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INntroguction

The Big Idea

After the collapse of the Roman Empire in western Europe, a period of unrest, conflict, and

transformation took place. As Europe entered the Middle Ages, Islam developed in the Arabian

Peninsula and began to spread. At its height, the Islamic empire covered parts of Asia, Africa, and

Europe and became a center of trade, scholarship, and culture.

The Middle Ages occurred between ancient and modern times, or from the
fall of Rome in 476 CE to the years just before the early Renaissance, around
1350 CE. During this period, Christianity was the dominant religion in western
Europe, and feudalism, a system in which land was offered in exchange for
loyalty and military support, was the dominant political arrangement. The
Middle Ages was an era of lords, knights, and castles but also of nuns, monks,
peasants, and serfs. The Crusades brought western Europeans in contact
with Muslims in the Middle East and resulted in a number of positive and
negative effects.

In the late Middle Ages, feudalism weakened, and kings grew stronger. France
and England fought each other in the Hundred Years’ War. The French heroine
Joan of Arc helped France win the war, but England emerged from this lengthy
conflict with a stronger sense of nationhood. English kings, such as King Henry
Il and King John, attempted to consolidate royal power but were forced to
make concessions to the nobles by establishing Parliament and signing the
Magna Carta, a document that guaranteed people certain rights. The growth
of cities and the rise of strong governments, along with the ravages of the
Black Death, helped usher in a new age.
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What Students Should Already Know

Students using Bayou Bridges should already be familiar with:

Kindergarten through Grade 4:
+ the importance of studying the past
the fundamentals of U.S. government
the civilizations of ancient Greece and Rome

the fall of the Western Roman Empire

What Students Need to Learn

fall of Rome and the start of the Middle Ages in western Europe
importance of the Christian Church in medieval Europe

the role of the pope

the rise of monasticism and preservation of classical learning

Charlemagne’s temporary unification of the Western Roman Empire;
being crowned emperor by the pope in 800

Charlemagne’s love and encouragement of learning
social hierarchies of feudalism, including lords and serfs
life on a manor

growth of towns as centers of commerce; guilds and apprentices; the
weakening of feudal ties

Muhammad and the beginning of Islam

tenets of Islam

development of Shia and Sunni Islam

growth of Islamic empires

characteristics and achievements of Islamic civilization
causes and effects of the Crusades

significance of the Magna Carta, King John, 1215

the Hundred Years’ War and Joan of Arc

the Black Death sweeping across Europe

Time Period Background

This timeline provides an overview of key
events related to the content of this unit.
Use a classroom timeline with students to
help them sequence and relate events that
occurred from 476 CE to 1453 CE.

476 CE

622 CE

632-750 CE

800 CE

800s-900s CE

1000-1300 CE

1096-1291 CE

1215CE

1337-1453 CE

1347-1351 CE

Fall of Rome

The Hijrah, or Muhammad’s
flight to Medina

The spread of Islam to the
borders of India and Chinain
the east, through northern
Africa, and into Spain

Charlemagne crowned
emperor of the Romans

Feudalism taking shape in
Europe

The growth of towns in
Europe

The Crusades

Creation of the Magna Carta

The Hundred Years’ War

The Black Death, which
killed around 30-60 percent
of Europe’s population
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The most important ideas in Unit 1 are the following:

°

The Church and feudalism created stability in western Europe after the
collapse of the Roman Empire.

Medieval towns became increasingly autonomous economic centers
in Europe.

The religion of Islam was founded by the prophet Muhammad and quickly
spread through the Middle East, Africa, Europe, and Asia.

The Crusades were an effort by European Christians to end Muslim control
over the Holy Land.

The Crusades contributed to the exchange of ideas and goods between
Europe and Asia.

The Magna Carta placed limits on the power of English monarchs and laid
the groundwork for modern democracy.

The Black Death, or bubonic plague, caused tens of millions of casualties
and contributed to social, political, and economic upheaval.

The Hundred Years’ War was a series of battles fought between France and
Europe over control of the French throne.

WHAT TeacHers Neep To Know

Each chapter of the Teacher Guide is accompanied by a brief What Teachers
Need to Know document that provides background information related to

the chapter content. The background information will summarize the chapter
content and provide some additional details or explanations. These documents
are not meant to be complete histories but rather memory refreshers to

help provide context for what students are learning. For fuller, more detailed
explanations, see the list of recommended books in this Introduction.

INTRODUCTION

To find the What Teachers Need to Know documents, look for the link
to download the Bayou Bridges Online Resources at the beginning of
each chapter.



UNIT RESOURCES

Student Component

The Medieval World Student Reader—three chapters

Teacher Components

The Medieval World Teacher Guide—three chapters. The guide includes
lessons aligned to each chapter of The Medieval World Student Reader, with a
daily Check for Understanding and Additional Activities—such as vocabulary
practice, primary source analysis, literature connections, and virtual field
trips—designed to reinforce the chapter content. Chapter Assessments, a
Performance Task Assessment, and Activity Pages are included in Teacher
Resources, beginning on page 50.

« The Chapter Assessments test knowledge of each chapter using standard
testing formats.

« The Performance Task Assessment requires students to apply and share
the knowledge learned during the unit through either an oral or a written
presentation.

« The Activity Pages are designed to support, reinforce, and extend content
taught in specific chapters throughout the unit.

The Medieval World Timeline Card Slide Deck—ten individual images depicting
significant events and individuals related to medieval history. In addition to

an image, each card contains a caption, a chapter number, and the Framing
Question, which outlines the focus of the chapter. The Teacher Guide will
prompt you, lesson by lesson, as to which card(s) to display. The Timeline
Cards will be a powerful learning tool, enabling you and your students to track
important themes and events as they occurred within this expansive time
period.

Use this link to download the Bayou Bridges Online Resources for this unit,
where the specific link to the Timeline Card Slide Deck may be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/

You may wish to print the Timeline Cards to create a physical timeline in
your classroom. To do so, you will need to identify available wall space in
your classroom on which you can post the Timeline Cards over the course of
the unit. The timeline may be oriented either vertically or horizontally, even
wrapping around corners and multiple walls—whatever works best in your
classroom setting. Be creative—some teachers hang a clothesline so that the
image cards can be attached with clothespins!
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476 CE 622 CE 632-750 CE 800 CE

Chapter 1 Chapter 2 Chapter 2 Chapter 1
800s-900s CE 1000-1300 CE 1096-1291 CE 1215 CE

Chapter 1 Chapter 1 Chapter 2 Chapter 2
1337-1453 CE 1347-1351 CE

Chapter 3 Chapter 3

The Timeline in Relation to Content in the Student Reader

The events highlighted in the Unit 1 Timeline Cards are in chronological
order, but the chapters that are referenced are not. The reason for this is

that the Student Reader is often chronological but is sometimes organized
thematically or geographically. Each chapter discusses different events and
developments of the Middle Ages from 476 to 1351 CE. Many of these events
and developments occurred simultaneously, which is reflected in the timeline.

Understanding References to Time in The Medieval World Unit

As you read the text, you will become aware that in some instances general
time periods are referenced, and in other instances specific dates are cited.
That is because the text discusses both trends over time and specific events—
for example, the Islamic golden age and the selection of Abu Bakr as the
successor to Muhammad in 632 CE.

INTRODUCTION



Time to Talk About Time

Before you use the Timeline Cards, discuss with students the concept of time
and how it is recorded. Here are several discussion points that you might use to
promote discussion. This discussion will allow students to explore the concept
of time.

1. Whatis time?
How do we measure time?

How do we record time?

> w N

How does nature show the passing of time? (Encourage students to think
about days, months, and seasons.)

What is a specific date?
What is a time period?
What is the difference between a specific date and a time period?

What does CE mean?

© ©® N o u

What is a timeline?

UsiNG THE TEACHER GUIDE

Pacing Guide

Reading Aloud

The Medieval World unit is one of six history and geography units in the Grade 5
Bayou Bridges Louisiana Social Studies Curriculum. A total of thirty days has
been allocated to the Medieval World unit. We recommend that you do not
exceed this number of instructional days to ensure that you have sufficient
instructional time to complete all Grade 5 units.

At the end of this Introduction, you will find a Sample Pacing Guide that
provides guidance as to how you might select and use the various resources in
this unit during the allotted time. However, there are many options and ways
that you may choose to individualize this unit for your students, based on

their interests and needs. So we have also provided you with a blank pacing
guide that you may use to reflect the activity choices and pacing for your class.
If you plan to create a customized pacing guide for your class, we strongly
recommend that you preview this entire unit and create your pacing guide
before teaching the first chapter.

Cognitive science suggests that even in the later elementary grades and
into middle school, students’ listening comprehension still surpasses their
independent reading comprehension (Sticht, 1984).

THE MEDIEVAL WORLD



Picture This

For this reason, in the Bayou Bridges Curriculum Series, reading aloud
continues to be used as an instructional approach in these grades to ensure
that students fully grasp the content presented in each chapter. Students

will typically be directed to read specific sections of each chapter quietly to
themselves, while other sections will be read aloud by the teacher or student
volunteers. When you or a student reads aloud, always prompt students to
follow along. By following along in this way, students become more focused on
the text and may acquire a greater understanding of the content.

Turn and Talk

During the reading of each section of the chapter, pause periodically to check
student comprehension. One quick and easy way to do this is to have students
describe what they see in their minds when reading a particular paragraph.
Students who struggle to identify images may need a bit more support.

Primary Sources

After reading each section of the chapter, whether silently or aloud, Guided
Reading Supports will prompt you to pose specific questions about what
students have just read. Rather than simply calling on a single student to
respond, provide students with opportunities to discuss the questions in pairs
or in groups. Discussion opportunities will allow students to more fully engage
with the content and will bring to life the themes or topics being discussed.
This scaffolded approach—reading manageable sections of each chapter

and then discussing what has been read—is an effective and efficient way

to ensure that all students understand the content before proceeding to the
remainder of the chapter.

For more about classroom discussions, including an evaluation rubric,
download the Bayou Bridges Online Resource “About Class Discussions
and Debates”:

https://www.coreknowledge.org/bayou-bridges-online-resources/

INTRODUCTION

Most chapters include a Student Reader feature and Additional Activities built
around the exploration of primary sources. Primary sources are an essential
part of understanding history. They are a window to the past and provide

a deeper understanding of the human experience. Students are encouraged to
explore these sources through the structured activities provided in

each chapter.

For more about primary sources, download the Bayou Bridges Online Resource
“About Teaching with Primary Sources”:

https://www.coreknowledge.org/bayou-bridges-online-resources/



To facilitate student engagement with these primary sources, an artifact study
activity page and a primary source analysis activity page have been provided
in the Teacher Resources for this unit. You may also wish to explore the primary
source analysis worksheets from the National Archives, the UCI History Project,
the Library of Congress, and the U.S. House of Representatives Archives, links to
which can be found in the Online Resources for this unit.

Framing Questions

At the beginning of each Teacher Guide chapter, you will find a Framing
Question that is also found at the beginning of each Student Reader chapter.
The Framing Questions are provided to help establish the bigger concepts
and to provide a general overview of the chapter. The Framing Questions, by
chapter, are:

Chapter Framing Questions

1 What ideas and practices characterized the Middle Ages?
2 What were the hallmarks of early Islamic civilization?
3 How did plague and war a ect medieval Europe?

Core Vocabulary

Domain-specific vocabulary, phrases, and idioms highlighted in each chapter of
the Student Reader are listed at the beginning of each Teacher Guide chapter,
in the order in which they appear in the Student Reader. Student Reader page
numbers are also provided. The vocabulary, by chapter, are:

Chapter Core Vocabulary

1 patriarchy, medieval, aristocracy, clergy, institution, literacy,
illuminated, lord, knight, nobility, feudalism, vassal, fie , manor,
estate, serf, fallow, guild, autonomous

2 prophet, monotheism, oasis, caravan, pilgrimage, successor,
geometric, secular, tyrannical, rule of law

3 famine, infest, casualty, aroma, sanitation, per capita, legitimate,
longbow, morale, dauphin
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Activity Pages

The following Activity Pages can be found in Teacher Resources, pages 69-88.
They are to be used with the chapter specified for either Guided Reading
Support, Additional Activities, or homework. Be sure to make sufficient copies
for your students prior to conducting the guided reading or activities.

« Chapter 1—Letter to Family (AP 1.1)

« Chapter 1—Artifact Study (AP 1.2)

« Chapters 1-3—Primary Source Analysis (AP 1.3)

« Chapters 1-2—Claims and Evidence (AP 1.4)

« Chapter 1—The Geography of Early Medieval Europe (AP 1.5)
« Chapter 1—Trade Networks in the Middle Ages (AP 1.6)
« Chapter 1—Domain Vocabulary: Chapter 1 (AP 1.7)

« Chapter 2—The Five Pillars of Islam (AP 2.1)

« Chapter 2—The Travels of Ibn Battuta (AP 2.2)

« Chapter 2—The Crusades (AP 2.3)

« Chapter 2—Domain Vocabulary: Chapter 2 (AP 2.4)

« Chapter 3—Domain Vocabulary: Chapter 3 (AP 3.1)

Additional Activities and Website Links

Books

INTRODUCTION

A link to Additional Activities may be found at the end of each chapter in this
Teacher Guide. While there are multiple suggested activities for this unit, you
should choose activities to complete based on your available instructional time
and your students’ interests and needs. Many of the activities include website
links, and you should check the links prior to using them in class.

Many chapters include activities marked with a @ . This icon indicates a
preferred activity. We strongly recommend including these activities in your
lesson planning.

Elliott, David. Voices: The Final Hours of Joan of Arc. New York: Houghton Mifflin
Harcourt, 2019.

Geyer, Flora. Saladin: The Warrior Who Defended His People. Washington, D.C..
National Geographic, 2006.

King Arthur and the Round Table; Robin Hood and His Merry Outlaws. Core
Classics® series, 2014. Available at: www.coreknowledge.org/store
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Macaulay, David. Cathedral: The Story of Its Construction. Boston: Houghton
Mifflin, 1981.

McCaughrean, Geraldine. One Thousand and One Arabian Nights. lllustrated by
Rosamund Fowler. New York: Oxford University Press Children’s Books, 2000.

Messner, Kate. History Smashers: Plagues and Pandemics. New York: Random
House Children’s Books, 2021.

National Geographic. 1001 Inventions & Awesome Facts from Muslim Civilization.
Washington, D.C.: National Geographic Kids, 2012.

Reynolds, Jean, ed. 30 People Who Changed the World: Fascinating Bite-Sized
Essays from Award-Winning Writers—Intriguing People Through the Ages: From
Imhotep to Malala Yousafzai. Lake Forest: The Quarto Group, 2017.

Wise Bauer, Susan. The Story of the World: History for the Classical Child. Vol. 2,
The Middle Ages. Charles City: The Well-Trained Mind Press, 2017.

Woodward, Kay. What Would She Do? 25 True Stories of Trailblazing Rebel Women.
New York: Scholastic, 2018.
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THE MEepievaL WorLD SAmPLE PAcING GUIDE

Week 1
Day 1
The Medieval World

“Making an Argument:
Claims and Evidence”
(TG, Chapter 1 Additional
Activities, AP 1.4)

Week 2
Day 6
The Medieval World

“PRIMARY SOURCE
ACTIVITY: The Coronation
of Charlemagne”

(TG, Chapter 1 Additional
Activities, NFE 1)

Week 3
Day 11
The Medieval World

“Expansion of Empires,
War, and Reform” Core
Lesson

(TG & SR, Chapter 2)

INTRODUCTION

For schools using the Bayou Bridges Curriculum Series

TG—Teacher Guide; SR—Student Reader; AP—Activity Page;
NFE—Nonfiction Excerpt

Day 2

“The Geography of Early
Medieval Europe”

(TG, Chapter 1 Additional
Activities, AP 1.5)

Day 7

“PRIMARY SOURCE
ACTIVITY: Feudalism”
(TG, Chapter 1 Additional
Activities, NFE 2, AP 1.3)

Day 12

“Expansion of Empires, War,
and Reform” Core Lesson
(TG & SR, Chapter 2)
Domain Vocabulary:
Chapter 2

(TG, Chapter 2 Additional
Activities, AP 2.4)

Day 3

“Medieval Europe”
Core Lesson
(TG & SR, Chapter 1)

Day 8

“Monastic Life in Medieval
France”

(TG, Chapter 1 Additional
Activities)

Day 13

“Primary Source:
Magna Carta”

(TG & SR, Chapter 2,
AP 1.3)

Day 4

“Medieval Europe”

Core Lesson

(TG & SR, Chapter 1)
Domain Vocabulary:
Chapter 1

(TG, Chapter 1 Additional
Activities, AP 1.7)

Day 9

“Illluminated Manuscripts”

(TG, Chapter 1 Additional
Activities)

Day 14

“The Five Pillars of Islam”
(TG, Chapter 2 Additional
Activity, AP 2.1)

Day 5

“Primary Source: Duties
of the Coloni”

(TG & SR, Chapter 1,

AP 1.3)

Day 10

Chapter 1 Assessment

Day 15

“PRIMARY SOURCE
ACTIVITY: The Spread

of Islam”

(TG, Chapter 2 Additional
Activity, AP 1.3 [optional],
AP 1.4 [optional])
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Week 4
Day 16
The Medieval World

“PRIMARY SOURCE
ACTIVITY: The Spread

of Islam”

(TG, Chapter 2 Additional
Activity, AP 1.3 [optional],
AP 1.4 [optional])

Week 5
Day 21
The Medieval World

“The Hundred Years, War
and the Black Death”
Core Lesson

(TG & SR, Chapter 3)

Week 6
Day 26
The Medieval World

“PRIMARY SOURCE
ACTIVITY: Account of the
Battle of Agincourt”

(TG, Chapter 3 Additional
Activities, NFE 1, AP 1.3)

12

Day 17

“Arabic Medical
Encyclopedia”

(TG, Chapter 2 Additional
Activity)

Day 22

“The Hundred Years, War
and the Black Death”
Core Lesson

(TG & SR, Chapter 3)
Domain Vocabulary:
Chapter 3

(TG, Chapter 3 Additional
Activities, 3.1)

Day 27

“PRIMARY SOURCE
ACTIVITY: Joan of Arc”
(TG, Chapter 3 Additional
Activities, NFE 2, AP 1.3)

Day 18

“The Travels of Ibn
Battuta”

(TG, Chapter 2 Additional
Activity, AP 2.2)

Day 23

“Primary Source: Excerpt
from The Chronicles of
Jean Froissart”

(TG & SR, Chapter 3, AP
1.3)

Day 28

Chapter 3 Assessment

Day 19

“The Crusades”
(TG, Chapter 2 Additional
Activity, AP 2.3)

Day 24

@ “PRIMARY SOURCE
ACTIVITY: The Danse
Macabre”

(TG, Chapter 3 Additional
Activities, AP 1.3)

Day 29

Performance Task
Assessment

Day 20

Chapter 2 Assessment

Day 25

“The Function and Design
of Armor”
(TG, Chapter 3 Additional
Activities)

Day 30

Performance Task
Assessment
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(A total of thirty days has been allocated to the Medieval World unit in order to complete all Grade 5
history and geography units in the Bayou Bridges Curriculum Series.)

's Class

Week 1
Day 1 Day 2 Day 3 Day 4 Day 5
The Medieval World

Week 2
Day 6 Day 7 Day 8 Day 9 Day 10
The Medieval World

Week 3
Day 11 Day 12 Day 13 Day 14 Day 15
The Medieval World

INTRODUCTION



Week 4
Day 16 Day 17
The Medieval World

Week 5
Day 21 Day 22
The Medieval World

Week 6
Day 26 Day 27
The Medieval World

14

Day 18

Day 23

Day 28

Day 19

Day 24

Day 29

Day 20

Day 25

Day 30
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TOPIC: Medieval Europe

The Framing Question: What ideas and practices characterized the Middle Ages?

Primary Focus Objectives

v/ Explain how the fall of the Western Roman Empire contributed to changes in Europe during the
Middle Ages.

Describe the influence and role of the Church and the rise of monasticism in Europe.
Describe the role of Charlemagne in uniting the Western Roman Empire.

Describe the structures of feudalism and manorialism.

NN NS

Understand the meaning of the following domain-specific vocabulary: patriarchy, medieval,
aristocracy, clergy, institution, literacy, illuminated, lord, knight, nobility, feudalism, vassal, fief,
manor, estate, serf, manor, fallow, guild, and autonomous.

What Teachers Need to Know

For background information, download the Bayou Bridges Online Resource “About Medieval Europe”:

https://www.coreknowledge.org/bayou-bridges-online-resources/

Materials Needed

Activity Page + individual student copies of Letter to Family (AP 1.1)
‘(é) * Internet access
= + capability to display Internet in the classroom
+ “Feudalism Rap” video
+ Three-Field Rotation diagram

Use this link to download the Bayou Bridges Online Resources for this unit,
where the specific links to the video and diagram may be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/
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Core Vocabulary

patriarchy, n. a social structure marked by the dominance of the father in the
family
Example: The patriarchy dominated society and politics in the Roman Empire.
Variations: patriarchies, patriarchal (adj.), patriarch (n.)

medieval, adj. relating to the Middle Ages in Europe

Example: Contact between regions in Europe declined during the
medieval period.

aristocracy, n. the upper or noble class whose members’ status is usually
inherited
Example: Very little changed for the aristocracy in Europe following the
collapse of the Roman Empire.
Variations: aristocracies, aristocratic (adj.), aristocrat (n.)

clergy, n. in a Christian church, people, such as priests, who carry out religious
duties

Example: Although they were not elected, members of the clergy influenced
policies in the small town.

institution, n. an organization that has existed for a long time and promotes a
particular cause
Example: Following the fall of Rome, the Church became an increasingly
important institution in daily life.
Variations: institutions, institutional (adj.), institutionalize (v.)

literacy, n. the ability to read
Example: Literacy rates increased after states passed laws requiring children
to attend school.
Variations: literacies, literate (adj.)

illuminated, adj. decorated by hand with designs

Example: The monks produced beautifully illuminated manuscripts that were
the envy of libraries across Europe.
Variations: illuminate (v.), illumination (n.)
lord, n. a person with power and influence who controls land given to them by
a king
Example: In exchange for his military support, the king granted the lord

immense wealth and lands.
Variations: lords

knight, n. a soldier on horseback who serves a king or other ruler

Example: From a young age, the knight trained to wield a sword while riding
a horse.
Variations: knights

16 THE MEDIEVAL WORLD



nobility, n. powerful families that hold fiefs and titles
Example: Members of the nobility had little idea of the hardships
experienced by the lower classes.
Variations: noble (n.), noble (adj.)

feudalism, n. a system of government in which land is exchanged for loyalty
and services
Example: The system of feudalism in Europe created stability and order as the
power of the Roman Empire declined.
Variations: feudal (adj.)

vassal, n. a person who receives land from a ruler and in return promises to
fight for the ruler

Example: The vassal paid homage to his lord several times a year to reaffirm
his support and to pay his taxes.
Variations: vassals, vassalage (n.)

fief, n. a plot of land exchanged for loyalty to a ruler

Example: The lord’s lands were divided into smaller fiefs that were given to
lesser nobles and knights.
Variations: fiefs, fiefdom (n.)

manor, n. a large country house and its surrounding land

Example: The manor was located on a hilltop, making it possible to survey
the surrounding lands and defend against attack.
Variations: manors, manorial (adj.)

estate, n. an area of land or property

Example: The estate was largely self-sufficient, with most foodstuffs and
products being produced by the people living there.
Variations: estates

serf, n. a person living on a feudal estate who was required to work for the lord
of the manor

Example: Before producing for himself, the serf tended to the lord’s fields.
Variations: serfs, serfdom (n.)

fallow, adj. plowed but with nothing planted for a period in order to restore
the land’s fertility
Example: Livestock grazed in the fallow field while the surrounding fields
were used for barley and rye.
guild, n. a group of craftspeople who control a certain craft

Example: The weaver's guild determined the price of cloth at the start of
each year.
Variations: guilds

CHAPTER 1| TOPIC: MEDIEVAL EUROPE 17



autonomous, adj. having the power of self-government

Example: Over time, the town became autonomous from the local lord and
gained the power of self-government.
Variations: autonomy (n.), autonomously (adv.)

THE CoRE LESSON 35 min

Introduce The Medieval World Student Reader

Distribute copies of The Medieval World Student Reader. Suggest students take
a few minutes to look at the cover and flip through the Table of Contents and
the images in the book. Ask students to brainstorm individual words or simple
phrases describing what they notice in the Table of Contents and various
illustrations; record this information in a list on the board or chart paper.
Students will likely mention life in medieval Europe, the development and
spread of Islam, the Black Death in Europe, and the Hundred Years’ War.

Introduce “Medieval Europe”

Point out the word medieval in the chapter title. Explain to students that
medieval is an adjective that describes a period in Europe called the Middle
Ages that lasted from 476 CE to the mid-1400s CE.

Call students’ attention to the Framing Question. Tell students to look for the
ideas and practices that characterized the Middle Ages as they read the text.

Guided Reading Supports for “Medieval Europe”

When you or a student reads aloud, always prompt students to follow along.
By following along, students may acquire a greater understanding of the
content. Remember to provide discussion opportunities.

“The Great Fall,” pages 2-5

Scaffold understanding as follows:

SUPPORT—Remind students that a cause and an effect are two linked
events. Every event has at least one cause, or reason why it happened.
Every event also has certain consequences, called effects. Tell students to
look for cause-and-effect relationships as they read this section.
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Invite volunteers to read the section on pages 2-5 aloud.

CORE VOCABULARY—Point out the vocabulary terms patriarchy, medieval,
aristocracy, clergy, and institution, and explain their meanings. Point out that
schools are also institutions. They promote the cause of education.

SUPPORT—Make sure students understand that the Christian Church at this
time in history in Europe is what we call the Roman Catholic Church today.

After the volunteers read the text, ask the following questions:
LITERAL—Why did the Roman Empire collapse?
» The Roman Empire experienced decades of invasions by barbarians.
EVALUATIVE—How did life for people in the political class contrast with
the lives of other Romans?

» People in the political class enjoyed parties, lived in large homes
with servants, and attended civic gatherings in ornate government
buildings. This contrasted with other Romans who lived simple lives,
especially those at the bottom of the social structure, who had poorly
constructed homes and worked hard every day.

EVALUATIVE—Why was the Church important after the fall of Rome?

» The Church was important because it was the only major institution
that survived after the fall of Rome.

“After the Fall of Rome,” pages 5-7

Scaffold understanding as follows:
Have students read the section on pages 5-7 independently.

CORE VOCABULARY—Point out the vocabulary term literacy, and explain
its meaning.

SUPPORT—Explain to students that even before the decline of literacy,
books were rare. Before the invention of movable type, books were
written, illustrated, and bound by hand, making them very valuable.
Tell students that the loss of literacy and books contributed to a loss of
learning in Europe that lasted for hundreds of years.

After students read the text, ask the following questions:

LITERAL—LIst the things the Roman government had once done that
were no longer done after 476 CE.

» Possible answers: building and repairing roads and aqueducts;
carrying out laws; paying for big public buildings and ships
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Name Date

Activity Page 2.3 (continued) Use with Chapter 2
The First and Second Crusades

1. Onthe first map, find the route of the First Crusade and color it blue.

2. Find the route of the Second Crusade and color it red.

3. Find the name Jerusalem and draw an orange line beneath it.

4,

Use the scale of miles to answer this question: About how long was the westernmost route of the
First Crusade that went from northern France south to Rome, then east to Constantinople, and
then south to Jerusalem? Which physical features did the Crusaders have to journey through or
across to reach their destination?

5.  Why do you think one route of the First Crusade passed through Rome?

The Third and Fourth Crusades

6. On the second map, find the route of the Third Crusade and color it green.
7. Find the route of the Fourth Crusade and color it purple.

8.  Which of these two crusades began in England?

9. Did the English crusaders travel to the Holy Land mostly by land or by sea?
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Name Date

Activity Page 2.3 (continued) Use with Chapter 2

10. How did the Crusades shown on the maps impact populations in Europe and the Middle East?
(5.6,5.9,5.9.f, 5.10)
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Name Date

Activity Page 2.4 Use with Chapter 2

Domain Vocabulary: Chapter 2

Use the words in the word bank to complete each sentence.

10.

prophet monotheism oasis caravan pilgrimage

successor geometric secular tyrannical rule of law

One similarity between Judaism, Christianity, and Islam is the belief in

The last of the Five Pillars of Islam requires Muslims to make a(n) to Mecca once
in their life if they are able.

As a result of the Crusades, the pope was both a religious and a(n) ruler
in Europe.

The Magna Carta put safeguards in place that protected subjects from a(n)
ruler.

The exterior of the mosque featured both designs and images of plants
and nature.

After 1215 CE, the kings and queens of England were held accountable to the laws of the land
through the

The king’s firstborn son was the to the throne of England.

In the religion of Islam, Muhammad is considered a(n) who shared the word
of Allah.

The traveled for many days across the hot desert before reaching the next
trading post.

The thirsty travelers were relieved when a(n) surrounded by trees came
into view.

TEACHER RESOURCES 87



Name Date

Activity Page 3.1 Use with Chapter 3
Domain Vocabulary: Chapter 3

For each word, write the letter of the definition.

1. famine a) the system of keeping a place clean and free of disease
5 infest b) inaccordance with the law or established standards
c) an extreme shortage of food that results in widespread
3. casualty hunger
4. aroma d) t_he confidence or enthusiasm of a group at a particular
time
5. sanitation e) aperson killed or injured due to war or disease
6. per capita f) for each person
- g) alarge bow pulled by hand and used to shoot a long,
1. legitimate feathered arrow
8. longbow h) to be present in large numbers, typically causing disease
I) the oldest son of the king of France; the male heir to
— 9 morale the throne
10. dauphin j) adistinctive smell
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5.1

5.2

5.3
5.4
5.5

5.6

5.7

5.8
5.9

2022 LouUISIANA STUDENT STANDARDS FOR SOCIAL STUDIES:

Create and use a chronological sequence of related events to compare developments and
describe instances of change and continuity.

Use a variety of primary and secondary sources to:
a) Analyze social studies content.

b) Explain claims and evidence.

c) Compare and contrast multiple sources.

Explain connections between ideas, events, and developments in world history.
Compare and contrast events and developments in world history.

Construct and express claims that are supported with relevant evidence from primary and/or
secondary sources, content knowledge, and clear reasoning in order to:

a) Demonstrate an understanding of social studies content.
b) Compare and contrast content and viewpoints.

c) Explain causes and effects.

d) Describe counterclaims.

Create and use geographic representations to locate and describe places and geographic
characteristics, including hemispheres; landforms such as continents, oceans, rivers, mountains,
deserts; cardinal and intermediate directions; latitude and longitude, climate, and environment.

Use geographic representations and historical information to explain how physical geography
influenced the development of civilizations and empires.

Describe the origin and spread of major world religions as they developed throughout history.

Describe the geographic, political, economic, and cultural structures of Europe during the
Middle Ages.

a) Identify and locate geographic features of Europe, including the Alps, Atlantic Ocean, North European

Plain, English Channel, Ural Mountains and the Mediterranean Sea.

b) Describe the role of monasteries in the preservation of knowledge and the spread of the Catholic
Church throughout Europe.

c) Explain how Charlemagne shaped and defined medieval Europe, including the creation of the Holy
Roman Empire, and the establishment of Christianity as the religion of the Empire.

d) Describe the development of feudalism and manorialism and their role in the medieval European
economy.

e) Describe the significance of the Magna Carta, including limiting the power of the monarch, the rule of

law, and the right to trial by jury.
f) Explain how the Crusades affected Christian, Muslim, and Jewish populations in Europe.
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