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Title    

Performers and Audience


Time Frame
Two 20-minute sessions
Overview 
Students develop an understanding of the complex interaction of the performers and audience, and how the specific requirements change for various performance venues and settings. Organized musical activities reflect knowledge of this interaction.


Standards

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Demonstrate and discuss behavior appropriate for various musical environments. 
	M-AP-M6

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Citizenship

Student Understandings  
Students understand the behaviors necessary to enhance the quality and effectiveness of their own performances and develop specific criteria appropriate for developing that behavior in themselves and their audiences. They understand performer and audience behavior required by both excellent performance and respectful citizenship.  Sensitivity to performance context is developed through examining such occasions as parades, athletic events, solemn (worship) venue, dance, or concert settings.
Vocabulary 
movement, intermission, podium

Materials and Equipment 
teacher-made programs, handout - The Ten Rules of Concert Etiquette (For Adults), handout - The Ten Rules of Concert Etiquette (For Students), overhead projector with blank slide and marker
Prior Knowledge

Students demonstrate a basic understanding of concert etiquette from the perspective of       audience and performer.

Sample Lesson  

Day 1
Students enter the room and take their seats silently. Once all are seated, students participate in a discussion including responses to the following:

· We have a concert scheduled for (date). What is the difference between singing our music in class and singing in a concert? 

· Why does an audience attend a concert?

Discussion emphasizes the fact that the audience and performer are both essential elements of the concert. The ensemble is made of individuals who depend upon each other while the ensemble and audience depend upon each other to make a concert.  Each individual is important to the whole and deserves respect.

At the teacher’s direction, students discuss concert etiquette from the perspective of the performer as well as the audience. Topics should include:

· Entering and leaving the stage or risers

· Podium

· Composure (where to look, how to stand, what to do with hands, etc.)

· Acknowledgment of applause

· Appropriate times to enter and leave auditorium

· Talking

· Applause, standing

· Differences between behavior at a choral concert and at other types of concerts

Copies of The Ten Rules of Concert Etiquette (For Adults) (MENC, 2007) are distributed to students. This handout is available at http://www.menc.org/resources/view/rules-for-concert-etiquette. Students briefly discuss the rules. They take the handouts home to discuss with adults in their homes.  They compile a checklist of appropriate behaviors for the audience and performers.  The checklist is recorded in two columns on an overhead projector. Suggested items are:

	Audience
	Performers

	1. Entered the room quietly

2. Entered the room at the right time

3. Applauded at the right time

4. Did not talk during the performance

5. Remained seated throughout the performance

6. Dressed appropriately for the event

7. Showed respect for the performers
	1. Entered and left the stage or risers appropriately

2. Appropriately acknowledged the audience

3. Focused attention on the director

4. Used silence effectively during the performance

5. Dressed appropriately for the event

6. Showed respect for the audience


Day 2
Using music that students have been preparing for performance, students present a mini-concert for members of another ensemble from the same school (a choir from a different level, band, or orchestra). If another ensemble is not available, the class can be split into two small choirs. The students in turn listen to a mini-concert presented by the other ensemble. Each student has the opportunity to be a performer and a member of the audience. As many aspects as possible of a formal concert are utilized, including:

· Programs are distributed

· Lights give signal to enter the auditorium

· Audience enters auditorium

· Performers enter the stage area from offstage

· Multi-movement piece

· Intermission 

After the mini-concert, the checklist created in Day 1 of this lesson is displayed on the overhead projector. Students conduct a peer/self-evaluation of their behavior using the checklist as a guide. 

Sample Assessments 
Formative 

Students and teacher monitor student responses to class discussion for understanding.

They monitor student behavior during the mini-concert. A T-chart of + and – is constructed on overhead or board and entered in student notebooks.
Summative 

Students conduct a peer/self-evaluation of their concert behaviors. These become a chart describing supportive audience and performer behaviors for classroom posting.

Resources

MENC. (2007). MENC presents… Rules for concert etiquette. Retrieved February 6, 2009, from http://www.menc.org/resources/view/rules-for-concert-etiquette
Title    

Characteristics of the Music We Sing! 


Time Frame
Rehearsal throughout semester and additional lesson material 15 minutes a day for 3 days. 

Overview 
While rehearsing music for performance, students explore the distinguishing characteristics of styles across history and culture.


Standards

Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks


	Identify distinguishing characteristics of musical styles representative of various historical periods and cultures.
	M-HP-M1

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge, Citizenship

Student Understandings
While preparing for a public performance, students classify the body of exemplary musical works to be performed by genre and style, and present the characteristics which make it exemplary of that genre/style. 

Vocabulary 
sacred, secular, Latin, vernacular, opera, oratorio, monophony, homophony, polyphony

Materials and Equipment 

blackline master, “Classified Concert Repertoire;” poster boards, markers, reward stickers, tape or tacks to post poster boards on wall; a concert program consisting of at least one choral piece from each of the following composers representing a historical musical era:  William Byrd: Renaissance, Georg Frederic Handel: Baroque, Wolfgang Amadeus Mozart: Classical, Johannes Brahms: Romantic; 
RENAISSANCE: “Non Nobis, Domine” (SAB), (SSA), or (unison and 2 part) by Wm. Byrd 
BAROQUE: “Declare His Honor” (SAB), “For Unto Us A Child is Born” (2 part) or, “Praise the Lord” (SAB) by G.F. Handel 
CLASSICAL: “Friends, Forget the Cares” (canon for up to 4 parts), “Regina Angelorum” (SA) or “Soft Music Enchanting” from The Magic Flute (SA) by W.A Mozart
ROMANTIC: “In Stiller Nacht” (SAT), “Marienwurchen” (unison), “Sleep, Gently, Sleep” (Wiegenlied) (SA) by J. Brahms 
Prior Knowledge

Students have rehearsed the four assigned pieces. They understand the vocabulary words. 
Sample Lesson  

Day 1 

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for eight minutes.  Lead sight singing (rhythm and pitch) exercises for eight minutes. 

Students complete the process guide (view literacy strategy descriptions) on the worksheets “Classified Concert Repertoire” using their music. They compare and discuss their answers in small groups. Students store their worksheets for use tomorrow. They continue with the class schedule as posted on the board. 

Day 2 

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, finding seats, and checking objectives and/or class schedule on the board. Students participate in warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for approximately 8 minutes.  Students sight sing (rhythm and pitch) exercises for approximately 8 minutes. 

Students retrieve the “Classified Concert Repertoire” worksheets, poster boards, and markers. In small groups, students respond to the following questions and record their answers on the poster board: 

What characteristics listed in the paragraph apply to the concert piece that your group labeled as “Renaissance?” 
What evidence did you find in your music that convinced you to label this piece as “Renaissance?”

What characteristics listed in the paragraph apply to the concert piece that your group labeled as “Baroque?” 
What evidence did you find in your music that convinced you to label this piece as “Baroque?”

What characteristics listed in the paragraph apply to the concert piece that your group labeled as “Classical?” 
What evidence did you find in your music that convinced you to label this piece as “Classical?”

What characteristics listed in the paragraph apply to the concert piece that your group labeled as “Romantic?” 
What evidence did you find in your music that convinced you to label this piece as “Romantic?”

The poster boards are collected for the next day’s class.

Day 3  

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for eight minutes.  Lead sight singing (rhythm and pitch) exercises for eight minutes. 

Lead a guided discussion about the answers on the poster boards. (A competition may be held here in which the poster board with the most correct answers wins a prize of the teacher’s choice. A representative of each group marks correct answers with a star or sticker as the discussion progresses.) Depending on the musical selections made by the teacher, leading questions can be: 


Which songs are sacred and which are secular? 


Which songs are homophonic and which are polyphonic? 


In which of the secular songs does the text refer to nature? 
Students continue with the rehearsal/class schedule as posted on the board. 


Sample Assessments  
Formative 

Student’s understanding of vocabulary is assessed through completion of the worksheet during the guided discussion. 


Students select best responses covering the following material:

Multiple Choice/Matching: 


Name the Era: (Renaissance, Baroque, Classical, Romantic)

1. Most sacred music in this era was written in Latin. 

2. Sacred music written in the vernacular became prevalent in this era. 

3. Opera was a very popular form of secular music in this era. 

4. Secular music mostly referred to nature and the supernatural in this era.
Resources


Killian, J., Daniel, D.H., and Rann, L. (1999). Essential Elements for Choir, Teacher 
Resource Kit Milwaukee: Hal Leonard Corporation

Texas University Interscholastic League Prescribed Music List


The Louisiana Music Educators Association, www.lmeamusic.org
Texas University Interscholastic League Prescribed Music List: 

RENAISSANCE:

“Non Nobis, Domine” (SAB) by William Byrd by Oxford University Press
“Non Nobis, Domine” (SSA) by William Byrd and edited by Bartle, by Hinshaw Music Press (UIL PML Level 2)
“Non Nobis, Domine” (unison and 2 part) by William Byrd and arranged by Wagner, by Alfred Publishing (UIL PML Level 1)

BAROQUE:
“Declare His Honor” (SAB) by G.F. Handel and arranged by Peek, by Concordia Press (UIL PML Level 3)
“For Unto Us a Child is Born” (2 part) by G. F. Handel and arranged by Stevens and Landes, by SBW and Associates. 
“Praise the Lord” (SAB) by G.F. Handel and arranged by Hopson, by Shawnee Press
CLASSICAL:      
“Friends, Forget the Cares” (canon for up to 4 parts) by W.A. Mozart, The King’s Singers Book of Rounds, Canons, and Partsongs, by Hal Leonard, 2002. 
“Regina Angelorum” (SA) by W.A. Mozart, and arranged by Bennett, by Hal Leonard. (UIL PML Level 2)
“Soft Music Enchanting” from The Magic Flute (SA) by W.A. Mozart and arranged by H. R. Wilson, Choral Musicianship Series Book 1, by Silver Burdett, 1955.
ROMANTIC
“In Stiller Nacht” (SAT) by Johannes Brahms, and arranged by Weck, by Somerset Press
“Marienwurchen” (unison) by Johannes Brahms, and arranged by Goetze, by Boosey and Hawkes (UIL PML Level 1) 
“Sleep, Gently, Sleep” (Wiegenlied) (SA) by J. Brahms, and arranged by Harris, by Jenson Publications (UIL PML Level 1)
	Student Name: 
	
	
	Date:
	

	“‘Classified’ Concert Repertoire” Process Guide 
	
	Class:
	


Classify your concert music and its composers into eras by using the information in the “Musical Eras in a Minute” section. Look for clues in your music and your vocabulary as well as past rehearsals of the music. 
	Musical Eras in a Minute!

Music of Europe has evolved and changed throughout history. In the Renaissance Era, written music was mostly sacred and sung in Latin. Much of it was polyphonic, and rounds and canons were often used. In the Baroque Era, sacred music was still prevalent, but it was beginning to be written in the vernacular due to the rise of the Protestant Reformation. Many composers still used polyphony, but were getting more complex with their harmonies. The Classical Era brought about a rise in secular music forms, especially opera. Homophony was the preferred harmonic style for choral music, (sacred and secular) making sure a distinctive melody could be heard over the other parts.  The rise of secular music opened the door to music about nature, the supernatural, and the bizarre. This is one of the trademarks of the Romantic Era. The Romantic Era experimented with existing forms of homophony.  European music of these eras influenced composers and music all over the world. 


	
	Renaissance Era



	
	
	Title of Music:

	
	
	Composer: 

	
	
	Baroque Era



	
	
	Title of Music:

	
	
	Composer:

	
	
	Classical Era



	
	
	Title of Music:

	
	
	Composer:

	
	
	Romantic Era



	
	
	Title of Music:

	
	
	Composer: 

	
	
	

	Composers of your concert pieces include: 

· William Byrd

· Georg Frederic Handel

· Wolfgang Amadeus Mozart

· Johannes Brahms
	
	


Title    

Music in Time and Place 


Time Frame
60-80 minutes over three sessions
Overview 
While preparing for organized music performance activities, students compare music performance standards across cultural and historical contexts.

Standards

Creative Expression, Historical and Cultural Perspective

	Arts Benchmarks


	Compare and contrast the function of music within historical and cultural contexts, such as celebrations, ceremonies, and events.
	M-HP-M2


	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Resource Access and Utilization, Linking and Generating Knowledge, Citizenship

Student Understandings
While preparing for a thematic (e.g., seasonal or patriotic) performance, students demonstrate knowledge of the roles music and musicians play in at least three cultures. 
Materials and Equipment 

paper, pencil, computers with printers and Internet access for use outside of class, choral octavos

Prior Knowledge

Students have been working on the following music in preparation for a multicultural winter holiday concert:

“A La Media Noche” by Greg Gilpin (Puerto Rico)

“A La Nanita Nana” by Sherri Porterfield (Spain)

“African Noel” by Dave Perry and Jean Perry (Liberia)

“Dormi, Dormi” by Mary Goetze (Italy)

“Fum, Fum, Fum” by Judith Herrington and Sara Glick (Spain)

“Huron Carol” by Jill Gallina (Canada)

“Il est né, le divin enfant” by Audrey Snyder (France)

Sample Lesson  

Students enter the room silently, take their seats, and find the following vertically listed on the board: Puerto Rico, Spain, Liberia/western Africa, Italy, Canada, and France.
Day 1
Students are informed that, as part of their multicultural winter program, selected students, alone or in small groups, will introduce each of the selections. All students are responsible for researching and writing the introductions. After students discuss the project among themselves, students volunteer to introduce selections from the countries or regions. A committee (three or four students) is formed for each country/region. The students who are speaking serve as heads of the committees. Remaining students volunteer or are assigned to committees. 

Students are informed that each introduction shall take about a minute. Each introduction shall include the name of the piece, name of the arranger, the country or region of origin, something about how a winter holiday is celebrated in that country or region, and something about how music is included in the celebration. Students are to return to class the next day with a printout of one website article that relates to their committee’s assignment.

Students warm up and rehearse music for the program.

Day 2
Students enter the room silently, pick up their folders, take their seats, and find the following written on the board:

Name of piece

Name of arranger

Country of origin

Celebration

Celebrate with music

Additional information

Committees meet separately for 15 minutes to discuss and compile their presentations. A student selected by each committee uses split-page notetaking (view literacy strategy descriptions) to record their work. Items listed on the board are used on the left side of the page. Five minutes before time expires, give students a warning and encourage them to list what needs to be done before the next day and make necessary assignments.

Students warm up and rehearse music for the program.

Day 3 
Students enter the room silently, pick up their folders and are seated. Students meet in their committees to complete and refine their introductions. After 10 minutes, students return to their seats. The speakers present their introductions to the entire class. The teacher and classmates offer constructive comments as needed.

Students warm up and rehearse music for the program

Sample Assessments  

Formative 

Students construct and complete a checklist defining expected contributions to group processes for completion of assignment.
Summative 

Students complete a holistic checklist composed of the following elements rating each element as unsatisfactory, minimal or target:

Introductions are effective and include the name of the piece, name of the arranger, the country or region of origin, how a winter holiday is celebrated in that country or region, and how music is included in the celebration.
Resources

Information on multicultural Christmas celebrations can be found at

All Things Christmas. (n.d.). Retrieved March 29, 2008, from http://www.allthingschristmas.com/traditions.html
“A La Media Noche” arranged by Greg Gilpin (Puerto Rico)

“A La Nanita Nana” arranged by Sherri Porterfield (Spain)

“African Noel” arranged by Dave Perry and Jean Perry (Liberia)

“Dormi, Dormi” arranged by Mary Goetze (Italy)

“Fum, Fum, Fum” arranged by Judith Herrington & Sara Glick (Spain)

“Huron Carol” arranged by Jill Gallina (Canada)

“Il est né, le divin enfant” arranged by Audrey Snyder (France)

Title   
 
Musicians’ Careers in Local and World Cultures 


Time Frame
60 minutes

Overview 
Through examination of exemplary compositional and performance elements students explore careers of musicians by comparing these across various cultures. 


Standards

Creative Expression, Historical and Cultural Perspective

	Arts Benchmarks


	Describe careers for musicians and compare the roles of musicians in various cultures.
	M-HP-M4

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings
Through examination of musical elements, instruments, technology, and media, students examine the roles and conditions under which musicians perform in various cultures.  Students examine at least three roles (e.g., church organist, choir director, composer) musicians play in at least three distinct cultures.  Similarities and differences in cultures/roles are developed.

Vocabulary  
copyright, censorship, scenario
Materials and Equipment 

computer with projector or other means of displaying brochure in PDF, handouts: Scenarios (blackline master) and handouts: Careers in Music 

Prior Knowledge

Students are familiar with some musical styles from non-Western traditions. They are familiar with some cultures other than their own. have been working on “Il Est Ne, Le Divin Enfant” arranged by Audrey Snyder.
Sample Lesson 
Students enter the room silently and find page one of the brochure Careers in Music (MENC, 2001) displayed on a projector.  Once all students are seated, students respond orally to the question, “Have you ever thought about a career in music?”

Using the brochure as a guide, students discuss careers in music in the areas of worship, education, and the recording industry.  Special attention is paid to attributes and qualifications of those in these careers.  After careers have been discussed, students respond to the statement and questions: “One of our selections is based on a French carol.  What do you know about the culture of France?  Can you think of any ways these careers might be different for someone living in France or another part of the world?”

Students participate in a discussion of cultural issues that impact one’s opportunities to participate in a career in music. The following points are included in the discussion:

· Cultural views on ownership of music

· Many cultures, including some American Indian and African cultures, have views of ownership of music that are vastly different from those of Western European traditions.

· Method of delivery

· The way music is “consumed” can vary from culture to culture (live, recorded, street performance, concert, worship, etc.).

· Recognition and enforcement of copyright

· Some governments and cultures do not enforce or respect copyright. Examples can include foreign governments as well as many within our own borders. This can impact the profits of the copyright holder.

· Government or religious leaders’ control, societal norms

· Censorship 

· Ownership of media outlets

· Gender, racial, or other bias

With the class divided into four groups, each group focuses on one scenario. Students compare selected occupations in music in the United States with the same occupations in the society described in the handout (Activity 1 blackline master). Students use the handout to record their responses, and the brochure Careers in Music (MENC, 2001) as a guide, and are encouraged to consider the qualifications, training, etc., in their selections.

A representative of each group shares the group’s scenario and responses with the class for discussion.  Students compile a summative report of their findings, opinions, and preferences.  This should be approximately seven minutes each. 

As students continue to prepare “Il est Ne, Le Divin Enfant” arranged by Audrey Snyder, they are encouraged to reflect on the culture from which the music came.

Sample Assessments  

Formative 

Students respond and contribute to class discussion to develop understanding. Students respond to Scenarios handouts for inclusion in class folder and/or portfolio.
Resources

Careers in Music PDF can be found at:

MENC. (2001). Careers in music. Retrieved January 3, 2008, from http://www.menc.org/careers/  
Additional information on careers in music can be found at:

MENC. (2007). Dictionary of music careers. Retrieved February 6, 2009, from http://www.menc.org/careers/view/career-center-career-glossary 
MENC. (2007). Careers in music: Start your career on the right note! Retrieved January 3, 2008, from http://www.menc.org/careers/
PDF located at http://www.menc.org/careers/
Handouts: Scenarios (blackline master) and handouts: Careers in Music located at http://www.menc.org/careers/
Title    

Creating Music 


Time Frame
Two 45 minute lessons
Overview 
Students create and perform music using voice and electronic technology.  


Standards

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Demonstrate awareness of various traditional and technological options pertaining to creative processes in music. 
	M-AP-M4

	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media.
	M-CE-M4


Foundation Skills 
Communication, Problem Solving, Linking and Generating Knowledge
Student Understandings  
Students experience and understand the numerous options for creating and performing music. They use traditional instruments, including keyboards, to experience the creative process. When available, they learn to use electronic (computer) programs to create and arrange music. 
Vocabulary  

anacrusis or pick-up note, pentatonic scale, ostinato 

Materials and Equipment 

keyboard or piano, dry-erase board with staff, computer equipped with projector, microphone, piano-style keyboard (optional), and Cakewalk Music Creator software or similar software such as a Mac with Garage Band software

Prior Knowledge

Students are able to use a standard system for rhythmic syllables such as “ta ta ti ti ta” or “one two three and four.” Students are able to use a standard system for naming scale tones such as solfege or numbers. Students have experience singing and creating ostinati.
Sample Lesson  

Students enter the room in an orderly fashion and are seated. Students find the following rhyme displayed on the board:

“I went down to the pizza shack. 

I picked up my pizza and I came right back. 

Mama opened the box and said ‘something’s wrong. 

Half of this pizza is already gone.’”

(Enough space should be left between the lines to add notation.)

Students warm up using a pentatonic scale. 

Students respond to the question, “What are some things we would need to do to set this rhyme to music?” As students use brainstorming to identify elements of setting the rhyme to music, list the elements on the board. Through class discussion, the elements are arranged into a process guide (view literacy strategy descriptions) containing the following steps:

1. create a rhythm to fit the words

2. set rhythm to syllables such as “ta ta ti ti ta” or “one two three and four”
3. notate the rhythm

4. create a melody to fit the words and rhythms

5. set melody to solfege syllables or numbers

6. notate the melody

7. perform the music

Students are asked to think of a rhythm that fits the first line of the rhyme. After students visualize this for about a minute, volunteers say the verse in rhythm. As a group, the class decides on the rhythm it likes best. Lead them to use syllables such as “ta ta ti ti ta” or “one two three and four.” Students dictate the rhythmic notation for the line. Write the notation on the board above the words. Students speak the line in unison and check the notation for accuracy. Using the same method as for line one, students notate the rhythms for lines two through four individually. Once all lines are notated, students speak the entire rhyme in rhythm, checking for accuracy and making changes as needed.

Students sing a pentatonic scale beginning on “C” (C, D, E, G, A). Students are asked to think of a melody that fits the words and rhythm of the first line, only using the notes of the pentatonic scale. After students have one to two minutes, volunteers sing their melodies. Students check the melodies to ensure that they (a) fit the rhythm and words, and (b) only use the notes in the “C” pentatonic scale. As a group, the class decides on the melody it likes best. 

A new file is open in Cakewalk Music Creator with two audio tracks and two MIDI tracks. The MIDI tracks are set to staff view. The projector is turned on for the students to see.

Students dictate the melody using solfege syllables, numbers, or note names. Students translate the syllables into note names, if needed. Enter the notes into the first MIDI track in Cakewalk Music Creator using a piano-style keyboard or mouse. Students sing the first line and check the notation for accuracy. Students listen to the MIDI track and further check for accuracy as well as desirable instrument, dynamic, and tempo settings. Using the same method as line one, students notate the pitches for lines two through four individually. Once all lines are notated, students listen to the entire melody played on the computer, checking for accuracy and making changes as needed.

With “record” turned on for the first audio track in Cakewalk, students sing the entire composition into the microphone along with the MIDI track.

Students review the steps used in the process guide and listen to the finished product.

Students respond to the question, “How would the process be similar or different if we wanted to add harmony to our composition by adding an ostinato?” Through class discussion, students discover that the process is the same, except that step 1 can be omitted if no pre-selected text exists, and that an additional step, add text, can be added before the final step if text is desired. Students are given one or two minutes to create a one or two-measure ostinato, still using the notes from the “C” pentatonic scale. Volunteers sing their ostinati and the class decides which are used. In the same manner as before, notation for the ostinato is entered into the second MIDI track and the ostinato is sung into the second audio track.

Students review the steps used in the process guide and listen to the finished product.

Sample Assessments

Formative 

Students and teacher monitor accuracy throughout the process. 

Summative 

Students and teacher check final notation and performance for accuracy using the criteria developed in the process guide.
Resources

Cakewalk Music Creator Web page including help forums:

Twelve Tone Systems. (2008). Cakewalk Music Creator 4. Retrieved March 25, 2008, from http://www.cakewalk.com/products/MusicCreator/default.asp 
Sample of a pentatonic scale is at the following link: http://www.louisianaschools.net/lde/saa/2883.html    

Pentatonic scale
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Title    

Influences of Great Composers and Prominent Musicians

Time Frame
4 days (not necessarily consecutive)

Overview 
While performing exemplary works of great composers and prominent musicians, students demonstrate recognition of how they have influenced the course of music across cultures over time. 



Standards

Creative Expression, Historical and Cultural Perspective
	Arts Benchmarks


	Identify major works of great composers and recognize achievements of prominent musicians.
	M-HP-M5

	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media.
	M-CE-M4

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Citizenship

Student Understandings  
Students develop an understanding of the perennial influences on music of great composers and prominent performers through listening, viewing, and performing exemplary works. As students explore exemplary works, they develop an understanding of influences such works have on the works of others.   
Vocabulary  

concerto, program music, toccata, fugue, patron, jazz, ballet, polyphony, symphony
Materials and Equipment 

Accent on Composers by Althouse, J. and O’Reilly, J.; concert repertoire representative of the following composers:  Antonio Vivaldi, Johannes Sebastian Bach, Franz Schubert, and Aaron Copland; the following pieces are suggestions for performance repertoire:

· “Laudamus Te” (SA) or “Gloria in Excelsis” (SAB or SSA) by Antonio Vivaldi 
· “Now Thank We All Our God” (SAB) or Come Thou Long Expected Jesus” (SA) by J.S. Bach
·  “Holy, Holy, Holy” (SAB) or “Maying Song” (SA) by F. Schubert 

· “Simple Gifts” (SA) or “Ching-ring-chaw” (unison) by Aaron Copland 

Prior Knowledge

Students understand and have experience with the split-page notetaking) process.

Sample Lesson  

Day 1
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board.  Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for eight minutes.  They sight sing (rhythm and pitch) exercises for eight minutes. 

Students receive pages 8-10 of the reproducible handouts on Antonio Vivaldi from the Accent on Composers book. Students read and complete split-page notetaking (view literacy strategy descriptions) for pages 8 and 9.  After approximately 10 minutes, students respond to the following, highlighting or marking the responses in their notes or handouts:
Vivaldi had two main occupations. He is most known for being a composer. What was his other profession? 

What type of music was Vivaldi best known for during his lifetime? 

What music is Vivaldi best known for now? 

What is a patron? Who were Vivaldi’s patrons? 

Vivaldi wrote over 230 concertos for what types of instruments? 

Students read page 10 aloud including the timing cues. They respond to the following questions: 

What is the musical representation of an idea or mood known as? 


Is The Four Seasons an opera, oratorio, a concerto, or an overture?
Play a recording of Spring. Prompt the students to each timing cue as listed on the page. Students respond to the following questions:

Did you hear the birds welcoming spring? Where? 


Did you hear the “brooks in the gentle breezes flow with a sweet murmur?” 


What instruments and sounds did Vivaldi use to create these illusions? 

Students listen as the excerpt is read from the page 102 of Accent on Composers:

Vivaldi was a composer of the Baroque Era. Listen to the following about the Baroque Era: 

“In previous eras, music was written for specific purposes, most often as part of a church service. During the Baroque Era, music became more expressive. For the first time, people went to vocal and orchestral concerts for the sole purpose of hearing the music.”

Students respond to the following: 

How did Vivaldi’s music and his being part of the movement of music in the Baroque Era affect choral music as we know it today? Would we have choir concerts at schools or in the community?

Students begin rehearsal on their Vivaldi piece for concert. Future discussion may include similarities and differences in the listening piece and the performance piece. 

Day 2
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for eight minutes.  They sight sing (rhythm and pitch) for eight minutes.
Students receive pages 16-18 of the reproducible handouts on Johannes Sebastian Bach from the Accent on Composers book. They read and complete split-page notetaking for pages 16 and 17. After approximately 10 minutes, students respond to the following, highlighting or marking the responses in their notes or handouts: 

In what country did Bach live most of his life? 

What instruments did Bach play?

Did Bach take music lessons? 

As a young boy, in what church musical group did Bach participate? Why did he stop? 

What composer’s music did Bach enjoy?

Students read page 18 aloud including the timing cues. Students respond to the following questions:  

What is a toccata? What is a fugue? 

Students listen to Toccata and Fugue in D Minor raising their hands when the fugue begins. Prompt them to each timing cue as listed on the page. They respond to the following questions:  

Have you ever heard this piece before? 


What makes it sound “scary”? Do you think that was Bach’s intention?

Students may listen to the piece once more to follow the listening cues better.  

Students respond to the following:

Bach was also a composer of the Baroque Era and admired Vivaldi’s music very much. As most musicians, Bach was a music teacher. What impact do you think his teaching and his compositions had on future music? 

Students begin rehearsal on their Bach piece for concert. Future discussion may include similarities and differences in the listening piece and the performance piece. 

Day 3 
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for eight minutes.  They sight sing (rhythm and pitch) exercises for eight minutes. 

Students receive pages 32-34 of the reproducible handouts on Franz Schubert from the Accent on Composers book. Students read and complete split-page note taking for pages 32 and 33.  After approximately 10 minutes, students respond to the following, highlighting or marking the responses in their notes or handouts: 

Schubert was a music teacher in the Court of Esterhazy. What position did he turn down from Count Esterhazy two years later? 


When was the Unfinished Symphony first premiered? 


Did Schubert write a lot of music? Was Schubert’s music often performed in his lifetime?


What other famous composer was a good friend of Schubert? 


What did Schubert think of Mozart? 
Students read page 34 aloud including the timing cues. Students respond to the following questions:  

Is the Unfinished Symphony Schubert’s last work? 


What is the mystery surrounding Symphony No. 8 in B Minor?


When was it first performed?
Play a recording of Symphony No. 8 in B Minor. Prompt the students to each timing cue as listed on the page. Students raise their hands when they hear the main melody. Students respond to the following directions:  

Sing the main melody. 


Have you ever heard this piece before? 

Students may listen to the piece once more to follow the listening cues better.  

Students respond to the following: 

Schubert was a composer of the Classical Era. Listen to this excerpt about Classical music from page 104 in Accent on Composers: 

“The music of this era can best be described as elegant, formal, and restrained. For the first time, instrumental music was more important that vocal music. In fact, the most important new musical form of the Classical era was the symphony, an extended work in several movements (often four) for orchestra.”
Students respond to the following questions:  

Does this description apply to what we know of Schubert’s music? 

Schubert was good friends with Beethoven who studied music under Franz Joseph Haydn. Haydn was influenced by Mozart who was a good friend of Johann Christian Bach, son of J.S. Bach. How could this chain have affected Schubert’s music? 
Students begin rehearsal on their Schubert piece for concert. Future discussion may include similarities and differences in the listening piece and the performance piece. 

Day 4 
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training for eight minutes.  They sight sing (rhythm and pitch) exercises for eight minutes. 

Students receive pages 88-90 of the reproducible handouts on Aaron Copland from the Accent on Composers book. Students read and complete split-page note taking for pages 88 and 89.  After approximately 10 minutes, students respond to the following, highlighting or marking the responses in their notes or handouts: 


Where did Copland study music after high school? 


What award(s) did Copland win?


What type of music did Copland incorporate into his compositions? 


How and why did Copland encourage young musicians? 

What types of music did Copland compose? Of what is he considered America’s “foremost” composer?

Students read page 90 aloud including the timing cues. Students respond to the following questions:  

What type of ballet is Rodeo?


What is a ballet?


What is the story of Rodeo?


What is a polyrhythm?

Play a recording of “Hoedown” from Rodeo.  Prompt the students to each timing cue as listed on the page. Students raise their hands when they hear the xylophone. Students respond to the following directoins:  

Sing the main melody. 


Have you ever heard this piece before? 


What other instruments do you hear?


What do you imagine happening during this part of the ballet? 

Students may listen to the piece once more to follow the listening cues better.  

Read this excerpt aloud from page 108 in Accent on Composers:

Aaron Copland was a 20th century neoclassical composer. “Neoclassicism was a return to musical elements of earlier eras of music, particularly the Baroque and Classical eras. These musical elements became the basis for new compositions using new harmonies, melodies, and rhythm. Neoclassic composers used strict forms, like Classical composers, and much counterpoint, like Baroque composers. Many composers, such as Igor Stravinsky and Aaron Copland wrote in this style well into the twentieth century.”

Students respond to the following questions:  

How did Copland use the music from previous eras to create a “new” sound?

Give an example of using a style from the past, but making it fresh and new (fashion, cars, visual art, pop music, etc.).
Students begin rehearsing their Copland piece for concert. Future discussion may include similarities and differences in the listening piece and the performance piece. 

Sample Assessments  
Formative 

Students demonstrate comprehension of the reading passages and are checked by constructing responses to the question and answer reviews after each split-page note taking (view literacy strategy descriptions) session. 

Summative 

Students complete the multiple-choice, true/false, and short answer reviews found in the Accent on Composers book. 

Resources

Althouse, J. & O’Reilly J. Accent on composers. USA: Alfred Publishing.

Gammond, P., (1997). The a-z of classical composers. Wayne, N.J.: CLB International

Krull, K. (1993). Lives of the musicians good times, bad times (And what the neighbors thought). San Diego: Harcourt Brace.
The following pieces are suggestions for performance repertoire:

“Laudamus Te” (SA) by Antonio Vivaldi, arranged by Mayo and by BriLee Music

“Gloria in Excelsis” (SAB or SSA) by Antonio Vivaldi, and by Walton Music Corp. 

“Now Thank We All Our God” (SAB) by J.S. Bach, arranged by Hopson and by Alliance Music Publishers (UIL PML Level 1)

“Come Thou Long Expected Jesus” (SA) by J.S. Bach, arranged by Hopson and by Mark Foster Music Company (UIL PML Level 1)

“Holy, Holy, Holy” (SAB) by F. Schubert, arranged by Liebergen and by Alfred Publications (UIL PML Level 1)

“Maying Song” (SA) by F. Schubert, by C. F. Peters Corporation (UIL PML Level 1)

“Simple Gifts” (SA) by Aaron Copland, arranged by Fine and by Boosey and Hawkes (UIL PML Level 2)

“Ching-ring-chaw” (unison) by Copland, Aaron and by Boosey and Hawkes

Title   
 
The Universal Language 


Time Frame
4 days, 30-45 minutes each day (includes rehearsal)

Overview 
While preparing a public performance consisting of music from the Americas, Western Europe, and South Africa, students identify and discuss universal themes, summaries of which are used in program notes and announcements.


Standards

Creative Expression, Historical and Cultural Perspective

	Arts Benchmarks


	Identify and discuss ways in which universal themes are revealed and developed in the music of diverse cultures and time periods.
	M-HP-M6

	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles. 
	M-CE-M1

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
While performing music of various historical periods and cultures, students demonstrate that music communicates universal human needs such as celebration, joy, mourning, and inspiration. They are able to describe the functions music serves, roles of musicians, and the conditions under which specific music is usually performed. 
Vocabulary  

culture, folk song

Materials and Equipment 

performance repertoire, consisting of folk songs, from various cultures; suggestions are as follows: 

· “All Through the Night” (unison) Welsh folk song by Althouse, Jay  

· “All Through the Night” (2 part, SSA, or SAB) Welsh folk song by Schram, Ruth 

· “Siyahamba” (unison) South African folk song by Albrecht, Sally K.  

· “Siyahamba” (2 part or SAB) South African folk song by Moore, Donald

· “The Water is Wide” (unison) America folk song by Althouse, Jay 
· “The Water is Wide” (SSA or SAB) American folk song by Hayes, Mark 
· “Ma Bella Bimba” (unison) and (2 part and SAB) Italian folk song by Moore, Donald 
·  “De Colores” (unison) and (2 part/SSA or SAB) Mexican folk song  by Poorman, Sonja  

Prior Knowledge

Students have rehearsed the concert repertoire. Students understand the vocabulary words. 
Sample Lesson
Day 1
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. Lead sight singing (rhythm and pitch) exercises. 

On a piece of paper or in a notebook, students respond to the following (answers should NOT include music that is being rehearsed in class):
What do you think was the first song you ever heard as a baby? Did someone sing it to you? 

Name one song that expresses celebration or joy. It can be sacred or secular. How old were you when you first heard it? Where did you hear it? 

Have you ever heard a sad song about love? Where did you hear it? On the radio, CD, etc.? What is it about? 

What is your favorite dance song? Why? 

Do you know any songs about the glory of nature (or the environment)? Is it a popular song or a folk song? 

Students continue with the rehearsal/class schedule as posted on the board. 

Day 2
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. They sight sing (rhythm and pitch) selected exercises. 

Students complete a SQPL (student questions for purposeful learning) (view literacy strategy descriptions) using the following thought-provoking statement which is written on the board:

“EVERY culture around the world composes music for the same reasons.”

Students turn to a partner and think of two good questions in response to this statement. As students respond, the questions are posted on the board. Repeated questions are marked to signify that it is an important question. 

Students rehearse “All Through the Night” paying extra attention to the lyrics. Then, lead a guided discussion about the origins of the following five choral pieces, starting with “All Through the Night.” Students should listen for answers to their questions during the discussion. As content is discovered, the students discuss with their partners which questions could be answered, then volunteer to share their answers. Students record their answers in their notebooks for later study. 
What is this song about? 
Why do you think it was written? 
What is its original intended purpose (lullaby, Christmas lullaby)? 
What lullabies do you know or have heard? 
Do you think other cultures have lullabies?

Students rehearse “Siyahamba” paying close attention to the English translation and the upbeat rhythms. 

What is this song about? 
Why do you think it was written? 
What is its original intended purpose (rejoicing, worship, joy, celebration)? 
What songs do you know or have heard  that are similar in meaning and purpose to this song? 
Do you think other cultures have songs of this nature? 
What similarities or differences might they have (different religions, faiths, different expressions of celebrations)?
The SQPL statement and response questions stay on the board for the discussion to be continued at the next class meeting.  Students continue with the rehearsal/class schedule as posted on the board. 

Day 3
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. Lead sight singing (rhythm and pitch) exercises. 

Students review the SQPL statement on the board and the questions they developed. 

Students rehearse “The Water is Wide,” paying extra attention to the lyrics and the tempo. Then, lead a guided discussion about the origins of “The Water is Wide.”  Students listen for answers to their questions during the discussion. As content is discovered, the students discuss with their partners which questions could be answered, then volunteer to share their answers. Students record their answers in their notebooks for later study. 
What is this song about? 
Why do you think it was written? 
What is its original intended purpose (love, disappointment in love, etc.)? 
What songs do you know or have heard  that are similar in meaning and purpose to this song? 
Do you think other cultures have songs of this nature? Is “love” a universal theme? 

Students rehearse “Ma Bella Bimba.” Students should pay extra attention to the meaning of the words and how the rhythms and melody complement the meaning of the words. 
What is this song about? 
Why do you think it was written? 
What is its original intended purpose (dance, celebration of dance, honor of a girl, etc.)? What songs do you know or have heard  that are similar in meaning and purpose to this song? 
Do you think other cultures have songs of this nature? What similarities or differences might they have? 

Students rehearse “De Colores.” Students should pay extra attention to the meaning of the words. 

What is this song about? 
Why do you think it was written? 
What is its original intended purpose (rejoicing, worship, joy, celebration, praise of nature)? 
What songs do you know or have heard  that are similar in meaning and purpose to this song? 
Do you think other cultures have songs of this nature? 
What similarities or differences might they have? 

Day 4 
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to retrieve music folders and supplies, find seats, and check objectives and/or rehearsal schedule on the board.  Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. 

Lead sight singing (rhythm and pitch) exercises. 

In groups, students research and prepare a presentation of each concert selection that answers the following questions: 

In what country did this song originate? 

What is its original language? 

Who wrote or first published the song?

When is it determined that the song was written? 

What other information did you find about this song that might interest an audience? 

Sample Assessments  

Formative
Students construct short answer responses to the following questions and participate in oral assessment before placing in class notebooks or portfolios: 



Do different cultures have similar themes in their music? 



What are some of the themes that are common in music of different cultures? 



Why are these themes common? 

What are some other themes that might inspire composers to write? Can you think of any 
examples of music that relate to those themes? 



Is our SQPL statement completely true, mostly true, or untrue? 
Resources

Althouse, J. (1999). Ready to sing folksongs. Alfred Publishers.

Additional information for this lesson may be found at the following links. 

http://www.contemplator.com/folk.html   
http://www.contemplator.com/folkmid.html  
http://www.scouting.org.za/songs/southafrican.html
http://en.wikipedia.org/wiki/siyahamba
http://en.wikipedia.org/wiki/De_Colores
Performance repertoire, consisting of folk songs from various cultures, such as: 

“All Through the Night” (unison) from Ready to Sing Folk Songs, Welsh folk song arranged by Althouse, Jay and by Alfred Publishing. 

“All Through the Night” (2 part, SSA, or SAB) Welsh folk song arranged by Schram, Ruth Elaine and by Alfred Publishing. 

“Siyahamba” (unison) from Ready to Sing Folk Songs, South African folk song arranged by Albrecht, Sally K. and by Alfred Publishing. 

“Siyahamba” (2 part or SAB) South African folk song arranged by Moore, Donald and by Alfred Publishers. 

“The Water is Wide” (unison) from Ready to Sing Folk Songs, America folk song arranged by Althouse, Jay and by Alfred Publishing. 

“The Water is Wide” (SSA or SAB) American folk song arranged by Hayes, Mark and by Alfred Publishers (SAB version UIL PML Level 2)

“Ma Bella Bimba” (unison) from Ready to Sing Folk Songs, Italian folk song arranged by Moore, Donald and by Alfred Publishing. 

“Ma Bella Bimba” (2 part and SAB) Italian folk song arranged by Moore, Donald and by Alfred Publishing. 

“De Colores” (unison) from Ready to Sing Folk Songs, Mexican folk song arranged by Poorman, Sonja and by Alfred Publishing. 

“De Colores” (2 part/SSA or SAB) Mexican folk song arranged by Poorman, Sonja and by Alfred Publishing. 

Title    

Music Characteristics and Purposes 


Time Frame
25 minutes

Overview 
While rehearsing music for an organized music event, students explore, describe, and explain functions of music within specified societal functions, events, conditions, and settings. 


Standards

Creative Expression, Critical Analysis 
	Arts Benchmarks


	Describe or explain characteristics of music in regard to suitability of musical selections for specific purposes.
	M-CA-M3

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings  
Students develop an understanding that culture and society define the suitability of music for specific purposes. They explore the variety of functions, events, conditions, and settings across local and world cultures which define what characterizes music suitability. Comparison and contrast are used to examine likenesses and differences (e.g., state funeral vs. jazz funeral, Memorial Day parade vs. Mardi Gras parade, religious oratorio vs. gospel sing) of suitable programming.   
Vocabulary  

patriotic, veteran

Materials and Equipment 

computer with projector and Inspiration software; choral octavos:

“Art Thou Troubled?” by G. F. Handel

“I Hear America Singing” by Andre Thomas 

“I Love Chocolate!” by Mary Lynn Lightfoot

“Keep Your Lamps Trimmed and Burnin’” by Greg Gilpin
“Sing a Song of Peace” (This Is My Country) by Jill Gallina

“Sing, Sing, Sing” by Phillip Kern

“Siyahamba” by Donald Moore

“The Drunken Sailor” by Emily Crocker

Prior Knowledge

Students rehearsed the music listed under Materials and Equipment.
Sample Lesson  

Students enter the room quietly, pick up their folders, and take their seats. Students warm up and begin rehearsal of “I Love Chocolate!” by Mary Lynn Lightfoot. At an appropriate stopping point, students respond to the questions:

· If we were invited to sing at a patriotic program at the Veterans’ Home, would this be an appropriate selection? 

· Why or why not? 

· Can you think of a selection that would be more appropriate?
Students briefly discuss some of the advantages and freedoms that we enjoy as Americans. Include the sacrifices made by the residents of the Veterans’ Home in the discussion.

Students use brainstorming (view literacy strategy descriptions) to respond to the following:

· What characteristics of a piece of music might you consider when deciding whether the music is appropriate for such a patriotic program?

Responses are recorded in a graphic organizer (view literacy strategy descriptions) format using a computer with Inspiration software and a projector, or if no such computer is available, responses may be written on the board in a similar format. At this point, responses should be one or two words in length. Responses should include items like “mood” and “text.” 

[image: image2.wmf]
When students are finished, they take each of the responses and add words that describe the characteristics. For example, “proud” and “inspiring” might be added to “mood.”  These responses are recorded by branching from the first set of responses using Inspiration software.

[image: image3.wmf]
Examining each of their current choral selections one at a time and using the graphic organizer created on Inspiration as a guide, students rank their current selections from most to least appropriate to perform at the event.

Students continue the choir rehearsal.

Sample Assessments
Formative 

Observe student participation and contributions to discussion and monitor for understanding. Students and teacher assess suitability, accuracy, and appropriateness of entries in the graphic organizers.
Resources

Long, N. H. (1955). Music education and the national welfare. In H. N. Morgan (Ed.), Music in American education. (pp. 272-277). Chicago: Music Educators National Conference.
Information on Inspiration software can be found at:

Inspiration Software. (n.d.). Retrieved March 29, 2008, from http://www.inspiration.com/. 

Information on patriotic music can be found at:

Pearson Education. (n.d.). History of patriotic songs. Retrieved February 9, 2009, from http://www.sbgmusic.com/html/teacher/reference/styles/patriotic.html. 
Choral octavos:

“Art Thou Troubled?” by G. F. Handel, edited by Jean Ashworth Bartle

“I Hear America Singing” by Andre Thomas 

“I Love Chocolate!” by Mary Lynn Lightfoot

“Keep Your Lamps Trimmed and Burnin’” arranged by Greg Gilpin
“Sing a Song of Peace” (This Is My Country) by Jill Gallina

“Sing, Sing, Sing” arranged by Phillip Kern

“Siyahamba” arranged by Donald Moore

“The Drunken Sailor” arranged by Emily Crocker

Title    

Music Quality  


Time Frame
30-60 minutes a day for two days (no less than one week apart)

Overview 
Students develop criteria to describe the quality of musical compositions and apply the criteria to live and recorded performances, including their own.


Standards

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Understand and apply expanded music vocabulary to describe aesthetic qualities of musical compositions.
	M-AP-M1

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2


Foundation Skills 
Communication, Problem Solving

Student Understandings  
In order to understand the concept, students develop the vocabulary of aesthetics to judge the quality and effectiveness of a music composition. Students apply criteria appropriate to the style of the music and offer suggestions for improvement. 
Vocabulary  

rhythm, meter, beat, strong beat, texture (thick/thin) articulation, timbre, range, tempo, moderate

Materials and Equipment 

choral pieces to be performed in a concert/festival setting, such as:   “All Through the Night” (SAB, grade 1) by J. Eilers, “Didn’t My Lord Deliver Daniel” (SAB, grade 1) by R. Emerson, “Jesu, Joy of Man’s Desiring” (SA, grade 1) by J.S. Bach, “Something Told the Wild Geese” (SA, grade 1) by S. Porterfield; recording of the selection performed by the students in a concert setting; computer or music/video player to play the recording for the entire class; Blackline master – performance evaluation worksheet for 7th grade choir; poster boards and markers

Prior Knowledge

Students understand the vocabulary words. They participate in the rehearsal and performance of the selected pieces.
Sample Lesson  

PRE-PERFORMANCE DAY

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training.  Lead sight singing (rhythm and pitch) exercises accurately and artistically. 

Students are given the assigned octavo for the first time.  Students respond in small groups to the following questions: 

In what ways does a composer write expression into a piece of music? 

What feelings should the performance of this selection evoke in an audience? 

What knowledge enables you to predict how the audience will respond to a piece of music before you, as a performer, ever hear it?

What skills do professional musicians who have studied music use to predict an audience's reaction to a piece of music by reading and studying it and NOT hearing it performed? 

Students receive copies of “Predicting the Performance for 7th Grade Choir” blackline master.  In small groups, the students answer the pre-performance questions using their music as a guide.  The small groups report back to the class and teacher. Students participate in an eight-minute guided discussion about their predictions. Students save their work or return to the teacher for redistribution later. 

Students continue with the class/rehearsal schedule as posted on the board.

POST-PERFORMANCE DAY
Upon entering the classroom, students are greeted at the door.  Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and/or rehearsal schedule on the board.  Students participate in warm-ups that promote good tone quality, breathing, diction, blend, and ear-training.  Students sight sing (rhythm and pitch) exercises accurately and artistically. 

Students respond to the following questions in small groups:

How well do you remember our predictions for the performance of this song? 

What feelings should the performance of this selection evoke in an audience? 

What knowledge enables you to predict how the audience will respond to a piece of music before you, as a performer, ever hear it?

Students receive their original blackline masters. 

Students listen to a recording of their performance of the assigned piece in a concert setting. Listening emphasis is placed on the criteria listed on the master.  Students are given eight minutes to begin writing after the recording is complete.  Students should write what they remember first and skip sections for which they do not have an answer yet.  The recording is played again and the students are given another eight minutes to complete the worksheets.  Additional listening time may be needed. 

Lead a guided discussion about the selection heard and the criteria addressed. 

Sample Assessments 
Formative 

Students interpret expanded music vocabulary in the sheet music being rehearsed through responding to questions on the worksheets.

Students apply expanded music vocabulary when performing the music. A short reflection is placed in their learning logs (view literacy strategy descriptions) and discussed. Students use the music vocabulary describing aesthetic qualities when responding to post-performance questions.
Resources

The Louisiana Music Educators’ Association Handbook is posted on this website and includes criteria and a grading rubric for choirs participating in the LMEA Large Ensemble festivals. www.lmeamusic.org
The Texas UIL Prescribed Music List is recognized as an accepted source of quality choral music by the Louisiana Music Educators Association. www.uil.utexas.edu/music/pml.html
Choral pieces to be performed in a concert/festival setting, such as:  

“All Through the Night” (SAB, grade 1) arranged by J. Eilers by Jensen 

“Didn’t My Lord Deliver Daniel” (SAB, grade 1) arranged by R. Emerson by Jensen

“Jesu, Joy of Man’s Desiring” (SA, grade 1) by J.S. Bach, arranged by P. Liebergen by Carl Fisher. 
“Something Told the Wild Geese” (SA, grade 1) arranged by S. Porterfield by Heritage Music Press.
Student Name: _______________________________________________________________
Part I directions: Before hearing, singing, or performing the music of the assigned choral piece, study the sheet music (octavo) carefully.  Using the music as a guide, predict the answer to the “Pre-Performance Question.” Do not write in the Part II section. 

Part II directions: After ample rehearsal, listen to a recording of our group singing the assigned choral piece.  Read and answer the “Post-Performance Question.” Once completed, respond to the questions at the bottom of the page. 

	
	PART I: PRE-PERFORMANCE
	PART II: POST PERFORMANCE

	Category
	Pre-Performance Question
	Prediction
	Post-Performance Question
	Actual Outcome

	Tempo
	Will this piece be performed at a fast, moderate, or slow tempo?
	
	Was this piece performed at a fast, moderate, or slow tempo?
	

	Rhythm
	How many beats per measure are there throughout the piece? 
	
	How many beats per measure do you feel when listening to the piece?
	

	Time Signature
	Are there any meter changes? 
	
	Does it feel or sound like there are any meter changes? If so, where?
	

	Meter
	Which is the “strong” beat throughout the piece? (beat 1,2,3,etc)
	
	Which beat feels like the strongest beat in each measure?
	

	Texture
	Would you describe the composition of this piece as thick or thin? 
	
	Did this piece sound thick or thin in the performance? 
	

	Articulation
	Will this song be performed “detached” or “smooth & connected”?
	
	Was this song performed “detached” or “smooth & connected”?
	

	Timbre
	Is the range of this piece generally high, medium, or low?
	
	Did the range of this piece sound generally high, medium, or low?
	


PART II, CONTINUED

	1) Which predictions “came true”?

	

	

	

	2) Which predictions did not? Why? Was your prediction incorrect or was there something lacking in the performance? 

	

	

	


Title    

Music Events and Elements


Time Frame
60 minutes

Overview 
While listening to and rehearsing music for an organized public activity, students describe music events in terms of meter, tempo, rhythm, pitch, melody, harmony, dynamics, articulation, and expression.   


Standards

Creative Expression, Critical Analysis
	Arts Benchmarks


	Identify and describe music events (e.g., entry of an instrument, meter change, return of refrain) while listening to a work.
	M-CA-M2

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings 
Students understand and apply elements and events in music while first listening to and then performing musical compositions. The integration of the elements of meter, tempo, rhythm, melody, pitch, dynamics, articulation, and expression are used to explain events such as melody alteration, accompaniment, and harmonic variations. They develop appropriate vocabulary to explore and explain music elements and events. 
Vocabulary  

piano, mezzo piano, mezzo forte, crescendo, decrescendo
Materials and Equipment 

Silver-Burdett Making Music Grade 7 (student edition, teacher edition, CD’s, accompaniment book, resource book), optional accompanying MIDI file (#15) with part learning tracks (this lesson can be adapted using only the choral octavo without the text book and a recording of the performance); “Something Told the Wild Geese by Sherri Porterfield; Internet recording of “Something Told the Wild Geese” by the Burnet Choir
Prior Knowledge

Students interpret dynamic markings and have a basic understanding of tonality (major/minor).
Sample Lesson  

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. (A suggestion is to use the vocal warm-ups found on page G-7 of the Making Music Grade 7 text.) 
Students participate in the introduction section found in the teacher’s edition of the text page    G-39. Students read the first two paragraphs on page G-38 and then divide accordingly into the three voice parts. 

Play a recording of “Something Told the Wild Geese” (CD 12-25) while following the music found on page G-39. As they listen to the recording, students raise their hand when their voice part is singing, and lower it when the voice part has rests.  Students respond to the following: 


Which parts of the song are in unison? Which are in harmony? 


Explain how the text is affected when sung by one voice and by three-part harmony. 

Is the song in a major or minor tonality?

How many beats per measure? 

Students review the score and identify all dynamic marking symbols and phrases used. These are recorded on the board or presentation paper. Students are then asked to define the dynamic markings. 

Students sing along with the recording being sure to include the dynamics as notated. 


Did the performers use the dynamic markings notated in the score? 


What in the lyrics would help the composer in determining the dynamics? 


What happened at measure 47? 

Students read the last three paragraphs of page G-38 then respond:


Any suggestions on expression based on the lyrics? 


Compare the piano’s introduction to the sopranos first phrase. 


Where is the repeat of the opening phrase at the conclusion of the song?

Students continue to rehearse “Something Told the Wild Geese” in preparation for future performance. 
Sample Assessments  
Formative 


Students interpret rests by raising and lowering hands when part is being sung or resting. 

Students indentify, define, and apply dynamic markings. From a prepared list of elements developed during class, students specify specific elements in each piece performed. 
Resources

March, H.C., Schmid, W., & Stauffer, S.L. Silver-Burdett Making Music Grade 7, Glenview, Illinios: Scott Foresman, 2005 (student edition, teacher edition, CD’s, accompaniment book, resource book)

“Something Told the Wild Geese” (SA, SAB, SATB) by Porterfield, Sherri and by Lorenz Publishing

Internet recording of “Something Told the Wild Geese,” by the Burnet Choir
http://home.austin.rr.com/burnetchoir/sounds/Something_Told_the_Wild_Geese.mp3 

Title    

Music: Feeling and Thinking 


Time Frame
30-60 Minutes

Overview 
While preparing for a public performance, students develop awareness of the emotional and intellectual contexts as defined by performance venue and arrangements of musical elements. They become aware that the interaction of

tempo, mode, rhythm, tone color, and texture are used to create sound that impacts performers and audiences emotionally and intellectually. 


Standards

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Describe the emotional and intellectual impact of music in various contexts. 
	M-AP-M3

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5


Foundation Skills 
Linking and Generating Knowledge, Citizenship

Student Understandings  
Students explore through performance of music compositions the influence they have on emotional and intellectual perceptions. Music reflects such emotional states as joy, solace, celebration, and inspiration are performed. Music appropriate for intellectual process such as reflection, meditation, and intense focus are explored.
Vocabulary  

blend, posture, diction, musical expression

Materials and Equipment 

“The Star-Spangled Banner” (The National Anthem); The Code for the National Anthem of the United States of America, adopted by the National Anthem Committee

Prior Knowledge

Students know the appropriate venues at which the United States National Anthem is sung. Students demonstrate respect necessary to perform a national anthem.

Students understand the vocabulary words. Students exhibit proper singing posture.

Sample Lesson 
Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to organize music folders and supplies, find seats, and check objectives and/or rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. They sight-sing (rhythm and pitch) exercises accurately and artistically. 

In preparation for the performance of The Star-Spangled Banner, students respond in small groups to the following scenarios. 

1. Your choir is singing The Star-Spangled Banner at a school-wide Veterans’ Day assembly in a nice auditorium.  The choir is well rehearsed and is using good dynamics, blend, diction, and posture. What impact might the performance of this piece have on the following audience members?

a) A US Veteran 

b) An immigrant who recently became a US citizen

c) A sixth grader who is not in choir

d) A grandparent of a choir student

e) The school principal (who used to teach U.S. history)

Students share answers from the small group with the rest of the class.  In small groups, students respond to the next scenario.

2. What if you did the same performance without good posture or good diction? The choir students are not standing correctly or still and the words are hard to understand. How does that change the impact on the same audience members?

a) A US Veteran 

b) An immigrant who recently became a US citizen

c) A sixth grader who is not in choir

d) A grandparent of a choir student


e)   The school principal (who used to teach U.S. history)

Lead a guided discussion about the importance of accurately executing musical elements to best move a varied audience. 

Students rehearse The Star-Spangled Banner applying good diction and posture and keeping in mind the previously discussed reactions of their various prospective audiences. 

Students continue with the class/rehearsal schedule as posted on the board.

Sample Assessments 
Formative 

Students construct responses to the following questions:



Where might you hear the US National Anthem sung? 

Why is the US National Anthem performed at these venues? If it is performed “because it’s supposed to be,” why do you think it was proper protocol to do so? 



What are the purposes of the US National Anthem? 



What emotion does the US National Anthem express? Explain how this occurs. 

What emotional response does it elicit? What happens musically to accomplish this? 

How do you believe the choir’s performance of the US National Anthem will move/has moved the audience? 

How important is the execution of musical elements to the audience’s perception?

Resources

Long, N. H. (1955). Music education and the national welfare. In H. N. Morgan (Ed.), Music in American education. (pp. 272-277). Chicago: Music Educators National Conference.
Below are resources to patriotic music of the United States and other countries.

https://www.menc.org/guides/patriotic/reprise.pdf 

www.thenationalanthemproject.org
http://www.navyband.navy.mil/anthems/national_anthems.htm
http://www.navyband.navy.mil/anthems/ANTHEMS/United%20States.mp3
http://www.navyband.navy.mil/anthems/ANTHEMS/Canada.mp3
http://www.navyband.navy.mil/anthems/ANTHEMS/United%20Kingdom.mp3
http://www.nationmaster.com/encyclopedia/List-of-national-anthems 
http://wwwlengua.com/hymnen.htm
http://www.national-anthems.net/ 

http://www.nationalanthems.info/ 
http://www.marineband.usmc.mil/audio_resources/index.htm
Title

Elements, Form, and Analysis


Time Frame
50 minutes

Overview 
Students listen to, play, and compose music demonstrating how the elements of music are used to achieve unity and variety, tension and release, and balance.


Standards

Creative Expression, Critical Analysis
	Arts Benchmarks


	Identify the music form (e.g., round, canon) and explain how the elements of music are used in works representing various genres/styles.
	M-CA-M1

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings  
Students use musical forms to explore the musical concepts of unity and variety, tension and release, and balance. They experience music through listening, playing, and composing music in such forms as ABA, AABA, ABACA, canon, and theme and variations. Melodic instruments, electronic instruments, percussion, or voice may be used.
Vocabulary  
form, rondo

Materials and Equipment 

choral music:  “Festival Alleluia” by Allen Pote or another choral piece written in a form such as ABA, AABA, or ABACA; audio recording:  “Viennese Musical Clock” by Zoltan Kodaly; audio equipment to play recording; dry erase board or other means for displaying work to class
Prior Knowledge

Students demonstrate a basic understanding of musical forms such as ABA, AABA, ABACA, canon, and theme and variations to which students have been exposed. 

Students have prior training in active listening. They are accustomed to listening for and analyzing specific elements within a given musical work.

Sample Lesson 
Students enter the room in an orderly fashion, pick up their folders, and take their seats quietly. After warming up, students begin rehearsing a selection that is in a form such as ABA, AABA, ABACA. At an appropriate stopping point, students participate in a brief review discussion of musical form. The discussion includes the method of assigning letter names to each section, giving a new letter name to a new section. Students listen to a recording of “Viennese Musical Clock” by Zoltan Kodaly. Students listen for repeated sections. Students’ attention is directed to the A section. At the teacher’s direction, selected students describe or sing part of the melody of the A section. 

Students listen to the selection again, this time raising hands when a new section appears. They indicate whether the new section is the same as A by the use of American Sign Language: “A” for the A section or “N” for music other than the A section.  When students indicate “N” after the B section, they respond to the question “is this a new section, or have we heard it before?” Responses are recorded on the board, using new letters for new sections. After the listening, students discuss the form as presented on the board and make adjustments as necessary (the final result should be ABACADA). They identify the form (rondo). 

Using the responses that were recorded on the board, students create a listening map on the board.  Students check their work while listening a third time. The visual representation of the form along with the listening exercise reinforces students understanding of the form.  Students respond to the statement and questions: “Imagine the composer decided to omit the repeats, making the piece ABCD. Would the music be as enjoyable? Why or why not?” After a brief discussion, students respond to the question “what is the form of Festival Alleluia?” From what they remember of the piece, students collaboratively construct a listening map of Festival Alleluia on the board.  Students sing through Festival Alleluia with one student pointing to the sections on the board as they are sung. After singing, students briefly discuss the accuracy of their listening map.

Sample Assessments
Formative 

Students check their analyses of the selections throughout the lesson, but especially during the third listening of the Kodaly and the last singing of Festival Alleluia. Students construct a short explanation of how the concepts of unity and variety require the use of common music forms.
Resources

“Festival Alleluia” by Allen Pote 

“Viennese Musical Clock” by Zoltan Kodaly is available for download from music sites.

American Sign Language alphabet can be found at:

Wee, J. (2003). American sign language alphabet. Retrieved February 18, 2008, from http://www.soundkeepers.com/sign/asl_print.html
These sample listening maps may be shown to the students after they have created their own.

http://www.classicsforkids.com/activitysheets/February2002.pdf 

http://www.classicsforkids.com/teachers/lessonplans/pdfs/kodaly/ListeningMapofKodaly3-5MusClock.pdf 

http://www.christmasconcert.com/Samples/Files/ListenKit3.pdf 

Title

The Beauty of Music Varies


Time Frame
30-50 minutes

Overview 
Through performance in organized musical activities, students recognize and demonstrate that the concept of beauty differs by culture. While there is no single “correct” way to sing, different approaches to tone quality are appropriate for different types of music and different cultures.


Standards

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Recognize that concepts of beauty differ by culture and that taste varies from person to person.
	M-AP-M2

	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media.
	M-CE-M4


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship
Student Understandings  
Students demonstrate understanding that the concept of beauty differs by culture and genre (e.g., jazz, blues, opera, symphony, ragtime, bluegrass, Zydeco) and that taste is a personal identification with the concept. They perform the elements of music (e.g., tone, rhythm, texture, harmony) consistent with the concept of beauty in the genre.  
Interdisciplinary Connections

Social studies: the listening selections can be used with a study of any of the cultures represented.

Vocabulary  

choomej; genres of music: country and western, southern plains Native American music, zydeco
Materials and Equipment 

handouts: Listening Guide (from blackline master),
recordings of music listed in the handout, stereo or sound equipment

Prior Knowledge

This lesson should be conducted within the context of ongoing work on appropriate vocal production. Students should be familiar with the basic elements of vocal production. Be prepared to discuss the musical styles represented in the listening selections.

Andy Griggs is a popular country and western artist who is a native of northeast Louisiana.

The Ponca War Dance is in the style of the Southern Plains Indians. The structure of this music is similar to call-and-response. This type of music does not place the same emphasis on precision as does music with Western European roots.

The performance by Fedor Tau uses choomej: a singing technique common in Tuva wherein singers change the shape of the inside of their mouths to change the pitch and timbre of the sound.

Clifton Chenier is a Louisiana native who is a well-known blues and Zydeco performer.
Sample Lesson  

Ask four or five students to identify popular musicians and to name their favorite popular musicians. When possible, the similarities and differences between the styles or genres of the named musicians are discussed. Students understand that there are many opinions about what constitutes beauty in music, and that these opinions are not necessarily right or wrong.

The scope of the discussion is expanded to include musical styles enjoyed by those beyond this classroom. Students realize that there are a vast number of styles and genres within our own state, our country, and our world.

Copies of the listening guide (opinionnaire) (view literacy strategy descriptions) are distributed. Students respond to the questions while listening to the examples. Students understand that the examples are very different from the music that most of us are accustomed to hearing. These artists are considered to be at the top of their field in their own musical styles.  (If this music cannot be located, other music of various styles and cultures may be substituted.)
Students participate in a discussion of vocal production and tone quality appropriate for a middle school choir that performs in the Western European tradition. They also discuss what listening selections they like or dislike.
Sample Assessments
Formative 

Monitor student responses and contributions to class discussion for understanding. Students and teacher evaluate students’ written responses to opinionnaire.
Resources

Listening selections are available individually to download (for a small fee) from sites such as Amazon or iTunes.

	“If Heaven” performed by Andy Griggs 
	What elements of this selection (tone quality, diction, intonation, etc.) are appropriate for a middle school choir?

What elements of this selection (tone quality, diction, intonation, etc.) are not appropriate for a middle school choir?

What do you like about this selection?



	“Ponca War Dance” from American Indian Ceremonial and War Dances
	What elements of this selection (tone quality, diction, intonation, etc.) are appropriate for a middle school choir?

What elements of this selection (tone quality, diction, intonation, etc.) are not appropriate for a middle school choir?

What do you like about this selection?



	“Steppe Kargiraa” performed by Fedor Tau 
	What elements of this selection (tone quality, diction, intonation, etc.) are appropriate for a middle school choir?

What elements of this selection (tone quality, diction, intonation, etc.) are not appropriate for a middle school choir?

What do you like about this selection?



	“Eh! Petite Fille” performed by Clifton Chenier
	What elements of this selection (tone quality, diction, intonation, etc.) are appropriate for a middle school choir?

What elements of this selection (tone quality, diction, intonation, etc.) are not appropriate for a middle school choir?

What do you like about this selection?




Title    

What is Quality? 


Time Frame
Three sessions of 20 minutes each (not consecutive)

Overview  
While reviewing a performance, students employ vocabulary needed to apply criteria for evaluating the quality and effectiveness of music performances and compositions. They use the vocabulary to guide their listening and performing. 
Standards

Creative Expression, Critical Analysis 
	Arts Benchmarks


	Use appropriate criteria and expanded music vocabulary to evaluate the quality of music and performances.
	M-CA-M5

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
Students develop understandings enabling them to create performance adjudication forms employing such terms as tone, intonation, diction, technique, interpretation, attack and release, balance, blend, and musical effect. They create composition adjudication forms employing such elements as unity and variety, balance, craftsmanship, imagination, expressive characteristics, and musical effect. Students develop descriptors for excellent, good, and needs improvement. 

Vocabulary 
pitch, rhythm, balance, intonation, musical expression, diction, adjudication, adjudicator, stage presence, blend

Materials and Equipment 

Performance Evaluation Worksheet for 7th Grade Choir; paper and pencil; poster boards, or overhead projector; recording of the students performing at a concert or similar venue; concert repertoire consisting of repertoire below or something similar:  “Gloria Festiva” (SAB) by E. Crocker; “Good Timber Grows” (SATB) by R. Emerson; “Jubilate! Jubilate!” (SAB) Russian Air by J. Eilers; “Praise the Lord with Joyful Song” (SAB) Early American Tune by H. Hopson; “America the Beautiful” (2 part) by S. A. Ward arr. By J. Eilers; “Cripple Creek” (2 part) American Fiddle Tune by E. Crocker; “Dreamer” (SSA) by J. Eilers; “The Drunken Sailor” (2 part) Sea Chantey by E. Crocker; additional selections available on the Texas University Interscholastic League Prescribed Music List

Prior Knowledge

Students have rehearsed and performed the selected music. They have experienced reading choral octavos. 
Sample Lesson
Session 1:  Pre-Concert

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. Lead sight singing (rhythm and pitch) exercises. They brainstorm (view literacy strategy descriptions) responses to the following scenario in small groups recording their answers on paper (8 minutes):
You have been asked to rewrite the adjudication form for your local choir festival. What criteria will you use to evaluate the performance of a choir? 

Small groups share their answers with the whole group as a teacher or student records the class’s responses on the board, overhead, or poster paper (repeated criteria is marked with a star for importance).
Once all groups have reported back, students review the “starred” criteria. Of all criteria listed, the students choose the six most important. Students elaborate on the meaning of the chosen six criteria (may include rhythmic accuracy, pitch accuracy, blend, balance, intonation, tone quality, expression, etc.). The criteria are posted for the entire class. 

Students continue with the rehearsal schedule as posted on the board with special attention given to the six criteria posted in the room. 

(Students perform selections in a concert setting and are recorded whether video or audio.)

Session 2: Post-Concert

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to organize music folders and supplies, find seats, and check objectives and/or rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. Lead sight singing (rhythm and pitch) exercises accurately and artistically. 

Students receive the “Performance Evaluation Worksheets for 7th Grade Choir.”  They complete the boxes under “Musical Criteria” with the six criteria decided upon by the class in Session 1. Students listen to (or watch) a recording of their performance. They complete the worksheet by rating the performance and writing a justification for the rating. Once the rating and justifications are complete, students respond to the “Whole Group Improvement” and “Personal Improvement” sections. 

Lead a guided discussion as they share their worksheet responses with the whole class. 

Session 3 

Upon entering the classroom, students are greeted at the door. Students demonstrate good citizenship by following established classroom procedures to get music folders, supplies, find seats, and check objectives and rehearsal schedule on the board. Lead warm-ups that promote good tone quality, breathing, diction, blend, and ear-training. They sight sing (rhythm and pitch) exercises accurately and artistically.

Lead a guided discussion in response to the following question: 


Of what importance is the music selection in an adjudicated performance? 

Students create graphic organizers (view literacy strategy descriptions) in class or as a homework assignment identifying the characteristics of quality music appropriate for festival or formal concert performance. Students continue with the rehearsal or class schedule as posted on the board. 

Sample Assessments  
Formative 

Using developed criteria and vocabulary, students construct short answer responses to the following prompts:

Session 2
Did the performance criteria chosen by the class give a truly accurate assessment of the performance? What criteria, if any, would you remove? What criteria, if any, would you add? Why? 

Session 3
Students respond to the phrase, “Perform quality music for a quality performance.”

Resources
Concert Repertoire consisting of repertoire below or something similar
“Gloria Festiva” (SAB) by Emily Crocker and by Hal Leonard 

“Good Timber Grows” (SATB) by Roger Emerson and by Emersongs

“Jubilate! Jubilate!” (SAB) Russian Air, arranged by Joyce Eilers and by Jenson Publications

“Praise the Lord with Joyful Song” (SAB) Early American Tune, arranged by Hal Hopson and by Jenson Publications

“America the Beautiful” (2 part) by Samuel A Ward arranged by Joyce Eilers and by Jenson Publications

“Cripple Creek” (2 part) American Fiddle Tune, arranged by Emily Crocker and by Jenson Publications

“Dreamer” (SSA) by Joyce Eilers and by Jenson Publications

“The Drunken Sailor” (2 part) Sea Chantey arranged by Emily Crocker and by Jenson Publications 

The Texas University Interscholastic League Prescribed Music List
Name: ___________________________________________________________________________
Today’s Date:____________________________________
Performance Evaluation Worksheet - 7th Grade Choir
Directions: Listen to a recording of one selection performed by your choir. Write the name of the selection and the date of the performance on the first line. Read the musical criterion listed in the box to the far left. Then, answer the questions based on what you hear in the recording. 

	Name of Recorded Selection:  
	  Date of Recording:                                                                          

	
	

	Musical Criteria
	Rating
	Justification
	Whole Group Improvement
	Personal Improvement

	
	How well did the performance exhibit this criterion? 

(perfect, great, good, poor, not at all)
	What example(s) in the music justifies your previous (rating) answer? 
	If you were the director, what would you do to improve the performance of this musical criterion in the future?
	As a singer, what could you do on your own to improve the performance of this criterion in the future?

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Title           
Music:  Sound and Silence


Time Frame
5 days, 40- 60-minutes periods

Overview 
Students examine the proposition that music is “sound painted on a canvas of silence.” They examine notational symbols and vocabulary that precisely convey the patterns of the sound and silence interaction.

Standards

Creative Expression and Aesthetic Perception

	Arts Benchmarks


	Discuss the question “What is music?” and express intuitive reactions and personal responses to various works. 
	M-AP-M5

	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles. 
	M-CE-M1

	 Improvise or compose and perform written music.
	M-CE-M3


Foundation Skills 
Communication, Resource Access and Utilization

Student Understandings
Students understand that each of the arts consists of characteristic materials and their arrangement in characteristic patterns (art - visual stimuli, dance - movement, theatre - human interaction, music - sound/silence). Students understand how they react and respond to the patterns of sound and silence which they perform or to which they listen. 
Vocabulary 

staff, bar line, double bar line, measure, clef sign, time signature, ledger line, quarter note, quarter rest, half note, half rest, dotted half note, whole note, whole rest, eighth note, middle C, tempo, largo, allegro, presto; articulation, staccato, legato, marcato; dynamics, piano, forte, crescendo, decrescendo
Materials and Equipment
pencils, manuscript paper, “Notational Symbol Review,” “Composition Rubric,” over-head projector
Prior Knowledge
Students are familiar with lesson vocabulary (review of vocabulary words is part of the lesson). Students are able to count simple rhythms and rests in 4/4 time and be able to properly place treble clef, time signature, and music notes and rests on a staff.

Sample Lesson 

Day 1 

Upon entering the classroom, students are seated and instructed to assemble their instruments.    Students place instruments in rest position and listen silently. Explain the concept that each of the arts consists of characteristic elements and their arrangement in characteristic patterns (art: visual stimuli; dance:  movement; theatre:  human interaction; music:  sound/silence).  Music is an interaction between sound and silence and is typically a series of pitches and silences arranged in rhythms (characteristic patterns).  For the next two days, students will compose a sixteen- measure melody using their fundamental knowledge of notational skills.  In preparation for this task, choose several simple melodies from their performance repertoire. Initiate daily warm-up procedures and then, as a class, perform each melody two times through. Instruct students that they will compose simple melodies similar to those played in class.  

Day 2 
As students are seated, a transparency of the “Notational Review” is displayed on an overhead projector. Review the information with the class in preparation for their compositions.  Group students into quartets.  Students will compose a simple sixteen-measure melody.  (Number of students per group as well as number of measures in composition can be adjusted according to class size). Compositions are limited by meter, key (tonality), and range.  Students’ melodies become a musical story chain (view literacy strategy descriptions), with each member of the group creating four measures of music, and then passing the composing task on to the next student in the group.  Display a transparency of the “Composition Rubric” on the overhead.  Students follow these guidelines in composing their melody.  Using manuscript paper, students begin. As they compose, monitor their work and provide direction and guidance as needed. 

Day 3
Students enter the classroom, proceed to their groups, and continue the composition process. Continue to provide assistance to the students as they work.  At the end of the class period, collect the finished compositions.  
Day 4
Students are seated in their groups.  Distribute 1 copy of the “Composition Rubric” to each group.  Each group is given another group’s composition and instructed to rate the composition using the rubric.  A score of 15 is the highest rating a composition can receive.   A composition receiving a total score of less than 10 OR a “1” or a “0” in any category is given back to the original group for improvements.  

Day 5
As students enter the class room, they are instructed to have their music journals/learning logs (view literacy strategy descriptions) and pencils on their stands. One representative from each group is chosen to perform his or her group’s composition.  After each composition is performed, the class participates in a guided discussion prompted by the following questions:     How was the melody arranged so that one measure logically led into another?  What pattern was created by the rhythms?  How did the use of notes and rests create unity and variety?  How did the melody use unison, stepwise, and skip patterns?  What about the composition made it easy or difficult to perform?  At the conclusion of the discussion period, students write a descriptive paragraph in their journals, detailing their understanding of “What Is Music”? They apply the knowledge acquired through composing their own melodies to formulate their paragraphs.  

Sample Assessments  
Formative 

Students are assessed through the “Composition Rubric” and through participation in a guided discussion with verbal feedback.
Summative 

Students construct a short essay responding to the question, “What Is Music”? They identify specific uses for patterns of sound and silence in expressing responses to music pieces.
Resources
Albrect, S. K. (ed.) (2003). Choral warm-up collection. Alfred Publishing.
Althouse, J. & Robinson, R. L. (1995). The complete choral warm-up book. Alfred Publishing.
Notational Symbols Review

[image: image8.png]



Staff:  5 lines and 4 spaces used for writing music.
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Treble clef: Also called G clef.  Designates that the second line of the staff is the note G
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Time signature:  Tells us how many beats are in a measure and what kind of note gets one beat.  In 4/4 time, there are 4 beats in a measure and a quarter note gets one beat.
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    Bar Line:  Divides the staff into measures
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Measure:  The distance between two bar lines.  Music notes are written on the staff within the measures.
[image: image13.png]



  Double bar line:  The end of a section of music.
[image: image14.png]
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Quarter note:  receives 1 beat 
[image: image5.png]


 Eighth note:  receives 1/2 beat
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Half note:  receives 2 beats                          
[image: image7.png]


  Dotted half note:  receives 3 beats                    
	CATEGORY
	0 - Redo
	1
	2
	3
	RATING

	Music Score
	Music Score is illegible and many of the required musical score elements are missing.
	Music score is legible. Three to four of the required elements are missing from the musical score.
	Music score is neat. Two or less of the required elements are missing from the musical score.
	Music Score is very neat and all required elements are included: song title, composers’ names, clef sign, 4/4 time signature, and double bar-line at the end of the composition.
	

	Music Notation
	Notes are written in a sloppy and illegible manner. Bar-line placement is not correct.


	Notes are written somewhat clearly, and bar-line placement is often incorrect.
	Most notes are written clearly, using the proper bar-line placement.
	All notes are written neatly, using proper bar-line placement.
	

	Meter and Rhythm
	Under half of the measures have the correct # of beats.
	70% of the measures have the correct # of beats. Rhythms are very basic and do not expand beyond quarter notes.
	85% of the measures have the correct # of beats and use a variety of notes & rests, including whole, half, dotted half, quarter, and eighth.
	All measures have the correct # of beats and use a variety of notes & rests, including whole, half, dotted half, quarter, and eighth.
	

	Interval Boundaries
	Composition does not begin or end on middle C and does not stay within designated intervals.
	Composition ends on middle C and does not stay within the interval of middle C to C2.
	Composition begins on middle C and stays within the interval of middle C to C2.
	Composition begins and ends on middle C and stays within the interval of middle C to C2.
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Overall Performance
	The composition was not complete and very difficult to read. Under half of the required elements were included.
	The composition was very basic and somewhat legible to read. At least half of the required elements were included.
	The composition was somewhat creative and legible. Most of the required elements were included.
	The composition was creative, clean/easy to read, and included all required elements.
	


GROUP______________TOTAL SCORE   __________
Title    

Patterns in Sight and Sound


Time Frame
20 minutes

Overview 
Students explore how the principles and subject matter of other school content areas are interrelated with those of music.

Standards

Creative Expression, Critical Analysis
	Arts Benchmarks


	Describe relationships among music, other arts, and disciplines outside the arts.
	M-CA-M4

	Interpret notational symbols and vocabulary that convey precise musical meanings.
	M-CE-M2

	Perform in organized musical activities including singing, playing, and movement.
	M-CE-M5
 


Foundation Skills 
Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students explore and explain how elements of other subject matter content relate to music and how music relates to learning these subjects.  

Vocabulary  

ostinato, repetition

Materials and Equipment 

Computer with projector and Internet access; choral music: “Little Drummer Boy” by Davis, Onorati, and Simeone, arranged by Mark Hayes
Prior Knowledge

Students have been rehearsing “Little Drummer Boy” by Onorati Davis & Simeone arranged by Mark Hayes

Sample Lesson
Students enter the room silently, pick up their folders and take their seats. After warming up, students begin rehearsal of “Little Drummer Boy.”  As students begin, they listen for repeated patterns in the music. At an appropriate stopping point, students identify through class discussion the rhythmic ostinato in the accompaniment that is sometimes echoed in the vocal parts. As a class, students discuss the prominence of repetition in music. Students are invited to offer other examples of repetition in music including ones in popular music.

Students view projected images of three works of art by Victor Vasarely found at the following URLs (or similar):

· Hexa 5 
· Rhythm
· http://www.olmuart.cz/rsimages/vasarely_1.jpg
While viewing, students respond to the question, “How are these works of art similar to our musical selection?” Students discuss the repetition in the visual art as well as in the music.

Students resume their rehearsal of “Little Drummer Boy.”
Sample Assessments 
Formative 

Students construct a written response to the following prompt:
How are repeated patterns used in music (sound) and art (color/shape)? Where are these seen in the natural and constructed environments?

Resources

More information on Victor Vasarely can be found at

Masterworks Fine Art. (2008). Vasarely biography. Retrieved March 27, 2008, from http://www.masterworksfineart.com/inventory/vas_bio.htm.
Choral music: “Little Drummer Boy” by Davis, Onorati, & Simeone, arranged by Mark Hayes
Images of Vasarely’s artworks may be found at the following websites.

http://www.rogallery.com/_RG-Images/Vasarely/vasarely-hexa5.jpg
http://www.rogallery.com/vasarely_victor/w-498/vasarely-rhythm.html 

http://www.olmuart.cz/rsimages/vasarely_1.jpg
GLOSSARY
a cappella – Singing without instruments.
AABA form – Fundamental musical form consisting of four parts. 

accompanist – A musician who plays for a soloist or an ensemble.
adagio – Italian tempo marking indicating that music be performed moderately slow.

adjudication – Act of judging a performance to assess quality.

adjudicator  - One who assesses musical performance.
allegro – Italian tempo marking indicating that music be performed fast or lively.

anacrusis – Upbeat. 

andante – Italian tempo marking indicating that music be performed moderately slow.
anthem – Song that has an implied value either sacred or secular.

arco – Directs a musician to use a bow on the instrument.
arranger – Musician who adapts a composition to suit specific needs.

articulation – The characteristics of the beginning of a note.

audience – Person(s) listening to a live or recorded performance.

Avant-garde – A style of music that is given to artists who are thought to be at the forefront of their activity.
balance – All parts in a piece of music being heard in proper proportions.

ballet – Artistic dancing.

band – Any group of instrumental musicians.

beat – A metrical pulse underlying rhythmic patterns in music.

bitonality – Using notes from two different keys simultaneously in a composition.

blend – Mixture of melodic and harmony parts.

blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint. 

body percussion – Sounds made by striking a part of the body: snapping, clapping, patting, etc.

brass – Instruments made of metal where the musician makes tones by buzzing the lips in a mouthpiece.

bridge – Musical transition between first and second themes.

cadence – Chords or a sequence of notes signaling that a section of music has ended.

call and response – Exchange of musical phrases between two or more performers.

Calypso – Style of Caribbean music. 

canon – A form of music where one voice imitates another at a delayed interval of time.

censorship – The act of stopping the transmission of material considered objectionable.
chant – A group of words arranged in a rhythmical and metrical manner for the purpose of recitation.

Choomej – A style of Tibetan throat singing.

chorus – A group of individuals performing vocal music.

Classical era – A historical period of music approximately 1750-1825.
coda – A concluding section of music.
composer – A musician who creates original music.

concert hall – A room specifically designed for performing music.

concerto – A composition for one or more instruments and orchestra.

conductor – A person leading an ensemble.

copyright – Right to reproduce, sell, or publish an artistic work.

crescendo​ – Italian term indicating that the music gradually increases in volume.
cumulative song – A song that adds a new phrase each time it is sung.
cut-off – A conductor’s cue to stop all sound.

culture – Traits of social groups.
D.C. al fine – Italian expression indicating that the performer returns to the beginning and plays or sings until fine (the end).

decrescendo – Italian term indicating that the music becomes gradually softer.
diction – Clearness of spoken words.

diminuendo – Italian  term indicating that the music becomes softer.
dissonance – Two or more tones played together that sound displeasing. 

duets – Two musicians performing together. 

duple meter – Metric grouping where a strong beat is followed by a weak beat.

dynamics – The degree of strength or volume of the music.

earworms – A portion of a song or melody that gets “stuck” in one’s head.

echo singing – Students imitate a performed pattern.

eighth-note pairs – The division of one beat into two equal sounds.

elements of music – Rhythm, melody, harmony, form, expression, timbre, texture, dynamics, and tempo.

embouchure – The placement of the lips and other facial muscles to create the sounds appropriate for wind instruments. 

enharmonic – Refers to pitches that sound the same but are spelled differently, e.g., F# and Gb.
ensemble – A group of musicians who perform together. An ensemble can be made up of either vocalists or instrumentalists or a combination of both.

etiquette – The commonly held rules of how a person behaves in a particular setting.

expression – Using variation in dynamics, tempos, timbres, and other stylistic characteristics to convey meaning in the music.
fermata – A symbol indicating that the duration of a note or rest will be increased.
fine – Italian term indicating where to stop in written music.

folk – Style of music that has an oral and aural tradition. Typically refers to less sophisticated forms of music.

form – Organization or structure of a composition based upon musical content.

forte – Dynamic marking indicating that music should be played with strength.
fortissimo - Dynamic marking indicating that music should be played with a lot of strength.

found sounds – Sounds created by non-musical instruments or objects.

fugue – A musical composition in which a musical theme is repeated.

genre – Category of musical composition.

half steps – Smallest interval between two notes in Western music, e.g. B-C, C-C#, or C#-D.

hand signs – A set of hand positions using a specific height and shape to represent each of the syllables of the musical scale. 

harmony – Two or more tones sounded simultaneously. 

hello song – A song that is sung to and then with students as they enter the classroom.

homophony – Music in which melodic interest is concentrated in one voice part and may have subordinate accompaniment (“hymn-style”).

improvisation – The act of rendering music or bodily movement extemporaneously.

inner hearing – Process where one hears the music internally. 

instrumentation – A combination of instruments in a given composition.

interlude – Music played between sections of a dramatic work.

intermission – A short period of time between musical or theatrical acts.

jazz – American style of music that has combined other 20th century musical styles. Free rhythms and improvisation are essential characteristics.

jingles – Short memorable melodies.

keyboards – Instruments containing a row of keys that are played manually--e.g., piano, organ.

Latin text – The words to the music are in Latin, the language historically used by the Roman Catholic Church for worship services.

legato – Italian term indicating that the music be performed in a connected or smooth manner.

lullaby – A song with a gentle and regular rhythm. 

lyrics – The words of a song. 

major – A common tonality heard in Western music. It has been used to convey lighter emotions.

march – A style of music that is quick, regular, and rhythmic, in duple meter. 



marcato – Italian term indicating that the music be performed in a marked and separated manner.
mass - A Roman Catholic worship service.

melody – A succession of pitches that connect musical idea.

meter – The grouping of beats into strong and weak pulses—e.g., 1 2, or 1 2 3, or 1 2 3 4.

mezzo forte – Dynamic marking indicating that music be performed with medium strength.
mezzo piano – Dynamic marking indicating that music be performed with medium softness.
military cadence – A short call and response work song.

minor – A common tonality heard in Western music. It has also been associated with music of exotic lands or to convey darker emotions.

moderato ​– Italian tempo marking indicating that music be performed at a medium tempo, neither fast nor slow.
mood – Predominant emotion.

movement – Section of a symphony, generally self-contained.

music notes – Symbols used to show the duration of a pitch.

musical – An American and English genre of music. Typically involves elements of humor or a dramatic performance, as in musical theater?  
musical effect – Extra qualities which are not written that the performer brings to the music.

musical expression – See expression.
neutral syllable – Any syllable used with rhythm when text is not sung.
opera – A European genre of music that is theatrical. Typically involves dramatic elements.

oratorio – A large dramatic composition based on religious text (includes many choral and solo songs within it).

orchestra – A large ensemble of musicians playing stringed, woodwind, brass, and percussion instruments.

orchestrate – To arrange music for an orchestra.


ostinato – A repeated musical figure (melodic or rhythmic) played as an accompaniment to a song or chant.
pantomime – Portrayal of ideas and emotions by physical means.

partner song – A song that may be performed simultaneously with another song.

patriotic music – Music that conveys nationalistic pride in one’s country.

patron – Someone who supports the arts.

patsching – The act of patting the right hand on the right knee and the left hand on the left knee simultaneously.

pentatonic – A five-tone scale which generally omits the fourth and seventh tones of the major scale.

percussion – Instruments that are struck, shaken, or scraped to produce sound.

phrase – A musical statement that may or may not be finished.

pianissimo (pp) – Italian term indicating that music should be performed very softly.
piano (p)  – Dynamic marking indicating that music be performed softly.

piggyback songs – Songs where new lyrics are set to familiar songs or melodies. 

pitch – The frequency (highness or lowness) of the sound being made.

pizzicato – Directs musician to pluck the strings of the instrument.
podium – Platform on which the director stands.

polyphony – Music which consists of two or more independent melodies which combine to create simultaneous voice parts with different rhythms. (All voices have equal representation melodically).
practice – Time that a musician spends rehearsing music without accompaniment. 

presto – Italian tempo marking indicating that the music should be performed quickly.
program music – Music that attempts to express non-musical idea, e.g. story, place, person, or idea.

quarter note – Musical symbol typically lasting one beat.

quarter rest – A period of silence typically lasting one beat.

quartet – A group of four musicians performing together.

question and answer – The execution of a phrase which seems to ask a question, through one medium, followed by an answering phrase in the same (or another) medium.

quintet – A group of five musicians performing together.

range – The distance between the highest and lowest notes of a melody.

refrain – Text or music that is repeated in regular intervals, generally following a verse or other contrasting section.

rehearsal – Time that a musician spends rehearsing music with other musicians.

repeat – A musical symbol where pitches and rhythms are performed more than once.

rhythm – Element of time in music governed by tempo and meter.

rondo – Form of music where a structure is repeated and alternates between new material (e.g. ABACA).

sacred song – A song intended for use in a worship service.

secular song – A song intended for recreational and entertainment purposes that is not part of a worship service. 
singer – A musician who performs music vocally. 

solfa (solfege) – A system of vocalizing pitches using syllables of the scale—e.g., do, re, mi . . .

solo – A performer or performance that is done by one musician.

spiritual – African-American style of religious folk song. 

staccato​ – Italian term indicating that the musical notes be performed in a separated manner.
stage presence – The poise that a performer portrays when on stage. 

staff notation – Traditional rhythmic and melodic notation.

steady beat – Regular pulses.

stick notation – Rhythmic notation that omits note heads.

strings – Instruments that have strings which are bowed, plucked, or strummed.

strong beats – Beats receiving emphasis. 

strophic – Vocal form of music where all stanzas are sung to the same melody.

symphony – Instrumental form typically for orchestral music. 

syncopation – Emphasizing the unaccented beats of a measure.

tempo – Suggests how fast or slow a piece of music is to be performed.

terraced dynamics – Alternating loud and soft phrases.
texture – Density of the melody and harmony of a musical work.

theme and variations – Form where the melody is repeated with alterations.

through-composed – Vocal form where new music is introduced throughout the work.

tie – A musical symbol that connects two notes together on the same line or space.

timbre – Tone color that distinguishes instruments and voices.

toccata – A composition to exhibit technique.
tonality – A feeling for the key in which a song is written.

tone ladder – Physical representation of solfa syllables.

tone poem – Programmatic work for instruments that attempts to express a non-musical idea.

transition – Connects two sections of music.

trio – Three musicians performing together.

triple meter – Implies that there are three beats in the measure. Typically sounds – Strong, weak, weak.

tuneful singing – Singing on correct pitches in a pleasing manner and with good breath support.

two-beat meter –  See duple meter.

unison – Indicates that musicians perform the same melody.

upbeat – Unaccented beat occurring before a downbeat or strong beat.

variation – See theme and variation. 
vernacular text – The words to the music are in the language of the audience and/or performers. The common language of the people.
verse – New text that is separated by a refrain—a common song form (verse and refrain).

volume – Describes the loudness or softness of  music.

weak beats – Beats receiving less emphasis.

work song – A song synchronizing the rhythm of a group task.
woodwinds – Instruments that are cylindrical or conical in shape and have holes along the length of the instrument  that are covered by the fingers of the right and left hands to alter the pitch. These were originally made of wood and include clarinets, oboes, bassoons, saxophones, and flutes.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.

MUSIC

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and imitate simple melodies and rhythmic patterns using voice, musical instruments, or other sound sources

(3)
	Recognize and perform melodic and rhythmic patterns using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 3, 4)
	Create and improvise advanced musical forms using voice, musical instruments, or other sound sources, both individually and in ensembles

(1, 2, 4)

	Benchmark 2
	Recognize basic notational symbols and express vocabulary that conveys precise musical meanings

(3, 4)
	Interpret notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4)
	Apply with technical accuracy notational symbols and vocabulary that convey precise musical meanings

(2, 3, 4) 

	Benchmark 3
	Improvise or compose and perform simple musical ideas, such as echoing melody or short rhythmic patterns

(1, 4) 
	Improvise or compose and perform written music

(1, 4)
	Improvise or compose and perform advanced compositions

(1, 4)

	Benchmark 4 
	Explore and express basic elements of music through voice, musical instruments, electronic technology, or available media

(3)
	Recognize and demonstrate elements of music, using voice, musical instruments, electronic technology, or other available media

(3, 4)
	Interpret and apply elements of music using preferred medium of performance

(3, 4, 5)

	Benchmark 5
	Participate in organized musical activities including singing, playing, and movement

(1, 2, 5)  
	Perform in organized musical activities including singing, playing, and movement

(1, 5)
	Perform in musical ensembles using preferred performance medium

(1, 5)


MUSIC

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Understand and apply basic music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply expanded music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)
	Understand and apply advanced music vocabulary to describe aesthetic qualities of musical compositions

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of music

(1, 4, 5)
	Recognize that concepts of beauty differ by culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of music as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Demonstrate awareness of where and how music is used in daily life and within the community

(1, 4, 5)
	Describe the emotional and intellectual impact of music in various contexts 

(1, 4, 5)
	Analyze and express the impact of music on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the creative processes of music

(4)
	Demonstrate awareness of various traditional and technological options pertaining to creative processes in music

(1, 4)
	Compare and contrast traditional and technological options available for artistic expression in music

(1, 4)

	Benchmark 5
	Participate in guided inquiry into the basic question “What is music?” and share personal feelings or preferences about music  

(1, 5)
	Discuss the question “What is music?” and express intuitive reactions and personal responses to various works

(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward musical works

(1, 2, 5)

	Benchmark 6
	Recognize and demonstrate behavior appropriate for various musical environments

(4, 5)
	Demonstrate and discuss behavior appropriate for various musical environments

(1, 4, 5)
	Evaluate and discuss appropriateness of behavior for different types of musical environments

(2, 4, 5)


MUSIC

HISTORICAL AND CULTURAL PERSPECTIVE
Standard:  Students develop historical and cultural perspective by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize musical styles representative of various cultures

(4)
	Identify distinguishing characteristics of musical styles representative of various historical periods and cultures

(1, 2, 4) 
	Compare and contrast musical styles representative of various historical periods and cultures

(1, 2, 4)

	Benchmark 2
	Recognize and discuss the function of music within historical and cultural contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare and contrast the function of music within historical and cultural contexts, such as celebrations, ceremonies, and events

(1, 4, 5)
	Analyze the function of music as it fulfills societal needs within historical and cultural contexts

(1, 4, 5)



	Benchmark 3
	Recognize families of musical instruments and instruments of various cultures

(4)
	Identify specific types and uses of musical instruments in various cultures

(4)
	Compare and contrast types and uses of musical instruments in various cultures

(4)

	Benchmark 4
	Recognize professions in music and identify the roles of musicians in various cultures

(4)
	Describe careers for musicians and compare the roles of musicians in various cultures

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities for musicians

(3, 4)

	Benchmark 5
	Recognize great composers and their most significant musical works

(4)

	Identify major works of great composers and recognize achievements of prominent musicians

(4, 5)


	Identify prominent musicians of various cultures and compare their lives, careers, works, and influence 

(1, 4) 

	Benchmark 6
	Recognize universal themes in music and how music communicates a universal language

(1, 4)
	Identify and discuss ways in which universal themes are revealed and developed in the music of diverse cultures and time periods

(1, 4)


	Analyze the universality of musical themes across cultures and time periods

(1, 4)


MUSIC

CRITICAL ANALYSIS
Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Identify the music form (e.g., AB, ABA) and describe in simple terms how the elements of music are used in various works

(1, 4)
	Identify the music form (e.g., round, canon) and explain how the elements of music are used in works representing various genres/styles

(4)
	Distinguish and analyze elements of music and expressive devices as used in musical works representing diverse genres/styles

(1, 2, 4)



	Benchmark 2
	Identify simple music events (e.g., dynamic change, meter change, same/different sections) while listening to a work

(2, 4)
	Identify and describe music events (e.g., entry of an instrument, meter change, return of refrain) while listening to a work

(2, 4) 
	Identify and explain compositional devices and techniques used to provide unity and variety and tension and release in a musical work

(1, 2, 4)



	Benchmark 3
	Recognize characteristics of music that make a musical selection appropriate for a particular purpose

(4)
	Describe or explain characteristics of music in regard to suitability of musical selections for specific purposes

(1, 4)


	Analyze the appropriateness of music choices as they relate to purpose

(2, 4, 5)

	Benchmark 4
	Identify relationships among music, other arts, and disciplines outside the arts

(1, 4)


	Describe relationships among music, other arts, and disciplines outside the arts

(1, 4)
	Explain commonalities and differences among music, other arts, and disciplines outside the arts

(1, 2, 4)



	Benchmark 5
	Devise criteria for evaluating music and music performances, and express opinions using basic music vocabulary

(1, 2, 4)
	Use appropriate criteria and expanded music vocabulary to evaluate the quality of music and performances

(1, 2, 4)
	Use appropriate criteria and advanced music vocabulary to critique the quality of music and performances

(1, 2, 4)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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�	Quarter rest:  receives 1 beat of silence  


  


�	Half rest:  sits above the 3rd line and 


    	receives 2 beats of silence in 4/4 time





� Whole Rest:  sits below the 4th line and


     	receives 4 beats of silence in 4/4 time 
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