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EDUGATION Instructional Materials Evaluation Review for Alignment
= in ELA Grades K —12 (IMET)

Llouisiana Believes

FULL CURRICULUM
Instructional Materials

The goal of English language arts is for students to read, understand, and express understanding of complex texts
%dependently. To accomplish this goal, programs must build students’ knowledge and skill in language, comprehension,
@/ ations, and writing integrated around a volume of complex texts and tasks.! In grades K-5, programs must also
buiﬁud ts’ foundational skills to be able to read and write about a range of texts? independently. Thus, a strong ELA

classro tructured with the below components.

(04 M  aa
Title: ARC Core O/, Grade: K-2

Publisher: American Reading Company C Copyright: 2017

Tier |, Tier I, Tier lll Elements of this review:
STRONG 4 WEAK

1. Quality of Texts (Non-Negotiable) °

2. Range and Volume of Texts /\

3. Foundational Skills (Non-Negotiable*) %
4. Coherence of Tasks (Non-Negotiable) }
5. Text-Dependent Questions (Non-Negotiable)
6. Writing to Sources, Spkng., Listening, Language - @ W

7. Assessment

8. Scaffolding and Support 9

Y 4

Each set of submitted materials was evaluated for alignment with the standards beglgavith a review of the
indicators for the non-negotiable criteria. If those criteria were met, a review of the other crite® ﬁ

ed.
Tier 1 ratings received a “Yes” for all Criteria 1-8. 7
Tier 2 ratings received a “Yes” for all non-negotiable criteria, but at least one “No” for the remaining crit r@
Tier 3 ratings received a “No” for at least one of the non-negotiable criteria. f

Click below for complete grade-level reviews: \YJ

Grade K (Tier 1) Grade 1 (Tier 1) Grade 2 (Tier 1)

1 A volume of texts is a collection of texts written about similar topics, themes, or ideas.
2 A range of texts are texts written at different reading levels.


http://www.louisianabelieves.com/academics/ONLINE-INSTRUCTIONAL-MATERIALS-REVIEWS/curricular-resources-annotated-reviews
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classro tructured with the below components.

udgpts’ foundational skills to be able to read and write about a range of texts* independently. Thus, a strong ELA

O/ e "> g
Independent Small-Group
Title: ARC Core OA Grade: K

Publisher: American Reading Company C Copyright: 2017

Tier |, Tier I, Tier lll Elements of this review: O)
r 4
L 4

STRONG
. Quality of Texts (Non-Negotiable)

y 4
. Range and Volume of Texts 4
. Foundational Skills (Non-Negotiable*)
. Coherence of Tasks (Non-Negotiable) /O

. Text-Dependent Questions (Non-Negotiable)

WEAK

. Writing to Sources, Spkng., Listening, Language N

. Assessment

N[O U] W|IN|F-

. Scaffolding and Support

7,

To evaluate each set of submitted materials for alignment with the standards, begin by reviev\@ lumn 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the mate&receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a in Column 1.
(Note: If materials do not represent a full curricula, then some of Criteria 1 — 8 may not apply.)

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 8. f
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Foundational S\ (a
applicable), Coherence of Tasks, and Text-Dependent Questions), but at least one “No” in Column 1 for the remaiqg
criteria. )
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

3 A volume of texts is a collection of texts written about similar topics, themes, or ideas.
4 A range of texts are texts written at different reading levels.


http://www.louisianabelieves.com/academics/ONLINE-INSTRUCTIONAL-MATERIALS-REVIEWS/curricular-resources-annotated-reviews
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36

CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS

JUSTIFICATION/COMMENTS WITH

Section I. Text Selection

Tier 1 and 2 Non-Negotiable

1. QUALITY OF TEXTS:

Texts are of sufficient scope and
quality to provide text-centered
and integrated learning that is
sequenced and scaffolded to (1)
advance students toward
independent reading of grade-
level texts and (2) build content
knowledge (e.g., ELA, social
studies, science, and the arts).
The quality of texts is high—they
support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information. Materials present a
progression of complex texts as
stated by Reading Standard 10.

(Note: In K and 1, Reading
Standard 10 refers to read-aloud
material. Complexity standards
for student-read texts are
applicable for grades 2+.)

Yes No

METRICS EXAMPLES
(YES/NO)
[ J
R ED Yes Materials provide texts that are

1a des 2-12, materials provide texts that are
appro;@ complex for the identified grade level according
to there gigents outlined in the standards. Measures for
determinin c plexjty include quantitative and qualitative
analysis,” as w (6 eader and task considerations. Poetry

and drama are arfalyz Iy using qualitative measures.

In grades K-2, extensw Ioud texts allow sufficient

opportunity for engagem |t t more complex than
students could read themselve

appropriately complex for grade K. All titles
are leveled using the IRLA leveling system for
both quantitative and qualitative measures.
The “Read Aloud Samples” guide outlines six
read-aloud texts that range from the 2nd
grade to 6th grade quantitative Lexile levels.
Read Alouds occur twice daily. The anchor
text in Unit 2, “Baby Mammals” by Bobbie
Kalman, has a quantitative measure of
NC590L and is intended for read-aloud. The
text is also qualitatively complex with
language demands and knowledge. The text
requires some background understanding of
animals and is used to build knowledge
about animal young. Vocabulary is defined in
context as terms are introduced.

REQUIRED

1b) At least 90% of texts are authentic® and offer rich
opportunities for students to meet the grade-level ELA
standards; the texts are well-crafted, representing the quality
of content, language, and writing that is produced by experts
in various disciplines.

At least 90% of texts are authentic and offer

rich opportunities to meet the grade-level

ELA standards. Texts include diverse topics
nd genres that have been previously
ublished. For example, texts include

~tf1night, Goodnight, Construction Site”
Sh

erri Duskey Rinker, “A Chair for My
Mot y Vera B. Williams, and “Jamaica’s

5 The process for determining quantitative and qualitative measures is available at http://www.louisianabeIieves.com/docs/teacher-toolbox-resources/guide-ﬁ-t dermine-text-complexity-

grades-k-12.pdf?sfvrsn=5. More information may be found in the Louisiana Believes Documents:

“Guide for Determining Text Complexity” and “Creating Text Sets \Qr

6 Authentic texts are previously published rather than “commissioned.”



http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-to-determine-text-complexity-grades-k-12.pdf?sfvrsn=5
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

(YES/NO)

Blue Marker” by Juanita Havill.

RE
ic) M Is provide a coherent sequence or collection of

connect t@that build vocabulary knowledge and
knowledge mes with connected topics and ideas
through tasks i di riting, listening, speaking, and
language. /ro
Within a sequence or coIIectiorQ' texts of grade-level
complexity are selected for multip rgful readings
throughout the unit of study.

20/.

In grades K-2, the inclusion of read-aloud texts ina/ {Pon to
what students can read themselves ensures that all S

can build knowledge about the world through engagem (\

with rich, complex text. These texts as well must form a

coherent sequence or collection of connected texts that builn(

vocabulary knowledge and knowledge about themes with
connected topics and ideas through tasks in reading, writing,
listening, speaking, and language.

Yes

Materials provide a coherent sequence or
collection of connected texts. Each unit has
its own thematic study: Unit 1 - ARC Literacy
Lab, Unit 2 - Zoology, Unit 3 - Ecology, and
Unit 4 - Entomology. Each unit has a read-
aloud collection of above-level texts that are
thematically aligned and are read
throughout the unit. The teacher has the
option of selecting when to read (and do
repeated readings) for each text. For
example, Unit 3 contains texts centered
around the topic of Ecology with texts such
as, “Over in the Ocean In a Coral Reef," by
Marianne Berkes, and "The Moss-Covered
Rock,” by Eric A. Kimme. Each unit uses
research questions and informational writing
to guide content and literacy skills learning
through answering essential questions, such
as the following for the Zoology unit: “What
makes a mammal a mammal?” “Who found
ny new information on the characteristics
mammals?” “Did anyone come up with a
N good question?” and “Why might
(body p be important?” Students
compleMtasks in writing, and teachers are
also giver{dirég#ons for speaking and
listening. Lard

ageysks are completed
through researciga ?n with grade-level
D> s




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

(YES/NO)

standards.

]{&ts increase in complexity as materials progress across

Yes

Texts increase in complexity as materials
progress throughout the grade level and
across the grade bands. There are core texts
and complex read alouds for educators to
choose from in each unit. The materials
provide text sets that are leveled and give
students access to a wide variety of levels
with varying complexity. Students can access
texts of interests to them and at challenging
levels. Anchor texts at each grade level
include the following: Kindergarten -
“Jamaica’s Blue Marker” at 420L (read aloud)
and “This is the Way We Go to School” at
450L (read aloud); 1st Grade - “Miss
Malarkey Leaves No Reader Behind” at 570L
(read aloud) and “Elizabeti’s School” at 590L
(read aloud); and 2nd Grade- “The Bug in
Teacher’s Coffee and Other School Poems”
moderately complex and “The Stories Julian
Tells” at 520L.

2. RANGE AND VOLUME OF
TEXTS:

Materials reflect the distribution
of text types and genres
suggested by the standards (e.g.
RL.K.9, RL.1.5, RI.1.9, RL.2.4,
RI.2.3, RL.3.2, RL.3.5, RI.4.3,
RL.5.7, RI.7.7, RL.8.9, R1.9-10.9,
and RL.10/RI.10 across grade

gra ds. Read-aloud texts follow the same trend,
althou may have greater variability because listening
skills in ele ry school generally outpace reading skills.

,04.
REQUIRED

2a) In grades K-12, ELA materials seek a balance in
instructional time between literature and informational texts.
(Reviewers will consider the balance within units of study as
well as across the entire grade level using the ratio between
literature/informational texts to help determine the
appropriate balance.)

nit 1 is a “Literacy Lab,” which includes a
riety of fiction texts in different formats,
N ing a “Read-Aloud Immersion
zlitio ' a poetry text set which includes
acla of one poetry anthology, and a
narrativ @ which includes a class set

5

of one narrave ficgygn story. Units 2
through 4 build @e in science and



http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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MEETS JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS EXAMPLES
(YES/NO)
levels.) \J social studies through reading a variety of
/° texts grouped by topic. The “Read Aloud
Yes No @ Immersion Collection” has a mix of literary
@ and informational texts relating to the
content in different lengths and levels. The
@ leveled thematic library includes over 250
O informational texts.
REQUIRED Q Yes Materials include texts of different formats.
2b) Materials include t ﬁlfferent formats (e.g., print Students analyze illustrations and diagrams
and non-print, including film, ar sic, charts, etc.) and via short stories and novels. For example,
lengths (e.g. short stories and '(Veb teachers are directed, "Have them look at
the pictures/diagrams of the bodies of the
% spiders in their books.” Teachers are also
O encouraged to include ample “play time”

é’ with the curriculum, which includes songs

Q and chants that match the theme of the unit.
O Teachers should note that texts of different
C\ formats, such as film and art, are not
CD incorporated into the materials, but teachers
are given instructions to find websites and
O videos to correlate to individual units.
0 Teachers will need to show students how to

reat texts of different formats as texts, as
materials do not provide modeling for

~hﬂ!o do this.

2c¢) Materials include many informational texts with an Yes All fﬁts include informational texts
informational text structure rather than a narrative structure. with inf al text structures and

In grades 6-12, materials include literary nonfiction (e.g. narrative strére or example, “This is
speeches, biographies, essays). the Way We Go& ” by Laine Falk,

) 6
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

/0
Q
%

(YES/NO)

includes a topical organization structure with
each section introducing a different mode of
transportation used by school children in
various parts of the world. The photographs
and other text features help students to
comprehend a slightly complex vocabulary.

2d) Additional m;teri ifcrease the opportunity for regular,
accountable indepe dgading of texts that appeal to
students' interests to b fading stamina, confidence,

motivation, and enjoyment an@ect to classroom

concepts or topics to develop \bge.

%
Y

Yes

Additional materials increase the
opportunity for regular, accountable
independent reading of texts that appeal to
students' interests and connect to classroom
concepts or topics to develop knowledge.
Each unit includes a daily lesson framework
which allows for independent reading with a
framework and tools such as “Reader’s
Workshop” and “Independent Reading
Protocols” which are introduced in the
Literacy Labs unit. Independent reading
libraries allow students to choose texts at a

QD variety of levels for a “100 Book Challenge.”

Text topics connect to the unit themes (i.e.
Social Studies or Science).

Section Il. Foundational Skills (grades K-5 only)

Tier 1 and 2 Non-Negotiable*
3. FOUNDATIONAL SKILLS:
Materials provide instruction and

REQUIRED *Indicator for grades K-2 only Yes
3a) Materials follow a sequence of appropriate foundational
skills instruction indicated by the standards while providing

N eéoundational skills are taught through
tfe Foundational Skills Toolkit, which follows

bund ties f q b ana iate and standards-aligned
print, phonological awareness, ' by the “B kills Sequentially” chart.

phonics, vocabulary, The focus of the 1Y ¥nd 1G Grade K levels

are on making se a?ac{ive reading

‘() 7

development, syntax, and fluency




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

in a logical and transparent
progression. These foundational
skills are necessary and central
components of an effective,
comprehensive reading program
designed to develop proficient
readers with the capacity to
comprehend texts across a range
of types and disciplines.

Yes No

*As applicable (e.g., when the
scope of the materials is
comprehensive and considered a
full program)

/0
Q
%

(YES/NO)

strategies (RF.K.1d, RF.K.4), tracking words
(RF.K.1a, RF.K.1c), using initial consonant
sounds (RF.K.2d, RF.K.3a, RF.K.1b), high-
frequency words (RF.K.1b), and word solving
(RF.1.3g). Fluency is emphasized through
read-aloud.

REQUIRED : [
3b) In grades K-2, m i@include engaging, content-rich,

and phonetically contr r‘(qdent texts that allow for
systematic, explicit, and fréquen ctice of foundational
skills as they are introduced.

zO/.
7
%

¢

In grades 3-5, materials demand k
phonic patterns and word analysis skills

Yes

The texts used at each level are specific to
the foundational skills taught during small
group instruction. Several guided readings
texts are included for each zone. Each story
is used through several lessons to allow for
systematic, explicit, and frequent practice.
The grade K IRLA Toolkit includes authentic
“Guided Reading” text sets. While these
texts are not controlled, they do allow
students to practice the lesson’s focus
foundational skills. For example, in 1G,
Lesson 2, students read, “My Pets,” which
addresses high-frequency words such as

n ouy n
1,

“love, and “when.” The curriculum uses
the IRLA leveling system which provides a
phonics-structure leveling system to provide

tudents phonetically-controlled texts.

REQUIRED

3c) In grades K-2, materials provide instruction and practice in
word study including pronunciation, roots, prefixes, suffixes
and spelling/sound patterns, as well as decoding of grade-
level words, including high-frequency words, by using sound-
symbol knowledge and knowledge of syllabication and

regular practice in encoding (spelling) the sound symbol

q nciation is taught through each of the
c&r“ed lexels. For example, in 3Y, initial
cons& are taught, and in 2G, initial
blends ar@ hs are taught. Instruction
also involves&z}r ork,” or practice with

and analysis of (dechdi

and encoding)

b



INDICATORS OF SUPERIOR QUALITY

elationships of English.
®

({@pstmcﬁon and practice with roots, prefixes, and
i

u

%licable for grade 1 and higher.)
In grades*3- terials provide instruction and practice in

word study ystematic examination of grade-level
morphology, d ng of multisyllabic words by using
syllabication, and au ticity with grade-level regular and
irregular spelling patteghs.

MEETS
METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

words with complex vowel patterns, vowel
splits, prefixes, and suffixes.

REQUIRED

3d) Materials encourage stude self-monitor and to use
context to confirm or self-corrégt wg

d recognition and
understanding, directing students ad purposefully to

acquire accurate meaning.
,04.

C

\

Yes

Students are encouraged to read
independently, and coaches are encouraged
to only intervene to remind students of a
strategy to help them self-correct. The
independent reading assessments used in
the IRLA to drive small group instruction
assess students’ accuracy, such as, “decode
most 3-syllable words that follow a regular
vowel pattern” and “recognize and read 1R
irregularly spelled words,” and students’
application of word solving strategies such
as, “Use a combination of decoding skills,
sight words, and context clues to read 1R
texts with 98-100% accuracy. Stop and try
again if something doesn’t look right, sound
ht, or make sense.”

>

REQUIRED

3e) Opportunities are frequently built into the materials that
allow for students to achieve reading fluency in oral and
silent reading, that is, to read a wide variety of grade-
appropriate prose, poetry, and informational texts with
accuracy, rate appropriate to the text, and expression. This

student
read

ve opportunities for shared
d independent reading daily. A

Reader’s Wo op includes daily
independent{feadinatime for student-

selected texts. Ina iti9 to Literacy Labs

s,




MEETS JUSTIFICATION/COMMENTS WITH

METRICS EXAMPLES
(YES/NO)

CRITERIA INDICATORS OF SUPERIOR QUALITY

N should include monitoring that will allow students to receive and Research Labs for core content,
I%r feedback on their oral reading fluency in the specific materials provide thematic text sets that can
N appropriate rate, expressiveness, and accuracy. be chosen across content areas and grade
@ levels. Resources for targeted small-group
instruction are provided. Teachers use the

relate to phonics and academic vocabulary
/~ and to form small groups to deliver aligned

O instruction that target early reading

development. Students read independently

O before completing activities to help with
O automaticity and practice with prosody:

@O IRLA to diagnose specific needs as they

% adjusting rate.
REQUIRED e@ Yes The daily lesson framework allows for close

3f) Materials guide students to read grad /ﬁ'\/ith reading/shared reading of grade-level texts.
purpose and understanding and to make frequ The FSTK provides resources for small-group

connections between acquisition of foundation ski@ . .
. . . lessons that emphasize the connection of
making meaning from reading. ) . . ]
C\ foundational skills and reading for meaning.
CD The 1R and 2R handbooks provide several
opportunities for students to read grade-
level text with purpose and understanding
0 making connections between foundational
kills and making meaning from reading.

3g) *Indicator for grades K-2 only Yes ~frials provide opportunities for teachers
a

t0 assessgiudents’ mastery of foundational

Materials provide opportunities for teachers to assess skills espond to the needs of individual

students’ mastery of foundational skills and respond to the .
students as n ongoing assessments

needs of individual students based on ongoing assessments

_ T . offered at reular inagrvals. The materials
offered at regular intervals. Monitoring should include “allow progress o D tracked in real time.

‘() 10

attention to invented spelling as appropriate for its diagnostic




CRITERIA INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

4.

Each standard has been assigned a point
value relative to the amount of time it
should take a student to acquire that skill or
concept. In each formative assessment
conference, teachers score students on any
standards they have mastered, allowing
teachers and schools to track rate of reading
growth for every student.” Also included is
information for teachers about how to help
students with fluency in a section called
“Fluency: The Bridge from Decoding to
Reading Comprehension.” Choral reading,
echo reading, and paired reading are defined
so that a teacher can use those strategies to
help students read with accuracy, rate, and
expression.

materials so teachers can readily provide more time,
attention and practice for those students who need it.

3h) Materials provide abundant and easily implem%

6

Yes

Teachers use the IRLA to diagnose which
toolkit to access for each small group of
students so that specific skills are matched
to students’ needs. Small group schedules
are created by the teacher so that students
who need more time and attention could be
een more frequently and get more practice.
hart is provided listing all of the materials
~nﬂmd to teach each mini-lesson which
allows eacher to have all materials
ready t r each day. The curriculum
provides ﬁ dance of materials to use
throughout the cu lum, including guided
reading texts, seN au’or study texts,

S .




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

(YES/NO)

additional chapter books, and handbooks
with student pages, scripts, and tips.

Section Ill. Questions and Tasks

Tier 1 and 2 Non-Negotiable

4. COHERENCE OF TASKS:
Materials contain meaningful,
connected tasks that build
student knowledge and provide
opportunities for students to
read, understand, and express
understanding of complex texts
through speaking and listening,
and writing. Tasks integrate
reading, writing, speaking and
listening, and include
components of vocabulary,
syntax, and fluency, as needed,
so that students can gain
meaning from text.

Yes No

\V
REQUI%@
4a) Cohere es of questions and tasks focus
students on un&and' the text and its illustrations (as
applicable), making cgfihections among the texts in the
collection, and expres eir understanding of the topics,
themes, and/or ideas pré& in the texts. Questions and

tasks are developed so that stu build knowledge and
skill over the course of the uni

%

S
OC‘

\

Yes

Coherent sequences of questions and tasks
focus students on understanding the texts
and their illustrations, making connections
among the texts in the collection, and
expressing understanding of the topics. For
example, in the “Literacy Lab,” students
study “story elements” in week 4. The
questioning builds in complexity to support
understanding. Teachers are directed to ask
a series of questions for each story such as,
“Who is the story about? Where and when
does the story take place? What happens in
the story?” These questions are followed by
guestions of deeper meaning such as, “Why
does it matter that the story is set in this
specific setting? How do you think the main
character feels about __? What makes you
think that? What event in this story do you
hink is the most important? Why?” In Unit
students are asked, “What is a reptile?”
§ t else did you learn from this book?”
“Who fo
chardc

any new information on the
stics of reptiles?” “Did anyone
comeu @ eally good question?" and
“What type éxt iaLhis?”.

4

S



INDICATORS OF SUPERIOR QUALITY

4b estions and tasks are designed so that students build
ly knowledge and skills in reading, writing, speaking,
list&g¥gf and language through quality, grade-level complex
texts. %ple, in grade 6, students read a text, work
collabor develop a plan for analyzing or emulating
the text, wr nse, and then share their writing with a

peer who revie e writing against using a peer review
checklist.

MEETS
METRICS
(YES/NO)

Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Questions and tasks are designed so that
students build and apply knowledge and
skills in reading, writing, speaking, listening,
and language through complex texts. For
example, in Unit 3, students read a complex
text, discuss it, and write in response to the
text. Students read independently and then
engage in accountable talk. Students then
participate in a science lab, writer’s
workshop, centers, reader’s workshop, and
music/drama followed by a final read aloud.
Opportunities for accountable talk appear in
each activity. A lesson in Unit 2 has the
objective, “Students will be able to name
animals that are reptiles and animals that
are non-reptiles and understand that all
reptiles have scales and are cold-blooded.”
Students first read the text for main idea,
then return to the text to read for details,
adding to a vocabulary wall and a whole-
class graphic organizer about reptiles. The
students then have a true/false discussion
using different sentences about reptiles. The
lesson ends with a writing “interactive
iting” workshop where the teacher uses

™ .
féfmative assessment to have one-on-one

writi rkshops.

REQUIRED

4c) Questions and tasks support students in examining the
language (vocabulary, sentences, and structure) critical to the

Yes

Questlon!a

sks support students in
examining la

nguage work is
incorporated th ach unit, rooted in

) 13




CRITERIA

INDICATORS OF SUPERIOR QUALITY

eaning of texts measured by Criteria 1 and 2; questions and
Iso focus on advancing depth of word knowledge
emphasizing word meaning and relationships among
Wo@ g., concept- and thematically-related words, word
famili ¢4 rather than isolated vocabulary practice, and
engagin t@ts with multiple repetitions of words in
varied cont eading different texts, completing

akjng/listening).

O

tasks, engagin

MEETS
METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH

EXAMPLES

complex texts. Students work with words
and apply their meaning in a variety of
contexts. For example, in Unit 1, the teacher
selects a text above grade level to build
academic vocabulary and background
knowledge. Students select a
synonym/definition during the read aloud to
bolster comprehension. Teachers are
encouraged to start a "We Love Chart" to
record Tier 2 and Tier 3 vocabulary
highlighted during Read-Aloud time. The
Ecology unit addresses the language
standards by having students examine
language starting with the morning meeting,
where teachers are encouraged to write a
note to students and examine the structure
of the note with them, counting sentences
and pointing out punctuation. Students also
continually add to word displays in the room
as they build vocabulary around topics.

Tier 1 and 2 Non-Negotiable

5. TEXT-DEPENDENT
QUESTIONS:

Text-dependent and text-specific
guestions and tasks reflect the
requirements of Reading
Standard 1 by requiring use of
textual evidence in support of
meeting other grade-specific
standards.

REQUIRED

5a) A majority of questions in the materials are text
dependent and text specific; student ideas are expressed
through both written and spoken responses.

A majority of questions in the materials are
text-dependent and text-specific. For
xample, in Unit 2, during the first read of a
cher-selected book about mammals,
~sWBnts are asked, “What did you learn

from thj ok about baby ? Is there

for a baby ? What does it
ah Ise is interesting about it?

another
look like?

How do you ®now is true?” In Lesson 2.4

in the Zoology UN tu’nts read “What if

14
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Yes

No

(YES/NO)

You Had Animal Teeth?” by Sandra Markle
and are asked, “(p. 4-5) Beaver: What’s a
chisel? How do you know? How does teeth
shaped like chisels help the beaver survive?”;
“What is coating?” “(p. 6-7) Great White
Shark: Why is she thinking of money?” and
“(p. 8-9) Narwhal: What's the difference
between a tooth and a tusk?"

REQUIRED
5b) Questions and tasks includ

depth and complexity required by
to advance and deepen student learni
not every standard must be addressed

anguage of the
standards and require student&to engage in thinking at the
rade-IeveI standards

er time. (Note:
hgvery text.)
9,
¢

Yes

Questions and tasks include the language of
the standards and require students to
engage in thinking at the depth and
complexity required by the grade-level
standards. For example, sentence starters
modeled by teachers use ordinal numbers to
(the
flower makes a powder called pollen),

show order to address RI.K.2, “First...

second/then... (the bee goes to the flower to
get nectar), third/then...
the bee’s legs and it takes it along to the
next flower), and last...

(the pollen sticks to

(the next flower gets
the pollen and makes seeds and fruit).” In
Unit 4, students use a Venn Diagram to
otice, discuss, and compare/contrast the
ventures and experiences of two
ters in a book. Students engage in a
discus bout the characters from the
storytv questions such ask, “What
happene in this story? (orto ___in
a different s ry)?@/ are their experiences

s




MEETS JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY

METRICS EXAMPLES
(YES/NO)
\J the same? How are they different?”
[ J
6. WRITING TO SOURCES, RFQ " ED Yes The daily lesson framework (ex: see the Unit
SPEAKING AND LISTENING, AND | 6a WMgrials include a variety of opportunities for students 1 Teacher Manual, pg. 48) allows for
LANGUAGE: to list k, and write about their understanding of texts discussion/accountable talk post-reading.
The majority of tasks are text- measure iteria 1 and 2; those opportunities are . . .

. . . . Discussion varies from partner share,
dependent or text_speciﬁc' prominent, ngth and time demands (e.g., informal di . d whol debrief
reflect the writing genres named | P€€r conversat ¥ note taking, summary writing, discussing Iscussion gro.upsj, andwhole group debriets,
. . and writing short-ansyf@ responses, whole-class formal and then writing in response to prompts. For
in the standards, require . . . o . .

ation skills f I discussions, shared wr@fcrmal essays in different genres, example, in Lesson 5.1 in the Entomology
communlcat|on's Wis Tor college | on-demand and proces W, etc.), and require students unit, the teacher chooses a read-aloud text
and career readiness, and help to engage effectively, as determys® by the grade-level that builds knowledge about food webs. The
students meet the language standards. students then discuss what they have
standards for the grade. O learned and collaboratively create a graphic
% organizer. Students complete their own
O research about bugs that eat other bugs and

Yes No

/’ use accountable talk to discuss their findings
/ such as, “What do the bugs in your diagram

so eat? What other animals eat the bugs in your
C\ diagram?” After teacher modeling, students
CD write about their work and then share their

work with the class while the classmates ask
O questions.

REQUIRED *Indicator for grades 3-12 only N'/Q
6b) A vast majority of oral and written tasks at all grade levels
require students to demonstrate the knowledge they built N
through the analysis and synthesis of texts, and present well- /‘
defended claims and clear information, using grade-level
language and conventions and drawing on textual evidence to
support valid inferences from text. Ox
REQUIRED *Indicator for grades K-2 only Yes The curricullﬁ inc s a “Foundational
6c) Materials address grade-level foundation standards that Skills Toolkit” th& students on
require students in the early grades to know their letters, j o

16



MEETS JUSTIFICATION/COMMENTS WITH

METRICS EXAMPLES
(YES/NO)
N phonetic conventions, sentence structures, and spelling. phonics and spelling at their individual

INDICATORS OF SUPERIOR QUALITY

reading level. Organization and sentence
structures are emphasized in writing

s @ activities and through the writing rubrics. For

example, in Lesson 8, students start to learn

eight consonant sounds, which the materials
O refer to as "starter consonants." Using the
/~ sounds, students are able to start decoding
O words that begin with the consonants.
REQUIRED Yes Materials include multiple writing tasks
6d) Materials include multiple Witiggtasks aligned to the aligned to the three modes of writing as
three modes of writing (opinion/a eptative, informative, outlined by the standards. For example, Unit
narrative) as outlined by the standardgfat 8ach grade level. . L . .
1 focuses on forming opinions while Units 2
For example, as students progress through grades, h h 4 bring i ) inf .
narrative prompts decrease in number an(@a in being through 4 bring in expository/informative
based on text(s). writing and narrative writing. Students are
given ample practice with all three types. In
In grades 3-12, tasks included blended modes (| e, Unit 4, the teacher models an interactive
writing). For example, materials engage students in ma writing lesson, after which students are

shared (grades K-2) or short research projects annually to D asked to create their own writing topic.
develop the expertise needed to conduct research

. Teachers emphasize the use of purposeful
' decisions about what to write using phonics-

0 based spelling.

6e) Materials provide models for writing and student Yes aterials provide models for writing to
exemplars to support writing development in English ‘fert writing development in English
language arts. I&hguagearts. For example, the materials

inclulieNfle “Kinsey Developmental Writing
Scale, P e@ show different levels of
student writifig

ndgawing. Students are
provided with sqnt ?tarters and
> v




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS

METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

checklists, but teachers and students are not
shown student exemplars as reference or as

/® models.
6f) Ma xplicitly address the grammar and language Yes Materials address the grammar and

convention@cified by the language standards at each
grade level a mn those standards from previous grade
levels through Icatigmyand practice of those skills in the
context of reading af"ting about unit texts. For example,
materials create oppo ies for students to analyze the
syntax of a quality text to g€termine the text’s meaning and
model their own sentence consgfuct§on and writing after
texts as a way to develop more x sentence structure
and usage. 6

language conventions specified by the
language standards at each grade level and
build on these standards from previous
grade levels through application and practice
of those skills in the context of reading and
writing about unit texts. Students have
opportunities for peer editing in each unit to
engage with the grade-level language
standards. For example, in Unit 1, students
identify and mark items such as periods,
beginning letters, high frequency words, the
longest word, and the longest sentence in a
piece of writing. Additionally, in Unit 2,
students take turns holding the marker and
coming to the front of the class to point out
things they notice, such as letters, words,
and punctuation, in a writing sample.

7. ASSESSMENTS:

Materials offer assessment
opportunities that genuinely
measure progress and elicit
direct, observable evidence of
the degree to which students can
independently demonstrate the
assessed grade-specific standards
with appropriately complex

REQUIRED

7a) Measurement of progress via assessments should include
gradual release of supporting scaffolds for students to
measure their independent abilities.

aQ

he curriculum uses the IRLA and
undational Skills Toolkit to assess reading,
\WWhiel adds skills and removes scaffolds as
students
stud

vance levels. For example,
egin with initial consonants, and
as their

vance, teachers are directed
to let the st e:@—correct on

consonants wh f in to work with




text(s).

Yes

CRITERIA

No

INDICATORS OF SUPERIOR QUALITY

O
o

MEETS
METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

high-frequency words. The cycle advances to
initial blends and digraphs all the way to
literary analysis and college and career
ready. The IRLA formative assessment
system’s developmental reading taxonomy
provides diagnostic data, tracks progress in
real time, and establishes baseline
independent reading levels for each student
in which teachers and students set Power
Goals. There is guidance for teachers to
assist students in reaching the goal set.

REQUIRED G

7b) Aligned rubrics or assessment guideli (such as scoring
guides or student work exemplars) are in dgand provide

sufficient guidance for interpreting stude ce.

7
S
2n

\

Yes

Aligned rubrics or assessment guidelines are
included and provide sufficient guidance for
interpreting student performance. For
reading performance, the IRLA provides
numerous guidelines and scoring guides, and
teachers are provided information about
how to administer this within the daily
lesson framework. For writing, the Kinsey
Developmental Writing Scale provides
additional guidance for conferring and
formative assessments. Additionally, in Unit

, students are introduced to the "Wow!"

t rubric, a tool for students to use to

~rﬁasure their writing states what they

REQUIRED
7¢) Materials use varied modes of assessment, including a

range of pre-, formative, summative and self-assessment

Yes

havevd about a topic.
The curriglufags strongly based in
foundational@kills provides assessment

opportunities in hi?The IRLA
D> w




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

formative assessment system’s
developmental reading taxonomy provides
diagnostic data, tracks progress in real time,
and establishes baseline independent
reading levels for each student. Small group
instruction includes “Power Goals” for each
individual group. The Kinsey Developmental
Writing Scale is provided as a
conferring/formative assessment tool, but
there is no formal structure or guidelines for
a pre-test or summative assessment for
writing. While there are goals for science,
foundational skills, and reading for each
phase in each unit, there are no writing goals
indicated.

7d) Materials assess student proficiency using m
are unbiased and accessible to all students.

Yes

Small group instruction frameworks and time
for conferences during independent reading
and writing allow for the teacher to support
students at each of their levels. Reading
assessments find the students’ baseline
level, and teachers are encouraged to meet
students where they are. Teachers are
ncouraged to build student confidence. For
mple, teachers are provided with a series
“oﬁmstions to help assess students, such as
“Cant dent read the words and ideas
fluently roblem-solve 99% of
challengeQitQut teacher help of any
kind?” The t&ache
before advancin

ess these areas
n?jing level of a

>




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

(YES/NO)

student.

Section IV. Scaffolding and Support &

encounter and comprehend O
grade-level complex text as /‘

required by the standards.

Yes No

8. SCAFFOLDING AND SUPPORT: RE@I% Yes Pre-reading activities and suggested
Materials provide all students, 8a) Pre-r. activities and suggested approaches to approaches to teacher scaffolding are
including those who read below teacher sca o are focused and engage students with focused on understanding the text. Pre-
grade level, with extensive understanding t itself. Pre-reading activities should be Reading activities precede most readings of
opportunities and support to no more than 10% of devoted to any reading instruction.

complex text and do not exceed 10% of the
time devoted to reading activities. For
example, the Day 1 lesson teachers are given
to launch each unit instructs students to fill
in a “KWL” chart about the topic before
introducing the anchor text. Students
respond to first reading of the anchor text by
adding to a classroom chart exploring initial
vocabulary.

REQUIRED Yes
8b) Materials must have the goal of students gaining ful C\
comprehension of complex text (through read-aloud in

grades K-1) and do not confuse or substitute mastery of skillsc

or strategies for full comprehension of text; reading O
strategies support comprehension of specific texts and focus

on building knowledge and insight. Texts must not serve as O
platforms to practice discrete strategies.

Materials have the goal of students gaining
full comprehension of complex text. Discrete
strategies are not the focus of the Read
Alouds or the Close Readings/Shared
Reading. Rather, questions for the
discussions are focused on building
nowledge and insight. When specific
mprehensmn strategies are introduced,
“c y are done so in the context of a text. For

eek 4 of the Literacy Lab unit
focuses dents understanding story
elements Lg are taught how to perform

multiple rea ’& Students first read
the text for mai 9k|ng at, “Who,”

21




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

/0
@
2,

“Where,” “When,” and “Why” prompts.
Students return to the text to build meaning
around each of the elements. Unit 1 focuses
on supporting opinions with reasons while
Unit 3 looks at main topic and key details.

REQUIRED q
8c) Materials reg agt%tct teachers to return to focused
parts of the text to gdi udents through rereading,

discussion and writing }lge ideas, events, and
information found there.

‘o
%

Yes

Materials direct teachers to return to
focused parts of the text to guide students
through rereading, discussion, and writing
about the information in the text. For
example, a Literacy Lab lesson on
characterization directs students back to the
text for a second reading, “Ask students
guestions to take their thinking about story
elements beyond identification and into
higher-order thinking” with questions such
as, “Why does it matter that the story is set
in this specific setting?”

S
REQUIRED OC\'

8d) The materials are easy to use and well organized for
students and teachers. The reading selections are centrally
located within the materials and obviously the center of
focus.

The materials are easy to use and well-
organized. The units are organized and built
around “core” texts. The reading selections
are not centrally located within the
aterials, but the materials are provided by
e publisher along with organization
< gies. The materials include a strategic
ié:en t reading focus, but all texts are
leve d supports are provided to show

teachers ow"sggmaneuver through the

program. Teg€hers giould note that the
program consistg ofypaper-based manuals

S




MEETS JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY

METRICS EXAMPLES
(YES/NO)
\J that are quite lengthy and include many
/° different components.
8e) riate suggestions and materials are provided for Yes Appropriate suggestions and materials are
suppo rying student needs at the unit and lesson level provided for supporting varying student
(e.g., alte n@eaching approaches, pacing, instructional needs. A “Reading Intervention” and
dfeli'very' opt ”yestions for addrgssing common student “Project Based Learning” program is
difficulties to st rds, reteaching strategies or . . o
suggestions for supp texts, suggestions for more available. A variety of daily Literacy Block
advanced texts for ext@n etc.). schedules are provided to account for
/‘ varying time constraints. Daily small group
instruction frameworks are provided.
C Guidance for one-on-one conferences during
O independent reading and writing are also
% provided. The materials instruct teachers to
O look for gaps in learning and provide
/’ instruction for closing the gaps such as, “The
/Q WIDA Can Do Descriptors are included as
O potential ways to scaffold English language
O learners’ successful participation in grade-
CD level reading, writing, and conversation with
their peers around grade-level complex
0 text.” Tips to support struggling students
O appear throughout the unit; teachers are
Iso given tips for how to ‘coach’ students in
iting.
> A
8f) The content can be reasonably completed within a regular Yes The contgat can be reasonably completed
school year and the pacing of content allows for maximum with gular school year. There are four
student understanding. The materials provide guidance about units de i n r 36 weeks of instruction.
the amount of time a task might reasonably take. This allows f gy for teachers to

adjust lessons a ne?Umt 1is weeks 1



MEETS JUSTIFICATION/COMMENTS WITH

METRICS EXAMPLES
(YES/NO)

CRITERIA INDICATORS OF SUPERIOR QUALITY

through 8, Unit 2 is weeks 9 through 17, Unit
3 is weeks 18 through 26, and Unit 4 is
weeks 27 through 36. Each Unit begins with

s @ a suggested daily Literacy Block schedule,

and a variety of schedules are provided to
@ account for time constraints, such as 120
O minutes or 90 minutes per day.

FINAL EVALUATION

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 8.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable ¢.it".ria (Quality of Texts, Foundational Skills (as applicable), Coherence of Tasks, and Text-
Dependent Questions), but at least one “No” in Column 1 for the remairug .. *eria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiablc criicia.

Compile the results for Sections I-VIlI to make a final decision for the material und BviQw.
Section Criteria Yes/No Final Justification/Comments
I. Text Selection QD Yes Texts are appropriately complex,
guantitatively and qualitatively. Texts are
) . O authentic, increase in complexity, and build
1. Quality of Texts (Non-Negotiable) .
O knowledge through strategically
mplemented tasks in reading, writing,
aking, listening, and language.
N S
Yes Materialggnclude an appropriate mix of
2. Range and Volume of Texts Iiter@infcrmational texts in different
formats, @
Il: Foundational Skills (grades K-5 | 3. Foundational Skills (Non-Negotiable*) Yes The Foundational %ill$ Toolkit provides
only) intensive phonics | rdétudy through

‘() 24



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Q

(YES/NO)

individualized and small-group instruction. A
variety of manipulatives and reading
materials are provided to enhance
instruction.

I1l: Questions and Tasks

4, Coherence of ;asksﬁ'n-Negotiable)

Yes

Questions and tasks are structured to build
knowledge and understanding through
complex, grade-level texts. Students build
skill and understanding through reading,
writing, speaking, listening, and language.

5. Text-Dependent Questions (Nor@otiable)

Yes

Questions and tasks are text-dependent and
include the language and rigor of the
standards.

7
6. Writing to Sources, Speaking and Listening, an(@ifge

Yes

Materials include support for teachers and
students in writing, speaking, listening, and
language. Exemplars are not included, but
the materials do include rubrics and require
students to synthesize and analyze texts.

Y

7. Assessments

Materials use varied of modes of
assessment, including a range of pre-,
formative, summative and self-assessment
easures. The curriculum is strongly based
foundational skills and provides
“aﬁment opportunities in this area.

IV: Scaffolding and Support

8. Scaffolding and Support

Yes

Matﬁnd activities have the goal of
student @ full comprehension of

n
complex texéﬁd&ide the scaffold and
u

support to do sogth ?pre-reading
>




MEETS JUSTIFICATION/COMMENTS WITH

METRICS EXAMPLES
(YES/NO)

CRITERIA INDICATORS OF SUPERIOR QUALITY

exercises and multiple readings. The
curriculum provides supports for students
with different needs.

*As applicable



‘) EPARTMENT of Instructional Materials Evaluation Tool for Alignment in
EDUGATION ELA Grades K — 12 (IMET)

Llouisiana Believes

FULL CURRICULUM
Instructional Materials

The goal of English language arts is for students to read, understand, and express understanding of complex texts
ndependently. To accomplish this goal, programs must build students’ knowledge and skill in language, comprehension,

@?ations, and writing integrated around a volume of complex texts and tasks.” In grades K-5, programs must also
st

bui udgpts’ foundational skills to be able to read and write about a range of texts® independently. Thus, a strong ELA
classro tructured with the below components.
E ° ()
)
‘ /® ® &
Small-Group
@ Reading
8

Independent Small-Group
f Reading Writing

Title: ARC Core O/, Grade: 1

Publisher: American Reading Company C

Copyright: 2017

Tier |, Tier Il, Tier 11l Elements of this review: O_’

STRONG e WEAK
1. Quality of Texts (Non-Negotiable) °

2. Range and Volume of Texts L /\

3. Foundational Skills (Non-Negotiable*) v7
r' 4

4. Coherence of Tasks (Non-Negotiable)

5. Text-Dependent Questions (Non-Negotiable) ‘ '&

6. Writing to Sources, Spkng., Listening, Language
7. Assessment < V4
8. Scaffolding and Support 6

To evaluate each set of submitted materials for alignment with the standards, begin by revi olumn 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the ma r'ﬂ\'eceive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a‘Vm Column 1.

(Note: If materials do not represent a full curricula, then some of Criteria 1 — 8 may not apply.)

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 8. fswy
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Foundational S\l# (a
applicable), Coherence of Tasks, and Text-Dependent Questions), but at least one “No” in Column 1 for the remai@)
criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

7 A volume of texts is a collection of texts written about similar topics, themes, or ideas.
8 A range of texts are texts written at different reading levels.
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http://www.louisianabelieves.com/academics/ONLINE-INSTRUCTIONAL-MATERIALS-REVIEWS/curricular-resources-annotated-reviews
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36

CRITERIA

MEETS METRICS
(YES/NO)

INDICATORS OF SUPERIOR QUALITY

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Section I. Text Selection

Tier 1 and 2 Non-Negotiable

1. QUALITY OF TEXTS:

Texts are of sufficient scope and
quality to provide text-centered
and integrated learning that is
sequenced and scaffolded to (1)
advance students toward
independent reading of grade-
level texts and (2) build content
knowledge (e.g., ELA, social
studies, science, and the arts).
The quality of texts is high—they
support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information. Materials present a
progression of complex texts as
stated by Reading Standard 10.

(Note: In K and 1, Reading
Standard 10 refers to read-aloud
material. Complexity standards
for student-read texts are
applicable for grades 2+.)

Yes No

R ED

1a des 2-12, materials provide texts that are
appro;@ complex for the identified grade level according
to there gigents outlined in the standards. Measures for
determining c plexjty include quantitative and qualitative
analysis,® as we @ eader and task considerations. Poetry
and drama are a alymﬂly using qualitative measures.

In grades K-2, extensin loud texts allow sufficient

opportunity for engagemehnt wit t more complex than
students could read themselvef.

2
%
Co

Yes

The materials provide texts that are
appropriately complex for grade 1. All titles
are leveled using the IRLA leveling system for
both quantitative and qualitative measures.
The “Anchor Title Collection” provides books
on or above grade-level that are exemplars
in both text complexity and unit content,
with the purpose of building knowledge. The
anchor text in Unit 1, “Elizabeti’s School,” by
Stephanie Stuve Bodeen has a quantitative
measure of 590L and is slightly to
moderately complex for purpose/structure,
language, and knowledge demands. The
anchor text in Unit 2, “Bears” by Deborah
Hodge has a quantitative measure of 620L
and is intended for read-aloud. The text is
also qualitatively complex with language
demands and knowledge. Each page includes
one to two technical or academic terms, and
readers will build knowledge about animals,
sometimes through illustrations.

REQUIRED

1b) At least 90% of texts are authentic® and offer rich
opportunities for students to meet the grade-level ELA
standards; the texts are well-crafted, representing the quality
of content, language, and writing that is produced by experts
in various disciplines.

t least 90% of texts are authentic and offer
h opportunities to meet the grade-level
andards. Texts include diverse topics

and ge and have been previously
publgnggr example, texts include “Junie

&

° The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-t€d®ermine-text-complexity-

grades-k-12.pdf?sfvrsn=5. More information may be found in the Louisiana Believes Documents: “Guide for Determining Text Complexity” and “Creating Text Sets

lass Instruction”

10 Authentic texts are previously published rather than “commissioned.”

S
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

/®@

B. Jones: First Grader (At Last!)” by Barbara
Park, “Fly High! The Story of Bessie
Coleman” by Louise Borden and Mary Kay
Kroeger, and “I Dream of Trains” by Angela
Johnson.

REQUIRED G

1c) Materials p%a coherent sequence or collection of
connected texts that vocabulary knowledge and

knowledge about th ith connected topics and ideas
through tasks in readin sgg, listening, speaking, and
language.

Within a sequence or coIIection,; texts of grade-level
complexity are selected for multipl

@ | readings
throughout the unit of study.

In grades K-2, the inclusion of read-aloud dition to

what students can read themselves ensures tha

with rich, complex text. These texts as well must form

stydents
can build knowledge about the world through eng t
E ild

coherent sequence or collection of connected texts that
vocabulary knowledge and knowledge about themes with
connected topics and ideas through tasks in reading, writing,
listening, speaking, and language.

\

Yes

Materials provide a coherent sequence or
collection of connected texts. Each unit has
its own thematic study: Unit 1 - ARC Literacy
Lab, Unit 2 - Wild and Endangered Animals,
Unit 3 - Family Stories and Families, and Unit
4 - Plants. Each unit has a read-aloud
collection of above-level texts that are
thematically aligned and are read
throughout the unit. The teacher has the
option of selecting when to read (and do
repeated readings) for each text. For
example, in Unit 2, Wild and Endangered
Animals, the unit uses research questions
and informational writing to guide content
and literacy skills learning through answering
essential questions such as, “What does it
look like?” “How do its physical
haracteristics help it survive?” “Is this
animal endangered?” and “What are the
;ﬁcs to its survival?” Students complete

~
t#ks in writing, and teachers are given

direc or speaking and listening.
Langua s are completed through
research a ig8n with grade-level

4

standards.
>



MEETS METRICS JUSTIFICATION/COMMENTS WITH

INDICATORS OF SUPERIOR QUALITY

(YES/NO) EXAMPLES
\Y d) Texts increase in complexity as materials progress across Yes Texts increase in complexity as materials
g#2d® bands. Read-aloud texts follow the same trend, progress throughout the grade level and

across the grade bands. There are core texts
and complex read alouds for educators to
choose from in each unit. The materials
@ provide text sets that are leveled and give
O students access to a wide variety of levels

/‘ with varying complexity. Students can access

O texts of interests to them and at challenging

levels. For example, anchor texts at each
O grade level include the following:
O Kindergarten - “Jamaica’s Blue Marker” at
420L (read aloud) and “This is the Way We
% Go to School” at 450L (read aloud); 1st
O Grade - “Miss Malarkey Leaves No Reader
4. Behind” at 570L (read aloud) and “Elizabeti’s
School” at 590L (read aloud); and 2nd Grade-

O “The Bug in Teacher’s Coffee and Other

School Poems” moderately complex and

60 “The Stories Julian Tells” at 520L.
2. RANGE AND VOLUME OF REQUIRED e Unit 1 focuses on literature and includes a
TEXTS: 2a) In grades K-12, ELA materials seek a balance in “Read-Aloud Immersion Collection” (all
Materials reflect the distribution | instructional time between literature and informational texts. 0 iterature), poetry anthologies, and chapter
of text types and genres (Reviewers will consider the balance within units of study as . . .

) . . books. Unit 2 focuses on informational
suggested by the standards (e.g. | well as across the entire grade level using the ratio between o . . h fth
RL.K.9, RL.1.5, RI.1.9, RL.2.4, literature/informational texts to help determine the ~j{18 'n a science toplc,‘w ere6o t e 7
RI.2.3, RL.3.2, RL.3.5, R1.4.3, appropriate balance.) chor titles are informational. In addition,
RL.5.7, Rl.7.7, RL.8.9, RI.9-10.9, thel thematic research library
and RL.10/RI.10 across grade include ormational texts. Unit 3 is a
levels.) genre stuadyi ich students read from a

leveled library of lifgrature books in the
genre (60) and in mﬂna‘l texts (40)
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INDICATORS OF SUPERIOR QUALITY

/0
Q
%

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

related to the genre. The above-level read-
alouds are all literature. Unit 4 focuses on
informational reading in a life sciences topic
with over 100 informational texts in the
leveled library. The leveled thematic library
includes over 250 informational texts.

REQUIRED

2b) Materials includ%t‘s of different formats (e.g., print
and non-print, includi , art, music, charts, etc.) and
lengths (e.g. short stori ovels).

Yes

Materials include texts of different formats.
Informational texts in the curriculum include
charts, graphs and data, and students
analyze illustrations via short stories and
novels. For example, teachers tell students,
“Let’s look at the illustrations to think about
what type of illustrations the author uses,
what information each gives, and whether or
not it teaches us about the main topic.”
Teachers should note that texts of different
formats, such as film, music, and art, are not
incorporated into the materials, but teachers
are given instructions to find websites and
videos to correlate to individual units.
Teachers will need to show students how to
treat texts of different formats as texts, as

he materials do not provide modeling for
how to do this.

2c) Materials include many informational texts with an
informational text structure rather than a narrative structure.
In grades 6-12, materials include literary nonfiction (e.g.
speeches, biographies, essays).

rge of the four units include informational

N
téxts with informational text structures. For

examﬁBears” by Deborah Hodge

include aee f contents that outlines the
sections o ook, Students are taught to
look at the table offgohtents to look for

different informatfon ﬁs g resource to find
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

information quickly. “Fly High! The Story of
Bessie Coleman” by Louise Borden and Mary
Kay Kroeger is written as a biography with a
narrative structure.

2d) Addi%o aterials increase the opportunity for regular,

accountable% ent reading of texts that appeal to
students' inter o bujld reading stamina, confidence,
motivation, and enjo nt and connect to classroom
concepts or topics to dp knowledge.

Yes

Additional materials increase the
opportunity for regular, accountable
independent reading of texts that appeal to
students' interests and connect to classroom
concepts or topics to develop knowledge.
Each unit includes a daily lesson framework
which allows for independent reading with a
framework and tools such as “Reader’s
Workshop” and “Independent Reading
Protocols” which are introduced in the
Literacy Labs unit. Independent reading
libraries allow students to choose texts at a
variety of levels for a “100 Book Challenge.”
Text topics connect to the unit themes (i.e.

~ Social Studies or Science).

Section Il. Foundational Skills (grades K-5 only)
REQUIRED *Indicator for grades K-2 only

Tier 1 and 2 Non-Negotiable* The foundational skills are taught through

3. FOUNDATIONAL SKILLS:
Materials provide instruction and
diagnostic support in concepts of
print, phonological awareness,
phonics, vocabulary,
development, syntax, and fluency
in a logical and transparent
progression. These foundational
skills are necessary and central
components of an effective,

3a) Materials follow a sequence of appropriate foundational
skills instruction indicated by the standards while providing
abundant opportunities for every student to become
proficient in each of the foundational skills.

the Foundational Skills Toolkit, which follows

an appropriate and standards-aligned
velopmental reading taxonomy, evidenced

I:A\‘ “Building Skills Sequentially” chart.

h?f the 2G, 1B, and 2B 1st grade
levels a frequency words (RF.1.3g),

ﬁdl raphs (RF.13a), onset

and sight word, 1-&lI2le word families
(RF.1.3e, RF.1.3d}} }o -syllable words

initial ble
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MEETS METRICS JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY (YES/NO) EXAMPLES
comprehensive reading progra \J (RF.1.3e, RF.1.3d). Fluency (RF.1.4) is
designed to develop proficient ¢ emphasized in Guided Reading lessons.
readers with the capacity to @ED Yes The texts used at each level are specific to
c?:ﬁprehen(;j;gxﬁs sz\cross arange | sp) s K-2, materials include engaging, content-rich, the foundational skills taught during small
of types and disciplines. :
and ph Ily controlled student texts that allow for group instruction. Several guided readings
systematic, cit, and frequent practice of foundational .
) texts are included for each zone. Each story
Yes No skills as they ar duced. .
is used through several lessons to allow for
*As applicable (e.g., when the In grades 3-5, mater{ and knowledge of grade-level systematic, explicit, and frequent practice.
scope of the materials is phonic patterns and w )lysis skills. The 1st grade IRLA Toolkit includes authentic
comprehensive and considered a “Guided Reading” text sets. While these
full program) < ) texts are not controlled, they do allow
O students to practice the lesson’s focus

foundational skills. For example, in 1B,
% Lesson 5, students read, “Slam Bam Sam”
O after working with the ‘am’ word family. The
// curriculum uses the IRLA leveling system

Q which provides a phonics-structure leveling
O system to provide students phonetically-
p controlled texts.

REQUIRED e @ Yes Pronunciation is taught through each of the
3c) In grades K-2, materials provide instruction and practice in colored levels. For example, in 3Y, initial
word study including pronunciation, roots, prefixes, suffixes
and spelling/sound patterns, as well as decoding of grade-
level words, including high-frequency words, by using sound-
symbol knowledge and knowledge of syllabication and

consonants are taught, and in 2G, initial
O lends and digraphs are taught. Instruction

also involves “Word Work,” or practice with

regular practice in encoding (spelling) the sound symbol ﬁ?a‘nalysiS of (decoding and encoding)

relationships of English. rds with complex vowel patterns, vowel
split Ixes, and suffixes.

(Note: Instruction and practice with roots, prefixes, and O

suffixes is applicable for grade 1 and higher.) f

In grades 3-5, materials provide instruction and practice in &

s .



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

ord study including systematic examination of grade-level

ology, decoding of multisyllabic words by using
tion, and automaticity with grade-level regular and
pelling patterns.

3d) Mat |a@courage students to self-monitor and to use
contexttoc elf-correct word recognition and
understanding, cjciﬁitudents to reread purposefully to

acquire accurate me f

Yes

Students are encouraged to read
independently, and coaches are encouraged
to only intervene to remind students of a
strategy to help them self-correct. The
independent reading assessments used in
the IRLA to drive small group instruction
assess students’ accuracy, such as, “decode
most 3-syllable words that follow a regular
vowel pattern” and “recognize and read 1R
irregularly spelled words,” and students’
application of word solving strategies such
as, “Use a combination of decoding skills,
sight words, and context clues to read 1R
texts with 98-100% accuracy. Stop and try
again if something doesn’t look right, sound
right, or make sense.”

REQUIRED N\

3e) Opportunities are frequently built into the materials that
allow for students to achieve reading fluency in oral and
silent reading, that is, to read a wide variety of grade-
appropriate prose, poetry, and informational texts with
accuracy, rate appropriate to the text, and expression. This
should include monitoring that will allow students to receive
regular feedback on their oral reading fluency in the specific
areas of appropriate rate, expressiveness, and accuracy.

Students have opportunities for shared
reading and independent reading daily. A
Reader’s Workshop includes daily
dependent reading time for student-
ected texts. In addition to Literacy Labs
NG search Labs for core content,
materi rovide thematic text sets that can

levels. Re

z for targeted small-group
instruction a :yd. Teachers use the
Ci

be chos ross content areas and grade
ur

IRLA to diagnos figgheeds as they
?) y



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

relate to phonics and academic vocabulary
and to form small groups to deliver aligned
instruction that target early reading
development. Students read independently
before completing activities to help with
automaticity and practice with prosody:
adjusting rate.

REQUIRED Yes The daily lesson framework allows for close
3f) Materials guide stu to read grade-level text with reading/shared reading of grade-level texts.
purpose and understandin to make frequent The FSTK provides resources for small-group
connections between acquisiti oundation skills and . .
lessons that emphasize the connection of
making meaning from reading. . . . .
O foundational skills and reading for meaning.
The 1R and 2R handbooks provide several
opportunities for students to read grade-
O . level text with purpose and understanding
4 making connections between foundational
skills and making meaning from reading.
3g) *Indicator for grades K-2 only Yes Materials provide opportunities for teachers

Materials provide opportunities for teachers to assess
students’ mastery of foundational skills and respond to th

needs of individual students based on ongoing assessments C

offered at regular intervals. Monitoring should include

attention to invented spelling as appropriate for its diagnostic

value.

e

(o

to assess students’ mastery of foundational
skills and respond to the needs of individual
students based on ongoing assessments
offered at regular intervals. The materials
“allow you to track progress in real time.
Each standard has been assigned a point
relative to the amount of time it

ould take a student to acquire that skill or
con each formative assessment
confere ?a hers score students on any
standards ave mastered, allowing
teachers and scho track rate of reading
growth for every ‘dﬁ” élso included is
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

information for teachers about how to help
students with fluency in a section called
“Fluency: The Bridge from Decoding to

s @ Reading Comprehension.” Choral reading,

echo reading, and paired reading are defined
@ so that a teacher can use those strategies to
O help students read with accuracy, rate, and
/‘ expression.
3h) Materials provide nt and easily implemented Yes Teachers use the IRLA to diagnose which
materials so teachers can ly provide more time, toolkit to access for each small group of

attention and practice for thosgftudents who need it. students so that specific skills are matched

O to students' needs. Small group schedules
are created by the teacher so that students
: who need more time and attention could be

/ seen more frequently and get more practice.

o
A chart is provided listing all of the materials

Q needed to teach each mini-lesson which
O allows the teacher to have all materials
O ready to go for each day. The curriculum
CD provides an abundance of materials to use
0 throughout the curriculum, including guided
reading texts, series/author study texts,
O dditional chapter books, and handbooks
with student pages, scripts, and tips.

Section Ill. Questions and Tasks /‘
Tier 1 and 2 Non-Negotiable REQUIRED Yes Cohere guences of questions and tasks
4. COHERENCE OF TASKS: 4a) Coherent sequences of questions and tasks focus focus sthflegts on understanding the texts
Materials contain meaningful, students on understanding the text and its illustrations (as and their@ ions, making connections
connected tasks that build applicable), making connections among the texts in the . .

. . . . . . among the t&ts in collection, and
student knowledge and provide collection, and expressing their understanding of the topics, ) 4 di fth )
opportunities for students to themes, and/or ideas presented in the texts. Questions and EXpressing un L 90 the topics. For
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

read, understand, and express
understanding of complex texts
through speaking and listening,
and writing. Tasks integrate
reading, writing, speaking and
listening, and include
components of vocabulary,
syntax, and fluency, as needed,
so that students can gain
meaning from text.

Yes No

asks are developed so that students build knowledge and
@ver the course of the unit.

example, in the “Core Poetry Anthology,”
students study poems and make connections
by recognizing literary devices. The
questioning builds in complexity to support
understanding. Teachers are directed to ask
a series of questions for each poem such as,
“What is this poem about? How do you
know? What about this poem was funny,
upsetting, confusing, unjust/biased? Where
did you notice the author using a form of
word play? How do you know? Why do you
think the author used the form of word play?
How did this add rhythm and/or meaning to
the poem?” In Unit 3, students are asked,
“Who is a supporting character in this story?
What role does s/he play? How do you
know? Which event(s) cause the problem in
this story?" and "What part of the text
and/or the pictures supports your answer?"

REQUIRED

4b) Questions and tasks are designed so that students build
and apply knowledge and skills in reading, writing, speaking,
listening, and language through quality, grade-level complex
texts. For example, in grade 6, students read a text, work
collaboratively to develop a plan for analyzing or emulating
the text, write a response, and then share their writing with a
peer who reviews the writing against using a peer review
checklist.

Questions and tasks are designed so that
students build and apply knowledge and
skills in reading, writing, speaking, listening,
nd language through complex texts. For
example, in Unit 3, students read a complex

discuss it, and write a story that mirrors
S ?\
t

read aloud text’s genre. Students read

inde ntly and then engage in
accoun

?I . Finally, students apply the
day’s lear al to writing through
independent writi nd close out with
collaborative wri ‘/rﬁr review and editing
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

(with a focus on language standards). In all
reading activities, students are accessing
appropriately complex texts. A lesson in Unit

s @ 2 includes an objective for students to build

knowledge about the subject of animals.

@ Students first read the text for main idea,

O then return to the text to read for details
/~ and add to a “Wow!” graphic organizer using

O a three-point rubric to determine details.

The students then discuss what parts of the
O text confirmed and challenged prior
O knowledge before moving to form opinions

using sentence starters. The lesson ends
with a “three point” writing exercise that

gives students the opportunity to critique

/: and edit writing using a rubric.
REQUIRED '? Yes Questions and tasks support students in
4c) Questions and tasks support students in examini @ examining language. Language work is
language (vocabulary, sentences, and structure) critical incorporated throughout each Unit, rooted
meaning of texts measure(.:l by Criteria 1 and 2; questions D in complex texts. Students work with words
tasks also focus on advancing depth of word knowledge i . .
through emphasizing word meaning and relationships among O and apply their meaning in a variety of
words (e.g., concept- and thematically-related words, word contexts. For example, the Literacy Lab unit
families, etc.) rather than isolated vocabulary practice, and 0 introduces vocabulary work by teaching
engaging students with multiple repetitions of words in “Word Attack Strategies,” then modeling
varied contexts (e.g., reading different texts, completing to determine meaning through context.
tasks, engaging in speaking/listening). \%i‘ng and editing occur in all units with a
specif guage focus such as capitalization
in Unit

/Y
S
S



CRITERIA

Tier 1 and 2 Non-Negotiable

5. TEXT-DEPENDENT
QUESTIONS:

Text-dependent and text-specific
questions and tasks reflect the
requirements of Reading
Standard 1 by requiring use of
textual evidence in support of
meeting other grade-specific
standards.

Yes No

INDICATORS OF SUPERIOR QUALITY

\ REQUIRED
majority of questions in the materials are text
ent and text specific; student ideas are expressed

thr @written and spoken responses.

MEETS METRICS

(YES/NO)

Yes

JUSTIFICATION/COMMENTS WITH
EXAMPLES

A majority of questions in the materials are
text-dependent and text-specific. For
example, in Unit 2, students complete a set
of 7 text-dependent research questions and
graphic organizers. Students use both verbal
and written responses to demonstrate
learning during the unit. In Week 2, Day 1 in
Wild and Endangered Animals Unit, students
read “Bears” by Deborah Hodge: “Let’s read
this section on snouts. What is a ‘snout?’
How do you know? What kind of information
can bears get using their snouts? What
makes you say that?” In writing, most
guestions are text-dependent, but teachers
are encouraged to allow students to write
about whatever they choose, “We have been
thinking about story elements. Today you
will write about a character, setting, or
event—either from stories we have read or
one you make up of your own” (Unit 1, pg.
212).

REQUIRED

5b) Questions and tasks include the language of the
standards and require students to engage in thinking at the
depth and complexity required by the grade-level standards
to advance and deepen student learning over time. (Note:
not every standard must be addressed with every text.)

Questions and tasks include the language of
he standards and require students to
engage in thinking at the depth and

Zﬁlexity required by the grade-level

ndards. For example, questions provided
fora texts include, "What happened in
the stor ,C%d on the words and the
pictures? id you learn about ___ from
res?” Students are

also provided wit en}ce‘starters to use

the words and theQic
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

the language of the standards in their
answers, “One opinion | have is... | believe
this because (in the text is says/in the picture

s @ it shows) ...” The Week 2, Day 3 lesson in

Unit 2 includes a 3-point rubric to help
@ students provide a written response for
O standard RI.2 using evidence. The rubric
/‘ includes sentence starters including sections

O on how to introduce the text, identify the

main topic, and retell the key details.

6. WRITING TO SOURCES, REQUIRED C Yes The daily lesson framework (ex: see the Unit
SPEAKING AND LISTENING, AND | 6a) Materials include a variety mtunities for students 3 Teacher Manual, pg. 10-11) allows for
LANGUAGE: to listen, speak, and write about t rstanding of texts discussion/accountable talk post-reading.
The majority of tasks are text- measured by Criteria 1 and 2; those offp ities are . . .

. . . i . Discussion varies from partner share,
dependent or text-specific, prominent, varied in length and time de .g., informal ) ) )
reflect the writing genres named | peer conversations, note taking, summaryﬁ igcussing discussion groups, and whole group debriefs,
in the standards, require and writing short-answer responses, whole-cla I and then writing in response to prompts. For
communication skills for college discussions, shared writing, formal essays in differ res, example, Week 6, Day 1 in Unit 4, students
and career readiness, and help on-demand and process writing, etc.), and require stué write a research question about weather
students meet the language to engage effectively, as determined by the grade-level C\ phenomena and prepare to answer and
standards for the grade. standards. CD apply the idea to a text by filling in a graphic

O organizer. The students then prepare
Yes No information in pairs, “answer good questions

O hrough a Quick Write, Quick Draw, or with
their partner and be ready for a cold call.”
teacher modeling, students write
:& their work, and then share their work
with ass while the classmates ask
questio Q example, instructions are to
“ask one 0 hildren to ask questions of
the child who'is sh&ig. Help the children
use question wor ‘su?as‘What? Who?
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INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

" A 4

When? etc.”

IRED *Indicator for grades 3-12 only N/A
st majority of oral and written tasks at all grade levels

recw@ ents to demonstrate the knowledge they built

throug nalysis and synthesis of texts, and present well-

defended c and clear information, using grade-level

language ar@@mns and drawing on textual evidence to

support valid in om text.

REQUIRED *Indicat rades K-2 only Yes The curriculum includes a “Foundational

6c) Materials address ‘ vel foundation standards that Skills Toolkit” that focuses students on

require students in the ea ades to know their letters, phonics and spelling at their individual

phonetic conventions, sentenc@tures and spelling. reading level. Organization and sentence
structures are emphasized in writing
activities and through the writing rubrics. For
example, the 2R Toolkit has five lessons on

O A eight additional sounds and eight lessons on
11 affixes. In Lesson 1-5, students learn
Q Flexible Decoding for i says /ee/, long i, short
O i, i in patterns like -ion, -iest and ch=k, ci=sh,

and c=s.

REQUIRED es Materials include multiple writing tasks

6d) Materials include multiple writing tasks aligned to the
three modes of writing (opinion/argumentative, informative,
narrative) as outlined by the standards at each grade level.
For example, as students progress through the grades,
narrative prompts decrease in number and increase in being
based on text(s).

In grades 3-12, tasks included blended modes (i.e., analytical
writing). For example, materials engage students in many
shared (grades K-2) or short research projects annually to
develop the expertise needed to conduct research
independently.

aligned to the three modes of writing as
outlined by the standards. For example, Unit
focuses on citing text evidence while Unit 2
ings in expository/informative writing. In
\ONjg3, students write arguments and
rﬁaétive hile in Unit 4 the curriculum
focu inly on arguments. In Unit 4,

student o an aspect from their
research to \g pinion piece using the

ea
“Drafting an Op@e organizer and




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

rubric.

Lot Naterials provide models for writing and student

S rs to support writing development in English
lan2wa ts.

Yes

Materials provide models for writing to
support writing development in English
language arts. For example, the materials
include the “Kinsey Developmental Writing
Scale, PreK-2" to show different levels of
student writing and drawing. Students are
provided with sentence starters and
checklists, but teachers and students are not
shown student exemplars as reference or as
models.

6f) Materials explicitly address e @ mar and language
conventions specified by the langueé dards at each
grade level and build on those standardgfrodn previous grade
levels through application and practice of@kil inthe
context of reading and writing about unit a/Xe«ample,
materials create opportunities for students to zexthe
syntax of a quality text to determine the text’s me nd
model their own sentence construction and writing af@

texts as a way to develop more complex sentence struct
and usage.

Yes

Materials address the grammar and
language conventions specified by the
language standards at each grade level and
build on these standards from previous
grade levels through application and practice
of those skills in the context of reading and
writing about unit texts. Students have
opportunities for peer editing in each unit to
engage with the grade-level language
standards. For example, in Unit 3, students
use their text or a student volunteer to

odel how a writer edits to make sure
capital letters are used for the first word in

WVepy sentence, proper nouns, major words

iWa title, and the word “I.” Students edit for
con s (capitalization, punctuation,

spelling agﬁr mar) during editing time in
“Writer’s

7. ASSESSMENTS:
Materials offer assessment

REQUIRED

7a) Measurement of progress via assessments should include

Yes
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

opportunities that genuinely N gradual release of supporting scaffolds for students to Foundational Skills Toolkit to assess reading,
measure progress and elicit re their independent abilities. which adds skills and removes scaffolds as
direct, observable evidence of

students advance levels. For example,

the degree to which students can c J@ students begin with initial consonants, and

independently demonstrate the

assessed grade-specific standards as their levels advance, teachers are directed
with appropriately complex @ to let the students self-correct on
text(s). O consonants when they begin to work with
/~ high-frequency words. The cycle advances to
Yes No O initial blends and digraphs all the way to
/‘ literary analysis and college and career
O ready. The IRLA formative assessment
O system’s developmental reading taxonomy

provides diagnostic data, tracks progress in
real time, and establishes baseline

/ independent reading levels for each student

®
in which teachers and students set Power

Q Goals. There is guidance for teachers to

assist students in reaching the goal set.

[ 4

REQUIRED Yes The Independent Reading Level Assessment
7b) Aligned rubrics or assessment guidelines (such as scorin CD (IRLA) is used to determine, monitor, and
guides or student work exemplars) are included and provide O research a student's reading level. The
sufficient guidance for interpreting student performance. teacher determines the skills and strategies
0 ach student has mastered and which he

needs to learn next. Teachers then address
e needs using whole-group, small-group,
ngne-on—one conferencing. Materials are
provi r documenting student progress
in the | @a hers are provided with
reading level es and formative
assessment confe ng protocol that is
used daily to mo ‘r# ir{cerpret student
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

\J performance. Student work exemplars are
not included, but scoring guides with aligned
rubrics are included. For example, materials

s @ include a “Final Project Rubric” that

measures voice, information, text features,

@O effort, and quality of writing. Students are

also given checklists and rubrics for each

/~ writing assignment.

REQUIRED O Yes The IRLA Reading assessment includes

7c) Materials use varied nﬁa\ of assessment, including a diagnostics and progress monitoring

range of pre-, formative, sum iveyand self-assessment measures. The materials train teachers to
Measures. O use an “Integrated Literacy Framework” that

uses formative assessment in reading and
writing for whole-class, small-group, and 1:1.

O/ Students self-track independent reading and

®
are required to pay attention to reading

levels to set personal goals. Teachers meet

O with students, monitor progress, and

document student performance daily.

CD Teachers are given “Pre-assessment”
O instructions for starting to read and
instructions for how to divide students into
0 }iifferent levels.
7d) Materials assess student proficiency using methods that Yes Small group instruction frameworks and time
are unbiased and accessible to all students. onferences during independent reading
~a£v~vritin allow for the teacher to support

stud each of their levels. Reading
assess f’n students’ baseline level,
and teach re encouraged to meet

students where th e. Teachers are
;en{s’ confidence in

t
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

their abilities. For example, teachers are
provided with a series of questions to help
assess students, such as “Can the student
read the words and ideas fluently and
problem-solve 99% of challenges without
teacher help of any kind?” The teachers
assess these areas before advancing the
reading level of a student.

-+

Section IV. Scaffolding and Suppor

O

8. SCAFFOLDING AND SUPPORT:
Materials provide all students,
including those who read below
grade level, with extensive
opportunities and support to
encounter and comprehend
grade-level complex text as
required by the standards.

Yes No

v

REQUIRED

8a) Pre-reading activities and sQggested approaches to
teacher scaffolding are focused anage students with
understanding the text itself. Pre-re3djgf8 Yctivities should be
no more than 10% of time devoted to agf r; ?ing instruction.

/ .
2
‘¢

Yes

Pre-reading activities and suggested
approaches to teacher scaffolding are
focused on understanding the text. Pre-
Reading activities precede most readings of
complex text and do not exceed 10% of the
time devoted to reading activities. For
example, the Day 1 lesson teachers are given
to launch each unit instructs students to fill
in a “KWL” chart about the topic before
introducing the anchor text. Students
respond to first reading of the anchor text by
adding to a “WOW! Chart” (fascinating facts)
and creating questions to answer in future
ssons.

REQUIRED

8b) Materials must have the goal of students gaining full
comprehension of complex text (through read-aloud in
grades K-1) and do not confuse or substitute mastery of skills
or strategies for full comprehension of text; reading
strategies support comprehension of specific texts and focus
on building knowledge and insight. Texts must not serve as

platforms to practice discrete strategies.

terials have the goal of students gaining
NfU mprehension of complex text. Discrete
strategigagpre not the focus of the Read

the Close Readings/Shared
é‘fﬁzquestions for the

discussions focyAgd on building

Alouds
Reading.

knowledge and #gsight.4ihen specific
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

comprehension strategies are introduced,
they are done so in the context of a text. For
example, the Week 1, Day 2 lesson for the

s @ Plants unit has an objective for students to

read and discuss a complex text and
@ distinguish facts from opinion. Students first
O read the text for main idea, then return to
/~ the text to independently read for details

O and add to a “What did you learn?” graphic

organizer. The students then discuss what

O parts of the text confirmed and challenged
O prior knowledge before moving to form

opinions using sentence starters. The lesson
% ends with a “three point” writing exercise
O that gives students the opportunity to
4. critique and edit peers’ writing using a
rubric.
REQUIRED Yes Materials direct teachers to return to

8c) Materials regularly direct teachers to return to focu ((\ focused parts of the text to guide students

parts of the text to guide students through rereading, CD through rereading, discussion and writing
discussion and writing about the ideas, events, and

. i about the information in the text. For
information found there. ) i
: example, in Week 6, Day 4 of the Animals

nit, teachers introduce a second reading of
a chosen text to focus on how word choice

egts meaning, “Today, we will re-read
~ A
t&practice noticing the language the author

uses municate his/her ideas.”
REQUIRED Yes The ma are easy to use and well-
8d) The materials are easy to use and well organized for organized. @its are organized and built
students and teachers. The reading selections are centrally around “core” tex e reading selections

located within the materials and obviously the center of

are not centrally at%i{hin the
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

oCus. materials, but the materials are provided by
the publisher along with organization
strategies. The materials include a strategic

s @ independent reading focus, but all texts are

leveled and supports are provided to show
@ teachers how to maneuver through the
O program. Teachers should note that the
/~ program consists of paper-based manuals
O that are quite lengthy and include many
/‘ different components.
8e) Appropriate suggestions ar@erials are provided for Yes Appropriate suggestions and materials are
supporting varying student nee g unit and lesson level provided for supporting varying student
(e.g., alterna.\te teaching épproach > instructional needs. For example, a “Reading
delivery options, suggestions for addr€s ommon student o, e .
. . . . Intervention” and “Project Based Learning
difficulties to meet standards, reteaching ies or

suggestions for supporting texts, suggesti

6 program is available. A variety of daily
advanced texts for extension, etc.).

&
Literacy Block schedules are provided to

/Q account for varying time constraints. Daily

small group instruction frameworks and

O guidance for one-on-one conferences during
CD independent reading and writing are also
0 provided. The materials instruct teachers to
look for gaps in learning and provide

O instruction for closing the gaps. For example,
“The WIDA Can Do Descriptors are included

pptential ways to scaffold English
l#hguage learners’ successful participation in

grad reading, writing, and
conversdtj ith their peers around grade-
level com ext.” Tips to support

struggling student&apbear throughout the

unit and teachers'#fe gj n‘tips for how to

= Y




MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

\J ‘coach’ students in writing.
®
) ntent can be reasonably completed within a regular Yes The content can be reasonably completed
schowl and the pacing of content allows for maximum within a regular school year. There are four
studen tanding. The materials provide guidance about units designed for 36 weeks of instruction.
the amount@me a task might reasonably take. This allows for flexibility for teachers to
adjust lessons as needed. Unit 1 is weeks 1
/‘ through 8, Unit 2 is weeks 9 through 17, Unit
O 3 is weeks 18 through 26, and Unit 4 is
/‘ weeks 27 through 36. Each Unit begins with
O a suggested daily Literacy Block schedule,
O and a variety of schedules are provided to

account for time constraints, such as 120

minutes or 90 minutes per day.
FINAL EVALUATION
Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 8.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of 7ox s, Foundational Skills (as applicable), Coherence of Tasks, and Text-
Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Compile the results for Sections I-VII to make a final decision for the material under review. K)

Section Criteria N© @‘\lo Final Justification/Comments
S

I. Text Selection Texts are appropriately complex,
O guantitatively and qualitatively. Texts are
uthentic, increase in complexity, and build
owledge through strategically

gsﬁmented tasks in reading, writing,
eaking, istening, and language.

1. Quality of Texts (Non-Negotiable)

Yes
2. Range and Volume of Texts nclude an appropriate mix of
Ilterary ormational texts.
) . . Yes The Foun iﬁgl Skills Toolkit provides
Il: Foundational Skills (grades K-5 3. Foundational Skills (Non-Negotiable*) intensive ph ord study through

only)

individualized a roup instruction. A
é) a8



MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

\Y variety of manipulatives and reading
d materials are provided to enhance

/‘\ instruction.

Ill: Questions and Tasks \V Yes Questions and tasks are structured to build
knowledge and understanding through

4, Coher Tasks (Non-Negotiable) complex, grade-level texts. Students build
skill and understanding through reading,
a writing, speaking, listening, and language.
X Yes Questions and tasks are text-dependent and
5. Text-Dependent Qu@s (Non-Negotiable) include the language and rigor of the
standards.
Yes Materials include support for teachers and
students in writing, speaking, listening, and
6. Writing to Sources, Speaking an@e ing, and Language language. Exemplars are not included, but
the materials do include rubrics and require
students to synthesize and analyze texts.
. Yes Materials support teachers in measuring
// progress with gradual release of supporting
Q scaffolds, aligned rubrics, and unbiased,
7. Assessments .
varied assessments. Teachers should note
O that the assessments provided are heavy in
~ reading to support foundational skills.
IV: Scaffolding and Support es Materials and activities have the goal of
students gaining full comprehension of
complex texts and provide the scaffold and
O support to do so through pre-reading
exercises and multiple readings. The
rriculum provides supports for students

y-different needs.

f *As applicable
s .

8. Scaffolding and Support

FINAL DECISION FOR THIS MATERIAL: Tier I, Exemplifies quality




‘) EPARTMENT of Instructional Materials Evaluation Tool for Alignment in
EDUGATION ELA Grades K — 12 (IMET)

Llouisiana Believes

FULL CURRICULUM
Instructional Materials

The goal of English language arts is for students to read, understand, and express understanding of complex texts
ndependently. To accomplish this goal, programs must build students’ knowledge and skill in language, comprehension,
@/ ations, and writing integrated around a volume of complex texts and tasks.! In grades K-5, programs must also
buiﬁ

classro tructured with the below components.

udgpts’ foundational skills to be able to read and write about a range of texts!? independently. Thus, a strong ELA

a Independent small-Group
Title: ARC Core OA Grade: 2

Publisher: American Reading Company O Copyright: 2017

Tier |, Tier Il, Tier 11l Elements of this review: O_‘

STRONG 4 WEAK
. Quality of Texts (Non-Negotiable)

)
. Range and Volume of Texts /\
. Foundational Skills (Non-Negotiable*) %
. Coherence of Tasks (Non-Negotiable) }
. Text-Dependent Questions (Non-Negotiable) v o

-

. Writing to Sources, Spkng., Listening, Language ”

. Assessment
. Scaffolding and Support

Y 4

IN|[O|UN| DI WIN| -

To evaluate each set of submitted materials for alignment with the standards, begin by re\%olumn 2 for the non-
negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the mater| eceive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “ in Column 1.
(Note: If materials do not represent a full curricula, then some of Criteria 1 — 8 may not apply.) W

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 8. f
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Foundational S\Qﬁ\
applicable), Coherence of Tasks, and Text-Dependent Questions), but at least one “No” in Column 1 for the remai@
criteria. )
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

11 A volume of texts is a collection of texts written about similar topics, themes, or ideas.
12 A range of texts are texts written at different reading levels.
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CRITERIA

MEETS METRICS
(YES/NO)

INDICATORS OF SUPERIOR QUALITY

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Section I. Text Selection

Tier 1 and 2 Non-Negotiable

1. QUALITY OF TEXTS:

Texts are of sufficient scope and
quality to provide text-centered
and integrated learning that is
sequenced and scaffolded to (1)
advance students toward
independent reading of grade-
level texts and (2) build content
knowledge (e.g., ELA, social
studies, science, and the arts).
The quality of texts is high—they
support multiple readings for
various purposes and exhibit
exceptional craft and thought
and/or provide useful
information. Materials present a
progression of complex texts as
stated by Reading Standard 10.

(Note: In K and 1, Reading
Standard 10 refers to read-aloud
material. Complexity standards
for student-read texts are
applicable for grades 2+.)

Yes No

R ED

1a des 2-12, materials provide texts that are
appropél(y complex for the identified grade level according
to there ents outlined in the standards. Measures for
determinindc exjty include quantitative and qualitative

analysis,'3 as w reader and task considerations. Poetry
and drama are arfalyz Iy using qualitative measures.

In grades K-2, extensw oud texts allow sufficient

opportunity for engagem t more complex than
students could read themselve

Yes

Materials provide texts that are
appropriately complex for grade 2. All titles
are leveled using the IRLA leveling system for
both quantitative and qualitative measures.
The “Anchor Title Collection” provides books
on or above grade-level that are exemplars
in both text complexity and unit content,
with the purpose of building knowledge. The
anchor text in Unit 1, “The Stories Julian
Tells” by Ann Cameron, has a quantitative
measure of 520L and is slightly to
moderately complex for purpose/structure,
language, and knowledge demands. The
anchor text in Unit 3, “After Happily Ever
After” by Tony Bradman, has a quantitative
measure of 590L and is slightly to
moderately complex for purpose/structure,
language, and knowledge demand.

REQUIRED \
1b) At least 90% of texts are authentic'* and offer rich
opportunities for students to meet the grade-level ELA
standards; the texts are well-crafted, representing the quality
of content, language, and writing that is produced by experts
in various disciplines.

At least 90% of texts are authentic and offer
rich opportunities to meet the grade-level
ELA standards. Texts include diverse topics
nd genres and have been previously
blished. For example, texts include “The
{pof Ruby Bridges” by Robert Cole,
orki ogether” and “Honeybees” from

“Insect Work Together” by Bobbie

13 The process for determining quantitative and qualitative measures is available at http://www.louisianabelieves.com/docs/teacher-toolbox-resources/guide---how-Q-
grades-k-12.pdf?sfvrsn=5. More information may be found in the Louisiana Believes Documents:

termine-text-complexity-

“Guide for Determining Text Complexity” and “Creating Text Sets

lass Instruction”

14 Authentic texts are previously published rather than “commissioned.”

S
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Kalman, and “After Happily Ever After” by
Tony Bradman.

RE
1c) Ma%lgprovide a coherent sequence or collection of
connect @that build vocabulary knowledge and

knowledge es with connected topics and ideas
through tasks i ing, writing, listening, speaking, and
language. /‘

Within a sequence or c , quality texts of grade-level

complexity are selected fof multj careful readings
throughout the unit of study.

In grades K-2, the inclusion of readQ xts in addition to
what students can read themselves ensyfes}hat all students

can build knowledge about the world thr: m% ement
with rich, complex text. These texts as wel x a
coherent sequence or collection of connected t t

t build
vocabulary knowledge and knowledge about them&

listening, speaking, and language.

I
connected topics and ideas through tasks in reading, @?'

Yes

Materials provide a coherent sequence or
collection of connected texts. Each unit has
its own thematic study: Unit 1 - ARC Literacy
Lab, Unit 2 - Bugs in Their Ecosystems, Unit 3
- Animal Stories and Animals, and Unit 4 -
Jobs in My Community. Each unit has a read-
aloud collection of above-level texts that are
thematically aligned and are read
throughout the unit. The teacher has the
option of selecting when to read (and do
repeated readings) for each text. For
example, in Unit 3, the anchor titles include
“Let's Classify Animals,” “The Gruffalo,” and
“Berlioz the Bear,” alongside a sequence of
connected texts with theme research cards.
Students engage with complex, rich texts
and build vocabulary and knowledge in
reading, writing, listening, speaking, and
language through research. In Unit 2,
students work to answer essential questions:
How are bugs essential to the survival of life
Earth?” and “What physical
NC cteristics help this bug survive in its
ecosyst ” Students complete tasks in
writifg\ghd teachers are also given

directiongfor'ggeaking and listening.
Language tafgs areggmpleted through

research and aliwjﬁyade-level
> =




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

standards

0)gl exts increase in compIeX|ty as materials progress across

gfa nds. Read-aloud texts follow the same trend,
alth they may have greater variability because listening
skills i ntary school generally outpace reading skills.

Yes

Texts increase in complexity as materials
progress throughout the grade level and
across the grade bands. There are core texts
and complex read alouds for educators to
choose from in each unit. The materials
provide text sets that are leveled and give
students access to a wide variety of levels
with varying complexity. Students can access
texts of interests to them and at challenging
levels. Anchor texts at each grade level
include the following: Kindergarten -
“Jamaica’s Blue Marker” at 420L (read aloud)
and “This is the Way We Go to School” at
450L (read aloud); 1st Grade - “Miss
Malarkey Leaves No Reader Behind” at 570L
(read aloud) and “Elizabeti’s School” at 590L
(read aloud); and 2nd Grade- “The Bug in
Teacher’s Coffee and Other School Poems”
moderately complex, and “The Stories Julian
Tells” at 520L.

2. RANGE AND VOLUME OF
TEXTS:

Materials reflect the distribution
of text types and genres
suggested by the standards (e.g.
RL.K.9, RL.1.5, RI.1.9, RL.2.4,
RI.2.3, RL.3.2, RL.3.5, RI.4.3,
RL.5.7,RI.7.7, RL.8.9, RI.9-10.9,
and RL.10/RI.10 across grade

levels.)

REQUIRED

2a) In grades K-12, ELA materials seek a balance in
instructional time between literature and informational texts.
(Reviewers will consider the balance within units of study as
well as across the entire grade level using the ratio between
literature/informational texts to help determine the
appropriate balance.)

Unit 1 focuses on literature and includes a
“Read-Aloud Immersion Collection” (all
iterature), a poetry mini-text set, and a

\ retive mini-text set, which includes

ove-level narrative read-alouds and a class

narrative short story collection.
informational reading in a

here 6 of the 7 anchor titles

are informationil dthe central text is a

S
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

compilation of informational readings. The

leveled thematic library includes all

Yes No

/® informational texts. Unit 3 is a genre study in
@ which students read from a leveled library of
literature books in the genre (60) and
@ informational texts (40) related to the genre.
O The above-level read-alouds are all
/~ literature, and the central text is fiction. Unit

O 4 focuses on informational reading in a social

studies topic with 4 out of the 5 Anchor
O Titles informational, and the central text is a
O compilation of informational readings. The
leveled thematic library includes over 250
informational texts.

REQUIRED Yes Materials include texts of different formats.
2b) Materials include texts of different forma sé.print Articles in the curriculum include charts,
and non-print, including film, art, music, charts, d graphs and data, and students analyze
B (5 SeliE Seies ele) (eE) O illustrations via short stories and novels. For
O example, teachers tell students, “Let me
CD show you how | use the text and the pictures

uch as film, music, and art, are not

O to describe the first setting.” Teachers
: should note that texts of different formats,

incorporated into the materials, but teachers
iven instructions to find websites and
N fs
#eos to correlate to individual units.

Tea ill need to show students how to

treat te gﬁiif erent formats as texts, as
the mater o’not provide modeling for

how to do this. .
b




CRITERIA

INDICATORS OF SUPERIOR QUALITY

c) Materials include many informational texts with an

Bsthational text structure rather than a narrative structure.

I s 6-12, materials include literary nonfiction (e.g.

sp wgraphies, essays).

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Materials include many informational texts
with an informational text structure rather
than a narrative structure. For example, the
anchor text of “Bugs in their Ecosystems” is
an exemplar text pack that includes mostly
short, scientific articles or chapter/section
excerpts from published informational texts.
The text pack includes “A Savanna Food
Web” chart, photos of specific insects, and
sections that discuss specific qualities of
bugs, such as “Classifying,” and “Animal
Needs.” In Unit 2, 6 of the 7 anchor texts are
informational, and the central text is a
compilation of informational readings. Unit 3
is a genre study in which students read from
a leveled library of literature books in the
genre (60) and informational texts (40)
related to the genre. Unit 4 focuses on
informational reading in a social studies
topic where 4 out of the 5 anchor titles are
informational, and the central text is a
compilation of informational readings.

2d) Additional materials increase the opportunity for regular,
accountable independent reading of texts that appeal to
students' interests to build reading stamina, confidence,
motivation, and enjoyment and connect to classroom
concepts or topics to develop knowledge.

dditional materials increase the
opportunity for regular, accountable
endent reading of texts that appeal to
Zﬁsnts‘ interests and connect to classroom
con r topics to develop knowledge.
Each un CBNd s a daily lesson framework
which alloWsgbrindependent reading with a

framework and to ch as “Reader’s

Workshop” and ep, d@t Reading
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

Protocols” which are introduced in the
/' Literacy Labs unit. Independent reading
@ libraries allow students to choose texts at a
@ variety of levels for a “100 Book Challenge.”
Text topics connect to the unit themes (i.e.
@ Social Studies or Science).

Section Il. Foundational Skills (grades K-5 only) Ox\

Tier 1 and 2 Non-Negotiable* REQUIRED *Indicatdf f ades K-2 only Yes The materials follow a sequence of
3. FOUNDATIONAL SKILLS: 3a) Materials follow a s ?ge of appropriate foundational appropriate foundational skills instruction
Materials provide instruction and | skills instruction indicated Dy th dards while providing indicated by the standards while providing
diagnostic support in concepts of | abundant opportunities for eveffy stddent to become "

. ) .. ) . abundant opportunities for every student to
print, phonological awareness, proficient in each of the founda @(I“S. b fiant hof th
phonics, vocabulary, ecome proficient in each of the
development, syntax, and fluency foundational skills. The foundational skills
in a logical and transparent O are taught through the Foundational Skills
progression. These foundational

skills are necessary and central

40 Toolkit, which follows an appropriate and

: :9 standards-aligned developmental reading
components of an effective, O taxonomy, evidenced by the “Building Skills

corr?prehenswe reading p.r(.)gram Sequentially” chart. The focus of the 1R and
designed to develop proficient

readers with the capacity to CD 2R 2nd grade levels are on multisyllabic
comprehend texts across a range words (RF.2.3c) and irregularly spelled words
of types and disciplines. O (RF.2.3f). Fluency (RF.2.4) is emphasized
/) through choral, echo, and partner reading.
Yes No REQUIRED Yed, n grades K-2, materials include engaging,
3b) In grades K-2, materials include engaging, content-rich, ntent-rich, and phonetically controlled
*As applicable (e.g., when the and phon_eticaIIY (?ontrolled student tex_ts that allow f.or \swbnt texts that allow for systematic,
scope of the materials is sy§temat|c, epr|<.:|t, and frequent practice of foundational explici frequent practice of
comprehensive and considered a skills as they are introduced. found’at?Cl skills as they are introduced.
full program) o
In grades 3-5, materials demand knowledge of grade-level The textsé each level are specific to
phonic patterns and word analysis skills. the foundati®nal sigf§taught during small
group instructio&’ guided readings
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

texts are included for each zone. Each story
is used through several lessons to allow for
systematic, explicit, and frequent practice.

s @ The 2nd grade IRLA Toolkit includes

@ authentic “Guided Reading” text sets. While

students to practice the lesson’s focus
/~ foundational skills. For example, in 2R,

O Lesson 10, students read “Top 10 Most

Disgusting Facts,” which has 4-syllable words
O and words with practiced affixes. The
O curriculum uses the IRLA leveling system

which provides a phonics-structure leveling
system to provide students phonetically-

O these texts are not controlled, they do allow

V4 controlled texts.

REQUIRED ) {/ Yes In grades K-2, materials provide instruction

3c) In grades K-2, materials provide instruction a d@tice in and practice in word study including
word stus:ly including pronunciation, roots, prgflxes, pronunciation, roots, prefixes, suffixes and
and spelling/sound patterns, as well as decoding of gra —C

level words, including high-frequency words, by using sound- D
symbol knowledge and knowledge of syllabication and C

spelling/sound patterns, as well as decoding
of grade-level words, including high-

regular practice in encoding (spelling) the sound symbol O frequency words, by using sound-symbol

relationships of English. knowledge and knowledge of syllabication
0 nd regular practice in encoding (spelling)

(Note: Instruction and practice with roots, prefixes, and the sound symbol relationships of English.

suffixes is applicable for grade 1 and higher.) unciation is taught through each of the
‘cj"

. L . . ored levels. For example, in 3Y, initial
In grades 3-5, materials provide instruction and practice in P

word study including systematic examination of grade-level con s are taught, and in 2G, initial
morphology, decoding of multisyllabic words by using blends Qr hs are taught. Instruction
syllabication, and automaticity with grade-level regular and also involveEs #\Pord Work,” or practice with
irregular spelling patterns. and analysis of (de€pdtng and encoding)
words with comp %I Ratterns, vowel
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CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

splits, prefixes, and suffixes.

3d ials encourage students to self-monitor and to use
contex@nﬁrm or self-correct word recognition and
I irecting students to reread purposefully to

understa
acquire acciqa egning.

Yes

Materials encourage students to self-
monitor and to use context to confirm or
self-correct word recognition and
understanding, directing students to reread
purposefully to acquire accurate meaning.
Students are encouraged to read
independently, and coaches are encouraged
to only intervene to remind students of a
strategy to help them self-correct. The
independent reading assessments used in
the IRLA to drive small group instruction
assess students’ accuracy, such as, “decode
most 3-syllable words that follow a regular
vowel pattern” and “recognize and read 1R
irregularly spelled words,” and students’
application of word solving strategies such
as, “Use a combination of decoding skills,
sight words, and context clues to read 1R
texts with 98-100% accuracy. Stop and try
again if something doesn’t look right, sound
right, or make sense.”

REQUIRED

3e) Opportunities are frequently built into the materials that
allow for students to achieve reading fluency in oral and silent
reading, that is, to read a wide variety of grade-appropriate
prose, poetry, and informational texts with accuracy, rate
appropriate to the text, and expression. This should include
monitoring that will allow students to receive regular
feedback on their oral reading fluency in the specific areas of
appropriate rate, expressiveness, and accuracy.

pportunities are frequently built into the

terials that allow for students to achieve
Nrwg fluency in oral and silent reading,
that is ad a wide variety of grade-
approdpge rose, poetry, and informational
texts witlaccP@cy, rate appropriate to the
text, and ex;é

siggf\Qtudents have
opportunities fo reemseading and
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

independent reading daily. A Reader’s
Workshop includes daily independent
reading time for student-selected texts. In

s @ addition to Literacy Labs and Research Labs

@ for core content, materials provide thematic

areas and grade levels. Resources for

/~ targeted small-group instruction are

O provided. Teachers use the IRLA to diagnose
/ specific needs as they relate to phonics and

< ) academic vocabulary and to form small
O groups to deliver aligned instruction that

target early reading development. Students
read independently before completing

O text sets that can be chosen across content

activities to help with automaticity and

®
/‘ practice with prosody and adjusting rate.

REQUIRED ¢ Yes Materials guide students to read grade-level
3f) Materials guide students to read grade-level textwyg text with purpose and understanding and to
purpose and understanding and to make frequent C\ make frequent connections between
connections between acquisition of foundation skills and — . . .

. . . acquisition of foundation skills and making
making meaning from reading. ] ] .

O meaning from reading. The daily lesson
framework allows for close reading/shared

0 eading of grade-level texts. The FSTK
rovides resources for small-group lessons

emphasize the connection of
fdlindational skills and reading for meaning.
The 2R handbooks provide several
opport ﬁfo students to read grade-
level text rpose and understanding
making connectiorf§ between foundational

aﬁ f{om reading.
X ) 59

skills and making




CRITERIA

INDICATORS OF SUPERIOR QUALITY

g) *Indicator for grades K-2 only
Bictials provide opportunities for teachers to assess
s’ mastery of foundational skills and respond to the

ne(& ndividual students based on ongoing assessments
1?0 g

offere ular intervals. Monitoring should include

attentio &
value.

nted spelling as appropriate for its diagnostic

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

Materials provide opportunities for teachers
to assess students’ mastery of foundational
skills and respond to the needs of individual
students based on ongoing assessments
offered at regular intervals. The materials
“allow you to track progress in real time.
Each standard has been assigned a point
value relative to the amount of time it
should take a student to acquire that skill or
concept. In each formative assessment
conference, teachers score students on any
standards they have mastered, allowing
teachers and schools to track rate of reading
growth for every student.” Also included is
information for teachers about how to help
students with fluency in a section called
“Fluency: The Bridge from Decoding to
Reading Comprehension.” Choral reading,
echo reading, and paired reading are defined
so that a teacher can use those strategies to
help students read with accuracy, rate, and
expression.

3h) Materials provide abundant and easily implemented
materials so teachers can readily provide more time,
attention and practice for those students who need it.

aterials provide abundant and easily
implemented materials so teachers can

ily provide more time, attention and
N ?\

ctice for those students who need it.
Tea se the IRLA to diagnose which
Toolkit ?s for each small group of
students s specific skills are matched
to students’ needsfsnall group schedules

are created by th eaﬁr 30 that students
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INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

who need more time and attention could be
seen more frequently and get more practice.
A chart is provided listing all of the materials
needed to teach each mini-lesson which
allows the teacher to have all materials
ready to go for each day. The curriculum
provides an abundance of materials to use
throughout the curriculum, including guided
reading texts, series/author study texts,
additional chapter books, and handbooks
with student pages, scripts, and tips.

Section Ill. Questions and Tasks

Tier 1 and 2 Non-Negotiable

4. COHERENCE OF TASKS:
Materials contain meaningful,
connected tasks that build
student knowledge and provide
opportunities for students to
read, understand, and express
understanding of complex texts
through speaking and listening,
and writing. Tasks integrate
reading, writing, speaking and
listening, and include
components of vocabulary,
syntax, and fluency, as needed,
so that students can gain
meaning from text.

Yes No

REQUIRED ;
oCus

4a) Coherent sequences of questions and

students on understanding the text and itsg ayoys (as
applicable), making connections among the tex#i e
collection, and expressing their understanding o @pics,
themes, and/or ideas presented in the texts. Questi @
tasks are developed so that students build knowledge a

skill over the course of the unit.

Yes

Coherent sequences of questions and tasks
focus students on understanding the texts
and their illustrations, making connections
among the texts in the collection, and
expressing understanding of the topics. For
example, in the “Core Poetry Anthology,”
students study poems and make connections
by recognizing literary devices. The
guestioning builds in complexity to support
understanding. Teachers are directed to ask
series of questions for each poem such as,
hat is this poem about? How do you
NK ? What about this poem was funny,
upsetti onfusing, unjust/biased? Where
did y&' e the author using a form of
word playg Hoggdo you know? Why do you
think the autQor u
How did this ad

the form of word play?

h thry:md/or meaning to
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INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

the poem?” In Unit 3, students are asked,
“How might this character’s background
create a problem for him/her? What is the
most important thing about this character?
What is the first event in this story? What is
the most important event from the
beginning, middle, end of the story? Why do
you think that?" and “Why do you think
these stories belong together?”

0.

REQUIRED

4b) Questions and tasks are de@ so that students build

and apply knowledge and skills

texts. For example, in grade 6, studen®'r

ing, writing, speaking,
listening, and language through q / ;E‘ade—level complex

the text, write a response, and then share
peer who reviews the writing against using a p
checklist.

a text, work
collaboratively to develop a plan for ana y@emulating

efqg with a
f jew

S
/)O@

Yes

Questions and tasks are designed so that
students build and apply knowledge and
skills in reading, writing, speaking, listening,
and language through complex texts. For
example, in Unit 3, students read a complex
text, discuss it, and write in response to the
text. Students read independently, and then
engage in accountable talk. Finally, students
apply the day’s learning goal to writing
through independent writing, and close out
with collaborative writing/peer review and
editing (with a focus on language standards).
In all reading activities, students are
ccessing appropriately complex texts. A
lesson in Unit 2 includes an objective for

ents to read and discuss a complex text.
N &\
d

ents first read the text for main idea,
the to the text to independently
read for s and add to a “What did you
learn?” gr rgapizer. The students then
discuss what parts§f the text confirmed and

challenged prior wﬂge‘before moving
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MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

%

to form opinions using sentence starters.
The lesson ends with a “three point” writing
exercise that gives students the opportunity
to critique and edit peers’ writing using a
rubric.

REQUIRED

4c) Questions s support students in examining the
language (vocabu arﬁences and structure) critical to the
meaning of texts meas by Criteria 1 and 2; questions and
tasks also focus on adv

fdepth of word knowledge
through emphasizing word mea and relationships among
words (e.g., concept- and therr@y related words, word
families, etc.) rather than isolate uIary practice, and
engaging students with multiple r of words in
varied contexts (e.g., reading dlfferentt S completmg

tasks, engaging in speaking/listening).

(9’?(\

Yes

Questions and tasks support students in
examining language. Language work is
incorporated throughout each Unit, rooted
in complex texts. Students work with words
and apply their meaning in a variety of
contexts. For example, the Literacy Lab unit
introduces vocabulary work by teaching
“Word Attack Strategies,” then modeling
how to determine meaning through context.
Next, students are taught meaning through
suffixes and prefixes and incorporate this
into word chunking. In a later lesson,
students are introduced to parts of speech,
starting with verbs, adjectives, and adverbs.

Tier 1 and 2 Non-Negotiable

5. TEXT-DEPENDENT
QUESTIONS:

Text-dependent and text-specific
guestions and tasks reflect the
requirements of Reading
Standard 1 by requiring use of
textual evidence in support of
meeting other grade-specific
standards.

Yes No

REQUIRED

5a) A majority of questions in the materials are text
dependent and text specific; student ideas are expressed
through both written and spoken responses.

MOAT
&

7

A majority of questions in the materials are
text-dependent and text-specific. For
example, in Unit 1 students are asked,
“What lesson/message/moral do you think
the author wants us to learn? What in the
makes you think that?" In Unit 4,
dents are asked, “What is the word

rring to in this story? How do you
1§ this meaning of the word

tfro
What parts of the gtttng change
dramatically ont ‘p;ﬁ’ Qo you think this

how we use it today?
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MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

change is important—why or why not? What
challenges do Tom Gerrard and Grip face
because of this major change in the setting?”
Students also answer broad questions to
share research through accountable talk,
such as, “Who learned something important
about this Research Question?”

REQUIRED

5b) Questions and tas@ude the language of the

standards and require s to engage in thinking at the
depth and complexity required grade-level standards
to advance and deepen studen§learging over time. (Note: not
every standard must be addressed@ every text.)

/))O/.

Yes

Questions and tasks include the language of
the standards and require students to
engage in thinking at the depth and
complexity required by the grade-level
standards. For example, questions provided
for anchor texts include, “What is the main
idea of this article? What are the key
supporting details provided?” Graphic
organizers are also used to explore different
literary devices and to conduct research. For
example, setting is a focus in Unit 4, and a
graphic organizer asks students to analyze
cultures through setting by prompts such as,
“Use the text and pictures to describe the
culture in this book. What in the

ext/pictures supports your answer? How is
this important to the story?”

6. WRITING TO SOURCES,
SPEAKING AND LISTENING, AND
LANGUAGE:

The majority of tasks are text-
dependent or text-specific,
reflect the writing genres named
in the standards, require
communication skills for college

REQUIRED

6a) Materials include a variety of opportunities for students
to listen, speak, and write about their understanding of texts
measured by Criteria 1 and 2; those opportunities are
prominent, varied in length and time demands (e.g., informal
peer conversations, note taking, summary writing, discussing
and writing short-answer responses, whole-class formal
discussions, shared writing, formal essays in different genres,

N rials include a variety of opportunities

fdr students to listen, speak, and write about
their rstanding of texts measured by
Criteria C&Z. The daily lesson framework
(ex: see th IT'3 Teacher Manual, pg. 10-

11) allows for disc¥§si®n/accountable talk

post-reading; dis sicﬂakies from partner
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MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

and career readiness, and help

students meet the language

standards for the grade.

Yes

No

n-demand and process writing, etc.), and require students to
g a8e effectively, as determined by the grade-level

@L_b

share, discussion groups, and whole group
debriefs and then writing in response to
prompts. For example, Week 2, Day 2 in Unit
4, students are introduced to “Material
Culture,” and apply the idea to a text by
filling in a graphic organizer. The students
share information in pairs, “When does this
story take place? What
society/country/city/world does it take place
in? What is the material culture like there?”
Students then write in response to the text,
“Students work in pairs to describe the
material culture using the ‘Social Setting’
graphic organizer for the Central Text.”
Finally, students engage in a discussion,
“What about the material culture is most
important to the story? What makes you say
that?”

REQUIRED *Indicator for grades 3-12 only 'Q
6b) A vast majority of oral and written tasks at all grade lev c
require students to demonstrate the knowledge they built
through the analysis and synthesis of texts, and present well-
defended claims and clear information, using grade-level
language and conventions and drawing on textual evidence to
support valid inferences from text.

N/A

REQUIRED *Indicator for grades K-2 only

6¢) Materials address grade-level foundation standards that
require students in the early grades to know their letters,
phonetic conventions, sentence structures, and spelling.

Yes

~jrials address grade-level foundation
nd

ards that require students in the early
grado?now their letters, phonetic
conven cﬁ,\ tence structures, and
spelling. T ez;ricu m includes a

“Foundational Skil Toolkit” that focuses

S



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

students on phonics and spelling at their
individual reading level. Organization and
sentence structures are emphasized in
writing activities and through the writing
rubrics. For example, the 2R Toolkit has five
lessons on eight additional sounds and eight
lessons on 11 affixes. In Lesson 1-5, students
learn Flexible Decoding for i says /ee/, long i,
short i, i in patterns like -ion, -iest and ch=k,
ci=sh, and c=s.

REQUIRED \C

6d) Materials include multiple vhitj sks aligned to the
three modes of writing (opinion/ar@a

narrative) as outlined by the standard€a
For example, as students progress throug
narrative prompts decrease in number an
based on text(s).

h grade level.
ades,
m bemg

In grades 3-12, tasks included blended modes (i.e. an?a
writing). For example, materials engage students in m
shared (grades K-2) or short research projects annually to
develop the expertise needed to conduct research
independently.

ative, informative,

€&

Materials include multiple writing tasks
aligned to the three modes of writing as
outlined by the standards. For example,
teachers are given sample pacing guides for
the writing process, such as the one that
aligns with argumentative writing in Unit 4,
which encourages teachers to introduce a
research question on Mondays, complete
research on Tuesdays, formulate opinions on
Wednesdays, complete writing in
conjunction with target standards on
Thursdays, and publish writing on Fridays.
ith this method, students receive ample
ractice with the writing standards.

6e) Materials provide models for writing and student
exemplars to support writing development in English
language arts.

N rials provide models for writing to
sﬁport writing development in English

lang rts. For example, the materials

include insey Developmental Writing
Scale, PreR® shaow different levels of
student writing an wing. Students are

provided with seM®nc afters and
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

checklists, but teachers and students are not

/ shown student exemplars as reference or as
. models.

6f) Matdiials explicitly address the grammar and language Yes Materials address the grammar and
conventi ecified by the language standards at each language conventions specified by the
grade level uild on those standards from previous grade language standards at each grade level and
levels throug tion and practice of those skills in the build on these standards from previous
context of readin€ and ing about unit texts. For example, o )
materials create oppwﬂ"t ies for students to analyze the grade levels through application and practice
syntax of a quality textme rmine the text’s meaning and of those skills in the context of reading and
model their own sentenceér;str tion and writing after writing about unit texts. Students have
texts as a way to develop moreffomplex sentence structure opportunities for peer editing in each unit to
and usage. O engage with the grade-level language

standards. For example, in Week 5 of Unit 3,
% students engage with explicit work with
O linking words. In Week 4 of Unit 1, students
4. work with verbs, adverbs, and adjectives in
Q their own writing and in mentor text
O analysis. Students are also provided
O checklists to look for word usage, sentence
CD structure, punctuation, capitalization, and
0 spelling. Students look for usage such as,
“Verbs agree with nouns and pronouns,”
O “Words in lists are separated by commas,”
and “The proper name of any person, place,

'\}%ing begins with a capital letter.”

7. ASSESSMENTS: REQUIRED Yes easurement of progress via assessments
Materials offer assessment 7a) Measurement of progress via assessments should include doeséd e gradual release of supporting
opportunities that genuinely gradual release of supporting scaffolds for students to scaffold udents to measure their
measure progress and elicit measure their independent abilities. independg.x ities. The curriculum uses

direct, observable evidence of

the degree to which students can the IRLA and Foyn8gtibnal Skills Toolkit to

‘hﬁs&kills and
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

INDICATORS OF SUPERIOR QUALITY

independently demonstrate th \J removes scaffolds as students advance
assessed grade-specific standards ® levels. For example, students begin with
with appropriately complex initial consonants, and as their levels

text(s). 6 :@ advance, teachers are directed to let the

@ students self-correct on consonants when

they begin to work with high-frequency
O words. The cycle advances to initial blends

/~ and digraphs all the way to literary analysis

O and college and career ready. The IRLA

formative assessment system’s

< ) developmental reading taxonomy provides
O diagnostic data, tracks progress in real time,

and establishes baseline independent
% reading levels for each student in which
O teachers and students set Power Goals.
4. There is guidance for teachers to assist

students in reaching the goal set.

Yes No

REQUIRED Yes Aligned rubrics or assessment guidelines are

7b) Aligned rubrics or assessment guidelines (such as sc rg\ included and provide sufficient guidance for
guides or student work exemplars) are included and provi CD interpreting student performance.
sufficient guidance for interpreting student performance. O

: (IRLA) is used to determine, monitor, and

Independent Reading Level Assessment

esearch a student's reading level. The
teacher determines the skills and strategies
ch student has mastered and which he

ﬁéj‘s to learn next. Teachers then address
thos s using whole-group, small-group,
and on ?e conferencing. Materials are
provided menting student progress
in the IRLA. Teach re provided with
reading level gui ‘arﬂor‘mative

‘() 68




MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

assessment conferencing protocol that is
used daily to monitor and interpret student
performance. Student work exemplars are

s @ not included, but scoring guides with aligned

rubrics are included. For example, materials
@ include a “Final Project Rubric” that
O measures voice, information, text features,
/~ effort, and quality of writing. Students are

O also given checklists and rubrics for each
/ writing assignment.
REQUIRED < ) Yes Materials use varied of modes of
5

7c) Materials use varied mode Qsment, including a assessment, including a range of pre-,
range of pre-, formative, summati |f-assessment
measures.

formative, summative and self-assessment
measures. The IRLA Reading assessment

O/. includes diagnostics and progress monitoring

/ measures. The materials train teachers to
Q use an “Integrated Literacy Framework” that
O uses formative assessment in reading and
O writing for whole-class, small-group, and 1:1.
CD Students self-track independent reading and
O are required to pay attention to reading
levels to set personal goals. Teachers are
0 iven “Pre-assessment” instructions for Unit
4, “Before you begin the unit, determine
}r:z each of your students is in their ability

N
t&fidentify an author’s opinion, which of
thenyd (1; ble to decode passages at grade

level, a gor they are in their ability to
take and

7d) Materials assess student proficiency using methods that Yes Materials assess s
are unbiased and accessible to all students. methods that are

”

a position.

t proficiency using
bﬁdend accessible to
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MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

all students. Small group instruction
frameworks and time for conferences during
independent reading and writing allow for

s @ the teacher to support students at each of

their levels. Reading assessments find
@ students’ baseline level, and teachers are
O encouraged to meet students where they
/‘ are. Teachers are encouraged to build

O students’ confidence in their abilities. For

example, teachers are provided with a series

< ) of questions to help assess students, such as
O “Can the student read the words and ideas

fluently and problem-solve 99% of
% challenges without teacher help of any
O kind?” The teachers assess these areas
4. before advancing the reading level of a

student.

Section IV. Scaffolding and Support

8. SCAFFOLDING AND SUPPORT: | REQUIRED O D Yes Pre-reading activities and suggested
Materials provide all students, 8a) Pre-reading activities and suggested approaches to C approaches to teacher scaffolding are
including those who read below teacher scaffolding are focused and engage students with O focused on understanding the text. Pre-
grade level, with extensive understanding the text itself. Pre-reading activities should be

o . A . Reading activities precede most readings of
opportunities and support to no more than 10% of time devoted to any reading instruction.
encounter and comprehend omplex text and do not exceed 10% of the

grade-level complex text as e devoted to reading activities. For

required by the standards. Ne le, the Day 1 lesson teachers are given
to laun ach unit instructs students to fill

Yes No ina ! ?Qrart about the topic before
t

introduci fnchor text. Students
respond to fist re of the anchor text by

adding to a “WOYV! ha;” (fascinating facts)
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MEETS METRICS

(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

and creating questions to answer in future

lessons.

@ED Yes Materials have the goal of students gaining
8b) Majfrials must have the goal of students gaining full full comprehension of complex text. Discrete
compr n of complex text (through read-aloud in strategies are not the focus of the Read
grades K-1) o not confuse or substitute mastery of skills

or strategies merehension of text; reading strategies
support compr Si specific texts and focus on building
knowledge and insi ts must not serve as platforms to

practice discrete strat .

Alouds or the Close Readings/Shared
Reading. Rather, questions for the
discussions are focused on building
knowledge and insight. When specific
comprehension strategies are introduced,
they are done so in the context of a text. For
example, the Week 1, Day 2 lesson for the
Bugs unit has an objective for students to
read and discuss a complex text. Students
first read the text for main idea, then return
to the text to independently read for details
and add to a “What did you learn?” graphic
organizer. The students then discuss what
parts of the text confirmed and challenged
prior knowledge before moving to form
opinions using sentence starters. The lesson
ends with a “three point” writing exercise
hat gives students the opportunity to
critique and edit peers’ writing using a

REQUIRED

8c) Materials regularly direct teachers to return to focused
parts of the text to guide students through rereading,
discussion and writing about the ideas, events, and
information found there.

c.

I‘érials direct teachers to return to

focu rts of the text to guide students
throug ?ﬁ g, discussion, and writing
about the atign in the text. For
example, in the “C8ePoetry Anthology,”

ﬁ c{rect students to

teachers are inst
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MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

reread the text at least three times, building
meaning with each reading.

REQUIRED

8d) The mate iﬁeasy to use and well organized for
students and ted@fers. reading selections are centrally

located within the jals and obviously the center of
focus.

Yes

The materials are easy to use and well-
organized. The units are organized and built
around “core” texts. The reading selections
are not centrally located within the
materials, but the materials are provided by
the publisher along with organization
strategies. The materials include a strategic
independent reading focus, but all texts are
leveled and supports are provided to show
teachers how to maneuver through the
program. Teachers should note that the
program consists of paper-based manuals
that are quite lengthy and include many
different components.

8e) Appropriate suggestions and materials are provided foQ
supporting varying student needs at the unit and lesson level
(e.g., alternate teaching approaches, pacing, instructional
delivery options, suggestions for addressing common student
difficulties to meet standards, reteaching strategies or
suggestions for supporting texts, suggestions for more
advanced texts for extension, etc.).

Appropriate suggestions and materials are
provided for supporting varying student
needs. A “Reading Intervention” and
“Project Based Learning” program is
vailable. A variety of daily Literacy Block
edules are provided to account for
\/ﬁg time constraints. Daily small group
instrucisof frameworks are provided.
Guidfryfc\c)ne-on-one conferences during

independigt ing and writing are also

provided. Th®mat s instruct teachers to
look for gaps in ingpnd provide

S .




MEETS METRICS JUSTIFICATION/COMMENTS WITH
(YES/NO) EXAMPLES

CRITERIA INDICATORS OF SUPERIOR QUALITY

instruction for closing the gaps such as, “The
/ WIDA Can Do Descriptors are included as
@ potential ways to scaffold English language
@ learners’ successful participation in grade-
level reading, writing, and conversation with
@ their peers around grade-level complex
O text.” For example, in Unit 2, Week 2,
/‘ teachers are instructed, “Select a rich text

O from the Central Text that will build

students’ knowledge of the key Science or
O Social Studies concepts at the heart of
today’s Research Question.”

ed within a regular Yes The content can be reasonably completed

school year and the pacing of content a for maximum within a regular school year. There are four
student understanding. The materials pro idgnce about

o ‘ ) : . units designed for 36 weeks of instruction.
the amount of time a task might reasona i

This allows for flexibility for teachers to
Q adjust lessons as needed. Unit 1 is weeks 1
O through 8, Unit 2 is weeks 9 through 17, Unit
O 3 is weeks 18 through 26, and Unit 4 is
CD weeks 27 through 36. Each Unit begins with
0 a suggested daily Literacy Block schedule,
and a variety of schedules are provided to
O account for time constraints, such as 120
.‘ minutes or 90 minutes per day.

FINAL EVALUATION
Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1 — 8.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Foundational Skills (as applic~ur.), Coherence of Tasks, and Text-

Dependent Questions), but at least one “No” in Column 1 for the remaining criteria.
Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.
Compile the results for Sections I-VII to make a final decision for the material under review.

Section Criteria Yes/No Final JusW%/Comments
>



MEETS METRICS JUSTIFICATION/COMMENTS WITH

CRITERIA INDICATORS OF SUPERIOR QUALITY (YES/NO) EXAMPLES
|. Text Selection \Y Yes Texts are appropriately complex,
b ® guantatively and qualitively. Texts are

authentic, increase in complexity, and build
knowledge through strategically
implemented tasks in reading, writing,

@ uality of Texts (Non-Negotiable)
»

speaking, listening, and language.
4@ Yes — - ;
2. Range 2lume of Texts Matenals mFIude an ?pproprlate mix of
literary and informational texts.
f Yes The Foundational Skills Toolkit provides
O intensive phonics and word study through

individualized and small-group instruction. A

variety of manipulatives and reading

materials are provided to enhance

instruction.

[ll: Questions and Tasks ey Yes Questions and tasks are structured to build

knowledge and understanding through

4. Coherence of Tasks (Non-Negotia / complex, grade-level texts. Students build
/7

II: Foundational Skills (grades K-5 only) | 3. Foundational Skill (Noﬁotiable*)

¢ skill and understanding through reading,
@ writing, speaking, listening, and language.
O Yes Questions and tasks are text-dependent and
5. Text-Dependent Questions (Non-Negotiable) include the language and rigor of the
~ standards.
es Materials include support for teachers and
students in writing, speaking, listening, and
language. Exemplars are not included, but
O the materials do include rubrics and require
students to synthesize and analyze texts.
Yes wterials support teachers in measuring
NI ss with gradual release of supporting
scaffoldsligned rubrics, and unbiased,

6. Writing to Sources, Speaking and Listening, and
Language

7. Assessments

varie@ essments. Teachers should note
that the gents provided are heavy in
reading to rt foundational skills.

S



CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS METRICS
(YES/NO)

JUSTIFICATION/COMMENTS WITH
EXAMPLES

IV: Scaffolding and Support

b/.

@@olding and Support

Yes

Materials and activities have the goal of
students gaining full comprehension of
complex texts and provide the scaffold and
support to do so through pre-reading
exercises and multiple readings. The
curriculum provides supports for students
with different needs.

FINAL DECISION FOR THIS MATERIAL: Tier |, Exempi;es

*As applicable




Appendix I.
% PP

Publisher Response

o
2o
4 R
%
(o



ponse.

The publisher had no res
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public comments submitted.

were no
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