LAND OF LIBERTY
The History of the United States

Take a Closer Look

This document provides in-depth details and features of Land of Liberty: A History of the United States.
System and school leaders, as well as classroom teachers, should utilize this information to plan
professional learning experiences, prepare for initial curriculum launch, and make ordering decisions.

Curricular Components

Land of Liberty: The History of the United States comes with the following components:

Student Volumes

Teacher Guides

What Teachers Need to Know (Background Content)
Document-Based Question Workbooks (DBQs)
Instructional Slide Decks

Student
Volume

'\\7/‘ Louistana Hig Scrool U.S. History
Land of Liberty

Teacher Guide, Volume 1

Student Volumes

e Volume Structure
o Volume 1: Units 1-3
m Unit 1: Founding and Early Development of the
Nation
e Founding and Governing a Nation
e Western Expansion and the American
Experience
e A Nation Divided and Reconstruction
m Unit 2: Revolutionary Advancements and Change
e The Western Frontier
e Industrialization, Immigration, and
Urbanization
e Reform in the Late 1800s and Early 1900s
m Unit 3: Expansion and Conflict
e The Age of Imperialism
e World War |
o Volume 2: Units 4-6
m Unit 4: Between the Fires: Through the World at War
e Postwar United States and the 1920s
e The Great Depression
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e World War Il
m Unit 5: Tension Abroad and Change at Home
e The Early Cold War (1945-1960s)
e Social and Civil Rights Movements
e The Later Years and End of the Cold War (1960s-1991)
m Unit 6: The Modern Age and the Recent Past
e Navigating the New World Order: U.S. Influence and Interventions
e Domestic Affairs: New Challenges and Polarization
e Framing and Supporting Questions
o Framing Questions Visual
m Focuses the learning Supports
m Aligns with LDOE HS U.S. History Framework
o Supporting Questions
m Supports the Framing Question
m Placed in Think Twice question boxes
throughout the chapters
e Chapter Features
o Topic Opener: "Setting the Scene"
m Establishes context for each chapter
m Provides historical "human stories"
o Primary Sources
m Includes textual and visual primary sources
m Aligns with LDOE HS U.S. History Framework
o Core Vocabulary
m Domain-specific vocabulary identified at the point of use
m Defined in a glossary at the end of each volume
e Visual Supports
o Contextualization of historic content (e.g., Electoral College, political cartoons, wartime
maps, and desegregation efforts)

Primary
o Types of visuals Sources
m Maps
m Charts
PRIMARY SOURCE: ATOMS FOR PEACE, DWIGHT
u Graphs D. EISENHOWER, 1953
[ | D i a g rams President Dwight Eisenhower’s “Atoms for Peace” speech sought to ease global tensions
surrounding the development and use of nuclear weapons. It also marked a significant shiftin
m Political cartoons American nuclear policy and set the stage for later efforts to control the spread of nuclear weapons.

... If at one time the United States passessed what might have been called a monopoly of
atomic power, that monopoly ceased to exist several years ago. Therefore, although our earlier
start has permitted us to accumulate what is today a great quantitative advantage, the atomic
realities of today comprehend two facts of even greater significance. First, the knowledge now
possessed by several nations will eventually be shared by others, possibly all sthers.

Second, even a vast superiority in numbers of weapons, and a consequent capability of

g retaliation, is no pi ., of itself, against the fearful material damage and
toll of human lives that would be inflicted by surprise aggression.
... Itis with the book of history, and not with isolated pages, that the United States will
ever wich to be identified. My country wants to be constructive, not destructive. It wants
agreements, not wars, among nations. It wants itself to live in freedom and in the confidence

Louisiana Department of Education
doe.louisiana.gov | P.O. Box 94064 - Baton Rouge, LA - 70804-9064 Page 2


https://drive.google.com/drive/folders/11sRvwk7wScIMn7FehbhzThEbhWONSwTG
https://drive.google.com/drive/folders/11sRvwk7wScIMn7FehbhzThEbhWONSwTG
http://doe.louisiana.gov/

Teacher Guide

e Volume Structure
o Volume 1: Units 1-3
o Volume 2: Units 4-6
e Introduction to each volume
o Introduces and explains the components of the
program
o Lists 2022 Louisiana Student Standards for HS U.S.
History
o Includes Pacing Guides for each unit

m ldentifies the number of instructional days for
each unit and topic (chapter)

m Includes a detailed breakdown of content
integrated with primary source and DBQ
activities

o Contains Volume Table of Contents showing where
each unit begins
e Unit Table of Contents

TOPIC 1: Postwar United
States and the 1920s

Primary Focus Objectives

hat led the 19205 to be called “The Roaring

, cultural, d
<

wurw eoreknowledge com/land-of-liberty

o Identifies the location of chapter and unit teacher resources

m Assessments
m Activity Pages
m  Answer Keys
e Topics (chapters)
o Chapter guidance
m Reading methods
e Flexibility in student reading (aloud,
independently, with partners)
m Accessing resources
e Directions for What Teachers Need to
Know (WTNK)
e Introduction to Online Resources (ORGs)
Videos
o Maps
o Graphs
o Visuals

O

Section

Questions

o Content Support
m Core Vocabulary
m Point-of-Use Support
e Content notes for teachers
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Student
Supports

“Theaters of the War” and “The War in Africa,” pages X-X

Scaffold understanding as follows:
Have students read the section “Theaters of the War” on pages X-X.

mmmmmmm aisplay the

tudents read d
map of Alied operatians in 1942-1945. Ask students to track Allied progress from North
Africa ui o

note how Fr

ish
to display the map of Allied gains in Europe in 1944, which illustrates the success of the
“pincer” plan. (US.4, US.15.h)

udents that Hitler and Stalin di
act a5 a delaying tactic, buying
) talin str

but he hoped as long as possibl P the

the section “The War in Africa” on pages X-X.

SUPPORT—Following the Axis defeat in North Africa, Erwin Fommel was moved to ltaly and
then to northe France, where he oversaw the Atlantic Wall that students will lear about
shortly when reading abaut Operation Overlord, o D-Day.

ard Montg, ed in the Student Volume as key

in Nertl e Allied in Norm:
Years after Warld War Il Montgomery often reentered the
tuding hi

3 will leam about in Unit dedlared that “The United
States has broken the second rule of war. That s: don't go fighting with your land army
on the mainiand in Asia. Rule one is, don't march on Mascow. | developed those two rules
myself*

SUPPORT—Point out the ward pincer i the last paragraph of “The War in Africa.” Explain to
students that a pincer is a two-handled tool with two ‘jaws,” used to grip—and potentially
squeeze—something.

After students read the text, ask the following questions:

LITERAL—What major enemies did Nazi Germany face on the Eastern and Western Fronts,
respectively? (US.15.g)

UNIT 4| TOPIC 3: WORLD WAR I s
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e Activity suggestions to reinforce content understanding

o Reading Questions
m Section-by-section questions
m Types of questions
e Literal Questions (DOK 1)
e Analyzing Questions (DOK 2)
e Inferential Questions (DOK 3)
o Teacher Directives
m Think Twice/Supporting Questions
m Connections to Framing Questions
o Primary Source Features

m Integrates Primary Source Features with concepts in the Student Volume

m Promotes comparative analysis across sources

o Discussion Opportunities

m Guidance for facilitation of discussion

m Opportunities for deliberation and debate
o Chapter Review - Check for Understanding

m Response to the Framing Question

m Key details for the evaluation of student understanding

m Option for oral or written response
o Teacher Resources Table of Contents
m Assessments
m Activity Pages
m  Answer Keys
e Unit Assessments
o Topic (chapter) Assessments and a Unit Performance
Task Assessment modeled on the LEAP assessments
o Topic (chapter) Assessment structure
m  Majority stimulus-based items
m Multiple-choice and multiple-select items
o Performance Task
m Approximately 4 sources
m Includes:
e Primary source texts from Student
Volume and/or workbook
Maps
Timelines
Editorial cartoons
e Primary source images
m Open-ended question format
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Assessments

Topic 2—

A Onyour own pay
Use the image to help y

at provides the best answer.

-as0n that US. agriculture did not prosper as industry did during the 152057 Select the two
wers. (US.14.3)
farm tax was passed by Congress.

ended.

tion was enacted specifically to help struggling farmers? (US.14.c, US.14.0)
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m Essayresponse
m LEAP-aligned rubric for scoring student responses Activity
e Unit Activity Pages Pages
o Reproducible Primary Source Analysis Activity
template
o Activity Pages that align with suggested activities S _ e with Topics 13
in the Teacher Guide P —_
e Unit Answer Key e
o Answers to Chapter Assessments and Activity
Pages s

COMMUNICATION

What s the purpose of the source? Whois the intended
udience?

What Teachers Need to Know (WTNK) o

e Access
o Referenced in the Teacher Guide o

o Located via Online Resources as a PDF consensmon
e Types of information T
o Content pedagogy WTNKs about teaching with
primary sources and implementing class
discussions and debates
o Topic (chapter)-specific WTNKs that provide more
detailed context and explanations for Student Volume content

to the conts
ady know!

what pai
bias. |dg

CONCLUSION

out the source. How does it help.
w does it contribute b

yo

TEACHER RESOURCES. o

DBQ Workbook (Student and Teacher
Editions)
e 1volume covering all 5 units

e Opportunity to examine sources and answer questions reatcommoton was gongan amang e campe e heard hooing. We hried out fom e reee o e

mignt see as well as hear. The shooting was somewnere at the Upper part of the camp circles. It looked as

Native Account of the Battle of Little Bighorn

if all of the Indians there were running away toward the hills to the westward or down toward our end of the
about Lage. oG et ScraaTg s aahwort SN SORS HER. TRTOUG v O NGB ko
calling:

o primary source teXtS “Soldiers are hare! Young men, go out and fight them!”

The soldiers were on the level valley ground and were shooting with rifles, Not many bullets were being
sent back at them, bt thousanas of Afows ware falling amang them. | went on with a throng of Siotx until
e

o editorial cartoons =gt boyondanc o the it mer. By s, g,y e mounes i hoses

hiding themselves in the timber. A band of Indi with the soldiers. It appeared they ws
Shoshones. Musturlmsn Indians had fled back up the valley. Some were acmsscasmlmur ver und were

o maps, data, diagrams e e
e Background for each source and opportunities for
students to think across sources

the river. We stopped, looked @ moment, and then we whipped our ponies into swift pursuit. A great throng

Py |mplementation su pport and possible student answers of Sioux slso were coming aftsr them. My istant pasition put me amon the lsaders in the chase, Tha

soldier horses moved slowly, as if they were very tired. Ours were Lively. We gained rapidly on them. ..

added to the Teacher GU|de -Ouru.ar:nasarﬂwlrsnngswalsmirﬂlyuwithmyjaenngc.a\u‘su:hz;

You are only boys. You ought not be fighting, We whipped you on You should have brought
more Crows or Shoshones with you 1o do your fighting.”

/as arol

whirled my horse :md msncu itinto a dash to escape from them.
ns did the same. But ered they were not gus. They wes
ey were going as fast their tred harses could carry them across an apen vall

it Custer. Interpreted by Thomas B. Marquis. Minneapolis: Tha Midwest Company,

uuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuuu
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Unit Instructional Slide Decks ,
Instructional
e Access Slide Decks

o 1Google slide deck per unit

o Access via Online Resources (ORGs)
e Contents

o Framing Questions

o 1slide per Student Reader image

o Brief teacher notes for each image
e |Instructional uses

| Topic 2: World War |

Framing Question: What were the

e} Planning effects of U.S. involvement in
i i World War I?

o Classroom discussion

o Review B EBUCRTION
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