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Title      
Sorting it Out: An Investigation of Movement

Time Frame 
45 minutes

Overview 
Students explore the meaning of the terms “locomotor” and “non-locomotor” and identify basic movements of each type by sorting the movements and categorizing them correctly.

Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Understand the elements of dance and apply expanded dance vocabulary
	D-AP-M1

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary
	D-CE-M2


Foundation Skills

Communication, Linking and Generating Knowledge

Student Understandings 
After exploring the element of movement, students use an expanded dance vocabulary when discussing locomotor and non-locomotor dance movements.  Students identify basic dance movements and classify these movements as either locomotor or non-locomotor.
Vocabulary  

locomotor, non-locomotor movement

Materials and Equipment 
movement cards, T-Chart

Prior Knowledge

The students have some experience with moving safely in the classroom.

Sample Lesson  

Opening Discussion (approximately five minutes)

Pose the question, “What is a locomotor movement?”  Record students’ suggestions on the board.  Ask students, “What is a non-locomotor movement?”  Record students’ answers on the board.  Inform students that they will be exploring both locomotor and non-locomotor movements.  At the end of the investigation, the students create rules to define each of these movement types.  

Activity (approximately 20 to 25 minutes)

Pass out a movement card to every student.  A movement card is a note card with one of the movements written on it.  Movement examples are listed below:

· Locomotor: walk, run, hop, jump, leap, gallop, slide, skip, roll, crawl, climb 

· Non-Locomotor: bend, twist, stretch, swing, sway, reach, stretch, press, punch, poke, hold, lift, push, pull

Create a T-chart for the front of the classroom.  (Consider using a big piece of poster board and divide it into two columns:  “locomotor movements” and “non-locomotor movements.”)  Have each student stand up and share his/her movement with the class.  Students place their movement cards in the column they feel appropriate for that movement.  

Closing Activity/Discussion (approximately 15 minutes)

Once the entire class has categorized their movements, finish the lesson by having the whole class go through the movements and explore them for a few minutes.  Ask questions such as:  Why do you think “run” is a locomotor movement?  What makes “pressing” a non-locomotor movement?  Invite students to change their selections if necessary.  See if students have discovered a way to define locomotor and non-locomotor movements based on their activity.  As a class, create and record rules for each of these types of movements.   See if students can uncover the rule behind each movement.  Ultimately, students should discover that
· Locomotor movements: movement through space involving a change of location; moving from one point to another; a moving base involving a progression of relocation of the body in space 

· Non-Locomotor: movement occurring above a stationary base; movement of the body in one place around its own axis

Post class-generated definitions in the classroom for reference during the remainder of the year.

Sample Assessments  

Formative 

Observe the discussion, exploration, and classification of movement.
Resources

Gilbert, A. G. (1992). Creative dance for all ages: A conceptual approach. VA: American Alliance for Health Physical.

Chappelle, E. (2000). Contrast & continuum: Music for creative dance. Vols. I-IV. [CD]. Seattle, WA: Ravenna Ventures. (Contains a wide variety of music styles, sounds, and contrasts in tempo and texture.)


Title       
Morphing the Concepts of Beauty from One Culture to the Other

Time Frame 
45-50 minutes

Overview 
Students view photos of dancers from different cultures. They work in small groups to create a dance using the photos as a source of inspiration. The students will use a learning log to document the process of creating a dance.

Standards

Aesthetic Perception and Creative Expression

	Arts Benchmarks

	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person.
	D-AP-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation skills

Communication, Linking and Generating Knowledge, and Citizenship

Student Understandings 
After viewing dance photos from different cultures, students discuss personal preferences and recognize that concepts of beauty differ from culture to culture and that taste varies from person to person. They demonstrate the ability to use dance as a language and means of communication.

Vocabulary  
morphing, locomotor movement (e.g. walk, run, skip, hop, gallop, leap ), hula, flamenco, modern dance, gesture, variety, contrast, rhythmic patterns, originality, elements of dance (space, time, Energy)

Materials and Equipment 
TV/VCR/DVD, photographs of dancers from different cultures, percussion instruments, books, music for selected cultures
Prior Knowledge

Students understand and are familiar with vocabulary words. Students have experience with working cooperatively in small groups to solve movement problems.

Sample Lesson  

Upon entering the classroom, students view posters and/or photos displayed of dancers from three different cultures (e.g., Hawaiian Hula, Spanish-Flamenco, and Modern Dance)

As a warm-up/motivational activity, instruct students to sit in their personal space in a folded-leg position.  Have a 15 minute directed discussion with students to explore their reactions to the pictures of dancers from various cultures. Instruct students to document their observations in their learning logs (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings.

Divide students into groups of four to six.  Using the three pictures of dancers from different cultures as a source of inspiration, instruct students in each group to create an eight-count movement phrase for each culture.  Give the students 15 minutes to create their movement phrase.  The phrases reflect each group’s interpretation of what “beautiful movement” would look like in that particular culture.  The criteria for the completed composition is to morph one movement phrase from one culture into the next, incorporating smooth transitions and creating an ending shape. 

At the end of the class period, each group shares their completed piece with their peers.

Sample Assessments  
Formative 

           
Check the students’ comprehension through the brainstorming activity as well as the question- and-answer portion on how the concept of beauty and language of movement differ from culture to culture.

Resources

For images/pictures of dancers from different cultures go to Google Images.

Title       
Creative Awareness through Choreographic Forms

Time Frame 
One 55-60-minute class period

Overview 
Students demonstrate an awareness of various new ideas, possibilities, options, and situations pertaining to creating dance by improvising movements in an ABA form. They document the process of creating their dance in their learning log.

Standards
 
Aesthetic Perception and Creative Expression     

	Arts Benchmarks

	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance.
	D-AP-M4

	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases.
	D-CE-M4


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students explore various locomotor movement sequences and phrases in small groups.  They use improvisation to create various new ideas, possibilities, options, and situations pertaining to creating dance. They create choreography by using the ABA choreographic form incorporating the locomotor movement phrase into the completed dance. The students document the process of creating their dance in their learning log.

Vocabulary  
choreographic forms, structure, phrase, locomotor movement (walk, run, hop, skip, leap, crawl, jump, gallop), levels, shapes, transition, improvisation, enhance

Materials and Equipment 
percussion instruments, elements of dance, choreographic forms, and a list of locomotor movements posted on the wall or written on the board

Prior Knowledge

Students understand and are familiar with vocabulary words. They have experience working cooperatively in small groups to solve movement problems.

Sample Lesson  

Introduce the students to the choreographic forms listed at end of the previous lesson.  Students document the definitions in their learning log, a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings. After a short discussion about the definitions of each of the choreographic forms (reference material follows), students focus on the ABA choreographic form (15 minutes).  
Divide students into rows of six. Students move across the floor in a simple ABA phrase: Walk for four counts, jump for four counts, and return to walking for four counts. The students are to repeat the phrase until it takes them completely across the floor.  Repeat the ABA movement phrase with students improvising arm movements. Repeat the ABA movement phrase improvising levels and directional changes (20 minutes).

Divide students into groups of four to six.  The students select locomotor movements, directional changes, and levels from those they discovered earlier using improvisation.  Students create a 24 count dance using the ABA choreographic form.  At the end of the class period, each group shares the completed piece with their peers (25 minutes).

Sample Assessments  
Formative 

            Assess student comprehension through learning logs as well as group participation.

Observe students demonstrating awareness of new ideas, possibilities, and options while creating the 24-count dance.

Resources

Information about creative movement and dance can be found at the following websites.

http://library.csusm.edu/subject_guides/visual_and_performing_arts/dance/choregraphy.asp
http://www.surrey.ac.uk/NRCD/
http://www.ndeo.org/
http://movement.nyu.edu/index.html
http://www.pbs.org/wnet/freetodance/
STRUCTURE AND CHOREOGRAPHIC FORMS

Dances may be structured in several ways. Often dances are structured by the music. Many of the terms for choreographic forms are taken from music terminology. Whether music is used is irrelevant to the structuring of choreographic forms. Here are some of the more popularly used choreographic forms.  (A music educator can offer additional examples.)

CANON
A canon or round can be described as singing “row, row, row your boat” in parts, but using movement in place of or along with lyrics. This structure works well with young children as well as older ones because they have less material to remember; they are familiar with this musical pattern; and a little choreography goes a long way, i.e., one movement pattern is continually repeated.

ABA
The A B A format can be described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

RONDO
A rondo can be described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), as the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

THEME and VARIATION
The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

NARRATIVE
The narrative choreographic form tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

COLLAGE
The dance form known as collage consists of pieces of movement that are often unrelated but have been brought together to create a whole.
Title       
Moving to the Native Beat


Time Frame 
Four 30-45-minute class periods

Overview 
Students work in small groups to compose a dance routine in the likeness of a Native American totem pole inspired by the Pacific Northwest Indians.  During this process, students explore behaviors of a creator, performer, and observer.

Standards 

Aesthetic Perception and Creative Expression

	Arts Benchmarks

	Identify and discuss appropriate behaviors for creators, performers, and observers of dance.
	D-AP-M5

	Demonstrate self-monitoring and effective use of space.
	D-CE-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
The students discuss, identify, and explore appropriate behaviors as creators, performers, and observers of dance. Using the Native American totem pole as an inspiration, they create a short dance in a group of four or five students.  The students display their understanding of the role of a performer by performing for their peers in the classroom.  They exhibit appropriate audience behavior when observing the dances of other groups. 

	Grade-Level Expectations (GLEs) 

	Grade 5
	Social Studies

	27.
	Identify and compare historic Indian groups of the West, Southwest, Northwest, Arctic, Great Plains, and Eastern Woodlands regions at the beginning of European exploration (H-1B-M1)


Interdisciplinary Connections

Students respond to information about various Native American tribes who built totem poles by creating a short dance study.  Lesson may also be used with Comprehensive Curriculum, Grade 5, Social Studies, and Unit 2. 

Vocabulary

space (high, medium, and low), locomotor, non-locomotor, movement sequence, creator, choreographer, performer, observer

Materials and Equipment 
images of totem poles, two chairs for each group, dance composition books for each student, performance rubric, board for brainstorming, display of the meanings behind each animal, tribal music selection

Prior Knowledge

Students have experience with use of space (high, medium, and low) employing locomotor and non-locomotor movements. Students have experience with working cooperatively in small groups to solve movement problems.  Students have demonstrated the ability to work safely with classroom materials. They have been reminded of proper safety procedures when using chairs as part of dance equipment.
Sample Lesson  

Upon entering the learning set, students form three groups according to the assigned roles of creators, performers, and observers.  Lead a discussion with students allowing them to explore the definitions of these roles. The discussion begins with a three-minute silent reflection on how the students define each role.  Assign one role to each group.  Students sit in circles and quietly brainstorm behaviors that fit each role.  Assign a student to record the group- generated list of behaviors.  (Observers may assume the additional role of critics.  The critic describes each performance using the elements and principles of design present in each dance.  It is through this description that they develop opinions about the dance.)  Students experience each of these roles as the lesson develops (approximately 15 to 20 minutes).

Within the assigned groups, students observe symbols of totem poles displayed in the classroom, along with images of Native American totem poles from the Pacific Northwest.  In their groups, students predict what stories were being told by Pacific Northwest Native Americans who created totem poles.  As a class, students listen to the meanings ascribed to each symbol.  Each of the following serves as exemplars: 


Badger

Ability to reach a desired goal



Bear

Strength; inner power to perceive one’s circumstances



Coyote

Ability to laugh at oneself; inner humor



Turtle

Long and meaningful life



Wolf

Teacher; pathfinder

During the remainder of the first class period and two consecutive classes, assign students into groups of four or five, balancing each group according to physical size.  Each group assembles two identical or similarly sized chairs.  The groups then choose animals which will inspire their totem pole dance.  Students observe that if they stack themselves in height order, using the chairs, their group can create a human totem pole.  Each person or group of people may represent an animal.  Allow students two to three class periods to choreograph a dance sequence.  Each sequence includes the formation of a totem pole shape, an exit from the shape, and a reformation of the totem pole shape.  Each student creates and contributes eight counts to the group dance, using inspiration from the animals as well as incorporating levels and locomotor or non-locomotor movements.  The combined dance phrases contain all low, medium, and high levels and a minimum of two locomotor and two non-locomotor movements.  Students are given a Native American piece of music, such one listed in the resources, for the performance.  

At the end of the choreography time, each group performs its informal dance composition for their peer critics.  Students practice good observation techniques (space, variety, contrast) such as the ones created in the brainstorming activity during the first class.  After each group has performed, students write about the experience while performing each of the roles (creator, performer, and observer) in their learning logs (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings.  Student prompts include writing about what they liked and disliked about each experience (approximately 45 minutes). 

As an extension of this lesson, students select other animals and present a dance based on the characteristics which they ascribed to them. 

Sample Assessments  
Formative 

Assess students through their brainstorming activity as well as the question-and-answer portion during the beginning of the lesson through an instructor-guided reflection.  As the lesson progresses, group creativity is documented as they choreograph their routines (interaction log).

Summative 

At the conclusion of the lesson, groups will evaluate their dance sequence performance via rubric. Instructor modification or affirmation will be documented.  Students may be individually assessed using their learning log entries in a simple check for completion.

Resources

These websites contain information and activities about Native Americans and their cultures.  They show how to make totem poles and other Indian activities.

http://nativeamericans.mrdonn.org/index.html
http://www.manataka.org/page30.html
 
http://www.enchantedlearning.com/crafts/na/totempole
The following site contains a glossary of dance terms.


School Improvement in Maryland. (1997). Maryland State Department of Education Dance Glossary. Retrieved April 2, 2008, from http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf 

This CD contains a wide variety of music styles, sounds, and contrasts in tempo, texture, and much more. The content is suitable for students. The selected song is ideal for this lesson plan:

Chappelle, E. (2000). Totem pole.  On Contrast & Continuum: Music for Creative Dance, Vol. IV [CD]. Seattle, WA: Ravenna Ventures.
Sample Assessment Rubric

5th Grade Native American Totem Pole Dance Rubric

Students  __________________________________________________________

	Points Per Skill
	0

Unacceptable
	1

Acceptable
	2

Target

	Levels


	The sequence contained only one level of dance.
	The sequence contained two levels of dance.
	The sequence contained three levels of space.  (high, medium, and low)

	Locomotor Skills

(Movement through space involving a change in location)


	Students did not use any locomotor movements in their dance and stayed in one place.


	Students incorporated one locomotor movement in the dance.
	Students incorporated two locomotor movements in their dance.

	Non-Locomotor Skills

(Movement occurring above a stationary base; movement of the body around its own axis)
	Students did not use any non-locomotor movements in their dance.


	Students incorporated one non-locomotor movement in their dance.
	Students incorporated two non-locomotor movements in their dance.

	Knowledge of Choreography


	Students have no idea about what comes next in the choreography.
	Students somewhat know what comes next in the choreography, but look to their peers for direction.


	Students know what comes next in the combination and make two or fewer mistakes.

	Performance

	Students express none of the generated behaviors.


	Students express one of the class’s generated behaviors for performer qualities.
	Students express two or more of the class’s generated behaviors for performer qualities.

	Total Score 


	_______   /10


Title       
If Dance Were…

Time Frame 
Two 45-minute class periods
Overview 
Students explore what dance is through inquiry and discussion.  They complete an activity entitled “If Dance Were…” to create a personal basis for what dance means to them and to perform movements about their writing for peers.

Standards
 
Aesthetic Perception and Creative Expression 
	Arts Benchmarks

	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance.
	D-AP-M6

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Understand and express relationships among dance, other arts, and disciplines outside the arts. 
	D-CE-M6


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing, experiencing, and discussing various dance works from a variety of cultures and styles, students respond to the question, “What is dance?” They perform their free verse poem around that question and express intuitive reactions and personal responses to dance.

	Grade-Level Expectations (GLEs) 

	Grade 5
	English language arts  

	11 c.
	Use knowledge of the distinctive characteristics to classify and interpret

elements of various genres, including: poetry (e.g., lyric, narrative)

(ELA‑6‑M3)


Interdisciplinary Connections

Students use prior knowledge about poetry and free verse to create a dance poem, which they perform while utilizing their presentation skills.

Vocabulary  
culture, free verse
Materials and Equipment 
handout with outline of free verse poem, chalk or dry erase board

Prior Knowledge

Students recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance.

Sample Lesson  

On the board, have a graphic organizer (view literacy strategy descriptions) drawn with the question, “What is dance?” written in the center.  Begin the discussion by posing the question, “What is dance?”  Ask students to contribute thoughts and ideas about what dance means to them.  As students contribute suggestions, draw extensions from the center of the graphic to record their suggestions.  Some possible prompts can include the following:

· How do you start making a dance?

· What do you need to dance?

· What types of dance are you familiar with?

· Is there anything you need to do before you dance?

Explain that dance means something different to each person.  For some people in the Hawaiian culture, dance can be religious or tell a story.  For people in other countries, dance could be used to mourn or celebrate a person or an event.  Either way, we as dancers need to realize that our perceptions about dance are neither right nor wrong, and each opinion is different and unique from one person to the next.  Have students complete the following free verse dance poem in their learning logs, a notebook that they keep to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings.  They have seven minutes to create their own personal description about what dance is to them.  

· If dance were a color, it would be __________________________
because…

· If dance were a type of weather, it would be__________________
because…

· If dance were an emotion, it would be _______________________
because…

· If dance were an animal, it would be ________________________
because…

· If dance were a plant, it would be __________________________
because…

Give students seven minutes after completing their free verse dance poem to generate movements, pantomimes, and gestures for each of the verses.  Direct them to record these movements in their learning logs. Have them share their poem and movements with the rest of the class.  
During the remainder of time, students express intuitive reactions and personal responses to their dances and the dances of others.  These responses are recorded in their learning logs.
Sample Assessments  
Formative 

Question and answer used during the offering of ideas for the question, “What is dance?”

Summative 

Students perform their ideas and movements that they created with the statements, “If dance were…” and turn in their final handout or learning log.

Resources
DK Publishing (2005). Dance (DK eyewitness books). New York: DK Publishing.

Title       
Dance What You Feel

Time Frame 
One 45-minute class period

Overview 
Students participate in a class discussion by recognizing and describing that dances can generate certain moods or feelings based on the incorporation of technical dimensions. Students observe peer performances and write to describe the sensory, emotional, and intellectual impact of the work.

Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Describe the sensory, emotional, and intellectual impact of works of dance.
	D-AP-M3

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students discuss what moods and emotions are and how they have experienced such emotions.  Either individually or in groups, students create a short dance or pose that conveys a specific mood or feeling.  Classmates serve as observers for peer performances and write about how those works made them feel along with how their peers used choreographic form and dance elements to portray a specific mood or emotion.  Students finish the class by sharing and discussing their individual observations.

Vocabulary  
technical dimensions, choreographic forms, elements of dance, space, time, Energy, mood, theme

Prior Knowledge

Students should be aware that dance can evoke emotions and feelings.  They know that dance can have a theme or mood.  Students should be aware that technical dimensions can help to portray that theme or mood.  They have working knowledge of choreographic form and dance elements to be able to recognize them in the works they are viewing.

Sample Lesson  

Dances are sometimes choreographed to evoke a particular feeling or mood.  Have students generate a list of feelings or moods that they have either experienced personally or seen in an actual dance performance.  Students need to describe what a dance might look like if it were to convey each mood (approximately seven minutes).  The following questions can be used as prompts:

· What type of music might be used?

· What type of costumes might reflect this mood?

· How could the lighting be used to reflect this mood?

· What other technical dimensions could be used to reflect a mood?
Give students seven minutes to brainstorm these feelings or moods that they want to convey as well as how they might present these moods in their learning logs (view literacy strategy descriptions).  They describe how space, time, and Energy can be used to demonstrate that mood. Students may work individually or in groups to create a short dance or pose. Call upon students to perform the short dance or the pose that conveys the specific mood or feeling.
Next, invite students to volunteer to share their mood or feeling with the class.  Observers must identify the primary mood or emotion being conveyed by the given dance or pose and then write a short description about what that pose or dance made them think and why.  Encourage students to include specific choreographic forms or technical dimensions observed that made them feel the way that they did (approximately 10 minutes).  Allow students approximately five minutes to write after each performance.  

To conclude the lesson, students share their writings for a class discussion.  Remind students to identify the primary mood or emotion that was conveyed.  Have students identify moods or emotions that were used often and why they feel these moods or emotions were used more than others.  Students must also include in their observations and discussions the choreographic forms being used (approximately 10 minutes). 

Sample Assessments 

Formative 

Teacher observation and class discussion will be used.

Learning log entries contain descriptive entries of how space, time, and Energy were used to demonstrate each short dance or pose.

Title       
Celebrate Good Times, C’mon!

Time Frame 
Two 45-minute class periods

Overview 
Students discuss what a celebratory dance is and examine a celebratory dance from another culture.  Students learn the dance of that culture and perform it for their peers.

Standards
Historical and Cultural Perspective and Creative Expression

	Arts Benchmarks

	Identify and discuss universal themes exhibited in dance from various cultures. 
	D-HP-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
After discussing themes based on dances from our own culture in Louisiana, students examine a dance from another culture with the same theme.  They identify universal themes exhibited in the dance, as well as characteristics and qualities that support that theme.  Students learn the dance and perform it for their peers.

Vocabulary  
culture, theme
Materials and Equipment 
TV, VCR/DVD, media of particular dance being examined

Prior Knowledge

Students recognize universal themes in dance and understand that dance communicates a universal language.

Sample Lesson  

Discuss how various cultures use dance to communicate universal themes.  Introduce the concept of celebratory dances to the class and ask students what types of dances are done in Louisiana that convey this theme.  Some options to mention are dances at Mardi Gras (mambo, second line, parade dances) and wedding dances (bride/groom, bride/father, groom/mother).  If students know a regional example of a dance, invite them to share it with the class.  Inform students that celebratory dances are not only native to Louisiana and the United States but to cultures across the world.  These dances are for more than carnival season and marriages but also for many events that are important to various cultures (approximately ten minutes). 

Have students watch a video clip of the Israeli ethnic dance called the Hora.  Once the clip is complete, ask students to offer reasons why they think this dance is a celebratory dance.  Invite students to make conjectures as to what the dance is celebrating.  Discuss the dance’s culture, origin, and means for celebrating.  Have students offer suggestions of dances in the United States that might be similar to this particular dance (approximately ten minutes).  

Follow the discussion by teaching the students how to do the Hora.  A good resource for teaching this dance is Multicultural Folk Dances Vol. 1.  This book describes the routine exactly as it is to be taught.  It is accompanied by a video of the performance that students can watch as an example during discussion (approximately 20 to 25 minutes).

Use the second class period to review the dance and have students perform for their peers (35 minutes).  

Remind students that celebratory dances are not only native to Louisiana and the United States but to cultures across the world.  Students record examples of how space, time, and energy are used to create dances that communicate sadness in their learning logs.  Inform them that although various cultures may communicate these themes in various different ways, each form of communication is special and unique (approximately ten minutes).

Sample Assessments  
Formative 

Class discussion regarding celebratory dances in Louisiana, discussion about the particular dance being examined, and teacher observation during the instruction of the dance are used.
Resources

Lane, C. & Langhout, S. (1998). Multicultural folk dance guide vol. 1 & 2. IL: Human Kinetics.

Lane, C. & Langhout, S. (Producer/ Director). (2007). Multicultural folk dance guide (Vol. 1 & 2) DVD. [Motion Picture]. Human Kinetics.


Title       
Researching Careers and Professions in Dance

Time Frame 
Two 30-minute class periods and time for research


Overview:  
After exploring the variety of jobs related to the field of dance, the students identify, describe, compare, and contrast contemporary careers and professions in dance.

Standards

Historical and Cultural Perspective and Creative Expression

	Arts Benchmarks

	Identify, describe, and compare contemporary careers and professions in dance. 
	D-HP-M4

	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance ideas.
	D-CE-M7


Foundation Skills  
Communication, Resource Access and Utilization
Student Understandings 
Students generate questions regarding careers and professions in dance.  They research information regarding careers and professions in dance to answer these questions and some questions generated by the teacher.

Vocabulary  
career, profession

Materials and Equipment 
library access, mentioned texts, chart paper

Prior Knowledge

Students can locate and select information using a variety of organizational features in grade-appropriate resources, including complex reference sources.  Such resources include books, periodicals, Internet searching, etc.
Sample Lesson  

Students generate questions they have about the topic/ theme based on an SQPL (Student Questions for Purposeful Learning) prompt (view literacy strategy descriptions). An SQPL prompt is a statement generated by the teacher related to the material that would cause the students to wonder, challenge, and question.  The statement does not have to be factually true as long as it provokes interest and curiosity (approximately 10 to 15 minutes).
State the following: Dancers can only work by performing on stage, and they make little money.  Write it on the board or a piece of chart paper as you say it.  Repeat it as necessary.

Divide students into groups of three to five and have them generate questions in response to the statement, Dancers can only work by performing on stage, and they make little money.  As students generate questions, have them each record their questions on an individual piece of paper.  After time is up, students share their questions.  When students finish asking questions, contribute your own questions to the list (approximately 10 to 15 minutes).

Next, students select five questions from the class-generated list.  Have them record their five questions on the back of their paper.  These questions, in addition to the ones listed below, are to be used for their research assignment.

· Name a career in dance.
· What is the salary for that career?
· How long can one stay in that career?
· What are some negatives and positives to that career?
These texts are acceptable suggestion for research:

· I Want to be A Dancer, A Maze Productions Book

· Career Ideas for Kids Who Like Music and Dance, Diane Lindsey Reeves

· Working in Music and Dance, Margaret Mc Alphine

After a week of research, have students return to class with their research to share with their peers.  Suggestions for presentations can include:

· Multi-paragraph report

· Interview format (as if the student is questioning a person one on one)

· Poster with graphic design

Remind students that they should ask questions before they learn something new, then listen and look for answers to their questions.  Students discuss why this is important based on their research experience (approximately five minutes).

Sample Assessments  
Formative 

Student responses during opening discussion regarding statement and teacher observation are used.
Summative 

Research presentation is due at the end of the lesson.

Resources

Following are suggested texts for students to use during their research:
Maze, S. (1999). I want to be a dancer. FL: Harcourt Paperbacks.

McAlpine, M. (2005). Working in music and dance (my future career). OH: Gareth Stevens Publishing.

Reeves, D.L. (2007). Career ideas for kids who like music and dance. New York: Checkmark Books.

This website is a great resource for dance histories and biographies titled “Meet the Artists”:
http://www.artsalive.ca/en/dan/meet/index.asp.
Title       
Native American Dances and Aboriginal Dances of Australia
Time Frame 
One 55-60-minute class period
Overview 
Students view Native American Dances and Aboriginal Dances of Australia. Students work in small groups to create a dance in the style of one of the tribal dances. 
Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts.
	D-HP-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing dances from the Native American and Australian Aborigines, the students discuss the roles of dance in cultural, historical, and contemporary contexts.  As students compare and contrast the dances of both cultures, they develop an understanding of the role of dance in society. By creating their own version of these dances, they apply their knowledge and demonstrate an understanding of the essential elements and the roles of each cultural dance.

Vocabulary  
heritage, Pow Wow, indigenous, oral tradition, ceremonial, Aborigines, stamping, dreamtime, walkabout, ancestor, totem, didjeridu 
Materials and Equipment 
Native American music, Aboriginal music, video or DVD of Native American and Aboriginal dances, photos, books, and art work from both cultures
Prior Knowledge

Students are familiar with the elements of dance and the vocabulary words and have some basic knowledge of both cultures. Students have experience with working in small groups to solve movement problems.
Sample Lesson 

Students view Native American and Aboriginal Art observing symbols, lines, dots, and geometric patterns. Students do body isolations (head, shoulders, arms, hips, rib cage, ankle, knees), tracing in the air the symbols and shapes observed in a work of art. Students use locomotor movements (walk, run, jump, skip, leap) to move across the floor using a zig-zag, circular, or straight lined patterns observed in the works of art (10 minutes).

Students view two short pieces on DVD / VHS of a Native American Dance and Aboriginal Dance. Discuss the roles of dances in both cultures (15-20 minutes).

Students respond in small groups to the following questions in their learning logs:
Can you identify the differences between the Native American dance and the Aboriginal dance?

How are the two dances the same? 

What type of instruments did you hear in the music used in both pieces?

Who are the Aborigines?

Who are the Native Americans?

Put students in groups of four to six. Half of the class creates a Native American Dance.  The other half creates an Australian Aboriginal Dance using stamping and clapping.  Students document choreography/steps/patterns used during the creative process in their learning logs (view literacy strategy descriptions) (15-20 minutes).
Students share choreography with class and participate in small group discussion at end of sharing (10 minutes).

Sample Assessments  

Formative 
Assess student participation in the discussions of cultural dances. Observe the groups during planning and performance of dances.
Summative
Teacher and peers evaluate the small group choreography. Students identify the role of dance in tribal cultures orally and in their learning logs. 

Resources

Videos that have good examples of Native American or Aboriginal dances:
Cilento, W. (Director and Choreographer), & Holmes á Court, Peter and Divonne. (Producer). (1998). Spirit: A journey in dance, drums, and song. [Videocassette]. New York: Polygram Video.

Native American Master Artists Videos. (1992). Into the circle: An introduction to Native American powwows and celebrations. [Videocassette]. Tulsa, OK: Full Circle Communications. 

Kylián, J. (Choreographer and Director of Nederlands Dans Theater), and Hulscher, Hans. (Director). (1984). Road to the stamping ground. [Videocassette]. NJ: Kulture International Films.

These websites have examples of Native American or Aboriginal art and culture:
http://www.aboriginalartonline.com/culture/symbols.php
http://www.virtualartroom.com/IWBaboriginal_symbols.htm 

http://www.ozoutback.com.au/postcards/postcards_forms/abor_dance_3/index.htm 
http://www.apples4theteacher.com/native-american/index.html
http://www.usatourist.com/english/inside/indians2.html 

http://www.RedbirdsVision.org
Title       
Cats and Singing in the Rain
Time Frame 
Four 45-minute class periods

Overview 
Students view selected musical dance pieces from the Broadway musical Cats and the MGM musical film Singing in the Rain.  They work in small groups to create a dance using a song from both musicals as a source of inspiration. 

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods. 
	D-HP-M2

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students explore movement in the style of two different musical theatre genres. After viewing dances of different styles, the student will identify and compare the characteristics of each.  Students will use a learning log to document the process of creating the dance and Directed Reading-Thinking Activity.

Vocabulary  
musical numbers, composer, producer, director, choreographer, lyricist, musical comedy
Materials and Equipment 
video/DVD of Cats and Singing in the Rain, photos, book: T.S. Eliot's Old Possum's Book of Practical Cats, sound effects CD, posters, art prints, and lyrics of chosen songs from both musicals

Prior Knowledge

Students understand and are familiar with vocabulary words and have basic knowledge of dance styles incorporated in musicals. Students have some experience working in small groups to solve movement problems.
Sample Lesson  

As a warm-up activity, play musical selections from the musical Cats.  Students stand in personal space and do several movements from Laban's Actions/Efforts (e.g., slash, press, flick) and locomotor movements (e.g., walk, run, slide).  In personal space, students will slash with their arms for 8 counts, press with their backs for 8 counts, and flick their hands for 8 counts.  Students repeat the phrase moving through general space (without bumping), using all directions and levels (high, middle, low).  They repeat the phrase for a third time with a partner adding cat-like movements.  Students will then freeze in a positive/negative shape with partner as the music fades out. Explain that the choreographer used Modern and Ballet dance concepts with stylized cat movements to create the choreography.

Play the theme song from MGM Musical Film Singing in the Rain.  If a rainstorm sound effects recording is available, play it while using rain imagery as a source of inspiration to execute movement.  Students pretend to run through the rain, jump in puddles, and stomp through the puddles. They imagine that the wind is blowing very hard. Students try to walk through the wind and stinging rain pushing and pressing through the space resisting the natural elements. They imagine that they are a leaf being blown up and down, spinning and turning, using different rhythms and time. Students imagine that they are a leaf floating in a puddle being hit by rain drops.

Students view two musical numbers from Singing in the Rain and Cats.  They respond in small groups to the following questions in their learning logs.
Can you describe the dance styles used in the musical numbers viewed in Singing in the Rain and Cats? (e.g., is it ballet, modern dance, tap, or jazz?)  Describe the differences and similarities of the musical numbers viewed (costumes, props, performers, etc.).  How would you describe the music in the pieces viewed?

Divide students into small groups of 4-6.  Select a musical piece from both musicals. Students will create a 32-count dance to each song. Students use their knowledge of the story in both musicals as a source of inspiration. The dance has a beginning, middle, and ending. They share the final choreography with the class.

Students view one more musical number from Singing in the Rain. Students respond in small groups using the literacy strategy Directed Reading-Thinking Activity (view literacy strategy descriptions), in which students are encouraged to make predictions about the content/ musical number. Guide students through a section, stopping at predetermined places in the musical to ask students to check and revise their predictions. When a stopping point is reached, ask students to reread the predictions they wrote and change them, if necessary, in light of new evidence that has influenced their thinking.
Elicit information students already know about Singing in the Rain. Discuss the title of the musical and record students' ideas on the board. Ask them why would someone choose to sing in the rain?
Ask the students to respond to the following questions:

What did you expect to learn about the storyline from the musical numbers viewed?

Based on what you've learned already, what do you think will be included in the story or next musical number?

Have students write their predictions in their Learning Log.

View another musical number, stopping at a predetermined place to check and revise predictions.

Ask students to reread their predictions. Student groups should change their predictions if necessary and cite new evidence for doing so. What was learned so far from the musical numbers viewed? (Summarize) What will happen next?

Students view the last musical number and ending of Singing in the Rain.
Students reflect on their original predictions and track changes in their thinking and understanding as they confirm or revise their predictions on how the musical ends.  Students write statements of overall understanding of the musical Singing in the Rain in their learning log.

Sample Assessments 

Formative 

In learning logs or orally, students identify the style of dances used in each of the musicals. They describe the basic characteristics of movements that distinguish a given style of dance viewed in both musicals.
Summative 

Teacher and peers evaluate small group choreography. 

Resources

Newlove, J. (2007). Laban for actors and dancers: Putting Laban's movement theory into practice: a step-by-step guide. Routledge.

These websites contain information and videos on musicals: 
www.gillianlynne.com  

http://www.pbs.org/wnet/broadway/print/p-cats.html 
http://www.filmsite.org/sing.html 
Title       
Tell Me a Story: Balanchine and His Nutcracker
Time Frame 
Four 45-minute class periods

Overview 
After listening to the background of a famous dance innovator and performer and viewing some of his/her great dance works, students will compare and contrast their peer performances to those of the great dance works being studied.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance.
	D-HP-M3

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary
	D-CE-M2


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students listen to a lecture about the famous innovator in the world of dance, George Balanchine.  They view an excerpt of his ballet the Nutcracker and re-create the story by completing a story chain and performing an excerpt of their recreation to their peers.

Vocabulary  
narrative, Nutcracker, pantomime, linear
Materials and Equipment 
learning logs, TV/VCR, books and videos of the Nutcracker
Prior Knowledge

Students should be familiar with great dance works and recognize that great innovators and performers have helped to contribute to the history of dance. 

Sample Lesson  

Day 1

Ask the students if they are familiar with the famous innovator and performer George Balanchine.  What kind of dance was he associated with?  Start by offering a little background information on the artist.  Have students take notes during the lecture in their learning logs (a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings) (approximately ten to 15 minutes). 
A. Birthdate: Jan 22, 1904

B. Birthplace: St Petersburg, Russia

C. Background: Balanchine came from a musical family.  He began playing piano at age five.  He then went to the Imperial Theater School in St. Petersburg at age 9 where he received training in dance and acting in addition to his regular school studies.  His favorite ballet The Sleeping Beauty caused him to become intrigued with the theater and ballet.  Balanchine graduated from the Imperial Theatre School at age 17 and joined a local ballet company known today as the Kirov Ballet.  He started choreographing in his teens.  Among his notable ballets were Firebird and Bourrée Fantasque (1949, Firebird restaged with Jerome Robbins in 1970), The Nutcracker (his first full-length work for the company), Episodes (1959, choreographed with Martha Graham), A Midsummer Night's Dream (1962), Don Quixote (in three acts, 1965) along with a long list of others.  He also did work in musical theater, movies and eventually television.

D. Marriage/Family: Balanchine was married to four of his ballerinas, Tamara Geva, Vera Zorina (1938-46), Maria Tallchief (1946-52), and Tanaquil LeClerc (1952-69).

E. Death: April 30, 1983, George Balanchine died in New York at the age of 79.

Read students a version of The Nutcracker story, so that they can become familiar with the plot.  If students have studied this ballet before, simply give a brief synopsis of the ballet.  Next, show students an excerpt from the ballet The Nutcracker by George Balanchine (approximately 20 to 25 minutes).  

Extension Activity: 
Go to  http://www.paballet.org/outreach/workbook.aspx to access a biographical worksheet on

George Balanchine.  Students can complete this handout as a comprehension activity.
Review that dance may use a particular choreographic form (approximately five to ten minutes).  The choreographic form called a narrative tells a story and can be referred to as the narrative form or dance drama.  The dance may tell a story or explore complex emotional relationships. Choices of dance movements must portray the events in the story or the feelings needing to be expressed.  Ask students if they think the Nutcracker is an example of a narrative and why?

Day 2

At the beginning of the period, students create their own dance narrative of the Nutcracker using a literacy strategy called story chains (view literacy strategy descriptions). The process involves a small group of students writing/creating/choreographing a story.  The first student initiates the story and choreography.  The next student adds to the story/choreography.  The next student contributes a third piece of the story/choreography, etc.  The last student then creates the end of the story/choreography.  Once each group has created their own narrative, they will use pantomime to dance out a part of their story.  Pantomime is the art of conveying a story by bodily movements only (5 – 10 minutes).   

Divide students into groups of five to six.  Designate one student in each group as the recorder.  Instruct students to go around the group and re-create the story of the Nutcracker.  Each group member creates a new line in the story.  The story needs to reflect a similar plot as the original Nutcracker, but students have the freedom to change characters’ names and alter the events to be as creative as they like.  Allow students the remainder of the class period to work on their story (approximately 35 to 40 minutes).  

Day 3
Review the concept of choreographic form and narrative.   Briefly review the story of the Nutcracker to refresh students’ memory (5 – 10 minutes). 

Allow students 35 to 40 minutes to rehearse their dance pieces.  Remind groups to assign one student to be the narrator and read the story aloud, while the other members dance the scene.  

Day 4

Allow students time to review their dances (5 – 10 minutes).

Use the remainder of the class for peer performance.  After each performance, have the observers identify the likeness and differences between the peer-created performance and the original Nutcracker.  These identification discussions will serve as a closing discussion for the lesson. Students write their observations in their learning logs (approximately 35 to 40 minutes).

Sample Assessments  
Formative 

Teacher observations during creation of narrative dances and student responses during class discussions regarding Balanchine and his influence on dance will be used.
Summative 

Learning logs with descriptions of story chains and peer performances will be evaluated.

Resources

Ardolino, E. (Producer/Director). (1993) George Balanchine's the Nutcracker [Motion Picture].USA: Warner Home Video.

Hautzig, D. (1999). Nutcracker ballet (Step into reading: A step 2 book) (School & Library Binding). Topeka, KS: Tandem Library.

This site has a great reading comprehension sheet on Balanchine with a follow-up activity for students to answer questions regarding his life.  It also has numerous Nutcracker activities and extension that can be used with this lesson:

 http://www.paballet.org/outreach/workbook.aspx.
These sites contain biographical information on George Balanchine’s life:
http://www.balletmet.org/Notes/Balanchine.html 

http://www.balanchine.org/balanchine/01/bio.html 

Title       
Describe that Photo: Images in Dance

Time Frame 
45-minute class period

Overview 
Students review standard locomotor and non-locomotor movements in dance and use their prior knowledge of the elements of dance to describe movement content and expression that is present in dance images.

Standards
 
Critical Analysis and Creative Expression 
	Arts Benchmarks

	Recognize and describe movement content and expression in dance. 
	D-CA-M1

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings
Students participate in a class discussion by recognizing and describing the movement content and expression that they observe in dance images. They select a dance image to analyze in depth, describing types of locomotor or non-locomotor movements, the mood, and other elements of dance. They record these observations in their learning logs.

Vocabulary 
movement, expression, mood, elements of dance (Energy, space, etc.)

Materials and Equipment 
box of dance photos, learning logs

Prior Knowledge

Students should be able to observe and identify the basic movements in dance and also be able to recognize both locomotor and non-locomotor movements.  Students should also have a working knowledge of the elements of dance and be able to use this dance vocabulary to describe dance movements.

Sample Lesson  

Review the following list of locomotor and non-locomotor movements.  Have students offer explanations to describe why the two types of movements are different.  As you review the list of movements with the class, have the class explore the movements either in their personal space or across the floor, depending on the type of movement (approximately 25 to 30 minutes).

· Locomotor: walk, run, hop, jump, leap, gallop, slide, skip, roll, crawl, climb 

· Non-Locomotor: bend, twist, stretch, swing, sway, reach, stretch, press, punch, poke, hold, lift, push, pull

Inform students that critiquing a dance or photo of a dance movement goes beyond just recognition of the particular locomotor or non-locomotor movement(s) involved.  In fact, a good observer needs to be able to use his/her knowledge of the elements of dance to identify the expression in the dance.  

First, try an image with the class and help the students recognize and describe the content and expression in the dance photo by using the following questions and statements as prompts:
1. What types of levels do you see in this photograph?

2. What are some locomotor or non-locomotor movements being used in this photo?

3. Describe how the movement in this photo communicates ideas or moods to the viewer.
4. What type of Energy might this dance convey?
5. What movement did the dancer(s) create to get into that shape?
Here are some web links that have access to dance photos for this activity:

· http://www.deltafestivalballet.com/photos/gallery1/gallery1.html (images from the Delta Ballet)

· http://www.for-ballet-lovers-only.com/Cuba.html (images from the Cuban National Ballet)

· http://www.lexingtonballet.org/photogallery.htm (images from the Lexington Ballet)

· http://www.artsalive.ca/en/dan/mediatheque/photos/photos.asp (images from ArtsAlive)

Complete the lesson by having students select a dance photo from a photo box.  Instruct students to tape their image into their learning logs (notebooks that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings).  Underneath the image, students should write 8-10 sentences describing the movement content and expression that they observed in their photo.  They can record the questions used from the activity above to help guide their descriptive writings.  Learning logs will be collected at the end of the class period (approximately 10 to 15 minutes).
Sample Assessments  
Formative 

Observe during the review and exploration of locomotor and non-locomotor movements.  Student response and participation in identifying elements of dance and dance expression in photos are evaluated.
Resources

The following web pages are great resources for accessing dance photos for this lesson:
http://www.artsalive.ca/en/dan/mediatheque/photos/photos.asp  http://www.lexingtonballet.org/photogallery.htm
http://www.deltafestivalballet.com/photos/gallery1/gallery1.html
http://www.for-ballet-lovers-only.com/Cuba.html
Title       
A Picture is Worth a Thousand Words

Time Frame 
45 minutes

Overview:  
Students observe photographs of a dance in class and use a word grid to identify how elements of dance are used in a work to communicate the choreographic intent or the theme of a dance. 

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Identify how elements of dance are used in a work to communicate the choreographic intent.
	D-CA-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students participate in a class discussion regarding the elements of dance and how they influence choreographic intent.  Students observe photographs of a dance in class and identify how elements of dance are used in a work to communicate the choreographic intent or the theme of a dance. 

Vocabulary  
choreographic intent, mood, theme, elements of dance

Materials and Equipment 
Internet access, computer, screen or large printed images for discussion, word grids

Prior Knowledge

Students can identify basic examples of the dance elements in various works of dance.  They are familiar with the term mood.

Sample Lesson  

Begin the lesson by discussing how elements of dance are used in a work to communicate choreographic intent.  Choreographic intent is the impact or mood that a choreographer, through the use of performers, desires to create or make real to the audience (e.g., to entertain, to question, to surprise, to introduce a point of view).  Choreographic intent is achieved through use of dance elements, principles of design, and technical dimensions (approximately 20 minutes).

Briefly review the Elements of Dance—Use of Space, Time, and Energy
· Time: tempo (fast, medium, slow), meter (2/4, 3/4, 4/4 ), music, no music

· Space: (levels) low, medium, high (direction) forward, backward, sideways, diagonal, turning

· Force, Energy, Movement Qualities: strong, light, sharp, smooth, suspended, vibratory, collapsed, swing

Review the use of the body: body parts, body shapes, body moves, relationships, balance, off-balance.
Students view a dance image that effectively portrays a particular use of an element of dance and respond to the following:
· Identify the main element(s) used in the pictured part of the dance.

· Make a statement that correctly describes how an element of dance is used in the pictured part of the dance.

· What is the choreographic intent or mood of the photo?

After the class has answered the questions appropriately, divide students into groups of two to three.  Give each group a word grid (view literacy strategy descriptions) that includes three dance photos, along with words that describe what that photo is about.  Students in each group discuss the pictures.  They respond to the questions above when evaluating their images. Students place a check in the column which they feel best describes the dance picture (approximately 15 minutes).  

After giving each group time to complete word grids, have the class rejoin for sharing and discussion.  Have the images printed in a larger format or inputted into a document on the computer for the whole class to see during discussion.  Encourage the students to explain why they have selected such words to describe the image based on their observations (approximately 10 minutes).
Sample Assessments
Formative 

Use student-directed question-and-answer during the opening discussion regarding how elements of dance are used to communicate the choreographic intent. Also use student-directed question-and-answer during the evaluation of a dance image with the whole class. Check individual student word grids through method of choice.

Resources

The site offers nine pages of dance photos taken from popular dance pieces.  Photos of student work or of local dance companies can also be used for this lesson. Input the desired images into the attached document and alter the word choices along the top to appropriately fit each picture:
National Arts Centre. (2008). Mediatheque (Photo Gallery). Retrieved February 18, 2008, from http://www.artsalive.ca/en/dan/mediatheque/photos/photos.asp?offset=0. 

	Elements and Choreographic Intent Activity
	Concepts of Body

Balanced
	Concepts of Space

Middle
	Concepts of Force

Sharp
	Concepts of Body

Connected Relationships
	Concepts of Body

Asymmetrical
	Mood

Sorrow
	Mood

Anger
	Mood

Fear
	Mood

Embarrassed

	[image: image1.jpg]



	
	
	
	
	
	
	
	
	

	[image: image2.jpg]



	
	
	
	
	
	
	
	
	

	[image: image3.jpg]



	
	
	
	
	
	
	
	
	


Title       
Getting into CHARACTERistics with Dance

Time Frame 
Three 45-minute class periods

Overview:  
Students are introduced to choreographic forms and characteristics.  They explore examples of these characteristics and work in groups to create their own movement phrase to perform for their peers.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance. 
	D-CA-M3

	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases.
	D-CE-M4

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students discuss the use of choreographic principles such as unity, contrast, continuity, and climax to create a dance composition.  Students create their own movement phrase that includes a beginning, middle, and end, while trying to incorporate all of the dance characteristics into their piece. 

Vocabulary  
choreography, unity, contrast, variety, continuity, transition, repetition, climax, and conclusion 

Materials and Equipment 
CD player, instrumental music selections

Prior Knowledge

Students have experience with working cooperatively in small groups to solve movement problems.  Students are familiar with basic elements of dance and are able to recognize and discuss the sequencing of movements in dance.  

Sample Lesson  

Tell students that a dance has many components.  In order for choreography to be successful, the dance needs to include the dance characteristics of unity, contrast, variety, continuity, transition, repetition, and climax (45 minutes).  Discuss, define, explore, and give examples of these characteristics listed below:

1. Unity: requires that each part of the dance fits together and contribute to the whole; a dance doesn’t have unity when movements or dance phrases can be removed without interrupting the piece; example:  In a slow modern dance, fast toe touches and quick kicks might disrupt the unity of the piece.
2. Contrast: introduction of a theme or pattern different than the original that differs in a way that can serve to distinguish or intensify meaning; example:  Contrast can be achieved by putting opposite types of movement next to each other, such as following a brisk, lively dance section with a calm, slow one.
3. Variety: an embellishment or change in movement or theme to add interest or meaning;  example:  Varying dance phrases in use of levels, body part initiating the movement, or doing a movement backwards can all contribute to variety.
4. Continuity: requires that one movement phrase leads to the next and the piece ends logically; example:  Find ways to have each dance phrase relate to the others so that one seems to flow into the next, such as always having the same type of Energy begin and end each phrase.
5. Transitions: a connective bridge between sections or parts of a dance that bind the entire piece together; example:  Having students perform a turn or a jazz run between each movement phrase could be an option for transition.
6. Repetition: presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest; the repeating of movement phrases is important so that the audience can identify with the dance and have something to hang onto when the dance is over; example:  Step, press, turn, turn, step, reach could be an eight count pattern that might be repeated numerous times during a movement phrase to create familiarity with the audience.
7. Climax: the most intense or highest point in the development or resolution of the choreography; example:  Dance phrases can increase in intensity of Energy and speed to a height before decreasing to calmness, or a narrative can build toward a turning-point before achieving resolution.

8. Conclusion/Resolution: the ending of the dance should evolve logically from the dance, and the dance should have a beginning, middle and end; example:  The climax could dissipate, be replaced by something else, or change into something else.

Briefly review the dance characteristics from the first class period.  Divide students into groups of four dancers.  Allow each dancer to select one characteristic from a box that he or she defines during the creation process.  Instruct students to choreograph a small movement phrase that defines the characteristics discussed above.  Each member of the group can work independently for two to three minutes to develop his/her own ideas before teaching the others and combining their choreography.  Those students who have selected unity, contrast, or variety can wait until the combined phrases are almost complete before adding their input.  Advise the students to add or subtract from the work once the main portion of choreography is complete (45 minutes).  

For the final class period, allow students 15 minutes to review their dances.  Use the remainder of the class for peer performance.  After each performance, have the observers identify what movements were obvious examples of the characteristics mentioned above.  Students can record their observations in their learning logs to share during a final class discussion (45 minutes).  
Sample Assessments 

Formative 

Observe the opening discussion of dance characteristics.  Student participation and use of dance characteristics during choreography class period are checked.

Summative 

Students’ accurate use of dance characteristics during peer performance are evaluated, and the students will submit their learning logs.  (teacher choice)
Resources

McGreevy-Nichols, S., & Scheff, H., & Sprague, M. (2001). Building more dances: blueprints for putting movements together. Champagne, IL: Human Kinetics.

Minton, S. (1997). Choreography: a basic approach using improvisation. Greeley, CO: Human Kinetics.

Title

John Henry:  Man Against Machine!

Time Frame 
Two 50-55-minute class periods

Overview 
After exploring machine-like movement and movement qualities, students create a dance based on machines. The students view Dance Theater of Harlem’s John Henry and their own machine dances to identify the main theme, story idea, or political message conveyed.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Describe the main theme, story idea, or political message conveyed in a dance.
	D-CA-M4

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students begin by exploring machine-like movement and Energy/movement qualities. Working in small groups, they create a dance based on machines. After viewing Dance Theater of Harlem’s John Henry, students critique choreography using focused questions to help them document their answers in a learning log. They describe the main theme or story idea conveyed in dance compositions which they observe and in choreographic studies which they create.

Vocabulary  
locomotor, non-locomotor, movement sequence, choreographer, literal, abstract, legend, principal dancer, solo, duet, trio, quartet, ensemble, work gang, folk tale, labor
Materials and Equipment 
tape/DVD of Dance Theater of Harlem's John Henry, American folk music, square dance music, books, photos, art prints, folk tales.

Prior Knowledge

Students understand and are familiar with vocabulary words.  Students have experience with working cooperatively in small groups to solve movement problems.

Sample Lesson  

After performing a few basic warm-up stretches, divide students in rows of four or six. 

Students move across the floor as if carrying a heavy object over their shoulder. Repeat movement across the floor. Students cross as a group of four to six, pretending to carry a heavy rail together across the floor and then placing the object on the floor together (20 -25 minutes).

Students travel across the floor creating the movement of a machine. Students connect to other students in their row and create a larger moving machine.

Students view an interview with Arthur Mitchell, director and choreographer for Dance Theater of Harlem, about his choreography. Students then view half of the John Henry performance. The second half could be viewed during a second class session (20 -25 minutes). Students respond in small groups to the following questions in their learning log:
What do you think the story is about? Explain. How many main characters were in the dance? Name them. Did the dance evoke emotions while watching? (happy, sad, lonely, confused, excited) Describe what you saw, heard, felt. Which part of the dance did you like the best? Explain.
At the end of the class, tell students to think about the theme, “Man against Machine.”  Ask students to come to class next time with an idea for a “machine” dance. Some questions to stimulate ideas: What can a human do better than a machine?  What can a machine do better than a human?  Which machines are the most helpful?  When are machines harmful?  What types of machines are easier to portray in movement?

Day 2 

After a short warm-up activity, view another ten minutes of the second half of Dance Theatre of Harlem’s John Henry (20 minutes).  

Divide students into groups of four to six to create a “Man against Machine” dance.  Each group must meet the following criteria:  The dance must have a clear beginning, middle, and end. It must use a variety of dance elements (directions, levels, shapes, pathways, rhythms, variations in Energy/movement qualities.) Students must cooperate and interact with members of their group and perform with clarity and focus (15 – 20 minutes).

Students share their dances with the class and participate in small group discussions at the end of class.  Observers will identify the theme or main idea in each dance and write their responses in their learning logs. These are notebooks that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (10 -15 minutes).

Sample Assessments 

Formative 

Teacher observes student responses to focus questions for critique of choreography. 
Teacher observes group work in creating a “machine” dance.

Students describe the theme or idea that inspired the creation of their machine in their learning log. 
Summative 

Teacher and peers evaluate small group choreography. Students may be individually assessed using their learning log entries in a simple check for completion.

Resources

The following video has the interview with choreographer and founder Arthur Mitchell of Dance Theater of Harlem and the dance piece The Legend of John Henry.
RM Arts/Danmarks Radio (Producer). (1989). Dance Theater of Harlem [Video] Public Media 
Home Vision. 

http://www.dancetheatreofharlem.com/company.html 

Arthur Mitchell's Biography:

http://www.the-ballet.com/mitchell.php
Other Dance Theatre of Harlem videos/DVD that tells a story:

Creole Giselle DVD and Fall River Legend
http://www.cduniverse.com/productinfo.asp?pid=879771
SAMPLE DANCE SKILL AND DANCE TASK RUBRIC
DANCE SKILL RUBRIC

4 =    ABOVE STANDARD  ___________

completes all criteria of skill and performs skills with a polished performance quality; demonstrates an understanding of the technical aspects of the skill; can confidently teach the skill to another and can analyze and give corrections where needed; can accurately describe the skill verbally or in writing and can describe commonly made mistakes; can use the skill when creating a dance; demonstrates a desire to continually maintain and improve skill through continued practice/rehearsal
3 =   AT STANDARD          ____________

completes all established criteria of skill; able to categorize skill; accurately reproduce the demonstrated skill; understands all safety aspects of the skill; demonstrates confidence and appears comfortable performing the skill; can accurately describe the skill verbally or in writing; can name and identify the skill; can use the skill in combination with another
2 =  BELOW STANDARD ____________

has not met all criteria of the skill; requires more practice; unsure of the safety aspects of the skill; not able to perform the skill consistently; needs to refine performance; can name, identify, and demonstrate the skill when prompted; aspects of skill still in need of correction
1 =  BELOW STANDARD ____________

beginning to attempt to perform skill; demonstrates a limited understanding of the mechanics of the skill; incorrectly names, identifies, and demonstrates the skill; limited participation; needs teacher assistance to perform skill; unwilling to put the time needed to learn the skill; limited knowledge of skill
0 =  BELOW STANDARD ____________

did not attempt skill; student uncooperative when asked to perform skill; no evidence of knowledge
DANCE TASK RUBRIC

4 =  ABOVE STANDARD _____________

completes all criteria of task and performs end product with a polished performance quality; able to create their own variation of the task; can accurately identify and analyze all aspects of the task in writing and can describe the skills, elements, and processes involved; able to integrate what has been learned into their skill of creating a dance; able to create a dance based on the task; develop aesthetic criteria and use it to improve the piece
3 =  AT STANDARD        ______________

completes all established criteria of task; demonstrates confidence and appears comfortable performing the task; able to make teacher-directed variations and/or changes within the task; can name, identify, and demonstrate dance elements and skills within the process of the task; able to document process of task through reflective journal entries
2 =  BELOW STANDARD ______________

has not met all criteria of the skill; requires more time to understand and complete the task;

needs to refine performance of task; can name, identify, and demonstrate elements and skills within the task when prompted; not totally able to integrate elements of the task into personal repertoire
1 = BELOW STANDARD _______________

beginning to attempt to perform task; demonstrates limited understanding of the elements and skills within the task; incorrectly names, identifies, and demonstrates the elements and skills with the task; limited participation; needs teacher assistance to perform task; limited understanding and knowledge of the task
0 = BELOW STANDARD _______________

did not attempt task; was unable to do task because they were never exposed to it; student was uncooperative when asked to perform task; no evidence of knowledge
Title       
Elements of Critique: What do you think?

Time Frame 
45-minute class period

Overview 
Using critical development through class discussion, students will complete a graphic organizer critiquing an excerpt of a dance performance.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Critique works of dance using expanded dance vocabulary.
	D-CA-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving and Citizenship

Student Understandings 
Students use critical development through class discussion and critique an excerpt of a dance performance using a graphic organizer that utilizes expanded dance vocabulary.
	Grade-Level Expectations (GLEs) 

	Grade 5
	English language arts

	21b.
	Develop grade-appropriate compositions applying writing processes such as prewriting (e.g., brainstorming, researching, raising questions, completing graphic organizers) (ELA-2-M3)


Interdisciplinary Connections

Students use their knowledge of pre-writing to complete a graphic organizer that critiques a specific dance performance.

Vocabulary  
elements of dance (time, space, force); concept/theme; performance; opinion; critic
Materials and Equipment 
dance selection, graphic organizer, VHS/DVD player, television

Prior Knowledge

Students have experience with use of space (high, medium, low), pathways, time (fast or slow), and force (sharp, smooth, etc.)  They have experience with uncovering the theme of a story, which they can apply to finding the theme of a dance piece.  Students have been exposed to various types of performances and technical dimensions that affect a performance such as costumes, lighting, accompaniment, and stage atmosphere.
Sample Lesson  

Pose the question, What makes a dance performance worth watching?  Prompt the students with the following questions:

· Is the dance a good length?

· Are the dancers dancing together?

· Is the dance entertaining?

· Does it keep the audience’s attention?

· Are the costumes appropriately aligned with the theme of the dance?

· Does the dance express a mood?

· Is the music appealing?

Generate a list of questions that the students suggest.  To be a dance critic, one needs to examine specific areas in order to critique a particular work (10 to 15 minutes).  Introduce the following areas and align the questions generated in the first part of the lesson to each of the four areas:  

· Elements of Dance—Space, Time, and Force 

· Concept/Theme 

· Performance

· Personal Reaction/Opinion

Give each student a graphic organizer with each of the above areas.  Go over the items in each section of the graphic organizer to make sure students understand their critique options.  Show students a brief excerpt (3-5) minutes of a dance performance.  Have students complete the attached graphic organizer, while viewing the piece (approximately 20 to 25 minutes).  

After allowing students time to complete the graphic organizer, invite the class to share their opinions from each area.  Point out if student responses are similar or different and have students explain their reasoning by offering specific examples from the video clip.  Ask students if certain elements are more important than others in terms of making the performance worth watching and why (approximately five to ten minutes).
Sample Assessments 

Formative 

Students are assessed through their brainstorming activity on what makes a dance good.  As the lesson progresses, observe student responses during their graphic organizer completion as well as the shared discussion at the conclusion of the class.

At the conclusion of the class, students submit their graphic organizers and are individually assessed on their responses.

Resources

Danmarks Radio, ZDF, RM Arts (Producer/Director). (1986). An evening with Alvin Ailey: American Dance Theater [Motion Picture].USA: NVC Arts International.

Native American VHS—can be used to correspond with Social Studies GLE #27.
Cilento, W. (1999). Spirit - A journey in dance, drums and song [Motion Picture]. USA: Polygram USA Video.

Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abinaya – Indian term referring to the technique of communicating a message using more facial expressions and gestures.
abstract –  To remove movement form a particular or representative context and (by manipulating it with elements of space, time, and force). Dance that is without a plot, character, or storyline.
aharyabhinaya – Indian term referring to the use of costumes, jewelry, make-up etc.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.
angikabhinaya – Indian term communicating the meaning of the song using the body.
angular – Sharp-cornered.
aragetram (gejjepooje) – Indian term that means worshiping the jingles. Jingles are considered divine.
asymmetrical – When the dance or the body parts are arranged differently on each side.
balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 
bebop – Style of American music
Bharata natyam – A classical Indian dance.
breakdance – A style of dance connected with urban life.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.
choreographer – A person who creates dances.
choreographic forms – Structures that a choreographer uses in the creation of dance.
classical ballet – The traditional style of [image: image4.png]


ballet, which stresses the [image: image5.png]


academic technique developed [image: image6.png]


through the centuries of the [image: image7.png]


existence of [image: image8.png]


ballet.
climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 
collage – The dance form known as collage consists of pieces of movement that are often unrelated but have been brought together to create a whole.

composer – A musician who creates original music.
contrast – A principle of design referring to
corps de ballet – The dancers in a ballet who do [image: image9.png]


not appear as [image: image10.png]


soloists.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.
critic – A person who judges dance based on aesthetic principles.
culture – Traits of social groups. 
direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

dreamtime – A new dance form that originated from a collaboration between indigenous Aboriginal dance creators and Western trained dancers.
duet – Two dancers performing together.
elaborate – A characteristic of creativity in dance, where the dance is developed by dramatic strengths and meaning.
elements – The components present in all movement: space and time with Energy. 
emphasis – A principle of design referring to
energy – An element of dance referring to force applied to movement.
ensemble – A group of performers.
ethnic dance – Dances that are usually created and performed by a specific group within a culture.
expression – Act of communicating thoughts or feelings using movements or actions.
expressive – To convey meaning or emotion.
flexibility – Able to bend repeatedly without damage or injury.
flow – A way to describe how energy is moved.
force – An element of dance referring to the release of potential energy into kinetic energy. Force involves body weight (implied and real); reveals the effects of gravity on the body; is projected into space; and affects movement, emotional and spiritual relationships, and intentions.
free – Movement that is loose. 
gesture – A movement made with a part of the body to express meaning or emotion.
hula – Ethnic dance from Polynesia. 
humanity – Qualities or characteristics considered as a whole to be characteristic of human beings.
ideas – A mental image that reflects reality.
improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.
interpret – The ability to decode meaning in dance works.
kinetic response – Responding with movement or physical action.
krumping – breakdance 

Laban’s actions – slash, punch, press, punch, wring, glide

leader – Effective communication of intended actions to the follower through one or more physical or visual connections.
levels – Refer to an element of dance, high, medium, low.
locking – breakdance

locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.
mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.
modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. 
movement sequences – Movements linked together to form a series.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.
observer – A person who views a dance or movement. 
pantomime – Acting without speaking using gesture and expression. 
paso doble – A partner dance.
pathway – The direction that a dancer moves across the floor.
pattern – Forms, lines, or symbols that move in a pre-arranged sequence.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.
plié – Classical ballet term meaning to bend at the knees.
popping – breakdance

port de bras – Carriage of the arms. The [image: image11.png]


term port de bras has two [image: image12.png]


meanings: (1) A movement or [image: image13.png]


series of movements made by [image: image14.png]


passing the arm or arms [image: image15.png]


through various positions. [image: image16.png]


The passage of the arms [image: image17.png]


from one position to [image: image18.png]


another constitutes a port [image: image19.png]


de bras. (2) A term for a [image: image20.png]


group of exercises designed [image: image21.png]


to make the arms move [image: image22.png]


gracefully and [image: image23.png]


harmoniously.
postures – Body shapes using part of the torso and involving the spine.
principles of design – Refer to the concepts of repetition, balance, contrast, emphasis, and variety.
props – An article used by a dancer.
pulse – A beat underlying rhythmic patterns in music
quartet – A group of four dancers performing together.
ranga – Indian term referring to the stage.

rélevé – Classical ballet term meaning to lift or raise the body.
repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 
rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), as the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

satvikabhinaya – An Indian term referring to expressions of Bhava (moods).
scenery – The technical elements of a production which visually represent the setting of the production.
sequence – The plan of the movement series in a dance to provide that each movement to be a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.
sharp – A type of movement energy that is abrupt and angular.
smooth – A type of movement energy that is smooth and connected.
social dance – A dance that is done for enjoyment.
solo – A feature dance performed by one dancer. 
space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 
spirituals – African-American style of religious folk song.
strathspey - Scottish dancetune that is in 4/4 time, it is slower and more stately than other Scottish dances.

strong – A type of movement energy that expresses strength.
suspense – Creating the impression of defying gravity.
symbols – Lines, shapes, or colors that have a special meaning.
symmetrical – When the dance or the body parts are arranged similarly on each side.
syncopated – Emphasizing unaccented beats in music.
tempo – Suggests the speed of the music.
tendue – Classical ballet term referring of the movement of the foot when it draws out and comes to a point.
theme – The subject of an artistic composition (e.g., love, healing, nature). 
theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.
trio – A group of three dancers performing together.
Troika – Ethnic dance derived from the Cossacks. 
unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the elements of dance (space, time, and energy) 

(1, 2)
	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the elements of dance to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)


	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the elements of dance and apply basic dance vocabulary

(1, 4)
	Understand the elements of dance and apply expanded dance vocabulary

(1, 4)
	Understand the elements of dance and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance
(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance
(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance
(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how elements of dance are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how elements of dance communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
Time








fast		medium	      slow





2/4		3/4		4/4





music		no music








Space





Levels





low		 medium		high





Direction





forward	backward	sideways 





diagonal	turning








Title of the Work





____________________________________________________________________


Choreographer


____________________________________________________________________











Force/ Energy/force/ Movement Qualities





strong		light		sharp smooth		suspended	vibratory	collapsed	swing





Performance


Did the dancers perform together?





YES		NO





Did the dance reflect the theme?





YES		NO


Did the dance appear to be well rehearsed?


YES		NO











Personal Reaction


(Did I like this performance?  Why or why not?)





__________________________________________________________________________________________________________________


___________________________________________________________________________________________________________________


___________________________________________________________________________________________________________________


___________________________________________________________________________________________________________________





Concept/Theme


(What is the theme of this piece?)





____________________________________________________________________________________________________________________________
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