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1INTRODUCTION

UNIT 3

Introduction
About This Unit

The Big Idea
People make choices about how to use resources to satisfy their needs and wants.

Every day we use goods and services. We buy or use products that we need or want. We make choices 
about what to buy and where to buy it. All of this is part of economics.

In this unit, students will learn the basics of economics, including goods and services, consumers and 
producers, resources, choices, and scarcity, using the example of Louisiana to illustrate key concepts.
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What Students Should Already Know
Students using Bayou Bridges should already be familiar with: 

•	 how to use a map 

•	 features of a map: key (or legend), symbols, scale, compass rose 

•	 directions on a map: north, south, east, west

•	 seven continents and five oceans 

•	 location of the United States on the continent of North America 

•	 location of the state of Louisiana within the United States

•	 differences between a town, parish, region, state, and country 

•	 physical characteristics of Louisiana, including the state’s natural 
resources 

•	 ways that people in Louisiana change and adapt to their environment 

•	 some of Louisiana’s first peoples

•	 how Native Americans influence Louisiana today 

•	 European explorations of Louisiana 

•	 why the first European settlement in Louisiana failed 

•	 how the location of New Orleans has affected its economy 

•	 how enslaved people helped shape Louisiana 

•	 how and why Louisiana went from being a French territory to a Spanish 
territory and then to a French territory again 

•	 how the Acadians came to live in Louisiana  

•	 where Isleños originate 

•	 why Louisiana is divided into sixty-four parishes 

•	 why Thomas Jefferson wanted to buy the Louisiana Territory 

•	 what was included in the Louisiana Purchase

•	 who explored the Louisiana Territory after the Louisiana Purchase 

•	 what impact the Louisiana Purchase had on American trade

•	 why Louisiana was divided into two districts 

•	 when Louisiana became a state 

•	 origins of Cajun and Creole cultures 

•	 origins of Mardi Gras and second line parades 
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At a Glance

The most important ideas in Unit 3 are:

•	 An economy is all the ways that people make, buy, and exchange things. 

•	 Goods are items that people can buy. Services are tasks that people do for others. 

•	 Needs are things we must have. Wants are things that would be nice to have. 

•	 Goods and services are made and provided using natural, human, and capital resources. 

•	 Producers make things and provide services. Consumers buy things and services. 

•	 origins of Louisiana foods, including jambalaya, étouffée, and gumbo 

•	 cultural regions of Louisiana 

•	 origins of zydeco and jazz music 

•	 events, traditions, and people honored on national holidays 

•	 state symbols of Louisiana, including the brown pelican, the magnolia, 
and the brown bear 

•	 important buildings in Louisiana history, including the Cabildo and  
St. Louis Cathedral 

•	 important artists and musicians in Louisiana history, including Louis 
Armstrong, Mahalia Jackson, Clementine Hunter, and George Rodrigue 

•	 differences between the original and present-day Louisiana state flags

What Students Need to Learn
•	 what an economy is

•	 difference between a good and a service

•	 difference between a need and a want

•	 difference between a producer and a consumer

•	 how people make economic choices

•	 what scarcity is

•	 different kinds of jobs that Louisianans have

•	 natural resources found in Louisiana
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•	 Consumers make choices about what to buy and how to pay for it. 

•	 Something is scarce when there is not enough of it for everyone who wants it. 

•	 People in Louisiana work different jobs.

•	 Louisiana has many natural resources, such as wood, seafood, sweet potatoes, and oil.

What Teachers Need to Know

Each chapter of the Teacher Guide is accompanied by a brief What Teachers Need to Know document 
that provides background information related to the chapter content. The background information will 
summarize the chapter content and provide some additional details or explanation. These documents 
are not meant to be complete histories but rather memory refreshers to help provide context for what 
students are learning. For fuller, more detailed explanations, see the list of recommended books in this 
Introduction.

To find the What Teachers Need to Know documents, look for the link to download the Bayou Bridges 
Online Resources at the beginning of each chapter.

Unit Resources

Teacher Components

Living and Working in Louisiana Teacher Guide—This Teacher Guide includes a general unit introduction, 
followed by specific instructional guidance. Primary Focus Objectives, Core Vocabulary, a lesson 
introduction, and the Student Book text to be read aloud—in the form of actual replicated Student 
Book pages—are included for each chapter. The Read Aloud sections of the Student Book are divided 
into segments so that the teacher can pause and discuss each part of the Read Aloud with students. It is 
important to discuss the images that accompany the text with the students too.

The instructional guidance for each chapter also includes Support notes, a Check for Understanding, 
and, when appropriate, Additional Activities—such as virtual field trips, short film clips, literature 
activities, and art activities—that may be used to reinforce students’ understanding of the content. 
These Additional Activities are intended to provide choices for teachers and should be used selectively.

A Culminating Activity, Chapter Assessments, a Performance Task Assessment, and Student 
Activity Pages are included at the end of this Teacher Guide in Teacher Resources, beginning on 
page 49. The Activity Pages are numbered to correspond with the chapter for recommended use and 
also indicate the recommended order for use. For example, AP 1.1 is a letter to family designed to be 
used at the start of the unit.

	» The Culminating Activity provides students an opportunity to review unit content knowledge 
prior to the Performance Task Assessment. 
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	» The Chapter Assessments test knowledge of each chapter, using a standard testing format. The 
teacher reads multiple-choice questions or fill-in-the-blank statements aloud, and students are 
then asked to answer these questions by circling a picture representing the correct response 
on the Chapter Assessment Student Answer Sheet.

	» The Performance Task Assessment allows students to apply and demonstrate the knowledge 
learned during the unit by drawing and talking about images representing key content.

	» The Activity Pages are designed to reinforce and extend content taught in specific chapters. 
The Teacher Guide lessons provide clear direction as to when to use specific Activity Pages. 
Teachers will need to make sufficient copies of the Activity Pages for all students in their class.

Living and Working in Louisiana Timeline Card Slide Deck—ten individual images depicting significant 
ideas related to living and working in Louisiana. In addition to an image, each card contains a caption, a 
chapter number, and the Framing Question, which outlines the focus of the chapter. The Teacher Guide 
will prompt you, chapter by chapter, as to which card(s) to display. The Timeline Cards will be a powerful 
learning tool, enabling you and your students to track important themes and concepts from the unit.

Use this link to download the Bayou Bridges Online Resources for this unit, where the specific link to the 
Timeline Card Slide Deck may be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/

You may wish to print the Timeline Cards to create a physical gallery in your classroom. To do so, you 
will need to identify available wall space in your classroom on which you can post the Timeline Cards 
over the course of the unit. The gallery may be oriented either vertically or horizontally, even wrapping 
around corners and multiple walls—whatever works best in your classroom setting. Be creative; some 
teachers hang a clothesline so that the cards can be attached with clothespins!

Chapter 1 Chapter 1 Chapter 1 Chapter 1

Chapter 1 Chapter 1 Chapter 1 Chapter 1
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are many options and ways that you may choose to individualize this unit for your students, based on 
their interests and needs, so we have also provided you with a blank Pacing Guide that you may use to 
reflect the activity choices and pacing for your class. If you plan to create a customized pacing guide 
for your class, we strongly recommend that you preview this entire unit and create your pacing guide 
before teaching the first chapter.

Reading Aloud

Within each Read Aloud, Core Vocabulary words appear in boldface color (like this). You may 
sometimes wish to preview one or two of these vocabulary words before a segment of the Read Aloud. 
In most instances, however, it may be more effective to pause and explain the meanings of the words 
as they are encountered when reading aloud. 

It is important to note that students at this grade level are not expected to give definitions of the Core 
Vocabulary words. Rather, the intent is for the teacher to model the use of Core Vocabulary in the Read 
Aloud and in discussions about the Read Aloud to expose students to challenging, domain-specific 
vocabulary. If students hear these words used in context by the teacher over the entire unit, they will 
gain an increasingly nuanced understanding of these words. With support and encouragement from 
the teacher, students may even begin to use these same words in their own oral discussions of the unit. 

Interspersed throughout the lessons, you will note instances in which instructional guidance is 
included. This guidance may call the teacher’s attention to Core Vocabulary and idiomatic or figurative 
language that may be confusing and therefore require explanation. In other instances, Supports 
may direct the teacher to call attention to specific aspects of an image—as shown on a page in the 
Student Book. And, in some instances, a Challenge, usually a more demanding task or question, may be 
included for teachers’ optional use.

You will also notice within the Read Aloud segments that the Teacher Guide directs you to pause 
occasionally to ask questions about what students have just heard. By using this carefully scaffolded 
approach to reading aloud and discussing a portion of the content a bit at a time, you will be able to 
observe and ensure that all students understand what they have heard before you proceed to the next 
section of the Read Aloud.

Picture This

During the reading of each chapter, pause periodically to check student comprehension. One quick and 
easy way to do this is to have students describe what they see in their minds as you read a particular 
paragraph. Students who struggle to identify images may need a bit more support.

Turn and Talk

You will also notice specific instances in the Read Aloud portion of the lesson designated as Turn and 
Talk opportunities. During these times, teachers should direct students to turn and talk to a partner to 
discuss specific things. These types of discussion opportunities will allow students to more fully engage 
with the content and will bring to life the topics and events being discussed.
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Framing Questions and Core Vocabulary

At the beginning of each Read Aloud segment in the Teacher Guide, you will find a Framing Question. 
The answer to each Framing Question is included as part of the read aloud in each chapter of the 
Student Book. At the end of each Read Aloud segment, you will be prompted to formally re-ask the 
Framing Question for students to discuss during the Check for Understanding. Key vocabulary, phrases, 
and idioms are also identified in each lesson of the Teacher Guide. 

Read Aloud Chapters Framing Questions Core Vocabulary

Chapter 1: Wants, Needs, and 
Choices

Why do people make certain 
economic choices?

economy, goods, services, 
needs, wants, producer, 
consumer, allowance, chores, 
budget, scarcity

Chapter 2: Where and How 
Louisianans Live and Work

What jobs do Louisianans do? jobs, public, private, mills, 
natural resources, seafood, 
produce, process, skilled labor, 
construction workers, architects, 
engineers, levees

Activity Pages

The following Activity Pages can be found in Teacher Resources, pages 59–62. They are 
to be used with the lesson specified to support the Read Aloud, as part of an Additional 
Activity, or to make parents aware of what children are studying. Be sure to make sufficient 
copies for your students before conducting the activities.

•	 Chapter 1—Letter to Family (AP 1.1)

•	 Chapter 2—Natural Resources (AP 2.1)

•	 Chapter 2—Bingo Board (AP 2.2)

•	 Chapter 2—Bingo Cards (AP 2.3)

Additional Activities and Website Links

A link to Additional Activities can be found at the end of each chapter in this Teacher Guide. While 
there are multiple suggested activities for this unit, you should choose activities to complete based on 
your available instructional time and your students’ interests and needs. Many of the activities include 
website links, and you should check the links prior to using them in class.

Activity Pages

AP 1.1

AP 2.1

AP 2.2

AP 2.3
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Books

Economy. DK Eyewitness Books. London: DK Children, 2010. 

Ferrie, Chris, and Veronica Goodman. ABCs of Economics. Naperville, IL: Sourcebooks Explore, 2020. 

Furgang, Kathy. Everything Money: A Wealth of Facts, Photos, and Fun! Washington, D.C.: National 
Geographic Kids, 2013. 

Larson, Jennifer S. Who’s Buying? Who’s Selling? Understanding Consumers and Producers. Minneapolis: 
LernerClassroom, 2010.

Sturges, Philemon. The Little Red Hen (Makes a Pizza). Illustrated by Amy Walrod. New York: Puffin 
Books, 2002.
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Living and Working in Louisiana Sample Pacing Guide

For schools using the Bayou Bridges Social Studies Curriculum

TG—Teacher Guide; SB—Student Book; AP—Activity Page

Week 1

Day 1 Day 2 Day 3 Day 4 Day 5

Living and Working in Louisiana

“Wants, Needs, and 
Choices” Core Lesson
(TG & SB, Chapter 1, 
pages 2–5)

“Good or Service?”
(TG, Chapter 1 Additional 
Activities)

“Wants, Needs, and 
Choices” Core Lesson
(TG & SB, Chapter 1, 
pages 6–10)

“Producers and 
Consumers”
(TG, Chapter 1 Additional 
Activities)

“Producers and 
Consumers”
(TG, Chapter 1 Additional 
Activities)

Week 2

Day 6 Day 7 Day 8 Day 9 Day 10

Living and Working in Louisiana

“Wants, Needs, and 
Choices” Core Lesson
(TG & SB, Chapter 1, 
pages 11–14)

“Introduction to Scarcity”
(TG, Chapter 1 Additional 
Activities)

“Introduction to Scarcity”
(TG, Chapter 1 Additional 
Activities)

“Costs and Benefits”
(TG, Chapter 1 Additional 
Activities)

“Economic Choices”
(TG, Chapter 1 Additional 
Activities)

Week 3

Day 11 Day 12 Day 13 Day 14 Day 15

Living and Working in Louisiana

“Economic Choices”
(TG, Chapter 1 Additional 
Activities)

“Economic Choices”
(TG, Chapter 1 Additional 
Activities)

“Economic Choices”
(TG, Chapter 1 Additional 
Activities)

Chapter 1 Assessment “Where and How 
Louisianans Live and 
Work” Core Lesson
(TG & SB, Chapter 2, 
pages 15–17)

“Jobs in Our Community”
(TG, Chapter 2 Additional 
Activities)
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Week 4

Day 16 Day 17 Day 18 Day 19 Day 20

Living and Working in Louisiana

“Jobs in Our Community”
(TG, Chapter 2 Additional 
Activities)

“Where and How 
Louisianans Live and 
Work” Core Lesson
(TG & SB, Chapter 2, 
pages 18–25)

“Natural Resources”
(TG, Chapter 2 Additional 
Activities, AP 2.1)

“Then and Now”
(TG & SB, Chapter 2,  
page 26)

“Economics Bingo”
(TG, Chapter 2 Additional 
Activities, AP 2.2)

Week 5

Day 21 Day 22 Day 23 Day 24 Day 25

Living and Working in Louisiana

“Economics Bingo”
(TG, Chapter 2 Additional 
Activities, AP 2.2, AP 2.3)

Chapter 2 Assessment Culminating Activity Unit 3 Performance Task Unit 3 Performance Task
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Living and Working in Louisiana Pacing Guide

                              ‘s class

(A total of twenty-five days has been allocated to the Living and Working in Louisiana unit in order to 
complete all Grade 1 history and geography units in the Bayou Bridges Curriculum Series.)

Week 1

Day 1 Day 2 Day 3 Day 4 Day 5

Living and Working in Louisiana

Week 2

Day 6 Day 7 Day 8 Day 9 Day 10

Living and Working in Louisiana

Week 3

Day 11 Day 12 Day 13 Day 14 Day 15

Living and Working in Louisiana
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Week 4

Day 16 Day 17 Day 18 Day 19 Day 20

Living and Working in Louisiana

Week 5

Day 21 Day 22 Day 23 Day 24 Day 25

Living and Working in Louisiana
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What Teachers Need to Know

For background information, download the Bayou Bridges Online Resource “About Wants, Needs, 
and Choices”:

https://www.coreknowledge.org/bayou-bridges-online-resources/

The Core Lesson 

Introduce Living and Working in Louisiana and Chapter 1: “Wants, Needs, 
and Choices”

So far this year, students have learned about Louisiana as a place and about Louisiana in the past. Now, 
they will hear about why and how people work in Louisiana. 

CHAPTER 1

Wants, Needs, and 
Choices

Primary Focus Objectives

	✓ Distinguish between producers and 
consumers. (1.17)

	✓ Distinguish between goods and services. (1.20)

	✓ Explain why people make economic choices. 
(1.18)

	✓ Explain the concept of scarcity. (1.21)

	✓ Understand the meaning of the following 
domain-specific vocabulary: economy, goods, 
services, needs, wants, producer, consumer, 
allowance, chores, budget, and scarcity.

Materials Needed

•	 individual student copies of Living 
and Working in Louisiana Student 
Book

•	 individual student copies of Letter 
to Family (AP 1.1)

•	 examples of U.S. paper money 
and coins

•	 virtual tour of the U.S. mint at 
Philadelphia

Use this link to download the Bayou Bridges 
Online Resources for this unit, where the link  
to the virtual tour may be found: 

https://www.coreknowledge.org/bayou-
bridges-online-resources/ 

Activity Page

AP 1.1
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Distribute copies of the Student Book to the class. Ask students to look at the cover and 
describe what they see. 

Core Knowledge Curriculum Series™

Bayou Bridges: A K–8 Louisiana Social Studies Curriculum

A comprehensive program in world and U.S. history,  
integrating topics in geography, civics, economics, and the arts,  

exploring civilizations, cultures, concepts, and skills specified in the  
2022 Louisiana Student Standards for Social Studies

Living and W
orking in Louisiana

Core Knowledge History and GeoGrapHy™
units at this level include:

A Place Called Louisiana
Louisiana History and Culture

Living and Working in Louisiana
Being a Citizen of Louisiana and the United States

How Our State Government Works

www.coreknowledge.org

Grade 1 Louisiana sociaL studies

ISBN: 979-8-88970-063-0

CKHG
™

Living and Working 
in Louisiana

Fishing

Harvesting sweet potatoes

Education

Sugar cane

LABB_G1_U3_Living and Working in Louisiana_SR.indb   1LABB_G1_U3_Living and Working in Louisiana_SR.indb   1 26/04/24   6:43 PM26/04/24   6:43 PM

Tell students that you are going to explore the choices and decisions that people make every day. 

Ask students to close their eyes and think about decisions they have already made today. Was there 
something the students wanted? Was there something they needed? Did they make a choice already 
about how to get what they wanted or needed? Tell students that living and working in an exciting 
place like Louisiana means making choices all the time! 

Framing Question

Why do people make certain economic choices?

Core Vocabulary

economy    goods    services    needs    wants    producer    consumer

allowance    chores    budget    scarcity
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Chapter 1: “Wants, Needs, and Choices”

Ask students to turn to page 2 of the Student Book and look at the image as you read aloud. 
Tell them that the title of this chapter is “Wants, Needs, and Choices.” 

Wants, Needs, and Choices
In neighborhoods all over the world, people share and 
trade things. We call this an economy. An economy 
includes all the ways people give and get goods 
and services.

CHAPTER

1

2

LABB_G1_U3_Living and Working in Louisiana_SR.indb   2LABB_G1_U3_Living and Working in Louisiana_SR.indb   2 26/04/24   6:43 PM26/04/24   6:43 PM

TURN AND TALK—Have students discuss the difference between sharing and trading. (1.20)

CORE VOCABULARY—Explain that an economy includes all the ways people make, sell, trade, and 
buy things and services. It includes the work people do and the pay they get for their work. 

CORE VOCABULARY—Explain that goods are items that a person can buy. Many goods are 
objects that can be seen and touched, like a banana or a lamp.

CORE VOCABULARY—Explain that services are tasks that a person does for another person in 
exchange for payment, such as cutting hair or cleaning houses.

SUPPORT—Have students look at the image on the page. What is the girl selling? (lemonade) Is 
lemonade a good or a service? (a good) How do you know? (A good is an item than you can buy. 
Lemonade is an item that you can buy. It can be seen and touched, like many other goods.) (1.3, 1.20)
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SUPPORT—Explain that goods and services are traded because people can’t make everything 
they need for themselves. Also, many things that we need and want (like houses, cars, and food) 
are complicated to make. To get all the things that we want and need, people and groups need 
to trade.

SUPPORT—Help students understand that the economy is enormous and complicated, and it 
is not something that anyone can see or hold. But things we do are part of the economy, and it 
affects all of us in many ways every day. Discuss with students ways in which they are involved in 
and affected by the economy, such as: teachers are part of the economy because they get paid for 
teaching; a school is part of the economy because it buys books and supplies and electricity and 
provides a service (education); families that buy groceries and gasoline and telephones are part of 
the economy, as are all the businesses that make and sell these things. 

Ask students the following question: 

LITERAL—What is an economy? (1.20)

	» An economy is all the ways people give and get, or exchange, goods and services.

Now ask students to look at the image on page 3 as you read aloud.

Goods are things people can buy like clothes, toys, food, or 
books. Some goods you can touch, like clothes. But there are 
other goods that you cannot touch, like movies, music, and 
television shows. Services are tasks that people do to help 
each other. For example, your teacher provides a service 
each day by helping you learn.

3

LABB_G1_U3_Living and Working in Louisiana_SR.indb   3LABB_G1_U3_Living and Working in Louisiana_SR.indb   3 26/04/24   6:43 PM26/04/24   6:43 PM
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SUPPORT—Remind students of the difference between a good and a service. Point out that goods 
are objects we can own, and most goods are things we can see and touch. Many goods, such as 
clothing and furniture, last for a long time and can be used many times. Services are actions that 
are done; they are not objects. 

SUPPORT—Have students point to the goods in the picture. (clothes, pencils, jars, paper, pencil case, 
table) Then have them identify the service in the picture. (teaching) Guide students to understand 
that, in this picture, the woman is providing the service of teaching the children. (1.20)

Ask students the following questions: 

LITERAL—What is a good? (1.20)

	» A good is an item that people can buy and use. Many goods are objects that a person can hold 
or touch.

LITERAL—What is a service? (1.20)

	» Services are tasks that people do to help each other.

INFERENTIAL—Why might someone buy a service, such as mowing the lawn, from someone 
else? (1.20)

	» Someone might buy a service because they don’t have the time to do it themselves or because 
the person offering a service will do a better job than the person buying it can.
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Now ask students to look at the images on page 4 as you read aloud.

Sometimes, we buy goods or services for things we need to 
live. We call these needs. Needs are things like food, clothes, 
and a place to live. Everyone needs these things to live safely.

4

LABB_G1_U3_Living and Working in Louisiana_SR.indb   4LABB_G1_U3_Living and Working in Louisiana_SR.indb   4 26/04/24   6:43 PM26/04/24   6:43 PM

CORE VOCABULARY—Explain that needs are things that people must have to live. Needs include 
food, water, clothing, and shelter. Point out that people often say that they “need” something 
because it is useful. For example, you might say, “I need a pen.” But you don’t need a pen to survive, 
it is just helpful to have. 

SUPPORT—Explain that a place to live is sometimes called shelter. Shelter can take many forms. 
It can be a house or an apartment. It can be a hotel room, or a tent when we go camping. It’s 
anything that keeps us safe and protects us from the weather.

SUPPORT—Have students identify which need is shown in each image. (food, clothing, shelter) 

Ask students the following questions: 

LITERAL—What are needs? (1.20)

	» Needs are things that people must have to live.

LITERAL—What needs do humans have? (1.4)

	» Humans need food, water, clothes, and a place to live.
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Now ask students to look at the images on page 5 as you read aloud.

But sometimes, we buy goods 
or services for things we want. 
Wants include things that are 
nice to have, but we don’t need 
them to survive. A new toy could 
be a want. Services like pizza 
delivery can also be a want.

It’s good for the economy when 
people can buy what they need 
and what they want. When 
people buy things, they are 
supporting businesses.

5

LABB_G1_U3_Living and Working in Louisiana_SR.indb   5LABB_G1_U3_Living and Working in Louisiana_SR.indb   5 26/04/24   6:44 PM26/04/24   6:44 PM

CORE VOCABULARY—Explain that wants are nice to have but are not necessary to live. For example, 
pillows are useful because they help us sleep comfortably, but we don’t need them to live.

SUPPORT—Help students understand the difference between needs and wants by using 
examples from the pictures on the page. Point out that the top image shows a person holding 
pizza boxes. On the previous page, we learned that food is a need. But pizza delivery is not a need. 
The bottom picture shows a child playing with toys. Toys are fun to play with and good for your 
brain, but we don’t need them to survive. 

SUPPORT—Explain what it means to support a business and why that is important for a 
community. Supporting a business means being its customer, or buying goods or services from 
it. For instance, supporting a small, local pet store means buying pet food from it instead of from 
the large national chain store at the mall or online. This helps to ensure that the local store makes 
money and can keep doing business. 

Ask students the following questions: 

LITERAL—What is a want? (1.20)

	» A want is something that is nice to have but is not needed to survive.
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EVALUATIVE—Is a cell phone a need or a want? How do you know? (1.3, 1.4)

	» A cell phone is a want. People do not need a cell phone to be able to live.

Now ask students to look at the images on page 6 as you read aloud.

There are two main roles in an economy. One role is that 
of a producer. A producer makes things. The other role is a 
consumer. A consumer buys things. Most people are both 
a producer and a consumer at different times. Think of a 
farmer. A farmer who grows food is a producer. But when the 
farmer buys seeds to plant the food, they are a consumer.

6
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CORE VOCABULARY—Explain that a producer is a person or a business that makes or creates 
goods or provides services. A farmer who grows peaches is a producer. So is a large company that 
makes televisions. 

CORE VOCABULARY—Explain that a consumer is a person or group that buys or uses goods or 
services. A person who buys milk at a grocery store is a consumer. So are people who pay others to 
mow their lawns.

SUPPORT—Help students better understand the roles of consumer and producer by discussing 
situations in which they or adults they know act as consumers—buying snacks at a baseball field, 
paying a barber for a haircut, paying the fare on a city bus, going to a shopping mall to buy shoes 
or school supplies, for instance. Then discuss situations in which they act as producers, such as 
helping to serve food or collect tickets at a school fair or running a lemonade stand. Check that 
students understand that producer and consumer are roles and that producing and consuming are 
ways people participate in the economy.
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Ask students the following questions: 

LITERAL—What is a producer? (1.17)

	» A producer is a person or business that makes or creates goods or provides services.

LITERAL—What is a consumer? (1.17)

	» A consumer is a person or group that buys goods or services.

EVALUATIVE—What is an example of someone who is a producer at one time and a consumer at 
another time? (1.17)

	» A farmer is a producer when growing crops for sale and a consumer when buying food from 
the supermarket.

Now ask students to look at the images on page 7 as you read aloud.

A producer must make a lot of choices. If a producer wants to 
make shoes, they could make tennis shoes or maybe rain boots. 
Then they choose how to make those shoes. 

Will they use a big machine in a factory? Or will they use their 
hands? What will they use to make the shoes? And how much 
money should they ask for if they want to sell the shoes?

7

LABB_G1_U3_Living and Working in Louisiana_SR.indb   7LABB_G1_U3_Living and Working in Louisiana_SR.indb   7 26/04/24   6:44 PM26/04/24   6:44 PM

SUPPORT—Help students better understand the types of decisions producers make by using 
the example of a shoemaker. Point to the image of the shoemaker on page 7. Ask students what 
they would have to decide about if they were to start a business making shoes. Possible ideas 
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include: What sort of shoes will they make? What will they need to make the shoes? Do they have 
everything they need, or will they need to buy it? How much will their shoes cost consumers? 
Can they make and sell the shoes themselves, or do they need to pay people to help? Will they 
have a shop for their shoes or sell them online? Mention that many of these decisions will affect 
how much the shoes cost. (1.17, 1.20)

Ask students the following questions: 

LITERAL—What are some questions a producer must answer? (1.17, 1.20)

	» Answers may include: What will they make? How many will they make? Where will they make 
it? How will they make it?

INFERENTIAL—Think about the company that produces your pencils. What decisions do you think 
it has to make about its product? (1.4, 1.17)

	» Answers may vary, but students might say that the company must decide what type of wood 
to use, where to make the pencils, how many pencils to make, what size the pencils will be, 
how much the pencils will cost, how many pencils to put in a box, and so on. 

Now ask students to look at the images on page 8 as you read aloud.

Let’s look at an example of how producers work together. 
Louisiana weather and soil are perfect for growing sweet 
potatoes. Louisiana produces a lot of sweet potatoes.

Sweet potato plants need bees 
to grow. The bees pollinate 
the flowers on the plants. 
Beekeepers help keep beehives 
healthy. Beekeepers and the 
bees are the helpers that make 
the sweet potatoes grow. The 
bees also make honey!

8
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SUPPORT—Briefly explain how sweet potatoes grow. Sweet potato plants grow leaves and flowers 
above ground and roots in the ground. The part we eat is the root. The roots also grow sprouts, 
called slips. To grow new sweet potato plants, farmers collect slips and plant them in loose, well-
draining soil. The slips grow into new plants. It takes four to five months of warm weather to grow a 
sweet potato crop.

SUPPORT—Point to the mention of bees pollinating plants on page 8. Explain that flowers 
contain pollen. Plants reproduce when pollen is taken from one plant to another. This causes fruits, 
containing seeds, to grow. Insects such as bees, a well as some birds, are attracted to plants by their 
flowers, which contain a sweet, nutritious liquid called nectar. When bees and other creatures drink 
nectar, they collect pollen on their bodies, which they take to other plants. Bees take nectar home 
to their hives, where they turn it into honey.

Ask students the following questions: 

EVALUATIVE—Why does Louisiana produce a lot of sweet potatoes? (1.3, 1.22)

	» Louisiana produces a lot of sweet potatoes because it has weather and soil perfect for growing 
them. 

LITERAL—What other product is made in places where sweet potatoes grow? Why do you think 
this is? (1.3, 1.22)

	» Honey is also made in places where sweet potatoes grow. Honey is made by bees, and bees 
help make sweet potatoes grow.
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Now ask students to look at the images on page 9 as you read aloud.

When the sweet potatoes are ready, workers collect them. 
Sometimes the workers collect them by using machines. 
These machines and people are also helpers in producing 
sweet potatoes. 

After they are 
stored, the sweet 
potatoes are 
shipped to grocery 
stores. Maybe your 
family even eats 
Louisiana sweet 
potatoes.

9
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SUPPORT—Guide students to use sequence words—such as first, next, then, before, lastly—to 
describe the process of producing sweet potatoes. Ask questions like: What happens first? Then 
what happens? What happens next? (First, sweet potato sprouts are planted. Next, workers collect 
them by using machines. Lastly, sweet potatoes are sold in grocery stores.)

Ask students the following question: 

LITERAL—How are sweet potatoes produced? (1.20, 1.22)

	» Sweet potatoes are grown on farms, sometimes in Louisiana. They are harvested, or collected, 
and then shipped to grocery stores.



26 LIVING AND WORKING IN LOUISIANA

Now ask students to look at the image on page 10 as you read aloud.

Producers and consumers use money. Money helps to make 
trade easier. Right now, you might get an allowance for doing 
chores at home. That makes you a part of our world’s economy!

10
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SUPPORT—Show examples of U.S. paper money and coins. Explain that money is used to pay for 
goods and services. Draw for students a diagram of a simple money cycle, using back and forth 
arrows to show the flow of money from businesses to people (Businesses pay people money for 
doing their jobs) and from people to businesses (People pay businesses money for goods and 
services).

SUPPORT—Explain that paper money and coins are made in places called mints. Show students 
the virtual tour of the Philadelphia mint.

CORE VOCABULARY—Explain that an allowance is a small amount of money given to children in 
a household every week or month, often in exchange or as a reward for performing chores.

CORE VOCABULARY—Explain that chores are regular or routine jobs assigned to people in a 
household, such as folding laundry, cleaning up after meals, or taking out the trash.

SUPPORT—Invite volunteers to share examples of chores they or their siblings do at home. 
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Ask students the following questions: 

EVALUATIVE—Why do producers and consumers use money? (1.20)

	» Money makes trade easier.

EVALUATIVE—Is a chore a good or a service? How do you know? (1.3, 1.20)

	» A chore is a service. It is a task that people do, not an object that they buy.

Now ask students to look at the images on page 11 as you read aloud.

Consumers also must make choices. They decide how and 
where to spend their money. Most consumers have budgets. 
A budget is a plan for how a person will use their money. One 
way to plan a budget is to think about all the things you need. 
Then you plan what to spend on each thing.

11
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CORE VOCABULARY—Explain that a budget is a plan a person (or a household, a business, or a 
government) makes for how to use money that they have. 

SUPPORT—Explain further why people and groups make budgets. Explain that we usually only 
have a certain amount of money to spend. We often find we don’t have enough money to buy 
everything we need and everything we want. Or we know that we need to save up money to buy 
something we want or need in the future. People make budgets to manage what they can afford to 
spend at a given point. 
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SUPPORT—Explain how a budget helps guide spending: To make a budget, you first determine 
how much money you have to spend. Then you list the things you need and want, estimate the 
cost for each item, and add up the costs for all the items. If you do not have enough money for 
everything on your list, you must make choices. Perhaps there are items you can do without for 
now, or perhaps you can replace an item on the list with something less expensive. You have a 
working budget when the cost of everything on your list is less than or equal to the amount you 
can spend. Ask: Why do people making a budget have to think about costs? (Because wants and 
needs cost money and we don’t usually have enough to get everything we want or need.) How can 
people make decisions about what they buy now and what they save for later? (By thinking about 
whether what they are buying is something they need or something they want. They can also think 
about if it is something they really want or something they only sort of want.) (1.18)

SUPPORT—Guide students through a sample budget on the board or chart paper. Say, “Suppose 
you have $5 to buy something to eat and something to drink for lunch. You need to plan for how to 
use your $5 to get both things that you want.” Give the following food and drink options:

•	 slice of pizza $2.00

•	 sandwich $3.50

•	 water $1.00

•	 juice $2.50

Next, create a few sample budgets and demonstrate for students some choices they can make. 

Budget 1: sandwich ($3.50) and juice ($2.50) = $6.00 total; too much

Budget 2: slice of pizza ($2.00) and juice ($2.50) = $4.50 total; $0.50 to spare

Budget 3: sandwich ($3.50) and water ($1.00) = $4.50 total; $0.50 to spare

Ask students the following questions: 

LITERAL—What is a budget? (1.21)

	» A budget is a plan for how a person will use the money that they have. 

EVALUATIVE—Why do people need to make a budget? (1.21)

	» Budgets help people and groups decide what they can afford to spend at a certain point in 
time. 
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Now ask students to look at the images on page 12 as you read aloud.

SUPPORT—Ask students what information they would want or need to know before buying a 
video game. (Possible answers: Is it fun? How hard is it? What system or platform does it work with? Does 
it have a multiplayer mode?) Allow them to discuss with a partner. Ask if they have ever bought or 
asked for something because someone else told them how much they like it.

Ask students the following question: 

EVALUATIVE—Why do consumers need information about things they want to buy? (1.18)

	» Information helps consumers make choices about what to buy.




















































































