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Introduction

As weimplement the Common Core State Standards (CCSS) in English language attse(&firg 2014 LEAP
andiLEARestswill continue to includevriting prompts that focuon a key instructional shifif the CCSS

writing grounded in textual evidence. Theitimg section of the201314 assessmerstwill ask students to read

one or two passageandtheng NA G S | O2YLRaAlGA2y (GKIFIG AyOfdzZRSa SOARS
ideas.These evidencbased writing prompts ask students teadtext carefully to determine what evidence is

most relevantandthen create arorganized, welnritten composition that incorporates that evidenc&or more
information about the writing session and other sessions of the 2D assessments, please refer to the

Assessment Guidan@ey GKS [ 2dzA aAlyl 5SLI NIYSyd 2F 9Rd2OF A2y Q&

Purpose of This Document

The Sample Student Work documents are meant to be used hitR@13-14 practice tests By providing

teachers with sample responses to actual prompts and annotations explaining the responses, the documents will
help teachers betteprepare their students to read and respond to text. Writing prompt informatiod samples

of student work forgrade5 are included in this document, but teachers are encouraged to look at the matatials
the other grade levelm order tosee models of all of the types of writiagsessed on the spring tests. Looking
across the grade leveligachers and parentsan alscsee the changes in passage complexity and the increasing
expectationdor rigor in student work as students progress from grade 3 to grade 8.

This document includes the following:

1 Gradespecific information about how writing will be assessed on the 2014 spring assessments

1 The Gradé writing prompt from the2013-14 practice test

9 The Content rubric used to score the writing propiptlowed by actual student compositions that
represent each score point on the Content rubric (squuints 4, 3, 2, and Bnd annotations explaining
the Content scores

1 TheStylerubric, followed byactual student compositions that represent each score point orStyde
rubric (score points 4, 3, 2, anddnd annotations explaininipe Stylescores

1 TheConventions rubric and actual student compositions that represent acceptable and unacceptable
examples of sentence formation, usage, mechanics, and spelling

Additional Materials:

1 Akey that listthe total scores for all student samples in this document
Acopy ofthe2 NA (i S NI Sstuderi¢sSvill bef plovidéd when taking the test
Additional Notes for Scoring Conventions

Ascoring exercise to use as an extension activity for sclaoaldistricts
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http://www.louisianabelieves.com/resources/library/assessment-guidance-2013-2014
http://www.louisianabelieves.com/resources/library/practice-tests
http://www.louisianabelieves.com/resources/library/practice-tests

Scoring Information

The responses to the LEAP anHAP writinggromptswill be scored on three dimensions: Content, Style, and
ConventionE dzia Ay 3 G KS & (AsiBniagy of hOid\pgirs fod Hiwed \XkBgssidn is shown in
the table below.

Dimensions Maximum Possible Points
Content 4
Style 4
Conventions: Sentence Formation 1
Conventions: Usage 1
Conventions: Mechanics 1
Conventions: Spelling 1
Total Points 12




Loutstana Believes

201314 Practice Test Writing Prompt

The writing prompt that follows is from th201314 Grade 5 Practice Temtd appeared on the SprirfgP13
Grade SLEAP Test. It asks students to convince somebtieeir position but other writing prompts at gradé
may ask students to write a stooy develop an explanation or description.

Session 1: Writing

Read the passage about school gardens. As you read the passage, think about whether you
believe your school should or should not have a garden. Then use the passage to help you
write a well-organized multiparagraph letter.

School Gardens

Many schools today have gardens. School gardens are planted by students and staff and
are filled with flowers, often lavender and sunflowers, and crops such as tomatoes, carrots, and
peppers. Whether the garden is large or small, the students and school community who care for
the plants have a rewarding experience while they learn new skills and information.

Teachers can find many ways to use school gardens as part of their lessons. For
example, math teachers can take their students out to the garden to measure the heights of
different plants. Science teachers can use a school garden to help students learn how plants
grow. Art teachers can ask students to decorate pots or create signs for each type of plant in the
garden. The educational possibilities are endless.

There are just as many benefits for the students who work in the school gardens. One of
the most important things they learn is responsibility. By being in charge of a section, they learn
how to care for their plants. Students also see the consequences when they fail to do the work.
Gardens also provide lots of opportunities for teamwork. Students work together to prepare the
soil, plant the seeds, and care for the plants as they grow. They see a whole process that
depends on the class working together as a team.

A school garden not only benefits the whole school; it also benefits the entire community!
By allowing community members to help tend the garden, students can get to know the people in
their community. The food grown in the garden can be donated to local food banks, which will
make students feel proud about helping their neighbors. In addition, studies have shown that
students who are actively involved in their community earn higher grades.

However, there are some disadvantages to school gardens. A school garden can be fun
and educational, but it also takes a lot of time and requires a lot of space. If schools do not have
an area for the garden, additional supplies must be purchased to create a garden area. Some
schools may not be able to afford the wood, soil, seeds, water, and tools needed to build a raised
garden. Students could injure themselves while using gardening tools if safety rules are not
followed. Insect bites and allergies may also affect some students who spend time in the garden.
In addition to cost, space, and safety concerns, there is also the question of who will care for the
garden during the summer when students are not in school. A garden can be a good addition to
a school, but it may not be right for every school.
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Loutstana Believes

Writing Topic

If you could choose, decide whether or not you would like your school to have a school garden.

Write a multiparagraph letter to convince your principal whether or not to have a school
garden. Use details from the passage to help you convince your principal.

As you write, follow the suggestions below.
« Be sure your letter has a beginning, a middle, and an end.

+ Use details from the passage and include enough information so
your principal will understand your response.

+ Be sure to write clearly.
» Check your writing for correct spelling, punctuation, and grammar.



Content Samples

TheContentdimension measures
f GKS FT20dza 2F (GKS addzRRSyiQa OSyidNlrf ARSIT
91 the development of that idea, including the appropriate and accurate usgfafination from the
passage(s); and

f GKS 2NABIFIYATLFGA2Yy 2F (KS aitdRSyiQa ARSIao

As teachers continue to work with teklased prompts, considering the ideas below will be helpful, especially
when reviewing the sample responses that follow and in teachindestts how to incorporate evidence into their
compositions:

I The assessment is not asking students to use citations the way they would in a research paper. Because
there are no authors and page numbers included with the grad@p&ssages, it would be difilt and
unwise to apply formal citation rules to the transitional writing prompts.

9 Students may certainly quote directly from a text when supporting their ideas; however, students need to
be directed to choose evidence carefully. Students and teachaysconsider this question when
evaluating a compositionts the student just copying big chunks of text, seemingly without purpose or
connection to his or her ideas, or is the student selecting specific anethadkentextual evidencethat
supports the ideas developed in the composition?

9 Students should be instructed to explain the evidence they include in their compositions. They need to
show a clear connection between the passage information and the developmémtiofdeas.

1 Students should be reminded to consider the task when citing information. For example, it would not be
appropriate for a student to include a formal introduction to a quote or idea from the passage, such as
Gl O0O2NRAY3A (2 GKS LI & ighth&Ever, b ApNdpriateyfd- ubENImard f@dal G I & |
citation when the task is a persuasive or expository one, especially when the evidence is being used to
ddzoailGlydiAl GS | aGdRSyiQa OfFAYd C2N) SEI Yaske§r (KS
students to respond to a passage about the pros and cons of teaching handwriting. The passage quotes
SRdzOF Gi2NE FyYR 20KSNJ SELISNIazx a2 Al g2dZ R 6S FAdd
Marlena Hamilton, Professor of Neurology atitersity of Pennsylvani®@ ® & ®¢ ¢KA& 1 AYR
FdziK2NARG& G2 GKS SOARSYOS |yR YIeé aGNBy3IdKSy GKS



CONTENT (One Passage): Central Idea, Development, and Organization
Key Questions: Does the writer stay focusad and respond to all parts of the fask? Does the writer’s use of the
text show an understanding of the passage and the writing task? Does the orgamizafional structure strengthen

the writer's ideas and make the composifion easier to understand?

4 3 2 i
Consistent, though Reasonable control; Inconsistent control; Little or no control;
Score not necessarily some strengths and the weaknesses minimal attempt
Point perfect, control; some weaknesses outweigh the
many strengths strengths
present
g # focused central idea | @ clear central idea # vague central idea # unclear or absent
m -
= B central idea
2 # shows a complete s shows a general # chows a partial
= vaderstanding of the understanding of the understanding of the | » shows a lack of
Z task task task understanding of the
v task
A composition without informatien from the passage

» effective linlang
words and phrases

+ zense of wholeness

and phrases

s cannot receive a score higher than a 2 in Content.
L
=
3 « includes well-chosen | o includes sufficient + includes insufficient | # includes minimal or no
w information from the and appropriate or no information information from the
E passage to suppott information from the from the passage passage and’or the
o central 1dea passage to support information shows a
E . . central idea + Ideas are not misunderstanding of
™ # Passage information developed the passage
o amd ideas are * Passage information adeguately =
é developed and ideas are (list-like). » minimalino

th Iy. ;i
: oroughly. ﬁ:eis_ﬁ:f ) + Some information development
E # Details are specific, ElIlﬂ?f be uzcrneveﬂ} may be irrelevant or | ¢ Information is
. relevant, and ’ inaccurate. itrelevant, inaccurate,
S accurate. ® Details are, for the mimimal. confising.
a most part, relevant

and accurate.
# Evidence of e Logical order allows | & attempt at » random order

planning and logical reader to mowve organization besinni

order allows reader through the I besinni * und.egm.ﬂmg o
= to easily move composition without | * we; CEMAIE, eadng
E through the confusion. sacmg » difficult for the reader
g composition « has a beginning and . mwdiackdhn];ug ) to move through the
5 o clear beginning and ending words and plhrases response

din &

& endig & some linking words
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Sample 1: Conterdd

This response demonstrates consistent control in the content dimension. The writer shows a complete
understanding of the task and cleasgtateshis or herchoica that having a school garden would benefit the
school.Ample andwell-chosen evidence from the passage is usegdughout the compsition andis followed by

theg NAGSND&a 26y ARSIFa&a G2 KSfThe cBnpgslidiludesarknSodlcdion, a | 3S A y 1
middle section with ideapresented in a logical order, and an engaging final thought, all of which contribute to a
sense of wholeness.
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Sample 2: Conten3

This response demonstrates reasonable control indtwtent dimension. The writezlearlypresentsthe opinion
that a school garden would be educataand healthyfor students Thewriter has used ample evidence from the
passagebut the ideas are not developed thoroughlyhere is nbenoughextension of the passage information.
The ideaabout a gardening cluand fundraisingare interesting, but not clearly connected to the central idsad
integratedinto the compositionA little more planningand elaborationis needed to achieve l@igher score
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Sample3: Content 2

This response shows inconsistent control in the content dimensgitthough the writer has a general

understanding of the tagkconvincing the principahat a school garden is a good thinghere s little evidence

of an organizational plan. The writer begins with stating the central idea and attempts a conclusion, but the
composition lacks sufficient passage evidence and development of ideas to support the central idea. The writer
alsoattempts tocounter the issue of allergies being triggered by contact wiglarden but fails to explain how

this idea supports the central idea.
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Sample 4: Content 1

This very brief response demonstrates little control in the content dimension. While the writer responds to the
prompt, he or she seems tmavecopied a minimal amount of passage evidence and randamlydedit in the
response. There is minimal developnteno focusand no evidence adrganization

14



TheStyledimension evaluates the ways in which the student shapes and controls the language and the flow of

the composition. Features of Style include

15

9 word choice;

StyleSamples

1 sentencefluency, which includes sentence structure and sentence variety; and

i voice, the individual personality of the writing.

STYLE: Word Choice, Sentence Fluency, and Voice

Key Questions: Would vou keep reading this composition if it were longer? Do the words, phrases, and
sentences strengthen the content and allow the reader to move through the writing with ease?

4 3 2 1
Score Point Consistent, though Reasonable control; Inconsistent control; Little or no control;
not necessarily some strengths and the weaknesses minimal attempt
perfect, control; many some weaknesses outweigh the
strengths present strengths
* precise # clear but less * generic + functional
WORD CHOICE specific
+ effective * limited + simple (below
- + inclodes some L. grade level)
» '..L'::i words a.t:u:i. t interesting words * repetitive .
phrases appropriate and phr + may be
] praases + overnsed : .
to the task appropriate to the inappropriate to the
task task

SENTEMCE FLUENCY

¢ fluoid, very easy to
follow, because of
variety in length,

+ generally varied in
length and structure

» Most sentences

¢ little or no variety
in length and
structure

+ simple sentences

* 1o variety

VOICE
(individual personality
of the writing)

structure, and . ; .
TaCinre, have varied e Awkward sentences | * Construction makes
beginnings hesinni the response
eginnings. may affect the difficult ¢ 4
fluidity of the cult to reac.
reading.
¢ zame beginnings
s compelling and & clear. but may not ¢ wealk and/or & 0o voice

engaging

be particularly
compelling

inconsistent voice

# Response is too
brief to provide an
adeguate exanple
of style; minimal
attenpt.




16

= Writing =

Shidends 0om e
o ek o Jchz St o)) oce” .

Final Draft

= ' eue Sc&m\ 5\\mﬂo\ b@&a |
cacren. —W—ns rgahézm L silbios mA A.
ﬁng‘ggfg\g\ o~ iy o.e-\-f e A4 <.z |
(* a A\ «\»Cs ﬂ“[\u) ‘%’i—z ;AOv-r\‘i A’QK}MH)‘&\\M_
A‘(\?\ VéSmmr\s\b\\A-\[L e

Our" mr*c\eh m;“ an (LA aaf‘;éﬁ.jr\\l (;.'\\-L\n

Aol Sserte, and. Madl Yoscovs=,. v Ak

=3 -~ hlac \"*.a\m\—

: ne 3 X \O‘QQ'\A'C\%Q‘A- TN
\’3?51(312 _-\j%o (‘QEAQQ,V\ \n Qerverys . AW 3\-’\ \AQM-.
Con eya@nmﬁ’rr\— -\—hma A\amese o m\mﬁl— M}
\’YS\Q \ern r\- m‘:.\\ Aw o S\m?\moor %Cearb,;
witiaksSudars AN edee Yo
Q\aads_m_CL A s’%@m\« Qv
e 2. \N)nb 5((1\\ /)L d@«ﬁ} = OrZ. 1ol o)
m mm&ér (lh‘nr\ —\-\no ﬁDY—\— { L\Q.O\L. avid |

Mak\fmg Nueh T o= arev N,
e oocden Oold Aso <. mo\\r‘ e \unchooemn

LW ooah Srude< ot \Peetalt\e <., Osy
[Eoesin Yo opcion oan dove Mt an) =




L

. Writing

Final Draft (contlnued)

)_xﬂ\ Je=d=, Dot Shaes Mok Shdents o o -
('I‘-\—\'\JQ_X\l \h\fm\\ror\ AVAY -\3«)«‘ Qwa\muwv\—i\FS( 1\~ =
s mcr)Dn e eoswd \r\{\)\cor' amndo<_

La-fsl-—l ‘\"r\ den L) \\(ﬂ, oy A”LL> Wl/___
r‘éﬂ@?‘:ﬂ%—\; Tﬁ\%—\é- cxontuep = ok xx«%\—udgnﬁs

Qm\a 00 <& pnuch dlooudt= _
So\ ugu soo. P Sohm\ @ow\m ’\S\r\-\- @n\\l .O_L

MM \\m\l\\"'m O\néo A Vo \ncr!r—_-. AT Qn\q
= A’Q,O\Q\v—\ s rﬁ?}\n\; Wmmrln«*ér- ééh\nm

(Q}g\& “:".&\\\ \'\cw\wrj A (‘(‘OPA— Ao

Sample 5: Style 4

This writer demonstrates consistent control in the style dimension. There is effegte@se vocabulary used to
convince the principal tallow a school garden. Wetlonstructed sentences that vary in length, structuaed
beginnings allow for fluid exing. Tle voiceis convincing andomewhat compellingnd revealghe personaly

of the writer.
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Sample 6 Style3

This response demonstrates reasonable control in the style dimension. The writeracsdmilaryappropriate to

the task though not particularly vividThe sentences are varied in length, structamed beginnings. The voice is

the strongest element. While it is not compelling, there is a distinctive positive quality to it; for example, the
witers®2 a3 a2 S O02dzZ R KIS | LI NI&x 6KSNBE SIOK 3INI RS O2c
GSNNAFAO ARSEF (2 3ANRg I 3IFNRSY F2N) 2dzNJ 40K22ft HE
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Sample 7 Style2

This response demonstrates inconsisteantrol in the style dimensim There is a lack of sentence varieBor
example,almost all of the sentencestart the samewaya dzo 2S00 b GSND O« NREK&EY | NE > &
3 NR Sy, ard m&stia@ thésame length.The vocabulary is generic and repetitjwehich results irittle

evidence of voice.
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Sample 8: Style 1

This responsshows little control in the style dimension. It is brief; the word choices are simple and repetitive
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evidence of voice
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Conventions Samples

The scoring of conventions has been added to the 2DEAP tests to help prepare students for a more integrated
approach to Language skiltsne that asks students to recognize and correct errorleir bwn writing

Compositiond NB NI G SR

conventions of language

T

1
T
1

Sentence Formation
Usage
Mechanics

Spelling

~

a

AK26Ay3 SAGKSNI aF OOSLIilFo6fS O2yid N

The Conventions rubris found on the next page, followed by two examples of student work for each dbtine
conventions of languagthat are assessed on the writing prompt session of the. f€ke first exaple for each
element shows acceptable contrdahe second examplehsws unacceptable control. For more specific
information about each of thearticular conventionglements, see thédditional Scoring Criteria for Writing
handout, found at the back of this document.
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Conventions RubricAll Grades

Each dimension Senterte Formation, Usage, Mechanics, and Spallisgscored 1 point for acceptable or 0

points for unacceptable, for a total of up to 4 points. Scorers look for acceptable control based on the amount of
original student writing in the response. (For exampley nesponse with very little original work by the student,

one mistake may signal unacceptable control in a dimension. However, for a longer response, it may take several
errors to demonstrate a pattern of mistakes in a dimension.) Scorers also lookrfectcapplication of grade

level skills based on theommon Core Language Standaadd the gradeappropriate skills identified on the

Common Core Language Progressive Skills Chart

Sentence Formatiorcompleteness and correct construction of different types of sentences

The response exhibicceptablecontrol of sentence formation. Most sentences are correct; therg
1 | are few, if any, fragments, rdon sentences, comma splices, or syntax problems. Sentences sho
appropriate level of complexity for the grade level.

The response exhibitsacceptablecontrol of sentence formation. There are Hom sentences,
0 | fragments, and/or poorly constructed sentences that indicate that the writer does not have adeg
skill in sentence formation.

Usage:correct agreement, verb tenses, and word choice

The response exhibitcceptablecontrol of usage. Subjesterb agreement and pronouantecedent
1 | agreement; verb tenses; forms of nouns, pronouns, adjectives, and adverbs; and word meaning
generally correct. If errors are present, they do not appesané¢ part of a pattern of usage errors.

The response exhibitsnacceptablecontrol of usage. There are errors in agreement; verb tenses;
0 | forms of nouns, pronouns, adjectives, and adverbs; and/or word meaning. The pattern of errors
evidence of a lackf control of the features of usage.

Mechanicscorrect punctuation and capitalization

The response exhibitcceptablecontrol of mechanics. Punctuation and capitalization are general

! correct. If errors are present, they do not appear to be part patern of mechanics errors.

The response exhibitsnacceptablecontrol of mechanics. There are errors in punctuation and
capitalization. The pattern of errors is evidence of a lack of control of the features of mechanics

Spelling:correct spelling of higifrequency and gradeppropriate words

The response exhibitcceptablecontrol of spelling. Higfrequency words and the majority of gradg

! appropriate words are spelled correctly. There is no pattern of spelling errors.

The esponse exhibitsnacceptablecontrol of spelling. There are errors in spelling Higlguency
and gradeappropriate words. There is a pattern of spelling errors.

In some cases, a composition may not be scorable. For example, if it is incohereninmtubliés only copied text

from the given passage(s), it will not be scored in any dimension and will receive a score of zero. A paper may be
off-topic and cannot be scored for Content or Style, but it may be scored for Conventions. Such a paper could
recave a maximum of 4 out of 12 points.
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Final Draft (contlnued) -
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