of sun-dried clay. 

Students view Statuette of a Baby Ape with Its Parent, Artist Unknown, Greece 600-575 B.C. 
Ask the following questions for student response. (Answers provided in italics for the teacher.)
Is this an example of a drawing, painting, or sculpture? sculpture

What material was used to make this sculpture? terra cotta (red clay)

What did the artist build using the clay? a baby ape and its parent 

What tools do you think he/she used to sculpt (build) it? hands 

Students view Madonna and Child, Anonymous Florentine 15th Century sculpted in 1425. They respond to the following questions. (Answers provided in italics for the teacher.)
Is this work of art a drawing, painting, or a sculpture? sculpture 

Is this made from clay? yes

After it was sculpted in clay, the artist painted it. Why? to add color and detail

Students begin working with the clay. Give each student a handful of clay or play dough. They start the sculpting process with simple forms to become familiar with the consistency of the clay.  The students make a ball by putting the clay in the palms of their hands and rolling the clay around to form a ball. Continue until the ball is smooth and completely round (30 minutes). 

An extension of this lesson could be to have students participate in a charades activity practicing clay-working techniques.
Ask questions as the students work so they are aware of the modeling process and the components of different sculptures. 

How many balls will be made for the snowman: three 

Are they the same size? no, small, medium, large 

What details can you add to your snowman? a hat, stick arms, buttons, eyes, etc. 

Now, the students build a cube. Students begin by rolling the clay back into a ball. Flatten the clay and then create a shape that looks like a box (cube). Then ask - 

 How is making the ball different from making the cube?

 Which one was harder to construct? Why? 

Continue this process as long as necessary to get the students ready for the clay charades activity.

The next step in this sculpture lesson is to prepare the word cards for the clay charades game. Divide the class into small groups of four or five students. Students work together to create vocabulary cards, (view literacy strategy descriptions) (30 minutes).
Once the groups have been established, students work on the vocabulary cards.  Give each student a piece of lined paper, a pencil, and three index cards.  Each student will write down ten nouns on the piece of paper to share with the group.  The group works together to choose and circle three nouns from each student’s list to be added to the index cards.  Each card will have only one noun listed. Once all the words from each group are completed, put the vocabulary cards into one class stack for the game.

Now, the students are ready to play clay charades.  Students return to their small groups.  Each group will get a handful of clay and a clay mat (any placemat or laminated construction paper works well). Give each team an equal number of word cards.  In this game, students sculpt the word they see on the card while their team guesses what is being sculpted.  The following procedure will be followed while playing the game.
1. Select one person per team to be the sculptor. The sculptor for each team selects and looks at one word card.

2. At the sound of “go,” all sculptors sculpt the object identified on the card, as quickly as possible. The sculptor cannot speak but can animate or act out movements with the clay. 

3. Each sculptor’s team guesses what he/she is sculpting.

4. When the correct guess is made, all teams stop sculpting and switch sculptors.

5. The first team to reach a predetermined number of points (or when the teacher calls time) wins the game.

Sample Assessments
Formative  
The students answer the following questions correctly:

How is a sculpture different from a painting? 

What kinds of materials do artists use to build things? 

            What kinds of clay were and still are available to sculpt with?

Visual arts rubric is available on the last page of this guide.
Resources  

Digital images and information may be found using the following sources:
   MACROBUTTON HtmlResAnchor http://www.nga.gov/collection/gallery/gg5/gg5-122.0.html

http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=8400
Sample Word List

book, shoe, boat, toothbrush, face, crown, button, fence, pencil, present, bowl, bed, octopus, pumpkin, frying pan, elephant, cup, bottle, whale, airplane, camera, television, canoe, camel, rake, bike, ladder, box, banana, dog, house, mitten, telephone, lamp, paintbrush, nest, cloud, Christmas tree, diamond, spoon, cake, smile, hotdog, balloon, spider, moon, fish, hand, kite, umbrella, star, hat, flag, ball, glasses, dress, frown, carrot, worm, boot, table, mountain, teepee, football, candy cane, flag, cookie, heart, pear, tree, flower, sun, ladder, leaf, foot, apple, ice cream cone, rainbow, ear, ring
Title  

What’s in a name…ART?

Time Frame 
Two 30-minute art classes 

Overview
After examining "readymade" artwork by several influential 20th and 21st century artists, students create sculptures by combining and assembling objects together. They defend and explain why their creation is art.

Standard

Critical Analysis 

	Arts Benchmark


	Express interpretations about works of art and give supporting reasons.
	VA-CA-E5


Foundation Skills
Communication, Linking and Generating Knowledge

Student Understandings 

Students develop expertise in the critical analysis of art works and provide effective defenses for their value in the art world.

	Grade-Level Expectations (GLEs) 

	Grade 3
	English language arts

	42 a.   
	Use active listening strategies, including asking questions and responding to ideas/opinions giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections 
Students use active listening strategies to create a sculpture. 
Vocabulary  
art critic, critique, sculpture, form, shape, base
Materials and Equipment 
paper plates and bowls, paper cups, plastic forks, spoons, straws, knives, glue sticks and glue guns (low temperature) and/or instant or tacky glue
Prior Knowledge 
Students operate a low temp glue gun or use liquid glue and scissors.
Sample Lesson  

Students view and discuss images of everyday objects that are recognized as art by Keith Haring, Robert Rauschenberg, Marcel Duchamp, Christo, Oppenheim, and Paul Dipasqua (30 minutes).  Engage students in a discussion using open-ended questions related to the art works viewed. 

What is art? Can anything be art?  

If I call something art, does it become art?

If I paint on the object or collage…does it become art?

Describe what you see in this work (show one of the works above)

Do you like it?  Why or why not?

Do you think that it should be considered art?

Is the artist making a statement? What do you think he or she is saying? Do you agree or disagree and why?

Do you think this object belongs in a museum?

During the next exercise, show the class finished examples of sculptures created by DiPasqua using everyday objects.  Students brainstorm (view literacy strategy descriptions) ideas in which these everyday objects can be turned into art.  Look at the physical attributes of the objects and their function.  Record the responses of the students on the board (30 minutes).

Now, distribute paper goods and glue to the students. Demonstrate techniques for creating assemblages.  Allow them to work individually or in groups.  The students look at the physical attributes of the objects they have and select the ones they want to use to create a sculpture. Monitor students as they create, assemble, glue and decorate (if desired) their sculptures. When sculptures are complete, they discuss interpretations of the works of art.  Students provide supporting reasons for the interpretation.
Sample Assessments   
Formative   
Visual arts rubric is available on the last page of this guide.

Student discussed his/her sculpture


Student provided supporting reasons for interpretations

Resources

Digital images related to the lesson may be accessed using the following sources:
http://www.popandroll.com/coke-art/Keith_Haring3.jpg
http://www.museumofthegulfcoast.org/perm_ex_robertr.html
http://www.centrepompidou.fr/education/ressources/ENS-duchamp_en/ENS-duchamp_en.html
http://christojeanneclaude.net/cw.shtml

http://www.pauldipasqua.com/

http://faculty.evansville.edu/rl29/art105/img/oppenheim_object.jpg
Title  

Overwriter Babushkas


Time Frame 
Four 30-minute art classes
Overview
Students discuss how culture, subject, and style influence works of art. They create a drawing of a Russian grandmother or babushka using markers. They draw preliminary thumbnail sketches of babushkas in their journals or sketchbooks.

Standards 
Creative Expression, Historical and Cultural Perspective

	Arts Benchmarks

	Identify the subject, basic style, and culture represented by various works of art.
	VA-HP-E2


	Maintain a sketchbook or journal, or develop a portfolio.
	VA-CE-E7


Foundation Skills
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students understand cultural differences represented in works of art and artifacts. They gain appreciation of the significance of the babushka and matryoshka in shaping the history of Russian culture. 

	Grade-Level Expectations (GLEs) 

	Grade  3
	English Language Arts

	          14.
	Compare and contrast story elements, including setting, character, and events of two multicultural texts in oral, written, and visual responses (ELA-6-E1)


Interdisciplinary Connections 
Students respond to information about Russian culture by comparing and contrasting story elements. Students create a circle map to show knowledge of multicultural texts. 

Vocabulary 
value (darks and lights), pattern (a design that repeats), contrast (difference between dark and light colors), color wheel, primary, secondary, complementary colors
Materials and Equipment 
overwriters 

world map
scissors

paper towels


white paper (8.5 x 11)

white drawing paper 
(6 x 9)

pattern of a Babushka 
colored markers

multicultural skin tone markers

sketchbook or journal

Prior Knowledge
Students know value, contrast, and patterns.

Sample Lesson
The first art class (approximately 30 minutes) uses the composition, Snow Winter in Vitebsk by Marc Chagall to engage the students in a discussion of the artist and the artwork. 

Marc Chagall, a Russian-born, Jewish painter, was born in 1887 and died in 1985. As a child living in Paris, he became interested in art. His favorite style of painting was Surrealism. He painted objects and people as if they were in a dream. Additionally, he depicted people flying, chickens pulling carts, green-faced violinists, and other fanciful subjects and actions in his paintings. He is recognized as one of the most significant artists of the 20th century. The following website provides additional biographical information on Chagall. 
While the students view the artwork, ask the following questions. (Answers are provided in italics.)

What do you see in this work?

What do you see first when you look at the composition? 

What is the significance of the matryoshkas in this work?  Matryoshkas are Russian nesting dolls. They are the favorite souvenirs brought from Russia. These dolls are usually in the shape of a babushka, a Russian grandmother.

What shapes do you see? 

What kinds of lines do you see?

What colors did Chagall use in this work? Why?

What patterns does Chagall use in this work?

Is this an abstract piece of art? 

How do you know that it is abstract? Abstract art does not look realistic; it does not look like the real thing but represents real things in a non-realistic way. 
Is this a surreal piece of art? Surreal art is a dreamlike art. The actions and figures in the art could be seen in a dream. 

What is value? Values are the lightness or darkness of a color. White is the lightest value, black is the darkest value, and gray falls in the middle of the value scale. Yellow is the lightest value on the color wheel, and purple is the darkest. Colors that are close in value show little contrast, and colors that are far apart on the wheel show a lot of contrast. 

What is the lightest value you see in Chagall’s work? darkest? 
Where do you see them?

How do the light and dark values help you see the important parts of the work?  These parts make the major parts show up.
What do you want to remember about this work?

Would you buy it? Would your parents buy it? Why? Why not?

During the second art class (approximately 30 minutes) read Patricia Polacco’s, Babushka Baba Yaga.  After reading the story, students discuss what they have learned about Russia, babushkas, and matryoshka and how the creations of matryoshkas were influenced by Russian culture. 

Under direct guidance, students draw thumbnail sketches of babushkas in their journals. After completing several preliminary drawings, the work is checked. Then, students draw the outline of a large babushka on the white drawing paper, adding interior lines to create clothes, face, etc. of the babushka.  When the drawing is completed, check to see if color is ready to be added.  

During the third art class (approximately 30 minutes) the students use black, red, purple, and brown markers and begin coloring using only the dark colors or under colors.  If regular markers are used, stress using light colors first and working to dark colors.  When all darks are colored, students add designs using the over colors - blue, yellow, pink and green.  It is very easy to use too many light designs; therefore, stress thinking through the design reminding students that contrast is important. 

During the fourth art class (30 minutes), students work to completion, by adding skin tones and features with multicultural markers.  The students use pens to outline parts of the doll, if desired. Lastly, students create a graphic organizer (view literacy strategy descriptions) to demonstrate their knowledge of babushkas, matryoshkas, Patricia Polacco, and Russian culture.

Sample Assessments   
Formative
Visual arts rubric is available on the last page of this guide.
Resources 
Palacco, P. (1993). Babushka baba yaga. New York: Penguin Books.
Digital images and information may be found using the following sources:

http://www.russianlegacy.com/catalog/product_info.php?products_id=2518&cPath=35_21_41_3
http://russian-crafts.com/nest/history.html

http://www.guggenheimcollection.org/site/artist_bio_28.html
http://www.therussianshop.com/russhop/catalog_nesting.htm
www.patriciapolacco.com
(http://www.metmuseum.org/works_of_art/collection_database/Snow_Winter_in_Vitebsk_Marc_Chagall/ViewObject.aspx?depNm=modern_art&pID=-1&kWd=Chagall&OID=210005648&vW=-1&Pg=1&St=0&StOd=1&vT=1
http://www.christmasrevelry.com/christmas-russia.php
http://www.crayolastore.com/product_list.asp?HDR=search&SEARCH=overwriters
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Title  

Pop Art Flag


Time Frame 
Three 30-minute art classes
Overview
Students study the pop art of Jasper Johns.  They identify the American flag as a symbol of freedom.  After selecting complementary colors to be used in a contemporary work of art, students create their own paper version of the flag.

Standards 
Critical Analysis, Historical and Cultural Perspective

	Arts Benchmarks

	Recognize universal symbols and how works of art communicate a universal language.
	VA-HP-E2



	Identify images, colors, and other art elements that have specific meanings in cultural contexts.
	VA-CA-E2


Foundation Skills
Communication, Citizenship

Student Understandings 

Students develop an understanding that works of art communicate meaning through visual images and symbols that are universally recognized.  They develop an appreciation of different styles of visual representation utilizing a variety of media and colors. 

	Grade-Level Expectations (GLEs)

	Grade 3
	Social Studies

	55.   
	Identify and describe the significance of various state and national landmarks and symbols  (H-1C-E2) 


Interdisciplinary Connections  
Students identify the American flag as a symbol by creating their own version of the flag.
Vocabulary  
symbol, Pop Art, color wheel, color theory, complementary colors, positive/negative space, primary, secondary, spilt complementary, analogous 
Materials and Equipment 
painting paper or newsprint (flag size 6 ½ x 9 ½)

acrylic or tempera paints

acrylic brushes and water cups

paper towels

rulers

star template

Prior Knowledge 
Students know the American Flag design. They know positive space, negative space, primary, and secondary colors.

Sample Lesson
Introduce the artwork of Jasper Johns’ Flag (30 minutes). Students are informed that Jasper Johns is an American artist who grew up in Allendale, South Carolina, and is a noted artist of the Pop Art movement of the 1950s. He is still alive and continues to make art. 

Pop art in the United States had its origins during the 1920s.  Paintings contained pop culture imagery such as mundane objects from American commercial products and advertising design. Many other artists joined the pop art culture. 

View Campbell Soup Cans created by Andy Warhol in 1962, and initiate a discussion about the American artist. Warhol, born in 1928, started his career as a commercial artist and became one of the most successful illustrators of his time. In 1956, he traveled the world for several weeks and began to devote more energy to painting. Warhol became a celebrity and a central figure in the movement known as Pop Art. His work from this period revolves around American Pop (Popular) culture
After looking at Campbell Soup Cans, pose the following questions to the students: (Answers are provided in italics for teachers, when necessary.)
Why did Warhol use one image multiple times? creating visual interest with pattern

How do you think he decided what subjects to paint?

If you were to create an image using Pop culture, what object would you use?

After a brief discussion of Warhol’s soup cans, continue the discussion of the life and work of Jasper Johns. Students answer the following questions while viewing the composition, Flag: (Answers are provided in italics, when necessary.)
What do you see first when you look at Johns’ Flag?

How is this flag different from the American flag?

What does the flag represent? symbol of  freedom, liberty

What is a symbol? a graphic representation of an object or concept

What are symbols in our everyday life? arches, target, fleur-de-lis 

Is the American flag a universal symbol? Why?

What other kinds of flags can you think of? boat, school, sports

Students view other flag images to compare to the American flag. Ask the following questions.
How is the American flag different from other flags on the website?

How many flags have more than one color? Why?

How many flags have the colors red, white, and blue?

Which flags have primary colors?

Which flags have complementary colors?

Students create their own version of the American flag with a colorful “Pop Art” twist.  Each student creates an American flag painting and then adds it to the larger composition which will include everyone’s work. The finished product will be one large flag composition in grid format. If needed, add extra flags to complete the grid (30 minutes). 

Each student receives a piece of paper cut to size 6 ½ x 9 ½.  Pass out pencils, erasers, and rulers. Magic Rub erasers work well on paper without smearing or tearing, but any kind of eraser should work as long as students draw lightly. Using a ruler, students measure and mark out the star area by starting at the top left-hand corner and measuring four inches to the right. Then, measure down the page vertically three and one half inches. Students draw the stars or use a template created by the teacher to trace the stars. 

Vertical stripes are added by measuring and drawing (13) one-half inch stripes. Now that the flag is sketched out, colors are added.  On the traditional American flag, the stripes are red and white. However, the students will add a pop art twist to their flags by using complementary colors (colors opposite each other on the color wheel). They may choose one of the following color options to fill in their flag. Option #1: red and green, Option #2: blue and orange, Option #3: purple and yellow. The complementary color pairs, which are made up of one primary color and one secondary color, offer a high intensity contrast. For example, if a student selects Option #2, he/she will have a flag with blue and orange stripes. 

In the next exercise, students select color for the star section.  The stars will stay white, but the background may be any one of the primary colors (red, yellow, or blue).  Students must select a primary color that is different from the one in their stripe pattern.  For example, the student who chose blue and orange stripes may choose a yellow or red background for their star section (30 minutes). 

Once all these choices have been made, students begin filling in all the areas with paint. Students will paint one color at a time. Paint slowly and carefully within the pencil lines in order to keep the flag design pattern. Allow time for drying between colors so the paint colors do not mix. Fill in all the blue stripes, let dry, then fill in all the orange stripes, let dry, then, fill in the star background. The negative white space that is remaining will create the white stars.

When the flags are painted, they can be exhibited together as one large piece. Apply to bulletin board paper or directly on the wall side by side like quilt squares. This will emulate the Campbell Soup image created by Andy Warhol. 

Sample Assessments   
Formative  
Students respond to the following questions in their learning logs.
What complementary colors did you use? Why?

Would you make a different choice if you did this art experience again?

What is “Pop” art?

How is the American flag symbolic?
How is your flag symbolic?
Students discuss other universal symbols that they see in the environment.

Visual arts rubric is available on the last page of this guide.
Resources  

Digital images and information may be found using the following sources:
http://www.metmuseum.org/toah/hd/john/john_1.htm
http://faculty.evansville.edu/rl29/art105/img/warhol_200campbells.jpg
http://www.worldflags101.com/
http://www.artchive.com/artchive/pop_art.html 
http://www.answers.com/topic/jasper-johns#Work 
http://www.nationmaster.com/encyclopedia/Jasper-Johns

http://nallegheny.k12.pa.us/academics/art/Painting/stillife/100Cans.html
Title  

The Built Environment of Tar Beach


Time Frame 
Six 30-minute art classes

Overview
After reading and viewing Tar Beach, students express and explain their opinions of the built environment. Using a scratchboard, they create a story quilt as seen in Ringgold’s book illustrations.  They discuss how the book depicts the built environment and how it is different from the built environment in their city. Students use the language of art to discuss Faith Ringgold’s built environments. 

Standards

Critical Analysis and Aesthetic Perception 

	Arts Benchmarks

	Express and explain aesthetic judgments about the created (built) environment.
	VA-CA-E3


	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of visual arts.
	VA-AP-E2


Foundation Skills  Communication, Problem Solving 

Student Understandings 

Students understand that beauty in visual compositions may be expressed in diverse ways. Accordingly, works of art are individually interpreted and judged by both artist and consumer.

	Grade-Level Expectations (GLEs) 

	Grade 3
	Language Arts

	10.   
	Demonstrate understanding by summarizing stories and information, including the main events or ideas and selected details from the text in oral and written responses (ELA‑1‑E5)


Interdisciplinary Connections 
After the book Tar Beach is read aloud, students demonstrate an understanding of the text by summarizing information about the built environment. 

Vocabulary  
built environment, quilt, scratchboard, mixed-media, etching, texture, pattern
Materials and Equipment
Tar Beach

rulers

paper clips

crayons

baby powder

glue

black India ink
paintbrush or sponge brush

white copy paper and tag board (6 x 6”)

scratch tools (nails, paperclips, toothpicks, or wooden skewers)

squares from wallpaper samples (1 x 1’)

chart paper and markers 

Prior Knowledge 
Students color heavily and use patterns and textures in works. They recognize the elements and principles of art.

Sample Lesson  

After reading and viewing Tar Beach by Faith Ringgold, the students brainstorm (view literacy strategy descriptions) what they know about the built environment.  Record the responses on chart paper (30 minutes). 

The built environment is the man-made part of our world including buildings, roads, cities, and parks. Students will express and explain their opinions of the built environment in Ringgold’s story quilt illustrations.  Initiate the brainstorming session by asking the following questions:

What kinds of buildings and parts of the city did you see in Ringgold’s illustrations?

Is that the built environment?

Was it a pretty built environment? Why or why not?

How is this different from your city?

What examples of the built environment do you have in your town? 

Is it a beautiful environment? If not, how could it be improved to be beautiful?

Use this background information to assist the students in understanding the artist (30 minutes).
Faith Ringgold is an African-American artist who is still making art today. As a child, she was sick and was home-schooled, so each parent gave Faith special gifts. Her mother was a seamstress; thus, Faith was always around creative ideas, sewing, and fabric. Her father, who was an excellent storyteller, gave her the ability to write and tell stories. She loved doing art so she combined her mother and father’s gifts and became an artist who tells stories in quilt form. 

After graduating from college, she became an art teacher in New York.  As she gained fame, a museum asked her to have a showing in one of their galleries, but Faith had to ship her paintings to them. Faith found it too expensive to send the big bulky paintings on stretcher bars to the museum. She took her painted canvas off the wooden frames and her mother helped her make quilt pieces to go around her paintings. This was the beginning of the Ringgold story quilts that could be rolled up, put into boxes, and shipped cheaply to a museum.
Once the built world has been sufficiently discussed, students begin to create the scratchboard. A scratchboard is a drawing technique where tools are used to etch into a layer of heavy crayon that is covered with black India ink. It is a mixed-media technique because more than one art media is used to create the project, i.e., crayons, ink, glue and papers (30 minutes). 
Demonstrate the procedure for the students.  It is helpful if the demonstration is in stages so students can see how the scratchboard progresses.  If possible, take pictures of the design with a digital camera.  The procedure may be shown on a computer/TV hookup, if available.

The student writes his/her name on the back of the tagboard.  On the tagboard, the student colors heavy splotches using light, bright crayon colors.  The crayon must be extremely thick to prevent the ink from penetrating the tagboard.  The student colors the entire surface.  After checking the tag board for heavy application of crayon, the student dusts the crayon surface lightly with baby powder and paints the tagboard with India ink.  The baby powder helps the ink stick to the waxy crayon.  The ink is painted lightly with a sponge brush.  Advise students that too much ink will puddle up on the surface and when dry will chip off while scratching designs (30 minutes).
Once the board is prepared, students begin to design the composition for their scratchboard. On the 6”x 6” white paper, students measure and draw a 1” border where the quilt squares will be pasted later.  On the interior of the paper, the students sketch a favorite part of Tar Beach and the built world described in the story.  Encourage the students to draw large, overlap, and add details.  Students include buildings, roads, rooftops, signs, bridges and other parts of the built world, as well as characters (from the story) in their designs (30 minutes). 
Check the sketches and then paper clip the white paper to the black scratchboard.  Using pencils, students trace all the lines on the sketch.  This will transfer the design to the tagboard by leaving a little indented line in the surface.  Students leave the white paper on the scratchboard until it has been checked to see if all the design has been transferred successfully.  Check one corner at a time. If all paper clips are taken off at one time, the registration of the transfer will break.  Getting the sketch back in the exact place is virtually impossible. 

Now that the design is on the black scratchboard, the students etch over the lines of the sketch with a nail or other tool.  Etching is scratching lines into the surface of the scratchboard.  Once all the lines have been scratched into the surface, students add patterns and textures to the design. Patterns are designs that repeat. Textures are the way things feel, i.e., wood grain on a table (30 minutes). 

Students are encouraged to have a balance of scratched areas and black areas. It is advised, wherever designs are scratched off, some black areas are to be left intact.  When the scratchboard is finished, the students glue the 1” wallpaper sample pieces to the border.

Students critique their work and the work of their classmates. Critiquing sessions will help generate suggestions and possibilities from one another as well as giving students time respond to their art.  Critiquing can be done in every other art class with a shoulder partner or in small groups and should be limited to five or ten minutes. 

Students write in their learning logs (view literacy strategy descriptions) about what they learned about the built environment, Faith Ringgold, Tar Beach, or the scratchboard process. 

Sample Assessments
Formative 

Student demonstrates the scratchboard procedure.

Student investigates and explores the built environment using brainstorming technique.

Student use the language of art to respond to subject, taste, and beauty during 


artist discussions and critique sessions.

Resources  
Ringgold, F. (1991). Tar beach. Crown Publishing, New York.

Digital images and information related to the lesson may be accessed at the following website:
http://www.faithringgold.com/ringgold/default.htm



Title  

Green Leaves

Time Frame
Three 30-minute art classes
Overview
Students identify different values within a monochromatic color scheme. Using paint and white paper, they create a patterned composition of leaves using light, medium, and dark values.

Standards

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Explore the beauty in nature and discern images and sensory qualities found in nature and art.
	VA-AP-E3



	Draw on imagination, individual experience, and group activities to generate ideas for visual expression.
	VA-CE-E5


Foundation Skills
Communication, Linking and Generating Knowledge 

Student Understandings 

Students understand that the beauty in nature is artfully expressed through images. They value experiences which contribute to the formulation of ideas that lead to expression. 

	Grade-Level Expectations (GLEs) 

	Grade 3
	Science

	28.   
	Compare structures (e.g., roots, leaves, stems, flowers, seeds,) and their functions in a variety of plants (LS-E-A3)


Interdisciplinary Connections 
The student describes and compares structures of plants.

Vocabulary  
value scale (light, medium, dark), tint, shade, composition, complementary colors

Materials and Equipment 
brushes

mixing plate or palette

red oil pastels

water cups


real leaves (stencils can be used)

white drawing paper (8 ½ x 11”)

red construction paper (9 x 12”)

white, green, and black acrylic or tempera paint

Prior Knowledge 
Students have tracing skills and know basic painting techniques.

Sample Lesson  

Students bring in a small bag of leaves found in nature.  A variety of sizes and shapes are encouraged (leaf stencils can be used if necessary).  The students pour out leaves onto their desks and study the different sizes and shapes.  They identify similarities and differences between their own assortment as well as those of their classmates. Distribute 9 x 12” white painting paper and pencils to each student. Students cover their whole sheet, starting on one side, tracing the leaf shapes one at a time with little space in between each leaf. This will allow for an interesting and unified composition. Composition is the formal arrangement of a painting, drawing, or any work of art (30 minutes). 
The next step (30 minutes) is to add color to the leaves with a variety of greens. Students use white, green, and black to create different values. Value is the lightness or darkness of a color (pink is a light value of red). 

Distribute painting supplies, white, green, and black paint, brushes, mixing palette, water cups, and paper towels.  Students mix colors one at a time. The first color they paint with is light green, also known as a tint.  A tint is made by adding white to any color.  They make light green by placing a little white in their palette, adding a dot of green, and mixing.  They use this paint to fill in three leaves of their choice.

The next color the students paint with is medium green.  The green in the cup is actually a perfect medium without adding anything to it. They paint the next three leaves.  The third color they paint with is dark green, also known as a shade. A shade is made by adding black to any color.  They make dark green by placing a little green in their palette, adding a dot of black, and mixing. The students use this paint to fill in three more leaves of their choice. 


Now that all three values have been made, the students continue mixing their desired values and painting until all the leaves are filled in.


When the leaf paintings are dry (30 minutes), the students use a red oil pastel to fill in the background behind all the leaves.  After hiding all the white, this colorful composition will illustrate complementary colors. Complementary colors are colors that are opposite each other on the color wheel. They are as follows: red/green, yellow/purple, blue/orange. 

The final step is to glue the finished leaf picture to a 9 x 12 red sheet of construction paper. 

Sample Assessments   
Formative  
Students respond to the following questions:

What does value mean?

What colors make a tint of green?

What colors make a shade of green?

What is your favorite value of green?

What are the three pairs of complementary colors?

Which of these colors can be identified with a sports team? 

What is your favorite pair of complementary colors? 

Visual arts rubric is available on the last page of this guide.
Summative
Students identify with different values in their everyday world. 

Students identify with complementary colors.

Resources 
Digital images and information may be accessed from the following sources:

http://painting.about.com/od/artglossaryc/g/defcompcolours.htm 


http://char.txa.cornell.edu/language/element/color/color.htm 
Title  

Rainforest Animals


Time Frame 
Eight 30-minute art classes

Overview
Students use art vocabulary while responding to the design elements found in the work of Henri Rousseau. Using oil pastels and a variety of techniques, students create rainforest animals.  

Standards

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Use elements and principles of design and basic art vocabulary for expressing responses to the work of others.
	VA-AP-E1

	Explore and discuss techniques and technologies for visual expression and communication.
	VA-CE-E2


Foundation Skills  Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students develop an understanding of the universal elements and principles of design that constitute the production of a visual composition. Students use appropriate vocabulary when responding to works of art that have been created using various techniques. 
	Grade-Level Expectations (GLEs)

	Grade 3
	Science

	57.   
	Describe the interrelationships of living (biotic) and nonliving (abiotic) components within various ecosystems (e.g., terrarium, swamp, backyard) (SE-E-A1) 


Interdisciplinary Connections 
Students describe the connection between the living and nonliving components that reside in a rainforest.
Vocabulary 
critique, blending, background, overlapping, stylized, complementary colors
Materials and Equipment:

chalk 

pencils 

erasers 

oil pastels

newspapers

paper towels

chart paper

Rainforest Animal Research Sheet

manila paper (9 x 12 inches)

Internet access

Prior Knowledge 
Students have experience using oil pastels and experimenting with color.

Sample Lesson 
Read The Great Kapok Tree, by Lynne Cherry, to the students. After reading the story, the students use SQPL (Students Question for Purposeful Learning) (view literacy strategy descriptions) to generate questions about the rainforest.  Students are asked to think about this statement: “It is not important to worry about the rainforest. It will all be OK.” Lead a class discussion about this statement. Record student responses (30 minutes).
Distribute The Rainforest Animal Research Sheet to the students for use as they research information on the Internet.  Direct them to select a rainforest animal, go on the Internet at home, the classroom, or the library, and generate five facts about the animal.  After selecting five facts, students record the facts on the Rainforest Animal Research Sheet and then print a colored picture of the animal.  The photo should be glued or taped to the work sheet.  Then, they draw the animal using the photo to observe the animal’s lines, shape color, texture, etc. Direct students to tape this sheet in their sketchbook or journal (30 minutes).
The next class period use a PowerPoint presentation on Henri Rousseau’s painting, Surprise.  The PowerPoint is used to generate questions about Rousseau’s Surprise using art vocabulary and language. There are questions about the painting built into the presentation. Note that this PowerPoint is an excellent resource; however, it was created in England, and therefore, some words appear to be misspelled.  Discuss Rousseau’s background with the overlapping stylized leaves (30 minutes).  

After viewing Rousseau’s work, Surprise, provide the following historical information on the artist: 

Henri Rousseau was born in Laval, France, on May 21, 1844. Considered to be a primitive artist because of his lack of formal training, he was excellent at composition and color. He never traveled outside of France but painted fantastic scenes of jungle animals and jungles. It is said he got his ideas from going to the botanical gardens in Paris and looking at children’s books. Rousseau is considered a Surrealist, for his works have a dreamlike quality of fantasy.
Ask these questions about Rousseau.  (Answers provided in italics, when necessary.)
Who was Henri Rousseau? a French painter
In which discipline(s) did Rousseau work? painting
With which movement or school was he associated? Surrealism
Where was Rousseau from?  France
Which important pieces did Rousseau create? 

Which of the following paintings of Rousseau’s do you like best and why? 


Surprise 

Sleeping Gypsy 

Tropical Rainforest with Monkeys 

Once the students have been introduced to Rousseau and the Rainforest Animal Research Sheet is completed, the third class period (30 minutes) students are ready for the oil pastel assignment.  Demonstrate the drawing so students can see the development of large animals and Rousseau backgrounds.  Using the photo as their guide, students draw the animal with chalk on manila drawing paper. Then, the student draws the background. Students are encouraged to use overlapping, stylized shapes, and bright colors. 

During the next class period, demonstrate the use of blending with oil pastels.  Students begin filling in the background. With multiple shades of green, students can use complementary colors to shadow or a variety of values to blend.  When the wheel is cut like a pizza, colors that are opposites are complements. Complementary colors are exciting color schemes, but when these colors are blended together, they make a murky, grayish color that is great for shadowing or changing values.  Sometimes black is too harsh and the complement does the trick. Following are the complements on the color wheel (30 minutes).
red violet –yellow green

red - green

red orange – blue green

orange - blue 

yellow orange – blue violet
yellow – purple

While working on the background and the animals, students experiment using a variety of techniques to create the drawing.
Blending – coloring one color into another with an oil pastel, a paper towel, or your finger.

Stippling – using little dots to work areas

Scratching – creating a design with a stylus, pen tool, or paper clip in dark areas to show a light color or the paper underneath.

Layering – coloring one color on top of another.

Crosshatching – drawing lines in a checkerboard, but in a diagonal format (the darker the color, the closer the lines; and the lighter the color, the farther apart the lines). The crosshatching can be done with two different colors to make new colors.

For the last remaining art classes, students continue to work on the oil pastel drawings, and critique sessions need to be utilized to have students communicate using the language of art.  Stress that a critique gives positive suggestions and is not a time to hurt someone’s feelings. The more critique experiences, the better the class will be at critiquing. At first, this session is led as whole-class instruction by the teacher for modeling purposes. Demonstrate how the elements and principles of art can be used to discuss the work. 

Once the students have a few ideas about how to critique, they can work in small groups using specific questions (provided by the teacher) that need to be discussed (30 minutes). Critiquing questions might include the following:
What do you like best about the work and why?

Is there contrast in the work?  If not, how can contrast be demonstrated?

Are the parts of the background overlapping as in Rousseau’s art? 

Is the composition balanced? Does the composition have a feeling of equalized weight? If not, what can the student do to exhibit balance in the design? 

Is the work neat? Does it show good craftsmanship? If not, how can a student clean up the work to make it better?

Has the student demonstrated blending? If not, suggest ways to blend the oil pastel.

What colors do you see? Are the colors bright and bold like Rousseau’s? If not, what can the student do to brighten the colors?

Can you tell the animal from the background? If not, what can the student do to fix it?
Discuss line, shape, texture, color, form, and value. 

Discuss emphasis, balance, harmony, variety, movement, rhythm, proportion, and unity.

Students finish the drawing by filling in the animal, working light to dark colors, big to little, and background to details. Remind the students to use the photo on their research paper to see detail, colors, and shapes. Students color in the face of animal. Black and white can be added for accents, while working to completion (30 minutes). 
Sample Assessments   
Formative

Visual arts rubric is available on the last page of this guide.

Summative 
Students write responses to a work of art. Measure their ability to accurately use art vocabulary related to the elements and principles of design.
[image: image5.wmf]
Resources 
Cherry, L. (1990). The Great Kapok Tree. Orlando: Harcourt.

Digital images and information may be found using the following websites: 

http://www.msdsteuben.k12.in.us/jrider/elements_and_principles_of_art.htm
http://paintingdrawing.suite101.com/article.cfm/painting_with_oil_pastels
http://www.sakuraofamerica.com/OilPastel-Drawing
http://www.virtualartroom.com/presentations1.htm#Rousseau
http://www.expertvillage.com/video/20087_pastel-art-blend-oil-pastels.htm http://www.expertvillage.com/video/20089_pastel-art-oil-pastels.htm
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Rainforest Animal Research Sheet
Name: ____________________________________


Homeroom: _____________

My Rainforest Animal

Five facts about my animal:

1.
__________________________________ __________________________________

2.
__________________________________ __________________________________

3.
__________________________________ __________________________________

4.
__________________________________

__________________________________

5.
__________________________________ __________________________________

Title  

Visual Art Talk

Time Frame 
Two 30-minute art class 

Overview
Using basic art vocabulary, students identify and discuss different kinds of art, the subject matter that inspires artists, and the materials they use to create their work. Students draw a landscape using a variety of drawing materials. 

Standard 
Critical Analysis  
	Arts Benchmark


	Use art vocabulary and the elements and principles of design to convey the language of art (create and discuss own artwork).
	VA-CE-E3


Foundation Skills  Communication, Linking and Generating Knowledge

Student Understandings 

Students understand that works of art are perceived and appreciated differently by both creator and consumer. Using arts vocabulary, students justify personal opinions related to visual representations.
Vocabulary 
painting, drawing, photography, sculpture, collage, landscape, portrait, still-life, cityscape, elements of art (line, shape, pattern, texture, color)

Materials and Equipment 
pencils, erasers, colored pencils, oil pastels, crayons, markers, drawing paper (9x12)

Prior Knowledge 
Students know line, shape, pattern, texture, and color. They have basic drawing skills. They are familiar with background, foreground, middle ground.
Sample Lesson 
Begin a discussion on visual art with the following questions (30 minutes).  (Answers are provided in italics for teacher.)
Why do people create art? tell a story, personal experience, observe natural environment, and explore imagination 

Can you name different kinds of visual art? 

painting (adding color to a surface with paint)

drawing (making marks on a surface with pencils, charcoal, etc.)

photography (images or pictures made by using a camera)

sculpture (three-dimensional artwork made by carving, modeling or joining materials) 

collage (pasting paper and or other materials to a surface)

What type of subject matter inspires artists? 

landscapes (artwork that shows an outdoor scene)

cityscapes (artwork that shows a city)

portraits (artwork that shows the likeness of a real person)

still-life (artwork that shows non-living things such as books, flowers, or the like)

What are some materials that artists use to create their work? paint and brushes, pencils, clay, wood, paper, glue, etc. 

Students view this 19th century American artwork. After viewing, they respond to the following questions. (Answers are provided in italics.) 

What kind of visual art is this? painting

What subject matter did the artist use? landscape

What materials do you think the artist used to create this artwork? paint and brushes

How can you describe what you see in the painting? trees, road (pathway), blue sky, different greens, house in background, etc. 

What kinds of lines do you see? wavy, curved, zigzag

What color did the artist use most? green Why?
What do you see in the foreground? In the background?
What feeling do you get when you look at this painting?

What time of day do you think it is?

Students create their own landscape inspired by this painting using a variety of drawing materials. Distribute 9” x 12” white drawing paper, pencils, and erasers.  Students sketch out a landscape.  Encourage them to use their imagination and draw a landscape made of lines and shapes.  Students add color using one or more of the following drawing materials: crayons, markers, oil pastels, and colored pencils. When they are finished with their drawing, they view, express, and explain opinions of their classmate’s work to the class (30 minutes). 
Sample Assessments


Formative
Students respond to the following questions in their learning logs:

What are three different kinds of visual art? 

Which of the three is your favorite? 

What are common subjects used in creating art? 

What inspires you to create a work of art? 

What materials can artists use to make their art? 

What would you like to use? 

What kinds of visual art do you see most in your house?

What kinds of visual art do you see most in your school?

What kind of visual art would you like to learn more about and why?

Visual arts rubric is available on the last page of this guide.
Resources 
A digital image of early American artwork may be accessed from the following website:
http://www.nga.gov/cgi-bin/pimage?50543+0+0
Title  

See You Later Alligator...Afterwhile Crocodile

Time Frame 
Three 30-minute art classes
Overview
Students view images from a variety of sources including artworks, photographs, and Internet graphic representations to lead in the creation of an alligator shadow puppet depicting its unusual adaptations to its environment.

Standard

Creative Expression

	Arts Benchmark


	Explore and identify imagery from a variety of sources and create visual representations.
	VA-CE-E1


Foundation Skills
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Students develop the understanding that visual works of art represent the accumulation of a variety of resources culminating in the visual representation of a subject or subjects.

Materials and Equipment 
scissors 
hole punch 

glue or glue sticks
paper fasteners 

flexible straws 

card stock (assorted colors)
glitter, feathers, yarn, decorative papers, buttons, etc. 

Prior Knowledge
Students cut with scissors and use glue or glue sticks.
Sample Lesson 
Show students animal habitats.  After viewing animal habitats, lead a discussion of animal adaptation.  Ask the following questions (30 minutes).  

What special adaptations do animals have to help them succeed in their environment?
Are the adaptations a physical part of the animal? Or, are the adaptations more of a behavior that the animal uses?
If these animals didn't have these adaptations, what problems might they face?
Do other animals in this environment have similar adaptations? Which animals?

Then, students make a list of animals and the ways in which these animals adapt to their environments. 
Now, introduce students to the alligator.  Discuss adaptations of the alligator. 
Modern alligators have many physical adaptations that make them well suited to their wetland environment, such as the back webbed feet used for steering and bulging eyes which make them look like a log. Their eyes, ears, and nose are positioned to peek out just above the waterline so they can locate prey without being easily identified.  The alligator’s eyes and nostrils close by reflex when they go underwater, and they have a transparent third eyelid that covers the eye as they move through the water.  American alligators have very dark and camouflaged skin.

However, the environment has changed for the alligator's habitat. People are building in their habitat which forces the alligator to find a new place to live. The female alligator usually has to build a mound for its young out of the materials that are available. 

Show the students works of art featuring the alligator such as Gators on the Geaux as well as other images of gator art. 

Write the words, Creative Alligator Adaptations, as a heading on the board.  Students think creatively as they call out an adaptation for an alligator. Possible examples: purple polka dots, two tongues, fur, wolf ears, anteater snout, camouflage designs, etc.  Students record the responses in their learning log (view literacy strategy descriptions) (30 minutes). 

Write the creative student-generated ideas on paper to be torn into pieces and drawn out of a hat.  Each student draws one piece of paper from the hat and then creates an alligator shadow puppet depicting its unusual adaptation.  Students use a variety of art supplies to do this.  Those supplies might include crayons and markers.  In addition, students might use glitter, yarn, and feathers.  

After creating their shadow puppet, students write a paragraph that explains how their alligator puppet uses its adaptation to help it survive in its environment.  Students might include in their writing details about how, what, and when their animal's environment changed to cause the unique adaptation. 

Students follow these directions when constructing the shadow puppet.
Measure and cut out geometric shapes from card stock (select two colors)
Cut out two rectangles of different colors 6 1/2 long x 1 1/4 inches wide for the mouth and teeth and two circles for the eye: 1 3/4 inches and one circle 3/4 inches round
Cut out the body and tail: 6 1/2 long  x 2 1/2 inches wide.
Cut out legs: 2 3/4 long x 1 3/4 inches wide

After cutting the shapes according to dimensions stated, students use pinking shears or deckle scissors to achieve a serrated look along the top of the back, tail, and teeth, as well as the bottom of the legs.  Glue the small eye circle on top of the larger one. Then punch 1 hole in the eye circle and 1 each in the upper jaw and body where the two will join together. Glue together all the pieces except for the upper jaw.  Attach the upper jaw with a paper fastener when the glue is dry 30 minutes).  

Using materials, as desired, students decorate the alligator body according to creative adaptation. Glue a straw to the back of the body for holding the alligator and another to the back of the upper jaw for opening and closing his mouth. To cast shadows with your action puppet, hold the gator in front of a flashlight pointed toward a wall in a dark room.

Sample Assessments   
Formative   
Did student participate in discussion, contributing creative ideas for adaptation? 

Did student create an alligator puppet incorporating creative adaptation that was selected?

Students explain in writing how their alligator puppet uses its adaptation to help it survive in its environment.  Writing details should include how, what, and when their animal's environment changed to cause the unique adaptation. 
Visual arts rubric is available on the last page of this guide.
Resources  
Behler. N. L. (1999). National Audubon Society first field guide: Reptiles. New York:
Scholastic.

Dudley, K. (1998) Alligators and crocodiles. Salt Lake City, Utah: Sagebrush.

Karapetkova, H. (1995) See you later alligator. New York: Red Wagon Press.

Strawn, M. A. (1997). Alligators: Prehistoric presence in the American landscape. New York: 

University Press

Digital images and information related to the lesson may be accessed using the following websites:

http://www.nps=ca.org/marine-and-coastal/marine-wildlife/alligator.html   

www.gatorsonthegeaux.com/gatorvision.htm 

www.art.com/asp/display-asp/_/id--7054/Alligator

www.woodlands-junior.kent.sch.uk/Homework/adaptation
www.uen.org/themepark/habitat/animal.shtml
www.prekfun.com/Preschool_Themes/Alligators/alligator_SongsPoems.htm
Title  

Rattles are Rhythm around the World!


Time Frame 
Four 30-minute art classes
Overview
Students identify where and how the visual arts were used in daily life and in communities around the world.  They explore ways artists get ideas (inspiration from nature, myth and legend).  By researching, studying, and producing a rattle, they recognize that the possibilities and choices in the processes of creating instruments. 

Standard
Aesthetic Perception

	Arts Benchmark


	Identify where and how the visual arts are used in daily life and in the community.
	VA-AP-E6


Foundation Skills
Problem Solving, Linking and Generating Knowledge 

Student Understandings 

Students develop an understanding that the visual arts serve multi-purposes, including aesthetics, form, and function, in both ancient and contemporary societies. In addition, students develop an awareness of the possibilities and solutions available to artists.
	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	39.
	Identify ways different cultures record their histories (e.g., oral, visual, written)  (H-1A-E3) 

	58.
	Describe aspects of family life, structures, and roles in cultures other than the United States  (H-1D-E1)


Interdisciplinary Connections 
As students research, study, and produce a rattle, they develop an awareness of how cultures recorded their histories and how the rattle played an important role in many cultures around the world.
Vocabulary   
bone dry, leather hard, slip, scoring, cross-hatching, clay  
Materials and Equipment 
slip
containers 

plastic bags 

glaze 

seeds, rocks, pebbles

handles

epoxy glue

clay tools (needle-point, knitting needle, fork, steel brush)

Amaco Mexican Pottery Clay 
Prior Knowledge  
Students are familiar with rattles. Also, students have experience manipulating clay.

Sample Lesson  

Students view art compositions to learn about how rattles may be incorporated into art works. The students also look at rattles made by contemporary artists and the Yokut Tribe’s cocoon rattles. The students look at a Native American dance, The Yaqui Deer Dance, where performers use rattles. This exercise will take approximately 30 minutes. 
This additional information provides background for assisting the students.

Throughout history, cultures from around the world have used rattles in both rituals and celebrations.  Rattles can be classified by use:  sacred (healing), ceremonial (such as in the snake ceremony to prevent snakebites) and meditative (clear the mind).  

In some Native American cultures, the rattle refers to the animal, plant, and mineral kingdoms. Examples of their representation include feathers or fur for the animal kingdom, rocks, or bones for the mineral, and wood, or berries for the plant kingdom.  Among the many variations of Indian rattles are gourds, turtle shells, and rawhide rattles. Most are filled with seeds or berries. The images used in the artwork which are placed on the rattles, vary with each tribe (Wikipedia, 2008).

Rattles are normally shaken rather than struck. They include vessel types, with loose rattling objects enclosed in a container; strung rattles, with small, hard objects tied together or to a handle; and frame rattles (Wikipedia, 2008).

There are rattle sticks that have been recently patented for the purpose of attracting animals for hunting.  The stick is described as having an elongated member with an outwardly extending flange at one end and a handle at the opposite end. It is supposed to mimic the sound of two bucks fighting. 

The ganza is a Brazilian rattle used as a percussion instrument, especially in samba music. The ganza is cylindrically shaped and can be either a hand-woven basket or a metal canister which is filled with beads, metal balls, pebbles, or other similar items. Those made from metal produce a particularly loud sound.  The hosho is a Zimbabwean musical instrument consisting of a maranka gourd with seeds, usually hota, or a net of beads around it. A smaller version of the hosho is made of a wild orange called a damba, tied together with sticks and filled with hota seeds or pebbles (Wikipedia, 2008).

Maracas, sometimes called rhumba shakers, are simple percussion instruments, usually played in pairs. They may also be made of leather, wood, or plastic. Often one maraca is pitched high and the other is pitched low. The instrument is of prehistoric Moroccan origin. The word maraca is thought to have come from the Tupi language of Brazil. Maracas are heard in many forms of Latin music and are also used in pop and classical music. They are considered characteristic of the music of Cuba, Puerto Rico, Colombia, Venezuela and Brazil. Maracas are often played at celebrations and special events. Maracas are also very popular with children and are commonly included in the instruments of the rhythm band (Wikipedia, 2008).

After viewing a variety of sources, lead students in a discussion of handmade rattles.  


What are some ideas you have to make a rattle?  

What materials can you use to make a rattle?  

What kind of rattle can easily be made with materials found in the classroom or the kitchen at home? 

What can be put inside of a rattle to make a sound? 

First, the students use a graphic organizer (view literacy strategy descriptions) to determine the design for the rattle. Using the graphic organizer, students categorize the rattle by purpose (meditation, ceremony, or sacred), type (vessel or strung), and inspiration (culture or geography) to create an original rattle.  Also, they research the culture of origin of the rattle and defend its design and purpose (30 minutes). 
Once the graphic organizer is complete, students create sketches of the rattle.  Students build and decorate the rattle based on the drawing. Though each rattle will be made from clay, it will reflect the shape and style of the rattle illustrated in the graphic organizer. For example, the gourd rattle can easily be duplicated in clay to resemble a gourd.

During the next exercise, students use air dry clay (no firing, necessary, such as, Amaco Mexican Pottery Clay) to create the shape of the rattle according to sketch (30 minutes). Shapes are hollow and uniformly thick at approximately 1/4", depending on the size of the rattle. 

Next, students place objects for sound (seeds, pebbles, or rocks) inside the rattle. They secure the shapes together by cross hatching (cross over lines), scoring (incising shallow grooves), and applying slip (creamy clay suspended in water). Apply wet slurry of clay over cross-hatched and scored area. Smooth all edges. 

The final exercise, students use a needle point tool, skewer, or sharp pencil, to carve designs in the clay rattle.  When the air dry clay is leather-hard (cool to the touch), they paint it. When the rattle is bone dry (completely dry), spray with acrylic varnish. Add feathers or other adornment, if desired.  Display rattles with the graphic organizer description. Students describe the rattle they have created including the purpose, type, and inspiration to classmates.

Sample Assessments   
 
Formative   

Creation of graphic organizer and sketches 

Completed rattle and oral description 

Does completed rattle and description reflect research outlined in graphic organizer?

Visual arts rubric is available on the last page of this guide.
Resources  
Digital images and information related to the lesson may be accessed using the following sources:

www.bhclaysmith.blogspot.com/2007/10/clay-rattle-slide-show.html

www.insects.org/ced4/peigler.html

www.artsmia.org/world-myths/viewallart/rattle_questions.html

http://www.absoluteastronomy.com/topics/Rattle_(percussion)  

www.metmuseum.org/
Title   

Viewing the Present through the Lens of the Past

Time Frame  
Three 30-minute classes 

Overview
Photographs are a tool for students to identify images and themes from the past.  Students view and discuss school themed photographic works.  They use the images to visually describe school life in the early 1900’s. 

Standard 
Historical and Cultural Perspective

	Arts Benchmarks

	Identify art images and themes from the past and present and discuss historical differences.
	VA-HP-E3


Foundation Skills
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 

Students gain an understanding of past school experiences and learn how the medium of photography can record history.  Students develop an awareness of the societal and cultural changes that take place over time.

	Grade-Level Expectations (GLEs) 

	Grade 3
	Social Studies

	50. 
	Describe family life at a given time in history and compare it with present-day family life  (H-1B-E1)

	51.
	Describe changes in community life, comparing a given time in history to the present  (H-1B-E2)


Interdisciplinary Connections 
Students use photographic works to compare and describe changes from the past to the present.
Vocabulary  
documentary photography, black and white photography
 Materials and Equipment 
Internet access, disposable or digital cameras (1 per group of 5 students), printer, screen

Prior Knowledge 
Students are familiar with using a camera.
Sample Lesson  

The following exercise will take approximately 30 minutes. This information is provided as background information.
The Federal Arts Project (FAP) was the visual arts arm of the New Deal.  The Works Progress Administration (WPA) was the largest New Deal agency, employing millions of people and affecting most localities. It was created in April 1935, by Presidential order, and activated with Congressional funding in July of that year. As part of their New Deal employment, Dorothea Lange and Walker Evans took pictures that have become icons of the American experience and an enduring record of life during that period.  The black-and-white photographs of the Farm Security Administration-Office of War Information Collection are a landmark in the history of documentary photography (Library of Congress 2008). 

Use the link to go to the Library of Congress’ website to show images of photographs. The following subjects are titles to specific images.  Enter them into the search field.  

Students view images related to school life:

Schoolteacher and children
Girls’ calisthenics at a high school
Children going home from school, Chillicothe, Ohio
Children saluting flag, Irwinville School, Georgia
School principal and children, Irwinville School, Georgia
Playground scene, Irwinville School, Georgia
Negro school, Destrehan, Louisiana;

Midday nap, nursery school, FSA (Farm Security Administration) camp, Harlingen, Texas
Automobile belonging to I.C.S. (International Correspondence School) student, Dubuque, Iowa 

As photographic images are viewed, lead students in a discussion.  
Students view the photos and describe what they see. 

Were the photographs taken recently? How do you know?

What do you see that is specifically different from what you might see today? Note the differences such as clothing, transportation, streets, school facilities, recreation, etc.
Record student responses on a graphic organizer (view literacy strategy descriptions) or chart by topic. Lead a group discussion about how the photographs are a form of historical documentation.
Students tour the school attempting to capture elements of their current school environment by photographing them.  They photograph other students in situations similar to those viewed in the WPA collection, i.e., on the playground, saluting the flag, naptime, students with the principal, etc.  The photographs are compared to the school photographs of the past. Divide students into groups of five and assign a camera and shot sequence (ex. Tommy 1-5, Sue 6-11, etc.). Download the photographs and prints images. If digital cameras are not used, print the images using a local developer (30 minutes).  (It is recommended that permission is obtained from the principal and cooperating teachers before this lesson.)
Once all film and/or images are developed, circulate photos taken on the school tour for students to view. Using the class-taken photos, students compare and contrast them with the photos they viewed during the earlier lesson (30 minutes). Students respond to the following questions:
How are these photos the same? How are they different? 

How has our use of photographs helped us to understand how life has changed over time? 

Students note aspects of the quality of the past and present photographs, including lighting, angle, color, and subject. The class photos are posted next to the timeline, illustrating the differences between past and present. The entire photo study will be presented on the class bulletin board in "A Lens into the Past" photo gallery.

Sample Assessments


Formative

Students identify specific works of art as belonging to particular times and places.

Students demonstrate how history, culture, and the visual arts can influence each other in making and studying works of art.

Students write simple comparison and contrast statements about the photographs in their learning logs. 

Visual arts rubric is available on the last page of this guide.
Resources  

Library of Congress. (2008). America from the Great Depression to World War II.  Retrieved May 7, 2008, from http://memory.loc.gov/ammem/fsahtml/fahome.html 
Title  

Starry Nights

Time Frame 
Two 30-minute art classes
Overview:
Students contrast and compare two paintings depicting starry nights by Vincent 

Van Gogh:  Starry Night and Starry Night Over the Rhone. They view works of art and express observations about how the elements and principles of design are used in the works. 

 

Standard

Critical Analysis  

	Arts Benchmark


	View works of art and express observations about how the elements and principles of design are used in the works.
	VA-CA-E1


Foundation Skills
Communication, Linking and Generating Knowledge 

Student Understandings 

Students observe how the elements and principles of design are used in visual arts.
	Grade-Level Expectations (GLEs) 

	Grade 3
	English Language Arts

	42.   
	Use active listening strategies, including:

· asking questions and responding to ideas/opinions
· giving oral responses, such as explanations of written and/or spoken texts (ELA‑4‑E5)


Interdisciplinary Connections 
Students actively listen to Van Gogh’s life story, and then ask and answer questions about his works of art. 

Vocabulary  
elements of design 
Materials and Equipment 
computer, printer, monitor and Internet access
Prior Knowledge 
Students know the elements of design (line, shape, form, color, texture).
Sample Lesson 
The following information about Vincent Van Gogh is provided as background information (30 minutes).  

Vincent van Gogh (1853 - 1890) spent his early life working for art dealers. After a brief spell as a teacher, he became a missionary worker. He did not embark upon a career as an artist until 1880. Initially, he worked only with somber colors, until he encountered Impressionism in Paris. He incorporated the brighter colors and style of painting into a uniquely recognizable style. He produced more than 2,000 works, approximately 900 paintings and 1,100 drawings and sketches, his last ten years.
The central figure in Van Gogh's life was his brother Theo, who continually and selflessly provided financial support. Van Gogh was a pioneer of what came to be known as Expressionism. He had an enormous influence on 20th century art. 

This information is provided as background information about the painting.

Van Gogh painted Starry Night while looking out his window at an asylum in France. The swirling style of Starry Night appears to come alive. Although Van Gogh frequently portrayed real settings in his paintings, art historians do not agree on precisely what stars and planets are being depicted in Starry Night. The original Starry Night painting hangs in the Museum of Modern Art in New York City.
Now, students look at two paintings by Vincent van Gogh featuring the night sky. Some of the following questions are asked about the work:
What do you see in this work?

Which elements of design do you see in this composition?

How did Van Gogh represent the stars in the night sky in this painting?

How do his stars differ from other pictures of stars by other artists you might have seen? 

Do they have points or are they spherical? 

Why do you think he painted halos around the stars and moon? 

Why do you think he included the tree?  

Why did he paint the picture with so much blue? 

How does he move your eye across the painting? 

Is the painting smooth or textural?  

What kind of strokes did he use?  

What do you think is the strongest visual element in the painting? 
The second painting is called Starry Night over the Rhone. 

Starry Night over the Rhone (1888) was painted at a spot on the banks of a river which was close to the house which Van Gogh was renting. The night sky and the effects of light at night provided the subjects for some of his more famous paintings, including Cafe Terrace at Night (painted earlier the same month).

The challenge of painting at night intrigued Van Gogh. The vantage point he chose for Starry Night over the Rhone allowed him to capture the reflections of the gas lighting across the glimmering blue water of the Rhone. The sky is illuminated by the Ursa Major (the Great Bear). In the foreground, two lovers stroll by the banks of the river.
Depicting color was of great importance to Van Gogh.  In letters to his brother, Theo, he often described objects in his paintings in terms of color. His night paintings, including Starry Night over the Rhone, emphasize the importance he placed in capturing the sparkling colors of the night sky and the artificial lighting that was new to the period.

The next exercise will take approximately 30 minutes. Students look at the two paintings and share observations about the settings in each of the paintings, as well as the representations of stars. Ask students:

How are the paintings different?  

How are they alike? 

Is the use of line direction the same or different?  

How about color? Texture?  

Are artificial light and starlight the same? 

Does having people in the painting change the mood of the painting?   

Students give their opinions on which picture they think is better or which one they like better and why. Students justify their answers orally using art vocabulary.  Download the copy of Starry Night.  Duplicate copies of the line drawing, and direct students in creating a variety of color schemes for the famous painting. Students display and critique the work.

Sample Assessments   
Formative

The student identifies how Van Gogh used the elements of design used in paintings.

The teacher evaluates student work based on the following rubric/grading scale/guide. Visual arts rubric is available on the last page of this guide.
Resources  
Digital images and information on Vincent van Gogh may be accessed using the following sources:
http://www.vangoghgallery.com/ 
http://www.vangoghgallery.com/painting/starryindex.html 
http://www.nga.gov/
http://www.vincentvangoghart.net/Starry-Night-over-the-Rhone.html 

Title  

Cartooning

Time Frame 
Four 30-minute art classes


Overview
Students explore the work of the cartoonist. They draw cartoon characters in their journals or sketchbooks while in the process of creating a six-framed comic strip.
Standards 
Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks

	Recognize professions in the visual arts and the role and status of the artist in various cultures and time periods.
	VA-HP-E5

	Maintain a sketchbook or journal, or develop a portfolio.
	VA-CE-E7


Foundation Skills
Communication, Resource Access and Utilization 

Student Understandings 

Students develop an understanding of the work of a cartoonist, an arts professional whose drawings have mirrored society throughout history. Additionally, students develop an appreciation of cartooning as a reflection of both contemporary and ancient cultures.

	Grade-Level Expectations (GLEs) –  Social Studies

	Grade  3
	

	          49.
	Identify ways different cultures record their histories (e.g., oral, visual, written) (H-1A-E3)


Interdisciplinary Connections 
Students study a cartoonist and draw their own cartoons; they record their own histories in visual and written form.

Vocabulary  
cartoonist, storyboard, light table, stylize, process 

Materials and Equipment 
pencils and erasers

black felt fine line markers

white copy paper (8 ½ x 11)

white card stock (8 ½ x 11)

colored pencil or marker

Internet access

Prior Knowledge 
Students use pencils and fine line markers to draw.

Sample Lesson 
After viewing, The World According to Peanuts, a Time magazine cover illustrated by Charles Schulz, students discuss the career of a cartoonist and how cartoons reflect today’s culture and language. The teacher poses some of these questions.

Who do you see in this picture?

What does this picture tell us about how we live?

Are these drawings simple? Explain.

Why is the head on the character larger than the bodies?

What is the difference between a comic strip and a comic book?

Do all cartoon strips have color?

What type of artist creates comic strips?

Do you know who created the Peanuts strip?

What do you like about the comic strip?

What would you change?

Provide the following information on the creator of the Peanuts cartoon, Charles Schulz.

Charles Schulz was the creator of the Peanuts comic strip. Born in 1922 in Minnesota, Schulz began drawing at an early age. He was a shy and isolated teenager and joined the service during World War II. Later, as an art teacher, he worked at art instruction and also did lettering for magazines. His most famous work was the Peanuts comic strip, the longest running syndicated comic (1950-2000).  He created Charlie Brown, Linus, Snoopy, Lucy, and the rest of the Peanuts characters. Charles Schulz died in 2000. 

After sharing the information with the class, the teacher poses the following questions for student response (30 minutes).  

Who is your favorite Peanut’s character? Why.

Why does a comic strip like Peanuts last fifty years? 

Discuss the steps an artist must go through to become a cartoonist.  Download the handouts in the resource section.  These handouts provide students with great ideas for cartooning (30 minutes).  Students start with the Cartoon Idea Starter which allows them to set up a scenario (an outline of a story giving characters, actions, and scenes.) 

Using the other handouts to develop the characters, students create three cartoon characters in their sketchbook or journal illustrating the scenario. When characters are established, students create a story line of actions and conversations (30 minutes). 

Students draw the cartoons using the comic strip template showing character, setting, story and events. First drawings should be done on white copy paper. When the final copy is ready, students transfer with pencil to cardstock using light table or window to lightly trace the drawing from the first copy. Fine line black felt markers are used to outline the pencil drawing on the cardstock.  If color is added, colored pencils or markers are used to color in the comic strip (30 minutes). 

Sample Assessments   
Formative  
The student will do the following:
Create a cartoon that is planned out, transferred, and filled in with black pen.

Demonstrate the use of lights to darks using only black felt tipped pen.

Describe the work of a cartoonist and his/her role in society.

Visual arts rubric is available on the last page of this guide.
Resources 
Digital images and information related to the lesson may be accessed using the following sources:
http://www.cartoonconnections.com/toonbulletin_4.htm
http://www.cartoonconnections.com/toonbulletin_2.htm
http://www.cartoonconnections.com/toonbulletin_1.htm
http://www.cartoonconnections.com/toonbulletin_3.htm
http://www.cartoonconnections.com/toonbulletin_6.htm
http://www.cartoonconnections.com/toonbulletin_8.htm
http://www.cartoonconnections.com/toonbulletin_5.htm
http://www.factmonster.com/biography/var/charlesschulz.html
http://www.ehow.com/how_16301_become-cartoonist.html

http://www.time.com/time/covers/0,16641,19650409,00.html 
Visual Arts Rubric 

3  Excellent/Outstanding 

2  Average/Satisfactory 

1  Needs improvement 

0  Non-participation 

points awarded _____  
1. Project complete with neatness of design

 

points awarded _____  
2. Student participation



 

points awarded _____  
3. Evidence of learning



 

points awarded _____  
4. Standards and benchmarks met


 

points awarded _____  
5. Correct use of materials/media


 

  Total points awarded _____ out of 15 points                              

Grading Scale Guide: 

13-15 Outstanding 

8-12   Satisfactory 

4-7     Needs Improvement 

0-3     Little or no effort/non-participation

Glossary
abstract – A style of artwork that is nonrepresentational of naturally occurring forms.
additive sculpture – The areas added to a sculptural form.

aesthetics – a particular theory or conception of beauty or art : a particular taste for or approach to what is pleasing to the senses.

allegory – A work of art where the characters are understood to represent other things.
analysis – Study of the use of elements in a work of art.

animation – Two-dimensional or graphic images that are made to appear as if they are moving.

architect – An artist who designs buildings
architecture – Art and science of designing and constructing buildings.

art critic – A career where a person judges artwork based on established criteria.
artifacts – Found objects created by human beings.

asymmetric – Artwork that looks balanced when the parts are arranged differently on each side.

background – The part of the scene or picture that seems far from the viewer.

balance – An arrangement of elements where the eye feels comfortable with the weight of like or unlike units of design.
base – The bottom of a sculpture.
batik – A method of hand-painting a fabric by covering parts that will not be dyed with removable wax.
bone dry – Describes pottery that has dried as much as possible before it is put in a kiln.
built environment – Objects that have been created by human hands. This concept is in opposition to the natural environment.
cartoonist – An artist who draws cartoons.
charcoal – A material that is used to create some drawings.
clay – A material that is used to create pottery and sculpture. 
coil – Long snake-like rope made of clay.
collage – Artwork where a piece of paper or other objects or materials are glued to a flat surface.

color – Element of art referring to the hues found in nature to enhance or distort a visual image.
color theory – A way to describe how the colors work together to create various effects.
color wheel – A chart of colors specifically arranged showing primary and secondary colors.

complementary colors – Colors opposite each other on the color wheel.
composition – Arranging objects/subjects so they have well-ordered relationships.

Contemporary – A style of art that has been produced since World War II.
contour drawings – Drawing in which only contour lines are used to represent subject matter.
contrast – The differences between two or more things, such as light color contrasting with dark color, large shape contrasting with small shape, etc.
critique – Assessment of a creative work with comments on good and bad qualities.

craft – Decorative objects that have a practical purpose.

creative – Making artworks or other things in a new way or different way – to be able to see and plan in ways that are unique.

cross-hatching – Technique for using crossed lines for shading.
decorate – To make something more attractive by adding nonfunctional features to it.
design – To plan or arrange parts of an artwork or object in a particular way.

digital image – A photograph, painting, or drawing that has been formatted to be seen on a computer.
drawing – Creating art using pencils, pens, crayons, markers or similar.
elements – The elements of visual art include line, shape, form, texture, and color.

embellish – To increase the beauty of something by adding ornaments or decorations.
emphasis – Principle of design that makes one part of a work dominant over the other parts. 
etching – The process of creating etched designs.

fine art – Refers to the decorative arts of dance, music, theatre, and the visual arts.

foreground – The part of the scene or picture that seems near the viewer.

form – Element of art that gives body to a work of art and moves it from the realm of pure design.
freehand drawing – Drawing without the aid of templates.
geometric shapes– Simple mathematical forms in design and decoration.
graphic design – Artistic and professional disciplines that focus on visual communication.

harmony – A principle of design where elements complement each other.

idea – A mental image that reflects reality.

illusion – A mythical perception of reality.

illustrator – An artist that creates pictures that accompany printed, spoken, or electronic text. 
imagination – A mental image or idea; the ability to deal creatively with reality. 

Impressionism – A style of art in which the main idea is to show changes in light and color of scenes.
installation art – A style of art that challenges the traditional boundaries of the visual arts.

invention – A thing that has been created that did not previously exist.
judgment – An opinion formed after consideration.

landscape – A selected site of environment  as a painting inspiration. 
leather hard – A description of clay ware which is partially dry and is tough enough to handle, but not ready to fire.

light design – The plan for light within a building.
light table – A table used by an artist that has a light underneath it.
limner artists – An artist that draws or paints by outlining objects.
line – Element of art that has one dimension and is the path of a moving point. 
media – Material used to make art.
middle ground – The area between the foreground and the background.

mixed media – A combination of two or more media. 

mobile – Sculpture in which shapes are balanced to move freely in the air currents.
mosaic – Pictures made with small pieces of glass, stone, or tile.
negative space – Areas of a surface that are empty or unoccupied by definite shapes or form.

organic shapes – Shapes that appear in nature.
painting – Creating art using paint.
pattern – A choice of lines, colors or shapes that are repeated over and over in a planned way.

perspective – A way of creating the illusion of space or depth on a two-dimensional surface.

photogram – A photographic image made by placing an object on or near a piece of light-sensitive paper and exposing it to light.
photography – A technique of capturing optical images on light-sensitive surfaces. 
pinch pots – A method of pinching clay to form an opening that will become a pot.
Pop Art – Style of art, which focused on familiar images such as comic strips and supermarket products in an honest and open manner.

portfolio – A collection of art by an artist.
portrait – Image of a person. Typically the face or upper body.
positive space – Surface occupied by definite forms or shapes, quite often the subject of the study.

primary colors – Colors that are pure and cannot be mixed, i.e., red, yellow, and blue.
principles of design – Include concepts such as balance, contrast, emphasis, rhythm, reception, variety, proportion, unity, and harmony. 

process – The series of actions that an artist goes through to create original works.
proportion – The harmonious relationship of one part to another or the whole.

public art – Art created for a public audience.

quilt – A style of art involving the placement of fabric.
repetition – A principle of design in which a single element appears repeatedly.
rhythm – A principle of design referring to the arrangement of parts of an artwork that seem to have movement or repetition. 

scoring – A notch cut onto a surface.

scratchboard – A board coated with impermeable white clay and covered by a layer of ink that is scraped in patterns revealing the white surface.
sculpting – Art of creating a three-dimensional piece by either chipping away material or heaping material together.
sculptor – An artist that creates art by sculpting.
sculpture – A three-dimensional work of art.
secondary colors – Colors that can be mixed from two primary colors.
self-portrait – An image created to visually represent how the artist views himself or herself.

shade – The darkness of colors, usually made by adding certain amounts of black.
shape – Element of art that is created when a line meets or crosses itself and encloses a space. 

sketch – A rough drawing without detail used as a reference for a later work.
sketchbook – A book where an artist keeps ideas and notes to be used in future work.
slip – Liquid clay used for decorating/casting/ attaching pieces of clay. 

space – Element of art referring to the interval between shapes or other units of design.

split complementary – A color plus the two hues next to that colors complement.
still life – A group of objects arranged in a manner pleasing to the eye.

storyboard – A sequence of sketches arranged to tell a story.
stylize – To design something in a particular artistic style.
symbol – Lines, shapes, or colors that have a special meaning. 
symmetrical – Artwork that looks balanced when the parts are arranged similarly on each side.

symmetry – Parts of a design that are arranged the same way on both sides of an imaginary middle line. 
technique – A special way to create artwork, a way of using media.
tempera – An opaque water-based paint.

texture – Element of art referring to the quality of a surface. Can be felt or illusionary.
theme – A distinct and unifying idea, the message or emotion that the artist is conveying.

three-dimensional – Forms having height, weight, and depth. 
tint – A light color usually made by adding white to the pure color.
two-dimensional – Artwork that is made on a flat surface and is measured in only two ways, height and width.

unity – Principle of design where the quality of having all the parts look as if they belong together.

value – The lightness or darkness of a color.

variety –  Having different kinds of colors, lines, and shapes, etc. 
viewfinder – A device on a camera that allows one to see what is being photographed. 

VISUAL ARTS

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Explore and identify imagery from a variety of sources and create visual representations

(2, 3)
	Demonstrate art methods and techniques in visual representations based on research of imagery

(2, 3)
	Produce works of art that successfully convey a central theme based on imagery, ideas, feelings, and memories

(1, 2, 3)

	Benchmark 2
	Explore and discuss techniques and technologies for visual expression and communication

(1, 2, 3)  
	Select and apply media, techniques, and technology to visually express and communicate

(1, 2, 3)
	Apply a variety of media techniques, technologies, and processes for visual expression and communication
(1, 2, 3)

	Benchmark 3
	Use art vocabulary and the elements and principles of design to convey the language of art (create and discuss own artwork) 

(1, 2, 3)
	Use the elements and principles of design and art vocabulary to visually express and describe individual ideas

 (1, 2)
	Use the elements and principles of design for individual expression while exploring compositional problems

 (1, 2)

	Benchmark 4
	Experiment to create various art forms, including art forms from other cultures

(2, 3, 4)
	Develop skills in creating various art forms, including art forms from other cultures

(2, 3, 4)
	Produce a visual representation of ideas derived through the study of various cultures and art forms

(2, 3, 4)

	Benchmark 5
	Draw on imagination, individual experience, and group activities to generate ideas for visual expression

(1, 4, 5)
	Produce ideas for art productions while engaging in individual and group activities

(1, 2, 5)
	Produce imaginative works of art generated from individual and group ideas

(1, 2, 5)

	Benchmark 6
	Identify relationships among visual arts, other arts, and disciplines outside the arts

(1, 4)
	Understand and visually express relationships among visual arts, other arts, and disciplines outside the arts

(1, 2, 4)
	Produce works of art that describe and connect art with other disciplines

(1, 2, 4)

	Benchmark 7
	Maintain a sketchbook or journal, or develop a portfolio

(1, 2, 3)
	Maintain a sketchbook or journal and develop a portfolio

(1, 2, 3)
	Maintain a sketchbook or journal and develop a portfolio

(1, 2, 3)


VISUAL ARTS

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use elements and principles of design and basic art vocabulary for expressing responses to the work of others

 (1, 4, 5)
	Use elements and principles of design and expanded art vocabulary for responding to the aesthetic qualities of various works

(1, 4)
	Use advanced art/design vocabulary for responding to the aesthetic qualities of various works

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of visual arts

(1, 4, 5) 
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of art as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Explore the beauty in nature and discern images and sensory qualities found in nature and art

(1, 2)
	Perceive the aesthetic value and influence of organic forms and the natural environment as reflected in works of art

(1, 2, 4)
	Use analogies, metaphors, and other descriptors to describe interrelationships in works of art and nature

(1, 2, 4)

	Benchmark 4
	Recognize that there are many possibilities and choices in the processes for designing and producing visual arts

(2, 3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to the art world

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression

(1, 4)



	Benchmark 5
	Participate in guided inquiry into the basic question “What is art?” and share personal feelings or preferences about various works

(1, 2, 4)
	Discuss the question “What is art?” and express intuitive reactions and personal responses to various works

(1, 4) 
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward visual work

(1, 2, 5)

	Benchmark 6
	Identify where and how the visual arts are used in daily life and in the community

(1, 2, 4)


	Describe the use and value of the visual arts in daily life, the workplace, and the community 

(1, 2, 4)
	Integrate knowledge of the visual arts in the total environment to understand the arts within a community

(2, 4, 5)


VISUAL ARTS

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the subject, basic style, and culture represented by various works of art

(2, 4)
	Identify and classify works of art by their subject, style, culture, and time period

(2, 4)
	Analyze specific styles and periods of art in relation to prevailing cultural, social, political, and economic conditions

(2, 4, 5)

	Benchmark 2
	Recognize universal symbols and how works of art communicate a universal language

(1, 4, 5)
	Understand how works of art cross geographical, political, and historical boundaries

(2, 4)
	Analyze how works of art cross geographical, political, and historical boundaries

(2, 4)

	Benchmark 3
	Identify art images and themes from the past and present and discuss historical differences

(1, 2, 4)
	Understand the meaning and significance of ideas, themes, and messages in works of art from the past and present

(2, 4)
	Compare and contrast ways art has been used to communicate ideas, themes, and messages throughout history

(1, 2, 4)

	Benchmark 4
	Identify media used in works of art throughout history and recognize the importance of available resources

(2, 3, 4)
	Distinguish media and techniques used to create works of art throughout history

 (2, 3, 4)
	Analyze materials, technologies, media, and processes of the visual arts throughout history

(2, 3, 4)

	Benchmark 5
	Recognize professions in the visual arts and the role and status of the artist in various cultures and time periods

(2, 4)
	Describe and compare careers in visual arts and the role and status of the artist in various cultures and time periods

(1, 2, 4)
	Investigate and assess roles, careers, and career opportunities in the visual arts

(2, 4) 



	Benchmark 6
	Recognize great artists and works of art that have shaped the history of art

(2, 4)
	Identify major works of great and influential artists and recognize their achievements

(4, 5)
	Identify representative visual artists of various cultures and compare their lives, careers, works, and influence

(1, 4)


VISUAL ARTS

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.
	
	K–4
	5–8
	9–12

	Benchmark 1
	View works of art and express observations about how the elements and principles of design are used in the works

(1, 4)
	View works of art and analyze how artists use design elements and principles to achieve an aesthetic effect

(2, 3, 4)


	Apply knowledge of design elements and principles to analyze, compare, or contrast the composition of various works of art

(2, 4)



	Benchmark 2
	Identify images, colors, and other art elements that have specific meanings in cultural contexts

(1, 4)
	Analyze and interpret art images for their symbolic meaning, purpose, and value in place and time

(2, 4)
	Compare and contrast symbolism as used in works of visual art from different cultures and time periods

(1, 4)



	Benchmark 3
	Express and explain aesthetic judgments about the created (built) environment

(1, 2, 4)
	Express and justify aesthetic judgments about the created (built) environment

(1, 2, 4)
	Critique the design of structures or areas in the created (built) environment based on aesthetic criteria

(1, 2, 4)



	Benchmark 4
	Express and explain opinions about visual works of others using basic art vocabulary

(1, 4)
	Critique works of art using expanded art vocabulary

(1, 4)
	Critique works of art using advanced art vocabulary

(1, 4)



	Benchmark 5
	Express interpretations about works of art and give supporting reasons

(1, 4)
	Develop interpretations about works of art and give supporting reasons

(1, 4)
	Develop and justify personal interpretations of works of art based on information from inside and outside the work

(1, 2, 4)


LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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