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Title      
Bringing the Elements Together


Time Frame 
Three 45-minute class periods

Overview 
After exploring the element of energy (force), particularly sharp and smooth energy, students recognize words that describe energy and select appropriate movements for a given type of energy.

Standards
 Aesthetic Perception and Creative Expression  

	Arts Benchmarks

	Understand the elements of dance and apply expanded dance vocabulary.
	D-AP-M1

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary.
	D-CE-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students investigate the element of energy, particularly smooth and sharp movements.  They work in pairs to mirror one another in executing specific movements. They complete this activity by using their knowledge of the dance elements to create a dance.  

Vocabulary  
elements of dance, force or energy (sharp energy, smooth energy), improvisation
Materials and Equipment 
dance planning, teacher’s music selection

Prior Knowledge 
Students are familiar with the basic elements of space and can identify locomotor and non-locomotor movements.  Students recognize the elements of dance and apply basic dance vocabulary.

Sample Lesson  

Day 1

Discuss the element of energy (force) with students, specifically focusing on sharp and smooth.

· Sharp energy: sudden, percussive quality in movement; tends to be quick
· Smooth energy: continuous, sustained quality in movement; tends to be slow
Ask students to identify movements that might be sharp.  Have a student record these examples on the board. Examples might include swinging a bat, giving someone a high-five, kicking a can.  Next, ask students to name movements that they would consider smooth.  Examples might include wind blowing through the trees, pouring pudding from a bowl, a kite floating in the sky.  Give students time to pantomime such movements and see if they can come up with anymore.

Create a T-chart, a type of graphic organizer (view literacy strategy descriptions), in the front of the classroom.  Have students listen to words as you hold them up on note cards.  Ask students to decide if the word conveys a sharp connotation or a smooth connotation.  As students categorize the cards, assign a student to place them in their correct column on the chart (15 to 20 minutes).  Here some examples:

· Sharp words: dab, dart, fling, flick, jab, jerk, march, poke, kick, slice, cut, punch

· Smooth words: glide, press, float, sway, melt, spin, swirl, swing, pull

Divide students into groups of two for a mirroring activity.  Instruct students to choose one partner as a leader and one partner as a follower.  The leader moves around the room performing smooth movements while the partner follows and copies exactly what the leader is doing.  Have students switch after a three minutes to allow the other partner a chance to lead.  Then start the activity over again and have the groups explore sharp movement.  Finally, have students in each pair join with another group to create a 32-count dance that will utilize all of the elements of dance that have been discussed (30 minutes).  Students should include the following:

· Elements of Movement:

· locomotor and non-locomotor movements

· Elements of Space: 

· shape, levels (high, middle, and low), direction (forward, backward, sideways, diagonal, turning), floor patterns (pathways), and size
· Elements of Time:

· pulse (beat), rhythm, speed (tempo), repetition, pattern

· Elements of Energy (Force):

· light/heavy, suspend, sustained, swing, percussive, collapse, vibratory, push, pull

Each group must complete a dance planning sheet to record the elements that they will use in their piece.  Every individual group member is responsible for contributing an eight-count movement.  Students practice the dance without music in order to fill-in the planning sheet.  This sheet is turned in as evidence of completion.  

Day 2 
After conducting a basic warm-up with the students, provide examples of how dance can be used as a means of communication (11 minutes). Give students two eleven-minute planning cycles to complete the dance planning sheet and combination (students report progress at the end of each cycle).  Offer suggestions or support for groups as they create their dance (approximately 45 minutes).
Day 3 

For the third class period, allow students 15 minutes to review their dance.  Use the remainder of the class for peer performance.  After each performance, observers identify the various elements of dance that they saw. The observers record two elements or principles of design that they thought were done well and one element or principle that could be done better. Each comment of constructive criticism includes details for improvement (approximately 45 minutes).  
Sample Assessments  
Formative
Observe students’ responses during the beginning of the lesson as students offer suggestions for different types of movement words.  During group time, observe group work to make sure that students are on task during their choreography time.    

Summative 

Students should submit dance planning sheets on the elements that they selected for teacher review. 

Resources

Gilbert, A. G. Creative dance for all ages: A conceptual approach. VA: American Alliance for Health Physical.

Chappelle, E. (2000). Contrast & continuum: Music for creative dance. (Vols. I-IV). [CD]. Seattle, WA: Ravenna Ventures.
Title       
The Beauty and Language of Dance

Time Frame 
Two 50-55-minute class periods
Overview 
Students view dances from two different cultures and document observations and preferences in a learning log.  
Standards

Aesthetic Perception and Creative Expression
	Arts Benchmarks

	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person.
	D-AP-M2

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing dances from different cultures and choreographers, students discuss preferences and recognize that concepts of beauty differ from culture to culture and that taste varies from person to person.  
Vocabulary  
Hula, storytelling, partner dancing, floor patterns, tempo, repetition, transition, locomotor (walk, hop, jump, slide, gallop), non-locomotor, body isolation, meringue, paso doble, tango, bolero, mambo, morphing, transition

Materials and Equipment 
TV/VCR/DVD, video/DVD, photographs, posters, music of dances from two different cultures (Latin and Polynesian), percussion instruments 

Prior Knowledge

Students understand and are familiar with vocabulary words. They have experienced working cooperatively in small groups to solve movement problems and have basic knowledge of the cultural dances viewed.

Sample Lesson  

Day 1
Upon entering the classroom, students view posters and/or photos and books displayed of Latin dancers and Hula. Students explore their reactions to the pictures of the dancers from various cultures (25- 30 minutes).  They record their observations and preferences in their learning log (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings. 

Students view several short dances from both cultures. At the end of this first class period, divide the class in half.  One half will be focused on Latin dance and the other half on the Hawaiian hula dance (20-25 minutes). 

Day 2
Each group of students reviews the content covered on their culture/dance style. They participate in the literary strategy: Professor Know-It-All (view literacy strategy descriptions), in which they will be called on randomly to come to the front of the room and provide expert answers to questions from their peers about the content (25- 30 minutes.) 
The first group of Know-It-Alls (Latin or Hawaiian) goes to the front of the class and faces their peers. The Know-It-Alls invite questions from the other group(s). Instruct students to ask their prepared questions first; then add others if more information is desired. Students are also allowed to ask the Know-It-Alls to physically demonstrate a specific movement. Allow ten minutes of questions for each group. At the end of class, students reflect and document information in their learning logs (20-25 minutes).
Day 3
Divide students into groups of four to six. Using the videos viewed of dancers/performances from two different cultures as a source of inspiration, instruct students in each group to create a 24-count movement phrase of a Latin dance and a 24-count movement phrase Hawaiian hula dance. Therefore, each group choreographs a 48-count phrase.

Allow students 25-30 minutes to create their movement phrase. Each group shares their completed piece with their peers. The last ten minutes of the class, students share their feelings of the completed pieces viewed.

Sample Assessments  
Formative 

Check student comprehension through the Professor Know-It-All activity as well as the question and answer portion on how the concept of beauty and language of movement differ from culture to culture.

Resources

For Images/Pictures of Dancers of different cultures go to Google Images.
The following are recommended Latin dance videos:
Explosive dance, Live from the Royal Albert Hall. (1998). Image Entertainment.

Latin dancing for beginners, intermediate, and advanced. (1997). Lippert Media. Kultur.
Burn the floor, A revolutionary dance extravaganza. (2000). Universal Studios.
Dance Planning Sheet

Title of Dance: _______________________________________________

Group Members: _______________________________________________________________

Elements to Consider: 

(Write in each box certain characteristics that your group would like to use in your dance.)
	Elements of Movement
Locomotor and Non-locomotor movements


	Elements of Space

shape, levels (high, middle, and low), direction (forward, backward, sideways, diagonal, turning), floor patterns (pathways), and size


	Elements of Time
Pulse (beat), rhythm, speed (tempo), repetition, pattern


	Elements of Energy (force)
light/heavy, suspend, sustained, swing, percussive, collapse, vibratory, push, pull, sharp, smooth


Dance Movements


	Description of Movements
	Number of Beats

	
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Title       
Nature Narratives

Time Frame 
Three 50-55-minute class periods

Overview 
Students create animal action dances inspired by nature photos. They use cameras to capture images during a nature fieldtrip and develop these into a narrative dance. 

Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance. 
	D-AP-M4

	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases.
	D-CE-M4

	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance ideas.
	D-CE-M7


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students explore various ideas, possibilities, options, and situations pertaining to creating a dance individually and in small groups. Action word charts are used as a starting point for sequencing movements into dance phrases. Students use current technology to enhance dance ideas. Nature photos are used as a source of inspiration to create the beginning, middle, and end of a narrative dance.

Vocabulary  
ABA, canon, rondo, theme and variation, narrative, collage
Materials and Equipment 
camcorder, cameras, TV/DVD player, photos, posters, word list posted on wall or board

Prior Knowledge

Students understand and are familiar with vocabulary words. They have experienced working cooperatively in small groups to solve movement problems.

Sample Lesson  

Day 1

Students observe and discuss several posters or photos of animals in their habitats. Post the chart of action words on the wall or board. Read aloud the words posted and add to it by brainstorming actions that these animals could do (15 minutes). 

During the next 15 minutes, instruct students to stand in their personal space facing different directions. Select several action words to inspire improvised movement (bounce, droop, float, glide, stretch, pivot, prance, quiver, reach, rock, roll, run, shiver, slide, etc.).
Instruct students to move around the general space:  bounce for eight counts, float for eight counts, glide for eight counts, and repeat the phrase. Encourage individual interpretations of these words. Give students new options for creating movements by using new action words. 

Divide class into groups of four to six. Give each group a photo of an animal in its habitat. Instruct students to choose words from the word list or think of their own words to describe their selected animal. Students create a 24-count dance using as many action words as possible. This will be their animal action dance (10-15 minutes).

During the last 10 minutes, each group shares their finished dance with their peers. 

Day 2
During second class period, students go on a walking field trip to a nearby park or neighborhood to take photos of interesting landscapes, animals, trees, flowers, etc. They work with their group to capture and seek out interesting photos. Each group has at least two disposable cameras. Bring a camcorder to document their exploration. Allow ten minutes at the end of class to discuss findings and document their responses in their learning log (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings.
Day 3 (after teacher develops film)

Upon entering the classroom, instruct students to view and discuss selected photos taken on the field trip and view the tape/DVD of what the teacher filmed on the field trip (15-20 minutes).

Instruct students to get into their groups and select two of their favorite field trip photos. They will use the photos in conjunction with the photo chosen for their animal action dance. They are to create a new dance using the choreographic form “narrative.” The narrative choreographic form tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance. The finished dance must have a clear beginning, middle, and ending. Students will select one of the three photos to represent a beginning, one for the middle, and one for the end (20-25 minutes).  
During the last 10-15 minutes, each group shares their finished dance. Allow students to have a short discussion after each group sharing.

Extension 

Each group could write a story or poem using some of the words posted on the action word list. The students could also create a painting or a video/slide show about their dance. Students could use dance to perform their story.
Sample Assessments  
Formative 

Check student comprehension through the class discussions as well as group participation and understanding of the choreographic form, narrative.
Summative 

             Teacher and peers evaluate the small group choreography.
Resource
The following websites contain choreographic images: 
www.fotosearch.com/photos-images/dance.html
www.humankinetics.com/products/showproduct.cfm?i
The following websites contain images of nature photos:
www.naturepl.com
www.naturepix.com
www.naturephoto.com
www.hickerphoto.com/nature-pictures-cat.htm
www.terragalleria.com
www.jonathanjessup.com
ACTION WORD CHART

	  Scrub, scurry, shake, shatter, shiver, shrink, shrivel, waddle, walk, wander, wave, weave 
	Peel, pivot, plod, plow

plunge, plunk, point, poke, polish, pop, pounce, pound, prance
	Tug, tumble, turn, twirl, twist, uncurl, whirl wiggle, wilt, wind, wink, wipe wither

	Carry, catch, chop, circle, climb, coil, collapse, crack, crash, crawl, creep,


	Press, prowl, pucker, pull, tear, throw, tie, tilt, tip, punch, quiver, ram, rap, reach, relax
	Swarm, swat, sway, sweep, swell, swerve, swing, swirl, swish, swivel, swoop

	Crumple, crunch, crouch, crush curl, dangle, dart, dash, dig, dip, dive, dodge, drag


	Rest, revolve, ripple, rise, rock, roll, row, rub, run, sag, sail, scamper, scatter, scratch
	Space to add your own words:

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


STRUCTURE AND CHOREOGRAPHIC FORMS

Dances may be structured in several ways. Often dances are structured by the music. Many of the terms for choreographic forms are taken from music terminology. Whether music is used is irrelevant to the structuring of choreographic forms. Here are some of the more popularly used choreographic forms:
CANON
A canon or round can be described as singing “row, row, row your boat” in parts but using movement in place of or along with lyrics. This structure works well with young children as well as older ones because they have less material to remember; they are familiar with this musical pattern and a little choreography goes a long way, i.e., one movement pattern is continually repeated.

ABA
The A B A format can be described as A (a movement phrase), B (a new movement phrase) and a return to A (the first movement phrase).

RONDO
A rondo can be described as A B A C A D A. The choreographic pattern is A, as the primary movement pattern is constantly being repeated. B, C, and D should be different from A.

THEME AND VARIATION
The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original A, A1, A2, A3.

NARRATIVE
The narrative choreographic form tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

COLLAGE
The dance form known as collage consists of pieces of movement that are often unrelated but have been brought together to create a whole.

Title       
GISTING: A Deeper Look into the Critical Dance Observer
Time Frame 
Four 45-minute class periods

Overview 
Students discuss behaviors associated with creators, performers, and observers.  Student groups create emotionally driven combinations that utilize elements of dance to perform for their peers.  Peers use the Gisting technique to serve as critical observers and to identify key components used in the creation and performance of these dances.
Standards
 
Aesthetic Perception and Creative Expression 

	Arts Benchmarks

	Identify and discuss appropriate behaviors for creators, performers, and observers of dance.
	D-AP-M5

	Demonstrate self-monitoring and effective use of space.
	D-CE-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students discuss, identify, and explore appropriate behaviors for creators, performers, and observers of dance. Using various emotions as an inspiration, they demonstrate their understanding of the role of a choreographer by creating a short dance in a group of three to five students. Students demonstrate their understanding of the role of a performer by performing for their peers in the classroom.  By observing the dances of other groups, they display appropriate behavior for the role of the audience.  By writing a summarizing statement about the dances they observed, they exhibit an understanding of the job of a dance critic.

Vocabulary  
pathways, space, energy, locomotor movements, non-locomotor movements, creator, choreographer, performer, observer, critic, choreographic form, movement
Prior Knowledge

Students are familiar with these roles in relation to the dance setting.  They know what each role means and how these roles play a part in the arts.  Students have experience in these roles.
Sample Lesson  

State that the class is going to explore the behaviors that a creator, performer, and observer would display.  Have the class brainstorm different behaviors that each role would exhibit.  After discussing such behaviors, students experience each of these roles in a classroom simulation project.  Explain that, although they are exploring the roles of the creator and performer, their main focus for this lesson is to be a critical observer (5 to 10 minutes).  

Assign the class into small groups of three to five students.  Tell students to choose a piece of music that helps their group create a mood within their dance and conveys a strong emotion.  Emotions that the students might explore include anger, peace, sadness, joy, etc.  They select a piece of music that conveys the chosen emotion and create a short dance piece utilizing the following elements of dance to adequately depict their chosen emotion:
· evidence of choreographic form (ABA, call and response, etc.)

· incorporation of appropriate energy (strong, light, sharp, smooth)

· inclusion of space (high, medium, low, direction, focus, pathways)

· integration of time (fast, slow, with or without music)

· exploration of body (shape and parts). 

The pieces should be no longer than 64-counts of music.  As students are creating, emphasize that they are serving in both the role of the creator and eventually the performer.  Each student has an opportunity to become the choreographer and lead members of their group.  Instruct them to reflect on what types of behavior they are using and have each group generate a group list while creating their dance (approximately 35 to 40 minutes).  

Day 2 

After leading a basic warm-up with the students, identify and discuss appropriate behaviors for creators, performers, and observers of dance (11 minutes). Provide time for group work in which students can continue collaborating to create their 64-count dance piece.  Give students two eleven-minute planning cycles to complete the combination (students report progress at the end of each cycle).  Walk around and ask questions about the students’ creation, observe teamwork within groups, and offer feedback along with any additional help as needed (45 minutes).

Day 3
After leading a basic warm-up with the students, identify and discuss appropriate behaviors for creators, performers, and observers of dance (11 minutes). Again, provide individual group work time in which students continue collaborating to create their 64-count dance piece.  Walk around and ask questions about the students’ creation, observe teamwork within groups, and offer feedback along with any additional help as needed (45 minutes).

Day 4 
Select individual groups to perform for their peers.  Students sit in the front of the room to serve as critical dance observers.  They write a paragraph explaining what mood and emotion is being conveyed and how it is being conveyed to its audience through the elements of dance. Using a GISTING technique (view literacy strategy descriptions) in which students write the basic ideas that are being conveyed in the work, the students will condense that original paragraph into 12 to 20 words, which make a summarizing statement. After critiquing their peers’ works, students discuss the behaviors they had to experience when creating a dance which had a certain driving quality (45 minutes).  The following questions might be used during this concluding discussion:

· How did the mood of the dance influence your group’s selection of music?

· What kinds of pathways did you choose to reflect your mood?

· As performers of a specific mood, what expressions and behaviors did you convey?

· Would your behaviors have been different if you did another mood or emotion?

· What would you have changed in your dance to improve it next time?

· Were there any parts of your dance that you felt did not truly represent your emotion?

· As creators, is it harder to create a dance driven by a specific emotion than one that has no driving force?

· Which emotion do you think would be the easiest to represent and why?

Sample Assessments  
Formative 

Question and answer is used during the beginning of the lesson as students are offering suggested behaviors for the three roles. Walk around and conduct observations to make sure that students are on task during their choreography time and offers suggestions or support for their creativity.  

Summative 

Students submit their Gisting statements for teacher review.  These along with the final question session reflect the class’s summative evaluation on behaviors of these three roles.

Resources

This following site contains a glossary of dance terms:
School Improvement in Maryland. (1997). Maryland State Department of Education dance glossary. Retrieved April 2, 2008, from http://mdk12.org/instruction/curriculum/arts/vsc_dance_glossary.pdf.
Chappelle, E. (2000). Contrast & continuum: Music for creative dance. (Vols. I-IV). [CD]. Seattle, WA: Ravenna Ventures.
Title       
What is Dance?  Physical Communication
Time Frame 
One 45-minute class period
Overview: 
Students utilize their knowledge of the elements of dance and technical dimensions to answer the deeper question, “Can dance convey feelings, concepts, or ideas?”  They complete a dance planning sheet to express their understanding.
Standards
 
Aesthetic Perception and Creative Expression 
	Arts Benchmarks

	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance.
	D-AP-M6

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Understand and express relationships among dance, other arts, and disciplines outside the arts.
	D-CE-M6


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
Students explore what dance is through class inquiry and discussion about dance elements and technical dimensions.  They determine what type of image, feeling, or message they want to convey to their audience and select a piece of music to portray that image.  Ultimately, students move beyond the concrete factors in describing dance and address the more obscure question, “Can dance convey feelings, concepts, or ideas?”  
Vocabulary  
space, place, level, direction, pathway, focus, shapes, relationships, balance, symmetrical, asymmetrical, angular, mirroring, unison, time, speed, rhythm, pulse, pattern, breath, energy, force, weight, flow, bound, composer, lighting gels, drop spots, concepts, ideas

Materials and Equipment 
choreography planning sheet, musical selection (to be chosen by the students)

Prior Knowledge

Students recognize how dance differs from other forms of human movement and share feelings or preferences about dance.  They recognize the elements of dance and can apply basic dance vocabulary.  Students have been exposed to four basic elements of dance, which include body, space, time, and force.  They are familiar with technical dimensions and how they play a role in dance performance.

Sample Lesson  

Review the elements of space, body, time and force.  Have students give examples for the subcategories of each.  Discuss how technical dimensions are important in choreographing a piece.  Choosing appropriate music, lighting, costumes, etc. can help convey the elements that the choreographer favors when creating a dance.  Discuss how one would not choose a fast piece of music such as “Flight of the Bumble Bee” written by Nikolai Rimsky-Korsakov to communicate slow, sustained movements (15 to 20 minutes).  
In the quest to determine “What is dance?” dancers must consider more than just the body; elements of space, time and force; and technical dimensions to adequately answer this questions.  Dance goes beyond the concrete to a more meaningful and personal level for many dancers and choreographers.  Pose the question, “Can dance convey feelings, concepts, or ideas?”  Allow students time to think about this question and then open a discussion as to what this question means to the students.  

Let students listen to a musical selection such as “Watermark,” by Enya.  Ask students what profound feelings, concepts, or ideas does this musical selection communicate to an audience?  Have students generate a list of dance moves and technical dimensions that they might incorporate into a performance if they were staging this as a dance piece.  Next, distribute a dance planning sheet to each student.  Instruct students to think about a feeling or emotion that they would like to convey.  Students complete the planning sheet according to the image they want to convey to the audience (15 to 20 minutes).  
Invite students to share their planning ideas with the class.  Students could start off by stating their musical selection and have classmates identify the feeling, concept, or idea to be conveyed.  Ask classmates to discuss whether they feel the elements selected do or do not support this overall image (5 - 10 minutes).

Sample Assessments
Formative 

Check students based on question-and-answer responses regarding the elements of dance and technical dimensions.  Observe students’ choices when completing the dance planning sheet and share choices with the class.

Summative 

Planning sheets are used to assess use of all of the dance elements and technical dimensions according to teacher determined criteria.
Resources

Chappelle, E. (2000). On Contrast & continuum: Music for creative dance, Vols. I-IV [CD]. Seattle, WA: Ravenna Ventures.

Enya. (1988). “Watermark.” On Watermark [CD]. Burbank, CA: Reprise Records.

Rimsky-Korsakov, N. (1999). “Flight of the Bumblebee.” On Rimsky-Korsakov: Scheherazade; Capriccio Espagnol; Flight of the Bumblebee. New York: Teldec.

What is Dance?
Dance Planning Sheet/Process Guide for 8th Grade

What profound feelings, concepts, or ideas do you want to communicate to your audience? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Complete the following technical dimensions to support the intended idea that you want to communicate?
Music:

· Name of selection: _____________________________________

· Composer: ___________________________________________

Lighting: (Check and Circle all that apply)

· Drop spots (lighting that focuses in on one particular person)

· Color gels (circle your color choices below)

· Red

· Green

· Blue

· Low lighting

· Full Lighting

Circle elements from the list below in order to accurately portray your theme, feeling, or idea to the intended audience.
	Space
	Body
	Time
	Force

	self space

general space

Big           Small

Far Reach      Near Reach

Forward        Backward

High          Medium

Low             Zigzag

Curved           Straight

single focus

multi focus
	Curved         Straight Angular        Twisted symmetrical       asymmetrical

individuals to groups body parts to objects near             far

meeting        parting mirroring     shadowing unison          contrast on balance       off balance
	Fast

Slow

pulse (dancers will follow the underlying, steady beat of the music)
breath (dancers will feel the movement of the piece and use their breathing to create rhythmic phrases during the performance instead of being given specific counts to dance)
	sharp (sudden)

smooth (sustained)

strong (sense of power)
light (delicate weightless quality)
free (released movement without muscular tension that continues on unopposed and unrestricted)
bound (a highly controlled movement with muscular tension that can be stopped at any time)


Title       
Technically speaking…What is the mood?

Time Frame 
One 60-minute class period

Overview 
Students discuss moods and emotions and review technical dimensions used in creating a final dance piece.  They explore brief narrative dance synopses and complete a planning sheet to identify mood and select technical dimensions.

Standards
 
Aesthetic Perception and Creative Expression    

	Arts Benchmarks

	Describe the sensory, emotional, and intellectual impact of works of dance.
	D-AP-M3

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students participate in a class discussion by recognizing and describing that technical dimensions surrounding a particular dance piece can be key contributors when it comes to portraying a specific feeling or mood.  They explore technical dimensions in detail and then create their own narrative story synopsis.  Students explain how the selections support the mood of the piece.

Vocabulary  
technical dimensions, choreographic forms, elements of dance, mood, theme, emotion

Prior Knowledge

Students are aware that dance can evoke emotions and feelings.  They know that dance can have a theme or mood.  Students are aware that technical dimensions help to portray that theme or mood.  Students have a working knowledge of choreographic form and dance elements and can recognize them in the works they are viewing.
Sample Lesson  

Remind students that dances are sometimes choreographed to evoke a particular feeling or mood.  Students generate a list of feelings or moods that they have either experienced personally or seen in an actual dance performance (approximately 15 to 20 minutes).   Inform students that technical dimensions surrounding a particular dance piece can be key contributors when it comes to portraying a specific feeling or mood.  Review the technical dimensions which follow and use the suggested questions to get students thinking about each dimension:

· Audio: What type of music might be used?  Would you use a fast, upbeat musical selection for a sorrowful dance?  Why or why not?

· Lighting: How could light be used to reflect this mood?  Would you use bright lights with different colored gels?  Gels are placed in front of the light to change the color that the light projects.  Would you use a spot light or tree lights from the side of the stage?  Would you use a drop light from the ceiling?  Gobos project images onto a background.  Would you select a particular image for this dance?  Why?  How would this image contribute to the mood of the piece?

· Scenery: Would you have a particular background behind the dance such as a forest or a castle?  How would this play into the mood of the dance piece?  What colors would your scene include and why?  How might colors affect the mood?

· Props:  Would your dancers carry and dance with specific props such as scarves or ribbons?  Would you give dancers blue, flowing fabric to dance with if they were conveying an emotion of anger or rage?  Why or why not?
· Costumes:  How would your dancers be dressed?  What type of costume would you have dancers wear if they were portraying an emotion of despair and desperation due to a famine or drought?   Would short red dresses and high heels be appropriate for this situation?  Why or why not?  
After exploring these technical dimensions, give students a set of technical dimension planning sheets for their up-and-coming dance performance.  As the owner and head choreographer of a prestigious dance company, they must complete this planning sheet and submit it to the theater for their company’s first dance debut.  The technical dimensions could make or break the show’s reviews, and this is their first and possibly last chance to impress the public with their skills and talents.  Each sheet is titled with a specific mood and synopsis for the piece being performed.  Students must complete each technical dimension area with the necessary information.  Upon completion, students turn in their planning sheets to the teacher for review (approximately 40 to 45 minutes).  

Extension

Students with the most descriptive plans for the individual works are selected.  Those students’ plans are used for a grade-level dance performance of the pieces, and their planning sheets drive the set-up and staging of each piece.  This lesson could easily be turned into a unit that focused on each dance being explored.  The final evaluation could be the culminating performance.

Sample Assessments 

Formative 

Observe student responses during the beginning of the lesson as students are discussing particular technical dimensions.  The teacher observes individual students to make sure that they are on task during their completion of the technical dimension activity sheet.

Summative 

Students submit their technical dimension planning sheets that they completed for evaluation, based on teacher-determined criteria.

Directions:  Read the synopsis below and complete the technical dimension planning sheet accordingly.
Dance Piece #1

Synopsis
A little boy goes to the fair with his family.  He wanders off to get some cotton candy and is separated from his parents and siblings.  The dance focuses on the emotions he experiences as he struggles to fight through crowds of strangers, gets lost among rides, and ventures into a fun house that proves to be more than scary.  The dance finishes with him sitting alone on the outskirts of the fair, sobbing for his parents return.

What is the mood of this piece? _________________________________________________________

	Audio/ Music
	Lighting
	Scenery
	Props
	Costumes

	Describe what type of musical selection you would use for each part of this dance and why you would choose that type of selection.

Beginning?

________________

________________

________________

________________

________________

________________

________________

Middle?

________________

________________

________________

________________

________________

________________

________________
End?

________________

________________

________________

________________

________________

________________

________________

________________


	Describe what type of lighting you would use for each part of this dance and why you would choose that type of selection.

Spot light?

Yes              No

When/Why?

______________

______________

______________

______________

______________

______________

Color gels?

Yes            No

Indicate below the colors and why?

______________

______________

______________

______________

______________

______________

Describe any other lighting preferences here.

________________

________________

________________

________________

________________
	Describe what type of scenery you would use for each part of this dance and why you would choose that type of selection.

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________


	Would you like the dancer(s) to carry certain props?  What would you like for them to use and why?  Describe below in detail.

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________


	What types of costumes should the dancer(s) wear?  How will these costumes reflect the mood of the piece as well as the story being told?
______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________


Directions:  Read the synopsis below and complete the technical dimension planning sheet accordingly.

Dance Piece #2
Synopsis
A group of friends are out for the evening when another girl approaches.  She singles out one of the friends and informs her that her boyfriend is cheating on her with another girl.  Followed by her friends, the girl immediately storms over to her boyfriend’s home and confronts him regarding the accusation.  The boyfriend admits the story is true and tries to apologize.  The girl refuses to listen and storms out of the home.

What is the mood of this piece? _________________________________________________________

	Audio/ Music
	Lighting
	Scenery
	Props
	Costumes

	Describe what type of musical selection you would use for each part of this dance and why you would choose that type of selection.

Beginning?

________________

________________

________________

________________

________________

________________

________________

Middle?

________________

________________

________________

________________

________________

________________

________________
End?

________________

________________

________________

________________

________________

________________

________________

________________


	Describe what type of lighting you would use for each part of this dance and why you would choose that type of selection.

Spot light?

Yes              No

When/Why?

______________

______________

______________

______________

______________

______________

Color gels?

Yes            No

Indicate below the colors and why?

______________

______________

______________

______________

______________

______________

Describe any other lighting preferences here.

________________

________________

________________

________________

________________


	Describe what type of scenery you would use for each part of this dance and why you would choose that type of selection.

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________


	Would you like the dancer(s) to carry certain props?  What would you like for them to use and why?  Describe below in detail.

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________


	What types of costumes should the dancer(s) wear?  How will these costumes reflect the mood of the piece as well as the story being told?
______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________




Directions:  Read the synopsis below and complete the technical dimension planning sheet accordingly.

Dance Piece #3
Synopsis
Three siblings have been living in an orphanage for the past five years.  Their parents died in a car wreck, and they were left penniless and alone.  Day in and day out, they dreamed and longed for the day that they would find a new family to love them.  One day, a nice young couple visits the orphanage looking to adopt a child to call their own.  After meeting the youngest sibling, they are convinced this child should be theirs.  The youngest explains that he/she will not go unless her brother and sister can come too.  The couple decides to adopt all three and bring them home.  The children are overjoyed and live happily ever after.
What is the mood of this piece? _________________________________________________________
	Audio/ Music
	Lighting
	Scenery
	Props
	Costumes

	Describe what type of musical selection you would use for each part of this dance and why you would choose that type of selection.

Beginning?

________________

________________

________________

________________

________________

________________

________________

Middle?

________________

________________

________________

________________

________________

________________

________________
End?

________________

________________

________________

________________

________________

________________

________________
	Describe what type of lighting you would use for each part of this dance and why you would choose that type of selection.

Spot light?

Yes              No

When/Why?

______________

______________

______________

______________

______________

______________

Color gels?

Yes            No

Indicate below the colors and why?

______________

______________

______________

______________

______________

______________

Describe any other lighting preferences here.

________________

________________


	Describe what type of scenery you would use for each part of this dance and why you would choose that type of selection.

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________


	Would you like the dancer(s) to carry certain props?  What would you like for them to use and why?  Describe below in detail.

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________


	What types of costumes should the dancer(s) wear?  How will these costumes reflect the mood of the piece as well as the story being told?
______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________

______________

______________

______________

______________

____________________________




Title       
Uncovering Themes in Dance

Time Frame 
Two 60-minute class period and time for students to develop routines, either inside or outside of classroom time

Overview 
After reviewing dance themes, students view a dance from another culture with the same theme but different motivation.  They identify characteristics and qualities that support that theme and create a dance of their own personal culture to perform for their peers.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss universal themes exhibited in dance from various cultures. 
	D-HP-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students discuss themes that they have observed in various dances.  They examine a funeral dance from another culture and identify qualities and characteristics that make that dance celebratory, although the motivation is different.  Students complete the lesson by creating a dance of their own culture and performing it for their peers.

Vocabulary  
cultures, celebratory, theme
Materials and Equipment 
TV, VCR/DVD, media of particular dance being examined, Venn Diagram, peer evaluation form

Prior Knowledge

Students are able to recognize universal themes in dance and understand that dance may communicate a universal language.
Sample Lesson  

Ask students to discuss what they know about dances from different cultures and to create a list of themes that they have witnessed when watching some of these dances.  Review the dances that were learned in previous lessons (25 to 30 minutes).
· Hora—Israeli celebratory dance usually done in celebration of a wedding

· Yanko or Bu Bu Jiao—Chinese Ribbon Dance used to perform for royalty and then later became the dance for the harvest festival and other celebrations

· Highlife—celebratory dance of Ghana

Use Multicultural Folk Dances Vol. 1 for examples of each dance.  After watching each dance, have students comment on the themes being discussed for that dance, which would revolve around celebration.  Show students an example of a funeral dance (see resources).  Have students compare and contrast the funeral dance and one of the celebratory dances, using a Venn diagram.  

Direct students to record examples of how space, time, and energy are used to create dances that communicate inspiration and nature in their learning logs. 
After the discussion, inform students that they are responsible for choreographing their own themed dance (30 minutes).  Students select an event to choreograph the dance for, such as the following: 

· spring break,
· school carnival,
· student council election, or
· any other event relevant to their lives at that time.
Students are assigned to groups of three-to-five individuals to create their dance.  They choreograph a dance that alludes to a specific theme.  Dances are limited to 64-counts in length.  Each group member must choreograph at least two or more 8-counts of the dance.  Students select music of their choice approved by the teacher. They may create costumes to wear for their performance.  Allow students two to three weeks to work in groups, both in and out of class.  

Activity/ Final Class Period 

For the final class period, students share their dances with their peers.  Classmates are responsible for observing the dances and uncovering the theme that each dance was intended to portray. After each performance, observers identify the various elements of dance that they saw. The observers record two elements or principles of design that they thought were done well and one element or principle that could be done better. Each comment of constructive criticism includes details for improvement. Invite administrators and other educators to be present for the final performance (approximately 60 minutes). 

Sample Assessments  
Formative 

Check student participation in the discussion regarding previous cultural dances and the particular dance being examined.  Observe the groups during the planning and performance of the dances.

Summative 

Assess the final performance of the dance based on a class-created rubric criteria. Group     members will receive grades based on peer-evaluations completed by group members.
Resources

Lane, C. & Langhout, S. (1998). Multicultural folk dance guide vol. 1 & 2. IL: Human Kinetics.

Lane, C. & Langhout, S. (Producer/ Director). (2007). Multicultural folk dance guide (Vol. 1 & 2) DVD. [Motion Picture]. Human Kinetics.
The following sites contain videos of dance for this lesson.  As with all videos, it is recommended that the video be previewed before being shown to students.
http://www.truveo.com/Mali-Dogon-Dances/id/1819602033 
http://www.teachertube.com/view_video.php?viewkey=07fcd8e4f1eaef4e4e8f 

Circle the number that best represents your opinion.

	Team Member

______________________

Name of Teammate Evaluating

________________________


	Strongly

Agree
	Agree
	Somewhat Agree
	Somewhat

Disagree
	Disagree
	Strongly

Disagree

	Attendance at all group rehearsals
	1
	2
	3
	4
	5
	6

	Reliable in completing assigned portion of choreography (two or more 8-counts)
	1
	2
	3
	4
	5
	6

	Highly contributed to costume ideas and the cleaning of the final dance piece
	1
	2
	3
	4
	5
	6

	Clearly understood the theme of the dance
	1
	2
	3
	4
	5
	6

	Contributed dance movements that were of high quality
	1
	2
	3
	4
	5
	6

	Approximately, the amount of time contributed to the creation of the dance was comparable to other group members
	1
	2
	3
	4
	5
	6

	Was enthusiastic about working with the group
	1
	2
	3
	4
	5
	6

	Total Score of Individual Columns
	
	
	
	
	
	

	Total Score
	/42


Scoring Guide

38-42=A

34-38=B

29-34=C

25-29=D

Venn Diagram 


Title       
Researching Careers and Professions in Dance

Time Frame 
Two 45-minute class periods and three weeks or more for interview time


Overview 
Students generate questions regarding careers and professions in dance and compile a list of interview questions, which they can ask when interviewing a local dance professional in their area.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify, describe, and compare contemporary careers and professions in dance. 
	D-HP-M4


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After exploring the variety of jobs related to the field of dance, students identify, describe, compare, and contrast contemporary careers and professions in dance.  They  create a list of interview questions and practice appropriate interview skills when speaking with a local dance professional.

Materials and Equipment 
chart paper, dance journals, pencils, tape recorder (optional)

Prior Knowledge

Students have knowledge of how to write a summary of their interview questions.  They are familiar with the interview process and proper etiquette.  In terms of careers and professions, students are aware that dancers can do more than just perform.

Sample Lesson  

Day 1
Before interviewing local dance professionals, students generate questions they have about the topic/ theme based on an SQPL (Student Questions for Purposeful Learning) prompt. An SQPL prompt (view literacy strategy descriptions) is a statement generated by the teacher related to the material that would cause the students to wonder, challenge, and question.  The statement does not have to be factually true as long as it provokes interest and curiosity (10 minutes).
Before having students conduct their research, state the following: Dancing cannot be a career.   Write it on the board or a piece of chart paper as you say it.  Repeat it as necessary.

Next, divide students into small groups and have them generate questions in response to the statement, Dancing cannot be a career.  As students generate questions, have them record the questions on a piece of paper.  After time is up, have students share the questions.  When they finish asking questions, contribute your own questions to the list.

After reviewing all of the questions that the class has generated, inform students that they must conduct one interview with a local dance professional in their area.  As a class, discuss some proper interview techniques that they can use (approximately 30 minutes).  For example:
1. Call to make a definite appointment. 
Be sure that the time, date, and place are clear to everybody involved. Make sure your interviewee is aware of the appointment. Make sure that there is a clear ending time. 

2. Prepare a list of questions. 
If you are sharing the project with another student or friend and you're interviewing together, make sure your questions vary. Always compare notes. 

3. Call ahead.
You may want to call the person or office a day ahead of time. This is helpful for a few reasons. First, make sure that everyone remembers the appointment. Secondly, some public officials will actually want the list of questions ahead of time. This is fair, since some questions may require some research. Finally, if you are planning to record the interview, you should mention it, so that your interviewee isn’t surprised. 

4. Put your questions and any supplies together in one place the night before the interview.
Organize your notes and a tape recorder ahead of time. 

5. Eat before you go, even if it's an early morning appointment. 
Don't be embarrassed by a loud, grumbling stomach. Don't drink too much. That can cause embarrassment, too. 

6. Arrive on time.
Set your alarm and be sure to consider traffic flow and weather. If you are late, you may not get the interview. 

7. Be courteous.
Shake hands, introduce yourself, and explain your project. If you are sharing the interview with a friend or partner, take turns asking questions. Don't try to impress the person you're interviewing by grandstanding. That might cause hard feelings and awkwardness. 

8. As your interviewee speaks, be mindful of statements that will make good quotes.
When you hear an interesting comment, make a note of it. 

9. Keep an eye on the clock.
Leave on time. 

10. Say “thank you!” 
Shake hands and thank your interviewee for his/her time.
Next, students should decide as a class on some basic interview questions that they can use during the interview process.  Record these questions on the board and re-word or alter them accordingly, based on students’ responses.

Remind students that they should ask questions before they learn something new and then listen and look for answers to their questions (approximately 30 minutes).  

Day 2 

After giving students three weeks to conduct their interviews, have students return to class with their questions and answers to share with their peers.  Give students time to share some of their findings with their classmates.  Have them turn in their interview sheets and a one page essay summarizing their findings (approximately 45 minutes).
Sample Assessments
Formative 

Students are assessed on questions and answers contributed during the class discussion regarding interview etiquette.  Also, assess students during group work, discussions, and participation.

Summative 

Final assessments will include submitting the interview questionnaire and a one-page summary of the student’s findings to be evaluated based on teacher-determined criteria.
Resources

Dance professionals in the area.
Title       
Southwest Louisiana Cajun/Zydeco Dance and Mexico's Aztec Dance Culture
Time Frame   One 90-minute class
Overview 
Students view Southwest Louisiana dance culture, Cajun and Zydeco dances, and Mexico's Aztec dance culture (Danza Azteca). They work in small groups to create a dance in the style of one of the cultures.  

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts.
	D-HP-M1

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings 
After viewing dances from southwest Louisiana and the Aztecs of Mexico, students discuss the roles of dance in cultural, historical, and contemporary contexts. As they compare and contrast the dances of both cultures, they develop an understanding of the role of dance in society. By creating their version of these dances, they apply knowledge and demonstrate an understanding of the essential elements and the cultural roles of dance. 
Vocabulary  
waltz, two-step, jig, Zydeco, shuffle, American blues, jazz, partner dance, social dance, intricate, floor patterns, integrated, syncopated, leader, follower, symbols, spiritual, regalia, Concheros

Materials and Equipment 
Cajun, Zydeco, Aztec music; video or DVD of Cajun and Zydeco folk dance/social dance and Aztec ritual dance, TV/VCR/DVD, CD and tape player, photos, books, art prints
Prior Knowledge

Students are familiar with vocabulary words and have some basic knowledge of both cultures. They have worked in small groups to solve movement problems.

Sample Lesson  

Students view Louisiana folk art and Aztec art, observing symbols, lines, dots, and geometric patterns. Students do body isolations (head, shoulders, arms, hips, ribcage, ankle, knees) tracing in the air the symbols and shapes observed in the works of art.  Students use three locomotor movements (e.g., walk, jump, run) and three of Laban's efforts (slash, glide, push,) to move across the floor (10-15 minutes).

Students view two short pieces on DVD/VHS of a Cajun or Zydeco dance and an Aztec dance.

They respond in small groups to the following questions in their learning logs (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, question, reactions, choreographic process, vocabulary, and new understandings (15-20 minutes).
Can you identify the differences between Cajun/Zydeco dance and Aztec dance? Do these dances have any similarities? Where did the Acadians come from? Who were the Aztecs? What type of event would you see Cajun or Zydeco dance? What type of event would you see an Aztec dance? What is the main instrument used in Cajun and Zydeco music? What is the main instrument played in an Aztec dance?

Divide students into groups of four to six. Half of the class creates a southwest Louisiana dance, either Cajun or Zydeco. The other half creates a dance to an Aztec poem. Students document steps, choreography, patterns, and ideas used during the creative process in their learning logs (30-35 minutes).

Aztec Poem (short passage of the poem, part of an opera Cantos Aztecas or Song of the Aztecs)

Ma Oc On Icniuhtiua / Let us Leave Some Songs

By Nezahaulcoyotl Xopancuicalt,


Tlatoani of Texcoco (d. 1474)
Translated by Georges Baudot

So may friendship reign!

So, let us meet one another!

With these flowers, alone,

We will raise his song.

We will go to his home,

Only our words will live here, on earth!

Ohuaya! Ohuaya!

We will only leave, when we go,

Our sorrow, our song;

Ohuaya!

He alone gives us knowledge,

He alone is true, the song.

We will go to His Home,

Only our words will live here, on earth!

Ohuaya! Ohuaya!

We collect your virtuous songs, Life Giver,

And also a token of friendship.

Ah! May we take advantage of this on earth, here!

Ohuaya! Ohuaya!

Students share choreography with class and participate in small group discussion at the end of sharing. Students enter final details in their learning logs (15-20 minutes).
Sample Assessments
Formative 

Assess student participation in the discussions of cultural dances. Observe the groups during planning and performance of dances.


Summative 

Teacher and peer evaluation of the small group choreography will be used. Students identify the role of dance in southwest Louisiana and in Aztec cultures orally and in their learning log.
Resources

The following websites have examples of Cajun and Zydeco dance:
www.cajundance.com
www.tabasco.com
www.zydecoach.com
www.centralhome.com
www.acadian-cajun.com/exla.htm
www.activevideos.com
The following websites have examples of Aztec dance:
http://www.lizgallego.com/mexica_tiahui.htm
http://www.pbs.org/kcet/globaltribe/countries/mex_aztec.html
This website contains a translation of the Aztec poem “Ma Oc On Icniuhtiua / Let us Leave Some Songs” by Nezahaulcoyotl Xopancuicalt:. http://www.lizgallego.com/mexica_tiahui.htm. 

Title       
Ballet Russes’ Swan Lake and styles of Classical Indian Dance

Time Frame 
Two 50-55-minute class periods

Overview 
Students view Ballet Russes’ Swan Lake and Bharata natyam, a classical Indian dance. They identify differences in dance styles, cultures, and time periods. 

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods. 
	D-HP-M2

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Linking and Generating Knowledge, Citizenship

Student Understandings
After viewing and learning dances of two different styles, students compare and contrast the characteristics of each. They work in small groups to create a dance from one of the dance styles using the literacy skill, story chains. 
Vocabulary  
classical ballet, plié, rélevé, tendue, port de bras, corps de ballet, elaborate, suspense, gesture, expressive, Bharata natyam, Yoga, postures, abinaya, angikabhinaya, aharyabhinaya, aragetram (gejjepooje), ranga, satvikabhinaya
Materials and Equipment 
DVD/Video and music of Swan Lake and classical Indian dance, books, photos, art prints, percussion instruments

Prior Knowledge

Students understand and are familiar with vocabulary words and have some basic knowledge of both dance styles and cultures. They have worked in small groups to solve movement problems.

Sample Lesson  

Day 1
Photos, posters, and art prints of classical ballet in the 1920s and Bharata natyam dancers are displayed throughout the classroom. Students are introduced to several classical music pieces as they warm-up at the ballet barre or center floor doing pliés, rélevés, tendues, port de bras, and other beginning ballet techniques (20 minutes).

Students walk to the rhythm in the general space to classical Indian music. They improvise using gestures and poses. Students freeze and balance on one leg using a gesture, pose, or shape.

Students sit in their personal space with legs folded. Read aloud words describing different emotions and feelings. They react through facial expressions, then add a gesture with their hand(s), and lastly, stand-up and use the whole body as a sculpture expressing feelings or emotions (10 minutes).

Students view a short dance sequence from Ballet Russes’ Swan Lake and classical Indian dance and discuss the styles of dances in both cultures (10 -15 minutes).

Students respond in small groups to the following questions in their learning logs (view literacy strategy descriptions), a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings (10 minutes).
Can you describe the differences between Ballet Russes’ Swan Lake (ballet) and classical Indian dance styles?

Can you identify the musical instruments used in both dances?

Does each dance tell a story? If so, write the story in your own words.

Day 2
Repeat a short warm-up activity from the first class and review the videos seen (15 minutes). Divide students into groups of four to six. 

Students create two 32-count dances that tell a story. Students use the classical Indian dance style and the Ballet Russes’ Swan Lake viewed as a source of inspiration to create the two short dances. Both dances must have a clear beginning, middle, and ending.

Each group creates their own movement story chains (view literacy strategy descriptions) with four to six mini-episodes. Each student in the group creates and writes one of the mini-episodes, passing the creating and writing task from one student to the next. Students practice reading their movement story chain, rehearse them, and then share them with the rest of the class. Story Chains promote writing and reading. The process involves a small group of students writing/creating a story and adding movements which reflect the story. The first student initiates the story/dance. The next student adds to the story/choreography. The third student adds a third line, etc. The last student is expected to solve the problem/resolve the composition/create the final writing for the dance (25 minutes).

The last 15 minutes of the class period focuses on each group sharing their completed dance/story chain with their peers. 

Sample Assessments
Formative 

Assess students’ ability to identify basic characteristics that distinguish the movements in one style of dance (ballet) from the movements in the other style of dance (classical Indian) by observing the groups in discussions, in the story chain activity, during group choreography, and during the performance of dances.

Summative 

Teacher and peers evaluate the small group choreography. Students identify the style and culture orally and in their learning logs.

Resources  

The following websites contain information about ballet and Indian dances:
http://artsedge.kennedy-center.org/exploring/ballet/stan/standances.html
http://artsedge.kennedy-center.org/exploring/ballet/stan/stanintro.html
http://in.geocities.com/medhahari/classical_Indian_dance/classical_Indian_dance.html
http://www.indianfolkdances.com/folk-dances-india.html
"Exploring Russian Ballet Styles"

As part of the Performance Plus Corps de Ballet series, members of the company, including scene designer Vladimir Arefiev, joined moderator Kim Kokich for a discussion of hallmarks of Russian ballet styles. If you have the RealPlayer, you can view the video of this special program. It is approximately one hour.  There is a recording of the December10, 1999, Performance Plus presentation at the Kennedy Center.

Title       
Studying Choreographers Who Changed the Face of Dance

Time Frame 
One15-minute lesson (to be done at the beginning or end of a class period)
Overview 
After viewing great dance works of dance innovators and performers and studying specific dance innovators and performers, students identify and discuss the influences of these works on dance today.

Standards

Historical and Cultural Perspective, Creative Expression

	Arts Benchmarks

	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance. 
	D-HP-M3


Foundation Skills 
Communication, Linking and Generating Knowledge

Student Understandings 
As part of their unit of study of dance history, students have learned how choreographers changed the world of dance and how their lives were shaped by the world events that occurred during their lifetimes.  This writing activity is the culmination to a dance history unit in order for students to identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance.

Prior Knowledge 
Students are able to recognize great dance works, innovators, and performers who have shaped the history of dance in order to answer the prompts.  (This lesson should be used at the end of a dance history unit.)
Sample Lesson  

For this unit, have students maintain a learning log (view literacy strategy descriptions).  Explain that explorers, scientists, and many artists have kept logs of their observations, thoughts, new understandings, hypotheses, inspirations, and reflections.  In this way, they record progress, test new ideas, and document what they have learned.  Similarly, with their learning logs for this unit, students describe innovations and contributions of their chosen choreographer’s work, compare the choreographer’s life experiences with those of others, and reflect on the impact of the choreographer’s work on the dance of today.  Invite students to personalize their learning log covers with their names, illustrations, and/or pictures from magazines (15 minutes).

For each class session, present students with a learning log writing prompt.  This can be at the beginning of class, requiring predictive thinking for that day’s lesson or reflective thinking about what was learned in the previous class.  Structure the prompts so students write for no more than five to seven minutes.  Prompts can be related to specific content, or students can write about new understandings, as in the examples below.

Learning log prompts on specific content might include the following:
· Explain how dances that we have performed this year have been influenced by the contemporary pioneer Martha Graham.

A learning log prompt about new understandings might include the following:
· Describe what you know now about the inspirations which influenced a choreographer that you didn’t know before.

· Describe what you know about a choreographer that we have studied and his/her specific influence on dance.
Sample Assessments  
Formative
Students use learning logs to respond to a particular topic, this is checked.
Title       
So Many Options, So Little Time

Time Frame 
One 60-minute class period

Overview 
Students recognize and describe how expression plays a key role in dance.  They generate a list of ways to use movement vocabulary to communicate a given theme, story, or mood and use dance as a language and means of communication by selecting one of these options and writing about it in their learning logs.
Standards
 
Critical Analysis and Creative Expression  

	Arts Benchmarks

	Recognize and describe movement content and expression in dance. 
	D-CA-M1

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students discuss and create a list of dance moods that dancers and dance works can convey to an audience.  They generate ideas as a class on how to develop a theme, complete a story, or change the mood of a dance.  

Vocabulary  
expression, mood, theme, choreography
Prior Knowledge

Students are able to observe and identify dance movements and expression in dance.  Students have a working knowledge of the elements of dance and are able to use this dance vocabulary to describe dance movements.

Sample Lesson  

Write on the board, “How does expression play a key role in dance?” Have them demonstrate some postures, poses, or movements that might convey the moods of joy, sadness, elegance, and fear (10 minutes). Use the questions below to help initiate discussion:
· Why do we need expression in dance?

· How does a dancer’s expression contribute or take away from the mood of a piece?

· Can you think of any other moods or emotions that dancers or a work of choreography might convey to the audience?

· Happy, pleased, excited, thrilled, annoyed, displeased, mad, angry, mean, cruel, heartbroken, scared, bored, uninterested, calm, neutral
Next, inform students that today they must think of ways to use movement vocabulary to communicate a given theme, story, or mood.  Try giving some sample themes, stories, or changes in mood to the class and have the students describe what movement vocabulary could be used to describe these situations (20 minutes).  The following suggestions can be used to initiate discussion:

· Possible themes: struggling to overcome hardship such as inequality, loss of love or friendship and coping with that loss—How can the students develop one of these themes using movement vocabulary?

· Changing moods: going from happy and excited that you were offered an amazing opportunity to learning that you will have to leave everything and everyone you love behind—How can the students show the changing of mood using movement vocabulary?

· Completing a story:  Use movement vocabulary to describe how a family gets separated from each other in a prison camp and what the outcome is.
After considering each example, students select one of these options (possible themes, changing moods, or completing a story) to write about in their learning logs.  Students start their writing by explaining which option they will use.  They explain either the theme they will be working to describe, explain the original mood and what it will be changing to, or write the story from which they will be working.  Beneath this introduction, students describe the movement vocabulary that would communicate one of these different areas.  

Ask students to share their choice and movement descriptions with their classmates (15 minutes).
Select one (or more) student’s description to turn into a dance for the class to perform. 

Sample Assessments  
Formative 

Assess students’ responses during opening discussion regarding expression in dance.

Resources

Gilbert, A. G. (1992). Creative dance for all ages: A conceptual approach. VA: American Alliance for Health, Physical Education, Recreation, and Dance.

Schrader, C. A. (2005). Sense of dance (2nd ed.). Exploring your movement potential. New York: Human Kinetics.

Title       
A Deeper Meaning in Dance

Time Frame 
Two 60-minute class periods

Overview 
Students observe a dance selection in class and use their knowledge of dance elements to identify how they are used to communicate choreographic intent or theme in a dance.  They work in groups to create a dance that utilizes dance elements to express the choreographic intent.  Dances are shared with classmates. 

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Identify how elements of dance are used in a work to communicate the choreographic intent.
	D-CA-M2

	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary.
	D-CE-M2


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students observe a dance in class and identify how elements of dance are used in a work to communicate the choreographic intent or the theme of a dance.  Students incorporate appropriate elements of dance into choreography to support the theme.

Vocabulary  
choreographic intent, mood, theme, elements of dance

Materials and Equipment 
video clip of examples, learning logs, choreographic intent/theme cards

Prior Knowledge

Students can identify basic examples of dance elements in various works of dance.  They are familiar with the term mood.
Sample Lesson  
Review how elements of dance are used in a work to communicate choreographic intent.  Choreographic intent is the impact or mood that a choreographer, through the use of performers, desires to create or make real to the audience (e.g., to entertain, to raise questions, to surprise, to introduce a point of view).  Choreographic intent is achieved through the use of dance elements, principles of design, and technical dimensions (10 minutes).  

Briefly review the Elements of Dance—Use of Space, Time, and Force: 

· Time: tempo (fast, medium, slow), meter (2/4, 3/4 4/4 ), music, no music

· Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

· Energy, Movement Qualities: strong, light, sharp, smooth, suspended, vibratory, collapsed, swing

Review the use of the body: body parts, body shapes, body moves, relationships, balance, off-balance.

Students view a short dance piece that effectively portrays the incorporation of dance elements (20 to 25 minutes).  A suggestion for the short dance piece would be Endangered Species by Danny Grossman, which can be found under the Mediatheque video gallery on Arts Alive.  Have students respond to the following:
· Identify the main element(s) used in this particular dance piece.
· Make a statement that correctly describes how an element of dance was used in this dance piece.
· What is the choreographic intent or theme of the dance?

· Create a story that would describe what is happening in this particular dance piece.

After the class has completed the above activities appropriately, students will create choreography that incorporates the elements of dance.  Assign students to groups of four or five.  Groups will choose a theme or choreographic intent card.  Suggestions for cards:

· Refugees carrying all of their belongings on their backs

· A Cubist painting coming to life

· The inside of a machine

· Traffic on a freeway

· Kites flying

Allow students the remainder of the class period to work in their groups.  Students record in their learning logs the choreographic intent/theme and elements of dance that they will use in their choreography to achieve this intent.  Students discuss in small groups how these elements fit the theme they chose (30 minutes).  

Activity/ Final Class Period (approximately 60 minutes)

After conducting a basic warm-up with the students, allow students 15 minutes to review their dance and discuss their elements.  Have students share the dances with their classmates. After each performance, observers identify the intent, elements, and why the elements were or were not appropriate for the intent. What would have made them more appropriate?
Sample Assessments
Formative 

Question and answer during the review discussion with the whole class, teacher observation during group work, and teacher observation during the presentation of each group’s dance will be used.

Summative
Based on teacher-determined criteria, evaluate learning logs at the culmination of the lesson.
Resources

National Arts Centre. (2008). Mediatheque (photo and video gallery). Retrieved February 18, 2008, from http://www.artsalive.ca/en/dan/mediatheque/photos/photos.asp?offset=0. 

Title       
Exploring Possibilities in Dance

Time Frame 
Three 45-minute classes
Overview 
Students are introduced to choreographic principles through the form of theme and variations and explore these principles in class.  They work in groups to create their own theme and variation pieces for peer performance.

Standards

Critical Analysis and Creative Expression  
	Arts Benchmarks

	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance. 
	D-CA-M3

	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases.
	D-CE-M4

	Perform informal and formal dance compositions individually and in groups.
	D-CE-M5


Foundation Skills 

Communication, Problem Solving, Linking and Generating Knowledge

Student Understandings 
Students discuss the use of choreographic principles such as unity, contrast, continuity, and climax in dance compositions.  They learn and execute a theme and then explore variations for that theme.  Students create their own theme and variations for that theme, while trying to incorporate one or more dance characteristics into their piece.

Vocabulary  
choreography, unity, contrast, variety, continuity, transition, repetition, climax, direction, space, level, dynamics, mood, theme and variation
Materials and Equipment 
CD player, instrumental music selection, TV/VCR

Prior Knowledge

Students have experience working cooperatively in small groups to solve movement problems.  They are familiar with basic elements of dance and are able to recognize and discuss the sequencing of movements in dance.  

Sample Lesson  

Day 1
Review that a dance has many components.  In order for choreography to be successful, the dance needs to include the dance characteristics of unity, contrast, variety, continuity, transition, repetition and climax (15 minutes).  Briefly review the characteristics listed below:

· Unity requires that each part of the dance fit together and contribute to the whole.

· Contrast and variety add an exciting element to the dance so that the audience stays interested.

· Continuity requires that one movement phrase leads to the next and the piece ends logically.

· Transitions bind the movement phrases into a seamless unified whole.  

· Repetition of movement phrases is important so that the audience can identify with the dance and have something to hang onto when the dance is over.

· Climax or conclusion of the dance should evolve logically from the dance, and the dance should have a beginning, middle and end.

Dance may also use a particular choreographic form.  In the choreographic form called theme and variation, a dancer choreographs the theme.  The theme is a series of movements or movement phrases that are connected into a sequence.  The timing and movement sequences, direction in space, level, movement quality, and dynamics are areas to change in order to create variation. 
A choreographer could use some of the following ideas to create a variation of a theme:

· Altering the direction in which the pattern is performed, such as changing the level at which the theme is performed from high to low
· Changing the style or mood
· Repeating or lengthening portions of the theme, while omitting others
· Modifying the number and placement of dancers 

Teach the students a short center combination of simple dance warm-up moves.  Have the class perform the combination twice as fast, or twice as slow, or with only the legs, or facing in different directions, or as small as they can possibly move.  Select a DVD or VHS choreographic example, for the students to view as well.  Some works to consider are Theme and Variations by George Balanchine and The Fugue by Twyla Tharp (approximately 30 minutes).

Day 2 

Divide students into groups of three to four dancers. After conducting a brief warm-up, provide examples of unity and variety (11 minutes). Have each group select one dancer as the choreographer. Give the choreographers two eleven-minute planning cycles to create a movement phrase of eight counts, which the other dancers learn. Each student acts as a choreographer to create an eight-count variation and teaches it to the others, resulting in a 24- to 32-count dance. During each rotation, students report progress. The dancers work on logical transitions to connect the theme and variations into a dance. 

Day 3
After conducting a brief warm-up, provide examples of dance climaxes or conclusions (11 minutes). Give students 15 minutes to review their dances.  Use the remainder of the class for peer performance.  After each performance, have the observers identify the main theme of the piece.  Students should also be able to describe what elements of dance were altered to create the variation of each theme.  Ask students what characteristics of dance in their peers’ choreography could include unity, contrast, variety, continuity, transition, repetition, or climax.  

Sample Assessments 

Formative 

Utilize question and answer during the opening discussion of the lesson regarding the choreographic principals through theme and variation.  Observe the students’ choreography when creating a movement piece that incorporates those principals.

Summative 

Peer performance of theme and variation dances are evaluated based on class created rubric. 
Resources

Minton, S. (1997). Choreography: A basic approach using improvisation. Greeley, CO:             Human Kinetics.

Title       
"For Bird with Love"

Time Frame 
Four 45-50-minute class periods

Overview 
Students view "For Bird with Love," choreographed by Alvin Ailey. They critique choreography 
using focused questions.  They work in small groups to create a dance. Students document in learning logs their RAFT writing, critique of choreography "For Bird with Love," and the process used for creating a dance.

Standards

Critical Analysis and Creative Expression  
	Arts Benchmarks

	Describe the main theme, story idea, or political message conveyed in a dance.
	D-CA-M4

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Linking and Generating Knowledge

Student Understandings 
Students understand the main theme, story idea, or political message conveyed in dance compositions which they observe or in choreographic studies which they create.

Vocabulary  
Laban's Actions (kick, slash, wring), movement qualities (percussive, sustained, suspend, swing, collapse), choreographic forms (ABA, rondo, theme and variation, collage), transition, gospel music, blues, jazz music, bebop, improvise 
Materials and Equipment 
TV/VCR/DVD, VHS/DVD of A Tribute to Alvin Ailey, A Dance Special Featuring the Alvin Ailey American Dance Theater, props, jazz music and percussion instruments, books, photos, poster display of musicians featured in Alvin Ailey's, "For Bird with Love."

Prior Knowledge

Students understand and are familiar with vocabulary words. Students are familiar with jazz music and some of the musicians featured in the piece. Students have experience working cooperatively with a partner/group in order to solve a movement problem. Students have experience doing research via the Internet.

Sample Lesson  

Warm-up / Movement Activity:

Students stand in personal space in parallel position. Instruct students to walk through the general space improvising a stylized walk to selected jazz music (preferably one of the jazz musicians featured in dance piece "For Bird with Love").
Choose a different jazz artist/piece. Instruct students to run to the beat of the music without bumping. On the teacher’s sound cue (using a drum, tambourine, or other noise-maker) students run in slow motion; on sound cue, students run double-time; on sound cue, students improvise a dance to the music. Repeat movement/time warm-up. Select different jazz artist/pieces. Select other locomotor movements or movement qualities such as skip, hop, percussive movement, swinging, slashing, rolling, etc.
Students view Alvin Ailey's “For Bird with Love" with an introduction of the piece by Judith Jamison.  Students should view the piece in sections and participate in a short discussion.  After each viewing, students should respond to the following questions orally and document answers in a learning log, a notebook that students keep in the classroom in order to record ideas, questions, reactions, choreographic process, vocabulary, and new understandings:  What is the title of the dance?  Did the dance evoke emotions while watching (happy, sad, lonely, confused, excited)? Describe what you saw, heard, and felt.  How literal or abstract was the dance?  Which part of the dance did you like the best? Explain. Describe the characters in the dance. Who was the lead character in the piece? How were you able to make that decision?  How could you tell when the lead character in the dance was on alcohol or drugs?  Explain and describe the movement. What dance form is used in the piece (ballet, modern, jazz, tap or African)? Explain.
Instruct groups to create a 32-count dance to a poem about drug/alcohol addiction. 

(See resources section for websites with sample addiction poems.)

Each group will use the literacy strategy of RAFT Writing (view literacy strategy descriptions), a form of writing which gives students the freedom to project themselves into unique roles and look at content from unique perspectives. It is used to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem. It is creative and informative. RAFT is an acronym that stands for: R - Role (role of writer), A - Audience (to whom the RAFT is being written), F - form (the form the writing will take, as in a letter, song, etc.), and T - Topic (the subject focus of the writing).
Once students have generated new information and created their dances, ask each group to demonstrate their understanding by completing a RAFTed writing assignment. Each group will write a letter:

R - Role (role of the writer - A loyal fan)

A - Audience (Charlie Parker)

F - Form (A letter)

T - Topic (Why is it important to be a positive role model for children who are inspired to become future musicians/singers?)

In their RAFTed letter, students will use information generated during the class discussion of videos viewed, discussions, and the creative process. Each group will display their letters on the class bulletin board. They may also read their letters aloud to the class.

Sample Assessments  
Formative 

After viewing the piece in its entirety, the teacher should check the progress of the students’ understanding using focused questions to document constructive criticism in their Learning Logs after viewing Alvin Ailey’s “For Bird with Love." Teacher observes collaboration with a partner or group.

Summative 

At the conclusion of the lesson, group performances are evaluated via rubric. Individual 
student RAFTed Writing is checked for completion.

Resources

Information on Alvin Ailey may be found at the following websites:
http://www.the-ballet.com/ailey.php 
http://www.pbs.org/wnet/freetodance/biographies/ailey.html 
A Tribute to Alvin Ailey, A Dance Special Featuring the Alvin Ailey American Dance Theater,

ISBN 0-7800-0643-7, Public Media Home Vision, 1990 Danmarks Radio/RM Arts.
Information on Charlie Parker may be found at the following websites: 
http://www.cmgww.com/music/parker/ 
http://www.pbs.org/jazz/biography/artist_id_parker_charlie.htm 
Information on drugs and alcohol and addiction poems can be found at the following websites: 
http://teenadvice.about.com/library/weekly/aa011501a.htm http://www.familyfriendspoems.com/family/poetry.asp?poem=18942 
http://www.teenink.com/poetry/index.php 
SAMPLE DANCE SKILL AND DANCE TASK RUBRIC
DANCE SKILL RUBRIC

4 =    ABOVE STANDARD  ___________

completes all criteria of skill and performs skills with a polished performance quality; demonstrates an understanding of the technical aspects of the skill;

can confidently teach the skill to another and can analyze and give corrections where needed;

can accurately describe the skill verbally or in writing and describe commonly made mistakes;

can use the skill when creating a dance;

demonstrates a desire to continually maintain and improve skill through continued practice/rehearsal
3 =   AT STANDARD          ____________

completes all established criteria of skill;

able to categorize skill;

accurately reproduces the demonstrated skill; 

understands all safety aspects of the skill;

demonstrates confidence and appears comfortable performing the skill;

can accurately describe the skill verbally or in writing;

can name and identify the skill;

can use the skill in combination with another
2 =  BELOW STANDARD ____________

has not met all criteria of the skill;

requires more practice;

unsure of the safety aspects of the skill;

not able to perform the skill consistently;

needs to refine performance;

can name, identify, and demonstrate the skill when prompted;

aspects of skill still in need of correction
1 =  BELOW STANDARD ____________

beginning to attempt to perform skill;

demonstrates a limited understanding of the mechanics of the skill;

incorrectly names, identifies, and demonstrates the skill;

limited participation;

needs teacher assistance to perform skill;

unwilling to put the time needed to learn the skill;

limited knowledge of skill

0 =  BELOW STANDARD ____________

did not attempt skill;

student uncooperative when asked to perform skill;

no evidence of knowledge
DANCE TASK RUBRIC

4 =  ABOVE STANDARD _____________

completes all criteria of the task and performs the end product with a polished performance quality;

able to create their own variation of the task;

can accurately identify and analyze all aspects of the task in writing and describe the skills, elements, and processes involved;

able to integrate what has been learned into their skill of creating a dance;

able to create a dance based on the task;

developed aesthetic criteria and used it to improve the piece
3 =  AT STANDARD        ______________

completes all established criteria of task;

demonstrates confidence and appears comfortable performing the task;

able to make teacher-directed variations and/or changes within the task;

can name, identify, and demonstrate dance elements and skills within the process of the task;

able to document the process of the task through reflective journal entries
2 =  BELOW STANDARD ______________

has not met all criteria of the skill;

requires more time to understand and complete the task;

needs to refine performance of task;

can name, identify, and demonstrate elements and skills within the task when prompted;

not totally able to integrate elements of the task into personal repertoire
1 = BELOW STANDARD _______________

beginning to attempt to perform task;

demonstrates limited understanding of the elements and skills within the task;

incorrectly names, identifies, and demonstrates the elements and skills with the task;

limited participation;

needs teacher assistance to perform task;

limited understanding and knowledge of the task
0 = BELOW STANDARD _______________

did not attempt task;

was unable to do task because he/she was never exposed to it;

student was uncooperative when asked to perform task;

no evidence of knowledge
Title       
Casting a Critical Eye: Examining Works in Dance

Time Frame 
One 90-minute class period

Overview 
Using critical development from prior knowledge and class discussion, students complete a multi-paragraph writing assignment critiquing an excerpt of a controversial dance performance.

Standards

Critical Analysis and Creative Expression  

	Arts Benchmarks

	Critique works of dance using expanded dance vocabulary.
	D-CA-M5

	Demonstrate the ability to use dance as a language and means of communication.
	D-CE-M3


Foundation Skills 

Communication, Problem Solving, Citizenship

Student Understandings 
Students use critical development through class discussion and critique an excerpt of a dance performance using a multi-paragraph composition that utilizes expanded dance vocabulary, while writing for various purposes.
Vocabulary  
elements of dance (time, space, force) concept/theme, performance, opinion, critic
Materials and Equipment 

VCR/DVD player, TV, dance selection, learning logs, word processors

Prior Knowledge

Students have experience with specific areas of critique, in particular RAFT, which they use to critique a particular dance piece.  These areas include elements of dance (i.e., space, time, and force), concept/theme, performance, and personal reaction/opinion.  Students have been exposed to various types of performances and are knowledgeable of technical areas that affect performance.  

Sample Lesson  

Day 1 
Review the areas that are necessary for a critic to consider when conducting a critical review of a dance work (15 to 20 minutes).  Refer to the following:

1. Elements of Dance—Space, Time, and Force 

· Time: tempo (fast, medium, slow), meter (2/4, 3/4, 4/4 ), music, no music

· Space: (levels) low, medium, high; (direction) forward, backward, sideways, diagonal, turning

· Force, Energy, Movement Qualities: strong, light, sharp smooth, suspended, vibratory, collapsed, swing

2. Concept/Theme
· What is the artist’s message or unifying idea that is being conveyed? 

3. Performance
· Did the dancers perform together?

· Did the dance reflect the theme?

· Did the dance appear to be well rehearsed?

4. Personal Reaction/Opinion
· How did the dance make you feel?

· Did you like the performance?  Why or why not?

· Of what does this dance remind you?

5. What is the title of this work?  Who is the choreographer?  What kind of music is used?

Students view a selection of a dance performance that conveys a strong message regarding today’s society (10 to 15 minutes).  

As a professional dance critic, students will write a summary based on the selection viewed in class.  Ask them to demonstrate their understanding of the dance by completing a RAFTed (view literacy strategy descriptions) writing assignment as a dance critic (30 to 40 minutes).  This form of writing gives students the freedom to project themselves into unique roles and look at content from unique perspectives.  From these roles and perspectives, RAFT writing has been used to explain processes, describe a point of view, envision a potential job or assignment, or solve a problem.  It’s the kind of writing that, when crafted appropriately, should be creative and informative.  This summary is not only a RAFT review of the work, but a testimony as to how the work really connects to problems in today’s society.  Students must address the areas necessary for critiquing a dance work as well as compose a multi-paragraph document explaining the real meaning behind the piece.  Concept and theme are the main emphasis of this writing assignment.  

Record RAFT prompts on the board.  Ask students to use their personal handout and work individually to write the following RAFT:

R-
Role (role of the writer—dance critic) What is the role of the dance critic?

A-
Audience (to whom or what is the RAFT being written—patrons who might like to come see the dance performance)

F-
Form (the form the writing will take as in a letter, song, etc—for this lesson, we will be writing a newspaper review)

T-
Topic (the subject focus of the writing—what patrons might expect when they see this dance performance)

Invite students to share their critiques with their peers. Base concluding discussions on whether the reviews did justice for the dance performance that it critiqued (20 minutes).

Sample Assessments  
Formative 

Students are assessed through descriptions and lists of what they observed in the performance via oral response and their learning logs.

Summative 

At the conclusion of the class, students will submit their multiparagraph compositions.
Resources

Pierson, Harold and Lenwood Sloan (1984) Dance Black America [Motion Picture]. New Jersey: Dance Horizons Video.
Selection: “Junkie” Eleo Pomare

Danmarks Radio, ZDF, RM Arts (Producer/Director). (1986). An evening with Alvin Ailey: American Dance Theater [Motion Picture].USA: NVC Arts International.
Selection Suggestion: “Stack-up” by Talley Beatty

Glossary
AB – A two-part compositional form with an A theme and a B theme; the binary form consists of two distinct sections.

ABA – A dance form described as (A) a movement phrase, (B) a new movement phrase, and a return to (A), the first movement phrase.

abinaya – Indian term referring to the technique of communicating a message using more facial expressions and gestures.
abstract –  To remove movement form a particular or representative context and (by manipulating it with elements of space, time, and force). Dance that is without a plot, character, or storyline.
acting and reacting –

aharyabhinaya – Indian term referring to the use of costumes, jewelry, make-up etc.

American blues – Style of American music usually consisting of a 12-bar pattern. Texts typically imply sadness, longing, or complaint.
angikabhinaya – Indian term communicating the meaning of the song using the body.
angular – Sharp-cornered.
aragetram (gejjepooje) – Indian term that means worshiping the jingles. Jingles are considered divine.
asymmetrical – When the dance or the body parts are arranged differently on each side.
balance – Arrangement (symmetrical or asymmetrical) of proportionate parts so that equilibrium exists; manipulation of floor pattern, movements and dancers in relation to each other. 
bebop – Style of American music
Bharata natyam – A classical Indian dance.
bound – A way of expressing energy or force.
breakdance – A style of dance connected with urban life.
canon - A choreographic form involving two or more dancers in which one dancer enters after another in exact imitation of the first; also called a round.
choreographer – A person who creates dances.
choreographic forms – Structures that a choreographer uses in the creation of dance.
classical ballet – The traditional style of [image: image1.png]


ballet, which stresses the [image: image2.png]


academic technique developed [image: image3.png]


through the centuries of the [image: image4.png]


existence of [image: image5.png]


ballet.
climax – Sequential arrangement to achieve a key statement or intensity; the portion of the composition given primary emphasis or representing culmination; the most intense or highest point in the development or resolution of choreography. 
collage – The dance form known as collage consists of pieces of movement that are often unrelated but have been brought together to create a whole.

composer – A musician who creates original music.
contrast – A principle of design referring to
corps de ballet – The dancers in a ballet who do [image: image6.png]


not appear as [image: image7.png]


soloists.
creativity –Making dances or other things in a new way or different way – to be able to see and plan in ways that are unique.
critic – A person who judges dance based on aesthetic principles.
culture – Traits of social groups. 
direction –  The movement from one point in the dance space to another.

director – Profession that is responsible for all aspects of a performance.

dreamtime – A new dance form that originated from a collaboration between indigenous Aboriginal dance creators and Western trained dancers.
duet – Two dancers performing together.
elaborate – A characteristic of creativity in dance, where the dance is developed by dramatic strengths and meaning.
elements – The components present in all movement: space and time with energy or force. 
emphasis – A principle of design referring to
energy – An element of dance referring to force applied to movement.
ensemble – A group of performers.
ethnic dance – Dances that are usually created and performed by a specific group within a culture.
expression – Act of communicating thoughts or feelings using movements or actions.
expressive – To convey meaning or emotion.
flexibility – Able to bend repeatedly without damage or injury.
flow – A way to describe how energy is moved.
force – An element of dance referring to the release of potential energy into kinetic energy. Force involves body weight (implied and real); reveals the effects of gravity on the body; is projected into space; and affects movement, emotional and spiritual relationships, and intentions.
free – Movement that is loose. 
gesture – A movement made with a part of the body to express meaning or emotion.
hula – Ethnic dance from Polynesia. 
humanity – Qualities or characteristics considered as a whole to be characteristic of human beings.
ideas – A mental image that reflects reality.
improvisation – Movement that is created spontaneously, ranging from free-form to highly structured environments, but always with an element of chance. Provides the dancer with the opportunity to bring together elements quickly, and requires focus and concentration. Improvisation is instant and simultaneous choreography and performance.
interpret – The ability to decode meaning in dance works.
kinetic response – Responding with movement or physical action.
krumping – breakdance 

Laban’s actions – slash, punch, press, punch, wring, glide

leader – Effective communication of intended actions to the follower through one or more physical or visual connections.
levels – Refer to an element of dance, high, medium, low.
locking – breakdance

locomotor – Movement that travels from place to place, usually identified by weight transference on the feet.
mirroring – Two students face each other; student A initiates the movement while student B follows, maintaining eye contact as appropriate.
modern dance – A form of dance that expresses complex emotions and abstract ideas.
movement qualities – The identifying attributes created by the release, follow-through, and termination of energy, which are key to making movement become dance. 
movement sequences – Movements linked together to form a series.
narrative – Choreographic form that tells a story or conveys an idea. The sequence of the story/idea determines the structure of the dance.

nonlocomotor – Any movement that is anchored to one spot.
observer – A person who views a dance or movement. 
pantomime – Acting without speaking using gesture and expression. 
paso doble – A partner dance.
pathway – The direction that a dancer moves across the floor.
pattern – Forms, lines, or symbols that move in a pre-arranged sequence.
phrase – A brief sequence of related movements that has a sense of rhythmic completion.
plié – Classical ballet term meaning to bend at the knees.
popping – breakdance

port de bras – Carriage of the arms. The [image: image8.png]


term port de bras has two [image: image9.png]


meanings: (1) A movement or [image: image10.png]


series of movements made by [image: image11.png]


passing the arm or arms [image: image12.png]


through various positions. [image: image13.png]


The passage of the arms [image: image14.png]


from one position to [image: image15.png]


another constitutes a port [image: image16.png]


de bras. (2) A term for a [image: image17.png]


group of exercises designed [image: image18.png]


to make the arms move [image: image19.png]


gracefully and [image: image20.png]


harmoniously.
postures – Body shapes using part of the torso and involving the spine.
principles of design – Refer to the concepts of repetition, balance, contrast, emphasis, and variety.
props – An article used by a dancer.
pulse – A beat underlying rhythmic patterns in music
quartet – A group of four dancers performing together.
ranga – Indian term referring to the stage.

rélevé – Classical ballet term meaning to lift or raise the body.
repetition – A principle of design referring to the presentation of a theme or a portion of a theme a number of times for emphasis or to gain form or interest. 
rhythm – Recurring beat patterns in music. Also an element of time to describe kinetic and auditory marks in movement. 
rondo – A dance form described as (A) (B) (A) (C) (A) (D) (A). The choreographic pattern is (A), as the primary movement pattern is constantly being repeated. (B), (C), and (D) should be different from (A).

satvikabhinaya – An Indian term referring to expressions of Bhava (moods).
scenery – The technical elements of a production which visually represent the setting of the production.
sequence – The plan of the movement series in a dance to provide that each movement to be a logical outgrowth of that which precedes it, thereby giving continuity, meaning, and order to the dance as a whole.
sets – Another word for scenery, the technical elements of a production which visually represent the setting of the production.
shape – The physical design of the body in motion or stillness, either conscious or unconscious.
sharp – A type of movement energy that is abrupt and angular.
smooth – A type of movement energy that is smooth and connected.
social dance – A dance that is done for enjoyment.
solo – A feature dance performed by one dancer. 
space – The area occupied by the body as well as that area into which the body travels; an essential element of dance. 
spirituals – African-American style of religious folk song.
strathspey - Scottish dancetune that is in 4/4 time, it is slower and more stately than other Scottish dances.

strong – A type of movement energy that expresses strength.
suspense – Creating the impression of defying gravity.
symbols – Lines, shapes, or colors that have a special meaning.
symmetrical – When the dance or the body parts are arranged similarly on each side.
syncopated – Emphasizing unaccented beats in music.
tempo – Suggests the speed of the music.
tendue – Classical ballet term referring of the movement of the foot when it draws out and comes to a point.
theme – The subject of an artistic composition (e.g., love, healing, nature). 
theme and variations – The theme and variation format can be described as a movement pattern with subsequent movement patterns being variations of the original (A), (A1), (A2), (A3).

time – The beat, pulse, rhythm, accent, duration, tempo of the movement. An essential element of dance.
transition – Subordinate connecting intervals that weld together material within a movement theme. A connective bridge between sections or parts of a dance.
trio – A group of three dancers performing together.
Troika – Ethnic dance derived from the Cossacks. 
unison - All movements occurring identically and at the same time.

variety – A principle of design referring to diversity in treatment of the material within the theme of the composition; an embellishment or change in movement or theme to add interest or meaning.
Zydeco – American style of music originating in Louisiana. Combines styles of French Cajun traditions with other American styles and Caribbean styles.
DANCE

CREATIVE EXPRESSION

Standard:  Students develop creative expression through the application of knowledge, ideas, communication skills, organizational abilities, and imagination.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Use kinesthetic awareness, proper use of space and the ability to move safely

(1, 2, 5)
	Demonstrate self-monitoring and effective use of space

(2, 5)
	Incorporate kinesthetic awareness, use of space, and self-evaluation to refine performance skills

(2, 4, 5)



	Benchmark 2
	Explore and demonstrate basic movements and the elements of dance (space, time, and energy) 

(1, 2)
	Use the elements of dance to execute basic movements with increased skill and develop a movement vocabulary

(1, 4)
	Use the elements of dance to develop technical skills and expand or refine movement vocabulary

(1, 4)



	Benchmark 3
	Recognize and explore dance as a way to create and communicate ideas and feelings

(1, 4)
	Demonstrate the ability to use dance as a language and means of communication

(1, 4)


	Utilize dance as an expression of individual ideas and feelings

(1, 4, 5)

	Benchmark 4
	Explore the process of making a dance; improvise to create a dance phrase

(1, 2)
	Use improvisation, choreography, and choreographic forms to sequence movements into dance phrases

(2, 3)


	Incorporate improvisation, choreography, and choreographic forms into dance compositions

(2, 3)

	Benchmark 5
	Execute improvised and set movement patterns with concentration and focus individually and in groups

(1, 4, 5)


	Perform informal and formal dance compositions individually and in groups

(1, 4, 5)
	Present and evaluate dance compositions designed to display skills and techniques

(1, 2, 4, 5)


	Benchmark 6
	Identify relationships among dance, other arts, and disciplines outside the arts

(1, 4)
	Understand and express relationships among dance, other arts, and disciplines outside the 

arts

(1, 4)


	Present a multi-disciplinary dance project

(1, 2, 4, 5)



	Benchmark 7
	Develop awareness of technical dimensions of dance, such as costumes, performance space, and set design

(2, 4)
	Engage in individual and collaborative use of technical dimensions of dance and explore how use of current technology can enhance dance idea

(2, 3, 5)


	Manipulate technical dimensions of dance individually and collaboratively

(2, 5)


DANCE

AESTHETIC PERCEPTION

Standard:  Students develop aesthetic perception through the knowledge of art forms and respect for their commonalities and differences.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize the elements of dance and apply basic dance vocabulary

(1, 4)
	Understand the elements of dance and apply expanded dance vocabulary

(1, 4)
	Understand the elements of dance and apply advanced dance vocabulary

(1, 4)

	Benchmark 2
	Recognize and respond to concepts of beauty and taste in the ideas and creations of others through the study of dance

(1, 4, 5)
	Recognize that concepts of beauty differ from culture to culture and that taste varies from person to person

(1, 4, 5)
	Distinguish unique characteristics of dance as it reflects concepts of beauty and quality of life in various cultures

(1, 4, 5)

	Benchmark 3
	Identify and discuss how dance affects thoughts and feelings

(1, 2, 4)
	Describe the sensory, emotional, and intellectual impact of works of dance

(1, 2, 4)
	Analyze and express the impact of dance on intellect and emotions

(1, 4, 5)

	Benchmark 4
	Recognize that there are many possibilities and choices available in the process of creating a dance

(3, 4)
	Demonstrate awareness of various new ideas, possibilities, options, and situations pertaining to creating dance

(1, 4)
	Compare and contrast multiple possibilities and options available for artistic expression through dance

(1, 4)

	Benchmark 5
	Develop a basic understanding of the processes of creating, performing, and observing dance

(2, 5)
	Identify and discuss appropriate behaviors for creators, performers, and observers of dance

(1, 4, 5)
	Discuss the significance of collaboration and other group dynamics in creating, performing, and observing dance

(1, 4, 5)

	Benchmark 6
	Recognize how dance differs from other forms of human movement and share personal feelings or preferences about dance
(1, 2, 4)
	Discuss the question “What is dance?” and express intuitive reactions and personal responses to dance
(1, 4)
	Question/weigh evidence and information, examine intuitive reactions, and articulate personal attitudes toward dance
(1, 2, 5)


DANCE  

HISTORICAL AND CULTURAL PERSPECTIVE

Standard:  Students develop historical and cultural perceptive by recognizing and understanding that the arts throughout history are a record of human experience with a past, present, and future.
	
	K–4
	5–8
	9–12

	Benchmark 1
	Recognize and discuss the role of dance in cultural/historical contexts, including celebrations, ceremonies, and special occasions

(1, 4)
	Compare the role of dance in various cultures and discuss dance in cultural, historical, and contemporary contexts

 (1, 4)
	Explain the art of dance in relation to cultural values and prevailing social, political, and economic conditions

(1, 4, 5)



	Benchmark 2
	Recognize basic differences between dance styles and identify styles of dance in various cultures

(1, 3, 4)
	Identify differences in styles of dance and distinguish among dance styles from various cultures and time periods

(1, 4)
	Compare, contrast, and categorize styles of dance representative of various cultures and time periods

(1, 4)



	Benchmark 3
	Recognize great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Identify and discuss the influences of great dance works, innovators, and performers who have shaped the history of dance

(1, 4)
	Compare and contrast current dance innovators and trends with past innovators and their contributions to dance

(3, 4)

	Benchmark 4
	Recognize careers in dance and identify roles of dancers in various cultures and time periods

(4)
	Identify, describe, and compare contemporary careers and professions in dance

(1, 4, 5)
	Investigate and assess roles, careers, and career opportunities in dance production

(1, 4)

	Benchmark 5
	Recognize universal themes in dance and how dance communicates a universal language

(1, 4)
	Identify and discuss universal themes exhibited in dance from various cultures

(1, 4)
	Analyze universal themes as exhibited in dance from various cultures

(3, 4)


DANCE

CRITICAL ANALYSIS

Standard:  Students make informed verbal and written observations about the arts by developing skills for critical analysis through the study of and exposure to the arts.

	
	K–4
	5–8
	9–12

	Benchmark 1
	Observe and identify the basic movements in dance

(3, 4)
	Recognize and describe movement content and expression in dance

(1, 4)
	Explain the manipulation of movement content and how it influences expression in a dance

(1, 4)



	Benchmark 2 
	Identify basic examples of the dance elements in various works of dance

(4)
	Identify how elements of dance are used in a work to communicate the choreographic intent

(1, 2, 4)
	Explain how elements of dance communicate the choreographic intent in various works

(1, 2, 4)



	Benchmark 3
	Recognize and discuss the sequencing of movements in dance

(1, 4)
	Describe the use of choreographic principles such as unity, contrast, continuity, and climax in dance

(1, 4)
	Apply understanding of choreographic principles and choreographic forms to analyze and explain dance

(1, 4)

	Benchmark 4
	Identify the main theme or story idea presented in a dance

(1, 4)
	Describe the main theme, story idea, or political message conveyed in a dance

(1, 4)
	Describe the social theme conveyed in a dance and how personal experience influences interpretation of dance

(1, 4, 5)



	Benchmark 5
	Identify and discuss basic ways of changing dance movements to improve a dance

(1, 2, 4)
	Critique works of dance using expanded dance vocabulary

(1, 2, 5)
	Critique works of dance using advanced dance vocabulary

(1, 2, 5)




LOUISIANA CONTENT STANDARDS 

FOUNDATION SKILLS
The Louisiana Content Standards Task Force developed the following foundation skills that should apply to all students in all disciplines.

1.
Communication:  A process by which information is exchanged and a concept of “meaning” is created and shared between individuals through a common system of symbols, signs, or behavior.  Students should be able to communicate clearly, fluently, strategically, technologically, critically, and creatively in society and in a variety of workplaces.  This process can best be accomplished through use of the following skills:  reading, writing, speaking, listening, viewing, and visually representing.

2.
Problem Solving:  The identification of an obstacle or challenge and the subsequent application of knowledge and thinking processes, which include reasoning, decision making, and inquiry in order to reach a solution using multiple pathways, even when no routine path is apparent.

3.
Resource Access and Utilization:  The process of identifying, locating, selecting, and using resource tools to help in analyzing, synthesizing, and communicating information.  The identification and employment of appropriate tools, techniques, and technologies are essential to all learning processes.  These resource tools include pen, pencil, and paper; audio/video materials, word processors, computers, interactive devices, telecommunication, and other emerging technologies.

4. Linking and Generating Knowledge:  The effective use of cognitive processes to generate and link knowledge across the disciplines and in a variety of contexts.  In order to engage in the principles of continual improvement, students must be able to transfer and elaborate on these processes.  Transfer refers to the ability to apply a strategy or content knowledge effectively in a setting or context other than that in which it was originally learned.  Elaboration refers to monitoring, adjusting, and expanding strategies into other contexts.

5. Citizenship:  The application of the understanding of the ideals, rights, and responsibilities of active participation in a democratic republic that includes working respectfully and productively together for the benefit of the individual and the community; being accountable for one’s own choices and actions and understanding their impact on oneself and others; knowing one’s civil, constitutional, and statutory rights; and mentoring others to become productive citizens and lifelong learners.

Note:  These foundation skills are listed numerically in parentheses after each benchmark.
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