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GRADE-LEVEL EXPECTATIONS HANDBOOK OVERVIEW

INTRODUCTION

In 1997, rigorous K—12 content standards were approved for mathematics, English language arts, science, social
studies, foreign languages, and the arts. In conjunction with the development of these content standards, the
Louisiana Department of Education (LDE) developed standards-based tests in English language arts,
mathematics, science and social studies for grades 4, 8, 10, and 11. These tests have served as the basis for
Louisiana’s School and District Accountability System for several years. The development of Grade-Level
Expectations (GLEs) in 2003 in English language arts, mathematics, science and social studies was a
continuation of Louisiana’s effort to expand and extend the content standards. GLEs identify what all students
should know or be able to do by the end of a given grade level from prekindergarten through grade 12 in these
four content areas.

PURrRPOSES OF THE GLE HANDBOOKS

The Louisiana Grade-Level Expectations handbooks include grade-specific information about the GLEs. Each
handbook includes introductory information for each content area contained within the handbook, a glossary,
and tables that map the relationship between the standards and/or strands, benchmarks, and GLEs. Each
handbook also correlates with one of fourteen GLE posters.

GRADE-LEVEL EXPECTATIONS DEVELOPMENT GUIDELINES

Each grade-level expectation is meant to further define a content standard and benchmark(s). There is a
progression of specificity; the standards represent broad statements, benchmarks are more specific, and GLEs
provide the most detail. Grade-level expectations have been developed from prekindergarten through grade 12.

GLEs do not represent the entire curriculum for a given grade or course. Rather, they represent the core content
that should be mastered by the end of a given year by all students. For mastery to be achieved at a given level, it
may be necessary for those skills to be introduced at an earlier grade. Similarly, skills will need to be
maintained after mastery has occurred.

The GLEs were developed with the following goals in mind:

e to articulate learning from PreK—12

to be appropriate for the developmental or grade level of students
e to move from the concrete to the abstract
e to attend to prerequisite skills and understandings

e to be specific, but not so specific as to be too small in “grain size” compared with other GLEs for a
particular content area
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GRADE-LEVEL EXPECTATIONS HANDBOOK OVERVIEW

The GLEs were developed with an effort to avoid including:

statements of curricular activities or instructional strategies

value-laden concepts and understandings

SUMMARY OF GLE DEVELOPMENT PROCESS

In December 2002, the LDE selected Data Recognition Corporation (DRC) as the contractor for the Grade-
Level Expectations Project. The steps in the process of developing the Grade-Level Expectations for English
language arts, mathematics, science, and social studies are described below.

1.

Identifying National Consultants. National consultants representing each content area were selected to
provide a national perspective to the GLE project and to assist the LDE and DRC with various steps in the
GLE development process.

Conducting Teacher Committee Meetings. In March and April of 2003, content-area development
committees, comprised of approximately 120 Louisiana classroom teachers, administrators, special
populations teachers, and resource teachers chosen for their knowledge of standards and curriculum, were
convened to assist with the development of the GLEs for English language arts, mathematics, science, and
social studies.

Completing Initial drafts. The draft GLEs for the four content areas were completed and prepared for
further review.

Convening Focus Groups. Two eighty-member groups of educators, nominated by their districts,
reviewed the draft GLEs for horizontal and vertical alignments with the standards for English language arts,
mathematics, science, and social studies and provided additional input on these initial drafts to the LDE.

Conducting an Online/Electronic Public Review. An online/electronic public review and feedback
system was developed for the GLEs and made available on the LDE Web site. The purpose of this review
was to solicit a broad range of feedback on the GLEs from parents, teachers, and other stakeholders.

Completing an External Review. With assistance from the staff of the Council of Chief State School
Officers (CCSSO), twelve content specialists (three per content area) from other states or from universities
or educational organizations across the nation were invited to serve on the review committee. In addition,
the LDE also invited the national consultants from each content area to participate in the review meeting to
answer questions about the development of the GLEs. External review committee members reviewed the
GLE documents prior to the meetings, met with national consultants and LDE staff, and provided specific
feedback on the GLEs via a written report.
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GRADE-LEVEL EXPECTATIONS HANDBOOK OVERVIEW

7. Conducting Final Committee Meeting. The public comments and suggestions from the online public
review were tabulated, and the additional comments and feedback from the external review committee
meeting were compiled for sharing with committee members during the third and final GLE development
committee meeting. The outcome of the third meeting of content-area committees consisted of suggestions
for final edits that would be incorporated into the documents for presentation to the Louisiana State Board
of Elementary and Secondary Education.

8. Obtaining SBESE Board Approval of the GLEs. In October 2003, the LDE staff presented the GLEs to
the Louisiana State Board of Elementary and Secondary Education for review and approval.

9. Conducting Preworkshops and GLE Awareness Workshops. Two preworkshops for district supervisors
in early December 2003 and fifteen GLE awareness workshops for local school personnel in late January
2004 have been conducted to inform educators about the grade-level expectations and their future role as it
relates to curriculum and assessment

CONCLUSION

Louisiana’s content standards and benchmarks have guided the Louisiana education reform program for several
years. As an extension of the content standards and benchmarks, the GLEs provide a link among instruction,
curriculum, and assessment. The primary goal is a common understanding among parents, students, teachers,
and the general public about what is expected of Louisiana students as they progress from grade to grade.
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ENGLISH LANGUAGE ARTS INTRODUCTION

INTRODUCTION

Louisianas English language arts content standards encompass
reading, writing, researching, and listening and speaking. Each
benchmark within a standard delineates what students should know
and be able to do by the end of a grade cluster. Grade-Level
Expectations (GLEs) further define the knowledge and skills students
are expected to master by the end of each grade or high school course.
The GLEs for each grade are developmentally appropriate and
increase in complexity to build the knowledge and skills students need.
For example, the GLE in PreK, “participate in group-shared writing
experiences that include rhyming and descriptive words,” begins the
development of the concept “recognizing and applying literary
devices.” In subsequent grades, GLEs build on this foundational
literary concept.

ELEMENTARY: PREKINDERGARTEN—GRADE 4

At the elementary level, prekindergarten through third-grade students
focus on understanding and learning the basics of how to read. The
building blocks of reading as presented in The Reading First Initiative
and the National Reading Panel Report (2000) provide the foundation
for the GLEs. These building blocks emphasize five areas of reading
instruction: phonemic awareness, phonics, vocabulary, fluency, and
text comprehension. The GLEs emphasize these building blocks.

To develop a basic understanding of a text, beginning readers in
prekindergarten through third grade should be able to 1) use context
and other word-identification strategies, 2) recognize what a text is
mainly about, and 3) recognize some supporting information within a
text. As students become more confident in their ability to decode

(read) and encode (write) text, they make a process transition from
learning to read to reading to learn. By fourth grade, students shift
from using only basic skills and strategies as they learn to read to
developing higher-level thinking skills as they gain an ability to
understand the structures and concepts of more complex literary and
informational texts.

At the elementary level, prekindergarten through third-grade students
focus on understanding and learning the basics of how to write.
Students learn to write for different purposes. At these grade levels,
students learn the mechanics of how to write and how to use the basic
writing formats. In the fourth grade, students develop writing skills
that include using organizational strategies as well as applying writing
processes.

Listening skills for PreK through fourth grade show progression from
being able to follow simple directions to the ability to understand,
respond to, compare, and critiqgue messages heard from a variety of
sources. At the earliest levels, speaking skills are demonstrated in the
expression of feelings, needs, and ideas. As children mature, speaking
skills progress through a continuum, culminating in the delivery of
rehearsed oral presentations.

In the elementary grades, students begin the process of developing
skills to acquire and communicate knowledge using a variety of
sources, including technology. From identifying and describing simple
schedules and charts to interpreting complex graphic organizers such
as maps, diagrams, timelines, and tables, students learn to locate,
select, and synthesize information from a variety of resources.
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ENGLISH LANGUAGE ARTS INTRODUCTION

MIDDLE ScHooL: GRADES 5-8

At the middle school level, the focus is on developing an
understanding of literary and structural elements found in literature
and informational texts. Students deepen understanding of texts by
developing and applying critical thinking skills to become more
independent learners. Learning to make connections among events,
characters, and other story elements helps students relate what they
have read to their own lives and experiences. To make rigorous
academic progress, students at the middle school level should
comprehend and process texts that are organized in a variety of ways
to accomplish different purposes.

Fifth-grade through eighth-grade students develop competence in
communicating thoughts and ideas through written expression. At this
level, students write multiparagraph compositions for different
purposes, within specific contexts, and for a variety of audiences. By
implementing the practices of good writing, grammar, and usage,
student writers develop skill in writing with increased clarity and
complexity.

Speaking and listening skills at this grade cluster focus on effective
oral communication and include students preparing and giving formal
and informal presentations. Knowledge of the research process extends
as students gain skill in accessing, evauating, and documenting
information using technology resources to produce research reports.

HIGH ScHooL: GRADES 9-12

At the high school level, students in grades nine through twelve focus
on developing the ability to bring multiple levels of understanding to
the texts that they read. Students employ critical thinking strategies
such as asking questions as they read, making predictions, drawing
conclusions, and creating meanings to match their initial assumptions
about a text. Students at this level read between and beyond the lines
of sophisticated, complex texts in order to shape their learning and to
do more critical thinking at school and in redl life.

Ninth-grade through twelfth-grade students develop competence in
using writing processes to craft a wide variety of compositions for
academic as well as real-life purposes. At this level, writers develop
individual styles and increase proficiency in revising, editing, and
proofreading their own work.

Speaking and listening skills are fine-tuned at this level and include
learning both to follow and communicate complex directions and to
prepare and deliver oral responses and complex presentations.
Students gain skill in using all parts of the research process to produce
thoughtful, well-organized research papers that have red-life and
academic applications.
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ENGLISH LANGUAGE ARTS INTRODUCTION

STANDARDS/BENCHMARKS/GLE

Codes at the end of each GLE are used to identify a developmental
profile indicator from the Louisiana Sandards for Programs Serving
Four-Year-Old Children (Table 1) and/or benchmarks from the
Louisiana English Language Arts Content Sandards (Table 2). A
GLE may apply to more than one benchmark; as a result, a GLE may
have more than one code.

Developmental Profile Indicator Codes: The first term is always PK,
which means prekindergarten. The second term indicates the domain
and content area (i.e., Language and Literacy Development). The third
term indicates the skill area (i.e., Listening, Speaking, Reading,
Writing) and skill number (e.g., 1, 2).

Table 1. Explanation of Developmental Profile Indicator Codes

GL E Numbering and Benchmark Codes:

Grade-Level Expectations are numbered consecutively in each grade
level and grouped by standard in the following order:

e Standards 1, 6, and 7—Reading and responding

e Standards 2 and 3—Writing process and conventions of language

e Standard 4—Speaking and listening

e Standard 5—Using information resources

Benchmarks are coded by content area, standard number, and grade
cluster. The first part is aways ELA, which stands for English
language arts. The second part, or term, indicates the standard number.
The third term indicates the grade cluster and benchmark number.

Table 2. Explanation of Benchmark Codes

Code(s) Explanation

PK-LL-L3 | Prekindergarten, Language and Literacy Development,
Listening, Skill 3

PK-LL-R4 | Prekindergarten, Language and Literacy Development,
Reading, Skill 4

PK-LL-S2 | Prekindergarten, Language and Literacy Development,
Speaking, Skill 2

Code(s) Explanation

ELA-1-E2 | English Language Arts, Standard 1, Elementary,
Benchmark 2

ELA-4-M1 | English Language Arts, Standard 4, Middle School,
Benchmark 1

ELA-3-H4 | English Language Arts, Standard 3, High School,
Benchmark 4
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EIGHTH GRADE INTRODUCTION

Eighth Grade

Grade-Level Expectations (GLES) for eighth grade emphasize
learning strategies that define the unique and varied ways in
which authors deliver their messages or viewpoints in precise
and effective styles. Making inferences and drawing
conclusions about ideas and information in a broader range of
texts prompt students to deeper understandings and
interpretations of what they read and learn as they transfer
knowledge across all content areas. In writing, students
practice the techniques they have learned in previous grades
while placing a greater emphasis on the revision stages of the
writing process. Concise thesis statements that reflect a clear
viewpoint and/or perspective and use of specific tone and style
support articulate writing. At this grade level, students design,
construct, and deliver well-organized oral presentations that are
developed for specific purposes. In the area of research,
students integrate information from multiple sources in
producing oral and written responses and products.
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

Standard

Benchmarks

SAMPLE PAGE AND KEY FOR ENGLISH LANGUAGE ARTS (ELA)

Standard One: Students read, comprehend, and respond to a range of materials, using a variety of strategies for different purposes.

Grade-Level
Expectations
(GLEs)

Benchmarks Grade-Level Expectations
ELA-1-E1: gaining meaning from print and building 1. Use understanding of base words, roots, prefixes, and suffixes to decode more complex
vocabulary using a full range of strategies (e.g., self- words (ELA-1-E1)
mqnltorlng i co.rrectmg, s.earchlr.lg, cross-chfeckmg), 2. Determine the meaning of unfamiliar words using knowledge of word origins and
evidenced by reading behaviors using phonemic awareness, inflections (ELA-1-E1)
phonics, sentence structure, and meaning
3. Determine word meanings, word choices, and pronunciations using a broad variety of
reference aids such as dictionaries, thesauruses, synonym finders, and reference
software (ELA-1-E1)
ELA-1-E2: using the conventions of print (e.g., left-to-right
directionality, top-to-bottom, one-to-one matching, sentence
framing)
ELA-1-E3: adjusting speed of reading (e.g., appropriate 4. Adjust speed of reading to accomplish purpose based on text complexity (ELA-1-E3)
pacing, intonation, expression) to suit the difficulty of
materials and the purpose for reading (e.g., enjoying,
learning, problem solving)
ELA-1-E4: recognizing story elements (e.g., setting, plot, 5. Identify a variety of story elements, including:
character, theme) and literary devices (e.g., simile, dialogue, *  the impact of setting on character
personification) within a selection e  multiple conflicts
¢ first- and third-person points of view
* development of theme (ELA-1-E4)
6. Identify literary devices, including metaphor and hyperbole (ELA-1-E4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EIGHTH GRADE

ENGLISH LANGUAGE ARTS (ELA)

Sandard One: Sudentsread, comprehend, and respond to arange of materials, using a variety of strategiesfor different purposes.

Benchmarks

Grade-L evel Expectations

ELA-1-M 1: using knowledge of word meaning and
developing basic and technical vocabulary using various
strategies (e.g., context clues, idioms, affixes, etymology,
multi ple-meaning words)

1. Develop vocabulary using avariety of strategies, including:

use of connotative and denotative meanings
use of Greek, Latin, and Anglo-Saxon roots and word parts (ELA-1-M1)

ELA-1-M2: interpreting story elements (e.g., mood, tone,
style) and literary devices (e.g., flashback, metaphor,
foreshadowing, symbolism) within a selection

2. Interpret story elements, including:

stated and implied themes

development of character types (e.g., flat, round, dynamic, static)

effectiveness of plot sequence and/or subplots

the relationship of conflicts and multiple conflicts (e.g., man vs. man, nature,
society, self) to plot

difference in third-person limited and omniscient points of view

how athemeis developed (ELA-1-M2)

3. Interpret literary devices, including:

alusions

understatement (meiosis)

how word choice and images appeal to the senses and suggest mood and tone
the use of foreshadowing and flashback to direct plot devel opment

the effects of hyperbole and symbolism (ELA-1-M2)

x
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-1-M 3: reading, comprehending, and responding to 4. Draw conclusions and make inferences in print and nonprint responses about ideas and
written, spoken, and visual texts in extended passages (e.g., information in grade-appropriate texts, including:
ranging from 500-1,000 words) e epics
e consumer materials
e public documents (ELA-1-M3)
ELA-1-M4: interpreting (e.g., paraphrasing, comparing, 5. Interpret ideas and information in a variety of texts (e.g., scientific reports, technical

contrasting) texts with supportive explanations to generate
connectionsto real- life situations and other texts (e.g.,
business, technical, scientific)

guidelines, business memos) and make connections to real-life situations and other
texts (ELA-1-M4)

ELA-1-M5: adjusting reading rate according to texts and
purposes for reading (e.g., problem solving, evaluating,
researching)

Sandard Six: Sudentsread, analyze, and respond to literature asa record of life experiences.

Benchmarks Grade-L evel Expectations

ELA-6-M 1. comparing/contrasting and responding to 6. Analyze universa themesfound in avariety of world and multicultural textsin oral
United States and world literature that represents the and written responses (ELA-6-M1)

experiences and traditions of diverse ethnic groups

ELA-6-M2: identifying, comparing and responding to a 7. Compare and contrast elements (e.g., plot, setting, character, theme) in multiple genres

variety of classic and contemporary fiction and non-fiction
literature from many genres (e.g., novels, drama)

(ELA-6-M2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-6-M 3: classifying and interpreting various genres
according to their unique characteristics

8. Useknowledge of the distinctive characteristics to classify and explain the significance
of various genres, including:
e fiction (e.g., mystery, novel)

nonfiction (e.g., workplace documents, editorials)

poetry (e.g., lyric, narrative)

drama (e.g., plays) (ELA-6-M3)

Sandard Seven: Sudents apply reasoning and problem-solving skills to reading, writing, speaking, listening, viewing, and visually

representing.

Benchmarks

Grade-L evel Expectations

ELA-7-M 1. using comprehension strategies (e.g.,
summarizing, recognizing literary devices, paraphrasing) to
analyze oral, written, and visual texts

9. Demonstrate understanding of information in grade-appropriate texts using a variety of
strategies, including:
e sequencing events to examine and evaluate information
e summarizing and paraphrasing to examine and eval uate information
e interpreting stated or implied main ideas
e comparing and contrasting literary elements and ideas within and across texts
e making inferences and drawing conclusions
e predicting the outcome of astory or situation
e identifying literary devices (ELA-7-M1)

ELA-7-M2: using reasoning skills (e.g., categorizing,
prioritizing), life experiences, accumul ated knowledge, and
relevant available information resources to solve problemsin
oral, written, and visual texts

10. Explain the relationship between life experiences and texts to generate solutions to
problems (ELA-7-M2)

11. Usetechnica information and other avail able resources (e.g., Web sites, interviews) to
solve problems (ELA-7-M2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-7-M3: interpreting the effects of an author’s purpose 12. Evaluate the effectiveness of an author’s purpose (ELA-7-M3)

(reason for writing) and viewpoint (perspective) 13. Analyze an author’s viewpoint by ng appropriateness of evidence and

persuasive techniques (e.g., appea to authority, social disapproval) (ELA-7-M3)

EL A-7-M4: using inductive and deductive reasoning skills 14. Analyze grade-appropriate print and nonprint texts using various reasoning skills,
across oral, written, and visual texts including:

e identifying cause-effect relationships

e raising questions

e reasoning inductively and deductively

e generating atheory or hypothesis

e skimming/scanning

e distinguishing facts from opinions and probability (ELA-7-M4)

Sandard Two: Sudentswrite competently for a variety of purposes and audiences.

Benchmarks Grade-L evel Expectations

EL A-2-M 1: writing multi-paragraph compositions (150-200 | 15. Write complex, multiparagraph compositions on student- or teacher-selected topics
words) that clearly imply a central idea with supporting organized with the following:

detailsin alogical, sequential order o aclearly stated focus or central idea

e important ideas or events stated in a selected order

e organizational patterns (e.g., comparison/contrast, order of importance,
chronological order) appropriate to the topic

e ¢laboration (anecdotes, relevant facts, examples, and/or specific details)

e transitiona words and phrases that unify ideas and points

e anoveral structure (e.g., introduction, body/middle, and concluding paragraph that
summarizes important ideas and details) (ELA-2-M1)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-2-M 1 (continued): writing multi-paragraph
compositions (150-200 words) that clearly imply a central
ideawith supporting detailsin alogical, sequential order

16. Organize individual paragraphs with topic sentences, relevant elaboration, and
concluding sentences (ELA-2-M1)

EL A-2-M2: using language, concepts, and ideas that show
an awareness of the intended audience and/or purpose (e.g.,
classroom, real-life, workplace) in developing complex
compositions

17.

Devel op grade-appropriate compositions on student- or teacher-sel ected topics that
include the following:

word choices (diction) appropriate to the identified audience and/or purpose
vocabulary selected to clarify meaning, create images, and set atone
information/ideas selected to engage the interest of the reader

clear voice (individual personality)

variety in sentence structure (ELA-2-M2)

ELA-2-M3: identifying and applying the steps of the writing
process

18.

Develop grade-appropriate compositions by identifying and applying writing processes
such as the following:

selecting topic and form

prewriting (e.g., brainstorming, researching, raising questions, generating graphic
organizers)

drafting

conferencing (e.g., peer and teacher)

revising based on feedback and use of various tools (e.g., LEAP21 Writer's
Checkligt, rubrics)

proofreading/editing
publishing using technology (ELA-2-M3)

EL A-2-M4: using narration, description, exposition, and
persuasion to develop various modes of writing (e.g., notes,
essays)

19.

20.

Devel op grade-appropriate paragraphs and multiparagraph compositions using the
various modes of writing (e.g., description, narration, exposition, and persuasion),
emphasizing narration and exposition (ELA-2-M4)

Use the various modes to write compositions, including:

e short stories developed with literary devices

e problem/solution essays

e essaysdefending a stated position (ELA-2-M4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-2-M5: identifying and applying literary devices (e.g.,
symbolism, dialogue)

21. Develop writing using a variety of literary devices, including understatements and
alusions (ELA-2-M5)

ELA-2-M6: writing as aresponseto texts and life
experiences (e.g., personal and business letters)

22. Writefor awide variety of purposes, including:
e persuasive letters that include appropriate wording and tone and that state an
opinion
e evaluations of advertisements, political cartoons, and speeches
e text-supported interpretations of elements of grade-appropriate stories, poems,
plays, and novels (ELA-2-M6)

Sandard Three: Sudents communicate using standard English grammar, usage, sentence structure, punctuation, capitalization,

spelling, and handwriting.

Benchmarks

Grade-L evel Expectations

ELA-3-M1: writing fluidly and legibly in cursive or printed
form

ELA-3-M2: demonstrating use of punctuation (e.g., colon,
semicolon, quotation marks, dashes, parentheses),
capitalization, and abbreviations

23. Use standard English capitalization and punctuation consistently (ELA-3-M2)

EL A-3-M 3: demonstrating standard English structure and
usage by using correct and varied sentence types (e.g.,
compound and compound-complex) and effective personal
styles

24. Write paragraphs and compositions following standard English structure and usage,
including:
e varied sentence structures and patterns, including complex sentences
e phrases and clauses used correctly as modifiers (ELA-3-M 3)

EL A-3-M4: demonstrating understanding of the parts of
speech to make choices for writing

25. Apply knowledge of parts of speech in writing, including:
e infinitives, participles, and gerunds
e superlative and comparative degrees of adjectives
e adverbs (ELA-3-M4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-3-M5: spelling accurately using strategies and
resources (e.g., glossary, dictionary, thesaurus, spell check)
when necessary

26.

27.

Spell high-frequency, commonly confused, frequently misspelled words and
derivatives (e.g., roots and affixes) correctly (ELA-3-M5)

Use avariety of resources (e.g., glossaries, dictionaries, thesauruses, spell check) to
find correct spellings (ELA-3-M5)

Sandard Four: Sudents demonstrate competence in speaking and listening astools for learning and communicating.

Benchmarks

Grade-L evel Expectations

ELA-4-M 1. speaking intelligibly, using standard English
pronunciation and diction

28.
29.

Adjust diction and enunciation to suit the purpose for speaking (ELA-4-M1)

Use standard English grammar, diction, syntax, and pronunciation when speaking
(ELA-4-M1)

ELA-4-M2: giving and following directions/procedures

30.

31.

Follow procedures (e.g., read, question, write aresponse, form groups) from detailed
oral instructions (ELA-4-M2)

State oral directions/procedures for tasks (ELA-4-M2)

EL A-4-M 3: using the features of speaking (e.g., audience
analysis, message construction, delivery, interpretation of
feedback) when giving rehearsed and unrehearsed
presentations

32.

33.

Adjust volume and inflection to suit the audience and purpose of presentations
(ELA-4-M3)

Organize ord presentations with athesis, an introduction, a body/middle developed
with relevant details, and aconclusion (ELA-4-M3)

ELA-4-M4: speaking and listening for avariety of
audiences (e.g., classroom, real-life, workplace) and
purposes (e.g., awareness, concentration, enjoyment,
information, problem solving)

34.

35.
36.

Determine the credibility of the speaker (e.g., hidden agenda, slanted or biased
materials) (ELA-4-M4)

Deliver grade-appropriate persuasive presentations (ELA-4-M4)
Summarize a speaker’ s purpose and point of view (ELA-4-M4)

ELA-4-M5: listening and responding to a wide variety of
media

37.

Compare, contrast, and evaluate information found in awide variety of text/electronic
media, (e.g., microprint, public speeches, art form) (ELA-4-M5)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-4-M6: participating in avariety of rolesin group
discussions (e.g., facilitator, recorder)

38. Participatein group and panel discussions, including:

explaining the effectiveness and dynamics of group process
applying agreed-upon rules for formal and informal discussions
assuming avariety of roles (e.g., facilitator, recorder, leader, listener) (ELA-4-M6)

Sandard Five: Students locate, select, and synthesize information from a variety of texts, media, references, and technological sources

to acquire and communicate knowledge.

Benchmarks

Grade-L evel Expectations

ELA-5-M 1: identifying and using organizational features of
printed text, other media, and electronic information (e.g.,
microprint, CD-ROM, e-mail)

39.

L ocate and select information using organizational features of grade-appropriate
resources, including:

complex reference sources (e.g., amanacs, atlases, newspapers, magazines,
brochures, map legends, prefaces, appendices).

electronic storage devices (e.g., CD-ROMs, diskettes, software, drives)

frequently accessed and bookmarked Web addresses

organizationa features of electronic information (e.g., Web resources including
online sources and remote sites) (ELA-5-M1)

EL A-5-M2: integrating information sources

40.

41.

L ocate and integrate information from a variety of grade-appropriate resources,
including:

multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized
dictionaries, almanacs, technical encyclopedias)

electronic sources (e.g., Web sites, databases)

other media sources (e.g., audio and video tapes, films, documentaries, television,
radio) (ELA-5-M2)

Explain the usefulness and accuracy of sources by determining their validity (e.g.,
authority, accuracy, objectivity, publication date, coverage) (ELA-5-M2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-5-M 3: locating, gathering, and selecting information
using formal outlining, paraphrasing, interviewing, and
surveying to produce documented texts and graphics

42.

43.

Gather and select information using data-gathering strategies'tools, including:

e surveying

e interviewing

e paraphrasing (ELA-5-M3)

Generate grade-appropriate research reports that include information presented in a
variety of forms, including:

e visua representations of datal/information

e graphic organizers (e.g., outlines, timelines, charts, webs)

e workscited lists and/or bibliographies (ELA-5-M3)

EL A-5-M4: using available technology to produce, revise,
and publish avariety of works (e.g., documented research
reports, investigative reports, annotated bibliographies)

Use word processing and/or other technology to draft, revise, and publish avariety of
works, including documented research reports with bibliographies (ELA-5-M4)

ELA-5-M5: citing references using various formats (e.g.,
endnotes, annotated bibliographies)

45,

Give credit for borrowed information following acceptable use policy, including:
e integrating quotations and citations

e using endnotes

e creating bibliographies and/or works cited lists (ELA-5-M5)

ELA-5-M6: identifying and interpreting graphic organizers
(e.g., flowcharts, timelines, tree diagrams)

46.

Interpret information from a variety of graphic organizers including timelines, charts,
schedules, tables, diagrams, and maps in grade-appropriate sources (ELA-5-M6)
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NINTH GRADE INTRODUCTION

Ninth Grade

Grade-Level Expectations (GLEs) for ninth grade focus on
developing a familiarity with the language of reading, writing,
literature, speaking, and listening. Students practice
comprehension strategies by looking at the content of the texts
they read and then applying critica thinking skills to
increasingly complex texts. Vocabulary knowledge is extended
beyond the basics into content-specific and technical works.
Students in ninth grade are also introduced to the study of
literature of specific genres and universal themes. In writing,
the focus is on writing coherently in al modes and mastering
the conventions. Ninth-grade students learn to follow complex
instructions and convey appropriate responses. In the area of
research, students use well-organized research practices to
produce research papers.
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

NINTH GRADE

ENGLISH LANGUAGE ARTS (ELA)

Sandard One: Sudentsread, comprehend, and respond to arange of materials, using a variety of strategiesfor different purposes.

Benchmarks Grade-L evel Expectations
ELA-1-H1: Using knowledge of word meaning and 1. Extend basic and technical vocabulary using a variety of strategies, including:
extending basic and technical vocabulary, employing a e useof context clues
variety of strategies (e.g., contexts, connotations and e use of knowledge of Greek and L atin roots and affixes
denotations, word derivations, relationships, inferences) ) ] :
e use of denotative and connotative meanings
e tracing etymology (ELA-1-H1)
ELA-1-H2: Analyzing and evaluating the effects of complex | 2. Identify and explain story elements, including:
elements and complex literary devices (e.g., irony, sarcasm, e theauthor's use of direct and indirect characterization
ambiguity) on the meaning and purpose of a selection e the author’'s pacing of action and use of plot development, subplots, parallel
episodes, and climax to impact the reader
o the revelation of character through dialect, diaogue, dramatic monologues, and
soliloquies (ELA-1-H2)
3. Identify and explain the significance of literary devices, including:

mixed metaphors
imagery

symbolism

flashback
foreshadowing
sarcasm/irony

implied metaphors
oxymoron (ELA-1-H2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-1-H3: Reading, comprehending, and responding to
extended, complex written, spoken, and visual texts (e.g.,
ranging from 600-1,500 words)

4. Draw conclusions and make inferences in oral and written responses about ideas and
information in texts, including:
e nonfiction works
e short stories/novels
o five-act plays
e poetry/epics
o film/visual texts
e consumer/instructional materials
e public documents (ELA-1-H3)

ELA-1-H4: Analyzing and evaluating complex texts with
supportive explanations to generate connections to real-life
situations and other texts (e.g., consumer materials, public
documents)

5. Explain waysin which ideas and information in avariety of texts (e.g., scientific
reports, technical guidelines, business memos, literary texts) connect to rea-life
situations and other texts (ELA-1-H4)

ELA-1-H5: Adjusting reading rate according to texts and
purposes for reading (e.g., analyzing, synthesizing,
evaluating)

Sandard Six: Sudentsread, analyze, and respond to literature asa record of life experiences.

Benchmarks

Grade-L evel Expectations

ELA-6-H1: Analyzing, evaluating, and responding to
United States and world literature that represents the
experiences and traditions of diverse ethnic groups

6. Compare/contrast cultural elementsincluding a group’s history, perspectives, and
language found in multicultural textsin ora and written responses (ELA-6-H1)

ELA-6-H2: Analyzing and evaluating distinctive elements
(e.g., recurrent themes, historical significance, literary
techniques) of ancient, American, British, and world
literature

7. Identify and explain connections between historical contexts and works of various
authors, including Homer, Sophocles, and Shakespeare (ELA-6-H2)

8. Identify and explain recurrent themes in world literature (ELA-6-H2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-6-H3: Analyzing, and synthesizing a variety of classic 9. Anayzein ora and written responses distinctive elements (including theme, structure,
and contemporary fiction and non-fiction literature from characterization) of avariety of literary forms and types, including:

many genres (€.g., epics) e essays by early and modern writers

e epic poetry such as The Odyssey

o formsof lyric and narrative poetry such as ballads and sonnets
e drama, including ancient, Renaissance, and modern

e short stories and novels

e biographies and autobiographies (ELA-6-H3)

ELA-6-H4: Analyzing and responding to various genres as 10. Identify and explain in oral and written responses ways in which particular genres
records of life experiences reflect life experiences, for example:

e anessay expresses apoint of view
e alegend chroniclesthelife of acultural hero
e ashort story or novel provides avicarious life experience (ELA-6-H4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

Sandard Seven: Sudents apply reasoning and problem-solving skills to reading, writing, speaking, listening, viewing, and visually

representing.

Benchmarks

Grade-L evel Expectations

EL A-7-H1: Using comprehension strategies (e.g.,
synthesizing, critiquing) to evaluate oral, written, and visual
texts

11. Demonstrate understanding of information in grade-appropriate texts using a variety of
strategies, including:

summarizing and paraphrasing information and story elements

comparing and contrasting information in texts, including televised news, news
magazines, documentaries, and online information

comparing and contrasting complex literary elements, devices, and ideas within
and across texts

examining the sequence of information and procedures in order to critique the
logic or development of ideas in texts

making inferences and drawing conclusions

making predictions and generalizations (ELA-7-H1)

EL A-7-H2: Using reasoning skills (e.g., analyzing,
evaluating), incorporating life experiences, and using
available information resources to solve problemsin
complex oral, written, and visual texts

12. Solve problems using reasoning skills, including:

using supporting evidence to verify solutions

analyzing the relationships between prior knowledge and life experiences and
information in texts

using technical information in specialized software programs, manuals, interviews,
surveys, and access guidesto Web sites (ELA-7-H2)

ELA-7-H3: Analyzing and evaluating the effects of an
author’ s life, culture, and philosophical assumptions as
reflected in the author’ s viewpoint (perspective)

13. Identify and explain the impact of an author’slife on themes and issues of asingle text
or multiple texts by the same author (ELA-7-H3)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-7-H4: Using analytical reasoning skillsin avariety of
complex oral, written, and visual texts

14. Analyze information within and across grade-appropriate texts using various reasoning
skills, including:

identifying cause-effect relationships

raising questions

reasoning inductively and deductively

generating a theory or hypothesis

distinguishing facts from opinions and probability (ELA-7-H4)

Sandard Two: Sudentswrite competently for a variety of purposes and audiences.

Benchmarks

Grade-L evel Expectations

EL A-2-H1: Writing compositions (250-300 words) that
employ specific organizational elements (e.g., spatial order,
order of importance, ascending/descending order,
chronological order) and clearly imply a central ideawith
supporting detailsin alogical, sequential order

15. Develop organized, coherent paragraphs that include the following:

topic sentences

logical sequence

transitiona words and phrases

appropriate closing sentences

parallel construction where appropriate (ELA-2-H1)

16. Develop multiparagraph compositions organized with the following:

aclearly stated centra idea or thesis statement

a clear, overall structure that includes an introduction, a body, and an appropriate
conclusion

supporting paragraphs appropriate to the topic organized in a logical sequence
(e.g., spatial order, order of importance, ascending/descending order, chronological
order, pardle construction)

transitional words and phrases that unify throughout (ELA-2-H1)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-2-H2: Using language, concepts, and ideas that show

an awareness of the intended audience and/or purpose (e.g.,

classroom, redl-life, workplace) in devel oping extended
complex compositions

17. Develop complex compositions on student- or teacher-sel ected topics that are suited to
an identified audience and purpose and that include the following:

word choices appropriate to the identified audience and/or purpose
vocabulary selected to clarify meaning, create images, and set atone
information/ideas sel ected to engage the interest of the reader

clear voice (individual personality) (ELA-2-H2)

ELA-2-H3: Applying the steps of the writing process,
emphasizing revising and editing in final drafts

18.

Develop complex compositions using writing processes, including:

selecting topic and form (e.g., determining a purpose and audience)

prewriting (e.g., brainstorming, clustering, outlining, generating main idea/thesis
statements)

drafting

conferencing (e.g., peer and teacher)

revising for content and structure based on feedback

proofreading/editing to improve conventions of language

publishing using technology (ELA-2-H3)

EL A-2-H4: Using narration, description, exposition, and
persuasion to develop various modes of writing (e.g.,
editorials, critical anayses)

19.

Devel op paragraphs and complex, multiparagraph compositions using all modes of
writing (description, narration, exposition, and persuasion) emphasizing exposition and
persuasion (ELA-2-H4)

ELA-2-H5: Applying literary devices and various stylistic
elements (e.g., diction, sentence structure, voice, tone)

20.

Devel op paragraphs and complex, multiparagraph compositions that include complex
stylistic features, including:

literary devices such as student-composed oxymoron, touches of sarcasm, and/or
irony

vocabulary and phrasing that reflect an individual character (voice)

a variety of sentence lengths and structures, including simple, compound, and
complex (ELA-2-H5)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-2-H6: Writing as aresponse to texts and life
experiences (e.g., technical writing, resumes)

21. Writefor various purposes, including:
e forma and business letters, such as letters of complaint and requests for
information
e |ettersto the editor
e job applications
e text-supported interpretations that connect life experiences to works of literature
(ELA-2-H6)

Sandard Three. Sudents communicate using standard English grammar, usage, sentence structure, punctuation, capitalization,

spelling, and handwriting.

Benchmarks

Grade-L evel Expectations

EL A-3-H1: Writing fluidly and legibly in cursive or printed
form

EL A-3-H2: Using the grammatical and mechanical
conventions of standard English

22. Apply standard rules of sentence formation, avoiding common errors, such as:
o fragments
e  run-on sentences
e syntax problems (ELA-3-H2)

GLE Handbook

Page 35 February 2004




STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-3-H2 (continued): Using the grammatical and
mechanical conventions of standard English

23. Apply standard rules of usage, including:
e making subjects and verbs agree
e using verbsin appropriate tenses
e making pronouns agree with antecedents
e using pronouns appropriately in nominative, objective, and possessive cases
e using adjectivesin comparative and superlative degrees and adverbs correctly
e avoiding double negatives
e using all parts of speech appropriately (ELA-3-H2)
24. Apply standard rules of mechanics, including:
e using commas to set off appositives or parenthetical phrases
e using quotation marks to set off titles of short works
e using colons preceding alist and after a salutation in a business | etter

e using standard capitalization for names of political and ethnic groups, religions,
and continents (ELA-3-H2)

EL A-3-H3: Spelling accurately using strategies and
resources (e.g., technical glossary, specialized dictionary)
when necessary

25. Use correct spelling conventions when writing and editing (ELA-3-H3)

26. Use avariety of resources, such as dictionaries, thesauruses, glossaries, technology,
and textual features (e.g., definitional footnotes, sidebars) to verify word spellings
(ELA-3-H3)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

Sandard Four: Sudents demonstrate competence in speaking and listening astools for learning and communicating.

Benchmarks

Grade-L evel Expectations

EL A-4-H1: Demonstrating control of grammar, standard
English pronunciation, and diction in the delivery of focused
and coherent oral communication

27.

28.

Use standard English grammar, diction, and syntax when responding to questions,
participating in informal group discussions, and making presentations (ELA-4-H1)

Select language appropriate to specific purposes and audiences when speaking,
including:

delivering informational/book reportsin class
conducting interviews/surveys of classmates or the general public
participating in class discussions (ELA-4-H1)

EL A-4-H2: Giving and following directions/procedures

29.

30.

Listen to oral ingtructions and presentations, speeches, discussions, and carry out
procedures, including:

taking accurate notes
writing summaries or responses
forming groups (ELA-4-H2)

Organize and use precise language to deliver oral directions and instructions about
general, technical, or scientific topics (ELA-4-H2)

EL A-4-H3: Using the features of speaking (e.g., audience
analysis, message construction, delivery, interpretation of
feedback) when giving prepared and impromptu
presentations

31.

Deliver ora presentations that include the following:

phrasing, enunciation, voice modulation, verbal and nonverba techniques, and
inflection adjusted to stress important ideas and impact audience response
language choices selected to suit the content and context

an organization that includes an introduction, relevant details that develop the
topic, and a conclusion (ELA-4-H3)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-4-H4: Speaking and listening for a variety of
audiences (e.g., classroom, red-life, workplace) and
purposes (e.g., awareness, concentration, enjoyment,
information, problem solving)

32. Useactive listening strategies, including:
e monitoring messages for clarity
e selecting and organizing essentia information
e noting cues such as changesin pace
e (generating and asking questions concerning a speaker’s content, delivery, and
attitude toward the subject (ELA-4-H4)

33. Deliver clear, coherent, and concise oral presentations about information and ideasin
texts (ELA-4-H4)

EL A-4-H5: Listening and responding to awide variety of
media (e.g., CD-ROM)

34. Analyze mediainformation in oral and written responses, including:
e summarizing the coverage of a media event
e comparing messages from different media (ELA-4-H5)

ELA-4-H6: Participating in a variety of rolesin group
discussion (e.g., mediator)

35. Participate in group and panel discussions, including:
e identifying the strengths and talents of other participants
e acting asfacilitator, recorder, leader, listener, or mediator
e evaluating the effectiveness of participant’s performance (ELA-4-H6)

Sandard Five: Students locate, select, and synthesize information from a variety of texts, media, references, and technological sources

to acquire and communicate knowledge.

Benchmarks

Grade-L evel Expectations

EL A-5-H1: Evaluating and using organizational features of
printed text, other media, and electronic information (e.g.,
citations, endnotes, bibliographic references)

36. Identify and use organizational featuresto locate relevant information for research
projects using avariety of resources, including:
e print resources (e.g., prefaces, appendices, annotations, citations, bibliographic
references)
e dectronic texts (e.g., database keyword searches, search engines, e-mail addresses)
(ELA-5-H1)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-5-H2: Synthesizing information sources

37.

38.

Locate, analyze, and synthesize information from a variety of grade-appropriate

resources, including:

e multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized
dictionaries, almanacs, technica encyclopedias, and periodicals)

e electronic sources (e.g., Web sites, databases)

e other media sources (e.g., community and government data, television and radio
resources, and other audio and visual materials) (ELA-5-H2)

Analyze the usefulness and accuracy of sources by determining their validity (e.g.,
authority, accuracy, objectivity, publication date, and coverage) (ELA-5-H2)

EL A-5-H3: Accessing information and conducting research
using avariety of primary and secondary sources to produce

formal papers

39.

40.

Access information and conduct research using various grade-appropriate,

data-gathering strategies'tools, including:

e formulating clear research questions

e gathering evidence from primary and secondary sources

e using graphic organizers (e.g., outlining, charts, timelines, webs)

e compiling and organizing information to support the central ideas, concepts, and
themes of formal papers or presentations (ELA-5-H3)

Write avariety of research reports, which include the following:

e research supporting the main ideas

o facts, details, examples, and explanations from sources

e graphics when appropriate

e complete documentation (e.g., endnotes, parenthetical citations, works cited lists or
bibliographies) (ELA-5-H3)

EL A-5-H4: Using available technology to produce, revise,
and publish avariety of works (e.g., abstracts, analytical
reports, summative research)

4]1.

Use word processing and/or other technology (e.g., illustration, page-layout, Web-
design programs) to draft, revise, and publish various works, including research reports
documented with parenthetical citations and bibliographies or works cited lists
(ELA-5-H4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-5-H5: Citing references using various formats (e.g., 42. Give credit for borrowed information in grade-appropriate research reports following
parenthetical citations) acceptable use policy, including:

e using parenthetical documentation to integrate quotes and citations
e preparing bibliographies and/or works cited list (ELA-5-H5)

ELA-5-H6: Analyzing and synthesizing graphic organizers 43. Analyzeinformation found in avariety of complex graphic organizers, including

(e.g., organizationa charts, concept maps, comparative detailed maps, comparative charts, extended tables, graphs, diagrams, cutaways,
tables) overlays, and sidebars to determine usefulness for research (ELA-5-H6)
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TENTH GRADE INTRODUCTION

Tenth Grade

Grade-Level Expectations (GLEs) for tenth grade focus on
applying skillsrelated to a student’ s knowledge of the language
of reading, writing, literature, speaking, and listening. At this
grade level, students deepen their critical thinking skills by
analyzing elements within and across a variety of texts. The
study of literature by genre in tenth grade is extended to
analyzing literary elements, identifying recurring themes in
literary works, and comparing and contrasting elements in
multiple texts. In writing, the focus is on developing, for a
variety of purposes, formal compositions that are thesis driven
and on extending knowledge of standard usage and mechanics.
In speaking and listening, the focus is on listening to compare,
analyze, and apply. Students in the tenth grade should
demonstrate skill in assessing and evaluating the usefulness of
information from a wide variety of sources in order to produce
documented research reports and projects.
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

TENTH GRADE

ENGLISH LANGUAGE ARTS (ELA)

Sandard One: Studentsread, comprehend, and respond to a range of materials, using a variety of strategiesfor different purposes.

Benchmarks

Grade-L evel Expectations

ELA-1-H1: Using knowledge of word meaning and
extending basic and technical vocabulary, employing a
variety of strategies (e.g., contexts, connotations and
denotations, word derivations, relationships, inferences)

1. Extend basic and technical vocabulary using a variety of strategies, including:

use of context clues

use of knowledge of Greek and Latin roots and affixes
use of denotative and connotative meanings

tracing etymology (ELA-1-H1)

ELA-1-H2: Analyzing and evaluating the effects of complex
elements and complex literary devices (e.g., irony, sarcasm,
ambiguity) on the meaning and purpose of a selection

2. Analyzethe development of story elements, including:

characterization

plot and subplot(s)

theme

mood/atmosphere (ELA-1-H2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-1-H2 (continued): Analyzing and evaluating the
effects of complex elements and complex literary devices
(e.g., irony, sarcasm, ambiguity) on the meaning and purpose
of aselection

Analyze the significance within a context of literary devices, including:

e imagery
e symbolism
e flashback

o foreshadowing

e irony, ambiguity, contradiction

o adlegory

e tone

e dead metaphor

e personification, including pathetic fallacy (ELA-1-H2)

EL A-1-H3: Reading, comprehending, and responding to
extended, complex written, spoken, and visual texts (e.g.,
ranging from 600-1,500 words)

Draw conclusions and make inferences about ideas and information in
grade-appropriate textsin oral and written responses, including:

e short stories/novels

¢ nonfiction works

o fiveact plays

e poetry/epics

o film/visual texts

e consumer/instructional materials

e public documents (ELA-1-H3)

ELA-1-H4: Analyzing and evaluating complex texts with
supportive explanations to generate connections to real-life
situations and other texts (e.g., consumer materials, public
documents)

Analyze ways in which ideas and information in texts, such as almanacs, microfiche,
news sources, technical documents, Internet sources, and literary texts, connect to
real-life situations and other texts or represent aview or comment on life (ELA-1-H4)

ELA-1-H5: Adjusting reading rate according to texts and
purposes for reading (e.g., analyzing, synthesizing,
evaluating)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

Sandard Six: Sudentsread, analyze, and respond to literature asa record of life experiences.

Benchmarks

Grade-L evel Expectations

ELA-6-H1: Analyzing, evaluating, and responding to
United States and world literature that represents the
experiences and traditions of diverse ethnic groups

6. Compare and/or contrast cultural elementsincluding a group’s history, perspectives,
and language found in multicultural textsin ora and written responses (ELA-6-H1)

ELA-6-H2: Analyzing and evaluating distinctive elements
(e.g., recurrent themes, historical significance, literary
techniques) of ancient, American, British, and world
literature

7. Analyze connections between historical contexts and the works of authors, including
Sophocles and Shakespeare (ELA-6-H2)

8. Analyze recurrent themesin world literature (ELA-6-H2)

EL A-6-H3: Analyzing, and synthesizing a variety of classic
and contemporary fiction and non-fiction literature from
many genres (e.g., epics)

9. Analyze, in oral and written responses, distinctive elements, including theme and
structure, of literary forms and types, including:
e essays by early and modern writers
e lyric, narrative, and dramatic poetry
e drama, including ancient, Renaissance, and modern
e short stories, novellas, and novels
e biographies and autobiographies
e gspeeches (ELA-6-H3)

EL A-6-H4: Analyzing and responding to various genres as
records of life experiences

10. Identify and explain in oral and written responses the ways in which particular genres
reflect life experiences, for example:
e anessay expresses apoint of view
e alegend chroniclesthelife of acultural hero
e ashort story or novel provides avicarious life experience (ELA-6-H4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

Sandard Seven: Sudents apply reasoning and problem-solving skills to reading, writing, speaking, listening, viewing, and visually

representing.

Benchmarks

Grade-L evel Expectations

EL A-7-H1: Using comprehension strategies (e.g.,
synthesizing, critiquing) to evaluate oral, written, and visual
texts

11. Demonstrate understanding of information in grade-appropriate texts using a variety of
reasoning strategies, including:

summarizing and paraphrasing information and story elements

comparing and contrasting information in various texts (e.g., televised news, news
magazines, documentaries, online information)

comparing and contrasting complex literary elements, devices, and ideas within
and across texts

examining the sequence of information and procedures in order to critique the
logic or development of ideas in texts

making inferences and drawing conclusions
making predictions and generalizations (ELA-7-H1)

EL A-7-H2: Using reasoning skills (e.g., analyzing,
evaluating), incorporating life experiences, and using
available information resources to solve problemsin
complex oral, written, and visual texts

12. Solve problems using reasoning skills, including:

using supporting evidence to verify solutions

analyzing the relationships between prior knowledge and life experiences and
information in texts

using technical information in specialized software programs, manuals, interviews,
surveys, and access guidesto Web sites (ELA-7-H2)

ELA-7-H3: Analyzing and evaluating the effects of an
author’ s life, culture, and philosophical assumptions as
reflected in the author’ s viewpoint (perspective)

13. Use knowledge of an author’s background, culture, and philosophical assumptions to
analyze the relationship of his/her works to the themes and issues of the historical
period in which he/she lived (ELA-7-H3)

14. Evaluate the effects of an author’slifein order to interpret universal themes and
messages across different works by the same author (ELA-7-H3)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-7-H4: Using analytical reasoning skillsin avariety of
complex oral, written, and visual texts

15. Analyze information within and across grade-appropriate texts using various reasoning
skills, including:

identifying cause-effect relationships

raising questions

reasoning inductively and deductively

generating a theory or hypothesis

distinguishing facts from opinions and probability (ELA-7-H4)

Sandard Two: Sudentswrite competently for a variety of purposes and audiences.

Benchmarks

Grade-L evel Expectations

EL A-2-H1: Writing compositions (250-300 words) that
employ specific organizational elements (e.g., spatial order,
order of importance, ascending/descending order,
chronological order) and clearly imply a central ideawith
supporting detailsin alogical, sequential order

16. Develop organized, coherent paragraphs that include the following:

topic sentences

logical sequence

transitiona words and phrases

appropriate closing sentences

parallel construction where appropriate (ELA-2-H1)

17. Develop multiparagraph compositions organized with the following:

aclearly stated centra idea/thesi s statement

a clear, overall structure that includes an introduction, a body, and an appropriate
conclusion

supporting paragraphs appropriate to the topic organized in a logical sequence
(e.g., spatial order, order of importance, ascending/descending order, chronological
order, pardle construction)

transitional words and phrases that unify throughout (ELA-2-H1)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-2-H2: Using language, concepts, and ideas that show
an awareness of the intended audience and/or purpose (e.g.,
classroom, redl-life, workplace) in devel oping extended
complex compositions

18.

Develop complex compoasitions on student- or teacher-sel ected topics that are suited to
an identified audience and purpose and that include the following:

e word choices appropriate to the identified audience and/or purpose

e vocabulary selected to clarify meaning, create images, and set atone

e information/ideas selected to engage the interest of the reader

e clear voice (individual personality) (ELA-2-H2)

ELA-2-H3: Applying the steps of the writing process,
emphasizing revising and editing in final drafts

19.

Develop complex compositions using writing processes, including:

e selecting topic and form

e determining purpose and audience

e prewriting (e.g., brainstorming, clustering, outlining, generating main idea/thesis
statements)

e drafting

e conferencing (e.g., with peers and teachers)

e revising for content and structure based on feedback

e proofreading/editing to improve conventions of language

e publishing using technology (ELA-2-H3)

EL A-2-H4: Using narration, description, exposition, and
persuasion to develop various modes of writing (e.g.,
editorials, critical analyses)

20.

21.

Develop complex paragraphs and multiparagraph compositions using all modes of
writing, emphasizing exposition and persuasion (ELA-2-H4)

Use al modes to write complex compositions, including:

e comparison/contrast of ideas and information in reading materials or current issues
e literary analysesthat compare and contrast multiple texts

e editorias on current affairs (ELA-2-H4)

ELA-2-H5: Applying literary devices and various stylistic
elements (e.g., diction, sentence structure, voice, tone)

22.

23.

Develop writing using a variety of complex literary and rhetorical devices, including
imagery and the rhetorical question (ELA-2-H5)

Develop individual writing style that includes the following:

e avariety of sentence structures (e.g., parallel or repetitive) and lengths

e diction selected to create a tone and set a mood

o selected vocabulary and phrasing that reflect the character and temperament
(voice) of the writer (ELA-2-H5)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-2-H6: Writing as aresponseto texts and life
experiences (e.g., technical writing, resumes)

24. Write for various purposes, including:
e forma and business letters, such as letters of complaint and requests for
information
e |ettersto the editor
e job applications
e text-supported interpretations that connect life experiences to works of literature
(ELA-2-H6)

Sandard Three. Sudents communicate using standard English grammar, usage, sentence structure, punctuation, capitalization,

spelling, and handwriting.

Benchmarks

Grade-L evel Expectations

EL A-3-H1: Writing fluidly and legibly in cursive or printed
form

EL A-3-H2: Using the grammatical and mechanical
conventions of standard English

25. Apply standard rules of sentence formation, avoiding common errors, such as:
o fragments
e  run-on sentences
e syntax problems (ELA-3-H2)
26. Apply standard rules of usage, including:
e making subjects and verbs agree
e using verbsin appropriate tenses
e making pronouns agree with antecedents
e using pronounsin appropriate cases (e.g., nominative and objective)
e using adjectivesin comparative and superlative degrees
e using adverbs correctly
e avoiding double negatives (ELA-3-H2)

GLE Handbook

Page 48 February 2004




STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-3-H2 (continued): Using the grammatical and 27. Apply standard rules of mechanics, including:

mechanical conventions of standard English e using commas to set off appositives or parenthetical phrases

e using quotation marks to set off titles of short works

e using colons preceding alist and after a salutation in a business | etter

e using appropriate capitalization, including names of political and ethnic groups,
religions, and continents (ELA-3-H2)

EL A-3-H3: Spelling accurately using strategies and 28. Use correct spelling conventions when writing and editing (ELA-3-H3)
resources (e.g., technical glossary, specialized dictionary) 29

. Useavariety of resources, such as dictionaries, thesauruses, glossaries, technology,
when necessary

and textual features (e.g., definitional footnotes, sidebars), to verify word spellings
(ELA-3-H3)

Sandard Four: Sudents demonstrate competence in speaking and listening astools for learning and communicating.

Benchmarks Grade-L evel Expectations
ELA-4-H1: Demonstrating control of grammar, standard 30. Use standard English grammar, diction, and syntax when speaking in formal
English pronunciation, and diction in the delivery of focused presentations and informal group discussions (ELA-4-H1)

and coherertt oral communication 31. Select language appropriate to specific purposes and audiences, including:

e delivering informational/book reportsin class
e conducting interviews/surveys of classmates or the general public
e participating in class discussions (ELA-4-H1)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-4-H2: Giving and following directions/procedures

32.

33.

Listen to detailed oral instructions and presentations and carry out complex procedures,
including:

e taking accurate notes

e writing summaries or responses

e forming groups (ELA-4-H2)

Organize and use precise language to deliver oral directions and instructions about
general, technical, or scientific topics (ELA-4-H2)

EL A-4-H3: Using the features of speaking (e.g., audience
analysis, message construction, delivery, interpretation of
feedback) when giving prepared and impromptu
presentations

34.

Deliver ora presentations that include the following:

e volume, phrasing, enunciation, voice modulation, and inflection adjusted to stress
important ideas and impact audience response

e language choices adjusted to suit the content and context

e an organization that includes an introduction, selected details, and a conclusion
arranged to impact an audience (ELA-4-H3)

EL A-4-H4: Speaking and listening for a variety of
audiences (e.g., classroom, red-life, workplace) and
purposes (e.g., awareness, concentration, enjoyment,
information, problem solving)

35.

36.

Use active listening strategies, including:

e monitoring message for clarity

e selecting and organizing essentia information

e noting cues such as changes in pace

e (generating and asking questions concerning a speaker’s content, delivery, and
attitude toward the subject (ELA-4-H4)

Deliver clear, coherent, and concise oral presentations and responses about information
and ideasin avariety of texts (ELA-4-H4)

EL A-4-H5: Listening and responding to awide variety of
media (e.g., CD-ROM)

37.

Analyze mediainformation in oral and written responses, including:

e comparing and contrasting the ways in which print and broadcast media cover the
same event

e evaluating media messages for clarity, quality, effectiveness, motive, and
coherence

e listening to and critiquing audio/video presentations (EL A-4-H5)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-4-H6: Participating in a variety of rolesin group
discussion (e.g., mediator)

38. Participatein group and panel discussions, including:
e identifying the strengths and talents of other participants
e acting asfacilitator, recorder, leader, listener, or mediator
e evaluating the effectiveness of participants performances (ELA-4-H6)

Sandard Five: Students locate, select, and synthesize information from a variety of texts, media, references, and technological sources

to acquire and communicate knowledge.

Benchmarks

Grade-L evel Expectations

ELA-5-H1: Evauating and using organizational features of
printed text, other media, and electronic information (e.g.,
citations, endnotes, bibliographic references)

39. Select and evaluate relevant information for aresearch project using the organizational
features of avariety of resources, including:
e print texts such as prefaces, appendices, annotations, citations, bibliographic
references, and endnotes
e dectronic texts such as database keyword searches, search engines, and e-mail
addresses (ELA-5-H1)

EL A-5-H2: Synthesizing information sources

40. Locate, analyze, and synthesize information from grade-appropriate resources,
including:
e multiple printed texts (e.g., encyclopedias, atlases, library catalogs, specialized
dictionaries, almanacs, technica encyclopedias, and periodicals)
e dlectronic sources (e.g., Web sites and databases)
e other media sources (e.g., community and government data, televison and radio
resources, and other audio and visual materials) (ELA-5-H2)

41. Analyze the usefulness and accuracy of sources by determining their validity (e.g.,
authority, accuracy, objectivity, publication date, coverage) (ELA-5-H2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-5-H3: Accessing information and conducting research
using avariety of primary and secondary sources to produce

formal papers

42.

43.

Access information and conduct research using various grade-appropriate

data-gathering strategies'tools, including:

e formulating clear research questions

e using research methods to gather evidence from primary and secondary sources

e using graphic organizers (e.g., outlining, charts, timelines, webs)

e compiling and organizing information to support the central ideas, concepts, and
themes of aformal paper or presentation (ELA-5-H3)

Write avariety of research reports, which include the following:

e research that supports the main ideas

o facts, details, examples, and explanations from multiple sources

e graphics when appropriate

e complete documentation (e.g., endnotes, parenthetical citations, works cited lists,
or bibliographies) (ELA-5-H3)

EL A-5-H4: Using available technology to produce, revise,
and publish avariety of works (e.g., abstracts, analytical
reports, summative research)

Use word processing and/or technology to draft, revise, and publish various works,
including research reports documented with parenthetical citations and bibliographies
or works cited lists (ELA-5-H4)

EL A-5-H5: Citing references using various formats (e.g.,
parenthetical citations)

45,

Follow acceptable use policy to document sources in research reports using various

formats, including:

e preparing extended bibliographies of reference materias

e integrating quotations and citations while maintaining flow of ideas

e using standard formatting for source acknowledgment according to a specified
style guide

e using parenthetical documentation following MLA Guide within a literature-based
research report (ELA-5-H5)

EL A-5-H6: Analyzing and synthesizing graphic organizers
(e.g., organizationa charts, concept maps, comparative
tables)

46.

Analyze information found in complex graphic organizers, including detailed maps,
comparative charts, extended tables, graphs, diagrams, cutaways, overlays, and
sidebars to determine usefulness for research (ELA-5-H6)
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ELEVENTH AND TWELFTH GRADES INTRODUCTION

Eleventh and Twelfth Grades

Grade-Level Expectations (GLEs) for eleventh and twelfth
grades focus on analyzing and synthesizing knowledge of the
language of reading, writing, literature, speaking, and listening.
At these grade levels, students deepen critical thinking skills by
focusing on making more sophisticated connections between
literary elements found within, among, and between texts. The
study of literature is extended to examine the connection of
historical contexts to the development of language and
literature, establishing perspectives, and comparing and
contrasting elements in multiple texts. In writing, the focus is
on composing with complex development of style and content.
Writing processes become internalized with more student
independence throughout the revising and editing stages.
Listening skills in eleventh and twelfth grades are used to
evaluate critical thought processes, and speaking skills target
the delivery of complex directions and prepared oral responses.
In the area of research, the focus is on accessing a wide variety
of information to produce well-documented research reports
and projects.
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELEVENTH AND TWELFTH GRADES

ENGLISH LANGUAGE ARTS (ELA)

Sandard One: Studentsread, comprehend, and respond to a range of materials, using a variety of strategiesfor different purposes.

Benchmarks Grade-L evel Expectations
ELA-1-H1: Using knowledge of word meaning and 1. Extend basic and technical vocabulary using a variety of strategies, including:
extending basic and technical vocabulary, employing a e analysis of an author’ sword choice

variety of strategies (e.g., contexts, connotations and

denotations, word derivations, relationships, inferences) *  useof related forms of words

e analysis of analogous statements (ELA-1-H1)
ELA-1-H2: Analyzing and evaluating the effects of complex | 2.  Analyze the significance of complex literary and rhetorical devicesin American,

elements and complex literary devices (e.g., irony, sarcasm, British, or world texts, including:
ambiguity) on the meaning and purpose of a selection e apostrophes

e rhetorical questions
e metaphysical conceits
e implicit metaphors (metonymy and synecdoche) (ELA-1-H2)

EL A-1-H3: Reading, comprehending, and responding to 3. Draw conclusions and make inferences about ideas and information in complex textsin
extended, complex written, spoken, and visual texts (e.g., oral and written responses, including:
ranging from 600-1,500 words) e fiction/nonfiction

e drama/poetry

e public documents

e film/visual texts

o debates/'speeches (ELA-1-H3)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-1-H4: Analyzing and evaluating complex texts with
supportive explanations to generate connections to real-life
situations and other texts (e.g., consumer materials, public
documents)

4. Evauate waysin which the main idea, rationale or thesis, and information in complex
texts, including consumer, workplace, public, and historical documents, represent a
view or comment on life (ELA-1-H4)

ELA-1-H5: Adjusting reading rate according to texts and
purposes for reading (e.g., analyzing, synthesizing,
evaluating)

Sandard Six: Sudentsread, analyze, and respond to literature asa record of life experiences.

Benchmarks

Grade-L evel Expectations

ELA-6-H1: Analyzing, evaluating, and responding to
United States and world literature that represents the
experiences and traditions of diverse ethnic groups

5. Analyze and critique the impact of historical periods, diverse ethnic groups, and major
influences (e.g., philosophical, political, religious, ethical, social) on American,
British, or world literature in ora and written responses (ELA-6-H1)

ELA-6-H2: Analyzing and evaluating distinctive elements
(e.g., recurrent themes, historical significance, literary
techniques) of ancient, American, British, and world
literature

6. Analyze and explain the significance of literary forms, techniques, characteristics, and
recurrent themes of magjor literary periods in ancient, American, British, or world
literature (ELA-6-H2)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

ELA-6-H3: Analyzing, and synthesizing a variety of classic 7. Anayze and synthesize in oral and written responses distinctive elements (e.g.,
and contemporary fiction and non-fiction literature from structure) of avariety of literary forms and types, including:

many genres (€.g., epics) e essays and memoirs by early and modern essay writers

e epic poetry such as Beowulf

e forms of lyric and narrative poetry such as the ballad, sonnets, pastorals, elegies,
and the dramatic monol ogue

e drama, including ancient, Renaissance, and modern comedies and tragedies
e short stories, novellas, and novels

e biographies and autobiographies

e gspeeches (ELA-6-H3)

ELA-6-H4: Analyzing and responding to various genres as 8. Anayzein ord and written responses the ways in which works of ancient, American,
records of life experiences British, or world literature represent views or comments on life, for example:

e an autobiography/diary gives insight into a particular time and place

e the pastoral idedizeslife in the country

e the parody mocks people and ingtitutions

e an allegory uses fictional figures to express truths about human experiences
(ELA-6-H4)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

Sandard Seven: Sudents apply reasoning and problem-solving skills to reading, writing, speaking, listening, viewing, and visually

representing.
Benchmarks Grade-L evel Expectations
ELA-7-H1: Using comprehension strategies (e.g., 9. Demonstrate understanding of information in American, British, and world literature
synthesizing, critiquing) to evaluate oral, written, and visual using avariety of strategies, for example:
texts e interpreting and evaluating presentation of events and information
e evaluating the credibility of arguments in nonfiction works
e making inferences and drawing conclusions
e evaluating the author’ s use of complex literary elements, (e.g., symbolism, themes,
characterization, ideas)
e comparing and contrasting major periods, themes, styles, and trends within and
across texts
e making predictions and generalizations about ideas and information
e critiquing the strengths and weaknesses of ideas and information
e synthesizing (ELA-7-H1)
ELA-7-H2: Using reasoning skills (e.g., analyzing, 10. Identify, gather, and evaluate appropriate sources and relevant information to solve
evaluating), incorporating life experiences, and using problems using multiple sources, including:
available information resources to solve problemsin e school library catalogs
complex oral, written, and visual texts e  online databases
e electronic resources
e Internet-based resources (ELA-7-H2)
11. Analyze and eva uate the philosophical arguments presented in literary works,
including American, British, or world literature (ELA-7-H2)
ELA-7-H3: Analyzing and evaluating the effects of an 12. Anayze and evaluate works of American, British, or world literature in terms of an

author’ s life, culture, and philosophical assumptions as
reflected in the author’ s viewpoint (perspective)

author’s life, culture, and philosophical assumptions (ELA-7-H3)
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STANDARDS, BENCHMARKS, AND GRADE-LEVEL EXPECTATIONS

EL A-7-H4: Using analytical reasoning skillsin avariety of
complex oral, written, and visual texts

13. Analyze information within and across grade-appropriate print and nonprint texts using
various reasoning skills, including:

identifying cause-effect relationships

raising questions

reasoning inductively and deductively

generating a theory or hypothesis

skimming/scanning

distinguishing facts from opinions and probability (ELA-7-H4)

Sandard Two: Sudentswrite competently for a variety of purposesand audiences.

Benchmarks

Grade-L evel Expectations

EL A-2-H1: Writing compositions (250-300 words) that
employ specific organizational elements (e.g., spatial order,
order of importance, ascending/descending order,
chronological order) and clearly imply a central ideawith
supporting detailsin alogical, sequential order

14. Develop complex compositions, essays, and reports that include the following:

aclearly stated centra idea/thesi s statement

aclear, overal structure (e.g., introduction, body, appropriate conclusion)
supporting paragraphs organized in alogical sequence (e.g., spatial order, order of
importance, ascending/descending order, chronologica order, pardlel
construction)

transitional words, phrases, and devices that unify throughout (ELA-2-H1)

EL A-2-H2: Using language, concepts, and ideas that show
an awareness of the intended audience and/or purpose (e.g.,
classroom, real-life, workplace) in devel oping extended
complex compositions

15. Develop complex compositions on student- or teacher-sel ected topics that are suited to
an identified audience and purpose and that include the following:

word choices appropriate to the identified audience and/or purpose
vocabulary selected to clarify meaning, create images, and set atone
information/ideas selected to engage the interest of the reader

clear voice (individual personality) (ELA-2-H2)
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ELA-2-H3: Applying the steps of the writing process, 16. Develop complex compositions using writing processes such as the following:
emphasizing revising and editing in final drafts e selecting topic and form (e.g., determining a purpose and audience)
e prewriting (e.g., brainstorming, clustering, outlining, generating main idea/thesis
statements)
e drafting

e conferencing with peers and teachers

e revising for content and structure based on feedback

e proofreading/editing to improve conventions of language
e publishing using available technology (ELA-2-H3)

EL A-2-H4: Using narration, description, exposition, and 17. Usethe various modes to write complex compositions, including:
persuasion to develop various modes of writing (e.g., e definition essay

editorials, critical analyses) e problem/solution essay

e aresearch project

e literary anaysesthat incorporate research
e cause-effect essay

e process analyses

e persuasive essays (ELA-2-H4)

ELA-2-H5: Applying literary devices and various stylistic 18. Develop writing/compositions using a variety of complex literary and rhetorical
elements (e.g., diction, sentence structure, voice, tone) devices (ELA-2-H5)
19. Extend development of individual style to include the following:

e avoidance of overused words, clichés, and jargon

e avariety of sentence structures and patterns

e (diction that setstone and mood

e vocabulary and phrasing that reflect the character and temperament (voice) of the
writer (ELA-2-H5)

ELA-2-H6: Writing as aresponse to texts and life 20. Writefor various purposes, including:

experiences (€.g., technical writing, resumes) e interpretations/explanations that connect life experiences to works of American,
British, and world literature

e functional documents (e.g., resumes, memos, proposals) (ELA-2-H6)
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Sandard Three. Sudents communicate using standard English grammar, usage, sentence structure, punctuation, capitalization,
spelling, and handwriting

Benchmarks Grade-L evel Expectations

EL A-3-H1: Writing fluidly and legibly in cursive or printed

form

ELA-3-H2: Using the grammatical and mechanical 21. Apply standard rules of sentence formation, including parallel structure (ELA-3-H2)

conventions of standard English 22. Apply standard rules of usage, for example:

e avoid splitting infinitives
e use the subjunctive mood appropriately (ELA-3-H2)
23. Apply standard rules of mechanics and punctuation, including:
e parentheses
e brackets
e (dashes
e commas after introductory adverb clauses and long introductory phrases
e uotation marks for secondary quotations
e internal capitaization
e manuscript form (ELA-3-H2)

EL A-3-H3: Spelling accurately using strategies and 24. Use avariety of resources (e.g., dictionaries, thesauruses, glossaries, technology) and
resources (e.g., technical glossary, specialized dictionary) textual features, (e.g., definitional footnotes, sidebars) to verify word spellings
when necessary (ELA-3-H3)
x
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Sandard Four: Sudents demonstrate competence in speaking and listening astools for learning and communicating.

Benchmarks

Grade-L evel Expectations

EL A-4-H1: Demonstrating control of grammar, standard
English pronunciation, and diction in the delivery of focused
and coherent oral communication

25.

26.

Use standard English grammar, diction, and syntax when speaking in formal
presentations and informal group discussions (ELA-4-H1)

Select language appropriate to specific purposes and audiences for speaking, including:
e ddlivering informational/book reportsin class

e conducting interviews/surveys of classmates or the genera public

e participating in class discussions (ELA-4-H1)

EL A-4-H2: Giving and following directions/procedures

27.

28.

Listen to detailed oral instructions and presentations and carry out complex procedures,
including:

e reading and questioning

e writing responses

e forming groups

e taking accurate, detailed notes (ELA-4-H2)

Organize and use precise language to deliver complex oral directions or instructions
about general, technical, or scientific topics (ELA-4-H2)

EL A-4-H3: Using the features of speaking (e.g., audience
analysis, message construction, delivery, interpretation of
feedback) when giving prepared and impromptu
presentations

29.

Deliver presentations that include the following:

e language, diction, and syntax selected to suit a purpose and impact an audience

e dedlivery techniques including repetition, eye contact, and appeal to emotion suited
to a purpose and audience

e an organization that includes an introduction, relevant examples, and/or anecdotes,
and a conclusion arranged to impact an audience (ELA-4-H3)
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EL A-4-H4: Speaking and listening for a variety of
audiences (e.g., classroom, red-life, workplace) and
purposes (e.g., awareness, concentration, enjoyment,
information, problem solving)

30.

31.

Use active listening strategies, including:

e monitoring messages for clarity

e selecting and organizing information

e noting cues such as changesin pace (ELA-4-H4)

Deliver ora presentations, including:

e speechesthat use appropriate rhetorical strategies

e responses that analyze information in texts and media

e persuasive argumentsthat clarify or defend positions (ELA-4-H4)

EL A-4-H5: Listening and responding to awide variety of
media (e.g., CD-ROM)

32.

Give oral and written analyses of mediainformation, including:

e identifying logicd falacies (e.g., attack ad hominem, fase causdlity,
overgeneralization, bandwagon effect) used in oral addresses

e analyzing the techniques used in media messages for a particular audience

e critiquing a speaker's diction and syntax in relation to the purpose of an ora
presentation

e critiquing strategies (e.g., advertisements, propaganda techniques, visua
representations, specia effects) used by the media to inform, persuade, entertain,
and transmit culture (ELA-4-H5)

ELA-4-H6: Participating in a variety of rolesin group
discussion (e.g., mediator)

33.

Participate in group and panel discussions, including:

e identifying the strengths and talents of other participants

e acting asfacilitator, recorder, leader, listener, or mediator

e evaluating the effectiveness of participants performance (ELA-4-H6)
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Sandard Five: Students locate, select, and synthesize information from a variety of texts, media, references, and technological sources
to acquire and communicate knowledge.

Benchmarks Grade-L evel Expectations
ELA-5-H1: Evaluating and using organizational features of 34. Select and critique relevant information for a research project using the organizational
printed text, other media, and electronic information (e.g., features of a variety of resources, including:
citations, endnotes, bibliographic references) e print texts (eg., prefaces, appendices, annotations, citations, bibliographic
references)
e dectronic texts (e.g., database keyword searches, search engines, e-mail addresses)
(ELA-5-H1)
EL A-5-H2: Synthesizing information sources 35. Locate, analyze, and synthesize information from a variety of complex resources,
including:

e multiple print texts (e.g., encyclopedias, atlases, library catalogs, specialized
dictionaries, almanacs, technica encyclopedias, and periodicals)

e ¢lectronic sources (e.g., Web sites or databases)

e other media (e.g., community and government data, television and radio resources,
and audio and visual materials) (ELA-5-H2)

36. Analyze the usefulness and accuracy of sources by determining their validity (e.g.,
authority, accuracy, objectivity, publication date, coverage) (ELA-5-H2)
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EL A-5-H3: Accessing information and conducting research
using a variety of primary and secondary sources to produce

formal papers

37.

38.

Access information and conduct research using various grade-appropriate

data-gathering strategies'tools, including:

e formulating clear research questions

e evaluating the validity and/or reliability of primary and/or secondary sources

e using graphic organizers (e.g., outlining, charts, timelines, webs)

e compiling and organizing information to support the central ideas, concepts, and
themes of aformal paper or presentation

e preparing annotated bibliographies and anecdotal scripts (ELA-5-H3)

Write extended research reports (e.g., historical investigations, reports about high

interest and library subjects) which include the following:

e researched information that supports main ideas

o facts, details, examples, and explanations from sources

e graphics when appropriate

e complete documentation (e.g., endnotes or parenthetical citations, works cited lists
or bibliographies) consistent with a specified style guide (ELA-5-H3)

EL A-5-H4: Using available technology to produce, revise,
and publish a variety of works (e.g., abstracts, analytical
reports, summative research)

39.

Use word processing and/or technology to draft, revise, and publish various works,

including:

e functional documents (e.g., requests for information, resumes, letters of complaint,
memos, proposals), using formatting techniques that make the document user
friendly

e analytical reportsthat include databases, graphics, and spreadsheets
e research reports on high-interest and literary topics (ELA-5-H4)

EL A-5-H5: Citing references using various formats (e.g.,
parenthetical citations)

40.

Use selected style guides to produce complex reports that include the following:
e credit for sources (e.g., appropriate parenthetical documentation and notes)
e standard formatting for source acknowledgment (ELA-5-H5)

EL A-5-H6: Analyzing and synthesizing graphic organizers
(e.g., organizationa charts, concept maps, comparative
tables)

41.

Analyze and synthesize information found in various complex graphic organizers,
including detailed maps, comparative charts, extended tables, graphs, diagrams,
cutaways, overlays, and sidebars (ELA-5-H6)
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ENGLISH LANGUAGE ARTS GLOSSARY

Acronym A word created from the first letters of each (or most) word in a phrase, such as SCUBA, self-contained
underwater breathing apparatus.

Affix A letter or group of letters attached to the beginning and/or end of a root word that changes its meaning or
function, such as the prefix un- and the suffix -able in undeniable.

Allegory A narrative in which the characters, events, action, and setting are contrived not only to make sense in
themselves but also to signify a second, correlated order of persons, things, concepts, or events.

Alliteration The repetition of the beginning sounds of two or more neighboring words, such as “Peter Piper picked a peck
of pickled peppers.”

Argumentative A type of writing that develops or debates atopic in alogical or persuasive way.

Assonance The repetition of avowel sound inwords, such asthe long e sound in she feeds the seals.

Climax Inastory or play, the turning point or highest point of interest in the action of the plot. See also plot sequence.

Cognate Two or more words from different languages that are related to one another because their historical base is the

same or similar.

Conceit A metaphor or simile that is constructed using elaboration or exaggeration to establish a striking parallel
between two apparently dissimilar things or situations.

Connotative The emational, implied, or suggested meaning attached to a word that goes beyond its literal meaning.

Consonance The repetition of final consonant sounds, such as bake, stick, clock.
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Consonant Blends

Conventions of Print

Conventions of Writing

Declarative Sentence

Deductive Reasoning

Denotative

Derivative

Developmental Spelling

Digraph
Dialect

Diphthong
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Two or more consonants that are blended together rapidly without loss of identity of the sounds, such as the bl
sound in black or the str sound in struggle.

Fundamental knowledge of how a person interacts with printed material based on the culture of the person. This
knowledge forms the basis upon which a person learns to read. Examples include directionality (left to right,
top to bottom), differences between letters and words, uppercase and lowercase letters, punctuation,
understanding that books have front and back covers, title page, author, etc.

Fundamental knowledge of how a person uses his or her own understanding of the written language when
writing. This knowledge includes grammar, usage, mechanics (including capitalization and punctuation),
structure (topic sentence, paragraph, etc.), and spelling.

A sentence that states an idea, a fact, or an argument—often punctuated by a period—such as The rabbit
hopped.

The process of logical reasoning that proceeds from the more general to the more specific; reasoning from
wholeto parts.

The literal meaning or dictionary definition of aword.

A word formed by adding an affix (prefix and/or suffix) to a root or stem, such as dogs, highly, running,
bicycle, replant.

Thetransitional stages students progress through as they move toward spelling standard English words.
Two or more letters that make up a single sound, such as the ph sound in phone or the oo sound in foot.
The socid or regional variation of alanguage asit differs from the standard language.

A single vowel sound made when the tongue glides from one vowel sound to another in the same syllable, such
as the ow sound in owl or the ai sound in main.
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Dramatic M onologue

Epic

Etymology
Euphemism

Exclamatory Sentence

Expository
Falling Action

Fiction

Figurative Language

Flashback

Fluency
Foreshadowing

Genre
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A type of poem or speech uttered by an assumed character, or persona, in a specific situation at a critical
moment, that reveal's the character’ s innermost thoughts and feelings to the audience. See also soliloquy.

A long narrative poem about a subject, and told in an elevated style, centering on the adventures of a larger-
than-life hero or heroine, and reflecting the ideals of anation or culture.

The study of words—their origins, history, and meanings.
A word or expression used to replace unacceptable or taboo language.

A sentence that expresses a strong opinion or emotion, often punctuated by an exclamation point or marked by
intonation, such as What a fantastic play!

A mode of writing that isinformational in nature. It is used to explain, describe, or tell about something.
The part of the plot generally following the climax, in which the author reveal s the result of the conflict.

Literary writing whose content comes from the imagination and is not necessarily based on fact but is designed
to entertain; specifically, atype of literature, especially prose (novels, short stories, and forms of folklore).

Language enriched by word images and figures of speech; not literal in its intent, but designed to make the
reader take an imaginative leap to understand the author’s point. Often includes the use of similes, metaphors,
personification, etc.

A literary device in which an earlier event isinserted into a narrative to show events that happened at an earlier
time.

The ability to orally read words or express ideas with clarity and ease.
Thetechnique of arranging events and information in a narrative so that later events are set up beforehand.

A Frenchterm for akind, aliterary type or class.
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Graphic Organizer A representation of information in forms such as maps, charts, graphs (including pie charts and bar graphs), or
tables, which visually organize information to identify patterns and relationships.

Homogr aph One of two or more words that have the same spelling but differ in origin, meaning, and sometimes
pronunciation, such as bear (large animal) and bear (support; carry) or bow (weapon for shooting arrows) and
bow (forward part of a ship) and bow (bend in greeting or respect).

Homonym One of two or more words that have the same sound and often the same spelling but that differ in meaning,
such as bay (abody of water) and bay (part of awindow).

Hyperbole A figure of speech in which subject exaggeration is used for emphasis or effect, such as That tree must be a
miletall!
Idiom A verbal expression that does not mean what it literally says and which may not be understood without local

knowledge of the given language. For example, You're barking up the wrong tree is the equivalent to arriving
at the wrong conclusion.

I mperative Sentence A verb, aphrase, or a sentence whose construction or spoken tone issues a command and is punctuated with an
exclamation point, for example, Watch out!

Inductive Reasoning The process of logical reasoning that proceeds from the more specific to the more general; reasoning from parts
toawhole.
Inflection A change in the form of a word by the addition of an affix or by changing the base of the word to indicate

grammatical features, such as number, person, tense, or mood, for example, run to runsor run to ran.

I nflectional Forms The changing grammatical forms, functions, and meanings of a base or root word as different affixes are added
toit. For example, the root word is bake; some inflectional forms of bake are bakes, baked, baking, prebake.

Interrogative Sentence A sentence or expression that asks a question and is punctuated with a question mark, such as Where are you
going?
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I ntonation The rise and fall in pitch of the spoken voice, helping to convey the meaning of a phrase or sentence, for
example, the difference between a command and a question asin “ Stop!” or “ Sop?”

Irony A literary technique for implying, through words, plot or character development, that the actual comments or
situation is quite different from what is asserted. The author’s use of tone, exaggeration, or understatement
often suggests the opposite of the literal meaning of the words used.

Literal The simplest, nonfigurative, or most obvious meaning of a word or words, without exaggeration or
embellishment. The words stated mean exactly what they say.

Literary Devices Rhetorical elements (such as metaphor, foreshadowing, flashback, allusion, symbolism, irony, hyperbole, etc.)
used to create a desired mood or tonein a piece of writing.

M etaphor A figure of speech that makes an implied comparison between two things, such as Habits are first cobwebs and
then cables.

Mood The emotional state expressed in aliterary work.

Motif Intentional repetition of aword, phrase, event, or idea used as a unifying element in a piece of writing.

Multicultural Literature Writing that reflects the customs, beliefs, and experiences of people of differing nationalities, ethnicities,

cultures, and races.

Narrative 1. A written (or orally presented) story that consists mainly of a sequence of events, which may be fictional or
nonfictiona. Narratives generally give an account of something presented asif it really happened.

2. A mode of writing that includestelling a story.

Nonfiction A genre of writing designed to explain, argue, or describe a real event rather than to tell an invented story. A
type of prose other than fiction but including biography and autobiography.

Nonphonetic Word Any word whose pronunciation cannot be accurately predicted from its spelling.
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Onomatopoeia The formation and use of words to imitate sounds, such as buzz, bang, crunch, etc. A figure of speech in which
the sound reflects the sense.

Onset The part of a syllable that precedes the syllable peak when spoken aloud. Typically, the consonants preceding
the syllable' s vowel sound, such asthegr in grape.

Paradox An apparently contradictory or illogical statement that goes against common sense but suggests a truth, such as
Lessismore.

Per sonification A metaphorical figure of speech in which nonhumans (animals, objects, or concepts) are given human qualities.

Persuasive A mode of writing or a spoken text, the purpose of which is to prove something to be true, credible, or worthy.

Arguments may be explicit or implicit, but the purpose of a persuasive argument is to convince an audience to
adopt a belief or perform adesired action.

Phoneme The smallest sound unit of speech that conveys a difference in the meaning of aword, for example, /b/ in book
and /t/ in took.

Phonemic Awar eness An understanding of the sounds (phonemes) that make up syllables and spoken words.

Phonics The application of sound-symbol relationshipsto read and write words.

Phonological Awareness A broad term that includes identifying and making oral rhymes, working with syllables, onsets and rimes.

Plot Sequence The structure of the actions of a narrative or drama. The classic plot sequence is as follows: 1) exposition, 2)

rising action, 3) climax, and 4) falling action leading to 5) resolution.
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Point of View In fiction, the narrative perspective used by an author to tell a story:
e  Third-person points of view:
o omniscient — gives the reader an all-knowing position from which to see actions and the characters
thoughts
o limited— point of view that presents the story from outside any single character’s perception, but the
reader has no specia insight into the characters’ minds or motivations
o First person points of view—events are related as they are perceived by one character.
o sef-conscious narrator—aware that he or she is composing a work of art and takes the reader into his
or her confidence about problems involved either seriously or for comic purposes

o fallible or unreliable narrator—his or her interpretation of matters does not coincide with the implicit
beliefs and norms of value held by the author, whose beliefs and norms the author expects the reader to
share.

In nonfiction, used to discuss the author’ s beliefs and objectivity or subjectivity toward his or her subject.
Prefix An affix (aletter or group of letters) that comes before a base or root word, such as pro at the start of proclaim.
Primary Source A research resource that awriter studies first hand and that contains original opinions or information. A writer

may use primary sources as research for an essay or presentation, such as interviews, journas/diaries, |etters,
autobiographies, etc. See also secondary sour ce.

R-controlled VVowel The modified sound of avowel immediately preceding /r/ in the same syllable, asin care, never, sir, or, curse,
efc.

Resolution The part of a story following the climax in which the conflict is resolved.

Rhetorical Using the principles of rhetoric (the art of finding the available means of persuasion for a given situation) to

compose effective and purposeful texts or speeches.

Rime One or more vowels following the consonant sound of a syllable, such as/dok/ in cook or brook, or /al in stay.
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Rising Action

Satire

Secondary Source

Simile

Soliloquy

Sound Devices

Sandard English

Sory Elements

Stream of Consciousness
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The part of a story in which the plot becomes increasingly complicated and introduces the conflict. Rising
action generally leads to the climax of the story.

A literary technique or work that uses ridicule, humor, and wit to expose vices and falacies. It may provoke
changein the targeted beliefs, attitudes, or institutions.

A research resource that contains the work and ideas of other authors or researchers. A writer may use
secondary sources as research for an essay or presentation, such as reference books, articles by other authors,
biographies, etc. See also primary source.

A comparison of two things that are apparently dissimilar, usually using the words like or as, for example,
coffee as cold asice.

A speech, usualy dramatic, performed by a character while or as if alone on stage. The soliloquy generaly is
used to develop the speaker’s character and typically is a projection of the speaker’s innermost thoughts. See
also dramatic monologue.

Literary terms that emphasize the sound(s) of the word (e.g., aliteration, assonance, consonance,
onomatopoeia).

The style of spoken and written English used in most schools, businesses, and government organizations in the
United States. Standard English varies geographicaly and culturally, but maintains a fairly uniform
grammatical structure.

Typica components that make up a story’s structure and can be discussed individually, such as plot, characters,
setting, theme, conflict, and outcome.

In literature, a technique used to present a character’s thoughts and feelings as they develop; generally a
random but continual flow of these thoughts and feelings.
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Syle An author’ s distinctive manner of using language that suits his or her ideas and purpose in writing. An author’s
style often reflects his or her persondity and beliefs and appears through each writer's characteristic ways of
arranging ideas and use of diction, sentence structures, rhythm, figures of speech, and other elements of
composition.

Suffix An affix (aletter or group of letters) that comes at the end of a base or root word that changes the meaning or
grammatical function of the word, such as-ing at the end of fishing.

Symbol and Symbolism Symbol: aword or a set of words that signifies an object or event which itself signifies something else. Scales,
for example, symbolize justice; a dove, peace; the lion, strength and courage.

Symbolism: the use of a concrete image to express an emotion or an abstract idea, such as the white whale
representing the concept of evil in Moby Dick.

ntax e pattern or structure of word order in sentences, phrases, and clauses. The rules of grammar ictate
t The patt struct f d ord t h d cl The rules of that dictat
proper sentence construction.

Technical Writing Writing for the purpose of communicating scientific or technical information or instructions to a specific
audience.

Theme A main idea or central idea that may be stated directly or indirectly. A theme may be profound, difficult to
understand, or even moralistic. Generally atheme can be extracted as the reader explores atext.

Thesis Satement The main point or argument of which an author or speaker tries to convince an audience through writing or
speech.

Tone The reflections of an author’s attitude toward the topic and the audience as suggested by his or her word

choices and stylistic efforts, for example, using a formal or informal tone. The tone of a text may also indicate
the message or reaction that an author hopes for from the audience. See also voice.

Visual Texts Information conveyed with images, or with meaningful patterns or sequences. Visual texts range from diagrams
to documentaries. Other examples include tables, flowcharts, storyboards, picture glossaries, maps, and movies.
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Voice The expression of an author’s self or identity as reflected in sentence construction and word choices, for
example, using an active or passive voice. Less formally, the total effect of the elements of style that make a
particular author’ s voice distinctive. See also tone.

Webbing Any method of using diagrams, mapping, or other graphic-based tools that illustrate the relationships among
the ideas and topics to be included in a piece of writing. May be used as a tool for teaching prewriting,
outlining, comprehension, and note-taking.
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