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Title      
Isolating Tempos in Dance

Time Frame 
One 45-minute class period

Overview:  
After exploring the element of time, particularly tempo, students use an expanded dance vocabulary when discussing dance elements.  Students identify changes in tempo in music and select appropriate movements for a given tempo.

Standards
 Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Understand the elements of dance and apply expanded dance vocabulary. 
	D-AP-M1

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary.
	D-CE-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students investigate the element of time, particularly tempo.  They define tempo and recognize the change in tempo in music.  Students explore tempo in movements across the floor and discuss when tempo would be used in dance works.

Vocabulary  
tempo, speed, variation, contrast, isolation, warm-up
Materials and Equipment 
musical selections with various tempos

Prior Knowledge

Students are familiar with the basic elements of space and can identify locomotor and non-locomotor movements.  Students recognize the elements of dance and apply basic dance vocabulary.

Sample Lesson  

Warm-Up Activity (approximately ten minutes)

Define tempo as the speed of a piece of music.  The tempo of a piece can be fast or slow.  Lead a warm-up combination and have students follow along.  Mix music selections so that the music goes from a slow tempo to a fast tempo and vice versa.  Change the tempo with each new set of isolations.  Isolations are the moving individual parts of the body independently of others (10 minutes).  Warm-up combinations are as follows:

· Head Isolations:  side to side, up and down, left and right, roll in a circle

· Shoulder Isolations: roll backwards, roll forwards, side to side, up and down

· Torso Isolations: side to side, square (front, side, back, side), circle around

· Hip Isolations: side to side, square (front, side, back, side), circle around

After the mini warm-up, have students identify which isolations were performed at a fast tempo and which ones were performed at a slow tempo.

Next, have students line up to go across the floor.  Students again explore tempo using traveling, locomotor steps to move across the floor.  Students practice battements (kicks) across the floor to a slow tempo.  Then have students return back across the floor, executing the same skill at a faster tempo.  Ask students to determine which set was fast and which set was slow.  Also, ask students to decide at which tempo battements were easier to perform.  Next, instruct students to perform a movement across the floor in a low level to a slow tempo.  For returning back across the floor, have students explore the same low level movement to a faster tempo.  Repeat this activity with a high-level movement.  For the final traveling combination, music will be optional.  Have students start out moving at a slow tempo across the floor for eight counts.  Then students change and move to a fast tempo for eight counts.  Finally, students finish their combination with a movement to a slow tempo for eight counts (approximately 30 minutes).  

To finish the lesson, have students discuss what the difference in tempo means (5 minutes).  Use the following questions as prompts:

1. Which speed of tempo do you prefer?

2. Do certain levels and movements work better with specific tempos?

3. How could a change in tempo benefit choreography?

4. Describe a dance theme or narrative that would use a fast tempo.

Sample Assessments  
Formative 

Observe warm-up and across-the-floor activity to monitor student movement and skill execution as well as safety.  At the culmination of the lesson, evaluations can be made from class discussion and student responses regarding tempo.

Resources

Gilbert, A. G. Creative dance for all ages: A conceptual approach. Virginia: American Alliance for Health Physical.

These CDs contain a wide variety of music styles, sounds, and contrasts in tempo, texture, and much more.

Chappelle, E. (2000). Contrast & continuum: Music for c dance. Vols. I-IV.  Seattle, WA: Ravenna Ventures. 
Title       
The Concept of Beauty through Movement from Culture to Culture

Time Frame 
Three 45-50-minute class periods

Overview 
The students view dances from three different cultures and work in small groups to create a dance illustrating the concept of beauty.

Standards

Aesthetic Perception and Creative Expression
	Arts Benchmarks

	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person.
	D-AP-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing dances from different cultures and choreographers, the students discuss personal preferences and recognize that concepts of beauty differ from culture to culture and that taste varies from person to person. 

Vocabulary  
Aborigines, Native American, Cajun, dreamtime, walkabout, tempo, rhythm, locomotor (walk, skip, hop, jump), non-locomotor, pathways
Materials and Equipment 
TV/VCR/DVD, video/DVD of dances from three or more different cultures, photographs of dancers from different cultures, percussion instruments, books, music for selected cultures

Prior Knowledge

Students understand and are familiar with vocabulary words. Students have experience with working cooperatively in small groups to solve movement problems. Students have basic knowledge of cultural dances.

Sample Lesson  

Day one
Upon entering the classroom, students view posters and/or photos displayed of dancers from three different cultures (e.g., Aborigines of Australia, Native American dancers, and Cajun dancers from southwest Louisiana).
Direct students to walk 8 counts in their own personal circle and freeze in a sculpted shape.  Students use the pictures observed of the three different cultures displayed in the classroom as a source of inspiration.  After several repetitions of the walk-in-a-circle/make-a- shape activity, increase the challenge: call out different locomotor movements (gallop, run, skip, leap) and different pathways (zigzag, wavy, straight, spiral) and end in a shape that looks like all or part of one of the photos/posters (25- 30 minutes). 

Students discuss the photos viewed ( Australian Aborigines, Native American dancers, and Cajun dancers and complete the following activities orally and document in their learning log (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (15-20 minutes). Describe the differences in the costumes from the three different cultures. Describe the similarities. Which locomotor movement do you think each culture would use in a dance?

Day 2
Students warm-up by repeating some of what was done in the first class period. Explore a variety of locomotors and pathways and create body shapes that imitate the photos/posters of dance from the three different cultures (15 minutes).

Students view a short video from all three cultures. After viewing each piece, have a discussion about the type of movement performed, the use of locomotors, non-locomotors, pathways, and the meaning or mood of the dance piece. Students document opinions and observations in their learning log (30-35 minutes).

Day 3
Students warm-up by repeating some of what was done in the first two class periods (10 minutes). 

Divide students into groups of 4-6. Students create a 16-count phrase for each culture they have explored. The phrases reflect each group’s interpretation of what beautiful movement would look like in that particular culture. The students use their knowledge of each culture, photos, and videos viewed as a source of inspiration to create a dance which explores the concept of beauty in the three different cultures. The criteria for the completed composition is to perform a movement phrase from one culture and blend it into the next, incorporating smooth transitions and creating a connected ending shape (20-25 minutes).
At the end of the class period, each group shares its completed piece with the others.  Students discuss how the concept of beauty changes from culture to culture and that taste varies from person to person. Students document opinions and observations in their learning log (10-15 minutes).

Sample Assessments  
Formative 


Check student comprehension during the choreographic project as well as the discussions on the concept of beauty.


Check student responses in the learning logs.
Resources

Videos that have good examples of Native American or aboriginal dances:

Native American Master Artist’s videos. (1992). Into the Circle: An Introduction to Native 
American Powwows and Celebrations. [Videocassette]. Tulsa, OK: Full Circle 
Communications.

Kylian, Jiri. (Choreographer and Director of Nederlands Dans Theater), and Hulscher, H. 
(Director). (1984). Road to the Stamping Ground. [Videocassette]. New Jersey: Kultur 
International Films.

The following websites have examples of Cajun Dance:
http://www.cajundance.com
http://www.acadian-cajun.com/exla.htm
Site for Pictures / Images of Dancers from different cultures go to Google Images.

Title       
Creative Imagery through Haiku 

Time Frame 
One 55-60-minute class periods

Overview:    
Students work individually to create a solo inspired by Haiku poetry. They write about the experience of creating a solo dance in their learning log.
Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance.
	D-AP-M4

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills

Communication, Linking and Generating Knowledge

Student Understandings
Students explore various ideas, possibilities, options, and situations pertaining to creating a solo based on Haiku poetry.  Solos have a beginning, middle, and end; movements or shapes that reflect the images of their poem; and movement phrases imitating the number of syllables in each line. 

	Grade-Level Expectations (GLEs) 

	Grade 7
	English language arts

	3a.
	Interpret literary devices, including symbolism (ELA‑1‑M2)

	5.
	Interpret ideas and information in a variety of texts, including periodical articles, editorials, and lyrics, and make connections to real‑life situations and other texts (ELA‑1‑M4)

	9d.
	Demonstrate understanding of information in grade‑appropriate texts using

a variety of strategies, including comparing and contrasting literary elements and ideas (ELA‑7‑M1)


Interdisciplinary Connections

Students interpret poetry and demonstrate understanding of texts kinesthetically.

Vocabulary  
imagery, improvise, movement qualities (sustain, suspend, collapse, percussive, vibrate, sway, swing), locomotor movement (walk, run, jump, crawl, leap, skip)

Materials and Equipment 
definition of Haiku on the board, samples of Haiku poetry with accompanying photos, different styles of music
Prior Knowledge

Students understand and are familiar with vocabulary words. Students have experience working cooperatively in small groups to solve movement problems.

Sample Lesson  

 Upon entering the class, instruct the students to view photos displayed throughout the classroom and read the Haiku poetry accompanying the photos.  They choose their favorite photo/Haiku (5 minutes).
Explain the definition of Haiku to the students:

Haiku is a poetic form from the Japanese culture. Haiku combines form, content, and language in a meaningful, compact form. Many themes include nature, feelings, or experiences. The most common form for Haiku is three short lines. The first line contains five syllables, the second line seven syllables, and the third line contains five syllables. Haiku does not rhyme, but it must paint a mental image in the reader’s mind.

Direct students to close their eyes as the Haiku poem is read aloud.

Spider

Arachnids swinging

Spinning, wrapping, jumping fast

Prey captured with ease.

By D. M. Eaglin

Ask students what image they see in their minds while listening to the poem. Instruct students to create a movement or shape to reflect that image.  Invite students to imagine that they are creating a giant spider web, connecting all the parts of the space. The web is light and delicate, yet immensely strong (10 minutes).  Students explore their eight-legged movement possibilities by answering in movement questions such as the following:

What is it like to sit and float on your web, to lower yourself from the ceiling, to capture a prey, to swing from one side to the other?

Repeat the poem emphasizing the number of syllables in each line by clapping hands.  As the poem is read a third time, students improvise shapes or movements to each syllable. 

Students return to the photo/haiku display to refresh their memory of which photo/haiku they chose at the beginning of the class period. Instruct each person to work alone to create a short solo. Solos should have a beginning, middle, and end; movements or shapes that reflect the images of their poem; and movement phrases imitating the number of syllables in each line (10 – 15 minutes).

Students share their solos with the class. Allow the audience to discuss and question performers about their solos. Students then write about their experience in creating their solo in their learning log (view literacy strategy descriptions), a notebook students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (25-30 minutes).
Lesson Extension

Students write their own Haiku using the same selected photo as a source of inspiration and re- choreograph their solo using their created Haiku.
Sample Assessments  

Formative 

Assess student comprehension through the improvisation activity as well as through solos.

Check student responses in the learning logs.
Resources 
The following are websites about Haiku Poetry:
http://www.toyomasu.com/haiku/
www.kidzon.ws/poetry/haiku.htm
www.ahapoetry.com/haiku.htm
www.thehaikupoet.com
“Spider” is used by permission of D. M. Eaglin.

Title       
Exploring behaviors of a creator, performer and observer using word grids

Time Frame 
Four 45-minute class periods



Overview 
Students discuss behaviors associated with each job and work in small groups to create dance pieces that utilize the elements of dance to perform for peers.

Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Identify and discuss appropriate behaviors for creators, performers, and observers of dance.
	D-AP-M5

	Demonstrate self-monitoring and effective use of space.
	D-CE-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students discuss, identify, and explore appropriate behaviors for creators, performers, and observers of dance in an informal classroom setting.  Students demonstrate their understanding of the role of a choreographer by creating a short dance with a small group.  They exhibit understanding of the role of a performer by performing for peers in the classroom.  By observing the dances of other groups, they display appropriate behavior for the role of the audience.
Vocabulary  
pathways, space, Energy, locomotor movements, non-locomotor movements, creator, choreographer, performer, observer, critic, choreographic form, emotional response, kinetic response
Materials and Equipment 
word grid for class sample, mini word grid template for each student—BLM, pencils, instrumental musical selection

Prior Knowledge

Students should be familiar with these roles in relation to the dance setting.  They should already know what each role means and how these roles play a part in the arts.  Students should also have experience in these roles.
Sample Lesson  

Day 1

State that the class is going to explore the behaviors that a creator, performer, and observer would display.  Distribute word grids (view literacy strategy descriptions), a chart which allows students to compare and contrast vocabulary words by examining their features.  The grid contains three rows, one for each role, has three sample adjectives at the top of the first three columns, and has several empty columns.  Have students examine the three sample adjectives listed to describe these roles and mark which ones fit each role.  As a class, discuss each role and some behavior characteristics that would be appropriate for each.  Next, have the class brainstorm some additional adjectives that might describe these roles.  Give students time to fill in their own personal charts with some of these adjectives and complete the chart with the appropriate “yes” or “no” markings.  Let them share their answers with the class and explain why they felt these behaviors were appropriate for that particular role.  After discussing such behaviors, students experience each of these roles in a classroom simulation project (approximately 10 to 15 minutes).  

Split the students into groups of three to five students, depending on the class size.  Tell them to create a short dance piece using the following criteria: evidence of choreographic form (ABA, call and response, etc.), incorporation of two forms of Energy (strong, light, sharp, smooth), inclusion of all three levels (high, medium, low), indication of pathways, and exploration of body shapes.  The students’ pieces should be no longer than 64-counts of music.  As students are creating, emphasize to them that they are serving as both the role of the creator and eventually the performer.  Each student has an opportunity to become the choreographer and lead members of their group.  Instruct them to reflect on what types of behaviors they are using and have each group generate a group list, while creating their dance (approximately 30 minutes).  

Day 2 

After leading a basic warm-up with the students, identify and discuss appropriate behaviors for creators, performers, and observers of dance (11 minutes). Provide time for group work in which students can continue collaborating to create their 64-count dance piece.  Give students two eleven-minute planning cycles to complete the combination (students report progress at the end of each cycle).  Walk around and ask questions about the students’ creation, observe teamwork within groups, and offer feedback along with any additional help as needed (approximately 45 minutes).
Day 3
After leading a basic warm-up with the students, identify and discuss appropriate behaviors for creators, performers, and observers of dance (11 minutes). Again, provide individual group work time in which students continue collaborating to create their 64-count dance piece.  Walk around and ask questions about the students’ creation, observe teamwork within groups, and offer feedback along with any additional help as needed (approximately 45 minutes).

Day 4 

Select individual groups to perform for their peers.  Students sit in the front of the room to serve as observers.  Emphasize for both the performers and observers to think of the behaviors that they are using while serving each role.  Students can add more terms to their word grids as they serve in these different roles.  After all groups have performed, allow them time to add and revise their personal word grids with any new terms they have discovered.  Finish with a discussion of the importance of each role as it pertains to dance, as well as other art forms (approximately 45 minutes).

Sample Assessments  
Formative 

Observe the students’ responses during the beginning of the lesson as they are offering suggested behaviors for the three roles.  During group time, the teacher observes group work to make sure that students are on task during their choreography time and offers suggestions or support for their creativity.  

Summative 

Students should submit their word grid charts on the behaviors that they came up with for teacher review.  The final classroom chart will reflect the class’s summative evaluation on behaviors of these three roles.

Resources
This following site contains a glossary of dance terms:


School Improvement in Maryland. (1997). Maryland State Department of Education Dance Glossary. Retrieved April 2, 2008, from http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf 

Word Grid Creator, Performer, Observer

Directions: Students will mark either Y for Yes or N for No under each behavior for each role.  The remaining columns are for students to fill in their own generated behaviors for each role and complete the chart accordingly.

	
	Patient
	Reflective
	Focused
	
	
	
	

	Creator

	
	
	
	
	
	
	

	Performer

	
	
	
	
	
	
	

	Observer

	
	
	
	
	
	
	


Y=Yes

N=No

Title       
Choosing Elements to Create a Phrase
Time Frame 
One 60-minute class period
Overview 
After answering a questionnaire to uncover what elements of dance shape one’s perception of dance, the students respond to the question, “What is dance?”  They perform a dance using their elements of choice and express intuitive reactions and personal responses to dance.

Standards
 
Aesthetic Perception and Creative Expression
	Arts Benchmarks

	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance.
	D-AP-M6

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students explore what dance is through class inquiry and discussion.  They complete a questionnaire from which they select dance elements that they relate to when thinking of dance.  Each student creates a dance using his/her choices of dance elements and performs movements for his/her peers.
Vocabulary  
space, place, size, level, direction, pathway, focus, shapes, relationships, time, speed, rhythm, pulse, pattern, breath, force, Energy, sharp, smooth, weight, strong, light, flow, free, bound, balance, symmetrical, asymmetrical, angular, mirroring, unison
Materials and Equipment 
questionnaire, musical selection

Prior Knowledge

Students recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance.  Students recognize the elements of dance and apply basic dance vocabulary.  Students have been exposed to other concepts of body and space from previous lessons.

Sample Lesson  

Opening Discussion 

In the quest to determine “What is dance?” dancers choose which of these elements they best relate to in order to create a dance piece that reflects their perception of this art form.  Review the elements of space and body with the students.  Have them give examples for each subcategory of space and body.   Introduce the concepts of time and Energy as listed below and ask students to offer examples of time and force (approximately 15 minutes).
Concepts of Time

Speed: fast/slow

Rhythm: pulse (underlying, steady beat of the music), pattern, breath (when dancers feel the movement of the piece and use their breathing to create rhythmic phrases during the performance instead of being given specific counts to dance)
Concepts of Force

Energy: sharp (sudden)/ smooth (sustained)

Weight: strong (sense of power), light (delicate, weightless quality)
Flow: free (released movement without muscular tension that continues on unopposed and unrestricted), bound (a highly controlled movement with muscular tension that can be stopped at any time)
Distribute a questionnaire to each student and allow him/her five minutes to complete it based on his/her opinions about how a dance is constructed and what that dance will include.  After students complete this questionnaire, instruct them to create a dance with four sets of eight counts (32 counts total) that utilizes their preference of the elements (approximately 5 minutes).  Offer an example as follows: 

· If a student selects “fast” as a speed choice, he or she can execute eight counts of fast spinning movements.

· If a student desires to use “smooth” Energy, he or she can perform eight counts of sustained arm movements similar to one painting the sky.

Allow students time to create their dance incorporating their element choices to a piece of instrumental music based on the teacher’s choice.  Remind students to refer to their questionnaire for help in the creation of their four-part dance combination (approximately 30 minutes).
Ask for volunteers to share their individual dances with their peers.  Give students time to express their intuitive reactions and personal responses to each of the others’ dances and identify some of the elements that were used (approximately ten minutes).

Sample Assessments  
Formative 
Use question-and-answer regarding the elements of dance and their subcategories, brainstorming about the elements of dance. Observe students’ creation process when making a dance, and observing students’ choices when completing the dance questionnaire. Students use learning logs to expand on their responses to the questionnaire.
      Summative 

Final dance product utilizes each student’s individual opinion regarding the elements of dance.  Questionnaire can be turned in as a summative evaluation.

Resources

Chappelle, E. (2000).  On Contrast & continuum: Music for creative dance, Vols. I-IV [CD]. Seattle, WA: Ravenna Ventures.

What is Dance?

Questionnaire for Seventh Grade

Examining the Elements of Time and Force

Directions: Circle the choices that you, as a dancer, would include in your dance if you choreographed a dance piece.  Remember to pick areas that you personally associate with dance.

Concepts of Time
Speed: Do you like to watch dance pieces with fast, quick movements or pieces that use slow, flowing movements?






Fast

Slow

Rhythm: 

(Pulse) Do you like when a choreographer moves with the underlying, steady beat of the music, thus staying in time with the pulse of the piece?



Yes

No

(Breath) Do you prefer for dancers to feel the movement of the piece and use their breathing to create rhythmic phrases during the performance, instead of being given specific counts to dance to?

Yes

No

Concepts of Force

Energy: Do you like dancers to execute movements that are sharp and sudden, such as fast kicks and slicing arm movements, or do you prefer movements that are smooth and sustained, such as slow leg extensions?

Sharp

Smooth

Weight: Do you like to use movements such as gliding and floating, which represent a light weight quality, or do you prefer movements such as punching and slashing, that reflect a strong weight quality?

Light

Strong 

Flow: Would you prefer to watch a dance where movements are bound and constrained, or do you prefer dances that incorporate more free movements that continuously move without being inhibited?

Free

Bound
Once you have completed this questionnaire, use selections from each category to create a dance with four sets of eight counts (32 counts total) that utilizes your preferences of the elements.

Title       
The “Highlife” of Dance

Time Frame 
Four 45-minute class periods

Overview 
Students discuss what a celebratory dance is and examine a celebratory dance from a different culture.  They identify qualities and characteristics that make that dance celebratory and perform the dance for their peers.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss universal themes exhibited in dance from various cultures. 
	D-HP-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
After discussing themes based on dances from our own culture in Louisiana, students examine a dance from another culture with the same theme.  They identify universal themes exhibited in the dance as well as characteristics and qualities that support that theme.  Students learn the dance and perform it for their peers.
Vocabulary  
cultures, celebratory, theme
Materials and Equipment 
TV, VCR/DVD, media of particular dance being examined

Prior Knowledge

Students are able to recognize universal themes in dance and understand that dance communicates a universal language.
Sample Lesson  

Day 1

Discuss how various cultures use dance to communicate universal themes.  Introduce the concept of celebratory dances to the class and ask students what types of dances are done in Louisiana that convey this theme.  Some options to mention are dances at Mardi Gras (mambo, second line, parade dances) and wedding dances (bride/groom, bride/father, groom/mother).  Inform students that celebratory dances are for many events that are important to various cultures (10 minutes).  

Have students watch a video clip of the Ghana ethnic dance called the Highlife.  Once the clip is complete, ask students to offer reasons why they think this dance is a celebratory dance.  They can also make conjectures as to what the dance is celebrating.  Discuss the dance’s culture, origin, and means for celebrating.  Have students offer suggestions of dances in the United States that might be similar to this particular dance (30 minutes).  

Begin teaching the students how to do the Highlife.  It will take two-to-three class periods to teach the routine and review.  A good resource for teaching this dance is Multicultural Folk Dances, Vol. 1.  This particular book will lay out the routine exactly as it is to be taught.  It is also accompanied by a video of the performance that students can watch as an example during discussion.

Day 2 and 3
Before students practice the dance on the second day, direct them to record examples in their learning logs of how space, time, and energy are used to create dances that communicate joy. Before students practice the dance during the third day, direct them to record examples of how space, time, and energy are used to create dances that communicate peace. Continue teaching and reviewing the dance.  Make sure to point out parts of the dance that have patterning and repetition.
Day 4
Designate the final class period for peer performance. Invite administrators and other educators to be present for the final performance. 

Sample Assessments  
Formative 

Use the class discussion regarding celebratory dances in Louisiana, the discussion about the particular dance being examined, and the teacher’s observation during the instruction and performance of the dance.

Resources

Lane, C. & Langhout, S. (1998). Multicultural folk dance guide vol. 1 & 2. IL: Human Kinetics.

Lane, C. & Langhout, S. (Producer/ Director). (2007). Multicultural folk dance guide (Vol. 1 & 2) DVD. [Motion Picture]. Human Kinetics.
Title       
Dance in Theatre: Can this be a profession?

Time Frame 
One 45-minute class period 
Overview 
Using Student Questions for Purposeful Learning prompts, students explore the variety of jobs related to the field of dance.  They identify, describe, and compare contemporary careers and professions in dance. 
Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify, describe, and compare contemporary careers and professions in dance.
	D-HP-M4

	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance ideas.
	D-CE-M7


Foundation Skills 

Resource Access and Utilization, Linking and Generating Knowledge

Student Understandings 
Students generate questions regarding careers and professions in theatre and how they relate to dance.  They view video segments of examples of musical theatre dance and make connections to a career or profession through drama and theatre.

Vocabulary  
career, profession, theatre, Broadway Musical, Musical Theatre Dance

Materials and Equipment 
Internet Access, Cats DVD, Annie DVD, chart paper, learning log
Prior Knowledge

The students should have exposure to musicals and school performances that have had dance playing a role.  

Sample Lesson  

Before viewing a video clip on careers and professions in dance, students will generate questions they have about the topic/ theme based on an SQPL (Student Questions for Purposeful Learning) prompt. An SQPL prompt (view literacy strategy descriptions) is a statement generated by the teacher related to the material that would cause the students to wonder, challenge, and question.  The statement does not have to be factually true, as long as it provokes interest and curiosity (approximately 10 minutes).
Before having students view the segment, state the following: Drama and theatre have nothing to do with a career in dance.   Write it on the board or a piece of chart paper as you say it.  Repeat it as necessary.  Divide students into small groups and have them generate questions in response to the statement, Drama and theatre have nothing to do with a career in dance.  As students generate questions, have them each record his/her questions on an individual piece of paper.  After time is up, have students share their questions.  When the students finish, contribute your own questions to the list.

Explain to the students that they will be watching a video segment entitled Discovering the Performing Arts: Let's Dance! on Louisiana CyberChannel.  Show students the 17-minute video segment.  At the end of the segment, have students answer the questions that were created at the beginning of class with what they learned in the video (25 to 30 minutes).  Have them consider the following questions, if they were not mentioned:

· How can a dancer have a career in theatre?

· What type of people can be dancers?

· What other jobs besides performers can dancers have in theater?

· Why is dance used in musicals and theatre productions?
If you cannot gain access to this particular video segment, the musicals listed in Resources can be used as a substitute.  Show the students portions of the musicals with dance pieces included.

Remind students that they should ask questions before they learn something new, and then listen and look for answers to their questions.  Before dismissing students, have them write and turn in a small summary paragraph in their learning logs (view literacy strategy descriptions) describing what they discovered about dance and careers from the lesson (5 minutes).
Sample Assessments  
Formative 

Observe the students generating responses to the SQPL and their questions and answers after watching the video segment.

Summative
Collect the learning logs and evaluate the material based on teacher determined criteria.

Resources

Discovery Education Streaming. (2006). Discovering the Performing Arts: Let's Dance!
may be accessed through http://www.lpb.org/education/cyberchannel.cfm. 
Huston, J. (Director). (1982). Annie. [Motion Picture].USA: Universal Studios.

Mallet, D. (Director). (1998). Cats - The musical (Commemorative edition). [Motion Picture].USA: Sony Pictures.
Title       
The Hawaiian Hula and the Troika from the Russian Ethnic Dance Culture
Time Frame 
90 minutes
Overview 
Students view two cultural dances:  a native Hawaiian Hula and the Russian ethnic dance, Troika. They work in small groups to create a dance from both cultures. Students use a learning log to document their vocabulary self-awareness and the process of creating dances.
Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts.
	D-HP-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing dances from the Hawaiian and Russian cultures, students discuss the roles of dance in cultural, historical, and contemporary contexts. As they compare and contrast the dances of both cultures, they develop an understanding of the role of dance in society.  By creating their own version of these dances, they apply their knowledge, demonstrate their skill, and show their understanding of the essential elements and the roles of each cultural dance.

Vocabulary  
locomotor movements, ethnic dance, social dance, Troika, Cossacks, Slavic, hula, chants, story dance, sacred, basic position
Materials and Equipment 
Hawaiian and Russian folk music, books, photos, posters, art prints of both cultures, Internet, handout
Prior Knowledge

Students understand and are familiar with vocabulary words and have some basic knowledge of both cultures. Students have some experience with working in small groups to solve movement problems.

Sample Lesson  
Students walk in general space to Russian folk music, without touching or bumping. Students execute other locomotor movements on the beat, double- time and in slow motion. They continue to execute locomotor movements, adding hand and arm movement patterns (circular, wavy, straight lines) to Hawaiian music (20 minutes). 
At the beginning and end of the lesson, students fill out a vocabulary self-awareness chart (view literacy strategy descriptions): This highlights students’ understanding of what they know. Words are introduced at the beginning of a lesson and students complete a self-assessment of their knowledge of the words. Each vocabulary word is rated according to the students’ understanding, including an example and a definition.
Identify targeted vocabulary and provide the list of words to students at the beginning of the lesson.  Students complete a self-assessment of their knowledge of the words, using a chart.  Students are given a handout of a self-awareness word chart. At the end of the lesson, students return to the chart and add new information to it. The final goal is to replace all the “L” marks and “0” signs with “+” signs.  Students insert the word chart into their learning logs.  Students are not to be given the definition of the words.  Students rate their understanding of each word with a “+” (understand well), an “L” (limited understanding or unsure), or a “0” (don't know).

Example: Vocabulary Self-Awareness Chart

	WORD
	+
	L
	O
	EXAMPLE
	DEFINITION

	Slavic
	
	
	
	
	

	European
	
	
	
	
	

	Traditional
	
	
	
	
	

	Troika
	
	
	
	
	

	Goddess
	
	
	
	
	

	Ancient
	
	
	
	
	

	Hula
	
	
	
	
	

	Luau
	
	
	
	
	


Students are introduced to Hawaiian Hula and Russian Troika culture and history through books, Internet, and videos. Students respond in small groups to the following question in their learning log, (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (20 minutes).
Can you identify the similarity and differences between the Hawaiian Hula and the Russian Troika or any other Russian Ethnic Dance?
Put students into groups of four to six. Half of the class creates a Hawaiian Hula after reading the story of Pele, the Goddess of the Volcano. The other half of the class is divided into groups of three to create a Russian ethnic dance that represents horses pulling a type of sleigh called a “troika.” Students document the process of creating their dance in their learning log (25-30 minutes).
Students share choreography and participate in small group discussions. At the end of class, they return to the vocabulary self-awareness chart and update their responses (25-30 minutes).
Sample Assessments  
Formative 

Assess student participation in the discussions of cultural dances. Observe groups during planning and performance of dances.


Do teacher and peer evaluations of the small group choreography. Students should identify the role of dance in the Hawaiian and Russian cultures orally and in their learning log. Vocabulary self-awareness charts are checked for completion.
Resources

Web site that have information on Russian dance:
http://artsedge.kennedy-center.org/content/2152/
http://www.barynya.com/video/index.stm
Videos that have good examples of Hawaiian Hula and Russian dance:
http://www.DVD.RussianMegaStore.com
http://www.activevideo.com/multicultural.htm   (Multicultural Ethnic Dance DVD)

Merrie Monarch Festival:  A celebration of Hula, 2005 42nd Anniversary

Produced by: KITV Hawaii

DVD distributed by Island Heritage

www.Islandheritage.com 
Title       
Alvin Ailey's Modern Ballet "Cry," Argentine Tango, and Ballroom Tango

Time Frame 
Three 50-55-minute class periods

Overview 
Students view Alvin Ailey's Modern Ballet "Revelations," an authentic   Argentine tango, and a ballroom tango.  Students identify differences in both dance styles. 

Standards
Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods. 
	D-HP-M2

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing and learning about dances of two different styles, students compare and contrast the characteristics of each.  They work in small groups to create a dance from one of the dance styles, using the literacy skill, story chains.  
Vocabulary  
spirituals, scenery, props, theme, mood, symbolism, portray, conflict, ethnicities, originated, exported, embrace, emotion, improvisation, pattern, uneven walk, unison, pivot, rotate, axis, tilt

Materials and Equipment 
DVD/Video Four by Ailey / Kultur video (recommended because it contains an interview with Alvin Ailey) and a DVD/video of an authentic Argentine tango and ballroom tango, books, photos, art prints, tango music, spirituals and gospel music

Prior Knowledge

Students understand and are familiar with vocabulary words and have some basic knowledge of both dance styles and cultures. They have experience with working in small groups to solve movement problems.

Sample Lesson

Day 1
As a warm-up and motivational activity, posters, photos, art prints, and books of Argentine tango dance and ballroom tango are displayed in the classroom. Students sit in their personal space with legs folded, backs straight, sternum lifted, and finger tips touching the floor.  Students warm-up to tango music doing body isolations (head, shoulders, arms, sternum, and spine) using 16 counts for each body part (15 minutes). 
Students stand in parallel position with knees slightly bent and finger tips on the pelvis. Students repeat body isolation warm-up, adding hip movement and leg movement.

Students walk for four counts, collapse to the floor for four counts, reach and stretch slowly back to standing position for eight counts. Repeat movement phrase (10 minutes).

Students travel across the floor with a partner in eight counts of percussive movement, eight counts of sustained movement, connect with partner doing eight counts of gliding movement, and end in a positive/negative shape with partner.

Students view an Argentine tango dance and a ballroom tango and respond in small groups to the following questions in their learning logs, a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (30 minutes).
Can you describe the differences and similarities of Argentine tango and ballroom tango?

Where did Argentine tango originate?

Which cultures influenced the tango style of dance and music?

Day 2
Review and summarize tango styles covered in the first class period (10 minutes).

Students view and discuss the following:  A videotape of Alvin Ailey's interview before viewing "Revelations." This serves as a preview of the modern ballet itself and also talks about Ailey's motivation for choreographing the ballet. Students view selected pieces of "Revelations":  "I Been 'Buked" and "Rocka My Soul in the Bosom of Abraham." Discuss and respond in small groups to the following statements and questions (30 minutes).  

Discuss the significance of Ailey's company, which was made up solely of African-American dancers.  This was unheard of in the 1950s. What kind of person would Ailey have had to be to make that work?  Discuss why the company might now include dancers of other ethnic backgrounds.  Discuss Ailey's comment that he believes that the "greatest works of art are the most personal." How is that true in "Revelations"? What parts come from Ailey's own life?

What does “buked” mean? (Short for rebuked or scolded) What does scorned mean? (viewed with contempt, worthless, despised)  Who has been ‘buked or scorned?  If the dancers represent these people, how do they feel?  When the dancers reach their hands upward at many points in the piece, what are they trying to show? (reaching for a better life in heaven—a standard theme of spirituals)  Ailey commented that "Pilgrim of Sorrow" is about people wanting to get out of the situation. How does this piece show that?  Describe the backdrop in "Rock-a-My-Soul in the Bosom of Abraham."  Why are the men and women dancing? Which movements symbolize happiness? Describe their facial expressions in this dance.

Students document answers, feelings, and reflections in their learning log (10 minutes).
Day 3
Review and summarize tango styles covered in the first class period and the Modern Dance styles from the second class period (15 minutes).

Divide students into groups of four to six. Give each group lyrics to selected Negro spirituals. Each group creates a 32-count phrase. Students use the selected Negro spiritual as a source of inspiration to create a dance. The dance created must have a clear beginning, middle, and ending. 

Each group creates their own movement story chains with four to six mini-episodes. Each student in the group creates and writes one of the mini-episodes, passing the creating and writing task from one student to the next.  Story chains (view literacy strategy descriptions) promote writing and reading. The process involves a small group of students writing/creating a story. The first student initiates the story and choreography. The next adds to the story/choreography. Then a third piece of the story/choreography is created, etc.  The last student is to create the end of the story/choreography.
Students practice reading their movement story chain, rehearse them, and then share the story and choreography with the rest of the class (35 – 40 minutes).

Sample Assessments  
Formative 

Teacher assesses students’ ability to identify the style of dances used in modern dance and the tango by observing the groups in discussions, in the story chain activity, and during the group choreography and performance of the dances.

Summative 

Teacher and peers evaluate the small group choreography. Students identify the style and culture orally and in their learning logs.

Resources
Information about the tango style of dance may be found at the following websites.
http://www.history-of-tango.com/ 

http://www.welcomeargentina.com/tango/history.html  

http://www.tangosilhouette.com/history_of_tango.htm 
http://www.andresamarilla.com/video.htm
http://www.planet-tango.com
http://www.tangostyle.nl/
Grimm, T. (Producer/Director). (1986). An Evening with the Alvin Ailey American Dance Theater [Video].USA: NVC Arts International.
Title       
Alvin Ailey’s Contribution to Dance: What’s Your Opinion?

Time Frame 
One 60 to 90-minute class period (depending on length of film clip selection)
Overview 
After listening to the background of a famous dance innovator and performer and viewing some of his great dance works, students will identify and debate the influences of these works on dance today.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance. 
	D-HP-M3

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students listen to a lecture about the famous innovator and modern dance choreographer, Alvin Ailey.  They view a documentary or short film about this artist and take notes regarding his life and influence on dance.  Students complete an opinionnaire to review the material covered and express their stand on how this man shaped the history of dance.

Vocabulary 
modern dance, innovator, performer
Materials and Equipment 
books or background information on the famous dancer, learning logs, opinnionaire
Prior Knowledge

Students should be familiar with great dance works and recognize that great innovators and performers have helped to contribute to the history of dance. 
Sample Lesson  

Opening Discussion (approximately 10 to 15 minutes)

Ask students if they are familiar with the famous dance innovator and performer, Alvin Ailey.  Ask students if they know what kind of dance with which he is associated.  Start by offering a little background information on the artist.  Have students take notes during the lecture.

A. Birthdate: January 5, 1931

B. Birthplace: Rogers, Texas

C. Background: At age 12, Alvin Ailey moved to LA and saw a ballet that made him appreciate concert dance.  He started his formal dance training with Lester Horton, the founder of the first racially integrated dance company in the US.  When Horton died, Ailey took over the company, directed it and began to choreograph his own dance pieces.  He later traveled to New York where he danced with Martha Graham and Doris Humphreys.  In March 1958, the Alvin Ailey Dance Company was born when Ailey gathered together a group of young black dancers to perform at an event.  He wanted to create a company that paid tribute to modern dance, while integrating black cultural expression.  His works and choreography drew upon experiences that he had as a child back in Texas, blues, gospel and spirituals. 

D. Death: December 1, 1989

E. Goal as a Choreographer: to "erase the idea of color" (Philp 1978)
A good source of information for Ailey’s background would be Alvin Ailey by Andrea Pinkney and Brian Pinkney.  Although it is written for a younger audience, it still has relevant information on the artist.
Activity One (approximately 30 to 60 minutes)

Next, show students an excerpt or complete version of a documentary on Alvin Ailey.  A good choice would be:
· An Evening with the Alvin Ailey American Dance Theater (1986):  It offers an interview with Alvin Ailey describing the works being presented, along with famous pieces, including “Revelations.” 

Activity Two (approximately ten minutes)

Distribute an opinionnaire (view literacy strategy descriptions), which promotes self-examination, values youths’ points of view, and provides a vehicle for influencing others with their ideas.  The opinionnaire includes statements about Alvin Ailey’s life and work that forces students to take positions and defend them.  The emphasis is on students’ points of view and not the “correctness” of their opinions.  Have students work in pairs to read and discuss each statement; then write down reasons for their opinions.  Statements should be written in such a way as to elicit attitudes and feelings, which in turn, promote language production, activate relevant prior knowledge, and lead to engaged discussion and listening.  
Closing Activity (approximately ten to 15 minutes)

Afterward, invite students to share their opinions for each statement and separate supporters from non-supporters.  Force each student to take a stand.  Then ask the two groups to briefly debate the statement and allow for any students who have changed their minds to move to the other group.  

Sample Assessments  
Formative 
Students’ questions and answers during the class discussion on Alvin Ailey and his life will be observed.  Also, the teacher can observe and evaluate debates between groups of students based on answers from opinionnaire.

Summative
The teacher can collect opinionnaires at the conclusion of the class and evaluate information based on teacher’s determined criteria.

Resources

Bertelsen, P. (Director). Alvin Ailey American Dance Theater: Beyond the steps [Motion Picture].
Grimm, T. (Producer/Director). (1986). An evening with Alvin Ailey [Motion Picture].USA: Image Entertainment.
Philp, R. (1978). “The Alvin Ailey American Dance Theater,” Dance Magazine.

Pinkney, A. (1995). Alvin Ailey. New York: Hyperion Books.
National Arts Centre. (2008). Meet the artists (Bibliographies). Retrieved February 27, 2008, from http://www.artsalive.ca/en/dan/meet/bios/artistDetail.asp?artistID=163.

 PBS. (1995). Free to dance (Bibliographies). Retrieved February 27, 2008, from http://www.pbs.org/wnet/freetodance/biographies/ailey.html.
What Are Your Opinions About Alvin Ailey and Modern Dance?

Directions: After each statement, write SA (strongly agree), A (agree), D (disagree), or SD (strongly disagree).  Then in the space provided, briefly explain the reason for your opinion.

1. A person who does not start dancing before the age of five cannot become a successful choreographer. __________

Your reasons:

2. Modern dance is not considered a real dance form like ballet. __________

Your reasons:

3. A dance piece is no longer considered modern dance when it is inspired by blues, gospel, or spirituals. __________

Your reasons:

4. The dances one choreographs and performs can be used to reflect one’s thoughts and feelings. __________

Your reasons:

5. Every person that watches one of Ailey’s pieces can completely connect to that particular dance on a personal level. ____________

Your reasons:

6. Alvin Ailey’s contributions to modern dance have been unique and incomparable to any other choreographer’s style.

Your reasons:

Title       
Expression is Worth a Thousand Words

Time Frame 
One 45-minute class period

Overview 
Students discuss and generate a list of dance moods that dancers and dance works can convey to an audience.  They view a video or film clip of ballroom dance and use appropriate dance vocabulary to describe the movements and expressions that are observed in the piece.  

Standards
 
Critical Analysis and Creative Expression  

	Arts Benchmarks

	Recognize and describe movement content and expression in dance.
	D-CA-M1

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings  

Students participate in a class discussion by recognizing and describing how expression plays a key role in dance.  They view film clips of various ballroom dancing and use appropriate dance vocabulary in writing to describe the movement content (dance movements) and expression (mood/emotion) of the piece.

Vocabulary  
expression, mood, choreography, movement
Materials and Equipment 
DVD/VHS, TV, ballroom dance video of choice

Prior Knowledge

Students should be able to observe and identify dance movements and expressions in dance.  Students should also have a working knowledge of the elements of dance and be able to use their dance vocabulary to describe dance movements.

Sample Lesson  

Inform students that they will be focusing on expression in dance (5 to 10 minutes).  Ask students how they think expression plays a key role in dance.  Use the questions below to help initiate discussion:

· Why do we need expression in dance?

· How does a dancer’s expression contribute or take away from the mood of a piece?

· Describe, name, or demonstrate some postures, poses, or movements that might convey a mood of
· Joy
· Sadness
· Elegance
· Fear
· Can you think of any other moods or emotions that dancers or a work of choreography might convey to the audience?

· Happy, pleased, excited, thrilled, annoyed, displeased, mad, angry, mean, cruel, heartbroken, scared, bored, uninterested, calm, neutral
Students view a video or film clip of a dance segment.  Suggested video clips could be from segments of Dancing with the Stars, as long as the dance and costuming is age appropriate.  The movie, Strictly Ballroom, has some good dance scenes that could be used. Also, Mad Hot Ballroom is a great film based on pre-teen students who learn to ballroom dance and then compete.  While viewing the dance segment, have students use their learning logs.  In their learning logs, they use appropriate dance vocabulary (provided by the teacher) in writing to describe the movement content (dance movements) and expression (mood/emotion) of the piece.  For example, for a waltz, students could describe the movements (steps, dips, looks) and expression of the dancers (the elegant way the couple moves through space) (30 minutes).  

After the segment is complete, give students time to complete their writings and then call upon them to share their movement descriptions and expressive descriptions with their classmates (5 to 10 minutes).
Sample Assessments  
Formative 

Students respond during the opening discussion regarding expression in dance.

Resources

(2006). Dancing with the stars (For Your Emmy Consideration) [Motion picture]. USA: ABC/BBC.

ABC.com. (2008). Dancing with the stars (Video Gallery). Retrieved 13 March 2008, from 
http://abc.go.com/primetime/dancingwiththestars/index?pn=index.

Agrelo, M. (Director). (2005). Mad hot ballroom [Motion picture]. USA: Paramount.
Luhrmann, B. (Director). (1992). Strictly ballroom [Motion picture]. USA: Miramax Films.


Title       
Improvisation with Intent

Time Frame 
45 minutes

Overview 
Students review how elements of dance are used in a work to communicate the choreographic intent, or the theme, of a dance.  Students dance, using various prompts; and the class is asked to identify elements that the dancer used, as well as the choreographic intent.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Identify how elements of dance are used in a work to communicate the choreographic intent.
	D-CA-M2

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary.
	D-CE-M2


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students discuss their knowledge of dance elements and how they are used in a work to communicate the choreographic intent, or the theme, of a dance.  As a group, the class explores prompts with choreographic intent and identifies how the dancers used an element of dance to portray an aspect of the dance.

Vocabulary  
choreographic intent, mood, theme, elements of dance

Prior Knowledge

Students can identify basic examples of the dance elements in various works of dance.  They should also be familiar with the term mood.
Sample Lesson  

Review how elements of dance are used in a work to communicate choreographic intent.  Choreographic intent is the impact or mood that a choreographer, through the use of performers, desires to create or make real to the audience (e.g., to entertain, to raise questions, to surprise, to introduce a point of view).  Choreographic intent is achieved through the use of dance elements, principles of design, and technical dimensions (10 minutes).  

Briefly review the Elements of Dance:  Use of Body, Space, Time, and Force 

· Time: tempo (fast, medium, slow), meter (2/4, 3/4 4/4 ), music, no music

· Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

· Energy, Movement Qualities: strong, light, sharp smooth, suspended, vibratory, collapsed, swing

Review the use of the body: body parts, body shapes, body moves, relationships, balance, off-balance.

Select groups of students to improvise a short dance piece that has a specific choreographic intent (approximately 30 minutes).  Use the following themes or choreographic intents as prompts for the students’ improvisations:

· A train pulling out of the station, speeding up and then losing steam

· Elephants playing on a hot afternoon

· Flock of birds migrating

· Ice sculpture melting and then refreezing

During the improvisation, observers respond to the following:
· Identify the main element(s) used in this particular dance piece.

· Choose an element of dance and describe how the element was used, such as “the dancers used percussive energy as they went across the room.”

· Describe how an element of dance was used in this dance piece.

· What is the choreographic intent or mood of the improvisation?

· How could changing the use of one or more elements in a dance change the mood of the composition?

· Create a story that would describe what is happening in this particular dance piece.

Finish the class with a review discussion of the elements used as well as the mood and intent of the dances shown today.  The students can make a brief statement about their observations in their learning logs.  Learning logs (view literacy strategy descriptions) are notebooks that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (approximately five minutes).
Sample Assessments
Formative 

Question and answer during the review discussion with the whole class, teacher observation during group work, and teacher observation during the improvisation portion will be used.

Title       
Canon….Canon….Canon….

Time Frame 
One 90-minute class period

Overview 
Students learn the choreographic principals through the canon form.  They learn a canon and explore various intervals in class.  Students are given time to work in groups and create their own canon pieces to be performed for their peers.

Standards

Critical Analysis and Creative Expression  
	Arts Benchmarks

	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance. 
	D-CA-M3

	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases.
	D-CE-M4

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students discuss the use of choreographic principles such as unity, contrast, continuity, and climax in dance compositions.  They learn and execute a canon and then explore using various intervals with that canon.  Students create their own canon and perform in small groups at different times, while trying to incorporate one or more dance characteristics into their piece.

Vocabulary  
choreography, unity, contrast, variety, continuity, transition, repetition, climax, canon
Materials and Equipment 
CD player, instrumental music selection

Prior Knowledge

Students have experience with working cooperatively in small groups to solve movement problems.  They are familiar with basic elements of dance and are able to recognize and discuss the sequencing of movements in dance.  

Sample Lesson  

Review that a dance has many components (15 minutes).  In order for choreography to be successful, the dance needs to include the dance characteristics of unity, contrast, variety, continuity, transition, repetition, and climax.  Briefly review the characteristics listed below:

· Unity requires that each part of the dance fit together and contributes to the whole.

· Contrast and variety add an exciting element to the dance so the audience stays interested.

· Continuity requires that one movement phrase leads to the next and the piece ends logically.

· Transitions bind the movement phrases into a seamless unified whole.  

· Repetition of movement phrases is important so that the audience can identify with the dance and have something to hang onto when the dance is over.

· Climax or conclusion of the dance should evolve logically from the dance, and the dance should have a beginning, middle, and end.

Dance may also use a particular choreographic form called canon, a movement phrase that is performed by two or more dancers at different times.  Dancers perform the same movement phrase but start several counts later than the previous dancer.  An overlapping effect is achieved in the canon form.

Teach the students a short center combination that has four sets of eight-counts.  Then divide the class into three groups.  Have the first group start on the first eight-count, have the second group start on the second eight-count, and finally, the third group will begin the combination on the third eight-count.  Practice the combination a few times until students seem to understand the concept.  If students need more practice, simply teach the class another combination and change the counts on which they start (approximately 30 minutes).

After practicing examples of canon, divide students into groups of three to four dancers.  Have each group create a movement phrase of 16 counts.  Students must practice the phrase until each group member can perform the phrase to the music.  Instruct students to assign a group number to each member.    Dancer one begins, then dancer two starts eight counts later. Then dancer three begins eight counts after dancer two. After repeating the sequence several times, have the group start dancers two and three at different intervals (approximately 30 minutes).  

Use the remainder of the class for peer performance.  Ask groups to volunteer in sharing their piece.  After each performance, have the observers identify the main phrase of the piece.  Students should also be able to identify what intervals were used during the phrase, such as every eight counts, six counts, four counts, twelve counts, etc.  Ask the students if they saw any characteristics of dance in their peers’ choreography, which could include unity, contrast, variety, continuity, transition, repetition, or climax (approximately 30 minutes).  

Sample Assessments
Formative 

Question and answer during the opening discussion of the lesson regarding the dance characteristics and canon and teacher observation of students’ choreography when creating a canon will be used.
Summative 

Peer Performance of canon choreography will be evaluated based on teacher’s determined criteria. 
Resources

Minton, S. (1997). Choreography: a basic approach using improvisation. Greeley, CO:             Human Kinetics.

Title       
"The Beloved"

Time Frame 
 Two 50-55-minute class period

Overview 
Students explore the use of feelings and body movements to create a dance using opposite emotions. A vocabulary self-awareness chart is used to evaluate vocabulary words at the beginning and end of the lesson. They view a dance based on domestic violence, Alvin Ailey's American Dance Theater’s "The Beloved,” and describe the main theme or story idea.
Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Describe the main theme, story idea, or political message conveyed in a dance. 
	D-CA-M4

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students explore the use of emotions and body movements. After a class discussion on domestic violence and abuse, students work in small groups to create a dance on that theme. Students describe the main theme, or story idea, conveyed in a dance in compositions which they observe and in choreographic studies which they create. 
Vocabulary  
modern dance, movement qualities, expression, theme
Materials and Equipment 
TV/DVD/VCR, VHS/DVD of A Tribute to Alvin Ailey, props (chairs, table, book, etc.), articles, research papers on domestic abuse, percussive instruments, new age and electronic music, drawings or posters showing different feelings and emotions.

Prior Knowledge

Students understand and are familiar with vocabulary words. Students have experience working cooperatively with a partner to solve movement problems. Students are aware of proper procedures when using a prop as part of a dance.
Sample Lesson  

Day 1
Provide a list of vocabulary words to students at the beginning of the lesson.  During the lesson, students maintain a vocabulary self-awareness chart (view literacy strategy descriptions) to highlight the students’ understanding of what they know. Words are introduced at the beginning of a lesson, and students complete a self-assessment of their knowledge of the words. Each vocabulary word is rated according to the student's understanding, including an example and a definition. Students complete a self-assessment of their knowledge of the words using the chart. The chart could be displayed on the board or poster. At the conclusion of the second lesson, students return to the chart and add new information to it. The final goal is to replace all the L marks and 0 signs with + signs. Students insert their word chart into their learning log , a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (10 – 15 minutes).
Students are not given the definition of the words. They rate their understanding of each word with the following:

+ Understand well

L Limited understanding or unsure

0 Don't know

Sample Vocabulary Self-Awareness Chart

	WORD
	+
	L
	O
	EXAMPLE
	DEFINITION

	Modern Dance
	
	
	
	
	

	Movement Qualities
	
	
	
	
	

	Expression
	
	
	
	
	

	Theme
	
	
	
	
	

	Percussive
	
	
	
	
	

	Battery
	
	
	
	
	

	Control
	
	
	
	
	

	Discourage
	
	
	
	
	

	Domestic Abuse
	
	
	
	
	

	Self Esteem
	
	
	
	
	

	Submissive
	
	
	
	
	

	Symptoms
	
	
	
	
	

	Relationship
	
	
	
	
	


 

Students sit comfortably in their personal space. As the teacher calls out words describing various emotions/feelings (i.e., happy, sad, angry, nervous, shy, excited, frightened, sick, proud, exhausted, lonely, dominating, etc.), students respond using only facial expressions (no vocals). As the teacher repeats the list of emotions/feelings, the students remain sitting but add gestures with arms and hands. The third time through the list, the students are allowed to come to the kneeling level and add torso movement. On the fourth time through the list, students stand using whole body and adding variations in shapes, directions, and levels.

Assign students a partner. Students remain connected to a partner at all times in personal space while emotions/feelings vocabulary is called out. The partners choose four emotions/feelings for a short dance study. They create shapes with a partner expressing emotion/feelings throughout their body. Students use levels and directions and facial expression while creating their shapes. They hold hands with a partner and vary their positions using the partner’s weight (15-20 minutes).

Play the DVD/video of the interview of the two dancers performing "The Beloved" and the performance for10 minutes. Allow another ten minutes for students to participate in a discussion about what they have learned and observed from viewing “The Beloved” performance. Students respond orally to the following questions and document their answers in a learning log. What do you think this dance was about? Explain. Describe the characters in the dance? By observing the costumes, which century was it? Describe the types of movement qualities used in the dance by the man. Describe the types of movement qualities used by the woman. Why were those qualities used by both dancers effective? What is Domestic Abuse? Explain (20-25 minutes).
Day 2
After a brief warm-up, the teacher lectures students on domestic violence and abuse. Discuss the tactics used by an abuser to dominate their partner. Discuss signs and symptoms of an abusive relationship (15 minutes). (Information on Domestic Violence and Abuse could be found via internet or local centers targeting battered women.)
Divide students into groups of four to six. Students create two 32-count dances with opposite emotions. Students use aggressive movements, expressions, shapes for one dance and softer more fluid movements, shapes, and kinder expressions in the second dance.  Allow students to use props such as chair, table, scarves (25 minutes). 

Students must follow these criteria while solving their movement problem: 

· Create two 32-count dances with opposite emotions.

· Both dances must tell a story with a clear beginning, middle, and end. 

· Use at least three elements of dance (directions, levels, qualities of movement).
· If they choose to use a prop, they must use the same prop for both dances.   

· Students cooperate and interact with partner or group.

· Perform with clarity and focus.
Students share finished choreography of both dances with class. At the conclusion of the lesson, students return to the vocabulary self-awareness chart and add new information to it (10 - 15 minutes). 

Sample Assessments  
Formative 

Check student understanding of the main theme or story idea conveyed in Lester Horton's piece "The Beloved" by using focused questions for discussion and for learning logs.

Observe collaboration within groups.

Summative 

At the conclusion of the lesson, group performances are evaluated via rubric. Individual 
student learning logs and vocabulary self-awareness charts are checked for completion.

Resources

Thomas Grimm, Danmarks Radio/RM Arts (Director/Producer). (1990) A tribute to Alvin Ailey, A Dance Special Featuring the Alvin Ailey American Dance Theater. [videocassette] Public Media Home Vision.
Biographies on Alvin Ailey and Lester Holton are available at the following websites:
http://www.the-ballet.com/ailey.php
http://www.encyclopedia.com/doc/1E1-Horton-L.html.
Video of A Tribute to Alvin Ailey could be found at http://www.cduniverse.com/productinfo.asp?pid=1046280.
Information about Domestic Abuse may be found by visiting or calling these resources:
http://www.helpguide.org/mental/domestic_violence_abuse_help_treatment_prevention.htm
http://www.TPRonline.org
National Domestic Violence Hotline 800-799-SAFE (7233)
SAMPLE DANCE SKILL AND DANCE TASK RUBRICS
DANCE SKILL RUBRIC

4 =    ABOVE STANDARD  ___________

completes all criteria of skill and performs skills with a polished performance quality; demonstrates an understanding of the technical aspects of the skill;

can confidently teach the skill to another and can analyze and give corrections where needed;

can accurately describe the skill verbally or in writing and describe commonly made mistakes;

can use the skill when creating a dance;

demonstrates a desire to continually maintain and improve skill through continued practice/rehearsal.

3 =   AT STANDARD          ____________

completes all established criteria of skill;

able to categorize skill;

accurately reproduces the demonstrated skill; 

understands all safety aspects of the skill;

demonstrates confidence and appears comfortable performing the skill;

can accurately describe the skill verbally or in writing;

can name and identify the skill;

can use the skill in combination with another.

2 =  BELOW STANDARD ____________

has not met all criteria of the skill;

requires more practice;

unsure of the safety aspects of the skill;

not able to perform the skill consistently;

needs to refine performance;

can name, identify, and demonstrate the skill when prompted;

aspects of skill still in need of correction.

1 =  BELOW STANDARD ____________

beginning to attempt to perform skill;

demonstrates a limited understanding of the mechanics of the skill;

incorrectly names, identifies, and demonstrates the skill;

limited participation;

needs teacher assistance to perform skill;

unwilling to put the time needed to learn the skill;

limited knowledge of skill.

0 =  BELOW STANDARD ____________

did not attempt skill;

student uncooperative when asked to perform skill;

no evidence of knowledge.

DANCE TASK RUBRIC

4 =  ABOVE STANDARD _____________

completes all criteria of task and performs end product with a polished performance quality;

able to create their own variation of the task;

can accurately identify and analyze all aspects of the task in writing and describe the skills, elements and processes involved;

able to integrate what has been learned into their skill of creating a dance;

able to create a dance based on the task;

develops aesthetic criteria and uses it to improve the piece.

3 =  AT STANDARD        ______________

completes all established criteria of task;

demonstrates confidence and appears comfortable performing the task;

able to make teacher-directed variations and/or changes within the task;

can name, identify and demonstrate dance elements and skills within the process of the task;

able to document process of task through reflective journal entries.

2 =  BELOW STANDARD ______________

has not met all criteria of the skill;

requires more time to understand and complete the task;

needs to refine performance of task;

can name, identify, and demonstrate elements and skills within the task when prompted;

not totally able to integrate elements of the task into personal repertoire.

1 = BELOW STANDARD _______________

beginning to attempt to perform task;

demonstrates limited understanding of the elements and skills within the task;

incorrectly names, identifies, and demonstrates the elements and skills with the task;

limited participation;

needs teacher assistance to perform task;

limited understanding and knowledge of the task.

0 = BELOW STANDARD _______________

did not attempt task;

was unable to do task because he/she was never exposed to it;

student was uncooperative when asked to perform task;

no evidence of knowledge.

Title       
Newspaper Review Debut



Time Frame 
One 60-minute class period

Overview 
Using critical development through class discussion, students complete a RAFT writing assignment critiquing an excerpt of a dance performance.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Critique works of dance using expanded dance vocabulary.
	D-CA-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Citizenship

Student Understandings 
Students observe dances either in class, in performance, or in a recording and critique the dance works using an expanded dance vocabulary.  They demonstrate understanding of dance by working in pairs to complete a RAFT writing assignment as a dance critic.  
	Grade-Level Expectations (GLEs) 

	Grade 7
	English language arts

	22.
	Write for various purposes, including:

evaluations of media, such as television, radio, and the arts (ELA‑2‑M6)

	44.
	Use word processing and/or other technology to draft, revise, and publish a variety of works, including reports and research documents (ELA‑5‑M4)


Interdisciplinary Connections

Students generate information regarding specific areas for critiquing a performance.  They incorporate skills and strategies developed from language arts lessons such as evaluating the arts and publishing their information via technology through this lesson.

Vocabulary  
elements of dance (time, space, force); concept/theme; performance; opinion; critic
Materials and Equipment 
learning log, black line master, classroom writing space (chalk board, dry-erase board), VCR/DVD player, TV, dance selection, Microsoft Publisher (extension activity)

Prior Knowledge

Students have critique, which they have used when critiquing a particular dance piece.  These areas include elements of dance (e.g., space, time, and force), concept/theme, performance, and personal reaction/opinion.  They have been exposed to various types of performances and technical dimensions that affect a performance such as costumes, lighting, accompaniment, and stage atmosphere.
Sample Lesson  

Show students a brief excerpt (three minutes) of a dance performance (20 minutes).  Distribute a black line master to each student containing the following prompts:

1. Elements of Dance: Space, Time, Body, and Force 

· Time: tempo (fast, medium, slow), meter (2/4, ¾, 4/4 ), music, no music

· Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

· Energy, Movement Qualities: strong, light, sharp smooth, suspended, vibratory, collapsed, swing

· Body: What is it doing? (e.g., parts of body used, shapes, balance)

2. Concept/Theme:  

· What is the artist’s message or unifying idea that is being conveyed? 

3. Performance: 

· Did the dancers perform together?

· Did the dance reflect the theme?

· Did the dance appear to be well-rehearsed?

4. Personal Reaction/Opinion:

· How did the dance make you feel?

· Did you like the performance?  Why or why not?

· Of what does this dance remind you?

5. What is the title of this work?  Who is the choreographer?  What kind of music is used?

Once students have generated this new information, ask them to demonstrate their understanding of the dance by completing a RAFTed writing assignment (view literacy strategy descriptions) as a dance critic.  This form of writing gives students the freedom to project themselves into unique roles and look at content from unique perspectives.  From these roles and perspectives, RAFT writing has been used to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem.  It’s the kind of writing that, when crafted appropriately, should be creative and informative (approximately 30 minutes).

Record RAFT prompts on the board.  Ask students to use their personal handout and work individually to write the following RAFT:


R-Role (role of the writer) dance critic (What is the role of the dance critic?)
A-Audience (to whom or what is the RAFT being written) patrons who might like to come see the dance performance
F-Form (the form the writing will take as in a letter, song, etc.) for this lesson, we will be writing a newspaper review
T-Topic (the subject focus of the writing) what patrons might expect when they see this dance performance)
Allow students time to read aloud their critiques while displaying their RAFTed articles on a thematic bulletin board (10 minutes).

Extension

As an extension to the lesson, students can create a class newspaper of critiques using Microsoft Publisher.  If available, bring students to a local dance performance such as The Nutcracker and have them perform the same activity on a live performance.

Invite students to choreograph an original dance and have the rest of the students write the critique of the performance. 
Sample Assessments  
Formative 

Students are assessed through descriptions and lists of what they observed in the performance via oral response and their learning logs.

Summative 

At the conclusion of the class, students present their RAFT document to the class.  If using the extension activity, the summative evaluation can be their publication of reviews via Microsoft Publisher.

Resources

Live local performances
Danmarks Radio, ZDF, RM Arts (Producer/Director). (1986). “Cry” on An evening with Alvin Ailey: American Dance Theater [Motion Picture].USA: NVC Arts International.
Houseman, J. (Producer). (1991). Three by Martha Graham [Motion Picture]. Pyramid Home Video.
Graham , M. (1999). “Cave of the heart” on Spirit - A journey in dance, drums and song [Motion Picture]. Polygram USA Video.

Name: _______________________________

Newspaper Review Debut Handout

Instructions: Watch the video segment and then answer the following questions below.

1. What is the title of this work?   ___________________________________________

2. Who is the choreographer?  _____________________________________________

3. What kind of music is used? _____________________________________________

Elements of Dance—Space, Time, Body and Force: 

Time: tempo (fast, medium, slow), meter (2/4, 3/4, 4/4), music, no music
4. How was time portrayed in this particular segment?  Use the prompts above to write a short description of time as it was portrayed in the film.
________________________________________________________________________________________________________________________________________________
Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

5. How was space utilized in this particular segment?  ________________________________________________________________________________________________________________________________________________
Force: strong, light, sharp smooth, suspended, vibratory, collapsed, swing

6. How was force exhibited in this particular segment?  ________________________________________________________________________________________________________________________________________________
Body: What is it doing? (e.g., parts of body used, shapes, balance)

7. How was body displayed in this particular segment?  ________________________________________________________________________________________________________________________________________________
Concept/Theme:  

8. What is the artist’s message or unifying idea that is being conveyed? 

________________________________________________________________________________________________________________________________________________
Performance:  

9. Did the dancers perform together? ___________________________________________

10. Did the dance reflect the theme? Why or why not? _______________________________________________________________________

11. Did the dance appear to be well rehearsed? ____________________________________

Personal Reaction/Opinion:

12. Did you like the performance?  Why or why not? _______________________________

_______________________________________________________________________

13. Of what does this dance remind you? _________________________________________

_______________________________________________________________________
Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abinaya – Indian term referring to the technique of communicating a message using more facial expressions and gestures.
abstract –  To remove movement form a particular or representative context and (by manipulating it with elements of space, time, and force). Dance that is without a plot, character, or storyline.
acting and reacting –

aharyabhinaya – Indian term referring to the use of costumes, jewelry, make-up etc.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.
angikabhinaya – Indian term communicating the meaning of the song using the body.
angular – Sharp-cornered.
aragetram (gejjepooje) – Indian term that means worshiping the jingles. Jingles are considered divine.
asymmetrical – When the dance or the body parts are arranged differently on each side.
balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 
bebop – Style of American music
Bharata natyam – A classical Indian dance.
bound – Energy
breakdance – A style of dance connected with urban life.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.
choreographer – A person who creates dances.
choreographic forms – Structures that a choreographer uses in the creation of dance.
classical ballet – The traditional style of [image: image1.png]


ballet, which stresses the [image: image2.png]


academic technique developed [image: image3.png]


through the centuries of the [image: image4.png]


existence of [image: image5.png]


ballet.
climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 
collage – The dance form known as collage consists of pieces of movement that are often unrelated but have been brought together to create a whole.

composer – A musician who creates original music.
contrast – A principle of design referring to
corps de ballet – The dancers in a ballet who do [image: image6.png]


not appear as [image: image7.png]


soloists.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.
critic – A person who judges dance based on aesthetic principles.
culture – Traits of social groups. 
direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

dreamtime – A new dance form that originated from a collaboration between indigenous Aboriginal dance creators and Western trained dancers.
duet – Two dancers performing together.
elaborate – A characteristic of creativity in dance, where the dance is developed by dramatic strengths and meaning.
elements – The components present in all movement: space and time with Energy. 
emphasis – A principle of design referring to
energy – An element of dance referring to force applied to movement.
ensemble – A group of performers.
ethnic dance – Dances that are usually created and performed by a specific group within a culture.
expression – Act of communicating thoughts or feelings using movements or actions.
expressive – To convey meaning or emotion.
flexibility – Able to bend repeatedly without damage or injury.
flow – A way to describe how energy is moved.
force – An element of dance referring to the release of potential energy into kinetic energy. Force involves body weight (implied and real); reveals the effects of gravity on the body; is projected into space; and affects movement, emotional and spiritual relationships, and intentions.
free – Movement that is loose. 
gesture – A movement made with a part of the body to express meaning or emotion.
hula – Ethnic dance from Polynesia. 
humanity – Qualities or characteristics considered as a whole to be characteristic of human beings.
ideas – A mental image that reflects reality.
improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.
interpret – The ability to decode meaning in dance works.
kinetic response – Responding with movement or physical action.
krumping – breakdance 

Laban’s actions – slash, punch, press, punch, wring, glide

leader – Effective communication of intended actions to the follower through one or more physical or visual connections.
levels – Refer to an element of dance, high, medium, low.
locking – breakdance

locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.
mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.
modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. 
movement sequences – Movements linked together to form a series.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.
observer – A person who views a dance or movement. 
pantomime – Acting without speaking using gesture and expression. 
paso doble – A partner dance.
pathway – The direction that a dancer moves across the floor.
pattern – Forms, lines, or symbols that move in a pre-arranged sequence.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.
plié – Classical ballet term meaning to bend at the knees.
popping – breakdance

port de bras – Carriage of the arms. The [image: image8.png]


term port de bras has two [image: image9.png]


meanings: (1) A movement or [image: image10.png]


series of movements made by [image: image11.png]


passing the arm or arms [image: image12.png]


through various positions. [image: image13.png]


The passage of the arms [image: image14.png]


from one position to [image: image15.png]


another constitutes a port [image: image16.png]


de bras. (2) A term for a [image: image17.png]


group of exercises designed [image: image18.png]


to make the arms move [image: image19.png]


gracefully and [image: image20.png]


harmoniously.
postures – Body shapes using part of the torso and involving the spine.
principles of design – Refer to the concepts of repetition, balance, contrast, emphasis, and variety.
props – An article used by a dancer.
pulse – A beat underlying rhythmic patterns in music
quartet – A group of four dancers performing together.
ranga – Indian term referring to the stage.

rélevé – Classical ballet term meaning to lift or raise the body.
repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 
rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), as the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

satvikabhinaya – An Indian term referring to expressions of Bhava (moods).
scenery – The technical elements of a production which visually represent the setting of the production.
sequence – The plan of the movement series in a dance to provide that each movement to be a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.
sharp – A type of movement energy that is abrupt and angular.
smooth – A type of movement energy that is smooth and connected.
social dance – A dance that is done for enjoyment.
solo – A feature dance performed by one dancer. 
space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 
spirituals – African-American style of religious folk song.
strathspey - Scottish dancetune that is in 4/4 time, it is slower and more stately than other Scottish dances.

strong – A type of movement energy that expresses strength.
suspense – Creating the impression of defying gravity.
symbols – Lines, shapes, or colors that have a special meaning.
symmetrical – When the dance or the body parts are arranged similarly on each side.
syncopated – Emphasizing unaccented beats in music.
tempo – Suggests the speed of the music.
tendue – Classical ballet term referring of the movement of the foot when it draws out and comes to a point.
theme – The subject of an artistic composition (e.g., love, healing, nature). 
theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.
trio – A group of three dancers performing together.
Troika – Ethnic dance derived from the Cossacks. 
unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the elements of dance (space, time, and energy) 

(1, 2)
	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the elements of dance to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)


	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the elements of dance and apply basic dance vocabulary

(1, 4)
	Understand the elements of dance and apply expanded dance vocabulary

(1, 4)
	Understand the elements of dance and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance
(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance
(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance
(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how elements of dance are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how elements of dance communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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