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Title    

The Aesthetics of the Silhouette: Exploring Paper Art 

Time Frame
Three 60-minute sessions

Overview
Students view and compare images from the works of Kara Walker.  They use this research and their understanding of design elements and principles to examine the artist’s use of Elements and Principles of Design. They explore aesthetics and design by creating a series of sketches.  Students render these sketches into a contemporary silhouette scene.

Standards 

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Use elements and principles of design and expanded art vocabulary for responding to the aesthetic qualities of various works.
	VA-AP-M1

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Use the elements and Principles of Design and art vocabulary to visually express and describe individual ideas.
	VA-CE-M3


Foundation Skills 
Communication, Citizenship

Student Understandings 
After selecting a silhouette work of art, students examine the artist’s use of form, positive and negative space to make political commentary, and explain these concepts to their peers. Students apply and expand upon this knowledge by creating a contemporary silhouette panoramic design.
Vocabulary  
silhouette, form, negative space
Materials and Equipment 

images of the works of Kara Walker, pencils, rulers, black poster board or heavy black paper, liquid glue, 18” x 24” Canvas board or heavy white paper, Q-tips (to apply glue),
Pre/post-test assessment measure, newspaper

Prior Knowledge

Students understand the vocabulary words: composition, form, shape and space, and can depict visual representations of these words. 

Sample Lesson  

Day 1
Begin the lesson by giving students a pre/post-test assessment (5 minutes). 
Present Kara Walker’s Burn (1998), Slavery! Slavery! presenting a GRAND and LIFELIKE Panoramic Journey into Picturesque Southern Slavery or "Life at 'Ol' Virginny's Hole' (sketches from Plantation Life)" See the Peculiar Institutions as never before! All cut from black paper by the able hand of Kara Elizabeth Walker, an Emancipated Negress and leader in her Cause (1997) and Endless Conundrum, An African Anonymous Adventuress (2001).  Lead a brief discussion on the characteristics of Kara Walker’s works of art, particularly Walker’s use of art to comment on social disparity and social conditions (such as hunger, slavery, gender, class, race, or age.)  Introduce motifs characteristic of Walker’s work.  Motifs include panoramic silhouette designs, compositions with strong positive and negative space, and use of cut paper as a medium.  A simple definition of panoramic is a wide horizontal depiction of a scene (20 minutes).
In groups of three, students view and analyze Walker’s Slavery! Slavery! presenting a GRAND and LIFELIKE Panoramic Journey into Picturesque Southern Slavery or "Life at 'Ol' Virginny's Hole’ (sketches from Plantation Life)" See the Peculiar Institutions as never before! All cut from black paper by the able hand of Kara Elizabeth Walker, an Emancipated Negress and leader in her Cause (1997).  Students consider the following questions: 1) How does Walker use form? 2) How does Walker use positive and negative space? 3) How does Walker use form to depict movement in a figure? 4) What does Walker choose frequently for her subject matter?  Students record these questions and their responses to them in their sketchbooks (20 minutes).
Students identify a spokesperson for their findings to present the group’s findings to the class.  Mediate discussion (15 minutes).  

Day 2
Begin by reviewing criteria for motif characteristics in Kara Walker’s works of art, particularly Walker’s use of art to comment on social disparity and social conditions and her use of panoramic silhouette designs, compositions with strong positive and negative space, and use of cut paper as a medium.  Also review group findings from the pervious class recorded by students in their sketchbooks (10 minutes). 
Next, students decide individually on a current social condition they feel represents social disparity.  Continuing in their sketchbooks, students produce a series of five sketches to comment on their personally chosen social condition. These sketches should be depicted in panoramic fashions using a horizontal format (50 minutes).
Day 3
Students review the series of five sketches produced previously that comment on their personally chosen social condition. Students translate their two-dimensional sketches from their sketchbooks into contemporary silhouette panoramic designs. (This translation of sketches to silhouette panoramic designs continues to develop techniques they have previously employed and gives them further opportunities to depict visual representations of written definitions.) To begin this translation, first, students simplify their sketches to just the outlines.  Next, students use pencil to sketch out an outline onto black poster board or heavy black paper.  Working with scissors and liquid glue, students affix their silhouette cut-outs onto canvas board or 1’x 2’ heavy white paper (55 minutes).
Close by having students complete the pre/post-test assessment (5 minutes). 
Sample Assessments
Formative 

Monitor student performance throughout the art-making process and assist students with individual needs. 

Assess group presentations to see if students completed group tasks. 

Check to see if students have explored the use of form and positive and negative space in sketches.

Check to see if students have explored stylistic characteristics, including proportion and perspective, in silhouette panoramic design.
Summative 

Evaluate the following: 

 
Pre/post-test for completion and accuracy;

Changes in scores between the pre-test and the post-test and a comparison of these changes;

Silhouette panoramic designs for: 1) Completion; 2) Use of form and positive and negative space; 3) Inventive design; and 4) Craftsmanship;

Silhouette panoramic designs for inclusion of a social condition (such as hunger, slavery, gender, class, race, or age).

Resources

The websites listed below offer detailed information on Kara Walker and opportunities to view her work:

http://www.pbs.org/art21/artists/walker/index.html# 


http://sikkemajenkinsco.com/karawalker.html 


http://www.pbs.org/wgbh/cultureshock/provocations/kara/2.html 


http://learn.walkerart.org/karawalker 


http://www.artcyclopedia.com/artists/walker_kara.html 

http://newmedia.walkerart.org/aoc/rss.wac?cms=2734 
The website listed below offers an opportunity to view Walker’s Endless Conundrum, An African Anonymous Adventure.

http://visualarts.walkerart.org/detail.wac?id=2734&title=Touring%20Exhibitions   

Title    

Studying the Aesthetic Qualities of Miriam Shapiro’s The Poet #2
Time Frame
Three 60-minute periods
Overview  
Students view and discuss Miriam Shapiro’s The Poet #2 to understand how color and shape are used to achieve an aesthetic affect.  They create a Shapiro-inspired collage using color and shape and then reflect on what they learned.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks


	View works of art and analyze how artists use design elements and principles to achieve an aesthetic effect.
	VA-CA-M1

	Use the elements and Principles of Design and art vocabulary to visually express and describe individual ideas.
	VA-CE-M3


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Having viewed Miriam Shapiro’s The Poet #2, students understand how color and shape are used to achieve an aesthetic affect. Students employ color and shape to create an aesthetic effect in their work. 

Vocabulary  
aesthetics, collage

Materials and Equipment 

Internet or a large reproduction of Miriam Shapiro’s The Poet #2 (1984, acrylic and fabric on canvas, 108 x 72 inches), large sheets of paper, a variety of paper, wallpaper and fabric (both solid colors and with patterns) glue, scissors, and markers
Prior Knowledge
The students should be familiar with the art elements, especially color and shape.

Sample Lesson 

Day 1
Display a reproduction of The Poet #2 by Miriam Shapiro and ask each student to write a short paragraph about why he/she thinks this work of art is or isn’t beautiful.  Collect the paragraphs (5 minutes).

Lead the class in a discussion of the work (25 minutes).  The following is some suggested information and questions to guide the discussion. 

Has anyone heard the word aesthetic before?

If aesthetics is the study of beauty, do you think this is an important thing to think about?  Why?

What makes a work of art beautiful?

Miriam Shapiro is a woman artist who is interested in showing a woman’s point of view.  Why do you think this is an important point of view?

This work is created using a collage of fabric and acrylic paint.  Why do you think she selected this medium?

Looking at The Poet #2, describe some of the shapes she uses.

Are there any shapes that describe a woman’s role in American society?

What colors does she use?  

Are these calm or active colors?

Does the figure of the woman in The Poet #2 appear to be calm or active?  Why do you think this?

What feelings do you think the shapes of the painting create?  Why do you think this?

What feelings do you think the colors in this painting create?  Why do you think this?

Having studied Ms Shapiro’s works, students plan a collage design based on an important society/country/ or world topic. To plan, students write the topic in their art journals and draw three different thumbnail sketches based on the topic (20 minutes). Examples of possible topics might include mankind’s impact on the world’s resources, the role of fashion in today’s society, the impact of 9/11, how Hurricane Katrina changed our lives…  Outline the criteria for the art-making project by presenting the Reflection/Rubric.   Students understand that their work is assessed using the criteria provided.

Students create a collage about their idea, using a variety of paper and markers. They need to focus on colors and shapes to help convey the meaning of their work.
The students clean up their desks and ask several students to share their written statements that they wrote during the first five minutes of class (10 minutes). 

Day 2
Individual students share the themes they are using for their collage (5 minutes).

The students work on their collages (45 minutes). 

The students clean up their work space and store their works (10 minutes).

Day 3
Ask students to explain the following terms: aesthetics, and collage.  The students reflect on decisions they have made to create an aesthetic effect in their collages thus far (5 minutes). 

The students complete their collages. Each student is then asked to show his/her work and explain what he/she did to make his/her work aesthetically pleasing (40 minutes).

The students complete the reflection part of the rubric (15 minutes).

 Sample Assessments
Formative 

Check art journals for artist’s statements and three thumbnail sketches.
Observe and monitor activities throughout the lesson. Adjustments and suggestions are provided based on the individual needs of each student.

Summative 

Assess the collage using the Assessment Rubric.
Resources

Information and images for this lesson may be found at the following website:
http://www.albany.edu/museum/wwwmuseum/crossing/artist25.htm

http://www.albany.edu/museum/wwwmuseum/crossing/artist25a.htm
Student Reflections on Shapiro Inspired Collage
Name________________________

Study your completed collage and answer the following questions using complete sentences.

1.  What topic does your collage represent?

2.  How did you use the art elements of shape and color to help communicate your idea?

3.  Do you think your collage is aesthetically pleasing?  Why do you think this?

4. What did you learn from studying The Poet #2?

5. Did making your own collage change your first view of The Poet #2? If so, how? 

Teacher/Student Assessment Rubric for Shapiro-Inspired Collages


Student’s Name_____________

Evaluate the collage using the following criteria:

5    -  
The student fully addresses the criteria 

4    -
The student addresses most of the criteria 

3    -
Some of the criteria is met

2    -
The required criteria is met at a minimal level

1    -
The student failed to meet the criteria

1.  The artist’s statement is clearly stated.




5    4    3    2    1 

Comments:

2.   The collage uses the elements of shape and color to communicate    
5    4    3    2    1 

       an idea. 

Comments:

3.  The collage is well crafted and reflects effort.



5    4    3    2    1 

Comments:

4.  The student communicates an understanding of aesthetics. 

5    4    3    2    1 

Comments:

5.  The student answered the above questions using complete sentences. 
5    4    3    2    1 

Total_______________ (25 points possible)

Title    

Georgia O’Keeffe and Abstraction

Time Frame
Five 60-minute classes

Overview  
Students view a series of works by Georgia O’Keeffe and then create an abstract painting from nature.


Standards 
Creative Expression and Historical and Cultural Perspective 
	Arts Benchmarks


	Identify major works of great and influential artists and recognize their achievements. 
	VA-HP-M6

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Maintain a sketchbook or journal and develop a portfolio.
	VA-CE-M7


Foundation Skills 
Problem Solving, Resource Access and Utilization
Student Understandings 
Having studied the work of Georgia O’Keeffe, students identify important art works created by a woman in the twentieth century. Having created a nature painting, students understand how imagery from nature can serve as creative inspiration for abstract works of art. Having created a painting, students use strategies and techniques for color mixing and painting application.
Vocabulary
picture plane, abstraction, organic forms, positive and negative shapes, dominant, contrast, landscape, view finder
Materials and Equipment 

Large newsprint or other inexpensive paper; Internet access or access to reproductions of O’Keeffe’s Jack-in-the-Pulpit #2, #3, #4, #5, #6; art journals; index cards; pencil; large heavy-weight paper; tempera paint; paint brushes; water; paper towels; painting palette; smocks are recommended, but optional;  self-evaluations

Prior Knowledge

Students should be familiar with tempera paint and its properties including color mixing, blending and creating hard edges when painting, care of paint brushes and protection of clothing.

Sample Lesson  

Day 1
Warm-up activity (20 minutes)

Open by giving each student a large piece of newsprint and a marker and asking him/her to create a large line drawing of a flower.  When finished, display the drawings and discuss what the drawings tell the viewer.  Can you identify the kind of flower?  Is anything around or behind the flower? Did you draw a landscape with your flower?  Does the flower fill the picture plane? Are there any empty or negative shapes around the flower?  Are the positive or negative shapes dominant?    How many flowers are in the pictures?  

Introduce an artist who is known for her paintings of flowers. Georgia O’Keeffe was an American artist who lived from 1887-1986. O’Keeffe was influenced by several artists of her time; most notable was her husband, Alfred Stieglitz, as well as Arthur Dove, Charles Demuth and Marsden Hartley. She is well-known for her flower paintings.  While she often painted from life, her paintings can be very abstract. Abstract art often uses images and forms from the world around us and exaggerates, simplifies or enlarges these forms.  In her flower paintings, she uses organic forms, forms from nature. Students view O’Keeffe’s Jack in the Pulpit series Jack-in-Pulpit - Nos. II, III, IV, V, VI and guide the student in a discussion of these works using the following questions (20 minutes).
How do we know that these paintings are all about the same kind of flower?

What forms does Ms. O’Keeffe exaggerate, enlarge, and/or simplify?

Does she have negative space in any of these paintings?

How does the negative space help the paintings?

In Jack in the Pulpit VI would you know it was a flower if you had not seen her other works?

Why do you think she makes only part of the flower so large in Jack in the Pulpit VI?

Explain that the students are creating their own work from nature. In order to help students create a design from nature, they create a small view finder out of an index card. (Fold the card in half and cut a 1” x 1” rectangle out of the middle of the fold.)

	<1 inch

                                2 inches^


View finder
Practice using the view finder to draw images in their sketchbook (15 minutes).

Take students outside to use their view finders to draw from nature.  Students place their view finder in their art journals for the next class (5 minutes).

Day 2
Instruct students to get their sketchbooks, view finders and pencils for a trip outside to draw (5 minutes).  

Take students outside with their view finder, sketchbook and a pencil.  Using the view finder, students observe the landscape so that the view finder shows only a portion of an organic form.  Examples:  Part of a flower, part of a tree, part of the ground with parts of different organic objects such as rocks, grass, leaves, etc. Dividing their journal page into fourths, each student should find an interesting composition and sketch that composition into one of the four sections in their art journal.  Students should complete a total of four different compositions from nature (45 minutes).  

Students return to the class room and put their materials away (10 minutes).

Day 3 

Tell students they are to review their four sketches from last class and select their best composition to use to create a painting. Present the rubric for assessing the student’s paintings at this time (10 minutes).

Using large, heavy-weight paper and tempera paint, students create their abstract paintings from their drawings from nature (40 minutes).  

Students clean up their painting area and store the paintings on a drying rack (10 minutes).

Day 4
Show the students’ works (flower paintings). Remind them that Georgia O’Keeffe used blown-up images of flowers to create her abstract-looking paintings.  The rubric is reviewed with the students (10 minutes).

Students continue to work on their abstract paintings (40 minutes).

Students clean up their painting area and store the paintings on a drying rack (10 minutes).

Day 5
Remind students that they should finish their abstract paintings and that they need to fill out a Venn diagram comparing their painting to Ms. O’Keeffe’s as well as a self-evaluation when their paintings are done (5 minutes).

Students complete their abstract paintings, the Venn diagram and the self-evaluation (25 minutes).

After these tasks are completed, the students present their painting to the class.  They share the similarities and differences between their work and Ms. O’Keeffe’s as well as some of the reflections they have about their paintings (30 minutes).

Sample Assessments
Formative 

Assess student participation in the class discussion of O’Keeffe’s artwork.

Check art journals for the completion of four planning sketches

Observe and monitor activities throughout the lesson. Adjustments and suggestions are provided based on individual needs of students.

Summative 

Evaluate the Assessment of Abstract Painting from nature (a suggested rubric is available).
Venn diagram

Students present their artwork to the class.

Resources

The following websites contain information and images for this lesson:
http://www.nga.gov/cgi-bin/pimage?68973+0+0   

http://www.nga.gov/cgi-bin/pimage?68974+0+0 

http://www.nga.gov/cgi-bin/pimage?68975+0+0
http://www.nga.gov/cgi-bin/pimage?68976+0+0
http://www.nga.gov/cgi-bin/pimage?68977+0+0 
http://www.artchive.com/artchive/O/okeefe.html#images
http://www.artic.edu/aic/collections/citi/search?artist=O'Keeffe&keyword=&search=search
http://www.butlerart.com/pc_book/pages/GEORGIA%20O'KEEFFE.htm
http://www.metmuseum.org/search/iquery.asp?command=text&datascope=all&attr1=%22O'Keeffe%22&c=t%3A11%2F%2F%3Assl%2F%2Fsitemap+taxonomy%2F%2F%3AWorks+of+Art:Permanent+Collection%3A
Georgia O’Keeffe and Abstraction: Self/Teacher Assessment of Abstract Painting 


Name_______________________

Directions: Answer the following questions in an honest and thoughtful way.  Award points based on the honesty and thoughtfulness of your answers. The following questions are worth 5 points each. 

______Did you use negative space in this painting, and where is it located?  If you did not use negative space, how did you create contrast? 

______What dominates your painting, positive or negative space?   Why did you select this (positive or negative) space to dominate?

______What organic form did you use to create your painting, and why did you select this form? 

______ What was the most interesting part of this organic form?  

______Why did you select this composition over the other three sketches you drew?

______What problems did you have painting your abstract composition? 

______ Is the paper completely covered with paint, or can you see white paper showing through?  
If white paper shows, how does it help your painting? If it does not help your painting, how would you go back and correct this on your painting?  

_______ What is your favorite part of this painting?  Why? 

Total __________ (40 points possible)

Title    

The Renaissance and Applied Mathematics 

Time Frame
Three 60-minute sessions

Overview
Students view and compare images from the work of Sandro Botticelli, Albrecht Dürer, and Andrea Mantegna.  They examine these motifs and the artists’ use of forced perspective, proportion, and contrapposto through a series of sketches.  Students render sketches into a contemporary Renaissance distempera painting. 

Standards 

Critical Analysis and Creative Expression  

	Arts Benchmarks


	Analyze and interpret art images for their symbolic meaning, purpose, and value in place and time.
	VA-CA-M2

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Use the elements and Principles of Design and art vocabulary to visually express and describe individual ideas.
	VA-CE-M3


Foundation Skills 
Communication, Resource Access and Utilization

Student Understandings 
After selecting a Renaissance work of art, students examine the artists’ use of forced perspective, proportion, and/or contrapposto and can explain these concepts to their peers. Students apply and expand upon this knowledge by a contemporary Renaissance distempera painting. 

Vocabulary  
forced perspective, proportion, perspective, contrapposto, illusion, distempera
Materials and Equipment 

Images of the works of Sandro Botticelli, Albrecht Dürer, and Andrea Mantegna, pencils, colored pencils, rulers, powder tempera paint, liquid glue, canvas board or heavy white paper, paint brushes, pre-test/post-test assessment measure, opinionnaire, newspaper, recycled yogurt containers, water containers

Prior Knowledge

Students understand the vocabulary words: composition, form, and space, and can depict visual representations of these words. Students understand basic techniques and skills associated with color mixing and paint application.  

Sample Lesson  

Day 1
Begin by giving the pre/post-test assessment.  Students complete the assessment (5 minutes). 
Present Sandro Botticelli’s The Cestello Annunciation (c. 1489,) Albrecht Dürer’s The Large Turf (1503), and Andrea Mantegna’s Adoration of the Magi (c. 1495-1505).  Referring to the artworks, lead a very brief introduction of motifs characteristic of Renaissance works of art, such as techniques of forced perspective, contrapposto, as well as the twisting of proportion, foreground, and background, to create a composition.  Lead a discussion on the characteristics of Renaissance art works, particularly stylistic characteristics incorporating forced perspective (using perspective to create distance or closeness, i.e.: make a figure or object appear smaller, larger, closer or farther than it actually is), and contrapposto (the twisting of a figure’s proportions to suggest movement or stillness).  Identify one example of how space and color are used to create forced perspective and one example of how color and space are used to create contrapposto (10 minutes).  

Present hand-outs of reference materials on artists Botticelli, Dürer, and Mantegna.  Facts to share include: 1) where each artist lived, 2) what each artist’s primary media were, and 3) where each artist’s work is exhibited.  This presentation includes the definition of distempera.  A simple definition of distempera is the thickening of a pigment by mixing paint with glue (10 minutes). 
In small groups, students continue viewing and comparing images of Sandro Botticelli, Albrecht Dürer, and Andrea Mantegna.  Students consider the following questions: 1) Which of these artists used forced perspective? 2) Which of these artists used proportion to create optical illusions? 3) Which of these artists used contrapposto to depict movement or relaxation in a figure? 4) Which of these artists depicted a landscape?  Students record the questions and their answers in their sketchbooks.  They identify a spokesperson to report their findings to the class (30 minutes).
Day 2
Review criteria motif characteristics of Renaissance works of art (5 minutes).  Criteria include stylistic characteristics incorporating forced perspective (using perspective to create distance or closeness, i.e., make a figure or object appear smaller, larger, closer or farther than it actually is), and contrapposto (the twisting of a figure’s proportions to suggest movement or stillness).   

Students complete the opinionnaire (view literacy strategy descriptions) exercise to further examine motifs related to perspective and proportion in Renaissance works of art.   Students are able to record and communicate their comprehension of targeted vocabulary words and self-assess changes in their personal comprehension throughout the course of the lesson (20 minutes).  

Using regular pencils and colored pencils, students produce a series of four sketches in their sketchbooks.  One sketch should explore characteristics incorporating color and space to produce forced perspective (using perspective to create distance or closeness), and one sketch should explore characteristics incorporating color and space to produce contrapposto (the twisting of a figure’s proportions to suggest movement or stillness) (30 minutes). 
Students clean up (5 minutes).     

Day 3
Students select one sketch from the four sketches produced during the previous class.  The selected sketch should explore characteristics incorporating color and space to produce forced perspective (using perspective to create distance or closeness), or characteristics incorporating color and space to produce contrapposto (the twisting of a figure’s proportions to suggest movement or stillness) (2 minutes).

Students create their own distempera medium by mixing powdered tempera paint, glue and water.  Working with distempera, students translate their two-dimensional sketch from their sketchbook into their own contemporary Renaissance painting (48 minutes). 

Students clean up (5 minutes). 
Close by having students complete the pre/post-test assessment (5 minutes). 
Sample Assessments
Formative 

Monitor student performance throughout the art-making process, and assist students with individual needs. 

Assess group presentations to see if students completed group tasks. 

Check students’ exploration of proportion, forced perspective, and contrapposto in written definitions and in sketches.

Check students exploration of stylistic characteristics of Renaissance works, including proportion, forced perspective, and contrapposto in tempera paintings.
Summative 

Evaluate the following: 

Pre/post-test for completion and accuracy;

Changes in scores between the pre-test and the post-test; 

Opinionnaire for completion and accuracy; 
Student imaginative use of proportion in their compositions;

Distempera paintings for: 1) Completion 2) Use of color and space to explore proportion, 3) Use of color and space to explore forced perspective or contrapposto 4) Inventive design, and 5) Craftsmanship. 

Resources

The websites listed below offer detailed information on the Renaissance and opportunities to view work:

http://www.artlex.com/ArtLex/r/renaissance.later.html 

http://www.princetonol.com/groups/iad/lessons/middle/renaiss.htm 

This website offers an opportunity to view Botticelli’s The Cestello Annunciation.

http://www.ibiblio.org/wm/paint/auth/botticelli/cestello.jpg 

This website offers an opportunity to view Mantegna’s Adoration of the Magi.

http://www.getty.edu/art/gettyguide/artObjectDetails?artobj=900 

Renaissance Artists: Opinionnaire       Name: _______________

Explore Your Opinions about the Renaissance and the works of Sandro Botticelli, Albrecht Dürer and Andrea Mantegna?

Directions: After each statement, write SA (strongly agree), A (agree), D (disagree), or SD (strongly disagree).  Then in the space provided, briefly explain the reasons for your opinions.

1. A mathematician cannot be an artist.________

Your reasons:

2. Mathematicians only work with numbers, not images.________

Your reasons: 

3. Designs that change proportion indicate less talent and skill on the part of the artist._______

Your reasons: 

4. Artistic styles are stronger when artists use forced perspective._______

Your reasons: 

5. The art we create can reflect the community where we live._______

Your reasons:

The Renaissance and Applied Mathematics: Pre/Post-Test    Name______________
Please circle the correct answer.             

1. Space is an element of design.  True or False

2. Sandro Botticelli, Albrecht Dürer, and Andrea Mantegna were all:

Cubists

Renaissance artists

Surrealists 

Abstract Expressionists

3. The seven Principles of Design include balance and emphasis

True or False

[image: image1.png]



[image: image2.png]



4. Forced perspective changes proportion and scale so that objects seem smaller, closer, farther away or larger than they really are. True or False  

5.  Contrapposto is a term which refers to the twisting of a figure so it looks as if it is standing solidly still.  True or False
Title    

Primitivism in Painting

Time Frame
Three 60-minute sessions

Overview
Students view images from Chauvet Cave in France, Apollo 11 Cave in Namibia and Ubirr in Australia.  They compare these images to the work of contemporary Primitivist painter Jean-Michel Basquiat. Working with brushes made from bark, feathers, or popsicle sticks, students paint contemporary Primitivist designs.     

Standards 

Creative Expression and Historical and Cultural Perspective 
	Arts Benchmarks


	Understand how works of art cross geographical, political, and historical boundaries.
	VA-HP-M2

	Demonstrate art methods and techniques in visual representations based on research of imagery.   
	VA-CE-M1

	Develop skills in creating various art forms, including art forms from other cultures.
	VA-CE-M4


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Students understand how humans have created images in the past and the present. They understand how to compare works of art from diverse cultures and time periods. Methods and techniques are used to create a contemporary Primitivist painting.
Vocabulary
composition, ground, pigment, powdered tempera, representational
Materials and Equipment 

pencils  

aluminum pie plates

plaster of Paris

non –drying modeling clay

powder tempera

yogurt containers 

water 

sketch paper

bark

feathers

popsicle sticks
pre/post-test assessment measure 

Questioning the Artist 

images of the work of contemporary Primitivist painter Jean-Michel Basquiat

images of prehistoric art from Chauvet Cave in France, 

Apollo 11 Cave in Namibia and Ubirr in Australia 

Prior Knowledge

Students understand the following vocabulary words: genre, element, principle, pattern, unity, foreground, background and color wheel, and can identify visual representations of these words.  They understand and can identify primary, secondary and tertiary colors.

Sample Lesson  

Day 1
Begin the lesson by giving students a pre/post-test assessment.  They complete the assessment (5 minutes). 
Present images of cave art from Chauvet Cave in France, Apollo 11 Cave in Namibia and Ubirr in Australia.  In small groups, students view and compare images of cave art from Chauvet Cave in France, Apollo 11 Cave in Namibia and Ubirr in Australia.  Students consider the following questions, creating both sketched responses and written responses in their sketchbook: 1) Did these cultures use more primary colors or more secondary colors in their works?  2) Are there differences between the colors chosen in France, Namibia, and Australia to create paintings? 3) Which of these three cultures used line to create patterns in their paintings? 4) Were the cave paintings created in France symmetrical or asymmetrical? 5) Were the cave paintings created in Namibia symmetrical or asymmetrical? 6) Were the cave paintings created in Australia symmetrical or asymmetrical? and, 7) Do the cave paintings from France depict a foreground and a background? Do those from Namibia depict a foreground and a background? Do those from Australia depict a foreground and a background?   Students identify a spokesperson for the group to present the group’s findings to the class (20 minutes).
Present contemporary Primitivist painter, artist Jean-Michel Basquiat’s Florence, 1983, Worthy Constituants, Icarus Esso and Vitaphone.  In small groups, students compare Basquiat’s work to the images of cave art.  They consider the following questions, creating both sketched responses and written responses: 1) Does Basquiat use more primary colors or more secondary colors in his works?  2) Are there differences between the colors Basquiat chose and the colors chosen by primitive artists in France, Namibia and Australia to create cave paintings? Are there similarities?  3) Does Basquiat use line to create patterns in his paintings? 4) Were the paintings created by Basquiat symmetrical or asymmetrical?  5) Do Basquiat’s paintings depict a fore-ground and a background? and 6) Do any of Basquiat’s paintings depict animals? Do any of the paintings from France, Namibia, or Australia depict animals?  Students record the questions, their sketched and written responses, and their comparisons of cave art and the work of Basquiat in their sketchbooks.  A spokesperson for each group presents its findings to the class (25 minutes).
Day 2
Working in pairs, students complete the questioning the artist (view literacy strategy descriptions) to further examine the motifs in Basquiat’s work.  Questioning the artist allows students to assess and record the stories and messages communicated through the Elements and Principles of Design.  Written assessments assist students as they clarify inference from their observations of images (35 minutes).
Next, students begin to work on their own contemporary painting. They start by preparing a surface of plaster which they later paint upon. First, students coat an aluminum pie plate with non-drying modeling clay (at least half an inch thick.). Demonstrate how to mix plaster; students add plaster to water until the mixture thickens.  They pour 1” layer of the thickened plaster mixture into the pie plate (the nondrying clay will prevent the plaster from sticking to the plate).  Students allow the plaster to harden completely (dry for a minimum of 24 hours) (20 minutes).
Students clean up (5 minutes). 
Day 3
Open class by reviewing criteria for motif characteristics of Primativist compositions.  Criteria for Primativist paintings include: 1) Completion, 2) Use of Design Elements and Principles to explore stylistic characteristics of primitivism, 3) Inventive design, and 4) Craftsmanship (5 minutes). 
Students begin by removing plaster from the aluminum pie plate using a popsicle stick to carefully remove the nondrying clay.  Working with brushes made from bark, feathers, or popsicle sticks, students translate the sketches they created during the first class (in response to questions about cave art and the work of Basquiat) by painting them onto plaster (40 minutes).
Students clean up (10 minutes). 
Close by having students complete the pre/post-test assessment (5 minutes). 
Sample Assessments
Formative 

Monitor student performance throughout the art-making process and assist students with individual needs. 

Assess group presentations to see if students completed group tasks. 

            Check to see if students have explored design elements and principles in sketches.

Check to see if students have explored and incorporated stylistic characteristics of art found in Chauvet Cave in France, Apollo 11 Cave in Namibia, and Ubirr in Australia in sketches.

Check to see if students have explored and incorporated stylistic characteristics of Jean-Michel Basquiat in sketches.
Summative 

Evaluate the following: 

  
Pre/post-test for completion and accuracy;

  
Comparison of changes in scores between the pre-test and the post-test;           

Questioning the Artist for completion and accuracy;

Paintings on plaster for: 1) Completion, 2) Use of Design Elements and Principles to explore stylistic characteristics of primitivism, 3) Inventive design, and 4) Craftsmanship.

Resources

The following websites offer opportunities to view the art and access information for this lesson:

Chauvet Cave in France: http://www.metmuseum.org/toah/hd/chav/hd_chav.htm 

Apollo 11 Cave in Namibia: http://www.metmuseum.org/toah/hd/apol/hd_apol.htm
Cave art found in Ubirr in Australia: http://www.metmuseum.org/toah/hd/ubir/hd_ubir.htm
Literacy Strategy: Questioning the Artist          Names__________________________
	Initiate discussion
	What stories are the artists trying to tell?

What messages are found in many works of cave art?

What message is the painter Basquiat trying to get across?

	Focus on artist’s message
	What do the images mean?

Why did the cave artists choose those particular images?

Why did Basquiat choose particular images?



	Link Information
	Does the style of cave art connect with Basquiat’s work?

What are some similarities?

What are some differences?



	Identify difficulties in the way the paintings are put together
	Do the images in cave art make sense?

Do the images in Basquiat’s work make sense?

What do we need to better understand the messages in cave art?

What do we need to better understand the messages in Basquiat’s work?



	Refer to both the cave art and the works of Basquiat to clarify inference from actual observation
	Did the artists tell us that?

Did the artists give us the answer to that?




Primitivism in Painting: Pre/Post-Test         Name_______________________

Please circle the correct answer.

1. Form is an element of design.  True or False

2. Cave paintings have been found in:

France

Namibia

Australia

All of the Above  

3. Balance is a design principle.   True or False

4. Modern artists can be Primativists.  True or False

5. Jean Michael Basquiat was a:

Cubist

Surrealist

Modern Primativist

Abstract Expressionist

6. Cave art told stories using images instead of words.   True or False 

7. Primativist art tells stories using images instead of words.   True or False 

Title    

A Living Mural: Class Project

Time Frame
Three 60-minute sessions

Overview
The students view and compare images from the work of Andy Goldsworthy.  Students view and compare Eva Hesse’s reductivist art works. Students research soil composition and erosion.  They use this research and their understanding of design elements and principles to examine motifs of reductivist imagery through a series of sketches.  Students render these sketches into a contemporary reductivist mural.  

Standards  

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Use elements and principles of design and expanded art vocabulary for responding to the aesthetic qualities of various works.
	VA-AP-M1

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Use the elements and Principles of Design and art vocabulary to visually express and describe individual ideas.
	VA-CE-M3


Foundation Skills 
Problem Solving, Linking and Generating Knowledge

Student Understandings 
Having viewed and compared the work of Andy Goldsworthy and Eva Hesse, students identify stylistic characteristics of their work.  Additionally, having investigated the transformation of leaves into soil, they explain reduction as it relates to decomposition.  They incorporate stylistic characteristics of reductivism into their own reductivist class mural illustrating the reduction of leaves to soil. Students understand how materials from nature can be used to create works of art.
Vocabulary  
reductivism, decomposition, assemblage, minimal  

Materials and Equipment 

images of the works of Andy Goldsworthy, information on the reductivist movement, information on soil composition, information on soil erosion, pencils, sketchbooks, red food coloring, green food coloring, leaves, recycled yogurt containers, paper towels, liquid glue, canvas board or heavy white paper, paint brushes, pre-test/post-test assessment measure, learning logs, water containers

Prior Knowledge

Students understand the vocabulary words: composition, form, and space, and can depict visual representations of these words. Students understand basic techniques and skills associated with color mixing and application.  

Sample Lesson    

Day 1
Begin the lesson by giving students a pre/post-test assessment.  Students spend five minutes completing assessment. 

Present Andy Goldsworthy’s Rowan Leaves & Hole, Autumn Cherry Leaves and Goosefeathers.  Spend 5 minutes referring to the artworks, which include a very brief introduction of motifs characteristic of environmental sculpture.  Motifs include the use of organic, natural materials, the use of natural surroundings and the creation of a composition without a preconception.  Point out one example of how color, form, positive space, negative space, ground, assemblage, foreground, background, and middle ground are used to create an environmental sculpture composition. 

Spend five minutes presenting facts from the reference materials on artist Andy Goldsworthy.  Share the facts on Andy Goldsworthy which include: 1) where he lives (Dumfriesshire, Scotland), 2) what his primary media are (natural materials, such as leaves, rocks, twigs and snow), and 3) where his work is exhibited (his sculptures of natural materials have been exhibited in Australia, the North Pole, the United States, Japan, Scotland and England; photographs of his natural sculptures have been exhibited in the British Museum). 

Then present reductivist artist Eva Hesse’s Tomorrow's Apples (5 in White) (1965).  Spend five minutes referring to the artwork, which includes a very brief introduction of motifs characteristic of reductivism.  These facts on reductivism include: 1) a definition of reductivism (a composition containing greatly reduced or simplistic forms, the use only of the bare minimum of elements and principles to create a composition), and 2) information on when the movement was founded (in the United States in the 1950’s).  

Present Andy Goldsworthy’s Boulder Wrapped in Poppy Petals and Snow Circles.  Lead a brief discussion on the characteristics of reductivism in nature, particularly stylistic characteristics including simplicity of elements in the composition and simplicity of forms.  

In groups of three, students spend 30 minutes continuing to view and compare Goldsworthy’s Boulder Wrapped in Poppy Petals, Snow Circles, Rowan Leaves & Hole, Autumn Cherry Leaves and Goosefeathers and Hesse’s Tomorrow's Apples (5 in White) (1965).  Students identify additional examples of reductivist motifs in each work and record their answers in their sketchbooks.  Students also discuss and record similarities and differences in Goldsworthy and Hesse’s use of color, form, positive space, negative space, ground, and assemblage (particularly assemblage as it relates to compositions created from the assembling of a congruous grouping of forms or objects).  Students identify a spokesperson for their group to report the group’s findings to the class.  

Day 2
Spend five minutes reviewing information on reductivism in nature, particularly stylistic characteristics including simplicity of elements in the composition and simplicity of forms.  This review includes a discussion of the similarities and differences in Goldsworthy and Hesse’s works viewed in the previous class.  

Spend ten minutes presenting facts from the reference materials on soil composition, particularly how biodegrading material, like leaves, reduces to soil.  Lead a brief discussion on the characteristics of soil.  Soil is held in place by tree roots and the roots of other plants.  Soil is made from many sources of biodegrading material, including pieces of trees and leaves.  As these elements biodegrade, they gradually reduce in size, becoming soil. 

Students spend 20 minutes completing the learning logs (view literacy strategy descriptions) exercise to further examine reductivist motifs and make comparisons between the reductivist movement in art and the way biodegrading material, like leaves, gradually minimize and reduce in size until they become soil; learning logs include opportunities for a series of 27 small sketches.  A learning log is a sketch book journal where students record ideas both in written and visual form.  Students record and display comprehension using two forms of communication, written and visual representation.  Using two methods of communication reinforces targeted concepts and vocabulary words and helps students to self-assess changes in their comprehension throughout the course of the lesson. 

Spend ten minutes presenting facts from the reference materials on soil erosion.  Explain that erosion can be defined simply as a further form of reduction.  Lead a brief discussion on the characteristics of erosion.  Soil is held in place by tree roots and the roots of other plants.  If these roots are absent, there is nothing to hold the soil’s many sources of biodegrading material, including pieces of trees and leaves in place.  As these elements called soil gradually reduce, they leave behind negative space.  When there is negative space where there used to be soil, this is erosion.   

Working with food coloring and a recycled yogurt container, students spend ten minutes mixing some of the complementary colors, red and green, together to produce black.  Next, students use two other recycled yogurt containers, pouring some of the food coloring in each, so that each student has a container for each color red, green, and black.  Next, students tear leaves into smaller pieces—the largest pieces of leaves go in green container, medium size pieces in the red container and the smallest pieces in the black container.  Students fill all three containers.  Soak the leaves in each container and cover with a lid to prevent drying out.  Students put the sealed containers away for use the following class.  Students spend five minutes cleaning up.  

Day 3
Open class by spending five minutes reviewing criteria for motif characteristics of reductivist compositions.  Criteria include simplicity of elements in the composition and simplicity of forms.

Students spend 40 minutes translating their two-dimensional sketches from their learning logs exercise into a contemporary reductivist composition.  
Using the leaves stained in the previous class, students group their compositions as soil layers are grouped: “A” the top layer, is be green followed by “B” red, and then “C” black.  Just as leaves reduce in size and gradually become soil, students structure their compositions so that the forms in each layer gradually reduce in size.  Students take the leaves out of their containers and pat them dry with paper towels.  Students use liquid glue to attach the leaves to the canvas board or heavy white paper.  Students spend ten minutes cleaning up. 

Close by having students spend five minutes completing the pre/post-test assessment.

Once all the works are dry, mount all the works together on the wall, creating a mural depicting the decomposition of leaves to soil.  

Sample Assessments  

Formative 

Monitor student performance throughout the art-making process and assist students with individual needs. 

Assess group presentations to see if students completed group tasks. 

Check to see if students have explored simplicity of form and the use of positive space, negative space, ground, assemblage, foreground, background, and middle ground in written definitions and in sketches.

Check to see if students have explored stylistic characteristics of reductivist compositions and characteristics of soil in sketches.

Summative 

Evaluate the following:  

Pre/post-test for completion and accuracy;

Changes in scores between the pre-test and the post-test and a comparison of these changes;

Learning Logs for completion and accuracy (both written and visual representations);

Reductivist compositions for: 1) Imaginative use of color, 2) Form, 3) Positive space, 4) Negative space, and 5) Assemblage in their compositions;

Exploration of the layering techniques used by Andy Goldsworthy, as well as the   incorporation of Goldsworthy’s stylistic characteristics to complete reductivist compositions.  

Resources

Websites listed below offer detailed information on Andy Goldsworthy and opportunities to view his work:

http://www.arthistory.sbc.edu/artartists/photoandy.html 


http://www.morning-earth.org/ARTISTNATURALISTS/AN_Goldsworthy.html
The websites listed below offer detailed information on reductivist art and opportunities to view work: 

http://www.artlex.com/ArtLex/m/minimalism.html 

The website listed below offers opportunities to view work of reductivist artist Eva Hesse’s Tomorrow's Apples (5 in White) (1965):

http://www.tate.org.uk/collection/T/T0Two - T02383_9.jpg 

The website listed below offers detailed information on soil and soil formation:

http://www.clarkswcd.org/Kids/KidsHome.htm 

The websites listed below offers detailed information on soil erosion:

http://www.scalloway.org.uk/phye6.htm 


http://topsoil.nserl.purdue.edu/nserlweb/weppmain/overview/ersn.html
The website listed below offers detailed information on a Louisiana advocacy organization and its campaigns to raise awareness on soil erosion and soil erosion’s impact on the Gulf South region:

http://www.healthygulf.org/ 

Learning Log Exploration for A Living Mural: Class Project                                       

Name_____________________

Explain how leaves are the “parents” of soil, becoming part of soil composition as they biodegrade:

In the squares below, sketch the steps of how leaves become soil, beginning when whole leaves fall off the trees: 

	
	
	

	
	
	

	
	
	


Explain how the absence of things to hold soil in place, like roots, leads to negative space, and, how the increase of this negative space becomes erosion:

In the squares below, sketch the steps of eroding soil, beginning when things that hold soil in place, like roots, are removed:

	
	
	

	
	
	

	
	
	


Describe what you know about reductivist compositions that you didn’t know before:

In the squares below, sketch a few steps of the mural-making process discussed in class.
	
	
	

	
	
	

	
	
	


A Living Mural: Class Project: Pre/post-Assessment         Name_________________

Please circle or write in the correct answer.             

1. Elements of Design include space.   True or False

2. Andy Goldsworthy is a:

    Cubist

    Renaissance artist

    Panoramic artist

    Abstract Expressionist

3. The 7 Principles of Design include balance (insert graphic representation of balance) and emphasis (insert graphic representation of emphasis).   True or False
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4.   Soil is made from leaves.  True or False 

5.   Goldsworthy’s images are inspired by nature. True or False

6.   Soil horizons describe layers of soil.  True or False

7.  Goldsworthy’s works often combine juxtaposing images.   True or False

8.   Soil holds things in place.  True or False

9.   Reductivist images add layers to create a complicated composition.  True or False

10.  Cutting trees down is one thing that leads to soil erosion.  True or False

Title    

Emperor Qin Shi Huang’s Terra Cotta Warriors

Time Frame
Four 60-minute classes
Overview      
Students study figures from Emperor Qin Shi Huang’s Terra Cotta Army and create a terra cotta warrior.

Standards 

Creative Expression and Historical and Cultural Perspective 
	Arts Benchmarks


	Distinguish media and techniques used to create works of art throughout history. 
	VA-HP-M4

	Develop skills in creating various art forms, including art forms from other cultures.
	VA-CE-M3

	Maintain a sketchbook or journal and develop a portfolio.
	VA-CE-M7


Foundation Skills 
Problem Solving, Resource Access and Utilization

Student Understandings 
Students identify materials and methods used in the creation of sculpture (additive and subtractive) and create a clay sculpture inspired by the terra cotta warriors. Students understand the three dimensional qualities of clay and how design elements are used to create designs in clay. 
Vocabulary  

Terra Cotta, subtractive and additive sculpture, slip, kiln, hand-building (pinch, slab and coil methods) wedging, scoring, leatherhard, greenware, bisqueware 
Materials and Equipment 

Art journals, pencils, terra cotta (red clay), needle tools, slip (clay dissolved in water), a storage space for wet clay, a large Ziploc bag for each student (bags should be labeled with the student’s name), damp paper towels, a kiln, a variety of glazes or tempera paint (if available or desired), rubric and self assessment, Internet access

Prior Knowledge

Students should have had some experience with clay or ceramics.  Students should have a basic knowledge of Emperor Qin and his role in China’s history.
Sample Lesson

Day 1  

Open with an introduction of the history of the Terra Cotta Army by visiting this website listed above. Students observe and discuss the characteristics of Emperor Qin’s Terra Cotta Army (10 minutes).  

Students break into small groups of two or three and brainstorm (view literacy strategy descriptions) possible answers to the following questions (20 minutes).
Where is this army located?

Describe the visual characteristics of the soldiers.

Why is each soldier different in appearance and hair style?

Why do you think Emperor Qin had all of these soldiers placed in military formations around his tomb?

Each soldier is life size. What problems do you think the artists faced in creating clay sculptures this big?

What do you find the most interesting/amazing about this clay army?

Students record these questions and their response in their art journals.  After each group has had enough time to respond, they come together and share their answers with the whole class, discussing similarities and differences in their answers. 

Review with the students the following clay terms and techniques - additive sculpture, subtractive sculpture, clay hand-building, leather hard, green ware, bisque ware, glaze ware. Demonstrate the wedging or kneading of clay, how to use pinch, slab and coil methods of hand-building, and how to join two pieces of clay (scoring and slipping).  Students are given a portion of clay which they wedge in preparation for clay construction the following class session (20 minutes).  

Once clay is wedged, students store clay in Ziploc bags making sure to label the bags with their name. They must seal the bags entirely, making sure to remove all air from the bags (10 minutes). 

Day 2 

Open class by displaying an image of a terra cotta soldier.  Students provide information related to characteristics of the clay sculpture noticing use of details and probable suggestions for the construction of such a figure (10 minutes). 
Using various resources (books, Internet, Xerox copies of the terra cotta soldiers) as a reference, students sketch the front, back and side details of their soldier in their sketchbooks. Walk around to make sure that drawings include needed details. Upon completion of sketches, students take their kneaded clay and begin to create a miniature terra cotta soldier (no larger than 8 inches high), focusing on details such as hair, clothing, and facial features.  They sculpt their soldier using a slab to create the body and additive and subtractive methods of hand-building to create the details of the soldier’s hair and clothes (40 minutes). 

Close by cleaning up and storing unfinished sculptures in their Ziploc bag which has been tightly closed (10 minutes).
Day 3
Open class by having students retrieve and display in-process figures on the top of their desks. Students respond to their process by describing challenges and solutions. Use time to review important practical guidelines for creating a successful sculpture (joining techniques, inclusion of details…) (5 minutes).
Students continue to work on sculptures (35 minutes).  Students complete assessment (10 minutes). Clean up and proper storage of in-process figures (10 minutes).
Day 4
Begin class by having students retrieve and display in-process figures on the top of their desks; in pairs, students show and share ideas related to their in-process sculptures (10 minutes).
Students continue to work on sculptures. When finished, students carve their name or initials on the bottom of their work (45 minutes). Allow five minutes for students to clean up and store the figures.
Upon completion, clay soldiers must dry completely. If a kiln is available they should be fired to a bisque ware.  The original soldiers were colored so students may paint or glaze their soldier after it has been bisque fired (if desired). Students set up an army of terra cotta soldiers in military formations for the entire school to observe and enjoy.

Sample Assessments
Formative 

Check to see if the student has:

Written responses to the brainstorming activity in his/her sketchbook journals

Completed sketches of the front, back, and side views of his/her soldier

Observe and monitor activities throughout the lesson.  Adjustments and suggestions are provided based on individual needs of students.

Summative 


The teacher and students respond to the rubric and self-assessment.

Resources

The following websites contain information and images for this lesson:
http://www.galenfrysinger.com/xian_warrior_excavations.htm
http://library.thinkquest.org/12255/library/dynasty/qin.html
http://china.mrdonn.org/qin.html
Self-Assessment of Student’s Terra Cotta soldier 

Name_________________________________________________

Study your finished sculpture and answer the following questions.

Describe how you used one or more of the methods of hand-building (pinch, slab, or coil) to build the Terra Cotta Soldier.

Describe how you created details on your terra cotta soldier.

What problems did you have creating your soldier?

What characteristics or aspects about the soldier you created are you most proud?

**Use this as a guide to assess the work by the student.  It is suggested that the teacher may give the student up to 5 points for each of the above questions using thoughtfulness, truthfulness, and effort in their sculpture to help them assess the student’s work.

Title    

Inflatables

Time Frame
One 60-minute class
Overview
After viewing and discussing inflatable art, students create an inflatable of their own design.

Standards 

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to the art world. 
	VA-AP-M4

	Produce ideas for art productions while engaging in individual and group activities.
	VA-CE-M5

	Maintain a sketchbook or journal and develop a portfolio.
	VA-CE-M7


Foundation Skills 
Communication, Problem Solving, Citizenship

Student Understandings 
After viewing examples of inflatable art, students understand the many possibilities for art-making materials. After creating an inflatable sculpture, students understand how designs can be transformed into three-dimensional constructions.
Vocabulary  
inflatable
Materials and Equipment 
Internet access, pencils, sketchbook/learning logs, black and white garbage bags, 2 inch wide clear tape, scissors, Crayola Gel Markers, several hairdryers

Sample Lesson  

Prepare for students by hanging reproductions or projecting the inflatable artworks of artists such as Jeffery Shaw, Cara Perlman and Jon Goldman (see resources below). Explain that there are constant innovations arising in the art world. Inflatable artwork is a relatively new option for artists. Artists such as Jeffrey Shaw, Cara Perlman and Jon Goldman use inflatable structures to communicate their ideas to the viewer. An inflatable is a sculpture or other object made with a plastic or PVC film or fabric, which achieves its intended form when filled with air or some other gas. Along with artists, architectural students have used inflatables to study form, proportion, scale, environment and space.  
Students view the examples of inflatables by the above-mentioned artists. Students respond to these images by drawing five of their own sketches for inflatables in their sketchbook/learning logs (view literacy strategy descriptions) (15 minutes).
Next, in groups of three, students share their inflatable designs and brainstorm ideas for a group inflatable. Students draw design first.  After the designs are checked, students draw the required pieces needed to fabricate the form in their sketchbook/learning logs. Pattern pieces for an actual inflatable may be cut from newspaper before the inflatable’s creation. Then, construction begins using plastic garbage bags, tape, scissors and pattern pieces.  Be certain that joining seams are securely taped. Once students have completed their constructions, they are to inflate their designs and test for both design additions and leaks.  After corrections or additions are made, students may use Crayola Gel Markers to add details to their inflatables. Using hairdryers, students inflate their designs and tape the last opening shut. Some air leakage will occur, and over time plastic bags do transfer air. The creation will deflate over a day or two but may be re-inflated.  Students view inflatables of each group (40 minutes).
In closing, students respond to the inflation-building activity by answering the following questions in their sketchbook/learning logs (5 minutes).
How did this new art-making possibility allow your group to express an idea?

Which group’s inflatable was most successful? Give two reasons.

Can you think of other innovative materials that might be used to create a large sculpture?

Sample Assessments
Formative 

Observe, monitor and assist activities throughout the lesson (student sketchbook/journal design entries, group ideas and inflatable construction).  Adjustments and suggestions are provided based on individual needs of students.

Resources
The following websites contain information and images to support this lesson:
http://www.artlex.com/ 

http://www.goldmanarts.com/interactive.html, 

http://www.jeffrey-shaw.net/html_main/show_work.php3?record_id=26#, http://www.artseensoho.com/Art/DEITCH/perlman97/perlman.html
http://www.moma.org/collection/browse_results.php?object_id=92869
Title    

Egyptian Sarcophagi

Time Frame 
Four 60-minute sessions

Overview
Students study Egyptian artifacts and work in cooperative groups to construct a sarcophagus complete with mummy, accompanying artifacts and story.

Standards 

Creative Expression and Historical and Cultural Perspective
	Arts Benchmarks


	Understand the meaning and significance of ideas, themes, and messages

in works of art from the past and present. 
	VA-HP-M3

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Produce ideas for art productions while engaging in individual and group activities.
	VA-CE-M5


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
After viewing Egyptian art works, students understand how art elements and principles are used to represent important ideas in Egyptian culture. They represent this understanding by creating a three - dimensional sarcophagus which includes a mummy figure, accompanying artifacts, and a story. After constructing a sarcophagus, they understand how to construct three-dimensional works using a variety of media. 
Vocabulary
sarcophagus, mummy, hieroglyphics, cartonnage, symbolism, 3-D 

Materials and Equipment 
Egyptian art postcards or books on Egyptian art, cardboard boxes, fabric, tempera paints, markers, glue, variety of papers, Crayola Model Magic or self-hardening clay, black permanent marker, and other materials requested by individual students as needed, water containers
Prior Knowledge 
Students have a prior knowledge of elements and Principles of Design, Egyptian culture and Egyptian artifacts. This lesson is best used while the sixth grade is studying Egypt in Social Studies.

Sample Lesson 

Day 1
Begin by having students view the Egyptian mummy image, Wrapped Mummy with Cartonnage Trappings. In a dated journal entry in their learning log (view literacy strategy descriptions), have the students sketch and describe the work using the elements and Principles of Design. A learning log is a sketchbook journal where students record ideas both in written and visual form.  Assign groups of 3 or 4 students and have them share what they learned. 

Introduce the project by explaining to groups they will create a sarcophagus complete with mummy, artifacts, and a story (20 minutes).
To build further knowledge, give each group books or images of Egyptian art. If possible, provide access to the Internet and visit the Metropolitan Museum’s website. Encourage exploration with the following prompts:

Define these terms: sarcophagus, hieroglyphics, mummy, cartoonage, and artifact.

Describe and sketch appropriate imagery found on sarcophagi and mummies.

Sketch various symbols adorning the artifacts and discuss their meaning.

List Egyptian gods and their significance. 

Have students add new information and definitions to their learning logs with discussion (15 minutes). 
Next, students draw three sketches of sarcophagi incorporating hieroglyphics, symbols, cartoonage and artifacts (25 minutes).
Day 2
Open the class by reminding students of requirements for the creation of the sarcophagus. Provide an opportunity for students to ask questions (5 minutes). 
Students refer to sketches created on Day 1 using sketches and research in the creation of their group’s sarcophagus complete with mummy, artifacts and a story.  Students work cooperatively to accomplish additional tasks. Task descriptions include naming their mummy, writing the name in hieroglyphics, creation of the sarcophagus with appropriate painted symbols, mummy complete with cartoonage, other appropriate artifacts (jewelry), and a written story about their mummy. When necessary, allow the groups to continue use of the Internet and their learning logs to further investigate Egyptian culture, especially the above-mentioned websites (45 minutes).
Students clean up. Close by asking students to share challenges they might be having with the whole class (10 minutes).
Day 3
Open by having students display in-progress work on the table in front of them. Students walk around to look at work (5 minutes).  Ask students to share challenges, successes, and possibilities (5 minutes). Students continue to work on sarcophagi (45 minutes). Students clean up and store their work (10 minutes). 
Day 4
Students continue to work on sarcophagi.

After completion, the groups present their artwork to the whole class and/or other audiences (e.g. other classes, parents). During peer presentations, students use their learning logs to reflect on the work of other groups. 

Extensions
After presentations, students create an image of all mummies during their daily life, connecting the characters.

Sample Assessments

Formative 

Monitor group progress and supply needs.

Check learning logs for completion of group tasks

Summative 

Evaluate:

Created Egyptian work (three - D sarcophagus) for the following criteria: 


Depiction of hieroglyphics


Use of cartonnage


Incorporation of artifacts or jewelry


Effort 
Completion of entries in learning logs
Resources

Information and images for this lesson may be found at the following websites:
http://www.metmuseum.org/explore/newegypt/htm/cr_frame.htm
http://www.digitalegypt.ucl.ac.uk/themes/art.html 

www.artlex.com
http://www.carlos.emory.edu/egyptian-nubian 

http://www.digitalegypt.ucl.ac.uk/burialcustoms/cartonnage.html
http://www.metmuseum.org/explore/newegypt/htm/cr_frame.htm
Title   
 
Redesigning Neighborhoods 

Time Frame
Three 60-minute sessions

Overview
Students explore the role of the artist in architecture by viewing the work of a local Louisiana architectural firm.  They use this research, their understanding of design elements and principles, and digital design tools, such as Google Sketch-up Software (free architectural design software) to create visual redesigns of their neighborhoods. 

Standards 

Creative Expression and Historical and Cultural Perspective
	Arts Benchmarks


	Describe and compare careers in visual arts and the role and status of the artist in various cultures and time periods.
	VA-HP-M5

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Select and apply media, techniques, and technology to visually express and communicate.
	VA-CE-M2


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students identify and describe the design career of architecture.  They explore the career of local architectural firm Concordia LLC by collecting information on this firm.  Using design software, students create their own architectural representations.
Vocabulary  
architecture, document, line, layout

Materials and Equipment 

images of the works of local architectural firm Concordia LLC, Internet, Google Sketch-up Software, pencils, pre/post-test assessment measure, opinionnaire 

Prior Knowledge
Students understand and identify visual representations of the vocabulary words: composition, ground, shape, dimension, representational.  They understand basic techniques and skills associated with the application of design elements such as line, space, and form, and can combine them to depict design principles such as pattern, balance, and unity.  
Sample Lesson  

Day 1
Students spend five minutes completing the pre/post-test assessment.

Spend 10 minutes presenting information on local architectural firm, Concordia LLC.  Information includes Concordia’s approach to the urban planning process. This includes presenting information from both Campus Master Plan for New Orleans Charter Middle School and Community Planning in Littleton, NH (see website resources).  Background on the urban planning process might include 1) how outcomes are formulated (through the collection of data during planning meetings involving members of the perspective community), 2) how architects explore, document and study buildings and neighborhoods from a perspective of existing services and potential for development, 3) changes a building or city has/might undergo, like increases in population, and 4) implications of those changes. 
Select five images from Schools as Centers of Community by Steven Bingler.  Images might include any from the case studies documented in Schools as Centers of Community.  Spend 10 minutes using selected images to discuss how architects use design elements such as line, space, and form in combination to depict design principles, such as pattern, balance, and unity in their building designs.  

In small groups, students spend 35 minutes continuing to view and compare an additional five images from the work of Concordia LLC.  Students identify and discuss how architects use design elements and design principles.  Students also discuss and select resources to be included in the process of planning urban neighborhoods, such as libraries, parks and playgrounds.  They record written responses in their sketchbooks.  Students identify a spokesperson to present the group’s findings to the class.  

Day 2
Spend five minutes reviewing background on the urban planning process.  This includes a review of information from both Campus Master Plan for New Orleans Charter Middle School and Community Planning in Littleton, NH (see website resources), such as: 1) how outcomes are formulated (through the collection of data during planning meetings involving members of the perspective community), 2) how architects explore, document, and study buildings and neighborhoods from a perspective of existing systems and potential for development, 3) changes a building or city has/might undergo, like increases in population, and 4) implications of those changes. 
Students spend 30 minutes completing the opinionnaire (view literacy strategy descriptions) exercise to further examine the work of architectural firms like Concordia LLC. The opinionnaire provides students with opportunities to reflect on the urban planning process and their opinions on architecture.  The Opinionnaire helps students clarify their opinions and discover why they believe what they believe about the art of architecture.  

Spend five minutes setting up students in computer teams of four.  Spend ten minutes introducing Google Sketch-up Software.  This introduction is best conducted as a large group visual demonstration.  Using a computer connected to a projector, lead the class through the step-by-step on-line tutorial.  The tutorial includes how to transform two-dimensional lines and planes into three-dimensional shapes, how to create roofs, windows, and other structural aspects of a building, and how to create landscaping.  Students learn how to manipulate the software to create architectural images.  Assist student architectural teams as they approach the urban planning process, focusing on how to further develop the existing infrastructure that might already be in a neighborhood, and the implications of those changes.  Continuing to work with Google Sketch-up Software, the student architectural team spends 15 minutes further developing their technological skills by developing urban neighborhood plans.  Working together, students create overall design of buildings in one city block of a neighborhood.

Day 3
Spend five minutes reviewing Google Sketch-up Software.  This review is best conducted as a large-group class visual demonstration.  Using a computer connected to a projector, lead the class through a review of the step-by step on-line tutorial.  

Continuing to work in computer teams of four with Google Sketch-up Software, students spend 50 minutes completing their own designs of one city block in a neighborhood.  

Students’ architectural designs combine design elements such as line, space, and form, to depict design principles such as pattern, balance, and unity in both the building designs and the landscaping.  Additionally, students use the written responses recorded in their sketchbooks during the previous class to complete their designs.  Student-recorded responses identify and discuss resources each student feels should be included in the process of planning urban neighborhoods, such as libraries, parks and playgrounds.  The complete student designs of one city block in a neighborhood include buildings and areas that are designated resources students feel should be included, as well as the architectural renderings of these resources.  Students spend five minutes cleaning up.  
Close class by having students spend 5 minutes completing the pre/post-test assessment.

Sample Assessments

Formative 

Monitor student performance throughout the art-making process, and assist students with individual needs.


Assess group presentations to see if students completed group tasks.

Check to see if students have explored the application of design elements, such as line, space, and form, and have combined them to depict design principles, such as pattern, balance, and unity in their Google Sketch-up compositions.
Summative 

Evaluate the following: 

  
Pre/post-test for completion and accuracy;

  
Comparison of changes in scores between the pre-test and the post-test;          

  
Opinionnaire for completion and accuracy; 

Google Sketch-up compositions for: 1) Completion, 2) Use of line, space, and form to explore pattern, balance, and unity, 3) Inventiveness of Google Sketch-up compositions, 4) Architectural structures, 5) Inclusion of resources, such as such as libraries, parks and playgrounds 6) Landscaping, and 7) Craftsmanship. 

Resources

These websites offers detailed information on the architectural firm Concordia LLC and opportunities to view its work:
http://www.concordia.com/home/ 


http://www.concordia.com/home/downloads/
The website listed below offers detailed information on Google Sketch-up Software:
http://sketchup.google.com/ 

Redesigning Neighborhoods Opinionnaire    Name_________________

Exploring Your Opinions about Architecture and Concordia LLC

Directions: After each statement, write SA (strongly agree), A (agree), D (disagree), or SD (strongly disagree).  Then, in the space provided, briefly explain the reasons for your opinions.

1. An architect cannot be an artist.________

Your reasons:

2. Architecture should be rigid in form.________

Your reasons: 

3. Designs that utilize rhythm indicate less talent and skill on the part of the architect._______

Your reasons: 

4. Architectural styles are stronger when they blend ideas from different cultures._______

Your reasons: 

5. The architecture we create can reflect the needs of the community where we live._______

Your reasons:

Redesigning Neighborhoods: Pre/Post-Test             Name____________________

Please circle or write in the correct answer. 

1. Elements of Design include rhythm.   



True or False
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2. These two images are visual examples of rhythm.     

True or False

3. Architecture is a style of design that blends science with art.  
True or False 

4. Principles of Design include pattern, texture, and movement. 
True or False

5. Architecture can include designing acoustics. True or False     


6. Architects can design:

     
Buildings

     
Shopping malls

Neighborhood schools

All of the above 

Title    

Gothic Designs Using Newspaper Stick Structures

Time Frame
Two 60-minute periods


Overview
Students study a Gothic cathedral and its structure and construct three-dimensional structures. 

Standards 

Critical Analysis and Creative Expression  

	Arts Benchmarks


	Express and justify aesthetic judgments about the created (built) environment.
	VA-CA-M3

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Produce ideas for art productions while engaging in individual and group activities.
	VA-CE-M5


Foundation Skills 
Problem Solving, Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
After identifying and discussing the aesthetic details of medieval structures, students have an understanding of the role aesthetic judgments play in the design and building of medieval structures (cathedrals, rose window). Students apply this knowledge by creating a structure using paper stick construction.

Vocabulary  
nave, buttress, flying buttress, rose window, tracery
Materials and Equipment 
Internet, sketchbook/learning log, 1/4” dowels, newspaper, transparent tape, foam core, construction paper, thin cardboard, tissue paper

Sample Lesson  

Day 1
Begin by displaying images of Notre Dame and Chartres cathedrals and their rose windows via Internet, books or prints presenting the following information about medieval structures:

It was during Gothic period that cathedral walls were built higher than ever before with the use of exterior supports know as flying buttresses. The flying buttress and buttress supported the exterior walls of the nave (central interior area of the church) to counteract the outward push of the tall masonry walls (see image below, www.artlex.com).  

Large radial designed stained glass windows were also present in these structures. Tracery, or carved stonework, held the ¾” glass in place.  During the Gothic period, only clergy, scholars and royalty could read and write.  Therefore, Bible stories were depicted in rose windows to help educate followers (10 minutes).
In groups of three, students study cathedrals and rose windows noting their similarities and differences. Encourage discussion. In their sketchbook/learning logs, each student draws three cathedral sketches, interior and exterior, showing nave and flying buttresses. Using the website, www.therosewindow.com, a third drawing is made of a design with tracery (15 minutes). 
In the same small groups of three, students create either a nave using buttresses and flying buttresses or a rose window design using tracery.  Students consult previous drawings (in sketchbook/ learning logs) for information that will assist them in their construction efforts. The group then decides which item it wishes to fabricate, nave or rose window. If they choose the nave, then that group receives a 16”x 24” piece of foam core board to act as their foundation. Students tape newspaper sticks to the foam core board to begin their construction. 

Demonstrate how to make a paper stick.  Take one piece of newspaper, open up and place the dowel on the newspaper and roll the newspaper around the dowel. When the newspaper is completely wrapped around dowel, place a piece of tape on the paper. Then, slide the dowel out; this may take some twisting to “release” the dowel. Demonstrate the different ways these sticks may be used: folded into triangles to create polyhedra and taped, bent into circular shapes and taped, curved to create arches, etc. Explain that these newspaper building sticks are used to create both nave and rose window. 

For the rose window, students work on a table top; rose windows hang on a hanger or string. Each group has one dowel, a stack of newspaper, and tape. Through team effort and cooperation, they make twenty newspaper sticks before they begin construction (30 minutes).
In closing, the group ties their newspaper sticks in a bundle for storage, makes observations in its sketchbook/learning logs about the work it has accomplished, and writes down suggestions for the next class (5 minutes). 
Day 2
Review process for the completion of their constructions. When the newspaper stick structure is complete, groups who are creating naves may use either construction paper or thin cardboard to enclose three sides of their structure. This allows the viewer to see the structure. Rose window groups may use tissue paper (cut to size and glued) to give their work a stained glass effect (5 minutes). 
Small groups continue to construct their chosen item, nave or rose window (40 minutes).
Student groups score their group’s work using the rubric (below) and then participate in a class critique of the works (15 minutes). 
Sample Assessments
Formative 

Observe, monitor and assist activities throughout the lesson (sketchbook/learning logs entries, three (3) sketches, constructions).  Adjustments and suggestions are provided based on individual needs of students. 

Summative 

Sketchbook/learning logs entries, three (3) sketches

Product completion of newspaper rod construction

Completion of rubric and responses to finished art work.

Have students fill out rubric below upon completion of the project:

Rubric for small group newspaper rod construction (five points each)

We had the following problems with creating our nave/rose window:

We solved these problems by…

The part of our construction that I am the most proud about is… 

If we were to redesign this construction, I would change…

My investigations of Gothic architecture were interesting and helpful to me because…

 

Total: ___________ (25 points possible)

Resources
Macaulay, D. (1973). The cathedral, New York: Houghton Mifflin Company.

The following websites contain information and images for architecture:
http://therosewindow.com/multitable.htm
http://therosewindow.com/lista.htm
www.artlex.com
http://library.thinkquest.org/10098/cathedrals.htm
buttress - A mass of masonry or brickwork used as a support or brace counteracting the outward (lateral) thrust of an arch or vault. A pier buttress is a solid mass of masonry. A flying buttress is one which reaches over a side aisle to support the heavy stone roof of a cathedral.
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nave - In the architecture of a church, it is the major, central area where the congregation gathers. It leads from the main entrance to the altar and choir, and is usually flanked by side aisles.

rose window - Large circular windows, with a radially balanced design of tracery and stained glass found in Gothic cathedrals. It is also called a wheel window.

tracery - In architecture, branching, ornamental stonework, generally in a window, where it supports the glass. Tracery is particularly characteristic of Gothic architecture.

Title    

Exploring Watercolor Still Life Paintings 

Time Frame 
Three 60-minute sessions

Overview
Students use watercolors to create still life paintings inspired by the work of Janet Fish and Paul Cezanne. Students view the works of Fish and Cezanne to better understand how depth is achieved.  

Standards 

Creative Expression and Historical and Cultural Perspective
	Arts Benchmarks


	Identify and classify work of arts by their subject, style, culture and time period.
	VA-HP-M1

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1


Foundation Skills 
Problem Solving, Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Having viewed still life art works by Janet Fish and Paul Cezanne, students identify the still life as an important subject matter found in works of art. They have a greater understanding of how water color techniques are used to create a still life painting. 

Vocabulary  
still life, composition, color wheel 
Materials and Equipment 
sketchbook, pencil, watercolor paper, watercolor brushes, watercolor paint, large water containers, paper towels, Internet access

Prior Knowledge
The student has knowledge of watercolor mixing, tints, shades, letter writing

Sample Lesson

Day 1
Begin the lesson by displaying the Artlex website page for still life art works. 

Read definition – a picture of objects. Common still life subjects include vessels, food, flowers, books, clothing. Have students write the definition in their sketchbooks. Then, conduct a whole group discussion checking for prior knowledge of still life (5 minutes). 
Introduce watercolor still life painting by Janet Fish. Suggested titles include the following:

The Green Cup, After Leslie Left, Dog Days, and Daffodils.

Ask the students to respond to the painting by describing characteristics that make it a still life, use of elements and design principles, and feelings toward the work. Next, exhibit a still life by Paul Cezanne, Compotier, Pitcher, and Fruit (Nature morte), listing same qualities as those used to describe Janet Fish’s work. Have students pair-share to compare the two works. Move to a large group discussion, closing with an explanation of how objects are overlapped to create depth within both still life paintings. Also have students take note of the proportional relationships between objects (10 minutes). 
Have students assist in setting up several still life arrangements around the room. Assist students in making sure that still life objects are arranged in interesting ways (10 minutes). 
Next, students create three thumbnail compositions of the still life, taking note of overlapping of and proportion of objects. Students select the strongest composition and transfer the drawing to water color paper (30 minutes).
Close by having students share ideas for the use of colors in their chosen sketch (5 minutes). 
Day 2 

Open class by exhibiting a still life reproduction by Janet Fish and Paul Cezanne. Students describe the artists’ use of color in each of the paintings as well as review artists’ use of overlap
(5 minutes).
Review properties and proper use of watercolor paints. Large water containers are distributed with watercolor brushes and paints (5 minutes). 
Students retrieve drawings and work on still life paintings (35 minutes).
Students display in-process art works and participate in an in-process critique. Ask students to consider those aspects of works which they find to be successful. Also, students have the opportunity to stop and assess their works to inform future progress (10 minutes).
Clean up and store art works (5 minutes). 
Day 3
Open by discussing considerations for the further development and completion of paintings. Ask students to describe challenges they might be having (5 minutes). 
Students complete still life paintings (30 minutes).
After finishing their painting, students use RAFT (view literacy strategy descriptions) to construct a letter to their chosen artist about their still life paintings. This writing activity gives students the opportunity to project themselves into the unique role of artist. 

R -- Role (role of the artist)

A – Audience (to whom is the letter being written, Janet Fish and/or Paul Cezanne)

F – Form (letter)

T – Topic (the creation of a still life painting, its process and challenges)

Students must use information from their studio experience, class discussion and the works of Janet Fish and Paul Cezanne (20 minutes).
Close lesson by having a student volunteer to read his/her letter (5 minutes). 
Sample Assessments

Formative 

Monitor progress of preliminary drawings and watercolor paintings and check for supply needs. Check sketchbook progress. 

Summative 

Finished watercolor paintings for the following criteria:


Use of overlapping to create depth


Use of watercolors


Completion


Unique depiction of a still life 

RAFT, letter to artists

Resources

The following websites contain images and information about still life paintings:
http://www.artlex.com/   

http://www.janetfish.net/jf_images.html, http://www.stewartstewart.com/artists/fish_janet/index.html, http://www.lewallencontemporary.com/bio.php?artistId=10001392
http://artregister.com/SeavestIntroductiontoCollection/Catalogue/FishGreenTea.html
http://www.albrightknox.org/spaces/ArtPantry/JFish.html
http://artregister.com/SeavestIntroductiontoCollection/Catalogue/FishDogDays.html 

http://www.stewartstewart.com/artists/fish_janet/
http://www.ibiblio.org/wm/paint/auth/cezanne/sl/cezanne.compotier-pitcher-fruit.jpg 

Title    

Prehistoric Cave Paintings

Time Frame
Two 60-minute periods
Overview  
Earliest recorded marks are found in caves throughout the world.  Students explore how prehistoric cave paintings were created and what they might mean.  They create paintings of their own, using materials and images that were available and significant to early humans.
Standards  

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Discuss the question “What is art?” and express intuitive reactions and personal responses to various works. 
	VA-AP-M5

	Develop skills in creating various art forms, including art forms from other cultures.
	VA-CE-M4


Foundation Skills 
Communication, Problem Solving, Resource Access and Utilization

Student Understandings 
Having studied prehistoric paintings and their creation, students understand the many probable functions of art in other time periods. Having created an artwork simulating the cave paintings of prehistoric individuals, they have an understanding of how cultures use available materials to create works of art. 
Vocabulary  

pigment, paint binders
Materials and Equipment 

Internet, found pigments from the environment, white glue, brown butcher paper, sticks and brushes made from materials found in nature, containers for mixing paint, strainers to strain debris from the pigments

Prior Knowledge

Students should be familiar with prehistoric man and when he lived. (This should be covered in sixth grade social studies class.)   
Sample Lesson 
Day 1 

Lead the class in a virtual tour of the Lascaux cave paintings using the first website listed below (10 minutes).

Displaying a reproduction of a cave painting where students can see it and reflect on it, lead the class in a discussion about the cave painting, asking probing questions and supplying students with more information (25 minutes). 

Suggested questions might include the following.
What images did you see in these paintings?

Why do you think those images were important to early humans?

Why were they located so deeply in the caves?

What role do you think the paintings played in the life and culture of prehistoric people?

What might be some reasons humans had for painting these images?

What materials did they use to create these paintings?

How did they apply the paint to the cave walls?

Who did the paintings?

If you lived during this time, what would you draw on the wall and why?

Part I:  Assign the class into groups of three. Each group selects a reason one might create cave drawings/paintings (to ensure a successful hunt, to honor and protect through a religious ceremony the animals they depend on for food, to depict a coming of age ceremony to help young people grow into productive members of the clan, to show thanks for the food they provide). Each group member pretends they are from prehistoric times. They design and create a cave painting on brown paper that reflects the group’s ideas. The group then decides where it will display the group’s drawings (20 minutes).
Part II:  The whole class brainstorms materials it has available to them from the natural environment in order to make paint and brushes. Materials must be those that would have been available to prehistoric man to make paint and/or brushes. This might include colors made from mud, charcoal/ashes from a fireplace or BBQ pit, clay from their yard or a river bank, boiled walnut shells, spinach, a variety of berries, beets (these need to be boiled down and strained so that the color is concentrated into a small amount of liquid about 1/4 cup)… and brushes made from animal hair tied onto a stick, a piece of bamboo cut to a point, a stick with the ends separated or softened into a brush-like form… Each group should make a list of what each person in the group is responsible for bringing to the next class.  

Part III:  Working in his/her group, each student draws in his/her individual art journal three ideas that would convey the group’s theme.  Students may use images from other cave paintings they have observed as inspiration (see references below). Students write a short explanation of why they are using this image (this would be the group’s theme established in Part I.)

Students share what they are planning on bringing to create pigment or how they will make brushes for their paintings (5 minutes).
Day 2
Open by asking students what they learned last class about the cave paintings at Lascaux.  What kinds of materials did they bring for paint and for brushes?  What reasons did their groups use to create cave paintings?  Remind students that they are to use the materials they collected to create individual cave paintings based on the reason stated by their group (5 minutes).

Students begin first by preparing pigments and then using binders.  Explain that pigments need a binder to adhere to surfaces and retain their color.  Early man may have used egg yolk or glue made from the skins of animals. Students use white glue as a binder (45 minutes).  

Students then prepare the “paint” by straining the pigments they brought and adding water if needed.  They add the glue binder.  If using white glue, use 1 part glue to 2 parts liquid pigment.   If the pigment is dry, add enough water to create a creamy consistency, then add the glue binder. 

Each student receives a piece of brown butcher paper, which they may crush or fold to create a rockier surface texture.  They may tear the edges so that the edges are not straight and have a more stone-like appearance.  Students paint a design using their ideas from their art journals and the materials their group brought.   As the paintings are drying, the group might think about where these might hang.   Some possibilities might include…inside a large refrigerator box...under a stairwell or closet…under the students’ desks…on the ceiling of the hall…
Students present their cave paintings and answer the following questions (10 minutes).
1.  Why did you create these images, and how do these images compare with the cave paintings of Lascaux?

2.  How did you create your colors and brushes?

3.  Would these materials have been available to prehistoric man?

4.  What would be an appropriate place to display your painting and why?

Sample Assessments
Formative 

Check art journals for ideas for cave paintings.
Check to make sure pigments might have been available to early man.

Observe and monitor activities throughout the lesson.  Adjustments and suggestions are provided based on the individual needs of each student.

Summative 

Assess student understanding of cave paintings based on the oral presentations the students give at the conclusion of this lesson

Resources

Patricia L. (1998). Painters of the caves. National Geographic Society. (ISBN: 0792270959).

Bahn P. G. & Morris D. (1998). The Cambridge illustrated history of prehistoric art. Cambridge University Press. (ISBN: 0521454735).
The following websites contain information and images about prehistoric art:
http://www.culture.gouv.fr/culture/arcnat/lascaux/en/
http://www.metmuseum.org/toah/hd/lasc/hd_lasc.htm http://www.culture.gouv.fr/culture/arcnat/chauvet/en/
Title    

Greek, Roman, and Byzantine Mosaics

Time Frame
Two 60-minute classes

Overview
Students view and respond to mosaics by Greek, Roman, and Byzantine artists using new art vocabulary and then creating their own mosaic.


Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks


	Critique works of art using expanded art vocabulary.
	VA-CA-M4

	Use the elements and Principles of Design and art vocabulary to visually express and describe individual ideas.
	VA-CE-M3

	Maintain a sketchbook or journal and develop a portfolio.
	VA-CE-M7


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge 

Student Understandings 
While viewing and discussing the mosaic works of Greek, Roman, and Byzantine artists, students have an opportunity to apply new art vocabulary, including that which is unique to the art of making mosaics. Students apply new learning by using new vocabulary while creating Mardi Gras bead mosaics in the style of the ancient masters.
Vocabulary  
principles of design (harmony, variety, movement, rhythm); tessera or tesserae (plural of tessera), geometric, asymmetric, symmetrical 
Materials and Equipment 

small squares/rectangles of mat board or other thick cardboard (approximately 8” x 10”), Elmer’s School Glue or Glue-All, multiple colors of Mardi Gras beads, art journals and pencils, access to Internet or reproductions of Greek, Roman and Byzantine mosaics.

(Note:  If Mardi Gras beads are not available, you may do this lesson using small pieces of colored paper or if your program can afford it, you may want to use colored bits of stone or tiles along with sand/cement grout and wooden boards to create real mosaics.  Information on creating mosaics can be found in the resources listed at the end of the lesson.) 

Prior Knowledge

Students are familiar with design elements of line, shape, color, texture and space.

Sample Lesson  

Day 1
Part one:  Begin by showing one example each of Greek, Roman and Byzantine mosaics and explaining when and where these works were created. (Examples of Greek, Roman and Byzantine mosaics may be found in the first three websites listed under resources.)   A connection may be made with the social studies class (10 minutes).  

Part two:  The Greek and Romans often used geometric designs in their mosaics (show examples from last website listed.) Lead a class discussion of Elements and Principles of Design used in these works of art (10 minutes). Some suggested questions might include the following:  Harmony is the use of an art element to create similarities between separate but related parts of a work of art.  What element is used in this work to create similarities?  Variety is the principle of art concerned with difference or contrast.  What element creates that difference or contrast in this work?   Movement is the principle of art that uses an element to create a path around a work of art.  How does your eye travel around this work, and what element is creating that path?    Rhythm occurs when the artist creates a visual beat in a work by repeating an element in regular intervals.  How does this artist create rhythm?  How did you come to this conclusion?  

In their journals, have students create a sketch of a design using geometric patterns that also has harmony, variety, movement and rhythm (list these words on the board for the students to reference.) Post the following criteria for grading the mosaic on the board (35 minutes). 

The mosaic uses geometric designs.

The mosaic is completely filled with tesserae.

The mosaic uses the art principles of harmony, variety, movement and rhythm.

The mosaic reflects effort.
When students have completed their drawings in their journal, students describe how each term is used in their design. After the students have created a design that they like and one that uses design, the art principles of harmony, variety, movement and rhythm, they transfer this design onto a small piece of mat board.  Using the Mardi Gras beads as tessera, the students should fill in their designs using white glue to hold the beads in place.  It is important that students store in-progress and finished works on a flat surface so that glue does not drip.  
After the students clean up their work space and store their mosaics to dry, ask the following question (5 minutes). The mosaics we looked at today were made from small pieces of stone or glass, each piece of stone is called a tessera and it is held in place by grout, a kind of plaster or cement.  What kind of tessera are we using to create our mosaics?  

Day 2
Begin by reviewing vocabulary (principles of design - harmony, variety, movement, rhythm, tessera/ tesserae) used in the mosaic project (5 minutes).

Students complete their geometric mosaics using colored Mardi Gras beads (40 minutes).

Students present their designs to the class (glue will still be wet, so students should gather around a desk.  Designs should be placed where everyone can see them.)  Student artists explain which art principle they found the most interesting or easiest to create in their design and which art principle they had the most trouble using (15 minutes).

Sample Assessments
Formative 

Check each art journal for a geometric design and a brief explanation of how each art principle was used.

Observe and monitor activities throughout the lesson. Adjustments and suggestions are provided based on the individual needs of each student.

Summative 

Assess the students’ understanding of the art principles as they present their mosaic to the class.

Assess the mosaic on the following criteria:

Geometric designs are used in the mosaic.
The mosaic is completely filled with tesserae.

Principles of Design (harmony, variety, movement and rhythm) are employed in the mosaic.

The mosaic reflects effort.
Resources

Information and images for this lesson may be found at the following websites:
http://www.classicalmosaics.com/photo_album.htm
http://www.odysseyphoto.com/results.asp?txtkeys1=greek%20mosaic
http://www.odysseyphoto.com/results.asp?txtkeys1=roman%20mosaic
http://www.hp.uab.edu/image_archive/ulj/uljc.html
http://www.thejoyofshards.co.uk/
http://www.teachingarts.org/visualArtsQuestions/stories/storyReader$179
Title    

Creating a Personal Logo

Time Frame
Three 60-minute periods
Overview  
Students identify and discuss commercial logos, understand why they are used and then create a personal logo block print

Standards  

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Describe the use and value of the visual arts in daily life, the workplace, and the community.
	VA-AP-M6

	Select and apply media techniques and technology to visually express and communicate.
	VA-CE-M2


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings  
After studying commercial logos found in daily life, students identify common logos, understand how and why they are used, and recognize how elements and principles are used in their design.  Having created their own block print logo, students have an understanding of design considerations, techniques, and technology used to express ideas through commercial logos. 
Vocabulary  
logo, commercial art, printmaking, artist’s proof, brayer
Materials and Equipment  
Blick E-Z Cut® printing blocks or Soft-Kut® printing blocks (2” x 4”), linoleum cutters, water-based block printing ink, spoons, 4” brayers, inking plates, 4” x 8” paper, art journals, ebony pencils, magazines, rulers, old newspaper
Prior Knowledge
Students should be familiar with ebony pencils and know how to transfer images created in ebony onto another surface.

Sample Lesson

Day 1
 Present a collection of product logos found in magazines and newspapers (this could also be shown in a PowerPoint) to the class and ask the following questions (15 minutes).  

Do any of you recognize these logos?

Have you ever heard the term “logo” before?  

Do you know what a logo is?  (A distinctive company signature, a trademark) 

What do you think these symbols represent?  

How do you know that?  

Who designed these images?  Why do you think they picked the designs/symbols they did? 

What purpose do logos serve? 

What are characteristics of a strong logo design?

Inform students that they will design a personal logo.  In order to help students find personal images, explain the following activities to the class (40 minutes).
In their art journals, students make a list of five verbs that describe themselves (e.g. happy, funny, playful, goofy, serious, quiet, or smart). Next to the verbs, students should draw simple images that represent those words.  Using the images and ideas from this list, the students draw four sketches in their art journals of logos that could represent themselves.  Students should reflect on the qualities of the logos they viewed at the beginning of the class and incorporate those characteristics into their designs.  This might include keeping the design simple and incorporating letters, images and shapes that represent or are meaningful to the student.  After selecting their favorite design, students draw it on paper in a 2” x 4” box using only a dark ebony pencil and white paper (no gradation, only black areas or lines and white paper).
Students share some of the ideas they had for their personal logos (5 minutes).

Day 2
Explain that students are creating a block print of their logo.  Present the rubric for the printed logo (after resources) and give a demonstration of the linoleum-cutting process. Remind students to be careful when using the linoleum cutters and always to cut away from themselves, placing their non-cutting hand behind the hand that is doing the cutting.  This way they can hold the printing block still without injuring their hand if the linoleum cutter were to slip (15 minutes).

Students first transfer their ebony drawing to the lino block. This is done by taping the ebony pencil sketch, drawing side down, to the 2” x 4” Blick E-Z Cut® printing Blocks or Soft-Kut® printing block.  They rub the back of the design with a hard lead pencil or pen to transfer the image onto the block.  The image will appear backwards. Once the image has been transferred to the printing block, students use the lino cutters to cut out all white areas. Those remaining raised areas are left as is and will print (35 minutes).  (Raised areas will print; removed areas will be the color of the print paper. Depending on the complexity of the design, this may take more than one day.)

Students clean up trash and return linoleum cutters.  Blocks should be put away for the next step (10 minutes).

Day 3
Demonstrate the printing process.  Prepare the room by covering each table with newsprint.  Set up the inking plate, 2 brayers, a spoon, ink and several sheets of paper (10 minutes).   

Students begin printing. First, they spoon ink onto the inking plate and roll one brayer over the ink until it starts popping.  Next, students roll the ink-covered brayer over the carved block, until the block is well covered with ink.  With clean hands (students may want to work in pairs) place the paper over the inked block and roll the clean brayer on top of the paper.  Students then rub the paper with their fingers to make sure there is good transfer of ink to paper. After students have completed the rubbing process, they may carefully pull up a corner making sure not to move the print to see if rubbing has sufficiently transferred ink to paper. If not, they can lay the corner of the paper back in place and rub some more.  Then, pull the print off the block and label it A/P (artist’s proof) under the center of the print (40 minutes).  

Students create an edition of three prints plus an artist’s proof, label the prints, and place them on the drying rack to dry.  For an edition of three, they should have four prints: an artist’s proof which is labeled A/P, the next print 1/3, the third print labeled 2/3 and the last print labeled 3/3.  Artist should sign each print. (Depending on the number of students in the class and the amount of inking supplies (inking plates and brayers) available, this will take one to three days.)

Students wash the inking plates, brayer, spoon and their blocks and clean up the tables.  Display the printed logos on the bulletin board when the prints are dry (10 minutes).

Sample Assessments
Formative 

Check art journals for a list of five verbs that describe the student and a small drawing of an image of that word next to it.

Check art journals for completion of four sketches of logo designs.

Observe and monitor activities throughout the lesson.  Adjustments and suggestions are provided based on individual needs of students.

Summative 


Assess the prints using the rubric.

Creating a Personal Logo: Rubric for block print

Name______________________
Directions: Assess the student’s block print using the following criteria:
The student demonstrated/completed the following:

_______An edition of three prints and an artist’s proof.  (16 points possible)

_______Each print has an edition number and is signed.  (8 points possible)

_______The print is a personal logo. (4 points possible)

_______The student helped clean up. (4 points possible)

_______The student used materials correctly. (4 points possible)
_______The prints are clean and reflect effort. (4 points possible)
Total________ (40 points possible)
Title    

Analysis of Symbols: History in the Contemporary

Time Frame
Three 60-minute sessions 

Overview
Students view and compare symbols from the Yoruba of West Africa.  They use this research and their understanding of design elements and principles to examine these motifs through a series of sketches.  Students render these sketches into a contemporary painting, highlighting their personal Adinkra symbol. 

Standards
 
Critical Analysis and Creative Expression 

	Arts Benchmarks

	Develop interpretations about works of art and give supporting reasons.
	VA-CA-M5

	Demonstrate art methods and techniques in visual representations based on research of imagery.
	VA-CE-M1

	Use the elements and Principles of Design and art vocabulary to visually express and describe individual ideas.
	VA-CE-M3


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
After viewing examples of Adinkra symbols created by the Yoruba of West Africa, students develop interpretations of symbols. After creating a contemporary painting using an Adinkra symbol that signifies something personal about them, students understand the functions of historical and contemporary symbols in art. Having created a painting, students understand how art methods and techniques can be used to create works of art. 
Vocabulary  
form, logo, graphic design 

Materials and Equipment 

images of West African Adinkra symbols, pencils, sketch books, acrylic or tempera paint,
gel mediums, canvas board or heavy white paper, paint brushes, pre/post-test assessment measure, water containers

Prior Knowledge

Students understand the vocabulary words: genre, element, principle, form, space, unity, pattern, foreground, and background.  Students can identify visual representations of these words.  They understand basic techniques and skills associated with color mixing and paint application.   

Sample Lesson  

Day 1
Open lesson by having students complete the pre/post-test assessment (5 minutes). 
Next, present information on Adinkra Symbols from the Yoruba of West Africa, information on cultural retentions, and images of Adinkra symbols (see resources).  

Symbols often communicate information about ways of life and cultural values.  Symbols can also have personal significance and be used to communicate what is unique about a person, place or an event.  Hieroglyphics are one type of symbol.  Adinkra symbols are another.  A cultural retention is something from one culture that is incorporated into another culture.  As an example, a “cartouche” is North African cultural retention.  A “cartouche” is the assembling of Egyptian hieroglyphics to symbolize someone’s name; cartouches are popular as modern jewelry designs.  Adinkra symbols are from Ghana, West Africa.  Adinkra symbols are often found in modern wrought iron work designs.  This would be another example of a cultural retention.  Motifs characteristic of Adinkra symbols include the use of line, the use of form, and the incorporation of pattern.  Each Adinkra symbol also has a meaning; the symbol was created to teach something.  Also, point out examples of how positive space and negative space are used in Adinkra symbols (15 minutes).  

In groups of three, students continue viewing and comparing images of West African Adinkra symbols.  Using their sketchbooks, students record and consider the following questions: 
1) What are the meanings the artists are trying communicate?  2) How did the artists use form to create these symbols? 3) How did the artists incorporate positive space, negative space, and ground in the symbols?  4) How did the artists use line? 5) How did the artists use pattern to create symbols?  Students write their responses to these questions in their sketchbooks (30 minutes).
Finally a spokesperson from each group presents his/her findings to the class (10 minutes).  

Day 2
Open class by reviewing information on Adinkra symbols from the Yoruba of West Africa and images of Adinkra symbols presented during the previous class (5 minutes). 
Using their sketchbooks, students reflect on questions and answers from the previous class period, continuing to consider both the meaning of the symbols and the design of the symbols.  Students also continue to examine the meaning and design of the symbols by referring to Adinkra symbols on the resource sheets.  Students choose at least five symbols from the resource sheet and sketch these symbols in their sketchbooks (50 minutes).
Students clean up (5 minutes). 
Day 3
Explain that they will use the recorded answers and the five sketches they made of Adinkra symbols on Day 1 to create a contemporary painting. Assess paintings using the following criteria: 

Students’ imaginative use of line, form, pattern, positive space and negative space in their compositions; 

Students’ exploration of the stylistic characteristics of Adinkra symbols to complete their compositions (5 minutes).   

Using their chosen image as a reference, students create a contemporary painting highlighting their personal symbol.  By painting a personal symbol, students understand the stylistic characteristics of Adinkra symbols as well as those societal factors portrayed in these works of art (40 minutes).
Students clean up (10 minutes).  

Close by having students complete the pre/post-test assessment (5 minutes). 
Sample Assessments
Formative 

Monitor student performance throughout the art-making process and assist students with individual needs. 

Assess group presentations to see if students completed group tasks. 

Check to see if students have explored the use of line, form, pattern, positive space and negative space in sketches.

Check to see if students have explored stylistic characteristics of Adinkra symbols in sketches.
Summative 

Evaluate the following:  

  
Pre/post-test for completion and accuracy;

Changes in scores between the pre-test and the post-test and a comparison of these changes;
Acrylic/tempera paintings: 

Student imaginative use of line, form, pattern, positive space and negative space in their compositions; 

Student exploration of the stylistic characteristics of Adinkra symbols to complete their compositions.

Resources

The websites listed below offer detailed information West African Adinkra symbols and opportunities to view them:
http://www.welltempered.net/adinkra/ 

http://emancipationpark.org.jm/about-us/adinkra-symbols.php 


http://www.uwm.edu/Dept/Africology/symbols.html 

Analysis of Symbols: History in the Contemporary Artist: Pre/post-Assessment

Name__________________________

Please circle or write in the correct answer  

1. Elements of Design include form.  True or False
2. The following images are both examples of form.   True or False
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3. Artists often use symbols to communicate information about ways of life and cultural values.   True or False 

4. A cultural retention is something from one culture that is incorporated into another culture.  True or False
5. In the United States, cultural retentions:

Come from England

Come from France

Come from Ghana

Come from Egypt

All of the above 

6. Symbols can be used to communicate what is unique about a person, place, or an event. True or False
Title    

Car Design: A matter of taste or culture?  

Time Frame
One 60-minute lesson

Overview
Students explore car designs and discuss design attributes and cultural preferences.

Standards  

Aesthetic Perception and Creative Expression

	Arts Benchmarks


	Recognize that concepts of beauty differ by culture and that taste varies from person to person.
	VA-AP-M2

	Produce ideas for art productions while engaging in individual and group activities.
	VA-CE-M5


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship
Student Understandings 
After gathering, sorting, and discussing car designs, students recognize that concepts of beauty differ by culture and that taste varies from person to person.

Materials and Equipment 
magazines with car designs, car dealership brochures, images from the Internet, glue, scissors, sketchbook/journals, pencils, colored pencils

Prior Knowledge
Students have had basic experiences constructing collages.
Sample Lesson  

State the Aesthetic Perception and Creative Expression benchmark number two. Recognize that concepts of beauty differ by culture and that taste varies from person to person.  Display several images of cars including the Smart Car (from Europe) and the Dodge Charger (from the United States) asking the students:

What makes these two cars similar? 

How are they different? Why might the Smart Car be smaller?

Are the details important?

What do these vehicles say about their cultures? 

Do you have a preference for one or the other? Reason, color, shape, other?(10 minutes)

Explain that designers of automobiles have a set of problems to solve. Besides the visual attributes of color and shape, designers must consider fuel consumption, cost, aerodynamics and more. Show the students the car design development process with the images below (from website http://www.rossmcsherry.com/portfolio.htm).  Students notice that the concept drawings come first and then the large clay models (10 minutes). 
Next, students use Internet images, car dealership brochures, and magazine photos to inspire their car design. Encourage students to think not only about their taste but their needs. In their sketchbook/journals, students choose to draw their car design or create a collage of a car. Students fill the page with their car design and use colored pencils to complete their work. Students give their creations a name (30 minutes).
In closing, students may volunteer to share their car design with the whole class. Encourage them to give reasons for their design choices (10 minutes). 
Sample Assessments:  

Formative 

Ongoing observation and monitoring of car design selection, discussion, and art-making activities take place throughout the lesson.  Adjustments and suggestions are provided based on individual needs of students.

Resources
The following websites contain images of automobiles for this lesson:
http://www.smartcar101.com/
http://www.smartcar101.com/specs.htm
http://www.dodge.com/en/2008/charger/#
http://www.dodge.com/en/2008/charger/gallery/
http://www.carbodydesign.com/archive/2006/06/16-alfa-romeo-villa-d-este-design-story/
http://www.rossmcsherry.com/portfolio.htm 

GLOSSARY
abstraction – A style of artwork that is nonrepresentational of naturally occurring forms.

action painting – Abstract style of painting where the painting is “drizzled” or thrown on the canvas.

additive sculpture – The areas added to a sculptural form.

aesthetics – a particular theory or conception of beauty or art : a particular taste for or approach to what is pleasing to the senses.

analysis – Study of the use of elements in a work of art.

animation – Two-dimensional or graphic images that are made to appear as if they are moving.

apron – A decorative support piece located below the seat.  This piece is fixed to the legs of a chair at the corner where the legs join the seat.

archeology – The study of ancient cultures through the examination of artifacts such as art.

architecture – Art and science of designing and constructing buildings.

arm – A support, used as a rest for a person’s arms when they are seated in a chair.

artifacts – Found objects created by human beings.

artist’s proof – Trial prints or proofs made from a print process for the artist to check for any changes needed to be made before the edition is run.

assemblage – A sculptural composition consisting of an arrangement of miscellaneous objects or found materials.

asymmetric – Artwork that looks balanced when the parts are arranged differently on each side.

atmospheric perspective – Visual effect achieved to give the illusion of distance. 

avant-garde – A style representing the pushing of boundaries in a given field.

background – The part of the scene or picture that seems far from the viewer.

backrest – A support for a person’s back that can be leaned against while sitting.

baren – A printing tool used to apply pressure evenly.

bas relief – Sculpture in which the figure/design projects only a little from the background.

basketry – The craft of basket weaving.

bisqueware – Unglazed clay sculpture.

block print – The act, art, or practice of impressing letters, characters, or figures on paper, cloth, or other material

brayer – Roller used to ink a printing plate.

buttress – A solid structure made to support a wall.

cell – One frame in a work of animation.

clay prep – The act of getting the clay ready by making sure it is of the same consistency.

coil-built – Rolling the clay into a cylinder. 

collage – Artwork where a piece of paper or other objects or materials are glued to a flat surface.

color – Element of art referring to the hues found in nature to enhance or distort a visual image.
color field – Abstract painting style where color is emphasized.

color scheme – A planned combination of colors.

color wheel – A chart of colors specifically arranged showing primary and secondary colors.

commercial art – Art that is created for specific purposes.

communicate – The act of expressing feelings, meanings, and thoughts.

composition – Arranging objects/subjects so they have well-ordered relationships.

contrapposto – An Italian term referring to the twisting of a figure’s proportions to suggest movement or relaxation.
craft – Decorative objects that have a practical purpose.

credit line – A line of text that acknowledges the artist.

criteria – Standards used to make a judgment or assessment.

cross-hatch – Using short lines that cross each other at angles or horizontal/perpendicular to give an area a shaded or contour effect.

critique – Assessment of a creative work with comments on good and bad qualities.

Cubism – Style where forms of nature are reorganized with geometric elements.

Dada art – A style that was a reaction against all established traditions of logic and art. 

de Stijl – A style associated with the use of rectangular forms and primary colors. 

decomposition – The breaking down of materials.

design – To plan or arrange parts of an artwork or object in a particular way.

dichromatic – Having two colors.

distempera – Paint pigment in an animal glue or gelatin. 

document – To record findings. 

earthworks – Describes mounds of dirt that are constructed for a purpose.

ecology – The study of the relationship between living organisms and their environment.

elements – The elements of visual art include line, shape, form, texture, and color.

etching – The process of creating etched designs.

façade – The front of a building.

fine art – Refers to the decorative arts of dance, music, theatre, and the visual arts.

flipbook – A small book containing a series of images that create the illusion of movement.

flying buttress – A supportive structure that stands apart from a wall.

foot – The base of the chair leg that rests on the floor.

forced perspective – A technique that employs illusion to make an object appear different that it actually is. 

foreground – The part of the scene or picture that seems near the viewer.

form – Element of art that gives body to a work of art and moves it from the realm of pure design.
fragmentation – An object that is broken into pieces.

frame – A structure that surrounds a work of art. 

frieze – A decorative horizontal band usually placed along the upper end of a wall.

geometric – Using simple mathematical forms in design and decoration.

gestural abstraction – The artist’s desire to focus on the act of painting, the physical gestures involved, and the spontaneity of design this kinetic approach to painting produces.

graphic design – Artistic and professional disciplines that focus on visual communication.

greenware – Unfired clay ware.

hand building – Clay working methods including pinch, slab and coil methods.

harmony – A principle of design where elements complement each other.

hatching – Using short lines that give an area a shaded or contour effect.

hybridization – A new art form created from at least two other original sources.

idea – A mental image that reflects reality.

illusion – A mythical perception of reality.

imagination – A mental image or idea; the ability to deal creatively with reality. 

impermanence – Art that is designed not to last or be around for long periods of time.

impression – A printed copy; the pressing of a plate on paper. 

inflatable – Being able to be filled with a gas.

installation art – A style of art that challenges the traditional boundaries of the visual arts.

intaglio – A carving made by cutting a hollowed-out design in an object.

interpretation – An attribution of a particular meaning or significance to something.

invention – A thing that has been created that did not previously exist. 

judgment – An opinion formed after consideration.

juxtaposition – Objects of contrast in relation to each other, usually in close proximity.

kiln – An insulated box used to fire pottery.

kinetic – Relating to, caused by, or producing motion.

landscape – A selected site of environment  as a painting inspiration. 

layout – The way component parts are arranged.

leather hard – A description of clay ware which is partially dry and is tough enough to handle, but not ready to fire.

leg – The support of the chair which lifts the seat off of the floor.

line – Element of art that has one dimension and is the path of a moving point.

logo – A word, letter, or symbol usually designed for a company/corporation or individual.

masterworks – Artworks that have been admired for a long time.

medium – The tools used for visual expression or communication.

megalith – A large stone forming part of a prehistoric structure.

message – A lesson, moral, or important idea that is communicated in a work of art.

metamorphosis – An object that changes shapes. 

mezzotints – An engraving process that involves scraping and burnishing the roughened surface of a metal plate.

middle ground – The area between the foreground and the background.

minimal – A style of art emphasizing a simplification of form and color. 

mixed media – A combination of two or more media. 

model – Person or thing that serves as a pattern for an artist.

mola – A patterned piece of clothing created from layering fabrics.

monochromatic – One color only with its tints, shades, and tones.

monument –  A memorial stone or a building erected in remembrance of a person or event

motif – A repeated design, shape, or pattern.

mound builders – People who created earthworks.

multiple viewpoints – A founding principle of Cubism

narrative – The telling of a story in art.

nave – The long central hall of a cross-shaped church. 

negative space – Areas of a surface that are empty or unoccupied by definite shapes or form.

niche –  (small box with a scene inside)

openwork - any object or architectural construction produced in such a way that it shows a pattern of openings for decorative effect.
orthogonal line – Lines that move to the vanishing point.

overlapping – One element of art (line, shape, color) that covers part of another element.

paint binders – Substance which makes the paint stick to whatever it is on.

pattern – A choice of lines, colors or shapes that are repeated over and over in a planned way.

permanence – An object that will exist in the same form for a long time.

perspective – A way of creating the illusion of space or depth on a two-dimensional surface.

pigment – A powdered substance mixed with a liquid in which it is relatively insoluble.

plane – The use of design elements to create a flat surface.
planographic – The process to print impressions from a smooth surface rather than from creating incised or relief areas on the plate.
plasticity – The condition of a material that is soft enough to be molded.

point-of-view – The position in which the object or person is depicted.

Pop Art – Style of art, which focused on familiar images such as comic strips and supermarket products in an honest and open manner.

positive space – Surface occupied by definite forms or shapes, quite often the subject of the study.

posterity – The act of leaving something for future generations.

principles of design – Include concepts such as balance, contrast, emphasis, rhythm, reception, variety, proportion, unity, and harmony. 

proportion – The harmonious relationship of one part to another or the whole.

public art – Art created for a public audience.

readymades – A type of artwork made from a mass-produced article and isolated from its functional context.

realism – The representation of objects and people in a composition exactly as they appear.
recess – An indented or hollowed-out space.

reductivism – A composition containing greatly reduced or simplistic forms, bare minimum of elements and principles to create a composition.
relief – The elevation of figures or shapes from a flat surface.

retablo – A painting typically done on a word carving. 

rhythm – A principle of design referring to the arrangement of parts of an artwork that seem to have movement or repetition. 

rose window – A circular window composed of patterned tracery arranged in petal-like formation.
sand painting – Ceremonial design made of colored sands on a flat surface; the art of creating such designs.

scoring – A notch cut onto a surface.

self-portrait – An image created to visually represent how the artist views himself or herself.

sequence – The order in which frames or cells are ordered. 

shape – Element of art that is created when a line meets or crosses itself and encloses a space. 

silhouette – An outline of a person or object where the details are filled in with a dark color.

slip – Liquid clay used for decorating/casting/ attaching pieces of clay. 

space – Element of art referring to the interval between shapes or other units of design.

splat – The  central upright panel located between the uprights of a chair back, serving as a back rest. It is often pierced or shaped.
split fountain – Putting more than one ink in a printing fountain to achieve special color affects.

still life – A group of objects arranged in a manner pleasing to the eye.

stipple – To draw or paint in dots or short touches.

stretcher – The crosspiece that connects braces and strengthens the legs of a chair.

subtractive sculpture – The areas removed from a sculptural form.

Surrealism – A style of art where artists experimented with fantasy and weird psychological effects, with the dream world and the grotesque, with extravagant symbolism.

symbolize – To represent something by means of a symbol.

symmetrical – Artwork that looks balanced when the parts are arranged similarly on each side.

symmetry – Parts of a design that are arranged the same way on both sides of an imaginary middle line.

tableau vivant – A scene presented by costumed actors who remain silent and motionless on a stage, as if in a picture.

tempera – An opaque water-based paint.

Terra Cotta – Clay-based unglazed ceramics.

tessera – Small piece of stone or glass used in making a mosaic.

texture – Element of art referring to the quality of a surface. Can be felt or illusionary.
theme – A distinct and unifying idea, the message or emotion that the artist is conveying.

three-dimensional – Forms having height, weight, and depth.

thumbnail – A small sketch or image of a composition.

tracery – Decorative ribs in windows.

transcend – To go beyond a specified limit.

trans-nationalism – The cultural interconnection of two or more different nations or countries across national boundaries.

two-dimensional – Artwork that is made on a flat surface and is measured in only two ways, height and width.

underglaze – Coloring or decoration applied to ceramics before glazing.

unity – Principle of design where the quality of having all the parts look as if they belong together.

value – The lightness or darkness of a color.

variety –  Having different kinds of colors, lines, and shapes, etc. 

warp – The threads that run vertically in a tapestry.

wedging – Preparing clay by kneading, to remove air pockets and to create a uniform consistency.

weft – The threads that run horizontally in a tapestry.

VISUAL ARTS

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Explore and identify imagery from a variety of sources and create visual representations

(2, 3)
	Demonstrate art methods and techniques in visual representations based on research of imagery

(2, 3)
	Produce works of art that successfully convey a central theme based on imagery, ideas, feelings, and memories

(1, 2, 3)

	Benchmark 2
	Explore and discuss techniques and technologies for visual expression and communication

(1, 2, 3)  
	Select and apply media, techniques, and technology to visually express and communicate

(1, 2, 3)
	Apply a variety of media techniques, technologies, and processes for visual expression and communication
(1, 2, 3)

	Benchmark 3
	Use art vocabulary and the elements and principles of design to convey the language of art (create and discuss own artwork) 

(1, 2, 3)
	Use the elements and principles of design and art vocabulary to visually express and describe individual ideas

 (1, 2)
	Use the elements and principles of design for individual expression while exploring compositional problems

 (1, 2)

	Benchmark 4
	Experiment to create various art forms, including art forms from other cultures

(2, 3, 4)
	Develop skills in creating various art forms, including art forms from other cultures

(2, 3, 4)
	Produce a visual representation of ideas derived through the study of various cultures and art forms

(2, 3, 4)

	Benchmark 5
	Draw on imagination, individual experience, and group activities to generate ideas for visual expression

(1, 4, 5)
	Produce ideas for art productions while engaging in individual and group activities

(1, 2, 5)
	Produce imaginative works of art generated from individual and group ideas

(1, 2, 5)

	Benchmark 6
	Identify relationships among visual arts, other arts, and disciplines outside the arts

(1, 4)
	Understand and visually express relationships among visual arts, other arts, and disciplines outside the arts

(1, 2, 4)
	Produce works of art that describe and connect art with other disciplines

(1, 2, 4)

	Benchmark 7
	Maintain a sketchbook or journal, or develop a portfolio

(1, 2, 3)
	Maintain a sketchbook or journal and develop a portfolio

(1, 2, 3)
	Maintain a sketchbook or journal and develop a portfolio

(1, 2, 3)


VISUAL ARTS

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use elements and principles of design and basic art vocabulary for expressing responses to the work of others

 (1, 4, 5)
	Use elements and principles of design and expanded art vocabulary for responding to the aesthetic qualities of various works

(1, 4)
	Use advanced art/design vocabulary for responding to the aesthetic qualities of various works

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of visual arts

(1, 4, 5) 
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of art as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Explore the beauty in nature and discern images and sensory qualities found in nature and art

(1, 2)
	Perceive the aesthetic value and influence of organic forms and the natural environment as reflected in works of art

(1, 2, 4)
	Use analogies, metaphors, and other descriptors to describe interrelationships in works of art and nature

(1, 2, 4)

	Benchmark 4
	Recognize that there are many possibilities and choices in the processes for designing and producing visual arts

(2, 3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to the art world

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression

(1, 4)



	Benchmark 5
	Participate in guided inquiry into the basic question “What is art?” and share personal feelings or preferences about various works

(1, 2, 4)
	Discuss the question “What is art?” and express intuitive reactions and personal responses to various works

(1, 4) 
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward visual work

(1, 2, 5)

	Benchmark 6
	Identify where and how the visual arts are used in daily life and in the community

(1, 2, 4)


	Describe the use and value of the visual arts in daily life, the workplace, and the community 

(1, 2, 4)
	Integrate knowledge of the visual arts in the total environment to understand the arts within a community

(2, 4, 5)


VISUAL ARTS

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the subject, basic style, and culture represented by various works of art

(2, 4)
	Identify and classify works of art by their subject, style, culture, and time period

(2, 4)
	Analyze specific styles and periods of art in relation to prevailing cultural, social, political, and economic conditions

(2, 4, 5)

	Benchmark 2
	Recognize universal symbols and how works of art communicate a universal language

(1, 4, 5)
	Understand how works of art cross geographical, political, and historical boundaries

(2, 4)
	Analyze how works of art cross geographical, political, and historical boundaries

(2, 4)

	Benchmark 3
	Identify art images and themes from the past and present and discuss historical differences

(1, 2, 4)
	Understand the meaning and significance of ideas, themes, and messages in works of art from the past and present

(2, 4)
	Compare and contrast ways art has been used to communicate ideas, themes, and messages throughout history

(1, 2, 4)

	Benchmark 4
	Identify media used in works of art throughout history and recognize the importance of available resources

(2, 3, 4)
	Distinguish media and techniques used to create works of art throughout history

 (2, 3, 4)
	Analyze materials, technologies, media, and processes of the visual arts throughout history

(2, 3, 4)

	Benchmark 5
	Recognize professions in the visual arts and the role and status of the artist in various cultures and time periods

(2, 4)
	Describe and compare careers in visual arts and the role and status of the artist in various cultures and time periods

(1, 2, 4)
	Investigate and assess roles, careers, and career opportunities in the visual arts

(2, 4) 



	Benchmark 6
	Recognize great artists and works of art that have shaped the history of art

(2, 4)
	Identify major works of great and influential artists and recognize their achievements

(4, 5)
	Identify representative visual artists of various cultures and compare their lives, careers, works, and influence

(1, 4)


VISUAL ARTS

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.
	
	K–4
	5–8
	9–12

	Benchmark 1
	View works of art and express observations about how the elements and principles of design are used in the works

(1, 4)
	View works of art and analyze how artists use design elements and principles to achieve an aesthetic effect

(2, 3, 4)


	Apply knowledge of design elements and principles to analyze, compare, or contrast the composition of various works of art

(2, 4)



	Benchmark 2
	Identify images, colors, and other art elements that have specific meanings in cultural contexts

(1, 4)
	Analyze and interpret art images for their symbolic meaning, purpose, and value in place and time

(2, 4)
	Compare and contrast symbolism as used in works of visual art from different cultures and time periods

(1, 4)



	Benchmark 3
	Express and explain aesthetic judgments about the created (built) environment

(1, 2, 4)
	Express and justify aesthetic judgments about the created (built) environment

(1, 2, 4)
	Critique the design of structures or areas in the created (built) environment based on aesthetic criteria

(1, 2, 4)



	Benchmark 4
	Express and explain opinions about visual works of others using basic art vocabulary

(1, 4)
	Critique works of art using expanded art vocabulary

(1, 4)
	Critique works of art using advanced art vocabulary

(1, 4)



	Benchmark 5
	Express interpretations about works of art and give supporting reasons

(1, 4)
	Develop interpretations about works of art and give supporting reasons

(1, 4)
	Develop and justify personal interpretations of works of art based on information from inside and outside the work

(1, 2, 4)


LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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