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Instructional Materials Evaluation - Student Standards Review

Louisiana educators engaged in a professional review of the state’s academic standards for English language arts (ELA) and mathematics to ensure they continue to maintain
strong expectations for teaching and learning aligned with college and workplace demands. The new ELA and math standards will be effective beginning with the 2016-2017
school year. As part of the Louisiana Department of Education’s support for a seamless transition to these new standards, the LDOE identified the major changes of the
standards and their potential impact upon criteria used to review instructional materials.

Title: Common Core in ELA Grade: 3-5

Publisher: American Book Company

Overall Rating: Tier lll, Not representing quality

Copyright: 2014

This English Language Arts review has been examined for the following changes in alignment resulting from the Louisiana Student Standards Review:

e Materials do not contain references to specific authors and texts
e Include citing relevant textual evidence beginning in grade 6
e Include an awareness of audience when making speeches and delivering presentations

This review remains a Tier 3 rating. As a result of these changes, the following chart identifies the potential impact on specific elements in the current review. The LDOE

recommends that district curriculum staff, principals, and teachers take these findings into consideration when using these instructional materials.

Criteria

(Non-Negotiable)

Quality of Texts

Currently in the Rubric
This program currently is reviewed as “No” for this criteria because the
majority of the texts are not authentic and were written by the
publisher. The materials do not provide opportunities for students to
build vocabulary knowledge about concepts, themes, and topics
through reading, writing, listening and speaking.

Next Steps for Educators
Since these materials received a “No” for this indicator, the current
weakness will likely remain and should be addressed by adjusting or
supplementing with stronger programs.

Text-Dependent
Questions
(Non-Negotiable)

This program currently is reviewed as “No” for this criteria because
although the majority of the questions are text-dependent, they do not
assess at the depth of the standards to advance and deepen student
learning. The questions and tasks do not include the language of the
standards and do not assess the depth and complexity required by the
standards at each grade-level over time to advance and deepen student
learning.

Since these materials received a “No” for this indicator, the current
weakness will likely remain and should be addressed by adjusting or
supplementing with stronger programs.

Speaking and
Listening

Not Reviewed
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loutsiana Believes ELA Small-Group Reading Grades K — 12 (IMET) smALL-GROUP
READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.
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Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 3-5

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

Each set of submitted materials was evaluated for alignment with the standards beginning with a review of the indicators
for the non-negotiable criteria. If those criteria were met, a review of the other criteria ensued.

Tier 1 ratings receive a “Yes” in Column 1 for Criterial-7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Click below for complete grade-level reviews:

Grade 3 (Tier 3) Grade 4 (Tier 3) Grade 5 (Tier 3)


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
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Lloutstana Believes Small-Group ReadingGrades K — 12 (IMET) swALL-GRoOUP
READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.

L)
[ I)
» N
Small-Group
Reading

)] B
B B

Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 3

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1- 7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

I. Text Selection

studies, science and technical
subjects, and the arts). The
quality of texts is high—they

2b) Materials provide opportunities for students to build
vocabulary knowledge and knowledge about concepts,
themes, and topics through reading, writing, listening and

Tier 1 and 2 Non-Negotiable REQUIRED No The texts provided vary in complexity levels. The texts
1. COMPLEXITY OF TEXTS: 1a) In grades 2-12, materials provide texts that vary in within the practice book are used to teach strategies and
Materials present a progression | complexity levels. The provided levels are appropriate for skills and are shorter in length. Some fall within the
of complex texts as stated by the reading level of the identified group. Measures for appropriate Lexile band, and others are below it. The texts
Reading Standard 10" determining complexity include quantitative and qualitative used for the end of chapter tests and within the pre- and
analysis.” Poetry and drama are analyzed only using post-tests are longer in length.
Yes No qualitative measures.
In grades K-2, extensive read-aloud texts allow sufficient
opportunity for engagement with text more complex than
students could read themselves.
REQUIRED No There is no evidence of increasing text complexity as
1b) Texts increase in complexity as materials progress. They students move and progress throughout the program.The
place an emphasis on increasing student reading ability Lexiles are not provided with the program. The only
toward or beyond their grade level. change that appears throughout the program is the
strategy and skills
Tier 1 and 2 Non-Negotiable REQUIRED No The majority of the texts are not authentic and were
2. QUALITY OF TEXTS: 2a) 90% of texts provide rich opportunities for students to written by the publisher. Many of the stories are short in
Texts are of sufficient scope practice skills that will help them master the ELA standards length and do not represent the quality necessary for
and quality to provide text- in the particular grade; the texts are well-crafted and small group instruction. The strategies and skills are taught
centered and integrated authentic, representing the quality of content, language, inisolation as each chapter covers a different area of the
learning that is sequenced and | and writing that is produced by experts in various ELA curriculum. For example, Chapter 5: Parts of a Story
scaffolded to advance students | disciplines (e.g., English language arts, history/social and Chapter 10: Research.
toward independent reading of | studies, science, technical subjects, and the arts).
grade level texts and build
content knowledge (ELA, social | REQUIRED No The materials do not provide opportunities for students to

build vocabulary knowledge about concepts, themes, and
topics through reading, writing, listening and speaking.
The texts are not used for multiple readings and purposes.

! Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendix B.

>The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-
grades-k-12.pdf?sfvrsn=5 or the Supplemental Information for Appendix A.



http://www.corestandards.org/assets/Appendix_B.pdf
http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=5
http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=5
http://achievethecore.org/content/upload/corestandards_supplement_to_appendix_a_new_research_on_text_complexity_ela.pdf

CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information.

Yes No

speaking.

In grades K-2, the inclusion of read-aloud texts in addition
to what students can read themselves ensures that all
students can build knowledge about the world through
engagement with rich, complex text.

Each text stands alone as the skills and strategies are
taught in isolation. Materials provided are a series of
questions and answers. No lesson directions are given for
teachers to work with small groups. The materials are in
the form of texts and then questions and tasks related to
those texts.

3. RANGE AND VOLUME OF
TEXTS:

Materials reflect the
distribution of text types and
genres suggested by the
standards: Text types and
genres generally reflect the
definitions provided on page 31
(grades K-5) and page 57
(grades 6-12) of the standards
and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, Rl.7.7, or RI.11-12.9).

Yes No

REQUIRED
3a) In grades K-12, ELA materials include both literary and
informational texts to support students in developing

independent reading ability that is at or above grade level.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
3b) Materials include texts of different formats (e.g., print
and non-print, including film, art, music, charts, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3c) Materials include many informational texts with an
informational text structure rather than a narrative
structure; grades 6-12 include literary nonfiction (e.g.
speeches, biographies, essays).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3d) Additional materials increase the opportunity for
regular, accountable independent reading of texts that
appeal to students' interests to build reading stamina,
confidence, motivation, and enjoyment and build their
ability to apply skills learned in small-group instruction to
new texts.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il. Foundational Skills (grades

K-5 only)

Tier 1 and 2 Non- Negotiable
4. FOUNDATIONAL SKILLS:
Materials provide instruction
and diagnostic support in
concepts of print, phonics,
vocabulary, development,

REQUIRED *Indicator for grades K-2 only

4a) Materials follow a sequence of foundational skills
instruction indicated by the standards and beginning on
page 17 of Appendix A, while providing abundant
opportunities for every student to become proficient in
each of the foundational skills.

N/A



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
http://www.corestandards.org/ELA-Literacy/RL/2/9
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RI/7/7
http://www.corestandards.org/ELA-Literacy/RI/11-12/9
http://www.corestandards.org/assets/Appendix_A.pdf

CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

syntax, and fluency in a logical
and transparent progression.
These foundational skills are
necessary and central
components of an effective,
comprehensive reading
program designed to develop
proficient readers with the
capacity to comprehend texts
across a range of types and
disciplines.

Yes No

REQUIRED No The materials do not demand knowledge of grade-level

4b) In grades K-2, materials include student texts that allow phonics patterns and word analysis skills. The tasks

for systematic, regular and frequent practice of correlated with each lesson do not directly address

foundational skills as they are introduced phonics patterns or word analysis skills. The articles and
texts used to teach comprehension strategies are in

In grades 3-5, materials demand knowledge of grade-level isolation and are not directly connected to the phonics,

. ’ . . fluency or word analysis skills.

phonic patterns and word analysis skills.

REQUIRED No Despite a brief mention of reading foundational skills, the

4c) In grades K-2, materials provide instruction and practice materials do not provide instruction or practice in word

in word study including pronunciation, roots, prefixes, study. The materials lack practice in word study, spelling

suffixes and spelling/sound patterns, as well as decoding of patterns, as "‘fdl as dec°df“g grade"e"‘?' ‘“fords' St“de_”ts

grade-level words by using sound-symbol knowledge and must be provided instruction and practice in systematic

L . . ination of grade level morphology, decoding of
knowledge of syllabication and regular practice in encoding exalr:'n: I;)'n ° g;a |: ev? mo'lrlp b(_J Otg_y ecod ing o
. . . . multisyllabic words by using syllabication, an

(spelling) the sound symbol relationships of English. yiablewe y usIng sy ) )

automaticity with grade-level regular and irregular spelling
. L . L patterns. Although, there is text for students to read,

In grades 3_.5’ mat_erlals prOVId.e mStruFtlor_} and practice in there is no support for foundational reading instructional

word study including systematic examination of grade-level strategies.

morphology, decoding of multisyllabic words by using

syllabication, and automaticity with grade-level regular and

irregular spelling patterns.

REQUIRED No There is no focus on fluency or directing students to

4d) Materials encourage students to use context to confirm reread. The materials do provide a section on using

or self-correct word recognition and understanding, context clues in Chapter 2. There were a few strategies

directing students to reread purposefully to acquire given and one practice passage for the students to use.

accurate meaning There does not appear to be sufficient instruction or
practice. There also are no directions or prompts given to
the students to reread to acquire accurate meaning.

REQUIRED No There are no built-in opportunities for students to achieve

4e) Opportunities are frequently built into the materials
that allow for students to achieve reading fluency in oral
and silent reading, that is, to read a wide variety of prose
and poetry at students’ reading level with accuracy, rate

reading fluency in oral or silent reading. There are no
directions or guidance provided to assess students’ fluency|
orally or silently. The materials resemble a test-prep
packet with little teacher directions.




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

appropriate to the text, and expression.

5b) Coherent sequences of questions and tasks focus
students on understanding the text and its illustrations (as
applicable), expressing the knowledge students have built
about concepts, themes, or ideas presented in the texts.

4f)*Indicator for grades K-2 only N/A
Materials provide opportunities for educators to monitor
student progress on every aspect of the foundational skills
through diagnostic assessments offered at regular intervals.
Monitoring must also allow for students to receive regular
feedback on their oral reading fluency in the specific areas
of appropriate rate, expressiveness and accuracy.
4g) Submissions provide abundant and easily implemented No Materials lack direction for educators and are not easily
materials so teachers can readily provide more time, implemented without clear, concise directions for use.
attention and practice for those students who need it. Although each chapter has multiple texts, there are no
materials for instructional purposes, making the materials
for supporting struggling readers neither easy to
implement nor abundant.
lll. Questions and Tasks
Tier 1 and 2 Non-Negotiable REQUIRED Yes Questions are text-dependent and student’s ideas are
5. TEXT-DEPENDENT 5a) At least 80% of all questions in the materials are text- expressed through both written and spoken responses. An
QUESTIONS: dependent questions; student ideas are expressed through entire chapter focuses on speaking and listening and
Text- dependent questions and | both written and spoken responses. discussing with peers. In the student workbook, Chapter
tasks reflect the requirements 13 focuses on Speaking and Listening. The students will
of Reading Standard 1 by learn how to actively participate in discussions with peers
.. and give orals reports. For example, "According to the
requiring use of textual : :
K : X text, what is the same about the American Flag and the
evidence in support of meeting flag of Chile?"
other grade-specific standards.
Yes No
REQUIRED No Texts are used to teach a particular skill or strategy. The

focus in on specific reading strategies taught in passages
and texts. There is not a focus on students building
knowledge of concepts, themes, or ideas presented in the
texts.




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

REQUIRED No Although the majority of the questions are text-
5c) Questions and tasks include the language of the dependent, they do not assess at the depth of the
standards, and assess the depth and complexity required by standards to advance and deepen student learning. The
the standards at each grade-level over time to advance and questions and tasks do not include the language of t.he
deepen student learning. (Note: not every standard must standards and do not assess the depth and complexity
be assessed with every text.) required by the standards at each grade-level over time to
’ advance and deepen student learning. A sample question
is 'What is the greatest difference between the fables “The
Shepherd Boy” and “The Crow and the Pitcher”?' while the
standard asks students to compare and contrast the
themes, settings, and plots of stories written by the same
author about the same or similar characters .
REQUIRED No Questions and tasks are broken into sections and do not
sd) Quest|0ns and tasks Support Students |n exam”'“ng the work together for students to have understanding of the
language (vocabulary, sentences, and structure) prevalent complete text. There are some examples of questions and
in complex texts to determine meaning from texts; tasks that ask students to examine the vocabulary,
questions and tasks also focus on engaging students with sentences, and structure to determine meaning of the
muItipIe repetitions o ek i vEr e comERs (e g texts, but there are few examples of texts that are related
g,
. . . . or connected. As the students move through the chapters
reading different texts, completing tasks, engaging in € P
ki /|' teni ) they are exposed to many texts that teach isolated skills
speaking/listening). and strategies.
REQUIRED No Vocabulary study does not emphasize advancing the depth

5e) Vocabulary study emphasizes advancing depth of word
knowledge through determining word meaning and
relationships among words (e.g., concept- and thematically-
related words, word families, etc.).

of word knowledge. There is one chapter that is dedicated
to vocabulary development. Chapter 2 in the student
practice book focuses on vocabulary, but it moves quickly
from one skill to the next without thorough instruction.
With each skill the texts and focus words change.
Vocabulary study is too limited to adequately advance the
students’ depth of word knowledge. Vocabulary study is




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

not integrated throughout the texts.

6. ASSESSMENT:

Materials offer assessment
opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students
can independently
demonstrate the assessed
grade-specific standards with
appropriately complex text(s).

Yes No

REQUIRED

6a) Materials use varied modes of assessment, including a
range of diagnostic, formative, summative and self-
assessment measures for placement of students into and
out of small groups and to monitor progress along the way.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6b) Measurement of progress via assessments should
include gradual release of supporting scaffolds for students
to measure their independent abilities.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6¢) Aligned rubrics or assessment guidelines (such as
scoring guides or student work exemplars) are included and
provide sufficient guidance for interpreting student
performance.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

6d) Materials assess student proficiency using methods that
are unbiased and accessible to all students.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV. Scaffolding and Support

7. SCAFFOLDING AND
SUPPORT:

Materials provide all students,
including those who read
below grade level, with
extensive opportunities and
support to encounter and
comprehend grade- level
complex text as required by the
standards.

REQUIRED

7a) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of
strategies for full comprehension of text; reading strategies
support comprehension of specific texts and focus on
building knowledge and insight.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7b) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.




MEETS METRICS

CRITERIA INDICATORS OF SUPERIOR QUALITY (Yes/No) JUSTIFICATION/ COMMENTS WITH EXAMPLES
DYes |:| No REQUIRED Not Evaluated | The section was not evaluated because the non-negotiable
7c) The materials are easy to use and cleanly laid out for criteria were not met.

students and teachers. Each page of the submission adds to
student learning rather than distracts from it. The reading
selections are centrally located within the materials and
obviously the center of focus.

REQUIRED Not Evaluated | The section was not evaluated because the non-negotiable
7d) Appropriate suggestions and materials are provided for criteria were not met.

supporting varying student needs at the unit and lesson
level (e.g., alternate teaching approaches, pacing,
instructional delivery options, suggestions for addressing
common student difficulties to meet standards,
remediation strategies or suggestions for supporting texts,
suggestions for more advanced texts for extension, etc.).
7e) Pre-reading activities and suggested approaches to Not Evaluated | The section was not evaluated because the non-negotiable
teacher scaffolding are focused and engage students with criteria were not met.

understanding the text itself. Pre-reading activities should
be no more than 10% of time devoted to any reading
instruction.

FINAL EVALUATION
Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 7.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality of Texts, and Text-Dependent

Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VII to make a final decision for the material under review.

Section Criteria Yes/No Final Justification/Comments
No The majority of the texts analyzed are not in the

appropriate range for grade 3 students. There is no
1. Complexity of Texts (Non-Negotiable) evidence of increasing text complexity as students move

and progress throughout the program.
I: Text Selection

No The majority of texts are not authentic and are by the
publisher. Texts are not used for multiple readings and

2. Quality of Texts (Non-Negotiable)

purposes.




CRITERIA INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

3. Range and Volume of Texts

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

5. Text-Dependent Questions (Non-Negotiable)
Ill: Text-Dependent Questions

No There is a lack of foundational skills in this program. The
. . . . . only foundational skill found in the program is one section
II: Foundational Skills 4. Foundational Skills (Non-Negotiable) Y prog
on context clues.
No Although the majority of the questions are text-

dependent, they do not assess the depth and complexity
of the standards to advance and deepen student learning.

and Tasks Not Evaluated | The section was not evaluated because the non-negotiable
6. Assessment criteria were not met.

Not Evaluated | The section was not evaluated because the non-negotiable
IV: Scaffolding and Support 7. Scaffolding and Support criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier Ill, Not representing quality

10
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Lloutstana Believes Small-Group ReadingGrades K — 12 (IMET) swALL-GRoOUP
READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.

L)
[ I)
» N
Small-Group
Reading

)] B
B B

Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 4

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1- 7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

11


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

I. Text Selection

studies, science and technical
subjects, and the arts). The

2b) Materials provide opportunities for students to build
vocabulary knowledge and knowledge about concepts,

Tier 1 and 2 Non-NegotiabIe REQUIRED No The texts provided vary in complexity levels. The texts
1. COMPLEXITY OF TEXTS: 1a) In grades 2-12, materials provide texts that vary in within the practice book are used to teach strategies and
Materials present a progression | complexity levels. The provided levels are appropriate for skills and are shorter in length. Some fall within the
of complex texts as stated by the reading level of the identified group. Measures for appropriate Lexile band, and others are below it. The texts
Reading Standard 10°. determining complexity include quantitative and qualitative used for the end of chapter tests and within the pre- and
analysis.4 Poetry and drama are analyzed only using post-tests are Ion.ger in length. The majority of the texts
e L. analyzed are not in the appropriate band for grade 4
Yes No Guellizitle mEseles: students. Two of the three texts that were analyzed were
In grades K-2, extensive read-aloud texts allow sufficient not within the grade level band.
opportunity for engagement with text more complex than
students could read themselves.
REQUIRED No There is no evidence of increasing text complexity as
1b) Texts increase in complexity as materials progress. They students move and progress throughout the program. The
place an emphasis on increasing student reading ability Lexiles are not provided with the program. The only
toward or beyond their grade level. change that appears throughout the program is the
strategy and skills.
Tier 1 and 2 Non-Negotiable REQUIRED No The majority of the texts are not authentic and were
2. QUALITY OF TEXTS: 2a) 90% of texts provide rich opportunities for students to written by the publisher. Many of the stories are short in
Texts are of sufficient scope practice skills that will help them master the ELA standards length and do not represent the quality necessary for
and quality to provide text- in the particular grade; the texts are well-crafted and small group instruction. The strategies and skills are taught
centered and integrated authentic, representing the quality of content, language, inisolation as each chapter covers a different area of the
learning that is sequenced and | and writing that is produced by experts in various ELA curriculum. For example, Chapter 5: Literary Genres
scaffolded to advance students | disciplines (e.g., English language arts, history/social and Chapter 10: Research.
toward independent reading of | studies, science, technical subjects, and the arts).
grade level texts and build
content knowledge (ELA, social REQUIRED No The materials do not provide opportunities for students to

build vocabulary knowledge about concepts, themes, and
topics through reading, writing, listening and speaking.

® Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendix B.

*The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-
grades-k-12.pdf?sfvrsn=5 or the Supplemental Information for Appendix A.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

quality of texts is high—they
support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information.

Yes No

themes, and topics through reading, writing, listening and
speaking.

In grades K-2, the inclusion of read-aloud texts in addition
to what students can read themselves ensures that all
students can build knowledge about the world through
engagement with rich, complex text.

The texts are not used for multiple readings and purposes.
Each text stands alone as the skills and strategies are
taught in isolation. The materials provide a series of
questions and answers. No lesson directions are given for
teachers to use when working with small groups. The
materials are in the form of texts and then questions and
tasks related to those texts.

3. RANGE AND VOLUME OF
TEXTS:

Materials reflect the
distribution of text types and
genres suggested by the
standards: Text types and
genres generally reflect the
definitions provided on page 31
(grades K-5) and page 57
(grades 6-12) of the standards
and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, Rl.7.7, or RI.11-12.9).

Yes No

REQUIRED
3a) In grades K-12, ELA materials include both literary and
informational texts to support students in developing

independent reading ability that is at or above grade level.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
3b) Materials include texts of different formats (e.g., print
and non-print, including film, art, music, charts, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3c) Materials include many informational texts with an
informational text structure rather than a narrative
structure; grades 6-12 include literary nonfiction (e.g.
speeches, biographies, essays).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3d) Additional materials increase the opportunity for
regular, accountable independent reading of texts that
appeal to students' interests to build reading stamina,
confidence, motivation, and enjoyment and build their
ability to apply skills learned in small-group instruction to
new texts.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il. Foundational Skills (grades

K-5 only)

Tier 1 and 2 Non- Negotiable
4. FOUNDATIONAL SKILLS:
Materials provide instruction
and diagnostic support in
concepts of print, phonics,
vocabulary, development,

REQUIRED *Indicator for grades K-2 only

4a) Materials follow a sequence of foundational skills
instruction indicated by the standards and beginning on
page 17 of Appendix A, while providing abundant
opportunities for every student to become proficient in
each of the foundational skills.

N/A
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

syntax, and fluency in a logical
and transparent progression.
These foundational skills are
necessary and central
components of an effective,
comprehensive reading
program designed to develop
proficient readers with the
capacity to comprehend texts
across a range of types and
disciplines.

Yes No

REQUIRED No The materials do not demand knowledge of grade-level
4b) In grades K-2, materials include student texts that allow phonics patterns and word analysis skills. The tasks
for systematic, regular and frequent practice of correlated with each lesson do not directly address
foundational skills as they are introduced. phonics patterns or word analysis skills. The articles and
texts used to teach comprehension strategies are in
In grades 3-5, materials demand knowledge of grade-level isolation and are not directly connected to the phonics,
. ’ . . fluency or word analysis skills.
phonic patterns and word analysis skills.
REQUIRED No Despite a brief mention of reading foundational skills, the
4c) In grades K-2, materials provide instruction and practice materials do not provide instruction or practice in word
in word study including pronunciation, roots, prefixes, study. The materials lack practice in word study, spelling
suffixes and spelling/sound patterns, as well as decoding of patterns, as "‘fdl as dec°df“g grade"e"‘?' ‘“fords' St“de_”ts
grade-level words by using sound-symbol knowledge and must be provided instruction and practice in systematic
N . . ination of grade level morphology, decoding of
knowledge of syllabication and regular practice in encoding exalr:'n: I;)'n © g;a s eve mo'lrlp b(_J Otg_y ecod neo
. . . . multisyllabic words by using syllabication, an
(spelling) the sound symbol relationships of English. yiablewe y usIng sy ) )
automaticity with grade-level regular and irregular spelling
q il ide'i . q L. patterns. Although there is text for students to read, there
In grades 3_.5’ mat_erla S provi e mStruFtlor_} and practice in is no support for foundational reading instructional
word study including systematic examination of grade-level strategies.
morphology, decoding of multisyllabic words by using
syllabication, and automaticity with grade-level regular and
irregular spelling patterns.
REQUIRED No There is no focus on fluency or directing students to
4d) Materials encourage students to use context to confirm reread. The materials do provide a section on using
or self-correct word recognition and understanding, context clues in Chapter 4. There were a few strategies
directing students to reread purposefully to acquire given and one practice passage for the students to use.
accurate meaning There does not appear to be sufficient instruction or
practice. There also are no directions or prompts given to
the students to reread to acquire accurate meaning.
REQUIRED No There are no built-in opportunities for students to achieve

4e) Opportunities are frequently built into the materials

reading fluency in oral or silent reading. There are no
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

that allow for students to achieve reading fluency in oral
and silent reading, that is, to read a wide variety of prose
and poetry at students’ reading level with accuracy, rate
appropriate to the text, and expression.

directions or guidance provided to assess students’ fluency|
orally or silently. The materials resemble a test-prep
packet with little teacher directions.

5b) Coherent sequences of questions and tasks focus

4f)*Indicator for grades K-2 only N/A
Materials provide opportunities for educators to monitor
student progress on every aspect of the foundational skills
through diagnostic assessments offered at regular intervals.
Monitoring must also allow for students to receive regular
feedback on their oral reading fluency in the specific areas
of appropriate rate, expressiveness and accuracy.
4g) Submissions provide abundant and easily implemented No Materials lack direction for educators and are not easily
materials so teachers can readily provide more time, implemented without clear, concise directions for use.
attention and practice for those students who need it. Although each chapter has multiple texts, there are no
materials for instructional purposes, making the materials
for supporting struggling readers neither easy to
implement nor abundant.
lll. Questions and Tasks
Tier 1 and 2 Non-Negotiable REQUIRED Yes Questions are text-dependent and student’s ideas are
5. TEXT-DEPENDENT 5a) At least 80% of all questions in the materials are text- expressed in both written and spoken responses. An entire
QUESTIONS: dependent questions; student ideas are expressed through chapter focuses on speaking and listening and discussing
Text- dependent questions and | both written and spoken responses. with peers. In the student workbook Chapter 11 focuses
tasks reflect the requirements on Speaking and Listening. The students will learn how to
of Reading Standard 1 by actively participate in discussions with peers and give orals
.. reports. An example of a text-dependent question would
requiring use of textual )
K : X be "Based on the passage, how would you best describe
evidence in support of meeting what Narcissus is like?"
other grade-specific standards.
Yes No
REQUIRED No Texts are used to teach a particular skill or strategy. The

focus is on specific reading strategies taught in passages
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

students on understanding the text and its illustrations (as
applicable), expressing the knowledge students have built
about concepts, themes, or ideas presented in the texts.

and texts. There is not a focus on students building
knowledge of concepts, themes, or ideas presented in the
texts.

REQUIRED No Although the majority of the questions are text-
5c) Questions and tasks include the language of the dependent, they do not assess at the depth of the
standards, and assess the depth and complexity required by standards to advance and deepen student learning. The
the standards at each grade-level over time to advance and questions and tasks do not include the language of t.he
deepen student learning. (Note: not every standard must standards and do not assess the depth and complexity
be assessed with every text.) required by the standards at each grade-level over time to
’ advance and deepen student learning. In chapter 7 graphs
and charts are clearly explained to students, and students
are not required to deepen their learning or
understanding of them. A sample question is “This text is
an example of what type of poem?” when the standard
asks students to compare different types of poems based
on structure.
REQUIRED No Questions and tasks are broken into sections and do not
5d) Questions and tasks Support students in examining the work together for students to have understanding of the
language (vocabulary, sentences, and structure) prevalent complete text. There are some examples of questions and
in complex texts to determine meaning from texts; tasks that ask students to examine the vocabulary,
questions and tasks also focus on engaging students with sentences, and structure to determine meaning of the
muItipIe repetitions e T Tl i (e g texts, but there are few examples of texts that are related
L.,
. . . .. or connected. As the students move through the chapters,
reading different texts, completing tasks, engaging in g, ?
- they are exposed to many texts that teach isolated skills
speaking/listening). and strategies.
REQUIRED No Vocabulary study does not emphasize advancing the depth

5e) Vocabulary study emphasizes advancing depth of word

of word knowledge. There is one chapter that is dedicated
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

knowledge through determining word meaning and
relationships among words (e.g., concept- and thematically-
related words, word families, etc.).

to vocabulary development. Chapter 4 in the student
practice book focuses on vocabulary, but it moves quickly
from one skill to the next without thorough instruction.
With each skill the texts and focus words change.
Vocabulary study is too limited to adequately advance the
students’ depth of word knowledge. Vocabulary study is
not integrated throughout the texts.

6. ASSESSMENT:

Materials offer assessment
opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students
can independently
demonstrate the assessed
grade-specific standards with
appropriately complex text(s).

Yes No

REQUIRED

6a) Materials use varied modes of assessment, including a
range of diagnostic, formative, summative and self-
assessment measures for placement of students into and
out of small groups and to monitor progress along the way.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6b) Measurement of progress via assessments should
include gradual release of supporting scaffolds for students
to measure their independent abilities.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6¢) Aligned rubrics or assessment guidelines (such as
scoring guides or student work exemplars) are included and
provide sufficient guidance for interpreting student
performance.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

6d) Materials assess student proficiency using methods that
are unbiased and accessible to all students.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV. Scaffolding and Support

7. SCAFFOLDING AND
SUPPORT:

Materials provide all students,
including those who read
below grade level, with
extensive opportunities and
support to encounter and

REQUIRED

7a) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of
strategies for full comprehension of text; reading strategies
support comprehension of specific texts and focus on
building knowledge and insight.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

comprehend grade- level
complex text as required by the
standards.

Yes No

FINAL EVALUATION

REQUIRED

7b) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7c) The materials are easy to use and cleanly laid out for
students and teachers. Each page of the submission adds to
student learning rather than distracts from it. The reading
selections are centrally located within the materials and
obviously the center of focus.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7d) Appropriate suggestions and materials are provided for
supporting varying student needs at the unit and lesson
level (e.g., alternate teaching approaches, pacing,
instructional delivery options, suggestions for addressing
common student difficulties to meet standards,
remediation strategies or suggestions for supporting texts,
suggestions for more advanced texts for extension, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

7e) Pre-reading activities and suggested approaches to
teacher scaffolding are focused and engage students with
understanding the text itself. Pre-reading activities should
be no more than 10% of time devoted to any reading
instruction.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 7.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality of Texts, and Text-Dependent

Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Compile the results for Sections I-VII to make a final decision for the material under review.

Section

Criteria

Yes/No

Final Justification/Comments

I: Text Selection

1. Complexity of Texts (Non-Negotiable)

No

The majority of the texts analyzed are not in the
appropriate range for grade 4 students. There is no
evidence of increasing text complexity as students move
and progress throughout the program.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

2. Quality of Texts (Non-Negotiable)

No

The majority of texts are not authentic and are by the
publisher. Texts are not used for multiple readings and
purposes.

3. Range and Volume of Texts

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

lll: Text-Dependent Questions
and Tasks

5. Text-Dependent Questions (Non-Negotiable)

No There is a lack of foundational skills in this program. The
. . . . . only foundational skill found in the program is one section
II: Foundational Skills 4. Foundational Skills (Non-Negotiable) Y prog
on context clues.
No Although the majority of the questions are text-

dependent, they do not assess the depth and complexity
of the standards to advance and deepen student learning.

6. Assessment

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV: Scaffolding and Support

7. Scaffolding and Support

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier Ill, Not representing quality
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READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.
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Small-Group
Reading
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Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 5

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 - 7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

MEETS METRICS

CRITERIA INDICATORS OF SUPERIOR QUALITY (Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

I. Text Selection

Tier 1 and 2 Non-Negotiable REQUIRED No
1. COMPLEXITY OF TEXTS: 1a) In grades 2-12, materials provide texts that vary in
Materials present a progression | complexity levels. The provided levels are appropriate for
of complex texts as stated by the reading level of the identified group. Measures for
Reading Standard 10°. determining complexity include quantitative and qualitative
analysis.® Poetry and drama are analyzed only using
Yes No qualitative measures.

In grades K-2, extensive read-aloud texts allow sufficient
opportunity for engagement with text more complex than
students could read themselves.

The texts provided vary in complexity levels. The texts
used within the practice book to teach strategies and skills
are shorter in length. Some fall within the appropriate
Lexile band and others are below it. The texts used for the
end of chapter tests and within the pre- and post-tests are
longer in length.

REQUIRED No
1b) Texts increase in complexity as materials progress. They
place an emphasis on increasing student reading ability
toward or beyond their grade level.

There is no evidence of increasing text complexity as
students move and progress throughout the program.The
Lexiles are not provided with the program. The only
change that appears throughout the program is the
strategy and skills.

Tier 1 and 2 Non-Negotiable REQUIRED No
2. QUALITY OF TEXTS: 2a) 90% of texts provide rich opportunities for students to

Texts are of sufficient scope practice skills that will help them master the ELA standards

and quality to provide text- in the particular grade; the texts are well-crafted and

centered and integrated authentic, representing the quality of content, language,

learning that is sequenced and | and writing that is produced by experts in various
scaffolded to advance students | disciplines (e.g., English language arts, history/social
toward independent reading of | studies, science, technical subjects, and the arts).
grade level texts and build

The majority of the texts are not authentic and were
written by the publisher. Many of the stories of very short
in length and do not represent the quality necessary for
small group instruction. The strategies and skills are
taught in isolation as each chapter covers a different area
of the ELA curriculum. For example, Chapter 5: Literary
Genres and Chapter 11: Research.

content knowledge (ELA, social | REQUIRED No
studies, science and technical 2b) Materials provide opportunities for students to build
subjects, and the arts). The vocabulary knowledge and knowledge about concepts,

quality of texts is high—they themes, and topics through reading, writing, listening and

The materials do not provide opportunities for students to
build vocabulary knowledge about concepts, themes, and
topics through reading, writing, listening and speaking.
The texts are not used for multiple readings and purposes.

® Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendix B.

®The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-

grades-k-12.pdf?sfvrsn=5 or the Supplemental Information for Appendix A.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information.

Yes No

speaking.

In grades K-2, the inclusion of read-aloud texts in addition
to what students can read themselves ensures that all
students can build knowledge about the world through
engagement with rich, complex text.

Each text stands alone as the skills and strategies are
taught in isolation. The materials provide a series of
questions and answers. No lesson directions are given for
teachers to use when working with small groups. The
materials are in the form of texts and then questions and
tasks related to those texts.

3. RANGE AND VOLUME OF
TEXTS:

Materials reflect the
distribution of text types and
genres suggested by the
standards: Text types and
genres generally reflect the
definitions provided on page 31
(grades K-5) and page 57
(grades 6-12) of the standards
and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, Rl.7.7, or RI.11-12.9).

Yes No

REQUIRED
3a) In grades K-12, ELA materials include both literary and
informational texts to support students in developing

independent reading ability that is at or above grade level.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
3b) Materials include texts of different formats (e.g., print
and non-print, including film, art, music, charts, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3c) Materials include many informational texts with an
informational text structure rather than a narrative
structure; grades 6-12 include literary nonfiction (e.g.
speeches, biographies, essays).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3d) Additional materials increase the opportunity for
regular, accountable independent reading of texts that
appeal to students' interests to build reading stamina,
confidence, motivation, and enjoyment and build their
ability to apply skills learned in small-group instruction to
new texts.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il. Foundational Skills (grades

K-5 only)

Tier 1 and 2 Non- Negotiable
4. FOUNDATIONAL SKILLS:
Materials provide instruction
and diagnostic support in
concepts of print, phonics,
vocabulary, development,

REQUIRED *Indicator for grades K-2 only

4a) Materials follow a sequence of foundational skills
instruction indicated by the standards and beginning on
page 17 of Appendix A, while providing abundant
opportunities for every student to become proficient in
each of the foundational skills.

N/A
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

syntax, and fluency in a logical
and transparent progression.
These foundational skills are
necessary and central
components of an effective,
comprehensive reading
program designed to develop
proficient readers with the
capacity to comprehend texts
across a range of types and
disciplines.

Yes No

REQUIRED No The materials do not demand knowledge of grade-level

4b) In grades K-2, materials include student texts that allow phonics patterns and word analysis skills. The tasks

for systematic, regular and frequent practice of correlated with each lesson do not directly address

foundational skills as they are introduced. phonics patterns or word analysis skills. The articles and
texts used to teach comprehension strategies are in

In grades 3-5, materials demand knowledge of grade-level isolation and are not di.rectlly connected to the phonics,

phonic patterns and word analysis skills. fluency or word analysis skills.

REQUIRED No Despite a brief mention of reading foundational skills, the

4c) In grades K-2, materials provide instruction and practice materials do not provide instruction or practice in word

in word study including pronunciation, roots, prefixes, study. The materials lack practice in word study, spelling

suffixes and spelling/sound patterns, as well as decoding of patterns, as well as decoding grade-level words. Students

grade-level words by using sound-symbol knowledge and must .be r?rovided instruction and practice in sy.stematic

knowledge of syllabication and regular practice in encoding :3:;;3:2;: ;fogr;asdsylz::;n;m?cl:tgi\gndiodd'ng of

el dhve souine) s oo] reladonenes of Enzlh: automaticity with grade-level regular andl irregular spelling

atterns. Although, there is text for students to read,

In grades 3-5, materials provide instruction and practice in fhere is no suppgrt for foundational reading instructional

word study including systematic examination of grade-level strategies.

morphology, decoding of multisyllabic words by using

syllabication, and automaticity with grade-level regular and

irregular spelling patterns.

REQUIRED No There is no focus on fluency or directing students to

4d) Materials encourage students to use context to confirm reread. The materials do provide a section on using

or self-correct word recognition and understanding, context clues in Chapter 4. There were a few strategies

directing students to reread purposefully to acquire given and one practice passage for the students to use.

accurate meaning. There is not sufficient instruction or practice. There also
are no directions or prompts given to the students to
reread to acquire accurate meaning.

REQUIRED No There are no built-in opportunities for students to achieve

4e) Opportunities are frequently built into the materials
that allow for students to achieve reading fluency in oral
and silent reading, that is, to read a wide variety of prose
and poetry at students’ reading level with accuracy, rate

reading fluency in oral or silent reading. There are no
directions or guidance provided to assess students’ fluency|
orally or silently. The materials resemble a test-prep
packet with little teacher directions.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

appropriate to the text, and expression.

5b) Coherent sequences of questions and tasks focus
students on understanding the text and its illustrations (as
applicable), expressing the knowledge students have built
about concepts, themes, or ideas presented in the texts.

4f) *Indicator for grades K-2 only N/A
Materials provide opportunities for educators to monitor
student progress on every aspect of the foundational skills
through diagnostic assessments offered at regular intervals.
Monitoring must also allow for students to receive regular
feedback on their oral reading fluency in the specific areas
of appropriate rate, expressiveness and accuracy.
4g) Submissions provide abundant and easily implemented No Materials lack direction for educators and are not easily
materials so teachers can readily provide more time, implemented without clear, concise directions for use.
attention and practice for those students who need it. Although each chapter has multiple texts, there are no
materials for instructional purposes, making the materials
for supporting struggling readers neither easy to
implement nor abundant.
lll. Questions and Tasks
Tier 1 and 2 Non-Negotiable REQUIRED Yes Questions are text-dependent and students’ ideas are
5. TEXT-DEPENDENT 5a) At least 80% of all questions in the materials are text- expressed through both written and spoken responses. An
QUESTIONS: dependent questions; student ideas are expressed through entire chapter focuses on speaking and listening and
Text- dependent questions and | both written and spoken responses. discussing with peers. In the student workbook Chapter
tasks reflect the requirements 12 focuses on Speaking and Listening. The students will
of Reading Standard 1 by learn how to actively participate in discussions with peers
.. and give orals reports. For example, "What theme
requiring use of textual :
K : X appears in both texts?"
evidence in support of meeting
other grade-specific standards.
Yes No
REQUIRED No Texts are used to teach a particular skill or strategy. The

focus is on specific reading strategies taught in passages
and texts. There is not a focus on students building
knowledge of concepts, themes, or ideas presented in the
texts.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

REQUIRED No Although the majority of the questions are text-
5¢) Questions and tasks include the language of the dependent, they do not assess at the depth of the
standards, and assess the depth and complexity required by standards to advance and deepen student learning. The
the standards at each grade-level over time to advance and questions and tasks do not include the language of t.he
deepen student learning. (Note: not every standard must standards and do not assess the depth and complexity
be assessed with every text.) required by the standards at each grade-level over time to
’ advance and deepen student learning. In chapter 8 graphs
and charts are clearly explained to students and students
are not required to deepen their learning or
understanding of them.
REQUIRED No Questions and tasks are broken into sections and do not
5d) Questlons and tasks Support Students |n examlnlng the work together for students to have understanding of the
language (vocabulary, sentences, and structure) prevalent complete text. There are some examples of questions and
in complex texts to determine meaning from texts; tasks that ask students to examine the vocabulary,
questions and tasks also focus on engaging students with sentences, and structure to determine meaning of the
muItipIe repetitions e T Tl i (e g texts, but there are few examples of texts that are related
L.,
. . . .. or connected. As the students move through the chapters,
reading different texts, completing tasks, engaging in € P
e isining they are exposed to many texts that teach isolated skills
SPEaKIng/lIStening). and strategies.
REQUIRED No Vocabulary study does not emphasize advancing the depth

5e) Vocabulary study emphasizes advancing depth of word
knowledge through determining word meaning and
relationships among words (e.g., concept- and thematically-
related words, word families, etc.).

of word knowledge. There is one chapter that is dedicated
to vocabulary development. Chapter 4 in the student
practice book focuses on vocabulary, but it moves quickly
from one skill to the next without thorough instruction.
With each skill the texts and focus words change.
Vocabulary study is too limited to adequately advance the
students’ depth of word knowledge. Vocabulary study is
not integrated throughout the texts.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

6. ASSESSMENT:

Materials offer assessment
opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students
can independently
demonstrate the assessed
grade-specific standards with
appropriately complex text(s).

Yes No

REQUIRED

6a) Materials use varied modes of assessment, including a
range of diagnostic, formative, summative and self-
assessment measures for placement of students into and
out of small groups and to monitor progress along the way.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6b) Measurement of progress via assessments should
include gradual release of supporting scaffolds for students
to measure their independent abilities.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6¢) Aligned rubrics or assessment guidelines (such as
scoring guides or student work exemplars) are included and
provide sufficient guidance for interpreting student
performance.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

6d) Materials assess student proficiency using methods that
are unbiased and accessible to all students.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV. Scaffolding and Support

7. SCAFFOLDING AND
SUPPORT:

Materials provide all students,
including those who read
below grade level, with
extensive opportunities and
support to encounter and
comprehend grade- level
complex text as required by the
standards.

Yes No

REQUIRED

7a) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of
strategies for full comprehension of text; reading strategies
support comprehension of specific texts and focus on
building knowledge and insight.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7b) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
7c) The materials are easy to use and cleanly laid out for

Not Evaluated

The section was not evaluated because the non-negotiable
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MEETS METRICS

CRITERIA INDICATORS OF SUPERIOR QUALITY (Yes/No) JUSTIFICATION/ COMMENTS WITH EXAMPLES

students and teachers. Each page of the submission adds to criteria were not met.
student learning rather than distracts from it. The reading
selections are centrally located within the materials and
obviously the center of focus.

REQUIRED Not Evaluated | The section was not evaluated because the non-negotiable
7d) Appropriate suggestions and materials are provided for criteria were not met.

supporting varying student needs at the unit and lesson
level (e.g., alternate teaching approaches, pacing,
instructional delivery options, suggestions for addressing
common student difficulties to meet standards,
remediation strategies or suggestions for supporting texts,
suggestions for more advanced texts for extension, etc.).
7e) Pre-reading activities and suggested approaches to Not Evaluated | The section was not evaluated because the non-negotiable
teacher scaffolding are focused and engage students with criteria were not met.

understanding the text itself. Pre-reading activities should
be no more than 10% of time devoted to any reading
instruction.

FINAL EVALUATION
Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 7.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality of Texts, and Text-Dependent

Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VII to make a final decision for the material under review.

Section Criteria Yes/No Final Justification/Comments
No The majority of the texts analyzed are not in the
appropriate range for grade 5 students. There is no
1. Complexity of Texts (Non-Negotiable) evidence of increasing text complexity as students move

and progress throughout the program.

. No The majority of texts are not authentic and are by the
I: Text Selection ublisher. Texts are not used for multiple readings and
2. Quality of Texts (Non-Negotiable) P ' P g

purposes.

Not Evaluated | The section was not evaluated because the non-negotiable
3. Range and Volume of Texts criteria were not met.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

No There is a lack of foundational skills in this program. The
. . . . . only foundational skill found in the program is one section
II: Foundational Skills 4. Foundational Skills (Non-Negotiable) Y prog
on context clues.
No Although the majority of the questions are text

Ill: Text-Dependent Questions
and Tasks

5. Text-Dependent Questions (Non-Negotiable)

dependent, they do not assess the depth and complexity
of the standards to advance and deepen student learning.

6. Assessment

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV: Scaffolding and Support

7. Scaffolding and Support

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier lll, Not representing quality
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loutsiana Believes ELA Small-Group Reading Grades K — 12 (IMET) smALL-GROUP
READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.

L)
[ I)
» N
Small-Group
Reading

)] B
B B

Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 3-5

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

Each set of submitted materials was evaluated for alignment with the standards beginning with a review of the indicators
for the non-negotiable criteria. If those criteria were met, a review of the other criteria ensued.

Tier 1 ratings receive a “Yes” in Column 1 for Criterial-7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Click below for complete grade-level reviews:

Grade 3 (Tier 3) Grade 4 (Tier 3) Grade 5 (Tier 3)
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‘EDUGATIOH Instructional Materials Evaluation Tool for Alignment in ELA > ¥

Lloutstana Believes Small-Group ReadingGrades K — 12 (IMET) swALL-GRoOUP
READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.

L)
[ I)
» N
Small-Group
Reading

)] B
B B

Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 3

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1- 7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

I. Text Selection

i - i The texts provided vary in complexity levels. The texts
Tier 1 and 2 Non Negotlable REQUIRED . . . L o P . Y P y . As a whole, ABC's materials are used for supplemental
1. COMPLEXITY OF TEXTS: 1a) In grades 2-12, materials provide texts that vary in within the practice book are used to teach strategies and | .y, tional purposes. Therefore, our materials often
Materials present a progression | complexity levels. The provided levels are appropriate for skills and are shorter in length. Some fall within the reach on or below grade-level Lexiles to ensure
of complex texts as stated by the reading level of the identified group. Measures for appropriate Lexile band, and others are below it. The texts| 5ccessibility for students on all academic levels, including
Reading Standard 10° determining complexity include quantitative and qualitative used for the end of chapter tests and within the pre-and | remedial levels.
' . . t-tests are | in length.
analysis.” Poetry and drama are analyzed only using post-tests are longer in feng
ualitative measures.
Yes No .
In grades K-2, extensive read-aloud texts allow sufficient
opportunity for engagement with text more complex than
students could read themselves.
There is no evidence of increasing text complexity as
REQUIREP ) ) . A & P y In the preface of our 3rd grade book, pg. vii, we clearly
1b) Texts increase in complexity as materials progress. They students move and progress throughout the program.The state the Lexile level: "The materials in this book are
place an emphasis on increasing student reading ability Lexiles are not provided with the program. The only based 100 percent on the CCSS (www.corestandards.org)
toward or beyond their grade level. change that appears throughout the program is the and were written to the 3rd grade Lexile level: 520L to
strategy and skills 820L." This is meant to include all texts in the book as a
whole. Some specific texts may prove to be above or
below grade-level Lexile, but the text as a whole falls
within the 3rd srade | exile level
i - i The majority of the texts are not authentic and were
Tier 1 and 2 Non Negotlable REQUIRED . . . No ) e . ] . In order to provide the best possible resources for
2. QUALITY OF TEXTS: 2a) 90% of texts provide rich opportunities for students to written by the publisher. Many of the stories are shortin | o aple prices, we have chosen to include many
Texts are of sufficient scope practice skills that will help them master the ELA standards length and do not represent the quality necessary for non-authentic texts or texts within public domain. Current
and quality to provide text- in the particular grade; the texts are well-crafted and small group instruction. The strategies and skills are taught| sejections from today's library of texts would prove
centered and integrated authentic, representing the quality of content, language, inisolation as each chapter covers a different area of the | expensive and we strive to make our materials affordable
Iearning that is sequenced and ) writing e produced by experts in various ELA curriculum. For example, Chapter 5: Parts of a Story for all schools. Even our non-authentic materials were
T . . . and Chapter 10: Research. written by those with educational and professional writing
scaffolded to advance students | disciplines (e.g., English language arts, history/social experience
toward independent reading of | studies, science, technical subjects, and the arts).
grade level texts and build The skills and strategies covered in our learning programs
content knowledge (ELA, social | REQUIRED No The materials do not provide opportunities for students to

studies, science and technical
subjects, and the arts). The
quality of texts is high—they

2b) Materials provide opportunities for students to build
vocabulary knowledge and knowledge about concepts,
themes, and topics through reading, writing, listening and

build vocabulary knowledge about concepts, themes, and
topics through reading, writing, listening and speaking.
The texts are not used for multiple readings and purposes.

Our learning programs are meant to teach the skills in
isolation along with other teacher material and lesson
plans. The texts can be used for as many purposes as a
teacher finds necessary, but the given questions may only

! Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendix B.

>The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=>5 or the Supplemental Information

for_Appendix A.




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information.

Yes No

speaking.

In grades K-2, the inclusion of read-aloud texts in addition
to what students can read themselves ensures that all
students can build knowledge about the world through
engagement with rich, complex text.

Each text stands alone as the skills and strategies are
taught in isolation. Materials provided are a series of
questions and answers. No lesson directions are given for
teachers to work with small groups. The materials are in
the form of texts and then questions and tasks related to
those texts.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can go directly to
the chapter they need to cover. They can evaluate
students' needs and cover those precise skills.

Each practice/exercise in our program comes with a set of
directions on how to complete the practices. Our Teacher
Guide comes with Activities for Classroom Differentiation,
which could be seen as the "lesson directions ... for
teachers to work with small groups."

3. RANGE AND VOLUME OF
TEXTS:

Materials reflect the
distribution of text types and
genres suggested by the
standards: Text types and
genres generally reflect the
definitions provided on page 31
(grades K-5) and page 57
(grades 6-12) of the standards
and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, Rl.7.7, or RI.11-12.9).

Yes No

REQUIRED
3a) In grades K-12, ELA materials include both literary and
informational texts to support students in developing

independent reading ability that is at or above grade level.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
3b) Materials include texts of different formats (e.g., print
and non-print, including film, art, music, charts, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3c) Materials include many informational texts with an
informational text structure rather than a narrative
structure; grades 6-12 include literary nonfiction (e.g.
speeches, biographies, essays).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3d) Additional materials increase the opportunity for
regular, accountable independent reading of texts that
appeal to students' interests to build reading stamina,
confidence, motivation, and enjoyment and build their
ability to apply skills learned in small-group instruction to
new texts.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il. Foundational Skills (grades

K-5 only)

Tier 1 and 2 Non- Negotiable
4. FOUNDATIONAL SKILLS:
Materials provide instruction
and diagnostic support in
concepts of print, phonics,
vocabulary, development,

REQUIRED *Indicator for grades K-2 only

4a) Materials follow a sequence of foundational skills
instruction indicated by the standards and beginning on
page 17 of Appendix A, while providing abundant
opportunities for every student to become proficient in
each of the foundational skills.

N/A




INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

syntax, and fluency in a logical
and transparent progression.
These foundational skills are

necessary and central

components of an effective,

comprehensive reading

program designed to develop
proficient readers with the
capacity to comprehend texts
across a range of types and

disciplines.

Yes

No

REQUIRED No The materials do not demand knowledge of grade-level o . . .
. o ur materials are designed to give the teachers
4b) In grades K-2, materials include student texts that allow phonics patterns and word analysis skills. The tasks supplemental aid to use in conjunction with their
for systematic, regular and frequent practice of correlated with each lesson do not directly address everyday texts and primary educational materials.
foundational skills as they are introduced. phonics patterns or word analysis skills. The articlesand | Therefore, it is assumed that basic fundamental skills will
texts used to teach comprehension strategies are in have been covered at an earlier point. Chapter 2 of our
In grades 3-5, materials demand knowledge of grade-level isolation and are not directly connected to the phonics, 3rd grade ELA book does have a section on syllables,
K X K fluency or word analysis skills. which covers RF3c, and other sections such as Roots and
phonic patterns and word analysis skills. Affixes and Context Clues also cover RF3 and 4 standards.
While it is mentioned basic phonics patterns were not
covered, we strive to cover 100% of the given Common
REQUIRED No Desplt-e a brief mentlc.)n o.f readln.g foundatlo-naliskllls, the Pages 32-37 include sections on syllables, roots, affixes,
4c) In grades K-2, materials provide instruction and practice materials do not provide instruction or practice inword | |4 4o 0 ding words, especially those with multiple
in word study including pronunciation, roots, prefixes, study. The materials lack practice in word study, spelling | ,anings. pages 169-175 cover such sections such as
suffixes and spelling/sound patterns, as well as decoding of patterns, as well as decoding grade-level words. Students | grade level regular and irregular spelling patterns.
grade-level words by using sound-symbol knowledge and must .be r?rowded instruction and practice in sy.stematlc
knowledge of syllabication and regular practice in encoding exa"."nat'o.n of grade Iev?' morphélog_y’ decoding of
(spelling) the sound symbol relationships of English. mUIt'Sy”??'c W?rds by using syllabication, ,and )
automaticity with grade-level regular and irregular spelling
. L . L. patterns. Although, there is text for students to read,
In grades 3_.5’ mat_erlals pI’OVId.e mStruFtlor_} and practice in there is no support for foundational reading instructional
word study including systematic examination of grade-level strategies.
morphology, decoding of multisyllabic words by using
syllabication, and automaticity with grade-level regular and
irregular spelling patterns.
REQUIRED No There is no focus c?n fluency o.r d|rect|n$ student.s to Our materials are designed to give the teachers
4d) Materials encourage students to use context to confirm reread. The materials do provide a section on using supplemental aid to use in conjunction with their
or self-correct word recognition and understanding, context clues in Chapter 2. There were a few strategies | o\ aryday texts and primary educational materials.
directing students to reread purposefully to acquire given and one practice passage for the students to use. Therefore, our books cover skills and concepts in isolation
accurate meaning. There does not appear to be sufficient instruction or to further allow teachers to pinpoint areas of weakness.
practice. There also are no directions or prompts given to | Vocabulary is one such concept. The texts can be used for
the students to reread to acquire accurate meaning. as many purposes as a teacher finds necessary, but the
given questions may only pertain to a specific skill
covered.
REQUIRED No There are no built-in opportunities for students to achieve

4e) Opportunities are frequently built into the materials
that allow for students to achieve reading fluency in oral
and silent reading, that is, to read a wide variety of prose
and poetry at students’ reading level with accuracy, rate

reading fluency in oral or silent reading. There are no
directions or guidance provided to assess students’ fluency|
orally or silently. The materials resemble a test-prep
packet with little teacher directions.

Our learning programs are meant to teach the skills in
isolation along with the teacher's primary material and
lesson plans. The texts can be used for as many purposes
as a teacher finds necessary, but the given questions may
only pertain to a specific skill covered.




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

appropriate to the text, and expression.

4f)*Indicator for grades K-2 only
Materials provide opportunities for educators to monitor
student progress on every aspect of the foundational skills

through diagnostic assessments offered at regular intervals.

Monitoring must also allow for students to receive regular
feedback on their oral reading fluency in the specific areas
of appropriate rate, expressiveness and accuracy.

N/A

4g) Submissions provide abundant and easily implemented
materials so teachers can readily provide more time,
attention and practice for those students who need it.

No

Materials lack direction for educators and are not easily
implemented without clear, concise directions for use.
Although each chapter has multiple texts, there are no
materials for instructional purposes, making the materials
for supporting struggling readers neither easy to
implement nor abundant.

Each practice/exercise in our program comes with a set of
directions on how to complete the practices. Our Teacher
Guide comes with Activities for Classroom Differentiation,
which could be seen as "direction for educators." The
skills and strategies in our texts are covered in such a way
for teachers to easily pinpoint an area that students need
to work on. They are able to evaluate their students'
needs and give them precise chapters that will help
improve what the students are specifically lacking.

I1l. Questions and Tasks

Tier 1 and 2 Non-Negotiable

5. TEXT-DEPENDENT

QUESTIONS:
Text- dependent questions and
tasks reflect the requirements
of Reading Standard 1 by

requiring use of textual

evidence in support of meeting
other grade-specific standards.

Yes

No

REQUIRED

5a) At least 80% of all questions in the materials are text-
dependent questions; student ideas are expressed through
both written and spoken responses.

Yes

Questions are text-dependent and student’s ideas are
expressed through both written and spoken responses. An
entire chapter focuses on speaking and listening and
discussing with peers. In the student workbook, Chapter
13 focuses on Speaking and Listening. The students will
learn how to actively participate in discussions with peers
and give orals reports. For example, "According to the
text, what is the same about the American Flag and the
flag of Chile?"

REQUIRED

5b) Coherent sequences of questions and tasks focus
students on understanding the text and its illustrations (as
applicable), expressing the knowledge students have built
about concepts, themes, or ideas presented in the texts.

No

Texts are used to teach a particular skill or strategy. The
focus in on specific reading strategies taught in passages
and texts. There is not a focus on students building
knowledge of concepts, themes, or ideas presented in the
texts.

Our learning programs are meant to teach the skills in
isolation along with the teacher's primary material and
lesson plans. The texts can be used for as many purposes
as a teacher finds necessary, but the given questions may
only pertain to a specific skill covered.




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

REQUIRED No Although the majority of the questions are text- . . . .

; . q dent. thev d ‘ t the depth of th We aim for the questions in our learning programs to be
5c) Questions and tasks include the language of the ependent, they do not assess at the depth ot the well-rounded and hit multiple levels of Bloom's
standards, and assess the depth and complexity required by standards to advance and deepen student learning. The | 14,1 5my. We strive to include questions that will not
the standards at each grade-level over time to advance and questions and tasks do not include the language of the | only allow students to pinpoint evidence from the text but
deepen student learning. (Note: not every standard must standards and do not assess the depth and complex'.ty also to use their own experiences to shape their
be assessed with every text.) required by the standards at each grade-level over time to | understanding of the text. Our main focus is not just in

’ advance and deepen student learning. A sample question | text recall but extension and elaboration of the text and
is '"What is the greatest difference between the fables “The| the understanding of it.
Shepherd Boy” and “The Crow and the Pitcher”?' while the ) o ] . ) .
standard asks students to compare and contrast the Our material varies in complexity with questions ranglng
. . . from DOK 1 to DOK 3 levels. As a whole, ABC's materials
themes, settings, and plots of stories written by the same .
o are used for supplemental educational purposes.
author about the same or similar characters . .
Therefore, our materials often reach on or below
grade-level expectations to ensure accessibility for
students on all academic levels, including remedial levels.
REQUIRED No Questions and tasks are broken into sections aer donot | §ur materials are designed to give the teachers
5d) Questlons and tasks Support Students in examlnlng the work together for students to have understandlng of the Supplemental aid to use in conjunction with their
language (vocabulary, sentences, and structure) prevalent complete text. There are some examples of questions and | eyeryday texts and primary educational materials.
in complex texts to determine meaning from texts; tasks that ask students to examine the vocabulary, Therefore, our books cover skills and concepts in isolation
questions and tasks also focus on engaging students with sentences, and structure to determine meaning of the to further allow teachers to pinpoint areas of weakness.
multiple repetitions of words injvaried contexts (e.g texts, but there are few examples of texts that are related | Vocabulary is one such concept. The texts can be used for
reading different texts. completing tasks. engagin ) il.'; or connected. As the students move through the chapters | @ many purposes as a teacher finds necessary, but the
k'g Jlistening) ¢ P J » ENEABINE they are exposed to many texts that teach isolated skills | 81Ven questions may only pertain to a specific skill
speakin 1Istening). . .
P g g and strategies. covered
REQUIRED No Vocabulary study does not emphasize advancing the depth

5e) Vocabulary study emphasizes advancing depth of word
knowledge through determining word meaning and
relationships among words (e.g., concept- and thematically-
related words, word families, etc.).

of word knowledge. There is one chapter that is dedicated
to vocabulary development. Chapter 2 in the student
practice book focuses on vocabulary, but it moves quickly
from one skill to the next without thorough instruction.
With each skill the texts and focus words change.
Vocabulary study is too limited to adequately advance the
students’ depth of word knowledge. Vocabulary study is
not integrated throughout the texts.

Our learning programs are designed to teach the skills in
isolation along with other teacher material and lesson
plans. The texts can be used for as many purposes as a
teacher finds necessary, but the given questions may only
pertain to a specific skill covered.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can go directly to
the chapter they need to cover. They can evaluate
students' needs and cover those precise skills.

6. ASSESSMENT:
Materials offer assessment

REQUIRED
6a) Materials use varied modes of assessment, including a

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.




CRITERIA

opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students
can independently
demonstrate the assessed
grade-specific standards with
appropriately complex text(s).

Yes No

INDICATORS OF SUPERIOR QUALITY

range of diagnostic, formative, summative and self-
assessment measures for placement of students into and
out of small groups and to monitor progress along the way.

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

REQUIRED

6b) Measurement of progress via assessments should
include gradual release of supporting scaffolds for students
to measure their independent abilities.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6¢) Aligned rubrics or assessment guidelines (such as
scoring guides or student work exemplars) are included and
provide sufficient guidance for interpreting student
performance.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

6d) Materials assess student proficiency using methods that
are unbiased and accessible to all students.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV. Scaffolding and Support

7. SCAFFOLDING AND
SUPPORT:

Materials provide all students,
including those who read
below grade level, with
extensive opportunities and
support to encounter and
comprehend grade- level
complex text as required by the
standards.

Yes No

REQUIRED

7a) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of
strategies for full comprehension of text; reading strategies
support comprehension of specific texts and focus on
building knowledge and insight.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7b) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7c) The materials are easy to use and cleanly laid out for
students and teachers. Each page of the submission adds to
student learning rather than distracts from it. The reading
selections are centrally located within the materials and
obviously the center of focus.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.




MEETS METRICS

CRITERIA INDICATORS OF SUPERIOR QUALITY (Yes/No) JUSTIFICATION/ COMMENTS WITH EXAMPLES PUBLISHER COMMENTS
REQUIRED Not Evaluated | The section was not evaluated because the non-negotiable
7d) Appropriate suggestions and materials are provided for criteria were not met.

supporting varying student needs at the unit and lesson
level (e.g., alternate teaching approaches, pacing,
instructional delivery options, suggestions for addressing
common student difficulties to meet standards,
remediation strategies or suggestions for supporting texts,
suggestions for more advanced texts for extension, etc.).
7e) Pre-reading activities and suggested approaches to Not Evaluated | The section was not evaluated because the non-negotiable
teacher scaffolding are focused and engage students with criteria were not met.

understanding the text itself. Pre-reading activities should
be no more than 10% of time devoted to any reading
instruction.

FINAL EVALUATION
Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 7.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality of Texts, and Text-Dependent

Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VII to make a final decision for the material under review.

Section Criteria Yes/No Final Justification/Comments
No The majority of the texts analyzed are not in the . .
. . Our materials are written as a whole to cover on or below
appropriate range for grade 3 students. There is no ]
lexi ¢ iabl ! . ) ) the recommended grade level Lexile level. The purpose of
1. Complexity of Texts (Non-Negotiable) evidence of increasing text complexity as students move | J - ou oo o for supplemental aid; therefore, the
and progress throughout the program. material is aimed more for remedial student.
. The majority of texts are not authentic and are by the
I: Text Selection No . jorty ) . Y Our programs are not designed for primary instruction;
publisher. Texts are not used for multiple readings and

therefore, it is impossible to include full-length texts
within them. This is why we include many authentic

excernts Current selections from todav's librarv of texts

2. Quality of Texts (Non-Negotiable)

purposes.

Not Evaluated | The section was not evaluated because the non-negotiable
3. Range and Volume of Texts criteria were not met.

No There is a lack of foundational skills in this program. The

) . ) . . We include sections in our book on syllables, roots and
only foundational skill found in the program is one section

affixes, which are all considered Reading Foundational
Skills in the Common Core Standards. Our materials are

decioned tn sive the teachers siinnlemental aid tn 11se in

II: Foundational Skills 4. Foundational Skills (Non-Negotiable) on context clues




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

lll: Text-Dependent Questions
and Tasks

5. Text-Dependent Questions (Non-Negotiable)

No

Although the majority of the questions are text-
dependent, they do not assess the depth and complexity
of the standards to advance and deepen student learning.

Our material varies in complexity with questions ranging
from DOK 1 to DOK 3 levels. As a whole, ABC's materials
are used for supplemental educational purposes.

Therefare aiir materials often reach an ar helow

6. Assessment

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV: Scaffolding and Support

7. Scaffolding and Support

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier lll, Not representing quality
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DEPARTMENT of ‘&.‘
‘EDUGATIOH Instructional Materials Evaluation Tool for Alignment in ELA > ¥

Lloutstana Believes Small-Group ReadingGrades K — 12 (IMET) swALL-GRoOUP
READING

The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.

L)
[ I)
» N
Small-Group
Reading

)] B
B B

Independent Small-Group
Reading Lriting

Title: Common Core in ELA Grade: 4

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1- 7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

I. Text Selection

i - i The texts provided vary in complexity levels. The texts
Tier 1 and 2 Non Negotlable REQUIRED . . . L ithin th P ice b yk pd y h . q As a whole, ABC's materials are used for supplemental
1. COMPLEXITY OF TEXTS: 1a) In grades 2-12, materials provide texts that vary in within the practice book are used to teach strategles and | oy, ational purposes. Therefore, our materials often
Materials present a progression | complexity levels. The provided levels are appropriate for skills and are shorter in length. Some fall within the reach on or below grade-level Lexiles to ensure
of complex texts as stated by the reading level of the identified group. Measures for appropriate Lexile band, and others are below it. The texts| 5ccessibility for students on all academic levels, including
Reading Standard 10°. determining complexity include quantitative and qualitative used for the end of chapter tests and within the pre-and | remedial levels.
analysis 4 Poetry and drama are analyzed only using post-tests are longer in length. The majority of the texts
ualitative measures analyzed are not in the appropriate band for grade 4
Yes No q ’ students. Two of the three texts that were analyzed were
. . not within the grade level band.
In grades K-2, extensive read-aloud texts allow sufficient
opportunity for engagement with text more complex than
students could read themselves.
There is no evidence of increasing text complexity as
REQUIREP ) ) . L & P y In the preface of our 4th grade book, pg. vii, we clearly
1b) Teth Increase In CompIEXIty as materlals progress' They students move and progress throughout the program. The state the Lexile level: "The materials in this book are
place an emphasis on increasing student reading ability Lexiles are not provided with the program. The only based 100 percent on the CCSS (www.corestandards.org)
toward or beyond their grade level. change that appears throughout the program is the and were written to the 4th grade Lexile level: 740L to
strategy and skills. 940L." This is meant to include all texts in the book as a
whole. Some specific texts may prove to be above or
below grade-level Lexile, but the text as a whole falls
within the 4th srade | exile level
i - i The majority of the texts are not authentic and were
Tier 1 and 2 Non-Negotiable REQUIRED ] ) o L ) jority . ] . In order to provide the best possible resources for
2. QUALITY OF TEXTS: 2a) 90% of texts provide rich opportunities for students to written by the publisher. Many of the stories are shortin | 2 raple prices, we have chosen to include many
Texts are of sufficient scope practice skills that will help them master the ELA standards length and do not represent the quality necessary for non-authentic texts or texts within public domain. Current
and quality to provide text- in the particular grade; the texts are well-crafted and small group instruction. The strategies and skills are taught| selections from today's library of texts would prove
centered and integrated authentic, representing the quality of content, language, inisolation as each chapter covers a different area of the | expensive and we strive to make our materials affordable
learnine that is sequenced and v et e Fs (rea uaa) [y Gearss fn verflans ELA curriculum. For example, Chapter 5: Literary Genres | for all schools. Even our non-authentic materials were
& N oAl s o . e . . and Chapter 10: Research. written by those with educational and professional writing
scaffolded to advance students | disciplines (e.g., English language arts, history/social experience
toward independent reading of | studies, science, technical subjects, and the arts).
grade level texts and build The skills and strategies covered in our learning programs
i No The materials do not provide opportunities for students to
content knowledge (ELA, social | REQUIRED

studies, science and technical
subjects, and the arts). The

2b) Materials provide opportunities for students to build
vocabulary knowledge and knowledge about concepts,

build vocabulary knowledge about concepts, themes, and
topics through reading, writing, listening and speaking.

Our learning programs are meant to teach the skills in
isolation along with other teacher material and lesson
plans. The texts can be used for as many purposes as a

® Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendix B.

*The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=>5 or the Supplemental Information

for_Appendix A.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

quality of texts is high—they
support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information.

Yes No

themes, and topics through reading, writing, listening and
speaking.

In grades K-2, the inclusion of read-aloud texts in addition
to what students can read themselves ensures that all
students can build knowledge about the world through
engagement with rich, complex text.

The texts are not used for multiple readings and purposes.
Each text stands alone as the skills and strategies are
taught in isolation. The materials provide a series of
questions and answers. No lesson directions are given for
teachers to use when working with small groups. The
materials are in the form of texts and then questions and
tasks related to those texts.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can go directly to
the chapter they need to cover. They can evaluate
students' needs and cover those precise skills.

Each practice/exercise in our program comes with a set of
directions on how to complete the practices. Our Teacher
Guide comes with Activities for Classroom Differentiation,
which could be seen as the "lesson directions ... for
teachers to use when working with small groups."

3. RANGE AND VOLUME OF
TEXTS:

Materials reflect the
distribution of text types and
genres suggested by the
standards: Text types and
genres generally reflect the

definitions provided on page 31

(grades K-5) and page 57
(grades 6-12) of the standards
and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, RI.7.7, or R1.11-12.9).

Yes No

REQUIRED
3a) In grades K-12, ELA materials include both literary and
informational texts to support students in developing

independent reading ability that is at or above grade level.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
3b) Materials include texts of different formats (e.g., print
and non-print, including film, art, music, charts, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3c) Materials include many informational texts with an
informational text structure rather than a narrative
structure; grades 6-12 include literary nonfiction (e.g.
speeches, biographies, essays).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3d) Additional materials increase the opportunity for
regular, accountable independent reading of texts that
appeal to students' interests to build reading stamina,
confidence, motivation, and enjoyment and build their
ability to apply skills learned in small-group instruction to
new texts.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il. Foundational Skills (grades

K-5 only)

Tier 1 and 2 Non- Negotiable
4. FOUNDATIONAL SKILLS:
Materials provide instruction
and diagnostic support in
concepts of print, phonics,
vocabulary, development,

REQUIRED *Indicator for grades K-2 only

4a) Materials follow a sequence of foundational skills
instruction indicated by the standards and beginning on
page 17 of Appendix A, while providing abundant
opportunities for every student to become proficient in
each of the foundational skills.

N/A
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

syntax, and fluency in a logical
and transparent progression.
These foundational skills are
necessary and central
components of an effective,
comprehensive reading
program designed to develop
proficient readers with the
capacity to comprehend texts
across a range of types and
disciplines.

Yes No

REQUIRED No The materials do not demand knowledge of grade-level . . .
. . . o Our materials are designed to give the teachers
4b) In grades K-2, materials include student texts that allow phonics patterns and word analysis skills. The tasks supplemental aid to use in conjunction with their
for systematic, regular and frequent practice of correlated with each lesson do not directly address everyday texts and primary educational materials.
foundational skills as they are introduced. phonics patterns or word analysis skills. The articlesand | Therefore, it is assumed that basic fundamental skills will
texts used to teach comprehension strategies are in have been covered at an earlier point. Chapter 4 of our
In grades 3-5, materials demand knowledge of grade-level isolation and are not directly connected to the phonics, 4th grade ELA book does have a section on syllables and
honi ’ d d Ivsis skill fluency or word analysis skills. sound blends which covers RF3a, and other sections such
phonic patterns and word analysis skills. as Roots and Affixes and Context Clues also cover RF3 and
Despite a brief mention of reading foundational skills, the
REQUIRED . L . . L P als d dei .g L g Pages 64-69 include sections on syllables, sound blends,
4c) In grades K-2, materials provide instruction and practice materials do not PRGNS |nstru_ct|c_>n or practice In wor roots, affixes, and decoding words, especially those with
in word study including pronunciation, roots, prefixes, study. The materials lack practice in word study, spelling | 1, ,itiple meanings. Pages 161-162 cover such sections
suffixes and spelling/sound patterns, as well as decoding of patterns, as well as decoding grade-level words. Students | g;ch as grade-level regular and irregular spelling patterns.
p g p ’ g ) ) . o )
grade-level words by using sound-symbol knowledge and must be prov":ed 'ZStIrUCt'IO” a"dhplraa'cj n S;’Stemfat'c
. . . . examination of grade level morphology, decoding o
knowledge of syllabication and regular practice in encoding ) ) & . P . eg &
. . . . multisyllabic words by using syllabication, and
(spelling) the sound symbol relationships of English. o ) )
automaticity with grade-level regular and irregular spelling
. L . L. patterns. Although there is text for students to read, there
In grades 3-5, materials provide instruction and practice in . . Lo .
- ) ) ) . is no support for foundational reading instructional
word study including systematic examination of grade-level strategies.
morphology, decoding of multisyllabic words by using
syllabication, and automaticity with grade-level regular and
irregular spelling patterns.
There is no focus on fluency or directing students to
REQUIREP ) L ] Y . g ) Our materials are designed to give the teachers
4d) Materials encourage students to use context to confirm reread. The m.ate”als do provide a section on using - supplemental aid to use in conjunction with their
or self-correct word recognition and understanding, context clues in Chapter 4. There were a few strategies | o a1y day texts and primary educational materials.
directing students to reread purposefully to acquire given and one practice passage for the students to use. Therefore, our books cover skills and concepts in isolation
accurate meaning. There does not appear to be sufficient instruction or to further allow teachers to pinpoint areas of weakness.
practice. There also are no directions or prompts given to | Vocabulary is one such concept. The texts can be used for
the students to reread to acquire accurate meaning. as many purposes as a teacher finds necessary, but the
given questions may only pertain to a specific skill
REQUIRED No There are no built-in opportunities for students to achieve

4e) Opportunities are frequently built into the materials

that allow for students to achieve reading fluency in oral
and silent reading, that is, to read a wide variety of prose
and poetry at students’ reading level with accuracy, rate

appropriate to the text, and expression.

reading fluency in oral or silent reading. There are no
directions or guidance provided to assess students’ fluency
orally or silently. The materials resemble a test-prep
packet with little teacher directions.

Our learning programs are meant to teach the skills in
isolation along with the teacher's primary material and
lesson plans. The texts can be used for as many purposes
as a teacher finds necessary, but the given questions may
only pertain to a specific skill covered.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

4f)*Indicator for grades K-2 only N/A
Materials provide opportunities for educators to monitor
student progress on every aspect of the foundational skills
through diagnostic assessments offered at regular intervals.
Monitoring must also allow for students to receive regular
feedback on their oral reading fluency in the specific areas
of appropriate rate, expressiveness and accuracy.
4g) Submissions provide abundant and easily implemented No Materials lack direction for educa.tors-and -are not easily Each practice/exercise in our program comes with a set of
materials so teachers can readily provide more time, implemented without clear, concise directions for use. directions on how to complete the practices. Our Teacher
attention and practice for those students who need it. Although each chapter has multiple texts, thereareno | ,;ije comes with Activities for Classroom Differentiation,
materials for instructional purposes, making the materials | \which could be seen as "direction for educators." The
for supporting struggling readers neither easy to skills and strategies in our texts are covered in such a way
implement nor abundant. for teachers to easily pinpoint an area that students need
to work on. They are able to evaluate their students'
lll. Questions and Tasks
Tier 1 and 2 Non-Negotiable REQUIRED Yes Questions are text-dependent and student’s ideas are
5. TEXT-DEPENDENT 5a) At least 80% of all questions in the materials are text- expressed in both written and spoken responses. An entire
QUESTIONS: dependent questions; student ideas are expressed through chapter focuses on speaking and listening and discussing
Text- dependent questions and | both written and spoken responses. with peers. In the student workbook Chapter 11 focuses
tasks reflect the requirements on Speaking and Listening. The students will learn how to
of Reading Standard 1 by actively participate in discussions with peers and give orals
.. reports. An example of a text-dependent question would
regumng }Jse of textual X be "Based on the passage, how would you best describe
evidence in support of meeting what Narcissus is like?"
other grade-specific standards.
Yes No
REQUIRED No Texts are used to teach a particular skill or strategy. The

5b) Coherent sequences of questions and tasks focus
students on understanding the text and its illustrations (as
applicable), expressing the knowledge students have built
about concepts, themes, or ideas presented in the texts.

focus is on specific reading strategies taught in passages
and texts. There is not a focus on students building
knowledge of concepts, themes, or ideas presented in the
texts.

Our materials are designed to give the teachers
supplemental aid to use in conjunction with their
everyday texts and primary educational materials.
Therefore, our books cover skills and concepts in isolation
to further allow teachers to pinpoint areas of weakness.
The texts can be used for as many purposes as a teacher
finds necessary, but the given questions may only pertain
to a specific skill covered.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

REQUIRED No Although the majority of the questions are text- o terial varies i lexity with ti .

- . ur material varies in complexity with questions ranging
5¢) Questions and tasks include the language of the dependent, they do not assess at the depth of the from DOK 1 to DOK 3 levels. As a whole, ABC's materials
standards, and assess the depth and complexity required by standards to advance and deepen student learning. The | 5o ysed for supplemental educational purposes.
the standards at each grade-level over time to advance and questions and tasks do not include the language of the | Therefore, our materials often reach on or below
deepen student learning. (Note: not every standard must stanc.jards and do not assess the depth and complex!ty grade-level expectations to ensure accessibility for
5o ceazeses] i every text) required by the standards at each grade-level over time to | students on all academic levels, including remedial levels.

' advance and deepen student learning. In chapter 7 graphs| We aim for the questions in our learning programs to be
and charts are clearly explained to students, and students | well-rounded and hit multiple levels of Bloom's
are not required to deepen their learning or Taxonomy. We strive to include questions that will not
understanding of them. A sample question is “This text is only allow students to pinpoint evidence from the text but

also to use their own experiences to shape their
an example of what type of poem?” when the standard understanding of the text. Our main focus is not just in
asks students to compare different types of poems based text recall but extension and elaboration of the text and
on structure. the understanding of it.
REQUIRED No Questions and tasks are broken into sections and do not o terial desiened to eive the teach

- ) o . ur materials are designed to give the teachers
Sd) Questions and tasks support students in examining the work together for students to have understanding of the supplemental aid to use in conjunction with their
language (vocabulary, sentences, and structure) prevalent complete text. There are some examples of questions and | eryday texts and primary educational materials.
in complex texts to determine meaning from texts; tasks that ask students to examine the vocabulary, Therefore, our books cover skills and concepts in isolation
questions and tasks also focus on engaging students with sentences, and structure to determine meaning of the to further allow teachers to pinpoint areas of weakness.
multiple repetitions of words in varied contexts (e.g texts, but there are few examples of texts that are related | Vocabulary is one such concept. The texts can be used for
readine different texts. completing tasks. engagin ) i.r; or connected. As the students move through the chapters, | as many purposes as a teacher finds necessary, but the

k'g Jlistening) ! P g » ENBAgINg they are exposed to many texts that teach isolated skills | 8iven questions may only pertain to a specific skill
sPeaking/listening). and strategies. covered.
REQUIRED No Vocabulary study does not emphasize advancing the depth

5e) Vocabulary study emphasizes advancing depth of word
knowledge through determining word meaning and
relationships among words (e.g., concept- and thematically-
related words, word families, etc.).

of word knowledge. There is one chapter that is dedicated
to vocabulary development. Chapter 4 in the student
practice book focuses on vocabulary, but it moves quickly
from one skill to the next without thorough instruction.
With each skill the texts and focus words change.
Vocabulary study is too limited to adequately advance the
students’ depth of word knowledge. Vocabulary study is
not integrated throughout the texts.

Our learning programs are designed to teach the skills in
isolation along with other teacher material and lesson
plans. The texts can be used for as many purposes as a
teacher finds necessary, but the given questions may only
pertain to a specific skill covered.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can go directly to
the chapter they need to cover. They can evaluate
students' needs and cover those precise skills.
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CRITERIA

6. ASSESSMENT:

Materials offer assessment
opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students
can independently
demonstrate the assessed
grade-specific standards with
appropriately complex text(s).

Yes No

INDICATORS OF SUPERIOR QUALITY

REQUIRED

6a) Materials use varied modes of assessment, including a
range of diagnostic, formative, summative and self-
assessment measures for placement of students into and
out of small groups and to monitor progress along the way.

MEETS METRICS
(Yes/No)

Not Evaluated

JUSTIFICATION/ COMMENTS WITH EXAMPLES

The section was not evaluated because the non-negotiable
criteria were not met.

PUBLISHER COMMENTS

REQUIRED

6b) Measurement of progress via assessments should
include gradual release of supporting scaffolds for students
to measure their independent abilities.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6¢) Aligned rubrics or assessment guidelines (such as
scoring guides or student work exemplars) are included and
provide sufficient guidance for interpreting student
performance.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

6d) Materials assess student proficiency using methods that
are unbiased and accessible to all students.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV. Scaffolding and Support

7. SCAFFOLDING AND
SUPPORT:

Materials provide all students,
including those who read
below grade level, with
extensive opportunities and
support to encounter and
comprehend grade- level
complex text as required by the
standards.

Yes No

REQUIRED

7a) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of
strategies for full comprehension of text; reading strategies
support comprehension of specific texts and focus on
building knowledge and insight.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7b) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7c) The materials are easy to use and cleanly laid out for
students and teachers. Each page of the submission adds to
student learning rather than distracts from it. The reading

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

17




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

FINAL EVALUATION

selections are centrally located within the materials and
obviously the center of focus.

REQUIRED

7d) Appropriate suggestions and materials are provided for
supporting varying student needs at the unit and lesson
level (e.g., alternate teaching approaches, pacing,
instructional delivery options, suggestions for addressing
common student difficulties to meet standards,
remediation strategies or suggestions for supporting texts,
suggestions for more advanced texts for extension, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

7e) Pre-reading activities and suggested approaches to
teacher scaffolding are focused and engage students with
understanding the text itself. Pre-reading activities should
be no more than 10% of time devoted to any reading
instruction.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 7.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality of Texts, and Text-Dependent

Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Compile the results for Sections I-VII to make a final decision for the material under review.

I: Text Selection

2. Quality of Texts (Non-Negotiable)

publisher. Texts are not used for multiple readings and
purposes.

Section Criteria Yes/No Final Justification/Comments
No The majority of the texts analyzed are not in the . .
. ) Our materials are written as a whole to cover on or below
. . appropriate range for grade 4 students. There is no the recommended grade level Lexile level. The purpose of
1. Complexity of Texts (Non-Negotiable) evidence of increasing text complexity as students move | o\ roterials are for supplemental aid; therefore, the
and progress throughout the program. material is aimed more for remedial student.
No The majority of texts are not authentic and are by the

Our programs are not designed for primary instruction;
therefore, it is impossible to include full-length texts
within them. This is why we include many authentic

excernts Ciirrent selectinns fram tadav's lihrarv of texts

3. Range and Volume of Texts

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il: Foundational Skills

4. Foundational Skills (Non-Negotiable)

No

There is a lack of foundational skills in this program. The
only foundational skill found in the program is one section

We include sections in our book on syllables, sound
blends, roots and affixes, which are all considered Reading
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MEETS METRICS

CRITERIA INDICATORS OF SUPERIOR QUALITY (Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES PUBLISHER COMMENTS

on context clues.

No Although the majority of the questions are text- . L . . . .
Our material varies in complexity with questions ranging

from DOK 1 to DOK 3 levels. As a whole, ABC's materials
are used for supplemental educational purposes.

Therefare aiir materials often reach an ar helow

dependent, they do not assess the depth and complexity

5. Text-Dependent Questions (Non-Negotiable
P Q ( g ) of the standards to advance and deepen student learning.

lll: Text-Dependent Questions

and Tasks Not Evaluated | The section was not evaluated because the non-negotiable
6. Assessment criteria were not met.

Not Evaluated | The section was not evaluated because the non-negotiable
IV: Scaffolding and Support 7. Scaffolding and Support criteria were not met.

FINAL DECISION FOR THIS MATERIAL: Tier 1ll, Not representing quality
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The goal for ELA students is that they can read and understand grade-level texts independently, as demonstrated
through writing and speaking about those texts. A strong ELA classroom is structured with the below components.
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Title: Common Core in ELA Grade: 5

Publisher: American Book Company Copyright: 2014

Overall Rating: Tier 11, Not representing quality

Tier |, Tier Il, Tier lll Elements of this review:

STRONG WEAK
1. Complexity of Texts (Non-Negotiable)

2. Quality of Texts (Non-Negotiable)
4. Foundational Skills (Non-Negotiable*)
5. Text-Dependent Questions (Non-Negotiable)

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 - 7.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality
of Texts, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

I. Text Selection

Tier 1 and 2 Non-Negotiable REQUIRED No The texts provided vary in complexity levels. The texts As a whole, ABC's materials are used for supplemental
1. COMPLEXITY OF TEXTS: 1a) In grades 2-12, materials provide texts that vary in used within the practice book to teach strategies and skills| o, cational purposes. Therefore, our materials often
Materials present a progression | complexity levels. The provided levels are appropriate for are shorter in length. Some fall within the appropriate reach on or below grade-level Lexiles to ensure
of complex texts as stated by the reading level of the identified group. Measures for Lexile band and others are below it. The texts used for the | accessibility for students on all academic levels, including
Reading Standard 10°. determining complexity include quantitative and qualitative end of chapter tests and within the pre- and post-tests are| remedial levels.
analysis.® Poetry and drama are analyzed only using longer in length.
Yes No qualitative measures.
In grades K-2, extensive read-aloud texts allow sufficient
opportunity for engagement with text more complex than
students could read themselves.
REQUIRED No There is no evidence of increasing text complexity as In the preface of our 5th grade book, pg. vii, we clearly
1b) Texts increase in complexity as materials progress. They students move and progress throughout the program.The | ;o 1o | eyile level: "The materials in this book are
place an emphasis on increasing student reading ability Lexiles are not provided with the program. The only based 100 percent on the CCSS (www.corestandards.org)
toward or beyond their grade level. change that appears throughout the program is the and were written to the 5th grade Lexile level: 830L to
strategy and skills. 1010L." This is meant to include all texts in the book as a
whole. Some specific texts may prove to be above or
Tier 1 and 2 Non-Negotiable REQUIRED AL The majority of the texts are not authentic and were In order to provide the best possible resources for
2. QUALITY OF TEXTS: 2a) 90% of texts provide rich opportunities for students to written by the publisher. Many of the stories of very short | .\ - 116 brices, we have chosen to include many
Texts are of sufficient scope practice skills that will help them master the ELA standards in length and do not represent the quality necessary for |\, 3 thentic texts or texts within public domain. Current
and quality to provide text- in the particular grade; the texts are well-crafted and small group instruction. The strategies and skills are selections from today's library of texts would prove
centered and integrated authentic, representing the quality of content, language, taught in isolation as each chapter covers a different area | expensive and we strive to make our materials affordable
learning that is sequenced and and writing that is produced by experts in various of the ELA curriculum. For example, Chapter 5: Literary for.aII schools. EVEIt] our non—guthentic materizf\ls were_ _
scaffolded to advance students | disciplines (e.g., English language arts, history/social Genres and Chapter 11: Research. :’Xr::fiz:!et.hose with educational and professional writing
toward independent reading of | studies, science, technical subjects, and the arts).
grade level texts and build The skills and strategies covered in our learning programs
REQUIRED No The materials do not provide opportunities for students to

content knowledge (ELA, social
studies, science and technical
subjects, and the arts). The
quality of texts is high—they
support multiple readings for
various purposes and exhibit

2b) Materials provide opportunities for students to build
vocabulary knowledge and knowledge about concepts,
themes, and topics through reading, writing, listening and
speaking.

build vocabulary knowledge about concepts, themes, and
topics through reading, writing, listening and speaking.
The texts are not used for multiple readings and purposes.
Each text stands alone as the skills and strategies are
taught in isolation. The materials provide a series of

Our learning programs are meant to teach the skills in
isolation along with other teacher material and lesson
plans. The texts can be used for as many purposes as a
teacher finds necessary, but the given questions may only
pertain to a specific skill covered.

® Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendix B.

®The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=>5 or the Supplemental Information

for_Appendix A.
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

exceptional craft and thought
and/or provide useful
information.

Yes No

In grades K-2, the inclusion of read-aloud texts in addition
to what students can read themselves ensures that all
students can build knowledge about the world through
engagement with rich, complex text.

questions and answers. No lesson directions are given for
teachers to use when working with small groups. The
materials are in the form of texts and then questions and
tasks related to those texts.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can go directly to
the chapter they need to cover. They can evaluate
students' needs and cover those precise skills.

Each practice/exercise in our program comes with a set of
directions on how to complete the practices. Our Teacher

Guidse ramaoc with Activitioc far Clacernnm Niffarantiatinn

3. RANGE AND VOLUME OF
TEXTS:

Materials reflect the
distribution of text types and
genres suggested by the
standards: Text types and
genres generally reflect the
definitions provided on page 31
(grades K-5) and page 57
(grades 6-12) of the standards
and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, Rl.7.7, or RI.11-12.9).

Yes No

REQUIRED
3a) In grades K-12, ELA materials include both literary and
informational texts to support students in developing

independent reading ability that is at or above grade level.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
3b) Materials include texts of different formats (e.g., print
and non-print, including film, art, music, charts, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3c) Materials include many informational texts with an
informational text structure rather than a narrative
structure; grades 6-12 include literary nonfiction (e.g.
speeches, biographies, essays).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

3d) Additional materials increase the opportunity for
regular, accountable independent reading of texts that
appeal to students' interests to build reading stamina,
confidence, motivation, and enjoyment and build their
ability to apply skills learned in small-group instruction to
new texts.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

Il. Foundational Skills (grades

K-5 only)

Tier 1 and 2 Non- Negotiable
4. FOUNDATIONAL SKILLS:
Materials provide instruction
and diagnostic support in
concepts of print, phonics,
vocabulary, development,

REQUIRED *Indicator for grades K-2 only

4a) Materials follow a sequence of foundational skills
instruction indicated by the standards and beginning on
page 17 of Appendix A, while providing abundant
opportunities for every student to become proficient in
each of the foundational skills.

N/A
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

syntax, and fluency in a logical
and transparent progression.
These foundational skills are
necessary and central
components of an effective,
comprehensive reading
program designed to develop
proficient readers with the
capacity to comprehend texts
across a range of types and
disciplines.

Yes No

REQUIRED No The materials do not demand knowledge of grade-level . . .
. . . o Our materials are designed to give the teachers
4b) In grades K-2, materials include student texts that allow phonics patterns and word analysis skills. The tasks supplemental aid to use in conjunction with their
for systematic, regular and frequent practice of correlated with each lesson do not directly address everyday texts and primary educational materials.
foundational skills as they are introduced. phonics patterns or word analysis skills. The articlesand | Therefore, it is assumed that basic fundamental skills will
texts used to teach comprehension strategies are in have been covered at an earlier point. Chapter 4 of our
In grades 3-5, materials demand knowledge of grade-level isolation and are not directly connected to the phonics, 5th grade ELA book does have a section on syllables and
honi ’ d d Ivsis skill fluency or word analysis skills. sound blends which covers RF3a, and other sections such
phonic patterns and word analysis skills. as Roots and Affixes and Context Clues also cover RF3 and
Despite a brief mention of reading foundational skills, the
REQUIRED . L . . L P als d dei .g L g Pages 62-67 include sections on syllables, sound blends,
4c) In grades K-2, materials provide instruction and practice materials do not PRGNS |nstru_ct|c_>n or practice In wor roots, affixes, and decoding words, especially those with
in word study including pronunciation, roots, prefixes, study. The materials lack practice in word study, spelling | 1, ;itiple meanings. Pages 169-172 cover such sections
suffixes and spelling/sound patterns, as well as decoding of patterns, as well as decoding grade-level words. Students | sych as grade-level regular and irregular spelling patterns.
p g p ’ g ) ) . o )
grade-level words by using sound-symbol knowledge and must be provided instruction and practice in systematic
. . . . examination of grade level morphology, decoding of
knowledge of syllabication and regular practice in encoding ) ) & . P . eg &
. . . . multisyllabic words by using syllabication, and
(spelling) the sound symbol relationships of English. o ) )
automaticity with grade-level regular and irregular spelling
. L . L. patterns. Although, there is text for students to read,
In grades 3-5, materials provide instruction and practice in . . L X
- ) ) ) . there is no support for foundational reading instructional
word study including systematic examination of grade-level strategies.
morphology, decoding of multisyllabic words by using
syllabication, and automaticity with grade-level regular and
irregular spelling patterns.
There is no focus on fluency or directing students to
REQUIREP ) L ] Y . g ) Our materials are designed to give the teachers
4d) Materials encourage students to use context to confirm reread. The m.ate”als do provide a section on using supplemental aid to use in conjunction with their
or self-correct word recognition and understanding, context clues in Chapter 4. There were a few strategies | o a1y day texts and primary educational materials.
directing students to reread purposefully to acquire given and one practice passage for the students to use. Therefore, our books cover skills and concepts in isolation
accurate meaning. There is not sufficient instruction or practice. There also to further allow teachers to pinpoint areas of weakness.
are no directions or prompts given to the students to Vocabulary is one such concept. The texts can be used for
reread to acquire accurate meaning. as many purposes as a teacher finds necessary, but the
given questions may only pertain to a specific skill
REQUIRED No There are no built-in opportunities for students to achieve

4e) Opportunities are frequently built into the materials

that allow for students to achieve reading fluency in oral
and silent reading, that is, to read a wide variety of prose
and poetry at students’ reading level with accuracy, rate

appropriate to the text, and expression.

reading fluency in oral or silent reading. There are no
directions or guidance provided to assess students’ fluency|
orally or silently. The materials resemble a test-prep
packet with little teacher directions.

Our learning programs are meant to teach the skills in
isolation along with the teacher's primary material and
lesson plans. The texts can be used for as many purposes
as a teacher finds necessary, but the given questions may
only pertain to a specific skill covered.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can sa directlv to
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

4f) *Indicator for grades K-2 only N/A
Materials provide opportunities for educators to monitor
student progress on every aspect of the foundational skills
through diagnostic assessments offered at regular intervals.
Monitoring must also allow for students to receive regular
feedback on their oral reading fluency in the specific areas
of appropriate rate, expressiveness and accuracy.
4g) Submissions provide abundant and easily implemented No Materials lack direction for educa.tors-and -are not easily Each practice/exercise in our program comes with a set of
materials so teachers can readily provide more time, implemented without clear, concise directions for use. directions on how to complete the practices. Our Teacher
attention and practice for those students who need it. Although each chapter has multiple texts, thereareno | ,;ije comes with Activities for Classroom Differentiation,
materials for instructional purposes, making the materials | \which could be seen as "direction for educators." The
for supporting struggling readers neither easy to skills and strategies in our texts are covered in such a way
implement nor abundant. for teachers to easily pinpoint an area that students need
to work on. They are able to evaluate their students'
lll. Questions and Tasks
Tier 1 and 2 Non-Negotiable REQUIRED Yes Questions are text-dependent and students’ ideas are
5. TEXT-DEPENDENT 5a) At least 80% of all questions in the materials are text- expressed through both written and spoken responses. An
QUESTIONS: dependent questions; student ideas are expressed through entire chapter focuses on speaking and listening and
Text- dependent questions and | both written and spoken responses. discussing with peers. In the student workbook Chapter
tasks reflect the requirements 12 focuses on Speaking and Listening. The students will
of Reading Standard 1 by learn how to actively participate in discussions with peers
.. and give orals reports. For example, "What theme
requiring use of textual )
K : X appears in both texts?"
evidence in support of meeting
other grade-specific standards.
Yes No REQUIRED No Texts ?re used t.o.teach .a particula.r skill or strategy. The Our materials are designed to give the teachers
5b) Coherent sequences of questions and tasks focus focus is on specific reading strategies taught in passages supplemental aid to use in conjunction with their
students on understanding the text and its illustrations (as and texts. There is not a focus on students building everyday texts and primary educational materials.
applicable), expressing the knowledge students have built knowledge of concepts, themes, or ideas presented in the | Therefore, our books cover skills and concepts in isolation
about concepts, themes, or ideas presented in the texts. texts. to further allow teachers to pinpoint areas of weakness.
The texts can be used for as many purposes as a teacher
REQUIRED No Although the majority of the questions are text-

5c¢) Questions and tasks include the language of the
standards, and assess the depth and complexity required by
the standards at each grade-level over time to advance and
deepen student learning. (Note: not every standard must
be assessed with every text.)

dependent, they do not assess at the depth of the
standards to advance and deepen student learning. The
questions and tasks do not include the language of the
standards and do not assess the depth and complexity
required by the standards at each grade-level over time to

Our material varies in complexity with questions ranging
from DOK 1 to DOK 3 levels. As a whole, ABC's materials
are used for supplemental educational purposes.
Therefore, our materials often reach on or below
grade-level expectations to ensure accessibility for
students on all academic levels, including remedial levels.

\A/L i fnvitbha niinctinne fn Al e b b
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

advance and deepen student learning. In chapter 8 graphs
and charts are clearly explained to students and students
are not required to deepen their learning or
understanding of them.

REQUIRED No Questions and tasks are broken into sections and do not Our materials are designed to give the teachers
5d) Questions and tasks support students in examining the work together for students to have understanding of the supplemental aid to use in conjunction with their
language (vocabulary, sentences, and structure) prevalent complete text. There are some examples of questions and | o\ ey gay texts and primary educational materials.
in complex texts to determine meaning from texts; tasks that ask students to examine the vocabulary, Therefore, our books cover skills and concepts in isolation
questions and tasks also focus on engaging students with sentences, and structure to determine meaning of the to further allow teachers to pinpoint areas of weakness.
multiple repetitions of words in varied contexts (e.g texts, but there are few examples of texts that are related | Vocabulary is one such concept. The texts can be used for
eading different texts, completing tasks engaginé i; or connected. As the students move through the chapters, | as many purposes as a teacher finds necessary, but the
r inFeianiing) ! ! they are exposed to many texts that teach isolated skills | 8iven questions may only pertain to a specific skill
speaking/listening). .
P & J and strategies. covered.
REQUIRED No Vocabulary study does not emphasize advancing the depth

5e) Vocabulary study emphasizes advancing depth of word
knowledge through determining word meaning and
relationships among words (e.g., concept- and thematically-
related words, word families, etc.).

of word knowledge. There is one chapter that is dedicated
to vocabulary development. Chapter 4 in the student
practice book focuses on vocabulary, but it moves quickly
from one skill to the next without thorough instruction.
With each skill the texts and focus words change.
Vocabulary study is too limited to adequately advance the
students’ depth of word knowledge. Vocabulary study is
not integrated throughout the texts.

Our learning programs are designed to teach the skills in
isolation along with other teacher material and lesson
plans. The texts can be used for as many purposes as a
teacher finds necessary, but the given questions may only
pertain to a specific skill covered.

The skills and strategies covered in our learning programs
are considered isolated so that teachers can go directly to
the chapter they need to cover. They can evaluate
students' needs and cover those precise skills.

6. ASSESSMENT:

Materials offer assessment
opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students
can independently
demonstrate the assessed
grade-specific standards with
appropriately complex text(s).

REQUIRED

6a) Materials use varied modes of assessment, including a
range of diagnostic, formative, summative and self-
assessment measures for placement of students into and
out of small groups and to monitor progress along the way.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

6b) Measurement of progress via assessments should
include gradual release of supporting scaffolds for students
to measure their independent abilities.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED
6¢) Aligned rubrics or assessment guidelines (such as
scoring guides or student work exemplars) are included and

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.
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CRITERIA

[::INO

[::lYes

INDICATORS OF SUPERIOR QUALITY

provide sufficient guidance for interpreting student
performance.

MEETS METRICS
(Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES

PUBLISHER COMMENTS

6d) Materials assess student proficiency using methods that
are unbiased and accessible to all students.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

IV. Scaffolding and Support

7. SCAFFOLDING AND
SUPPORT:

Materials provide all students,
including those who read
below grade level, with
extensive opportunities and
support to encounter and
comprehend grade- level
complex text as required by the
standards.

Yes No

REQUIRED

7a) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of
strategies for full comprehension of text; reading strategies
support comprehension of specific texts and focus on
building knowledge and insight.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7b) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7c) The materials are easy to use and cleanly laid out for
students and teachers. Each page of the submission adds to
student learning rather than distracts from it. The reading
selections are centrally located within the materials and
obviously the center of focus.

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.

REQUIRED

7d) Appropriate suggestions and materials are provided for
supporting varying student needs at the unit and lesson
level (e.g., alternate teaching approaches, pacing,
instructional delivery options, suggestions for addressing
common student difficulties to meet standards,
remediation strategies or suggestions for supporting texts,
suggestions for more advanced texts for extension, etc.).

Not Evaluated

The section was not evaluated because the non-negotiable
criteria were not met.
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MEETS METRICS
(Yes/No)

CRITERIA INDICATORS OF SUPERIOR QUALITY JUSTIFICATION/ COMMENTS WITH EXAMPLES PUBLISHER COMMENTS

7e) Pre-reading activities and suggested approaches to Not Evaluated | The section was not evaluated because the non-negotiable
teacher scaffolding are focused and engage students with criteria were not met.
understanding the text itself. Pre-reading activities should
be no more than 10% of time devoted to any reading
instruction.
FINAL EVALUATION
Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 7.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Foundational Skills, Complexity of Texts, Quality of Texts, and Text-Dependent
Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VIlI to make a final decision for the material under review.

Section Criteria Yes/No Final Justification/Comments
No The majority of the texts analyzed are not in the

Our materials are written as a whole to cover on or below

appropriate range for grade 5 students. There is no the recommended grade level Lexile level. The purpose of

1. Complexity of Texts (Non-Negotiable) evidence of increasing text complexity as students move | - materials are for supplemental aid; therefore, the
and progress throughout the program. material is aimed more for remedial student.
. The majority of texts are not authentic and are by the
I: Text Selection No bli hJ ‘IY ; ¢ df ltiol di Y q Our programs are not designed for primary instruction;
2. Quality of Texts (Non-Negotiable) PURIISHEL. Texts are not Used for multiple reacings an therefore, it is impossible to include full-length texts
purposes. within them. This is why we include many authentic
excarnts Current selectinng from tadav's lihrarv of texts
Not Evaluated | The section was not evaluated because the non-negotiable
3. Range and Volume of Texts criteria were not met.
No There is a lack of foundational skills in this program. The . . .
v foundational skill found in th . ti We include sections in our book on syllables, sound
. . . . . only foundational skill found in the program is one section . . . .
II: Foundational Skills 4. Foundational Skills (Non-Negotiable) Y prog blends, roots and affixes, which are all considered Reading

on context clues. Foundational Skills in the Common Core Standards. Our

materials are desioned tn sive the teachers siinnlemental

No Although the majority of the questions are text

. Our material varies in complexity with questions ranging
dependent, they do not assess the depth and complexity

from DOK 1 to DOK 3 levels. As a whole, ABC's materials
are used for supplemental educational purposes.

Therefare aiir materials often reach an ar helow

5. Text-Dependent Questions (Non-N iabl
Ill: Text-Dependent Questions P Q (No egotiable) of the standards to advance and deepen student learning.

and Tasks

Not Evaluated | The section was not evaluated because the non-negotiable
6. Assessment criteria were not met.

Not Evaluated | The section was not evaluated because the non-negotiable
. Scaffolding and Support criteria were not met.

~N

IV: Scaffolding and Support
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MEETS METRICS

CRITERIA INDICATORS OF SUPERIOR QUALITY (Yes/No)

JUSTIFICATION/ COMMENTS WITH EXAMPLES PUBLISHER COMMENTS

FINAL DECISION FOR THIS MATERIAL: Tier Ill, Not representing quality
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IMR.American Book Company - Common Core in ELA, Gr 3-5 (Small Group Reading)

#1 COMPLETE

Collector: Web Link 1 (Web Link)

Started: Thursday, December 18, 2014 7:58:09 PM

Last Modified: Thursday, December 18, 2014 7:58:48 PM
Time Spent: 00:00:39

IP Address: 173.216.180.26

PAGE 1: Public Review - Louisiana Informal Instructional Content Review

Q1: What is your first name? jeremiah
Q2: What is your last name? purvis
Q3: In what Louisiana parish do you live? Calcasieu

PAGE 2: Please respond to the following set of questions and leave comments below:

Q4: Are you affiliated with any instructional content ~ NoO

provider?

Q5: Did you personally review the title selected? Yes
Q6: Were the materials inviting and appealing? Yes
Q7: Were the materials user-friendly and easy to No
navigate?

Q8: Were the materials age and grade appropriate? Yes

Q9: My comments are based upon: Personal review
Q10: My comments pertain to: Respondent skipped this
question
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	PUBLISHER COMMENTSThe texts provided vary in complexity levels The texts within the practice book are used to teach strategies and skills and are shorter in length Some fall within the appropriate Lexile band and others are below it The texts used for the end of chapter tests and within the preand posttests are longer in length: As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level Lexiles to ensure accessibility for students on all academic levels, including remedial levels.
	PUBLISHER COMMENTSThere is no evidence of increasing text complexity as students move and progress throughout the programThe Lexiles are not provided with the program  The only change that appears throughout the program is the strategy and skills: In the preface of our 3rd grade book, pg. vii, we clearly state the Lexile level: "The materials in this book are based 100 percent on the CCSS (www.corestandards.org) and were written to the 3rd grade Lexile level: 520L to 820L." This is meant to include all texts in the book as a whole. Some specific texts may prove to be above or below grade-level Lexile, but the text as a whole falls within the 3rd grade Lexile level. 

If there is "no evidence of increasing text complexity as students move and progress throughout the program," it is because the skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 

This is another reason our text complexity remains constant throughout the program. Our materials are geared toward remedial students struggling to maintain and improve their current level of academia. By keeping our complexity constant, students can gradually improve and be able to see their improvements throughout the length of the program. 
	PUBLISHER COMMENTSThe majority of the texts are not authentic and were written by the publisher Many of the stories are short in length and do not represent the quality necessary for small group instruction The strategies and skills are taught in isolation as each chapter covers a different area of the ELA curriculum For example Chapter 5 Parts of a Story and Chapter 10 Research: In order to provide the best possible resources for comparable prices, we have chosen to include many non-authentic texts or texts within public domain. Current selections from today's library of texts would prove expensive and we strive to make our materials affordable for all schools. Even our non-authentic materials were written by those with educational and professional writing  experience.

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSThe materials do not provide opportunities for students to build vocabulary knowledge about concepts themes and topics through reading writing listening and speaking The texts are not used for multiple readings and purposes: Our learning programs are meant to teach the skills in isolation along with other teacher material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSEach text stands alone as the skills and strategies are taught in isolation Materials provided are a series of questions and answers  No lesson directions are given for teachers to work with small groups The materials are in the form of texts and then questions and tasks related to those texts: The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 

Each practice/exercise in our program comes with a set of directions on how to complete the practices. Our Teacher Guide comes with Activities for Classroom Differentiation, which could be seen as the "lesson directions ... for teachers to work with small groups."
	PUBLISHER COMMENTSThe materials do not demand knowledge of gradelevel phonics patterns and word analysis skills  The tasks correlated with each lesson do not directly address phonics patterns or word analysis skills  The articles and texts used to teach comprehension strategies are in isolation and are not directly connected to the phonics fluency or word analysis skills: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, it is assumed that basic fundamental skills will have been covered at an earlier point. Chapter 2 of our 3rd grade ELA book does have a section on syllables, which covers RF3c, and other sections such as Roots and Affixes and Context Clues also cover RF3 and 4 standards. While it is mentioned basic phonics patterns were not covered, we strive to cover 100% of the given Common Core standards and the Reading Foundational Skills standards in question have been covered. Again, our books focus on skills in isolation so that a teacher can pinpoint student weaknesses. 
	PUBLISHER COMMENTSDespite a brief mention of reading foundational skills the materials do not provide instruction or practice in word study The materials lack practice in word study spelling patterns as well as decoding gradelevel words Students must be provided instruction and practice in systematic examination of grade level morphology decoding of multisyllabic words by using syllabication and automaticity with gradelevel regular and irregular spelling patterns Although there is text for students to read there is no support for foundational reading instructional strategies: Pages 32-37 include sections on syllables, roots, affixes, and decoding words, especially those with multiple meanings. Pages 169-175 cover such sections such as grade level regular and irregular spelling patterns. 
	PUBLISHER COMMENTSThere is no focus on fluency or directing students to reread The materials do provide a section on using context clues in Chapter 2 There were a few strategies given and one practice passage for the students to use There does not appear to be sufficient instruction or practice There also are no directions or prompts given to the students to reread to acquire accurate meaning: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. Vocabulary is one such concept. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSThere are no builtin opportunities for students to achieve reading fluency in oral or silent reading There are no directions or guidance provided to assess students fluency orally or silently The materials resemble a testprep packet with little teacher directions: Our learning programs are meant to teach the skills in isolation along with the teacher's primary material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSMaterials lack direction for educators and are not easily implemented without clear concise directions for use Although each chapter has multiple texts there are no materials for instructional purposes making the materials for supporting struggling readers neither easy to implement nor abundant: Each practice/exercise in our program comes with a set of directions on how to complete the practices. Our Teacher Guide comes with Activities for Classroom Differentiation, which could be seen as "direction for educators." The skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 
	PUBLISHER COMMENTSQuestions are textdependent and students ideas are expressed through both written and spoken responses An entire chapter focuses on speaking and listening and discussing with peers  In the student workbook Chapter 13 focuses on Speaking and Listening The students will learn how to actively participate in discussions with peers and give orals reports For example According to the text what is the same about the American Flag and the flag of Chile: 
	PUBLISHER COMMENTSTexts are used to teach a particular skill or strategy The focus in on specific reading strategies taught in passages and texts There is not a focus on students building knowledge of concepts themes or ideas presented in the texts: Our learning programs are meant to teach the skills in isolation along with the teacher's primary material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSAlthough the majority of the questions are text dependent they do not assess at the depth of the standards to advance and deepen student learning The questions and tasks do not include the language of the standards and do not assess the depth and complexity required by the standards at each gradelevel over time to advance and deepen student learning A sample question is What is the greatest difference between the fables The Shepherd Boy and The Crow and the Pitcher while the standard asks students to compare and contrast the themes settings and plots of stories written by the same author about the same or similar characters: We aim for the questions in our learning programs to be well-rounded and hit multiple levels of Bloom's Taxonomy. We strive to include questions that will not only allow students to pinpoint evidence from the text but also to use their own experiences to shape their understanding of the text. Our main focus is not just in text recall but extension and elaboration of the text and the understanding of it. 

Our material varies in complexity with questions ranging from DOK 1 to DOK 3 levels. As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level expectations to ensure accessibility for students on all academic levels, including remedial levels.
	PUBLISHER COMMENTSQuestions and tasks are broken into sections and do not work together for students to have understanding of the complete text There are some examples of questions and tasks that ask students to examine the vocabulary sentences and structure to determine meaning of the texts but there are few examples of texts that are related or connected As the students move through the chapters they are exposed to many texts that teach isolated skills and strategies: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. Vocabulary is one such concept. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSVocabulary study does not emphasize advancing the depth of word knowledge There is one chapter that is dedicated to vocabulary development Chapter 2 in the student practice book focuses on vocabulary but it moves quickly from one skill to the next without thorough instruction With each skill the texts and focus words change Vocabulary study is too limited to adequately advance the students depth of word knowledge Vocabulary study is not integrated throughout the texts: Our learning programs are designed to teach the skills in isolation along with other teacher material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSrange of diagnostic formative summative and self assessment measures for placement of students into and out of small groups and to monitor progress along the way: 
	PUBLISHER COMMENTSThe majority of the texts analyzed are not in the appropriate range for grade 3 students  There is no evidence of increasing text complexity as students move and progress throughout the program: Our materials are written as a whole to cover on or below the recommended grade level Lexile level. The purpose of our materials are for supplemental aid; therefore, the material is aimed more for remedial student.

If there is "no evidence of increasing text complexity as students move and progress throughout the program," it is because the skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 

This is another reason our text complexity remains constant throughout the program. Our materials are geared toward remedial students struggling to maintain and improve their current level of academia. By keeping our complexity constant, students can gradually improve and be able to see their improvements throughout the length of the program. 
	PUBLISHER COMMENTSThe majority of texts are not authentic and are by the publisher  Texts are not used for multiple readings and purposes: Our programs are not designed for primary instruction; therefore, it is impossible to include full-length texts within them. This is why we include many authentic excerpts. Current selections from today's library of texts would prove expensive and we strive to make our materials affordable for all schools. Even our non-authentic materials were thoroughly researched and written by those with educational and professional writing  experience. Any authentic text has been properly cited. 
	PUBLISHER COMMENTSThere is a lack of foundational skills in this program  The only foundational skill found in the program is one section on context clues: We include sections in our book on syllables, roots and affixes, which are all considered Reading Foundational Skills in the Common Core Standards. Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, it is assumed that basic fundamental skills will have been covered at an earlier point. Chapter 2 of our 3rd grade ELA book does have a section on syllables, which covers RF3c, and other sections such as Roots and Affixes and Context Clues also cover RF3 and 4 standards. While it is mentioned basic phonics patterns were not covered, we strive to cover 100% of the given Common Core standards and the Reading Foundational Skills standards in question have been covered. Again, our books focus on skills in isolation so that a teacher can pinpoint student weaknesses. 
	PUBLISHER COMMENTSAlthough the majority of the questions are text dependent they do not assess the depth and complexity of the standards to advance and deepen student learning: Our material varies in complexity with questions ranging from DOK 1 to DOK 3 levels. As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level expectations to ensure accessibility for students on all academic levels, including remedial levels.
	PUBLISHER COMMENTSThe texts provided vary in complexity levels The texts within the practice book are used to teach strategies and skills and are shorter in length Some fall within the appropriate Lexile band and others are below it The texts used for the end of chapter tests and within the preand posttests are longer in length The majority of the texts analyzed are not in the appropriate band for grade 4 students Two of the three texts that were analyzed were not within the grade level band: As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level Lexiles to ensure accessibility for students on all academic levels, including remedial levels.
	PUBLISHER COMMENTSThere is no evidence of increasing text complexity as students move and progress throughout the program The Lexiles are not provided with the program  The only change that appears throughout the program is the strategy and skills: In the preface of our 4th grade book, pg. vii, we clearly state the Lexile level: "The materials in this book are based 100 percent on the CCSS (www.corestandards.org) and were written to the 4th grade Lexile level: 740L to 940L." This is meant to include all texts in the book as a whole. Some specific texts may prove to be above or below grade-level Lexile, but the text as a whole falls within the 4th grade Lexile level. 

If there is "no evidence of increasing text complexity as students move and progress throughout the program," it is because the skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 

This is another reason our text complexity remains constant throughout the program. Our materials are geared toward remedial students struggling to maintain and improve their current level of academia. By keeping our complexity constant, students can gradually improve and be able to see their improvements throughout the length of the program. 
	PUBLISHER COMMENTSThe majority of the texts are not authentic and were written by the publisher Many of the stories are short in length and do not represent the quality necessary for small group instruction The strategies and skills are taught in isolation as each chapter covers a different area of the ELA curriculum For example Chapter 5 Literary Genres and Chapter 10 Research: In order to provide the best possible resources for comparable prices, we have chosen to include many non-authentic texts or texts within public domain. Current selections from today's library of texts would prove expensive and we strive to make our materials affordable for all schools. Even our non-authentic materials were written by those with educational and professional writing  experience.

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSThe materials do not provide opportunities for students to build vocabulary knowledge about concepts themes and topics through reading writing listening and speaking: Our learning programs are meant to teach the skills in isolation along with other teacher material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSThe texts are not used for multiple readings and purposes Each text stands alone as the skills and strategies are taught in isolation The materials provide a series of questions and answers  No lesson directions are given for teachers to use when working with small groups The materials are in the form of texts and then questions and tasks related to those texts: The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 

Each practice/exercise in our program comes with a set of directions on how to complete the practices. Our Teacher Guide comes with Activities for Classroom Differentiation, which could be seen as the "lesson directions ... for teachers to use when working with small groups."
	PUBLISHER COMMENTSThe materials do not demand knowledge of gradelevel phonics patterns and word analysis skills  The tasks correlated with each lesson do not directly address phonics patterns or word analysis skills  The articles and texts used to teach comprehension strategies are in isolation and are not directly connected to the phonics fluency or word analysis skills_2: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, it is assumed that basic fundamental skills will have been covered at an earlier point. Chapter 4 of our 4th grade ELA book does have a section on syllables and sound blends which covers RF3a, and other sections such as Roots and Affixes and Context Clues also cover RF3 and 4 standards. While it is mentioned basic phonics patterns were not covered, we strive to cover 100% of the given Common Core standards and the Reading Foundational Skills standards in question have been covered. Again, our books focus on skills in isolation so that a teacher can pinpoint student weaknesses. 
	PUBLISHER COMMENTSDespite a brief mention of reading foundational skills the materials do not provide instruction or practice in word study The materials lack practice in word study spelling patterns as well as decoding gradelevel words Students must be provided instruction and practice in systematic examination of grade level morphology decoding of multisyllabic words by using syllabication and automaticity with gradelevel regular and irregular spelling patterns Although there is text for students to read there is no support for foundational reading instructional strategies_2: Pages 64-69 include sections on syllables, sound blends, roots, affixes, and decoding words, especially those with multiple meanings. Pages 161-162 cover such sections such as grade-level regular and irregular spelling patterns. 
	PUBLISHER COMMENTSThere is no focus on fluency or directing students to reread The materials do provide a section on using context clues in Chapter 4 There were a few strategies given and one practice passage for the students to use There does not appear to be sufficient instruction or practice There also are no directions or prompts given to the students to reread to acquire accurate meaning: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. Vocabulary is one such concept. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSThere are no builtin opportunities for students to achieve reading fluency in oral or silent reading  There are no directions or guidance provided to assess students fluency orally or silently  The materials resemble a testprep packet with little teacher directions: Our learning programs are meant to teach the skills in isolation along with the teacher's primary material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSMaterials lack direction for educators and are not easily implemented without clear concise directions for use Although each chapter has multiple texts there are no materials for instructional purposes making the materials for supporting struggling readers neither easy to implement nor abundant_2: Each practice/exercise in our program comes with a set of directions on how to complete the practices. Our Teacher Guide comes with Activities for Classroom Differentiation, which could be seen as "direction for educators." The skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 
	PUBLISHER COMMENTSQuestions are textdependent and students ideas are expressed in both written and spoken responses An entire chapter focuses on speaking and listening and discussing with peers  In the student workbook Chapter 11 focuses on Speaking and Listening The students will learn how to actively participate in discussions with peers and give orals reports An example of a textdependent question would be Based on the passage how would you best describe what Narcissus is like: 
	PUBLISHER COMMENTSTexts are used to teach a particular skill or strategy The focus is on specific reading strategies taught in passages and texts There is not a focus on students building knowledge of concepts themes or ideas presented in the texts: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSAlthough the majority of the questions are text dependent they do not assess at the depth of the standards to advance and deepen student learning The questions and tasks do not include the language of the standards and do not assess the depth and complexity required by the standards at each gradelevel over time to advance and deepen student learning  In chapter 7 graphs and charts are clearly explained to students and students are not required to deepen their learning or understanding of them A sample question is This text is an example of what type of poem when the standard asks students to compare different types of poems based on structure: Our material varies in complexity with questions ranging from DOK 1 to DOK 3 levels. As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level expectations to ensure accessibility for students on all academic levels, including remedial levels.
We aim for the questions in our learning programs to be well-rounded and hit multiple levels of Bloom's Taxonomy. We strive to include questions that will not only allow students to pinpoint evidence from the text but also to use their own experiences to shape their understanding of the text. Our main focus is not just in text recall but extension and elaboration of the text and the understanding of it. 
	PUBLISHER COMMENTSQuestions and tasks are broken into sections and do not work together for students to have understanding of the complete text There are some examples of questions and tasks that ask students to examine the vocabulary sentences and structure to determine meaning of the texts but there are few examples of texts that are related or connected As the students move through the chapters they are exposed to many texts that teach isolated skills and strategies_2: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. Vocabulary is one such concept. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSVocabulary study does not emphasize advancing the depth of word knowledge There is one chapter that is dedicated to vocabulary development Chapter 4 in the student practice book focuses on vocabulary but it moves quickly from one skill to the next without thorough instruction With each skill the texts and focus words change Vocabulary study is too limited to adequately advance the students depth of word knowledge Vocabulary study is not integrated throughout the texts: Our learning programs are designed to teach the skills in isolation along with other teacher material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSThe majority of the texts analyzed are not in the appropriate range for grade 4 students  There is no evidence of increasing text complexity as students move and progress throughout the program: Our materials are written as a whole to cover on or below the recommended grade level Lexile level. The purpose of our materials are for supplemental aid; therefore, the material is aimed more for remedial student.

If there is "no evidence of increasing text complexity as students move and progress throughout the program," it is because the skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 

This is another reason our text complexity remains constant throughout the program. Our materials are geared toward remedial students struggling to maintain and improve their current level of academia. By keeping our complexity constant, students can gradually improve and be able to see their improvements throughout the length of the program. 
	PUBLISHER COMMENTSThe majority of texts are not authentic and are by the publisher  Texts are not used for multiple readings and purposes_2: Our programs are not designed for primary instruction; therefore, it is impossible to include full-length texts within them. This is why we include many authentic excerpts. Current selections from today's library of texts would prove expensive and we strive to make our materials affordable for all schools. Even our non-authentic materials were thoroughly researched and written by those with educational and professional writing  experience. Any authentic text has been properly cited. 
	PUBLISHER COMMENTSThere is a lack of foundational skills in this program  The only foundational skill found in the program is one section: We include sections in our book on syllables, sound blends, roots and affixes, which are all considered Reading Foundational Skills in the Common Core Standards. Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, it is assumed that basic fundamental skills will have been covered at an earlier point. Chapter 2 of our 3rd grade ELA book does have a section on syllables, which covers RF3c, and other sections such as Roots and Affixes and Context Clues also cover RF3 and 4 standards. While it is mentioned basic phonics patterns were not covered, we strive to cover 100% of the given Common Core standards and the Reading Foundational Skills standards in question have been covered. Again, our books focus on skills in isolation so that a teacher can pinpoint student weaknesses. 
	PUBLISHER COMMENTSon context clues: 
	PUBLISHER COMMENTSAlthough the majority of the questions are text dependent they do not assess the depth and complexity of the standards to advance and deepen student learning_2: Our material varies in complexity with questions ranging from DOK 1 to DOK 3 levels. As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level expectations to ensure accessibility for students on all academic levels, including remedial levels.
	PUBLISHER COMMENTSThe texts provided vary in complexity levels The texts used within the practice book to teach strategies and skills are shorter in length Some fall within the appropriate Lexile band and others are below it The texts used for the end of chapter tests and within the preand posttests are longer in length: As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level Lexiles to ensure accessibility for students on all academic levels, including remedial levels.
	PUBLISHER COMMENTSThere is no evidence of increasing text complexity as students move and progress throughout the programThe Lexiles are not provided with the program  The only change that appears throughout the program is the strategy and skills_2: In the preface of our 5th grade book, pg. vii, we clearly state the Lexile level: "The materials in this book are based 100 percent on the CCSS (www.corestandards.org) and were written to the 5th grade Lexile level: 830L to 1010L." This is meant to include all texts in the book as a whole. Some specific texts may prove to be above or below grade-level Lexile, but the text as a whole falls within the 5th grade Lexile level. 

If there is "no evidence of increasing text complexity as students move and progress throughout the program," it is because the skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 

This is another reason our text complexity remains constant throughout the program. Our materials are geared toward remedial students struggling to maintain and improve their current level of academia. By keeping our complexity constant, students can gradually improve and be able to see their improvements throughout the length of the program. 
	PUBLISHER COMMENTSThe majority of the texts are not authentic and were written by the publisher Many of the stories of very short in length and do not represent the quality necessary for small group instruction  The strategies and skills are taught in isolation as each chapter covers a different area of the ELA curriculum For example Chapter 5 Literary Genres and Chapter 11 Research: In order to provide the best possible resources for comparable prices, we have chosen to include many non-authentic texts or texts within public domain. Current selections from today's library of texts would prove expensive and we strive to make our materials affordable for all schools. Even our non-authentic materials were written by those with educational and professional writing  experience.

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSThe materials do not provide opportunities for students to build vocabulary knowledge about concepts themes and topics through reading writing listening and speaking The texts are not used for multiple readings and purposes Each text stands alone as the skills and strategies are taught in isolation The materials provide a series of: Our learning programs are meant to teach the skills in isolation along with other teacher material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSquestions and answers  No lesson directions are given for teachers to use when working with small groups The materials are in the form of texts and then questions and tasks related to those texts: The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 

Each practice/exercise in our program comes with a set of directions on how to complete the practices. Our Teacher Guide comes with Activities for Classroom Differentiation, which could be seen as the "lesson directions ... for teachers to use when working with small groups."
	PUBLISHER COMMENTSThe materials do not demand knowledge of gradelevel phonics patterns and word analysis skills  The tasks correlated with each lesson do not directly address phonics patterns or word analysis skills  The articles and texts used to teach comprehension strategies are in isolation and are not directly connected to the phonics fluency or word analysis skills_3: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, it is assumed that basic fundamental skills will have been covered at an earlier point. Chapter 4 of our 5th grade ELA book does have a section on syllables and sound blends which covers RF3a, and other sections such as Roots and Affixes and Context Clues also cover RF3 and 4 standards. While it is mentioned basic phonics patterns were not covered, we strive to cover 100% of the given Common Core standards and the Reading Foundational Skills standards in question have been covered. Again, our books focus on skills in isolation so that a teacher can pinpoint student weaknesses. 
	PUBLISHER COMMENTSDespite a brief mention of reading foundational skills the materials do not provide instruction or practice in word study The materials lack practice in word study spelling patterns as well as decoding gradelevel words Students must be provided instruction and practice in systematic examination of grade level morphology decoding of multisyllabic words by using syllabication and automaticity with gradelevel regular and irregular spelling patterns Although there is text for students to read there is no support for foundational reading instructional strategies_3: Pages 62-67 include sections on syllables, sound blends, roots, affixes, and decoding words, especially those with multiple meanings. Pages 169-172 cover such sections such as grade-level regular and irregular spelling patterns. 
	PUBLISHER COMMENTSThere is no focus on fluency or directing students to reread The materials do provide a section on using context clues in Chapter 4 There were a few strategies given and one practice passage for the students to use There is not sufficient instruction or practice There also are no directions or prompts given to the students to reread to acquire accurate meaning: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. Vocabulary is one such concept. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSThere are no builtin opportunities for students to achieve reading fluency in oral or silent reading  There are no directions or guidance provided to assess students fluency orally or silently  The materials resemble a testprep packet with little teacher directions_2: Our learning programs are meant to teach the skills in isolation along with the teacher's primary material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSMaterials lack direction for educators and are not easily implemented without clear concise directions for use Although each chapter has multiple texts there are no materials for instructional purposes making the materials for supporting struggling readers neither easy to implement nor abundant_3: Each practice/exercise in our program comes with a set of directions on how to complete the practices. Our Teacher Guide comes with Activities for Classroom Differentiation, which could be seen as "direction for educators." The skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 
	PUBLISHER COMMENTSQuestions are textdependent and students ideas are expressed through both written and spoken responses An entire chapter focuses on speaking and listening and discussing with peers  In the student workbook Chapter 12 focuses on Speaking and Listening The students will learn how to actively participate in discussions with peers and give orals reports For example What theme appears in both texts: 
	PUBLISHER COMMENTSTexts are used to teach a particular skill or strategy The focus is on specific reading strategies taught in passages and texts There is not a focus on students building knowledge of concepts themes or ideas presented in the texts_2: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSAlthough the majority of the questions are text dependent they do not assess at the depth of the standards to advance and deepen student learning The questions and tasks do not include the language of the standards and do not assess the depth and complexity required by the standards at each gradelevel over time to: Our material varies in complexity with questions ranging from DOK 1 to DOK 3 levels. As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level expectations to ensure accessibility for students on all academic levels, including remedial levels.
We aim for the questions in our learning programs to be well-rounded and hit multiple levels of Bloom's Taxonomy. We strive to include questions that will not only allow students to pinpoint evidence from the text but also to use their own experiences to shape their understanding of the text. Our main focus is not just in text recall but extension and elaboration of the text and the understanding of it. 
	PUBLISHER COMMENTSadvance and deepen student learning  In chapter 8 graphs and charts are clearly explained to students and students are not required to deepen their learning or understanding of them: 
	PUBLISHER COMMENTSQuestions and tasks are broken into sections and do not work together for students to have understanding of the complete text There are some examples of questions and tasks that ask students to examine the vocabulary sentences and structure to determine meaning of the texts but there are few examples of texts that are related or connected As the students move through the chapters they are exposed to many texts that teach isolated skills and strategies_3: Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, our books cover skills and concepts in isolation to further allow teachers to pinpoint areas of weakness. Vocabulary is one such concept. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 
	PUBLISHER COMMENTSVocabulary study does not emphasize advancing the depth of word knowledge There is one chapter that is dedicated to vocabulary development Chapter 4 in the student practice book focuses on vocabulary but it moves quickly from one skill to the next without thorough instruction With each skill the texts and focus words change Vocabulary study is too limited to adequately advance the students depth of word knowledge Vocabulary study is not integrated throughout the texts_2: Our learning programs are designed to teach the skills in isolation along with other teacher material and lesson plans. The texts can be used for as many purposes as a teacher finds necessary, but the given questions may only pertain to a specific skill covered. 

The skills and strategies covered in our learning programs are considered isolated so that teachers can go directly to the chapter they need to cover. They can evaluate students' needs and cover those precise skills. 
	PUBLISHER COMMENTSThe majority of the texts analyzed are not in the appropriate range for grade 5 students  There is no evidence of increasing text complexity as students move and progress throughout the program: Our materials are written as a whole to cover on or below the recommended grade level Lexile level. The purpose of our materials are for supplemental aid; therefore, the material is aimed more for remedial student.

If there is "no evidence of increasing text complexity as students move and progress throughout the program," it is because the skills and strategies in our texts are covered in such a way for teachers to easily pinpoint an area that students need to work on. They are able to evaluate their students' needs and give them precise chapters that will help improve what the students are specifically lacking. 

This is another reason our text complexity remains constant throughout the program. Our materials are geared toward remedial students struggling to maintain and improve their current level of academia. By keeping our complexity constant, students can gradually improve and be able to see their improvements throughout the length of the program. 
	PUBLISHER COMMENTSThe majority of texts are not authentic and are by the publisher  Texts are not used for multiple readings and purposes_3: Our programs are not designed for primary instruction; therefore, it is impossible to include full-length texts within them. This is why we include many authentic excerpts. Current selections from today's library of texts would prove expensive and we strive to make our materials affordable for all schools. Even our non-authentic materials were thoroughly researched and written by those with educational and professional writing  experience. Any authentic text has been properly cited. 
	PUBLISHER COMMENTSThere is a lack of foundational skills in this program  The only foundational skill found in the program is one section on context clues_2: We include sections in our book on syllables, sound blends, roots and affixes, which are all considered Reading Foundational Skills in the Common Core Standards. Our materials are designed to give the teachers supplemental aid to use in conjunction with their everyday texts and primary educational materials. Therefore, it is assumed that basic fundamental skills will have been covered at an earlier point. Chapter 2 of our 3rd grade ELA book does have a section on syllables, which covers RF3c, and other sections such as Roots and Affixes and Context Clues also cover RF3 and 4 standards. While it is mentioned basic phonics patterns were not covered, we strive to cover 100% of the given Common Core standards and the Reading Foundational Skills standards in question have been covered. Again, our books focus on skills in isolation so that a teacher can pinpoint student weaknesses. 
	PUBLISHER COMMENTSAlthough the majority of the questions are text dependent they do not assess the depth and complexity of the standards to advance and deepen student learning_3: Our material varies in complexity with questions ranging from DOK 1 to DOK 3 levels. As a whole, ABC's materials are used for supplemental educational purposes. Therefore, our materials often reach on or below grade-level expectations to ensure accessibility for students on all academic levels, including remedial levels.


