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UNIT 3

'INntroduction

The Big Idea

In the late nineteenth and early twentieth centuries, imperialism, global conflicts, and domestic

conflicts changed the United States.

INTRODUCTION

The United States grappled with an intricate web of challenges and transformations at
the turn of the twentieth century that left an indelible mark on the nation’s character.
Against a backdrop of debates between imperialists and anti-imperialists, the United
States expanded its global reach through its acquisition of Hawaii and participation
in the Spanish-American War before being drawn into the global conflict of World
War I. America’s entry into the war altered not only the course of the conflict itself
but also the very fabric of American society, which was forced to confront issues of
isolationism, economic change, and a domestic landscape following the war that
was marred by the influenza pandemic of 1918 and rising racial tensions. The Russian
Revolution abroad triggered the first Red Scare at home, further impacting the
nation’s social and political fabric as Americans grappled with the effects of global
and domestic forces on their evolving national identity.



Time Period Background

Wh a.t Stu d e ntS S h O u I d AI ready Kn OW This timeline provides an overview of key

events related to the content of this unit.
Use a classroom timeline with students to
help them sequence and relate events that
occurred from 1898 to 1921.

Students using Bayou Bridges should already be familiar with:

+ continued westward expansion through the completion of the

transcontinental railroad and incentives to move west 1898 The United States officially
annexes Hawaii after
+ removal of Native Americans from their land and destruction of their an A;?]erica: rebellion
g s o o 0 overthrew Hawaii's
ways of life through conflicts with settlers, breaking of treaties, and monarchy five years earlier.

severe depletion of the bison population

: : : : q The Spanish-American War
+ conflicts between settlers and Native Americans, including the Sand gives the United States

Creek Massacre, the Battle of the Little Bighorn, and the Battle of control of Cuba (until 1902),

the Philippines, Puerto Rico,
Wounded Knee and Guam.

+ creation of the myth of the American West through Wild West shows and

popular stories 1903-1914 The United States builds the
Panama Canal.

+ creation of legal racial segregation through Jim Crow laws and the

Supreme Court decision in Plessy v. Ferguson President Theodore
Roosevelt issues a

corollary to the Monroe

+ limitation of African Americans’ political participation through revisions Doctrine that says

to the Louisiana Constitution the United States can
unilaterally intervene
+ opening of the first Historically Black Colleges and Universities LiEals L aoe

“police power.”

+ work of early civil rights reformers, including Booker T. Washington,
W. E. B. DuBois, Ida B. Wells and Mary Church Terrell The assassination of
Archduke Franz Ferdinand
: D : f Austria-H k
+ causes and effects of the Second Industrial Revolution, including: e
: : : in World War I.
- urbanization and its effects

- push and pull factors of immigration and the immigrant experience 1914-1918 || New technologies, such
_ _ - as machine guns, tanks,
- therole of laissez-faire capitalism airplanes, and poison gas,

are used in World War |.
- increased mechanization and technological innovations

- expansion of railroads Thousands of African
Americans relocate to cities

- rise of big business in the North and West,
signaling the start of the

- factory conditions and the formation of unions Great Migration.

+ causes and effects of populism and the People’s Party, including: e

- : : : World War I.
- declining crop prices and increased production

- high interest rates, inflation, and the dominance of railroads Russia experiences two
revolutions that result in the
- the Granger movement formation of the communist

: : : o : Soviet Union.
- the Free Silver Movement, “bimetallism,” and William Jennings Bryan

- formation of the Farmers’ Alliance and the People’s Party World War | ends.
- elections of 1892 and 1896
{\ global outbreak of ;
+ causes and effects of Progressive reform movements, including: influenza, or the flu, begins.
- the Gilded Age

- muckrakers: Jacob Riis, Ida Tarbell, Upton Sinclair, and Thomas Nast
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1919 Delegates to the Versailles

Peace Conference reject regulating big business: Sherman Antitrust Act, Clayton Antitrust Act
President Woodrow

Wilson's Fourteen Points Theodore Roosevelt: trust-busting and conservation

in favor of a treaty that

\‘,’V‘:r‘“hesee’ma"yf°”he settlement house movement

factory conditions and the Triangle Shirtwaist Factory disaster

1919-1920 The Russian Revolution

sparks the first Red Scare in child labor reforms

the United States. - SR
changes to the Louisiana Constitution
late The Ku Klux Klan resurges
1910s-1920s and racial violence spikes,
leading to events such as
the Chicago Riot of 1919

and the Tulsa Massacre

e What Students Need to Learn

+ U.S.imperialism in the late nineteenth century, including:
- acquisition of Hawaii and its significance
- causes and outcomes of the Spanish-American War

President Theodore Roosevelt’s foreign policy achievements, including
the Roosevelt Corollary and the Panama Canal

World War I's causes and course, including:
sinking of the Lusitania and its consequences
the United States’ initial neutrality and eventual entry into WWI
impact of new technology

nature of the war at home, including the draft, rationing, and
wartime propaganda

opposition to the war and the passage of the Espionage and
Sedition Acts

aftermath of World War |, including American isolationism and
economic changes

influenza pandemic of 1918

Great Migration, resurgence of the Ku Klux Klan in the 1920s, and growing
racial tensions and race-related violence

Russian Revolution and the first Red Scare

The most important ideas in Unit 3 are the following:

+ Beginning in the late nineteenth century, the United States became an
imperialist power.

+ The Spanish-American War allowed the United States to acquire new territories
abroad.

« The United States’ entry into World War | shifted the war in favor of the Allies and
triggered significant changes on the American home front.

INTRODUCTION 3



«  While the end of the war resulted in the Treaty of Versailles and a new League of
Nations, the United States declined to join the league and returned to a period
of isolationism.

« The Great Migration was a movement of African American people out of the
South and into cities in the West and North, resulting in a period of racial tension
and violence exacerbated by the reemergence of the Ku Klux Klan.

+  The Russian Revolution triggered the first Red Scare in the United States and
resulted in increased scrutiny and policy action against people suspected of
being communists, anarchists, or labor activists.

WHAT TeacHers NEep To Know

Each chapter of the Teacher Guide is accompanied by a brief What Teachers Need
to Know document that provides background information related to the chapter
content. The background information will summarize the chapter content and
provide some additional details or explanation. These documents are not meant
to be complete histories but rather memory refreshers to help provide context for
what students are learning. For fuller, more detailed explanations, see the list of
recommended books in this Introduction.

To find the What Teachers Need to Know documents, look for the link to download
the Bayou Bridges Online Resources at the beginning of each chapter.

Unit RESOURCES

Student Component

The Changing World Student Volume—three chapters

The Student Volume provides traditional narrative text and high-quality images that
recount important historical themes and events in U.S. history. Interspersed with the
text and images are three types of activity boxes. Think Twice boxes pose questions
for students to answer, either in writing or in oral discussion. These questions prompt
a deeper analysis of the text. Find Out the Facts boxes prompt students to conduct
research on a specified topic. Writers’ Corner boxes present students with extended
writing tasks, such as an essay, a report, or a piece of creative writing. Students can
be asked to complete any or all of these activities, either during the reading of each
chapter or in the Learning Lab time at each chapter’s conclusion. Possible responses
to the Think Twice questions are provided in the Answer Key in the Teacher Resources
section of this Teacher Guide.

Teacher Components

The Changing World Teacher Guide—three chapters. The guide includes lessons
aligned to each chapter of The Changing World Student Volume, with a daily Check
for Understanding and Additional Activities—such as vocabulary practice, primary
source analysis, literature connections, and virtual field trips—designed to reinforce
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Chapter 2 Chapter 3 Chapter 2

late 1910s-1920s

Chapter 3

The Timeline in Relation to Content in the Student Volume

The events highlighted in the Unit 3 Timeline Cards are in chronological order, but the
chapters that are referenced are not. The reason for this is that the Student Volume is
organized thematically, not chronologically. Each chapter discusses a different change
faced by the United States, either abroad or at home, that impacted its trajectory

as a nation. Many of these events occurred simultaneously, which is reflected in

the timeline.

Understanding References to Time in The Changing World Unit

As you read the text, you will become aware that in some instances general time
periods are referenced, and in other instances specific dates are cited. That is because
the text discusses both trends over time and specific events. For example, the Great
Migration occurred over a span of years between 1916 and the 1970s, while the
United States entered World War | in 1917.

Time to Talk About Time

Before you use the timeline, discuss with students the concept of time and how
it is recorded. Here are several discussion points that you might use to promote
discussion. This discussion will allow students to explore the concept of time.

1. Whatis time?

2. How do we measure time?
3. How do we record time?
4

How does nature show the passing of time? (Encourage students to think about
days, months, and seasons.)
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What is a specific date?
What is a time period?

What is the difference between a specific date and a time period?

© N o O

What is a timeline?

UsING THE TEACHER GUIDE

Pacing Guide

Reading Aloud

The Changing World unit is one of seven history and geography units in the Grade 8
Bayou Bridges Curriculum Series. A total of twenty-five days has been allocated to
The Changing World unit. We recommend that you do not exceed this number of
instructional days to ensure that you have sufficient instructional time to complete all
Grade 8 units.

At the end of this Introduction, you will find a Sample Pacing Guide that provides
guidance as to how you might select and use the various resources in this unit during
the allotted time. However, there are many options and ways that you may choose

to individualize this unit for your students, based on their interests and needs, so,

we have also provided you with a blank pacing guide that you may use to reflect the
activity choices and pacing for your class. If you plan to create a customized pacing
guide for your class, we strongly recommend that you preview this entire unit and
create your pacing guide before teaching the first chapter.

Learning Lab

Cognitive science suggests that even in the later elementary grades and into middle
school, students’ listening comprehension still surpasses their independent reading
comprehension (Sticht, 1984).

For this reason, in the Bayou Bridges Curriculum Series, reading aloud continues to be
used as an instructional approach in these grades to ensure that students fully grasp
the content presented in each chapter. Students will typically be directed to read
specific sections of each chapter quietly to themselves, while other sections will be
read aloud by the teacher or student volunteers. When you or a student reads aloud,
always prompt students to follow along. By following along in this way, students
become more focused on the text and may acquire a greater understanding of

the content.

INTRODUCTION

Each chapter of the Student Volume includes thought-provoking questions,
suggested research activities, and writing prompts. The Learning Lab is time allocated
for students to complete these tasks before the chapter is wrapped up. A note at the
end of each chapter’s Guided Reading Supports prompts the teacher to set aside time
for students to finish their assignments. You will also need to set aside time to assess
any of the work completed by students in response to the Student Volume prompts.



Turn and Talk

For more about research activities, download the Bayou Bridges Online Resource
“About Developing Student Research Skills™

https://www.coreknowledge.org/bayou-bridges-online-resources

©) Talk It Over

After the reading of each section of the chapter, whether silently or aloud, Guided
Reading Supports will prompt you to pose specific questions about what students
have just read. Rather than simply calling on a single student to respond, provide
students with opportunities to discuss the questions in pairs or in groups. Discussion
opportunities will allow students to more fully engage with the content and will bring
to life the themes or topics being discussed. This scaffolded approach—reading
manageable sections of each chapter and then discussing what has been read—is an
effective and efficient way to ensure that all students understand the content before
proceeding to the remainder of the chapter.

Some chapters include an opportunity for discussion or debate, either in the Guided
Reading Support or in the Additional Activities. These opportunities will be marked

with the debate icon shown above. Before implementing any of these discussions or
debates, you may wish to review with students the rules for respectful conversation.

For more about classroom discussions and debates, including an evaluation rubric,
download the Bayou Bridges Online Resource “About Class Discussions and Debates”;

https://www.coreknowledge.org/bayou-bridges-online-resources/

Building Reading Endurance and Comprehension

The ultimate goal for each student is to be capable of reading an entire chapter
independently with complete comprehension of the subject matter. Therefore, while
it isimportant to scaffold instruction as described above to ensure that students
understand the content, it is also important to balance this approach by providing
opportunities for students to practice reading longer and longer passages entirely on
their own.

One or more chapters in each Grade 8 Bayou Bridges unit will be designated as an
Independent Reading Lesson, in which students are asked to read an entire chapter
on their own before engaging in any discussion about the chapter. A (&) adjacent
to a lesson title will indicate that it is recommended that students read the entire
chapter independently.

During each Independent Reading Lesson, students should be asked to complete
some type of note-taking activity as they read independently to focus their attention
on key details in the chapter. They will also respond, as usual, by writing a response to
the lesson’s Check for Understanding.

It will be especially important for the teacher to review all students’ written responses
to any Independent Reading Lesson prior to the next day’s lesson to ascertain
whether all students are able to read and engage with the text independently and
still demonstrate understanding of the content.
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Picture This

If one or more students struggle to maintain comprehension when asked to read

an entire chapter independently, we recommend that during the next Independent
Reading Lesson opportunity, you pull these students into a small group. Then, while
the remainder of the class works independently, you can work with the small group
using the Guided Reading Supports that are still included in the Teacher Guide for
each lesson.

Primary Sources

During the reading of each section of the chapter, pause periodically to check student
comprehension. One quick and easy way to do this is to have students describe what
they see in their minds when reading a particular paragraph. Students who struggle
to identify images may need a bit more support.

Framing Questions

Most chapters include a Student Volume feature and Additional Activities built
around the exploration of primary sources. Primary sources are an essential part

of understanding history. They are a window to the past and provide a deeper
understanding of the human experience. Students are encouraged to explore these
sources through the structured activities provided in each chapter.

For more about primary sources, download the Bayou Bridges Online Resource
“About Teaching with Primary Sources™

https://www.coreknowledge.org/bayou-bridges-online-resources/

To facilitate student engagement with these primary sources, a Primary Source
Analysis Activity Page has been provided in the Teacher Resources for this unit. You
may also wish to explore the primary source analysis worksheets from the National
Archives, the UCI History Project, the Library of Congress, and the U.S. House of
Representatives Archives, links to which can be found in the Online Resources for
this unit.

INTRODUCTION

At the beginning of each Teacher Guide chapter, you will find a Framing Question,
also found at the beginning of each Student Volume chapter. The Framing Questions
are provided to help establish the bigger concepts and to provide a general overview
of the chapter. The Framing Questions, by chapter, are:

Chapter The Framing Question

1 How did imperialism contribute to U.S. foreign policy at the turn of the
twentieth century?

What was the impact of World War | on the United States and the world?

3 How did the aftermath of World War | shape the United States’ approach to
global and domestic challenges in the 1920s?



https://www.coreknowledge.org/bayou-bridges-online-resources/

Core Vocabulary

Activity Pages

Domain-specific vocabulary, phrases, and idioms highlighted in each chapter of the
Student Volume are listed at the beginning of each Teacher Guide chapter, in the
order in which they appear in the Student Volume. Student Volume page numbers are
also provided. The vocabulary, by chapter, are:

Chapter Core Vocabulary

1 imperialism, exploitation, tari , provisional

2 nationalism, militarism, interlocking alliances, jingoism, mobilization, dog ght,
attrition, shell shock, isolationism, draft, propaganda, paci st

3 recession, pandemic, martial law, communist, anarchist

The following Activity Pages can be found in Teacher Resources, pages 71-75.
They are to be used with the chapter specified for either Guided Reading Support,
Additional Activities, or homework. Be sure to make sufficient copies for your
students prior to conducting the guided reading or activities.

+  Chapter 1—Letter to Family (AP 1.1)

+  Chapters 1-3—Primary Source Analysis (AP 1.2)

+ Chapters 1-3—Claims and Evidence (AP 1.3)

+  Chapter 1—KWL Chart (AP 1.4)

+  Chapter 3—Domain Vocabulary: Chapters 1-3 (AP 3.1)

Additional Activities and Website Links

A link to Additional Activities may be found at the end of each chapter in this Teacher
Guide. While there are multiple suggested activities for this unit, you should choose
activities to complete based on your available instructional time and your students’
interests and needs. Many of the activities include website links, and you should
check the links prior to using them in class.

Many chapters include activities marked with a @ . This icon indicates a preferred
activity. We strongly recommend including these activities in your lesson planning.

== A SpeciaL Note Aout THE FREEDOM FRAMEWORK

10

A critical goal of the Bayou Bridges Curriculum Series, of which these materials are
a part, is to ensure that students acquire the foundational knowledge needed to
become literate citizens able to contribute to a democratic society.

We have therefore included an important feature in every U.S. history unit called
“The Freedom Framework,” readily distinguished by an icon of the American flag.
The specific knowledge, questions, and activities identified by this icon denote
opportunities to engage students and deepen their understanding of the historical
events, laws, and structure of the U.S. government.
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Books

INTRODUCTION

Fleming, Candace. The Family Romanov: Murder, Rebellion, and the Fall of Imperial
Russia. New York: Schwartz & Wade, 2014.

Haynes, Clarence A. The Legacy of Jim Crow. True History. New York: Penguin
Workshop, 2022.

Marrin, Albert. Very, Very, Very Dreadful: The Influenza Pandemic of 1918. New York:
Knopf Books for Young Readers, 2018.

Nielsen, Jennifer A. Lines of Courage. New York: Scholastic Press, 2022,

Weatherford, Carole Boston. Unspeakable: The Tulsa Race Massacre. lllustrated by Floyd
Cooper. Minneapolis: Carolrhoda Books, 2021.

Wong-Kalu, Hinaleimoana, Dean Hamer, and Joe Wilson. Kapaemabhu. Illustrated by
Daniel Sousa. New York: Kokila, 2022.
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THE CHANGING WoRLD SAmPLE PACING GUIDE

For schools using the Bayou Bridges Social Studies Curriculum

Week 1
Day 1
The Changing World

“The Spanish-American
War and Expansion”
Core Lesson

(TG & SV, Chapter 1)

Week 2
Day 6
The Changing World

@ “Theodore Roosevelt
and the Rough Riders”
(TG, Chapter 1 Additional
Activities, AP 1.3)

Week 3
Day 11
The Changing World

“Primary Source: President
Wilson's War Message
(April 2,1917)"

(TG & SV, Chapter 2, AP 1.2)
And

“Primary Source: The
Economic Consequences

of the Peace by John
Maynard Keynes (1920)”
(TG & SV, Chapter 2, AP 1.2)

12

TG—Teacher Guide; SV—Student Volume; AP—Activity Page;

NFE—Nonfiction Excerpt

Day 2 Day 3

“Primary Source:
‘Imperialism: Flag of

an Empire’ by William
Jennings Bryan (1900)”
(TG &SV, Chapter 1, AP 1.2)
and

“Primary Source: The
Roosevelt Corollary”

(TG &SV, Chapter 1, AP 1.2)

Chapter 1 Learning Lab

Day 7 Day 8

“Queen Lili‘uokalani”
(TG, Chapter 1 Additional
Activities)

Chapter 1 Assessment

Day 12 Day 13

Chapter 2 Learning Lab @“PRIMARY SOURCE

ACTIVITY: Wilson’s First
Inaugural Address”

(TG, Chapter 2 Additional
Activities, NFE 1, AP 1.2)

Day 4

@ "PRIMARY SOURCE
ACTIVITY: McKinley’s
War Message”

(TG, Chapter 1 Additional
Activities, NFE 1, AP 1.2)

Day 9

“World War I” Core Lesson
(TG & SV, Chapter 2)

Day 14

@“PRIMARY SOURCE
ACTIVITY: Wilson’s
Fourteen Points”

(TG, Chapter 2 Additional
Activities, NFE 2, AP 1.2)

Day 5

@ "PRIMARY SOURCE
ACTIVITY: Yellow
Journalism in the Spanish-
American War”

(TG, Chapter 1 Additional
Activities, AP 1.4)

Day 10

“World War I” Core Lesson
(TG & SV, Chapter 2)

Day 15

“PRIMARY SOURCE
ACTIVITY: Schenck v.
United States”

(TG, Chapter 2 Additional
Activities, AP 1.3)

THE CHANGING WORLD



Week 4
Day 16
The Changing World

“PRIMARY SOURCE
ACTIVITY: African
American Soldiers in
World War I”

(TG, Chapter 2 Additional
Activities)

Week 5
Day 21
The Changing World

“The Great Migration:
Traveling the Distance”
(TG, Chapter 3 Additional
Activities)

INTRODUCTION

Day 17

Chapter 2 Assessment

Day 22

“PRIMARY SOURCE
ACTIVITY: The Red Scare”
(TG, Chapter 3 Additional
Activities, AP 1.3)

Day 18

“Political and Social
Change in the Postwar
United States”

(TG & SV, Chapter 3)

“Domain Vocabulary:
Chapters 1-3”

(TG, Chapter 3 Additional
Activities, AP 3.1)

Day 23

Chapter 3 Assessment

Day 19

“Primary Source: Warren
G. Harding and the ‘Return
to Normalcy™

(TG &SV, Chapter 3, AP 1.2)
and

“Primary Source: ‘The

Case Against the Reds’

by Attorney General

A. Mitchell Palmer (1920)”
(TG &SV, Chapter 3, AP 1.2)

Day 24

Unit 3 Performance Task
Assessment

Day 20

Chapter 3 Learning Lab

Day 25

Unit 3 Performance Task
Assessment

13



THE CHANGING WoRLD PAcING GUIDE

's class

(A total of twenty-five days has been allocated to The Changing World unit in order to complete all
Grade 8 history and geography units in the Bayou Bridges Curriculum Series.)

Week 1
Day 1 Day 2 Day 3 Day 4 Day 5
The Changing World

Week 2
Day 6 Day 7 Day 8 Day 9 Day 10
The Changing World

Week 3
Day 11 Day 12 Day 13 Day 14 Day 15
The Changing World
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Week 4

Day 16 Day 17 Day 18 Day 19 Day 20
The Changing World

Week 5

Day 21 Day 22 Day 23 Day 24 Day 25
The Changing World

INTRODUCTION

15




CHAPTER 1

TOPIC: The Spanish-
American War and
—Xpansion

The Framing Question: How did imperialism contribute to U.S. foreign policy at the turn of the
twentieth century?

Primary Focus Objectives

v/ Analyze the historical events and factors leading to the United States’ acquisition of Hawaii during the late
nineteenth century, including motivations and consequences. (8.10.e)

v Evaluate the ideas and events that shaped the Spanish-American War, exploring both its immediate and
long-term impacts. (8.10.1)

v/ Examine the foreign policy accomplishments of Theodore Roosevelt and assess their significance in
enhancing the United States’ global influence. (8.10.0)

v/ Understand the meaning of the following domain-specific vocabulary: imperialism, exploitation, tariff,
and provisional.

What Teachers Need to Know

For background information, download the Bayou Bridges Online Resource “About The Spanish-American War
and Expansion™:

https://www.coreknowledge.org/bayou-bridges-online-resources/

Materials Needed

Activity Pages + individual student copies of Letter to Family (AP 1.1)

-

1(@) + individual student copies of Primary Source Analysis (AP 1.2)
AP1.1 + globe or world map

AP 1.2

+ individual student copies of National Archives Analyze a Cartoon worksheet (optional)

Use this link to download the Bayou Bridges Online Resources for this unit, where the specific
links to the worksheet (in English and in Spanish) may be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/
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Core Vocabulary (Student Volume page numbers listed below)

imperialism, n. the practice of gaining power as a country by taking over areas of the world (3)
Example: British imperialism led to the creation of the British Empire, which included colonies in every hemisphere,
Variations: imperialist (n.), imperialist (adj].)
exploitation, n. the act of making use of something unfairly for one’s own advantage (4)
Example: Anti-imperialists were concerned about the exploitation of local resources and labor to
enrich Americans.
Variations: exploit (v), exploitative (adj.)
tariff, n. a tax imposed on particular imported goods (5)

Example: The Treaty of Reciprocity between the United States and the Kingdom of Hawaii allowed Hawaiian
products to be sold in the United States without a tariff.
Variations: tariffs

provisional, adj. temporary (6)
Example: The United States supported the establishment of a provisional government in Hawaii.
Variations: provision (n.), provisionally @dv.)

Introduce The Changing World Student Volume 5 MIN

Distribute copies of The Changing World Student Volume. Suggest students take a few minutes to look at the
cover and flip through the Table of Contents and the images in the book. Ask students to brainstorm individual
words or simple phrases describing what they notice in the Table of Contents and various illustrations; record
this information in a list on the board or chart paper. Students will likely mention images of ships, the photo of
regally dressed Queen Lili'uokalani, and the world map featuring the United States and its territories.

Introduce “The Spanish-American War and Expansion” 5 MIN

Review what students read in Unit 2, The Changing Nation, about industrialization and urbanization. Explain that
by the end of the 1800s, the United States had become a global industrial power. In this chapter, students will
read about how the United States used that industrial power to become a global political power.

Call students’ attention to the Framing Question. Tell students to look for details about U.S. foreign policy as
they read.

Guided Reading Supports for “The Spanish-American War and Expansion” 25 m

When you or a student reads aloud, always prompt students to follow along. By following along, students may
acquire a greater understanding of the content. Remember to provide discussion opportunities.

“Expanding a Nation” and “Imperialists and Anti-Imperialists,” pages 2-4

Scaffold understanding as follows:

Invite volunteers to read the section “Expanding a Nation” on pages 2-3 aloud.

CHAPTER 1| TOPIC: THE SPANISH-AMERICAN WAR AND EXPANSION 17
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CORE VOCABULARY—Point out the vocabulary term imperialism, and explain its meaning.

SUPPORT—Explain that by the time the United States began pursuing an imperialist
agenda, it was playing “catch-up” with Europe. By the late 1800s, European nations such

as Great Britain, France, and Germany had well-established colonial empires that stretched
from Asia and Africa to the Americas. Of these, Britain had the largest empire, with colonies
on almost every continent.

Invite volunteers to read the section “Imperialists and Anti-Imperialists”
on pages 3-4 aloud.

CORE VOCABULARY—Point out the vocabulary term exploitation, and explain its meaning.
After the volunteers read the text, ask the following questions:
LITERAL—What is imperialism? (8.1, 8.10)

» Imperialism is the practice of spreading a nation’s strength and influence using
economic, political, and military power.
EVALUATIVE—What do people who oppose imperialism usually advocate for?
(8.1,8.2,8.10)

» People who oppose imperialism are called anti-imperialists. They usually advocate for
preserving nations’ independence and are against the idea of seizing control of people
living in foreign lands.

EVALUATIVE—How did imperialists respond to anti-imperialists? (8.1, 8.2, 8.10)

» The imperialists argued that if the United States did not acquire new lands, those lands
would be acquired by the British, the French, or another foreign power.

“The Alaska Purchase” and “The Acquisition of Hawaii,” pages 4-6

Scaffold understanding as follows:
Read the sidebar “The Alaska Purchase” on page 4 aloud.

SUPPORT—Explain that at the time, the purchase of Alaska was called “Seward’s Folly.”
William H. Seward was the secretary of state who pursued the transaction with Russia, and
his purchase of such a remote territory seemed a waste of U.S. resources to many. However,
after gold was found in Alaska in 1880, the purchase was no longer seen as frivolous. Alaska
joined the Union as the forty-ninth state in 1958.

Have students read the section “The Acquisition of Hawaii” on pages 5-6 independently.

CORE VOCABULARY—Point out the vocabulary terms tariff and provisional, and explain
their meanings.

Note: Kalakaua is pronounced (/kah*lah*cow*ah/), and Lili‘'uokalani is pronounced
(/lih*lee/oo*oh*kah*lah*nee/). Say each name aloud, and have students repeat it after you.

SUPPORT—Explain that the mark that looks like a backward apostrophe in written Hawaiian
words, including the name of Queen Lili‘'uokalani, is called an okina. It is a diacritical mark, or
pronunciation guide, that signals the reader to stop between vowels.
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SUPPORT—EXxplain that Lili‘uokalani was King Kalakaua'’s sister. Following the passing of
her brother, King Kalakaua, in 1891, Lili‘uokalani ascended to the throne as the queen of
the Hawaiian kingdom. Her reign commenced during a pivotal period in Hawaiian history
when the islands were grappling with increasing external pressures, including the growing
influence of American business interests and political maneuvering. She was not only the
last reigning monarch of Hawaii but also the only queen to have ever ruled the islands.

SUPPORT—Explain that Hawaii was eventually admitted as a U.S. state in 1959, the fiftieth
state added to the country.

After students read the text, ask the following questions:
LITERAL—What was the effect of the Treaty of Reciprocity? (8.1, 8.2, 8.10, 8.10.e)

» The Treaty of Reciprocity, signed in 1875, allowed Hawaiian goods to be sold in the
United States without a tariff. This immediately led to an increase in the number
of Hawaiian sugar plantations, from twenty in 1875 to sixty-three in 1880, due to
improved access to the U.S. market.

EVALUATIVE—What were the consequences of the annexation of Hawaii by the United
States? (8.1, 8.2, 8.10,8.10.e)

» The American annexation of Hawaii in 1898 had complex consequences. On one hand,
it solidified U.S. presence in the Pacific region and benefited American businesses.
On the other hand, Indigenous Hawaiian people lost their sovereignty and self-
governance, facing challenges to their cultural heritage and traditional way of life as
aresult.

“The Spanish-American War” and “About Seventy Years Too Late,” pages 6-8

Scaffold understanding as follows:
Have students read the section "The Spanish-American War” on pages 6-7 with a partner.

SUPPORT—Explain the phenomenon of “fake news” today, highlighting that “fake news”

is telling a story that is not true while making it seem like it is. Ask students to think about
the phenomenon of “fake news” and its impact on our politics, society, or culture today. Ask
them to make comparisons between “fake news” and “yellow journalism” or the “yellow
press” of the Spanish-American War era. (8.3, 8.7)

@ SUPPORT—Direct students to the map Territories Acquired After the Spanish-American War
on page 8. Ask students to estimate the absolute location of Guam (140 degrees east,
15 degrees north). Ask students what geographic characteristic describes all the territories
acquired. (They are all islands.) (8.5)

Invite a volunteer to read the sidebar “About Seventy Years Too Late” on page 7 aloud.

SUPPORT—Ask students to consider how the new information uncovered in the
investigation in the 1970s changed the historical interpretation of the explosion on the USS
Maine. What might historians have done with this information in the 1970s? (They may have
revised their understandings of the explosion, realized that Spain had not caused the explosion,
and looked for other reasons the United States went to war.) (8.6.d)
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After the volunteer reads the text, ask the following questions:
EVALUATIVE—Why did Americans support the war? (8.10, 8.10.1)

» Many Americans supported the war because they were angered by what they believed
to be an unprovoked attack on a U.S. naval ship. Others supported it because they
sympathized with Filipino and Cuban fights for independence.

@ LITERAL—In which oceans did the United States acquire territories following the Spanish-
American War? (8.4, 8.10, 8.10.1)

» The United States acquired territories in both the Atlantic and Pacific Oceans following
the Spanish-American War.

@ LITERAL—On which continent did Spain retain territory following the Spanish-American
War? (8.4, 8.10)

» Spain retained territory in Africa following the Spanish-American War.

EVALUATIVE—How did the outcome of the Spanish-American War lead to significant
changes in the United States’ newly acquired territories? (8.10, 8.10.1)

» The Spanish-American War resulted in the United States acquiring several territories,
including the Philippines, Cuba, Puerto Rico, and Guam. While Cuba eventually became
arepublic, it had to sign an agreement allowing U.S. involvement in its domestic and
foreign affairs. In the Philippines, there was resistance and conflict with the United
States before it gained independence. Puerto Rico and Guam became U.S. territories.

“Theodore Roosevelt and the Rough Riders” and “President Roosevelt’s Foreign
Policy Achievements,” pages 8-10

Scaffold understanding as follows:
Read the sidebar “Theodore Roosevelt and the Rough Riders” on page 8 aloud.

SUPPORT—Remind students that they previously read about Theodore Roosevelt in Unit 2,
The Changing Nation. Invite volunteers to share what they recall about Roosevelt’s trust-
busting and conservation efforts.

Have students read the section “President Roosevelt’s Foreign Policy Achievements” on
pages 8-10 independently.

TURN AND TALK—Point out the proverb “Speak softly and carry a big stick” in the first
paragraph of the section. Ask students to explain what the proverb means. Then have

them explain how it applies to what they already learned about Roosevelt’s trust-busting
efforts in Unit 2, The Changing Nation. (The expression “Speak softly and carry a big stick” likely
means to use diplomacy, negotiation, or other peaceful means as a first approach, but always be
prepared to use military power or force if necessary. The Great White Fleet is an example of a “big
stick.”)

@ SUPPORT—Point out the locations of Panama, Colombia, and the Panama Canal on a globe
or world map.
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After students read the text, ask the following questions:

EVALUATIVE—Why did President Roosevelt order the Great White Fleet to set sail around
the world? (8.10.0)

» He wanted to demonstrate that the United States had a powerful navy.

LITERAL—What was the purpose of the Panama Canal? (8.10, 8.10.9)

» It shortened ships’ journeys from the East Coast to the West Coast of the United States
by thousands of miles.

“The Roosevelt Corollary,” pages 10-11

Scaffold understanding as follows:
Have students read the section on pages 10-11 independently.

@ SUPPORT—Review the Monroe Doctrine, explaining that it stated that European powers
should refrain from establishing new colonies in the Americas. It also cautioned against
European interference in the affairs of independent nations in the Americas, signifying
America’s commitment to safeguarding their sovereignty. While it didn’t lead to immediate
changes, the doctrine set a foundational precedent for future U.S. involvement in Latin
America and its unigue role in the Western Hemisphere. Show students the Western
Hemisphere on a globe or world map.

Note: The cartoon on page 10 contains offensive stereotyped images that may upset or
anger some students. Use of such stereotypes was commonplace at this time in history and,
while discouraged, sometimes still occurs today.

SUPPORT—Call attention to the cartoon on page 10, and ask students to examine it. Tell
students that the word constable is a synonym for police officer, and diplomacy means the act
of managing relations between countries or people. Ask: What is happening in this cartoon?
(President Roosevelt is shown as a police officer to the world.) What is President Roosevelt holding
in his hand? Why? (President Roosevelt is holding a big stick with the words “The New Diplomacy”
because his motto was “Speak softly and carry a big stick.”) What does the cartoon suggest
about the rest of the world’s people? (They are very small compared to Roosevelt, and they seem
to be asking him for help.) What claim is the artist of this cartoon making? (The artist is claiming
that Roosevelt is justified in acting as the police officer of the world because the other countries
need help.) You may wish to have students complete a National Archives Analyze a Cartoon
worksheet about the image. (8.1,8.2,8.6,8.6.a,8.6.b,8.10.9)

After students read the text, ask the following questions:
LITERAL—What was the Roosevelt Corollary? (8.10.9)

» The Roosevelt Corollary was a statement made by President Theodore Roosevelt in
1904. It said that the United States could step in and get involved in the countries of
the Caribbean, Central America, and South America.

EVALUATIVE—How did the Roosevelt Corollary relate to the Monroe Doctrine? (8.2, 8.10.g)

» It's called a “corollary” because it was added on to something called the Monroe Doctrine
from 1823. The Monroe Doctrine said that the United States wouldn't let European
countries expand into the Western Hemisphere. The Roosevelt Corollary was like an extra
rule that said the United States would also keep an eye on things in its own neighborhood.
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“Dollar Diplomacy” and “Chasing Pancho Villa,” page 11

Scaffold understanding as follows:
Invite a volunteer read the sidebar “Dollar Diplomacy” on page 11 aloud.

TALK IT OVER: President Theodore Roosevelt believed in military diplomacy. President Taft
believed in dollar diplomacy. Conduct a class discussion or debate around the following
question: Which type of diplomacy is more effective? Support your answer with evidence
from your study of U.S. history so far.

Read the sidebar “Chasing Pancho Villa” on page 11 aloud.

SUPPORT—Pancho Villa’s 1916 raid on Columbus, New Mexico, was a strategic act driven
by his opposition to the U.S.-supported Mexican president Venustiano Carranza. Feeling
betrayed by the U.S. recognition of Carranza’s government, Villa sought to provoke a
conflict between the United States and Mexico, aiming to destabilize Carranza’s regime.
The United States reacted to Villa’s raid by sending an army led by General John J. Pershing
into Mexico. This action was a prime example of how the United States often used military
force in Latin America to influence political situations. Although this mission, which used
modern methods such as airplanes, did not catch Villa, it greatly affected the relationship
between the United States and Mexico and demonstrated the advancement of U.S. military
technology.

After reading the text, ask the following questions:

LITERAL—What was President Taft’s Dollar Diplomacy program designed to do?
(8.10, 8.10.9)

» President Taft's Dollar Diplomacy program was designed to expand American trade in
the Americas, the Caribbean, and the Far East. He wanted to use investment in these
regions to help stabilize them instead of using military force.

EVALUATIVE—Was it effective for the United States to use military action in response to
Pancho Villa's raid? (8.1, 8.10, 8.10.9)

» It wasn't completely effective because the U.S. military didn’t catch Pancho Villa.
However, it showed that the United States was willing to defend its borders and use
advanced technology, like airplanes, in military operations. Plus, it led to diplomatic
efforts that prevented a war with Mexico.

Primary Source Feature: “‘Imperialism: Flag of an Empire’ by William Jennings
Bryan (1900),” page 12

Scaffold understanding as follows:
Direct students to the Primary Source Feature on page 12.

Introduce the source by reminding students that not everyone in the United States favored
U.S. imperialism. One of its opponents was William Jennings Bryan, who students read about

in Unit 2, The Changing Nation. Students should recall that Bryan was a leader of the Free Silver
Movement who became known for his “Cross of Gold” speech. Explain that in this excerpt, Bryan
uses his oratorical skills to argue against U.S. imperialism.
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Invite volunteers to read the source aloud.

SUPPORT—After the United States took control of the Philippines following the Spanish-
American War, Filipino revolutionaries, led by Emilio Aguinaldo, fiercely resisted American
rule in the Philippine-American War of 1899-1902. Despite facing a well-equipped American
military, the Filipinos employed guerrilla tactics and leveraged their local knowledge,
demonstrating resilience and a strong desire for independence. Although the United States
eventually subdued the resistance, the fight for freedom continued. Persistent advocacy led
to the Tydings-McDuffie Act in 1934, which promised independence after a transition period.
The Philippines finally achieved sovereignty on July 4, 1946, ending American colonial rule.
(8.1,8.2,8.10, 8.10.1)

Activity Page Distribute Primary Source Analysis (AP 1.2), and have students complete the Activity Page
"’ with a partner.
E

AP 12 After students have completed the Activity Page, ask the following questions:

LITERAL—What is William Jennings Bryan’s argument against imperialism in the
Philippines? (8.1, 8.2, 8.6,8.6.a,8.6.b, 8.10, 8.10.1)

» William Jennings Bryan argues that imperialism in the Philippines goes against the
principle of self-government. He believes that controlling the Philippines by force
weakens the idea of liberty and self-government in the United States too. He also
mentions that the safety of the nation lies in the spirit of liberty for all, not in military
power, and warns against confusing imperialism with expansion.

EVALUATIVE— What is the difference between imperialism and expansion?
(8.1,8.2,8.10, 8.10.f)

» Bryan says imperialism is taking over places by force, while expansion is adding new
places where people want to join the United States.

Primary Source Feature: “The Roosevelt Corollary,” page 13

Scaffold understanding as follows:
Direct students to the Primary Source Feature on page 13.

Introduce the source by reviewing what students read about the Roosevelt Corollary.
Explain that this excerpt comes from the speech in which Roosevelt announced his new policy.

Read the source aloud while students follow along.
SUPPORT—Explain the meanings of the following terms as they are encountered in the text:

« flagrant, adj. extremely noticeable due to being bad or offensive

« impotence, n. the state of being powerless or lacking the ability to perform effectively
« cordial, adj. warm, friendly, and sincere in a polite and pleasant way

« detriment, n. damage, harm, or loss caused by something

« circumscribe, v. to restrict or limit within certain boundaries

SUPPORT—During the late nineteenth and early twentieth centuries, the United States was
actively involved in several key regions. In Cuba, the United States intervened in the Spanish-
American War, leading to Cuba’s independence while maintaining American influence.
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In Venezuela, American oil interests prompted intervention to protect American investments
and maintain stability. The United States played a pivotal role in Panama'’s independence
from Colombia to secure control of the Panama Canal Zone, a vital waterway. In China, the
United States advocated the Open Door policy to ensure equal trading rights, which would
ostensibly preserve China’s independence amid growing foreign imperialism. In reality,

it indirectly led to the division of China among various foreign powers, undermining true
Chinese sovereignty.

TURN AND TALK—Ask students to work with a partner to list in their own words the terms
under which the United States would intervene as a police power, according to Roosevelt.

Activity Page Distribute Primary Source Analysis (AP 1.2), and have students complete the Activity Page

(g’ with a partner.

AP 12 After students have completed the Activity Page, ask the following questions:

LITERAL—What did President Theodore Roosevelt explain in his annual message to
Congress in 1904? (8.6, 8.6.a, 8.6.b, 8.10.9)

» President Roosevelt explained his corollary, or addition, to the Monroe Doctrine in
his annual message to Congress in 1904. He discussed the United States’ stance on its
relations with other nations in the Western Hemisphere.

LITERAL—According to President Roosevelt, what were the conditions under which the
United States might intervene in the affairs of other countries in the Western Hemisphere?
(8.6,8.6.a,8.6.b,8.10.9)

» President Roosevelt mentioned that the United States might intervene in cases of
chronic wrongdoing or impotence in other countries if it became evident that these
issues had violated the rights of the United States or had invited foreign aggression.

EVALUATIVE—Why did President Roosevelt believe it was important for the United States
to assert its power in the Western Hemisphere's affairs? (8.6, 8.6.a, 8.6.b, 8.10.9)

» President Roosevelt believed it was important for the United States to promote
stability, order, and prosperity in neighboring countries while protecting its own
interests. He thought that this approach would benefit not only the United States but
also humanity at large.

LEARNING LAB—Before concluding the chapter, allow students adequate time to complete
their Student Volume Think Twice questions, Find Out the Facts research prompts, and
writing assignments. You may also wish to schedule time for students to discuss or present
their work, as well as create a writing assignment portfolio.

Timeline Card Slide Deck

24

«  Show students the Chapter 1 Timeline Cards. Read and discuss the captions, making
particular note of any dates.

« Invite students to note any comparisons with events previously studied or any examples of
change or continuity that they notice. (8.1)

+ Review and discuss the Framing Question: “How did imperialism contribute to U.S. foreign
policy at the turn of the twentieth century?”
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0 CHECK FOR UNDERSTANDING 10 min

Ask students to:

«  Write a short answer to the Framing Question: “How did imperialism contribute to U.S. foreign policy at the
turn of the twentieth century?”

» Key points students should cite include: imperialism involves spreading a nation’s influence through
economic, political, and military power; economic interests, such as sugar plantations and trade,
played a significant role in U.S. imperialism in Hawaii; the United States acquired territories like the
Philippines, Cuba, Puerto Rico, and Guam as a result as the Spanish-American War; President Roosevelt
believed in “big stick” diplomacy, in which a powerful military could support diplomatic measures;
Roosevelt’s intervention in countries like Panama was designed to protect American interests and
promote stability; Roosevelt's Corollary added to the Monroe Doctrine, allowing the United States
to intervene in the affairs of countries in the Western Hemisphere; President Taft’s Dollar Diplomacy
focused on expanding American influence through economic investments rather than military
intervention; the pursuit of Pancho Villa by the U.S. military into Mexico under President Wilson
demonstrated the United States’ willingness to use military force to protect its borders and interests
and highlighted the complexities of U.S. foreign policy in dealing with neighboring countries.

+  Choose two of the Core Vocabulary terms (imperialism, exploitation, tariff, or provisional), and write a
sentence using the terms.

To wrap up the lesson, ask several students to share their responses.

Activity Page Note: Distribute copies of Letter to Family (AP 1.1) for students to take home.

©

AP 1.1

Additional Activities

Download the Bayou Bridges Online Resources for this unit, where the Additional Activities for this chapter may
be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/
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CHAPTER 2

TOPIC: World War |

The Framing Question: What was the impact of World War | on the United States and the world?

Primary Focus Objectives

v Analyze the key factors that contributed to the outbreak of World War I. (8.11, 8.11.a)

v/ Summarize the initial U.S. policy of neutrality and isolationism during the early years of World War |, and
explain what prompted American entry into the war. (8.11.b, 8.11.c)

v/ Examine the course and consequences of the war, including both its international and domestic impacts.
(8.11.d, 8.11.e, 8.11.f, 8.11.g, 8.11.h)

v/ Understand the meaning of the following domain-specific vocabulary: nationalism, militarism, interlocking
alliances, jingoism, mobilization, dogfight, attrition, shell shock, isolationism, draft, propaganda, and pacifist.

What Teachers Need to Know

For background information, download the Bayou Bridges Online Resource “About World War I

https://www.coreknowledge.org/bayou-bridges-online-resources/

Materials Needed

Activity Page + individual student copies of Primary Source Analysis (AP 1.2)

-
1(%) + image from the Internet of No Man’s Land
AP1.2 + video from the Internet of George M. Cohan singing “Over There”

« graph from the Internet of World War | deaths
« maps from the Internet of Europe in 1914 and 1921

Use this link to download the Bayou Bridges Online Resources for this unit, where the specific
links to the maps, image, graph, and video may be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/

Core Vocabulary (Student Volume page numbers listed below)

nationalism, n. belief in the superiority of one’s nation (15)
Example: The increase of aggressive nationalism was one of the causes of World War |.
Variations: nationalist (n.), nationalistic (adj.), nationalistically (@dv.)

militarism, n. the building up of a strong military (15)

Example: Militarism, characterized by the buildup of armies and navies in European countries, heightened
tensions prior to the outbreak of World War I.
Variations: militaristic (adj.), militaristically (adv.)
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“interlocking alliances” (phrase) a system in which countries agree to help each other when one of them is
attacked (15)

Example: The interlocking alliances among European powers created a complex web of commitments and
obligations in which an attack on one nation could quickly draw several others into a global conflict.
jingoism, n. extreme nationalism marked by aggressive foreign policy (15)
Example: The politician’s speech was filled with jingoism, emphasizing aggressive nationalism and the need for
a strong military presence overseas.
Variations: jingoistic (adj), jingoistically @@dv.)
mobilization, n. the process of preparing to fight a war or take other collective action (17)
Example: Mobilization for World War | included the organization and transfer of millions of soldiers, as well as
allocation of vast resources to support the war effort on both the Western and Eastern Fronts.
Variations: mobilize (v.), mobilized (adj.)
dogfight, n. a close combat between military airplanes (19)
Example: The skies over Europe witnessed intense dogfights between rival fighter planes as pilots engaged in
aerial combat to gain control of the airspace.
Variations: dogfights
attrition, n. the act of wearing down by inflicting continuous losses (20)
Example: World War | was characterized by a brutal and prolonged war of attrition.
shell shock, n. a condition caused by the intense stress of participating in warfare, known today as post-
traumatic stress disorder or PTSD (20)
Example: Many soldiers who endured the horrors of trench warfare during World War | experienced shell shock,
a psychological condition caused by the trauma of constant artillery bombardments.
Variations: shell-shocked (adj)
isolationism, n. an approach to foreign policy displaying a reluctance to enter international affairs (21)
Example: Despite the mounting tensions in Europe during World War |, the United States maintained a policy of
isolationism and avoided direct military involvement until 1917.
Variations: isolationist (n.), isolationist (ad|j.)
draft, n. a system that requires individuals to serve in the military (22)

Example: The draft was implemented in the United States to ensure an adequate supply of troops for the
war effort.

Variations: drafts, draftee (n.), draft (v

propaganda, n. information spread to encourage belief in a certain person or idea (23)
Example: Both sides used propaganda to shape public opinion and boost support for their respective causes.
Variations: propagandize (v.), propagandist (n.)

pacifist, n. a person who opposes war and violence as a way to resolve conflict (25)

Example: Many pacifists protested the war, advocating for peaceful solutions and opposing military action.
Variations: pacifists, pacifism (n.), pacifist (adj.)
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Introduce “World War |” 5 MIN

Review information from Chapter 1 about the United States becoming an imperial power, particularly its
acquisition of Hawaii and involvement in the Spanish-American War, as this historical context will help students
better understand the events and consequences of World War |. Occurring more than fifteen years after the
Spanish-American War, this larger and more complicated conflict looked different from any war that had ever
been fought before. And it all started with an assassination.

Tell students the following story:

Franz Ferdinand was heir to the throne of Austria-Hungary. When he married, he chose to marry for love, which

was unusual for a royal family. The emperor of Austria-Hungary opposed the marriage because Ferdinand’s bride,
Sophie, did not come from a royal family. For their entire marriage, Sophie was the subject of small insults by
Ferdinand’s family, such as not being allowed to sit near her husband at formal banquets. In 1914, Ferdinand agreed
to make a state visit to the recently annexed region of Boshia-Herzegovina. He invited his wife to go with him asa
sort of “working vacation,” a chance for her to escape from his family for a little while. The two traveled to the city of
Sarajevo (/sah*rah*yay*voh/), where Ferdinand inspected troops and observed military exercises and Sophie visited
schools and orphanages. On the last day of their visit, the couple traveled in an open car in a motorcade to city hall.
Mingled in with the crowd that lined the streets to view the motorcade were members of a Bosnian revolutionary
group who were planning to assassinate the archduke. The assassins were spread out along the motorcade route,
each with a bomb to throw if they had the opportunity. One of the assassins threw his bomb at Ferdinand’s car

but missed. Several bystanders were injured. The rest of assassins, having the heard the explosion, fled the scene.
Ferdinand and Sophie proceeded to city hall and then insisted on visiting the injured bystanders in the hospital.
However, their driver made a wrong turn, and the couple found themselves in an alley facing one of the escaped
assassins, Gavrilo Princip. Princip pulled out his gun and shot the couple. They died within minutes. Later, Princip said
he was glad he killed Ferdinand but regretted killing Sophie. She had not been his target. Princip died in prison four
years later, at the age of twenty-three. Itis unlikely that Princip knew his actions would lead to a world war.

Call students’ attention to the Framing Question. Tell students to look for details about the effects and
consequences of World War | as they read.

Guided Reading Supports for “World War 1” 30 mIN

When you or a student reads aloud, always prompt students to follow along. By following along, students may
acquire a greater understanding of the content. Remember to provide discussion opportunities.

“A Global Conflict,” pages 14-15

Scaffold understanding as follows:
Invite volunteers to read the section on pages 14-15 aloud.

@ SUPPORT—Direct students to the map on page 16, and have them locate Sarajevo, the
location of the archduke’s assassination. (8.4)

After the volunteers read the text, ask the following questions:
LITERAL—What event in Sarajevo triggered the chain reaction that led to World War 1? (8.11.a)

» The assassination of Archduke Franz Ferdinand and his wife, Sophie, Duchess of
Hohenberg, triggered the chain reaction that led to World War I.
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EVALUATIVE—Why is World War | considered significant in history? (8.11)

» It's significant because it was the deadliest war up to that time, with around twenty
million people, including soldiers and civilians, losing their lives.

“Causes of World War |,” pages 15-17

Scaffold understanding as follows:
Read the section on pages 15-17 aloud.

CORE VOCABULARY—Point out the vocabulary terms nationalism, militarism, interlocking
alliances, and jingoism, and explain their meanings.

SUPPORT—Tell students that there is an acronym to help them remember the causes of
World War . The acronym is MANIA, which stands for militarism, alliances, nationalism,
imperialism, and assassination. Consider copying the following for students to see on the
board or chart paper:

«  Militarism

+ Alliances

+ Nationalism

¢« Imperialism

¢+ Assassination

@ SUPPORT—Direct students to the map of interlocking alliances in 1914 on page 16.
According to this map, what body of water is adjacent to Austria-Hungary? (the Adriatic Sea)
Which alliance included the northernmost countries in Europe and Asia? (Allied Powers)
Which alliance had more direct access to the Atlantic Ocean? (Allied Powers) (8.5)

After reading the text, ask the following questions:

@ LITERAL—What are some countries that remained neutral at the beginning of World War |,
based on the map of interlocking alliances? (8.4)

» Countries that remained neutral included Norway, Sweden, and Spain.

@ LITERAL—Which countries were part of the Central Powers, based on the map? (8.4, 8.11)

» The Central Powers in 1914 included Germany, Austria-Hungary, Bulgaria, and present-
day Turkey (then the Ottoman Empire).

LITERAL—What were the major long-term causes of World War I? (8.11, 8.11.a)

» The major long-term causes of World War | were nationalism, militarism, imperialism,
and interlocking alliances.

EVALUATIVE—WHhy do you think aggressive nationalism was considered a contributing
cause of World War 1? (8.7.a,8.11, 8.11.a)

» Answers may vary, but students could explain that aggressive nationalism can lead
to conflicts between nations as they compete for their own self-interests, potentially
leading to war.
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EVALUATIVE—Why is World War | often referred to as the war that created the “lost
generation™? (8.11)

» World War | is called the war of the “lost generation” because it led to a generation of
young soldiers and others who were “lost” in different ways. Many were killed, and
others who survived suffered physical and emotional trauma. The war left survivors
feeling depressed, with no clear sense of direction.

“United States’ Neutrality at the Beginning of World War |,” pages 20-21

Scaffold understanding as follows:
Read the section on pages 20-21 aloud.
CORE VOCABULARY—Point out the vocabulary term isolationism, and explain its meaning.

SUPPORT—Point out the word neutrality in the section title. Explain that the word neutrality
refers to a state of not taking sides in a conflict or disagreement and remaining impartial or
uninvolved in the disputes or wars of other nations.

SUPPORT—Tell students that George Washington’s advice to America in his farewell address
was to avoid foreign entanglements, and explain that isolationism was a continuance of

that advice. Students in the Bayou Bridges program may recall reading about and from
Washington’s farewell address in Grade 7.

After reading the text, ask the following questions:

EVALUATIVE—Why did many Americans support isolationism at the start of World War 1?
(8.11.b)

» They believed that the war in Europe was far away and that the United States had no
reason to become involved in a European conflict. They wanted to stay out of the war.

EVALUATIVE—What did President Woodrow Wilson mean when he declared that
Americans should remain “impartial in thought as well as in action” at the beginning of
World War 1? (8.11.b)

» President Wilson meant that Americans should not take sides or show favoritism in
their thoughts and actions regarding the war in Europe. They should stay neutral and
not get involved in the conflict.

“The Sinking of the Lusitania,” pages 21-22

Scaffold understanding as follows:
Invite volunteers to read the section on pages 21-22 aloud.

SUPPORT—The sinking of the Lusitania was not a surprise. The Germans had taken out ads
in American newspapers warning Americans that Europe was at war and German forces
were sinking ships that were headed for British waters. One reason Germany was doing
this was because the United States was sending supplies to Britain on passenger ships like
the Lusitania.
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SUPPORT—When Germany stopped its unrestricted submarine warfare, that did not mean
it stopped attacking ships with its submarines. It just meant that Germany would give
warnings before attacking.

After the volunteers read the text, ask the following questions:

EVALUATIVE—What event led to President Wilson’s outrage and the United States’ demand
for an apology from Germany in 1915? (8.11.c)

» President Wilson’s outrage and the United States’ demand for an apology from
Germany were triggered by the sinking of the British ocean liner Lusitania by a German
submarine in May 1915, which resulted in the deaths of 128 Americans among the 1,198
passengers who died.

LITERAL—What was the significance of the Zimmermann Telegram? (8.11.c)

» The Zimmermann Telegram called upon Mexico to form an alliance with Germany and
promised to help Mexico regain territories lost in the Mexican-American War if it sided
with Germany. This telegram played a significant role in President Wilson’s decision
to ask Congress to declare war on Germany in 1917, as the war ceased to be a purely
European conflict when Germany attempted to involve Mexico.

“The War at Home,” pages 22-25

Scaffold understanding as follows:
Have students read the section on pages 22-25 with a partner.

CORE VOCABULARY—Point out the vocabulary terms draft and propaganda, and explain
their meanings.

% SUPPORT—Uncle Sam, an enduring American symbol, traces its origins to Samuel Wilson,
a meatpacker from Troy, New York, who supplied barrels of beef to the U.S. Army during
the War of 1812, stamped with “U.S.” Soldiers playfully named this stamp “Uncle Sam.”
Over time, Uncle Sam evolved into a symbol representing the United States as a whole,
symbolizing patriotic duty and citizenship. The famous “I Want You” recruitment poster
during World War |, created by James Montgomery Flagg, solidified Uncle Sam’s iconic
status, with the image used in various forms of patriotic art and media.

@ SUPPORT—Show the video of George M. Cohan singing “Over There.” Ask students why the
words in the song “Over There” may have inspired and rallied the American people of the
time period. (The words “beware,” “prepare,” and “say a prayer” all support the conclusion that
the “Yanks” are going to have a big influence “over there.”) (8.6, 8.6.a)

SUPPORT— During World War I, women contributed significantly to the war effort,
stepping into roles traditionally held by men due to the large number of male soldiers at
the front. They worked in factories, manufacturing munitions and war supplies that were
crucial for maintaining the military’s equipment needs. Women also took over agricultural
tasks to ensure steady food production. Many served as nurses, providing vital medical
care on the front lines and in military hospitals, and others joined military auxiliary forces
like the Women’s Army Auxiliary Corps (WAAC) and the U.S. Navy’s Yeoman (F) program,
handling clerical and administrative work. Additionally, women were instrumental in war-
related fundraising, volunteering with organizations like the Red Cross and aiding in food
conservation and the promotion of war bonds. This involvement marked a shift in societal
perceptions of women’s roles and capabilities.
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SUPPORT— African Americans played a significant role in World War |, contributing both on
the home front and in military service. Approximately 350,000 African Americans served in
the U.S. Army, with many assigned to labor and stevedore battalions, undertaking essential
support roles such as constructing roads, bridges, and trenches. On the home front, the war
effort led to the Great Migration, as many African Americans moved from the South to the
North to fill jobs vacated by soldiers who went to war. They worked in factories producing
munitions and war supplies, in shipyards, and in other industries crucial to the war effort.

After students read the text, ask the following questions:
LITERAL—How was the draft put into action during World War I? (8.11.d)

» The draft required young men to register with the government, and some were drafted
into the armed forces to build a large army for the war effort.

LITERAL—How did the Committee on Public Information (CPI) use propaganda to build
support for the war? (8.11.e)

» The CPIl used short speeches, posters, movies, and pamphlets to spread information
that encouraged belief in the war effort and patriotism.

LITERAL—Who was the “Uncle Sam Wants You to Join the Army” poster meant to appeal
to? (8.11.¢e)

» The poster was meant to appeal to young men who could help support the war effort
by joining the army.

EVALUATIVE—How did people on the home front help the war effort during World War 1?
(8.11.d)

» Many people helped America’s war effort through their choices on the home front.
Many people, including women, worked in wartime industries. People also bought
Liberty bonds and planted victory gardens. These efforts helped support the war.

“Opposition to War” and “The Espionage Act,” pages 25-26

Scaffold understanding as follows:

Have students read the section “Opposition to War” on pages 25-26 independently.
CORE VOCABULARY—Point out the vocabulary term pacifist, and explain its meaning.

Read the sidebar “The Espionage Act” on page 26 aloud.

SUPPORT—Explain to students that espionage means spying, and sedition is the act of
encouraging resistance or rebellion against the government.

SUPPORT—The Supreme Court case Schenck v. United States (1919) initially upheld the
Espionage Act’s restrictions on free speech, setting a precedent with the “clear and present
danger” test. However, this ruling was later overturned. The shift began with the case

of Brandenburg v. Ohio in 1969, where the Supreme Court established a more protective
standard for speech, the “imminent lawless action” test. This new standard ruled that
speech could only be restricted if it was directed to inciting or producing imminent lawless
action and was likely to incite or produce such action. This change significantly narrowed
the scope of what types of speech could be legally restricted, thus overturning the broader
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implications of the Schenck decision and reinforcing stronger protections for free speech
under the First Amendment.

After reading the text, ask the following questions:
LITERAL—WAhat is a conscientious objector? (8.11.e)

» A conscientious objector is someone who doesn’t want to fight in wars because of
strong beliefs against violence.

EVALUATIVE—How did the Espionage Act and Sedition Act affect people’s freedom of
speech during World War 1? (8.11.e)

» The Espionage Act and Sedition Act limited what people could say or write during
World War I. These laws made it illegal to discourage people from joining the
military or say things against the government or the military. They also allowed the
government to censor mail that had anti-war messages. These laws aimed to control
speech that could harm the war effort.

EVALUATIVE—What was the impact of the Schenck v. United States Supreme Court case on
free speech during wartime? (8.11.e)

» The Schenck v. United States Supreme Court case had a big effect on free speech during
wars. The court ruled that the government could limit certain kinds of speech during
wartime if the speech posed a clear and immediate threat. This decision allowed the
government to restrict what people could say or write when it could harm national
security during wartime.

“The Tide Turns,” pages 26-27

Scaffold understanding as follows:
Have students read the section on pages 26-27 with a partner.

SUPPORT—Explain that General John J. Pershing earned the nickname “Black Jack” during
his time as an instructor at the United States Military Academy at West Point. He was known
for his strict discipline and adherence to military regulations. One of the disciplinary tools he
used was a large, black, and somewhat imposing horse that he rode while overseeing cadet
drills. Cadets at West Point began calling him “Black Jack” in reference to both his horse and
his no-nonsense approach to military training. The nickname stuck with him throughout his
military career.

SUPPORT—Explain to students that a stalemate is a situation in which neither side in a
conflict or game is able to gain an advantage or make progress, resulting in a deadlock
or standstill.

@ SUPPORT—Direct students to the map Central Powers and Allies in World War |, 1917 on
page 27. Have students compare this map to the map of alliances at the beginning of the
chapter. Ask them what they notice about the differences between the two maps. (The
scale of the 1917 map is global, not just Europe and part of Asia.) What line of latitude crosses
the middle of the Central Powers country that is farthest south? (Tropic of Cancer, 23 degrees
south latitude) (8.5)

SUPPORT—Display the graph of World War | deaths. Explain that Entente is another term for
the Allies. Ask students to discuss the following questions: (8.4)
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«  Which group represented had the highest percentage of deaths? (Entente military)
The lowest percentage of deaths? (Entente civilians)

+ How would you describe the relationship between Central Powers military deaths and
Central Powers civilian deaths? (They were equal percentages.)

*  Why might the Entente have suffered fewer civilian casualties than military casualties?
(The United States did not really suffer civilian casualties because the fighting occurred in
other parts of the world. This may have led to a higher percentage of military deaths than
civilian.)
After students read the text, ask the following questions:
LITERAL—Who led Americans in the American Expeditionary Force? (8.11.d)

» General “Black Jack” Pershing led Americans in the American Expeditionary Force.

EVALUATIVE—How did the arrival of American troops in Europe impact the course of the
war? (8.11.1)

» The arrival of American troops in Europe had a significant impact on the course of the
war. It helped break the stalemate in western Europe and turned the tide of the war in
favor of the Allies.

“World War | Ends,” pages 27-29

Scaffold understanding as follows:
Have students read the section on pages 27-29 independently.

SUPPORT—Explain that November 11 is celebrated in the United States as Veterans Day;,
dedicated to honoring the nation’s veterans. In contrast, many other countries, including
those involved in World War |, observe November 11 as Remembrance Day. This international
commemorative day was originally called Armistice Day. In Europe, this name is still used.

In 1954 the U.S. changed the name to Veteran's Day to include those involved in World War

Il and to pay tribute to the military in general. Remembrance Day is a solemn occasion to

pay tribute to the soldiers who lost their lives in World War | and other conflicts. This date
holds significance because it marks the armistice that ended World War | in 1918. Both
holidays share a common historical connection to World War | and serve as reminders of the
importance of peace and the sacrifices made by military personnel during times of war.

SUPPORT—Explain that the Treaty of Versailles was only one of five treaties that ended
World War |. Versailles dictated the peace terms regarding Germany. The Treaty of Saint-
Germain dictated the peace terms for Austria. The Treaty of Trianon dictated the peace
terms for Hungary. (Austria and Hungary had been united as Austria-Hungary at the start of
the war but had become separate countries by war’s end.) The Treaty of Neuilly dictated the
peace terms for Bulgaria, and the Treaty of Sévres established peace terms for Turkey. Sévres
was later renegotiated and replaced by the Treaty of Lausanne.

SUPPORT—Czechoslovakia, which existed in the past, is now two separate countries:
Czechia (or the Czech Republic) and Slovakia.

@ SUPPORT—Display the side-by-side maps of Europe in 1914 and in 1921, following the
peace treaties. Ask students to compare and contrast the two maps. (8.4)
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After students read the text, ask the following questions:
LITERAL—What is an armistice, and what is Armistice Day? (8.1, 8.2, 8.11.9)

» An armistice is an agreement between warring countries to stop fighting. Armistice
Day refers to November 11, 1918, the day that the fighting of World War | ended. It is
now called Veterans Day in the United States.

LITERAL—What was the primary goal of President Wilson’s Fourteen Points? (8.11.9)

» Wilson’s goal was to make the world more stable, democratic, and open to trade
instead of punishing Germany.

EVALUATIVE—Why did the Treaty of Versailles have such strict terms and punishments for
Germany? (8.11.9)

» The Treaty of Versailles imposed strict terms and punishments on Germany because
some Allied leaders wanted to punish Germany for its role in the war. They believed
that these measures would prevent Germany from starting another war. However, the
harsh conditions weakened Germany’s economy and led to resentment, contributing
to future conflicts.

Primary Source Feature: “President Wilson’s War Message (April 2, 1917),” page 30

Scaffold understanding as follows:
Direct students to the Primary Source Feature on page 30.

Introduce the source by reviewing the events that led the United States to enter World War I,
such as the sinking of the Lusitania and the Zimmermann telegram.

Invite volunteers to read the source aloud.
SUPPORT—Explain the meanings of the following terms as they are encountered in the text:

« commerce, n. the act of buying and selling goods, especially on a large scale, as in
between countries to support trade

+ suffice, v. to be enough or adequate without being excessive
+ Iimpracticable, adj. not capable of being put into practice or carried out effectively
« Dbelligerents, n. parties or nations engaged in a conflict, especially a war

« submission, n. the act of yielding or surrendering to a superior force or authority;
compliance

+ pretense, n. afalse appearance or claim, especially with the intention to hide
true motives

Activity Page Distribute Primary Source Analysis (AP 1.2), and have students complete the Activity Page

- -
independently.
1(5) p y
AP 12 After students have completed the Activity Page, ask the following questions:

LITERAL—What is President Wilson describing in this excerpt regarding Germany'’s actions
inthe war? (8.6, 8.6.a, 8.11.c)

» President Wilson is describing the German submarine warfare against commerce,
which he considers a threat to all nations.
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EVALUATIVE—Why does President Wilson believe that armed neutrality is impracticable?
(8.6, 8.6.a, 8.6.b, 8.11.c)

» President Wilson believes that armed neutrality is impracticable because it is likely to
lead the United States into the war without the rights or effectiveness of belligerents,
potentially making the situation worse.

EVALUATIVE—Was President Wilson correct in claiming that the United States had “no
selfish ends to serve” in entering the war? Support your answer with details from the
chapter. (8.6,8.6.a,8.6.b,8.11.c)

» Answers may vary. Some students may argue that the United States had genuine
intentions to promote peace and democracy, while others may point out economic
or strategic interests that could be interpreted as selfish. Supporting details should be
based on information from the chapter.

INFERENTIAL—In President Wilson’s war message, he states, “The world must be made
safe for democracy. Its peace must be planted upon the tested foundations of political
liberty.” What do you think Wilson believed was required for achieving peace? (8.6, 8.6.a,
8.6.b,8.11.c)

» Answers may vary. Some students may say that from this, it can be inferred that Wilson
believed achieving peace required the spread of democratic values and freedom
(liberty) across the world.

Primary Source Feature: “The Economic Consequences of the Peace by John
Maynard Keynes (1920),” page 31

Scaffold understanding as follows:

6 Background for Teachers: John Maynard Keynes, a notable British economist, was a delegate
at the 1919 Versailles Conference, representing the British Treasury. He later expressed significant
criticism of the Treaty of Versailles, especially in his book The Economic Consequences of the Peace,
where he argued that the severe reparations and punitive measures imposed on Germany would
lead to economic instability and lay the groundwork for future conflicts.

The Versailles Conference, pivotal in setting the post-World War | peace terms, was dominated

by the “Big Four”: President Woodrow Wilson of the United States, Prime Minister David Lloyd
George of the United Kingdom, Prime Minister Georges Clemenceau of France, and Prime
Minister Vittorio Orlando of Italy. These leaders had divergent visions for the peace treaty. Wilson
advocated for his Fourteen Points, which focused on self-determination, free trade, and the
establishment of a League of Nations for peaceful conflict resolution, embodying an idealistic and
forward-looking approach. In contrast, Lloyd George and Clemenceau were driven by a desire for
retribution against Germany, seeking heavy reparations to economically and militarily weaken

it as a preventative measure against future conflicts. Orlando’s primary focus was on gaining
territorial rewards for Italy, aligning more closely with the punitive stance of the British and French
than Wilson’s idealistic goals.

Keynes criticized the resulting treaty for being excessively harsh on Germany and straying from
Wilson'’s more conciliatory Fourteen Points. He predicted that the heavy economic burden
placed on Germany could foster resentment and instability, a foresight that echoed in the

events leading up to World War Il. Keynes's critiques significantly influenced modern economic
thought, highlighting the interplay between reparations, economic policy, international relations,
and peace.
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Direct students to the Primary Source Feature on page 31.

Introduce the source by reviewing what students read about the terms of the Treaty of
Versailles. Explain that this excerpt is by a famous economist named John Maynard Keynes, who
saw trouble in the terms of the treaty.

Invite volunteers to read the source aloud.

SUPPORT—The Council of Four, or “Big Four,” at the 1919 Paris Peace Conference consisted
of President Woodrow Wilson of the United States, Prime Minister David Lloyd George of the
United Kingdom, Prime Minister Georges Clemenceau of France, and Prime Minister Vittorio
Emanuele Orlando of Italy. These leaders played pivotal roles in shaping the post-World War
| peace treaties.

Activity Page Distribute Primary Source Analysis (AP 1.2), and have students complete the Activity Page
with a partner.
E) i

After students have completed the Activity Page, ask the following questions:

LITERAL—What does John Maynard Keynes criticize about the Treaty of Versailles? (8.1, 8.6,
8.6.a, 8.6.b, 8.6.¢)

» Keynes criticizes the Treaty of Versailles for not including plans for Europe’s economic
recovery. He says it doesn’t help the defeated Central Powers become good neighbors,
stabilize new European states, help Russia, or promote economic cooperation among
the Allies.

EVALUATIVE—Why does Keynes think the lack of focus on Europe’s economics in the Treaty
of Versailles is a problem? (8.1, 8.6, 8.6.a,8.6.b, 8.6.c)

» Keynes believes ignoring Europe’s economic recovery is a problem because it will lead
to poverty and starvation, which can cause social unrest and despair. He thinks that
without a stable economy, the standard of living in Europe will fall, leading to serious
issues like people starving, as already seen in Russia and Austria.

LEARNING LAB—Before concluding the chapter, allow students adequate time to complete
their Student Volume Think Twice questions, Find Out the Facts research prompts, and
writing assignments. You may also wish to schedule time for students to discuss or present
their work, as well as create a writing assignment portfolio.

Timeline Card Slide Deck

+  Show students the Chapter 2 Timeline Cards. Read and discuss the captions, making
particular note of any dates.

+ Invite students to note any comparisons with events previously studied or any examples of
change or continuity they notice. (8.1)

+ Review and discuss the Framing Question: “What was the impact of World War | on the United
States and the world?”
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0 CHecK FOR UNDERSTANDING 10 min

Ask students to:

+  Write a short answer to the Framing Question: “What was the impact of World War | on the United States and
the world?”

» Key points students should cite include: the causes of World War |, including militarism, alliances,
imperialism, nationalism, and the assassination of Archduke Franz Ferdinand; the initial policy of
American neutrality and isolationism, including Wilson’s attempts to keep the United States out of the
war; events that led to American involvement in the war; the impact of new wartime technologies;
American entry into the war and ways in which Americans contributed to the war effort at home;
the role of government propaganda and measures to shape public opinion and suppress dissent;
global consequences and long-term effects of World War |, including the redrawing of borders
and establishment of new nations, and the United States’ return to isolationism after declining
membership in the League of Nations.

+ Choose two of the Core Vocabulary terms (nationalism, militarism, interlocking alliances, jingoism, mobilization,

dogfight, attrition, shell shock, isolationism, draft, propaganda, or pacifist), and write a sentence using the
terms.

To wrap up the lesson, ask several students to share their responses.

Additional Activities

Download the Bayou Bridges Online Resources for this unit, where the Additional Activities for this chapter may
be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/
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CHAPTER 3

TOPIC: Political and Social
Change in the Postwar
United States

The Framing Question: How did the aftermath of World War | shape the United States’ approach to
global and domestic challenges in the 1920s?

Primary Focus Objectives

v/ Explain the causes of significant changes during the early twentieth century in the United States.
(8.11.h,8.12,8.12.3)

v/ Analyze the political, social, cultural, and economic effects of events and developments during the early
twentieth century in the United States. (8.12, 812}, 8.12 k)

v/ Understand the meaning of the following domain-specific vocabulary: recession, pandemic, martial law,
communist, and anarchist.

What Teachers Need to Know

For background information, download the Bayou Bridges Online Resource “About Political and Social Change in
the Postwar United States™.

https://www.coreknowledge.org/bayou-bridges-online-resources/

Materials Needed

Activity Page + individual student copies of Primary Source Analysis (AP 1.2)
-
1(@) + individual student copies of National Archives Analyze a Cartoon worksheet (optional)
AP1.2 + image from the Internet of the Soviet flag

Use this link to download the Bayou Bridges Online Resources for this unit, where the specific
links to the worksheet (in English and Spanish) and image may be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/
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Core Vocabulary (Student Volume page numbers listed below)

recession, n. a period of decline in a nation’s economy (34)

Example: The recession in the 1920s led to widespread unemployment and financial hardships.
Variations: recessions

pandemic, n. an outbreak of rapidly spreading disease that affects many people around the world at the same
time (36)
Example: The influenza pandemic of 1918 was a global health crisis that resulted in the deaths of millions
of people.
Variation: pandemics
martial law, n. the temporary substitution of military enforcement of civilian rules (39)
Example: During times of civil unrest, some leaders may declare martial law and utilize the military to restore
order and security.
communist, n. a person who believes in establishing an economic system based on community ownership of
property and industry, known as communism (40)

Example: After the revolution, the commmunist became a prominent political leader in the new government.
Variations: commmunists, communist (adj.), communism (n.)

anarchist, n. a person who rebels against or works to disrupt an established authority, usually a government or
an economic system (43)

Example: Known for rejection of government authority, an anarchist is someone often associated with political
turmoil and protest movements.
Variations: anarchists, anarchy (n.), anarchist (adj.)

Introduce “Political and Social Change in the Postwar United States” 5 MIN

Review what students read in the previous chapter about World War . Explain that although the fighting ended
in 1918, the effects of the world’s "Great War” continued to be felt for years afterward.

Call students’ attention to the Framing Question. Tell students to look for details about the changes faced by
Americans during the time period as they read.

Guided Reading Supports for “Political and Social Change in the Postwar
United States” 30 mIN

When you or a student reads aloud, always prompt students to follow along. By following along, students may
acquire a greater understanding of the content. Remember to provide discussion opportunities.

“A Changing Nation” and “American Isolationism in the Twenties,” pages 32-34

Scaffold understanding as follows:
Read the section “A Changing Nation” on page 32 aloud.

Read the section “American Isolationism in the Twenties” on page 34 aloud.

42 THE CHANGING WORLD



SUPPORT—Point out the word isolationism in the section title “American Isolationism in
the Twenties,” and remind students that it is an approach to foreign policy displaying a
reluctance to enter international affairs.

SUPPORT—Point out the word reparations in the second paragraph of the section
“American Isolationism in the Twenties.” Explain that reparations are payments or
compensation made by one country to another as a way to make amends for damages,
injuries, or wrongs inflicted in the past.

After reading the text, ask the following questions:

LITERAL—Which organization did the United States refuse to join following World War 1?
(8.11.h)

» The United States refused to join the League of Nations, even though it had been
proposed by President Wilson.

EVALUATIVE—Why did the United States adopt a strict policy of isolationism in the 1920s?
(8.11.h)

» Americans were reluctant to become involved in military or political affairs in Europe
following World War I.

“The American Economy After World War I” and “The Influenza Pandemic of 1918,”
pages 34-36
Scaffold understanding as follows:

Have students read the section “The American Economy After World War I” on pages 34-35
with a partner.

CORE VOCABULARY—Point out the vocabulary term recession, and explain its meaning.
Have students read the sidebar “The Influenza Pandemic of 1918” on page 36 independently.
CORE VOCABULARY—Point out the vocabulary term pandemic, and explain its meaning.

SUPPORT—Explain that the influenza pandemic of 1918 lasted two years before finally
subsiding in 1920. However, the flu did not go away forever. The 1950s and 1960s saw
recurring flu pandemics. Another flu pandemic occurred more recently, in 2009.

After students read the text, ask the following questions:

LITERAL—What were some of the economic challenges the United States faced after World
War I? (8.12,8.12 k)

» After World War |, the United States had a tough time shifting from wartime industries
to peacetime ones. It stopped making as many military products, and the government
spent less money. This caused a recession, in which many businesses closed and
people lost their jobs. With fewer goods available, prices went up, and many people
struggled to afford what they needed.

EVALUATIVE—Why did labor strikes happen in the 1920s? (8.12, 8.12 k)

» Labor strikes are when workers stop working to demand better pay and working
conditions. They happened in the 1920s because many workers were unhappy with
how they were treated, and they wanted improvements.
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EVALUATIVE—Why did Congress limit the number of immigrants entering the United States
in 1921 and 19247 (8.12, 8.12.j)

» Congress limited immigration in 1921 and 1924 to control the number of immigrants
and to restrict certain groups they considered undesirable, especially people from
southern and eastern Europe, in part due to Americans’ concern that immigrants would
compete for their jobs.

EVALUATIVE—How did the influenza pandemic of 1918 impact the United States?
(8.12,8.12.k)

» Hospitals were overwhelmed, and the flu affected not only the very young and old but
also healthy adults. Even after the pandemic ended, its effects continued to impact the
United States socially and economically.

“Return to Normalcy” and “The Great Migration and Growing Racial Tensions,”
pages 36-39

Scaffold understanding as follows:
Invite a volunteer to read the sidebar “Return to Normalcy” on page 36 aloud.

Read the section “The Great Migration and Growing Racial Tensions” on
pages 37-39 aloud.

CORE VOCABULARY—Point out the vocabulary term martial law, and explain its meaning.
SUPPORT—EXxplain that the Great Migration lasted until about 1970.

@ SUPPORT—Direct students to the Great Migration map on page 37. Ask: If someone moved
from Louisiana to Davenport, lowa, what direction were they traveling? (They were traveling
north.) What are some destination cities in which people who were part of the Great
Migration would have settled? (Answers will vary, but students may call out cities from the
map such as Chicago, New York, and Los Angeles.) What is the absolute location (latitude and
longitude) of Philadelphia, according to this map? (40 degrees north latitude, 75 degrees west
longitude) (8.4, 8.5)

SUPPORT—Students in the Bayou Bridges program read about the Ku Klux Klan in Grade 7.
Remind students that the Ku Klux Klan initially began as a secret organization in the South
following the Civil War. Its original aim was to intimidate African American people through
acts of violence. Over time, the Klan’s influence fluctuated, but the 1920s saw a period of its
resurgence.

SUPPORT—The image of the Ku Klux Klan march down Pennsylvania Avenue captures a
significant historical marker of the KKK’s resurgence and visibility in the 1920s. Revived in
1915, it expanded its agenda beyond its original post-Civil War focus on oppressing African
Americans to include a broader spectrum of targets like immigrants, Catholics, and Jews.
The 1926 march, involving thousands of Klan members, exemplified the alarming level of
influence and acceptance the KKK had garnered in certain sectors of American society at
that time. The march through the capital was a bold display of the Klan’s strength and an
attempt to assert its presence in national politics.

SUPPORT—The 1915 film Birth of a Nation, directed by D. W. Griffith, played a significant
role in escalating racial tensions in the early 1920s. The film, set during and after the
American Civil War, portrays the Ku Klux Klan as heroes and African Americans (played by

THE CHANGING WORLD



white actors in blackface, or wearing makeup to look like African American people, which
today is considered highly offensive) in a highly derogatory manner. In March 1915, under
President Woodrow Wilson, Birth of a Nation became the first film to be screened at the
White House. Its release led to widespread protests and riots, exacerbating racial conflicts
and contributing to the resurgence of the Ku Klux Klan during this period.

SUPPORT—President Woodrow Wilson, who served from 1913 to 1921, oversaw and
permitted the implementation of segregation policies within various government
departments and parts of the military. Despite Wilson’s progressive stance on certain
domestic issues, his administration marked a regression in terms of racial equality. His tenure
saw the re-segregation of multiple agencies in the federal government, where previously,
people of different races had worked alongside each other. This included segregating
workplaces, restrooms, and cafeterias within government buildings.

After reading the text, ask the following questions:

INFERENTIAL—What does the Ku Klux Klan’s march down Pennsylvania Avenue in 1926
suggest about the social and political climate in the United States at that time? (8.12, 8.12 k)

» The Ku Klux Klan’s march in 1926 shows that during that time, there were serious
problems with racism and intolerance in the United States. The fact that such a large
group of Klan members could march openly in the nation’s capital means that their
ideas were accepted by quite a few people. It also suggests that the KKK was trying to
show its power and maybe even influence politics.

EVALUATIVE—Why did many African Americans leave the South during the Great
Migration? (8.12, 8.12.))

» African Americans left the racially segregated southern states during the Great
Migration because they sought better economic and social opportunities in cities in
the northern and western parts of the country, such as Chicago, Pittsburgh, Detroit,
and Los Angeles.

EVALUATIVE—Why did racial tensions rise during the 1920s? (8.12, 8.12 k)

» Racial tensions were rising because of factors like the Ku Klux Klan's message targeting
various groups of people, conflicts between African American migrants and white
residents, and incidents of violence like the Chicago Riot of 1919 and the Tulsa Massacre
of 1921.

INFERENTIAL—How might the expansion of the Ku Klux Klan’s message to target Catholics,
Jews, and new immigrants have affected social dynamics in the 1920s? (8.12, 8.12 k)

» The expansion of the Ku Klux Klan’s message to target Catholics, Jews, and new
immigrants likely deepened divisions and tensions among different communities.

“The Russian Revolution,” pages 39-41

Scaffold understanding as follows:
Have students read the section on pages 39-41 independently.

CORE VOCABULARY—Point out the vocabulary term communist, and explain its meaning.
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SUPPORT—Explain that the Russian Revolution was actually two revolutions: a democratic
one and then a communist one. The communist revolution was followed by a civil war, which
ended in 1922 with the formation of the Soviet Union, also known as the Union of Soviet
Socialist Republics, or U.S.S.R.

SUPPORT—Before the Russian Revolution, Russia faced significant challenges that
contributed to the downfall of Czar Nicholas Il. Its defeat in the Russo-Japanese War of
1904-5 sparked unrest and showcased the government’s weaknesses. Severe economic
and social issues, such as widespread poverty among peasants, harsh working conditions
in rapidly industrializing cities, and political discontent due to the czar’s autocratic rule,
made the situation worse. The strain of World War |, with its military losses and economic
hardships, further destabilized the already fragile Russian society, setting the stage for the
1917 revolution.

After students read the text, ask the following questions:

LITERAL—What were some of the events that led to the overthrow of the Russian
government during World War 1? (8.12, 8.12.a)

» The overthrow of the Russian government during World War | was driven by
discontent with royal rule, ongoing protests, and the rise of Bolshevik communists led
by Vladimir Lenin.

LITERAL—What were some of the economic changes implemented by the Bolshevik
communists after they took control of Russia? (8.12, 8.12.a)

» After taking control of Russia, the Bolshevik communists introduced a centralized
“command” economy, where decision-making in factories was planned by the
government in Moscow. They also established workers’ councils called soviets,
although these did not have real control.

EVALUATIVE—What impact did the transition from czarist rule to communist rule have on
the people of Russia? (8.12, 8.12.a)

» The transition from czarist rule to communist rule in Russia had both positive and
negative impacts. While life under the czars had been harsh, the forced imposition of
Communist Party rule also resulted in suffering and repression, with dissenting voices
being silenced through violence and the stripping away of private property rights.

“The First Red Scare,” pages 41-43

Scaffold understanding as follows:
Have students read the section on pages 41-43 independently.
CORE VOCABULARY—Point out the vocabulary term anarchist, and explain its meaning.

SUPPORT—Explain that the word radical can be both an adjective and a noun. As an
adjective, it describes something that is extreme or revolutionary. As it is used in the text, it
is a noun that describes a person with extreme views.

SUPPORT—Display the image of the Soviet flag. Note that the term Red Scare came from
the flag’s main color. Point out the hammer and sickle to students. Explain that the hammer
represented industrial workers. The sickle represented farms and farmworkers. They're
shown together on the Soviet flag to represent the solidarity of the working class.
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SUPPORT—Students read about John D. Rockefeller in Unit 2, The Changing Nation. Remind
them that he was a prominent American businessman known for his involvement in the oil
industry.

% SUPPORT—The U.S. attorney general serves as the top federal prosecutor in a specific
district, responsible for bringing criminal cases to court and representing the federal
government in civil matters. They work closely with law enforcement agencies, provide legal
counsel to federal agencies, and engage with the community to ensure justice and public
safety. Prompt students to identify the current U.S. attorney general.

SUPPORT—Direct students to the image of the Red Scare cartoon on page 42. Ask the
following questions to facilitate class discussion:

« Who does the man in the bottom right corner of the image represent? (He represents the
“Reds"—Bolsheviks and anarchists.)

«  Why do you think he is peeking out from underneath the American flag? (Answers will
vary, but students may suggest that he is hiding in plain sight in the United States or that he
appears to be preparing to set the fires of “anarchy” to the flag.)

+ Ask students to consider how the fact that this was a printed cartoon and not a speech
or other spoken source affected the way historians understand the first Red Scare today.
What perspectives might we be missing? (Historians may not understand the perspectives
of communists, labor activists, or anarchists from this time because they did not feel safe to
share their opinions publicly.) (8.6.d)

You may wish to have students analyze the cartoon using the National Archives Analyze a
Cartoon worksheet. This worksheet is available in both English and Spanish.

After students read the text, ask the following questions:

EVALUATIVE—Why was this period of tension and unrest referred to as a “Red Scare™?
(8.1,8.2,8.12,8.12.3)

» This period was called a “Red Scare” because of the fear and anxiety that radicals,
particularly communists and anarchists, were trying to promote a revolution similar to
the Russian Revolution in the United States. The term Red referred to the color of the
flag flown by Russian communists.

LITERAL—What were the Palmer Raids? (8.12, 8.12.a)

» The Palmer Raids were government actions led by U.S. Attorney General A. Mitchell
Palmer in November 1919 and January 1920. They involved the arrest and deportation
of about five thousand people, including anarchists, communists, and labor activists.
Many of those arrested were recent Italian and eastern European immigrants.

EVALUATIVE—Why is the case of Sacco and Vanzetti considered a symbol of the tensions
surrounding issues of radicalism and immigration in the 1920s? (8.12, 8.12.a, 8.12.])

» The case of Sacco and Vanzetti is seen as a symbol of these tensions because
although they were known anarchists, many people believed that the evidence of
their involvement in the murders they were accused of was unconvincing. Their trial
and execution sparked protests around the world and raised questions about justice,
radicalism, and immigration in the United States during the 1920s.

CHAPTER 3| TOPIC: POLITICAL AND SOCIAL CHANGE IN THE POSTWAR UNITED STATES 47



Primary Source Feature: “Warren G. Harding and the ‘Return to Normalcy,”” page 44

Scaffold understanding as follows:
Direct students to the Primary Source Feature on page 44.

Introduce the source by reviewing what students read about Harding and the “return to
normalcy.” Explain that in this excerpt, Harding explains his reasons for returning to “normal.”

Read the source aloud.
SUPPORT—Explain the meanings of the following terms as they are encountered in the text:

« cataclysmal, adj. relating to or denoting something that is severely destructive or
disruptive, often in a way that brings about change

« draughts, n. an act of drinking, used figuratively in this source to represent sips or small
amounts from “the dangerous cup of barbarity”

+ barbarity, n. extreme cruelty or brutality

« nostrums, n. proposed remedies or solutions that are of doubtful efficacy, especially
ones offered for political or social problems

* equipoise, n. balance or equilibrium
¢ acquirements, n. things that a person has learned to do or achieve

Activity Page Distribute Primary Source Analysis (AP 1.2), and have students complete the Activity Page
‘g) with a partner.

After students have completed the Activity Page, ask the following questions:

LITERAL—What does Warren G. Harding believe America needs, according to his speech?
(8.1,8.2,8.6,8.6.a,8.6.h,8.7,8.7.a, 8.12)

» Harding believes that America needs healing and a return to normality rather than
heroics, revolutionary changes, or dramatic actions. He emphasizes the need for
restoration, adjustment, and tranquility in the country’s governance and society.

EVALUATIVE—Was Harding’s emphasis on “normality” and “healing” an appropriate
response for America after World War 1? (8.1, 8.2,8.6,8.6.a,8.6.b,8.7,8.7.a, 8.12)

» Answers may vary, but students may suggest that the war caused a lot of changes and
problems, and people were probably tired and needed a break. Going back to normal
would help everyone calm down and feel stable again.

Primary Source Feature: “‘The Case Against the Reds’ by Attorney General A.
Mitchell Palmer (1920),” page 45

Scaffold understanding as follows:
Direct students to the Primary Source Feature on page 45.

Introduce the source by reviewing what students read about the Red Scare and the Palmer
Raids. Explain that this excerpt comes from a magazine essay by Attorney General Palmer in
which he explains why the “Reds” are a threat.
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Invite volunteers to read the excerpt aloud.
SUPPORT—Explain the meanings of the following terms as they are encountered in the text;

+ libertine, adj. characterized by a lack of regard for moral principles
+ creed, n. aset of beliefs, principles, or opinions that guide one’s actions and worldview

« fanaticism, n. excessive and irrational zeal or enthusiasm for a particular belief, cause,
or ideology

+ degenerate, adj. having declined in physical, mental, or moral qualities; characterized
by a decline in standards or behavior

« oratory, n. the art or practice of persuasive public speaking
SUPPORT—Explain that the word aliens is a derogatory term for immigrants.

Activity Page Distribute Primary Source Analysis (AP 1.2), and have students complete the Activity Page
- -
with a partner.
E i
After students have completed the Activity Page, ask the following questions:

LITERAL—What metaphor does Attorney General Palmer use to describe the spread of
revolution in the United States? (8.6, 8.6.a, 8.6.b, 8.12,8.12.a)

» Attorney General Palmer uses the metaphor of “a prairie-fire” to describe the spread
of revolution in the United States. He compares revolution to a wildfire that engulfs
everything in its path.

LITERAL—What metaphor does Attorney General Palmer use to describe communism’s
effects on American institutions? (8.6, 8.6.a, 8.6.b, 812, 8.12.a)

» Attorney General Palmer uses the metaphor of a “disease” to describe communism’s
effects on American institutions. He suggests that the spread of revolutionary ideas
and the actions of the “Reds” are infecting American society “with the disease of their
own minds” and what he considers to be “their unclean morals.”

EVALUATIVE—How does Attorney General Palmer justify his actions and beliefs regarding
the “Reds™ (8.6, 8.6.a,8.6.b,8.12,8.12.a)

» Attorney General Palmer justifies his actions and beliefs regarding the “Reds” by
presenting them as a significant threat to American society. Palmer argues that
communism is inherently criminal, emphasizing the notion that “robbery, not war, is
the ideal of communism.” He also says that the government must prevent crime and
that there can be no leniency toward those holding radical ideals.

LEARNING LAB—Before concluding the chapter, allow students adequate time to complete
their Student Volume Think Twice questions, Find Out the Facts research prompts, and
writing assignments. You may also wish to schedule time for students to discuss or present
their work, as well as create a writing assignment portfolio.
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Timeline Card Slide Deck

+  Show students the Chapter 3 Timeline Cards. Read and discuss the captions, making
particular note of any dates.

+ Invite students to note any comparisons with events previously studied or any examples of
change or continuity they notice. (8.1)

+ Review and discuss the Framing Question: “How did the aftermath of World War | shape the
United States’ approach to global and domestic challenges in the 1920s?”

0 CHECK FOR UNDERSTANDING 10 min

Ask students to:

«  Write a short answer to the Framing Question: “How did the aftermath of World War | shape the United
States’ approach to global and domestic challenges in the 1920s?”

» Key points students should cite include: the rise of American isolationism in foreign policy, which was
emphasized in Warren G. Harding’s “Return to Normalcy” speech advocating for a focus on domestic
issues and a shift away from international entanglements; the economic challenges of transitioning
from wartime to peacetime industries, including a recession and inflation; the impact of the 1918
influenza pandemic; the Great Migration and growing racial tensions in cities; the emergence of the
Ku Klux Klan; the first Red Scare, fueled by the fear of communism and anarchists; the political and
social effects of the Russian Revolution and its spread of radical ideologies.

+ Choose two of the Core Vocabulary terms (recession, pandemic, martial law, communist, or anarchist), and
write a sentence using the terms.

To wrap up the lesson, ask several students to share their responses.

Additional Activities

Download the Bayou Bridges Online Resources for this unit, where the Additional Activities for this chapter may
be found:

https://www.coreknowledge.org/bayou-bridges-online-resources/
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Assessment: Chapter 1—The Spanish-American War and Expansion

52

On your own paper, write that letter(s) that provides the best answer.

Which statement would an anti-imperialist most likely agree with?

a) The United States has a powerful military, which gives it the right to intervene in other nations.

b) Bringing Christianity to other nations through missionaries and other means is enough justification for
the United States to take control.

¢) Seizing land and announcing control over entire groups of people goes against core American values
of freedom and demaocracy.

d) Sometimes intervention in another nation’s business is required, especially if it can benefit the United
States and its economy.

What was one factor that initially brought Americans to Hawaii?

a) leisure opportunities, such as hiking the islands

b) business opportunities, such as sugar plantations

c) cultural opportunities, such as sampling new fruits

d) political opportunities, such as running for office in the provisional government

Use the image to answer the question.

TR AR i R

What was significant about this person’s reign?

a) She was the last reigning monarch of Hawaii before Americans rebelled and overthrew the monarchy.
b) She explained the importance of American imperialism to the Hawaiian people.

c) She was the queen of Hawaii when it became an American state.

d) She assisted in setting up a provisional government in Hawaii.
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4. Use the image to answer the question.

Convmced the Explosmn of $50000 REWARD

i -"“"“I'f “m‘:"’" o the §  the War Ship Was Not | For “"“f ""‘.""‘?“’""“ﬁ*
§  Perpetrator o . :
L Miine Outrage! an Accident.

@ T e Yors deet v ol 8 e . BBO.000 e
- uien FURNIBHED TOITEXCLU.

§ SRRSO RS T The Journal Offers $50,000 Reward for theif 2xser ™
-%&q&“ﬁ?‘:?ﬁm Conviction of the Criminals Who Sent 3 *%: s 1
' 28 American Sailors to Their Death. § e i b 4 P A
Naval Officers Unanimous That - 14
B e e s the Ship Was Destroyed
K -:a-mam OF THIS OWI“: HAD
Ejiascoteeyices; ST on Purpose.

A | perrespomiens 9 1lavima. ﬂuhkhmmw mmhhmmhﬁﬂi—'— d amt 2 ol her .Uh
. e ludirral. el Wy
s he ; LA i sl M"\""""-_h 11 ks €an bt prioera e brvial mavure o the uhmwhumm

 of Being Blown Into the Air Amid a
Brought to Key West Scout the Idea of
_Much-—-Qur Cabinet Orders a Searching Inquiry er
Divers to Havana to Report Upon the Condltlon of the Wreck..

rpedo Believed to Have Been the Weapon Used Ag?msst the Amer

How did this image influence the start of the Spanish-American War? (8.1, 8.10.1)

a) Researchers published opinion polls about Americans’ attitudes toward war.

b) Newspapers published propaganda interviews with politicians who wanted to start a war.
c) Photographers showed the truth about Spain’s role in sinking the USS Maine.

d) Yellow journalism was used to run sensational and exaggerated stories to call for war.

5. Why did American secretary of state John Hay call the Spanish-American War a “splendid little war”?
(8.1, 8.10.f)

a) Itended quickly.

b) The soldiers enjoyed themselves.

c) Itcreated economic opportunities for American anti-imperialists.
d) Itallowed the United States to develop new wartime technologies.

TEACHER RESOURCES 53






8.  Use the image to answer the question.

Which action is depicted in this image? (8.1, 8.10.0)

a) the construction of a Hawaiian sugar plantation

b) the U.S. Navy defeating Spain’s fleet in the Philippines

c) boats passing through the Panama Canal

d) the addition of the Roosevelt Corollary to the Monroe Doctrine

9. Use the following excerpt to answer the question.

“Chronic wrongdoing, or an impotence which results in a general loosening of the ties of civilized society,
may in America, as elsewhere, ultimately require intervention by some civilized nation, and in the Western
Hemisphere the adherence of the United States to the Monroe Doctrine may force the United States,
however reluctantly, in flagrant cases of such wrongdoing or impotence, to the exercise of an international
police power....”

—from the Roosevelt Corollary

What does President Roosevelt argue would cause the United States to intervene in another nation’s
affairs? (8.1, 8.10.1)

a) President Roosevelt argues that a nation abusing its police force’s power could trigger intervention by
the United States.

b) President Roosevelt argues that wrongdoing and deterioration of civilization could cause the United
States to exercise international police power.

c) President Roosevelt argues that the idea of American exceptionalism allows the United States to act as
a police force over all other nations in the Western Hemisphere.

d) President Roosevelt argues that if the U.S. government believes another nation’s government is
ineffective, then the United States can step in to install a better government.
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10. Use the excerpt to answer the question.

56

“Our opponents, conscious of the weakness of their cause, seek to confuse imperialism with expansion,
and have even dared to claim [Thomas] Jefferson as a supporter of their policy. Jefferson spoke so freely
and used language with such precision that no one can be ignorant of his views. On one occasion he
declared: ‘If there be one principle more deeply rooted than any other in the mind of every American, it

is that we should have nothing to do with conquest.’ And again he said: ‘Conquest is not in our principles;
it is inconsistent with our government.’ The forcible annexation of territory to be governed by arbitrary
power differs as much from the acquisition of territory to be built up into states as a monarchy differs from
ademocracy. The democratic party does not oppose expansion when expansion enlarges the area of

the republic and incorporates land which can be settled by American citizens, or adds to our population
people who are willing to become citizens and are capable of discharging their duties as such.”

—from “Imperialism: Flag of an Empire” by William Jennings Bryan

How does Bryan counter the argument of those who support imperialism?

a) by suggesting that imperialism undermines the principle of self-government and contradicts values of
liberty and anti-conquest

b) by arguing that imperialism strengthens the principle of self-government in the United States

c) by stating that imperialism and expansion are essentially the same, and both are beneficial

d) by claiming that imperialism aligns with the principles and values of Thomas Jefferson

On your own paper, write a well-organized paragraph in response to the following prompt:

What was the main reason for the Spanish-American War? Use evidence from the chapter to support your
claim.
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Assessment: Chapter 2—World War |

A. Onyour own paper, write the letter(s) that provides the best answer.

1. Which of the following best describes a cause of World War | that had been growing for years? (8.11, 8.11.a)

a) the mobilization of Russia

b) asystem of interlocking alliances between European nations

c) economic pressures from nations outside of Europe, like the United States.

d) the assassination of Archduke Franz Ferdinand and his wife, the Duchess of Hohenberg

Use the maps to answer questions 2 and 3.
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