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ENGLISH LANGUAGE ARTS

e

Louisiana educators engaged in a professional review of the state’s academic standards for English language arts (ELA) and mathematics to ensure they continue to maintain
strong expectations for teaching and learning aligned with college and workplace demands. The new ELA and math standards will be effective beginning with the 2016-2017
school year. As part of the Louisiana Department of Education’s support for a seamless transition to these new standards, the LDOE identified the major changes of the
standards and their potential impact upon criteria used to review instructional materials.

Title: Study Island Benchmark Assessments Grade: 9-12

Publisher: Edmentum, Inc. Copyright: 2014

Overall Rating: Tier Ill, Not representing quality

This English Language Arts review has been examined for the following changes in alignment resulting from the Louisiana Student Standards Review:

*  Materials do not contain references to specific authors and texts
* Include citing relevant textual evidence beginning in grade 6
* Include an awareness of audience when making speeches and delivering presentations

This review remains a Tier 3 rating. As a result of these changes, the following chart identifies the potential impact on the current review. The LDOE recommends that district
curriculum staff, principals, and teachers take these findings into consideration when using these benchmark assessments.

Criteria Currently in the Rubric Next Steps for Educators
Quality of Texts This program is currently reviewed as “No” for this criterion because Since these materials received a “No” for this indicator, the current
(Non-Negotiable) there are no indicators of text complexity analysis. Some texts in initial weakness will likely remain.

assessments do seem to fall in the correct grade band, but there is no
analysis or teacher support offered to explain the alignment.

Text-Dependent This program is currently reviewed as “No” for this criterion because Since these materials received a “No” for this indicator, the current
Questions and Tasks | most of the questions are text-dependent but they do not measure the weakness will likely remain.
(Non-Negotiable) full scope of the identified standard. While there are “evidence”

questions, asking the students to identify the best piece of textual
evidence, including some multi-part questions, these do not constitute
the majority of items in the assessments.

Speaking and This program is currently reviewed as “No” for this criterion because Since these materials received a “No” for this indicator, the current
Listening there are no speaking and listening components. weakness will likely remain.
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Assessment Evaluation Review for Alignment in ELA/Literacy
M EDUCATION e

louisiona Believes

The goal for English language arts students is that they can read and understand grade-level texts independently, as
demonstrated through writing and speaking about those texts. Strong ELA assessments provide opportunities for
students to demonstrate they have met this goal with many different types of texts. A combination of formative and
summative assessments across the different components of an ELA classroom provide a full picture of student
performance in reading, writing, speaking and listening, and language study.
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Title: Study Island Benchmark Assessments Grade: 9-12
Publisher: Edmentum, Inc. Copyright: 2014
Overall Rating: Tier lll, Not representing quality
Tier |, Tier Il, Tier lll elements of this review:
STRONG WEAK

Quality of Texts (Non-Negotiable)

Complexity of Texts (Non-Negotiable)

Range of Texts

Design and Scoring (Non-Negotiable)

Text-Dependent Questions and Tasks (Non-Negotiable)
Alignment (Non-Negotiable)

Writing to Sources

Speaking and Listening*
Language

Each set of submitted materials was evaluated for alignment with the standards beginning with a review of the
indicators for the non-negotiable criteria. If those criteria were met, a review of the other criteria ensued.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design
and Scoring, Text-Dependent Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the
remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

Click below for complete grade-level reviews:

Grade 9 (Tier 3) Grade 10 (Tier 3) Grade 11 (Tier 3) Grade 12 (Tier 3)



http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
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Assessment Evaluation Tool for Alignment in ELA/Literacy

Grades 3—-12 (AET)

The goal for English language arts students is that they can read and understand grade-level texts independently, as
demonstrated through writing and speaking about those texts. Strong ELA assessments provide opportunities for
students to demonstrate they have met this goal with many different types of texts. A combination of formative and
summative assessments across the different components of an ELA classroom provide a full picture of student
performance in reading, writing, speaking and listening, and language study.

Independent

Title: Study Island

Publisher: Edmentum, Inc.

Overall Rating: Tier Ill, Not representing quality

Tier |, Tier Il, Tier lll elements of this review:
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Grade: 9
Copyright: 2014

STRONG

WEAK

Quality of Texts (Non-Negotiable)

Complexity of Texts (Non-Negotiable)

Range of Texts

Design and Scoring (Non-Negotiable)

Text-Dependent Questions and Tasks (Non-Negotiable)

Alignment (Non-Negotiable)

Writing to Sources

Speaking and Listening

Language

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the
non-negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.
Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design
and Scoring, Text-Dependent Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the

remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
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Assessment Evaluation Tool for CCSS Alignment in ELA/Literacy

Grades 3—-12 (AET)

Yes . No

2b) Nearly all texts are placed within the grade band

(Y/N) |
I. Text Selection and Other Stimuli
Tier 1 and 2 Non-Negotiable REQUIRED No Some assessments contain examples of content rich and
1. QUALITY OF TEXTS: The quality of | 1a) Nearly all texts are worth reading in the particular prrelle el {Le, i 5 el e e )
test doth ti liis of i (F ] T tudents t IAddress” from George Washington and “The Gift of the
(?s passages and o er§ imuli |s.o grade (i.e., prov! e opportuni |fes or students to T e (s G (o R (e TR 6]
high—they support multiple readings | demonstrate evidence of meeting grade-level standards, texts in the assessments at this grade level. There are
for various purposes and exhibit as determined by the PARCC Evidence Tables (Grades 3- commissioned informational pieces from the disciplines
exceptional craft and thought and/or | 11, Grades 3-11 Writing)); they are content rich and well of science and social studies, those appear to be weaker
provide useful information. crafted, representing the quality of writing that is selections fhat are not Wor_th reading and do not exhibit
oL L the author’s craft and quality.
produced by authorities in the discipline.
Yes . No REQUIRED No Although some assessments contain passages that are
1b) Nearly all passages and other stimuli are previously previously published including excerpts from “The Tell-
blished rather than “ . d” A Tale Heart,” “The Things They Carried,” “The Gift of the
221EHE . e_ UEUE kel comrwssmne - ANy Magi,” and “Washington’s Farewell Address,” these
commissioned texts have evidence that these texts have passages do not constitute the majority of the texts and
been reviewed and edited by teachers and professional stimuli in the materials. Most of the passages and stimuli
editors. are “commissioned” and present only small segments of
text acting as a vehicle to assess one standard.
1c) Paired or multiple texts are governed by the No [There are only a few instances of paired texts in the
standards at each grade; when research simulation tasks assessment bank. There is no correlation between the
included t th t of texts includ texts and they are not focused around an anchor text.
are included on an assessme_n . e set ortextsincludes No research simulation tasks are included in the
at least two texts, one of which is an anchor text, and assessments, only research questions unrelated to texts
uses a variety of texts and text lengths. are included.
Tier 1 and 2 Non-Negotiable REQUIRED No IThere are no indicators of text complexity analysis.
2. COMPLEXITY OF TEXTS: Reading 2a) Texts indicate that research-based quantitative p AR S @i e prenely (sl neel fers Gasm 0
h th iate | | of I litati vsis2 di be selected with quantitative and qualitative measures in
passages. ave the appropria 'e evel o meaSL-Jres as well as qualitative analysis® were used in mind, the majority of commissioned texts do not indicate
complexity as stated by Reading selection of texts. Poetry and drama are analyzed only that these measures were used in selection of texts.
Standard 10" and Reading using qualitative measures.
Foundational Standard 4.
REQUIRED No Previously published texts do seem to fall in the correct

grade band, but there is no analysis or teacher support

offered to explain the alignment. Many of the

! Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendices A and B)
>The process for determining quantitative and qualitative measures is described in the Supplement to Appendix A. Grade band conversions for quantitative measures are determined
using the chart on page 4 of the document. A description of the criteria for analyzing the qualitative features of the text is located on pages 4-6 of the document.



http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Writing%20Evidence%20Tables.pdf
http://www.corestandards.org/assets/E0813_Appendix_A_New_Research_on_Text_Complexity.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
I. Text Selection and Other Stimuli
indicated by the quantitative analysis (as applicable). Rare commissioned texts seem to fall below the appropriate
exceptions (in which the qualitative measure has grade band.
trumped the quantitative measures and placed the text
outside the grade band) are usually reserved for literary
texts in the upper grades.
REQUIRED No IThere is no indication that pre-made assessments follow
2¢) In a set of reading assessments, the complexity of any progression of text complexity. Complex texts do
. . . exist, but there is no logical progression, rather
reading texts progresses according to expectations of s s R G e e By
Reading Standard 10 and Reading Foundational Standard topics that relate to portions of or the individual
4 in grades K-5. Read-aloud texts follow the same trend, standards themselves.
although they may have greater variability because
listening skills in elementary school generally outpace
reading skills.
3. RANGE OF TEXTS: Texts used on REQUIRED Yes [There is a healthy balance of literature and non-fiction.
reading assessments or in an item 3a) In grades K-12, passages on ELA assessments or in an
bank reflect the distribution of text item bank seek a balance between 50% literature/ 50%
types and genres suggested by the informational texts. In grades 6-12, the inclusion of
standards: Text types and genres literacy texts (i.e., historical and scientific informational
generally reflect the definitions texts) might shift the balance toward more informational
provided on page 31 (grades K-5) and | texts.
page 57 (grades 6-12) of the standards | REQUIRED No IThere are a limited variety of formats: some
and included in the text of the 3b) Assessments or item banks include texts of different ZTtahr;Su/ gr:acigsr;rzr:Zcor;pohr:i‘: ‘l:";ter; T;Otsr:gftoer’:{attm
standards (e.g., RL.2.9, RL.9- formats (e.g., print and non-print, including film, art, nd gragphics assessmgen'?ofthe N~ thegy
10.6, Rl.7.7, or RI.11-12.9). music, charts, etc.) and lengths. are simply used for items that assess the representation
of information and do not assess or align to standard 7 at
Yes . No all. Texts are limited in length and other than the
aforementioned previous published texts, most are one
to three paragraphs in length.
3c) Assessments or item banks include many Yes [There are ample informational texts, at least one per text

informational texts with an informational text structure
rather than a narrative structure; grades 6-12 include
literary nonfiction.

pairing.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
http://www.corestandards.org/ELA-Literacy/RL/2/9
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RI/7/7
http://www.corestandards.org/ELA-Literacy/RI/11-12/9

MEETS

that are unbiased and accessible to all students.

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Il. Design
Tier 1 and 2 Non-Negotiable REQUIRED No Most assessments use multiple-choice tasks. Students
4. DESIGN AND SCORING: 4a) Assessments incorporate performance tasks>, which are rarely asked to respond to a pair of texts much less a
Assessments genuinely measure allow students to respond to a set of texts through a set through reading and writing. The materials are
progress and elicit direct, observable reading and writing. Student scores are based on their organized to focus on isolated standards and do not
evidence of the degree to which performance with texts, tasks, and a combination of BT & OO O SR el v T,
students can independently standards with texts, rather than isolated standards.
demonstrate the assessed grade- REQUIRED Yes There are explanatory answer keys. The relatively few
specific standards with appropriately 4b) Aligned rubrics or assessment guidelines (such as writing tasks (3 out of 63 items on the characters test)
complex text(s). scoring guides or student work exemplars) are included include generic “3 point reading” rubrics.
and provide sufficient guidance for interpreting student
Yes . No performance.
4c) A variety of assessments for different uses are No There is no variety of assessment. The benchmark
included, e.g., pre-, formative, summative and self- assessment forms may be utilized as pre-, mid-, and final
assessment measures. assessments but there is no directive for this.
4d) Materials assess student proficiency using methods Yes The assessments appear to be unbiased and accessible.

* PARCC Task Models (grades 3-5, grades 6-8, grades 9-11) provide additional information about how standards might be combined around particular texts.



http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsNarrative%2BGrade3-5.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades6-8.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades9-11.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
lll. Assessment Items
Tier 1 and 2 Non-NegotiabIe REQUIRED No Most of the questions are text-dependent but they do
5. TEXT-DEPENDENT QUESTIONS AND | 5a) Nearly all of the questions on assessments or in an n:;;:;;z::;:g‘:J::Ls‘izooprj °Z:‘Z‘i::;”:fiiendezt:2‘:ard' I
TASKS: Items are text-dependent, item bank are text-dependent, i.e., the questions require I impres;?on of standafds -
reflecting the expectations of Reading | close reading and analysis of the text(s); they can be isolation despite being linked to a text. Prior knowledge
Standard 1; they require students to answered correctly without prior knowledge; and they does not seem to be required. The reading standards for
use the text to find or infer the are linked to a text (i.e., not “stand alone”). literature and information item are linked to text;
answers and use textual evidence as however, the writing and language standards are “stand
alone” and assessed insolation.
support for meeting the expectations REQUIRED No \While there are “evidence” questions, asking the
of other grade-level standards. 5b) A large majority of items on a reading assessment students to identify the best piece of textual evidence,
. . including some multi-part questions, these do not
Yes . No reﬂef:t_ the reqU|remen’Fs of Reading Standard 1 bY constitu%e the majorit?/ of ictlems in the assessments. This
requiring students to directly select or provide evidence is especially true of the writing and language portions.
from the text to support their answers.
5c) Assessments or item banks contain a variety of types Yes While the majority of items are only multiple-choice
of test questions and tasks, including when possible tasks, there are some text selection items.and very few
technology-enhanced and constructed-response formats, ﬁg;i::::i:jﬁgﬁ: There are no speaking and
to approach the texts in ways uniquely appropriate to
each text.
Tier 1 and 2 Non-NegotiabIe REQUIRED No All questions seem to focus on assessing certain aspects
6. ALIGNMENT: ltems reflect the rigor | 6a) Items on an assessment and in an item bank are i‘:jfet:se:rt:;gasrdesc:gcisogitt::;;?:f;‘:;ttheaxr: fonurstEE \t::tit:g
and cognitive complexity demanded worth asking in that they focus on the big ideas and nd Ianguageﬁtems’ Ft)hese ceem more c;)ncerned with &
by the standards; they assess the important particulars of the text, rather than superficial superficial or rote memory concepts rather than
depth and breadth of the standards at | or peripheral concepts. questions worth asking or big idea of a text.
each grade level. REQUIRED No Language of the standards is included for most questions,
6b) Questions on an assessment or in an item bank but the complexity and rigor of the standards is not
Yes . No include the language of the standards, and assess the addressediinthelquestianing.
depth and complexity required by the standards (i.e., the
concepts, topics, and texts named) at each grade-level
over time to advance and deepen student learning.
(Note: not every standard must be assessed with every
text.)
REQUIRED No \Vocabulary items are assessed in isolation from other

6c) Vocabulary items on assessments and in an item bank
assess words essential to the central meaning and

purpose of the text with a specific emphasis on academic
vocabulary (Tier 2 words); they assess the meaning of the

reading standards and are not used to assess words

central to the meaning and purpose of texts. There are
topics of connotation and denotation, but these do not
emphasize academic vocabulary. Although some assess

the meaning in words in context of a short paragraph




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
lll. Assessment Items
words used in context rather than relying on prior some rely on prior knowledge, such as “What is the
knowledge. dictionary meaning, or denotation, of the word
indiscriminate?”
6d) Sets of questions for given text(s) often begin with No There are no writing tasks that require students to
comprehension before focusing on evaluation or analyze and synthesize sources. The unit on writing
interpretation; the set of questions is coherently standards p.rowdes studfehts with opportunity to analyze
case scenarios about writing tasks and the proper steps
sequenced to build student understanding and elicits to take in planning, revising, and editing.
sustained attention to the text and its connection to
other texts, where appropriate.
7. WRITING TO SOURCES: The REQUIRED No IThere are no writing tasks that require students to
majority of writing prompts and tasks | 7a) A vast majority of written tasks at all grade levels ana"éze;nd Syrf(tjhESizeds°“r°e‘°j' ;he Uil @17 i |
are text-dependent and reflect the require students to analyze and synthesize sources, as zzasz Sac;:afirssvgbfuit:wi?;z \t'\g:ksoapnzotr:‘in:r\g;c;rastae;ze
writing genres named in the well as to present careful analysis, well-defended claims to take in planning, revising, and editing.
standards. and clear information, drawing on textual evidence and
to support valid inferences from text.
Yes . No REQUIRED Yes [The additional writing prompts, while not text-
7b) Assessments include multiple writing tasks with jzp:::?n”t'oiot;‘zqt“irz ‘;?”;:ti'ﬁ”gt:tjgsntti;";ifdmbae”ds
varied length and time demands (e.g., notes, charts, aslfed to v%rite a sirTZSIe narrativg or an essay or a set of
summaries, short-answer responses, essays, on-demand, instructions.
etc.).
7¢) Assessments include more than one mode of writing Yes Included in the program are 10 narrative writing
(opinion/argumentative, informative, narrative) or prompts, 10 expository/instructional prompts, 10
. . . persuasive prompts, and 5 instructional/directions
blended mode (i.e., analytical writing). prompts. The prompts are not text-dependent or grade
level specific but instead lumped under the heading of
“High School.” There is nothing to suggest that one
prompt isn’t meant to repeat over the four-year high
school span.
7d) Narrative prompts decrease in number and increase No There are relatively few writing tasks in which students
in being based on text(s) in later grades, e.g., narrative write in response to text. These numbers do not show a
description (text-based, chronological writing) rather S:;Za\iji't?n?”awe prompts to an increase in text-
than imaginative narratives.
8. SPEAKING AND LISTENING*: Items REQUIRED No Speaking and Listening standards are not addressed.

assessing speaking and listening must
be text-dependent and reflect true
communication skills required for

8a) Texts and other stimuli used for assessing speaking
and listening meet the criteria for complexity, range, and
quality of texts (Criteria 1, 2, and 3).




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
lll. Assessment Items
college and career readiness. 8b) Assessments assess students’ ability to gather and No Speaking and Listening standards are not addressed.
use evidence to orally present findings from research and
Yes . No express well-supported ideas clearly; effective
engagement includes using appropriate, grade-level
academic language (including vocabulary and syntax).
8c) Items assessing listening permit the evaluation of No Speaking and Listening standards are not addressed.
active listening skills, such as taking notes on main ideas,
*As applicable asking relevant questions, and probing ideas under
discussion by building and elaborating on remarks of
others.
9. LANGUAGE: Items adequately REQUIRED No Language standards are covered in isolation and are not
address the Language standards for 9a) The majority of language points are obtained from e el el Wi ) el o0 ellerine 10 2 it (el el
. . . e . students are asked, “Choose the adverb that best fills in
the grade, including through test questions specifically designed to assess language as Ly
unpacking the vocabulary and syntax part of an integrated task or in relation to a text, or the withialblankandifourichoicess
of text(s). points are obtained from scores on student writing.
REQUIRED No Materials do not expect students to confront their own
Yes . No 9b) Questions and tasks address common student errors LR PRV I LSRRI Bl R e G
. e them. It appears that all grammar is in isolation, such as
and the grammar and language conventions specified by identifying errors in punctuation and capitalization and
the Language standards at each grade level. identifying parts of speech such as adverbs. The
standards specify that students use adverbial phrases to
convey specific meaning and add interest to writing at
this grade level, not simply identify parts of speech.
REQUIRED No Although there are assessment items on structure of
9¢) Questions and tasks focus on conventions most paragraphs and unpacking phrases and vocabulary, the
. . . questions and tasks do not appear to build from previous
important for college and career readiness that build . —
from previous grade levels, as indicated by pages 30 and
56 of the standards.
9d) A majority of items assessing conventions and writing No There is no actual practice of writing or use of

strategies reflect actual practice to the extent possible,
i.e., they mirror authentic editing or revision, writing, etc.

conventions.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design and Scoring, Text-Dependent

Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

FINAL EVALUATION

Compile the results for Sections I-VII to make a final decision for the material under review.

Section

Criteria

Y/N

Final Justification/Comments

I: Text Selection and Other Stimuli

1. Quality of Texts (Non-Negotiable)

No

The few previously published texts appear to be quality
and worth reading, but the majority of passages are
commissioned and not rich in context and quality.

2. Complexity of Texts (Non-Negotiable)

No

There is no indication or explanation of analysis of text

complexity. With the exception of previously published
texts, the majority of texts do not meet the complexity

for this grade level.

3. Range of Texts

No

Although there is a balance of literary and informational
texts, texts rarely vary in length and the charts and
graphs used do not assess standard 7.

Il: Design

4. Design and Scoring (Non-Negotiable)

No

Materials focus on the standards in isolation.

Il: Assessment ltems

5. Text-Dependent Questions and Tasks (Non-Negotiable)

No

Most reading questions are text-dependent, but the
writing and language standards are assessment in
isolation from text.

6. Alignment (Non-Negotiable)

No

IAll questions seem to focus on assessing certain aspects of the
standards in isolation rather than focus on the big ideas or the
specific particulars of a text.

7. Writing to Sources

No

\Writing tasks do not require students to analyze and
synthesize sources. The occasional short answer is a
written response to one standard.

8. Speaking and Listening*

No

Speaking and listening standards not assessed in this
material.

9. Language

No

Language tasks are isolated.

FINAL DECISION FOR THIS MATERIAL: Tier lll, Not representing quality

*As applicable
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louistana Believes Grades 3-12 (AET)

The goal for English language arts students is that they can read and understand grade-level texts independently, as
demonstrated through writing and speaking about those texts. Strong ELA assessments provide opportunities for
students to demonstrate they have met this goal with many different types of texts. A combination of formative and
summative assessments across the different components of an ELA classroom provide a full picture of student
performance in reading, writing, speaking and listening, and language study.

L Small-Group
] ?1.\\' Reading

Independent small-Group

Reading writing
Title: Study Island Grade: 10
Publisher: Edmentum, Inc. Copyright: 2014
Overall Rating: Tier lll, Not representing quality
Tier |, Tier ll, Tier lll elements of this review:
STRONG WEAK

Quality of Texts (Non-Negotiable)

Complexity of Texts (Non-Negotiable)

Range of Texts

Design and Scoring (Non-Negotiable)

Text-Dependent Questions and Tasks (Non-Negotiable)
Alignment (Non-Negotiable)

Writing to Sources

Speaking and Listening*
Language

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the
non-negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design
and Scoring, Text-Dependent Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the
remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
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Assessment Evaluation Tool for CCSS Alignment in ELA/Literacy

Grades 3-12 (AET)

2b) Nearly all texts are placed within the grade band

(Y/N) ]
I. Text Selection and Other Stimuli
Tier 1 and 2 Non-Negotiable REQUIRED No Some assessments contain examples of content rich and
1. QUALITY OF TEXTS: The quality of | 1a) Nearly all texts are worth reading in the particular well-crafted text. (l.e. there is an excerpt from “Letter
. .. . . ... from Birmingham Jail” from Dr. Martin Luther King Jr.
test passages and other stimuli is of grade (i.e., provide opportunities for students to and “The Wild Swans at Coole” by Yeats) However, these
high—they support multiple readings | demonstrate evidence of meeting grade-level standards, excerpts do not represent 90% of texts in the
for various purposes and exhibit as determined by the PARCC Evidence Tables (Grades 3- assessments at this grade level. There are commissioned
exceptional craft and thought and/or | 11, Grades 3-11 Writing)); they are content rich and well informational pieces from the disciplines of science and
provide useful information. crafted, representing the quality of writing that is social studies, thos? appear to be Weék?r SEIGCt'onS,that
2o L are not worth reading and do not exhibit the author’s
produced by authorities in the discipline. craft and quality.
Yes . No REQUIRED No IAlthough some assessments contain passages that are
1b) Nearly all passages and other stimuli are previously previously published including excerpts from “Bernice
. “ - ” Bobs Her Hair,” “Frankenstein,” “A Connecticut Yankee in
published rather than “commissioned.” Any King Arthur’s Court,” and “The Masque of the Red
commissioned texts have evidence that these texts have Death,” these passages do not constitute the majority of
been reviewed and edited by teachers and professional the texts and stimuli in the materials. Most of the
editors. passages and stimuli are “commissioned” and present
only small segments of text acting as a vehicle to assess
one standard.
1c) Paired or multiple texts are governed by the No There are only a few instances of paired texts in the
standards at each grade; when research simulation tasks assessment bank. There is no correlation between the
. . texts and they are not focused around an anchor text.
are included on an assessment, the set of texts includes No research simulation tasks are included in the
at least two texts, one of which is an anchor text, and assessments, only research questions unrelated to texts
uses a variety of texts and text lengths. are included.
Tier 1 and 2 Non-Negotiable REQUIRED No IThere are no indicators of text complexity analysis.
2. COMPLEXITY OF TEXTS: Reading 2a) Texts indicate that research-based quantitative Although some of the previously published texts seem to
. e o3 . be selected with quantitative and qualitative measures in
passages have the appropriate level of | measures as well as qualitative analysis” were used in el e ey e caieened as el e e
complexity as stated by Reading selection of texts. Poetry and drama are analyzed only bt o e FrerETEs were vsed i selasion 6 (s,
Standard 10" and Reading using qualitative measures.
Foundational Standard 4.
REQUIRED No Previously published texts do seem to fall in the correct

grade band, but there is no analysis or teacher support

! Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendices A and B)
>The process for determining quantitative and qualitative measures is described in the Supplement to Appendix A. Grade band conversions for quantitative measures are determined
using the chart on page 4 of the document. A description of the criteria for analyzing the qualitative features of the text is located on pages 4-6 of the document.



http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Writing%20Evidence%20Tables.pdf
http://www.corestandards.org/assets/E0813_Appendix_A_New_Research_on_Text_Complexity.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
I. Text Selection and Other Stimuli
Yes No indicated by the quantitative analysis (as applicable). Rare offered to explain the alignment. Many of the
exceptions (in which the qualitative measure has commissioned texts seem to fall below the appropriate
trumped the quantitative measures and placed the text grade band.
outside the grade band) are usually reserved for literary
texts in the upper grades.
REQUIRED No IThere is no indication that pre-made assessments follow
2¢) In a set of reading assessments, the complexity of any progression of text complexity. Complex texts do
. . . exist, but there is no logical progression, rather
reading texts progresses according to expectations of S T T, i |
Reading Standard 10 and Reading Foundational Standard topics that relate to portions of or the individual
4 in grades K-5. Read-aloud texts follow the same trend, standards themselves.
although they may have greater variability because
listening skills in elementary school generally outpace
reading skills.
3. RANGE OF TEXTS: Texts used on REQUIRED Yes [There is a healthy balance of literature and non-fiction.
reading assessments or in an item 3a) In grades K-12, passages on ELA assessments or in an
bank reflect the distribution of text item bank seek a balance between 50% literature/ 50%
types and genres suggested by the informational texts. In grades 6-12, the inclusion of
standards: Text types and genres literacy texts (i.e., historical and scientific informational
generally reflect the definitions texts) might shift the balance toward more informational
provided on page 31 (grades K-5) and | texts.
page 57 (grades 6-12) of the standards | REQUIRED No IThere are a limited variety of formats: some
and included in the text of the 3b) Assessments or item banks include texts of different ZTtahr;Su/ gr:acigsr;rzr:Zcor;pohr:i‘: ‘l:";ter; r:motsr:eyf?r)r(:{attin
standards (e.g., RL.2.9, RL.9- formats (e.g., print and non-print, including film, art, nd gragphics assessmgen'?ofthe N~ thegy
10.6, Rl.7.7, or RI.11-12.9). music, charts, etc.) and lengths. are simply used for items that assess the representation
of information and do not assess or align to standard 7 at
Yes . No all. Texts are limited in length and other than the
aforementioned previous published texts, most are one
to three paragraphs in length.
3c) Assessments or item banks include many Yes [There are ample informational texts, at least one per text

informational texts with an informational text structure
rather than a narrative structure; grades 6-12 include
literary nonfiction.

pairing.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
http://www.corestandards.org/ELA-Literacy/RL/2/9
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RI/7/7
http://www.corestandards.org/ELA-Literacy/RI/11-12/9

MEETS

that are unbiased and accessible to all students.

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Il. Design
Tier 1 and 2 Non-Negotiable REQUIRED No Most assessments use multiple-choice tasks. Students
4. DESIGN AND SCORING: 4a) Assessments incorporate performance tasks>, which are rarely asked to respond to a pair of texts much less a
Assessments genuinely measure allow students to respond to a set of texts through a set through reading and writing. The materials are
progress and elicit direct, observable reading and writing. Student scores are based on their organized to focus on isolated standards and do not
evidence of the degree to which performance with texts, tasks, and a combination of SRR & OO0 OF SR el v T,
students can independently standards with texts, rather than isolated standards.
demonstrate the assessed grade- REQUIRED Yes There are explanatory answer keys. The relatively few
specific standards with appropriately 4b) Aligned rubrics or assessment guidelines (such as writing tasks (3 out of 53 items on the themes test)
complex text(s). scoring guides or student work exemplars) are included include generic “3 point reading” rubrics.
and provide sufficient guidance for interpreting student
Yes . No performance.
4c) A variety of assessments for different uses are No There is no variety of assessment. The benchmark
included, e.g., pre-, formative, summative and self- assessment forms may be utilized as pre-, mid-, and final
assessment measures. assessments but there is no directive for this.
4d) Materials assess student proficiency using methods Yes The assessments appear to be unbiased and accessible.

* PARCC Task Models (grades 3-5, grades 6-8, grades 9-11) provide additional information about how standards might be combined around particular texts.



http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsNarrative%2BGrade3-5.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades6-8.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades9-11.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
lll. Assessment Items
Tier 1 and 2 Non-NegotiabIe REQUIRED No Most of the questions are text-dependent but they do
5. TEXT-DEPENDENT QUESTIONS AND | 5a) Nearly all of the questions on assessments or in an n:;;:;;z::;:g‘:J::Ls‘izooprj °Z:‘Z‘i::;”:fiiendezt:2‘:ard' i
TASKS: Items are text-dependent, item bank are text-dependent, i.e., the questions require I impres;?on of standafds -
reflecting the expectations of Reading | close reading and analysis of the text(s); they can be isolation despite being linked to a text. Prior knowledge
Standard 1; they require students to answered correctly without prior knowledge; and they does not seem to be required. The reading standards for
use the text to find or infer the are linked to a text (i.e., not “stand alone”). literature and information item are linked to text;
answers and use textual evidence as however, the writing and language standards are “stand
alone” and assessed insolation.
support for meeting the expectations REQUIRED No \While there are “evidence” questions, asking the
of other grade-level standards. 5b) A large majority of items on a reading assessment students to identify the best piece of textual evidence,
. . including some multi-part questions, these do not
Yes . No reﬂef:t_ the reqU|remen’Fs of Reading Standard 1 bY constitu%e the majorit?/ of ictlems in the assessments. This
requiring students to directly select or provide evidence is especially true of the writing and language portions.
from the text to support their answers.
5c) Assessments or item banks contain a variety of types Yes While the majority of items are only multiple-choice
of test questions and tasks, including when possible tasks, there are some text selection items.and very few
technology-enhanced and constructed-response formats, ﬁg;i::::i:jﬁgﬁ: There are no speaking and
to approach the texts in ways uniquely appropriate to
each text.
Tier 1 and 2 Non-NegotiabIe REQUIRED No All questions seem to focus on assessing certain aspects
6. ALIGNMENT: ltems reflect the rigor | 6a) Items on an assessment and in an item bank are i‘:jfet:se:rt:;gasrdesc:gcisogitt::;;?:f;‘:;tthjxr; f‘:;st‘;g \tAt‘:tit:g
and cognitive complexity demanded worth asking in that they focus on the big ideas and nd Ianguageﬁtems’ Ft)hese ceem more céncerned with 8
by the standards; they assess the important particulars of the text, rather than superficial superficial or rote memory concepts rather than
depth and breadth of the standards at | or peripheral concepts. questions worth asking or big idea of a text.
each grade level. REQUIRED No Language of the standards is included for most questions,
6b) Questions on an assessment or in an item bank but the complexity and rigor of the standards is not
Yes . No include the language of the standards, and assess the addressediinthelquestianing.
depth and complexity required by the standards (i.e., the
concepts, topics, and texts named) at each grade-level
over time to advance and deepen student learning.
(Note: not every standard must be assessed with every
text.)
REQUIRED No \Vocabulary items are assessed in isolation from other

6c) Vocabulary items on assessments and in an item bank
assess words essential to the central meaning and

purpose of the text with a specific emphasis on academic
vocabulary (Tier 2 words); they assess the meaning of the

reading standards and are not used to assess words

central to the meaning and purpose of texts. There are
topics of connotation and denotation, but these do not
emphasize academic vocabulary. Although some assess

the meaning in words in context of a short paragraph




CRITERIA

INDICATORS OF SUPERIOR QUALITY

MEETS
METRICS?

(Y/N)

JUSTIFICATION / COMMENTS

lll. Assessment Items

words used in context rather than relying on prior
knowledge.

some rely on prior knowledge, such as “Which pair of
words has the same denotative meaning but different
connotative meanings?”

6d) Sets of questions for given text(s) often begin with No There are a variety of question types (comprehension
comprehension before focusing on evaluation or and analysis) but there is no logical progression of these
. . K . uestions.
interpretation; the set of questions is coherently i
sequenced to build student understanding and elicits
sustained attention to the text and its connection to
other texts, where appropriate.
7. WRITING TO SOURCES: The REQUIRED No IThere are no writing tasks that require students to
majority of writing prompts and tasks | 7a) A vast majority of written tasks at all grade levels 0l St Gl izslz Sevess. Ui Wl o Wil
text-d dent and reflect th . tudents t | d thesi standards provides students with opportunity to analyze
art=j .ex -dependen an‘ reflect the require students to analyze an §yn esize sources, afs o G iR B R e 2 g Ry S
writing genres named in the well as to present careful analysis, well-defended claims to take in planning, revising, and editing.
standards. and clear information, drawing on textual evidence and
to support valid inferences from text.
Yes . No REQUIRED Yes [The additional writing prompts, while not text-
7b) Assessments include multiple writing tasks with dependent, do require varied length and time demands
ied | th and ti d d t hart depending on the type of writing. Students could be
VEItE gng and time demands (e.g., notes, charts, asked to write a simple narrative or an essay or a set of
summaries, short-answer responses, essays, on-demand, instructions.
etc.).
7¢) Assessments include more than one mode of writing Yes Included in the program are 10 narrative writing
(opinion/argumentative, informative, narrative) or prompts, 10 expository/instructional prompts, 10
blended de (i Ivtical writi persuasive prompts, and 5 instructional/directions
ended mode (i.e., analytical writing). prompts. The prompts are not text-dependent or grade
level specific but instead lumped under the heading of
“High School.” There is nothing to suggest that one
prompt isn’t meant to repeat over the four-year high
school span.
7d) Narrative prompts decrease in number and increase No There are relatively few writing tasks in which students

in being based on text(s) in later grades, e.g., narrative
description (text-based, chronological writing) rather
than imaginative narratives.

write in response to text. These numbers do not show a
decrease in narrative prompts to an increase in text-
based writing.

8. SPEAKING AND LISTENING*: [tems
assessing speaking and listening must
be text-dependent and reflect true
communication skills required for

REQUIRED

8a) Texts and other stimuli used for assessing speaking
and listening meet the criteria for complexity, range, and
quality of texts (Criteria 1, 2, and 3).

Speaking and Listening standards are not addressed.




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
lll. Assessment Items
college and career readiness. 8b) Assessments assess students’ ability to gather and Speaking and Listening standards are not addressed.
use evidence to orally present findings from research and
Yes . No express well-supported ideas clearly; effective
engagement includes using appropriate, grade-level
academic language (including vocabulary and syntax).
8c) Items assessing listening permit the evaluation of Speaking and Listening standards are not addressed.
active listening skills, such as taking notes on main ideas,
*As applicable asking relevant questions, and probing ideas under
discussion by building and elaborating on remarks of
others.
9. LANGUAGE: Items adequately REQUIRED No Language standards are covered in isolation and are not
address the Language standards for 9a) The majority of language points are obtained from e el el Wit & Gl e el 0 2 B (el el
. . . e . students are asked, “Which word from the sentence
the grade, including through test questions specifically designed to assess language as e B e P e e 6 ST T
unpacking the vocabulary and syntax part of an integrated task or in relation to a text, or the Choicesy
of text(s). points are obtained from scores on student writing.
REQUIRED No Materials do not expect students to confront their own
Yes . No 9b) Questions and tasks address common student errors LR PRV I LSRRI 1) R e ()
. e them. It appears that all grammar is in isolation, such as
and the grammar and language conventions specified by identifying errors in punctuation and capitalization and
the Language standards at each grade level. identifying parts of speech such as adverbs. The
standards specify that students use adverbial phrases to
convey specific meaning and add interest to writing at
this grade level, not simply identify parts of speech.

REQUIRED No Although there are assessment items on structure of

9¢) Questions and tasks focus on conventions most paragraphs and unpacking phrases and vocabulary, the

important for college and career readiness that build questions and tasks do not appear to build from previous
grade levels.

from previous grade levels, as indicated by pages 30 and

56 of the standards.

9d) A majority of items assessing conventions and writing No There is no actual practice of writing or use of

strategies reflect actual practice to the extent possible,
i.e., they mirror authentic editing or revision, writing, etc.

conventions.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design and Scoring, Text-Dependent

Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

FINAL EVALUATION

Compile the results for Sections I-VII to make a final decision for the material under review.

Section

Criteria

Y/N

Final Justification/Comments

I: Text Selection and Other Stimuli

1. Quality of Texts (Non-Negotiable)

No

The few previously published texts appear to be quality
and worth reading, but the majority of passages are
commissioned and not rich in context and quality.

2. Complexity of Texts (Non-Negotiable)

No

There is no indication or explanation of analysis of text

complexity. With the exception of previously published
texts, the majority of texts do not meet the complexity

for this grade level.

3. Range of Texts

No

Although there is a balance of literary and informational
texts, texts rarely vary in length and the charts and
graphs used do not assess standard 7.

Il: Design

4. Design and Scoring (Non-Negotiable)

No

Materials focus on the standards in isolation.

Il: Assessment ltems

5. Text-Dependent Questions and Tasks (Non-Negotiable)

No

Most reading questions are text-dependent, but the
writing and language standards are assessment in
isolation from text.

6. Alignment (Non-Negotiable)

No

IAll questions seem to focus on assessing certain aspects of the
standards in isolation rather than focus on the big ideas or the
specific particulars of a text.

7. Writing to Sources

No

\Writing tasks do not require students to analyze and
synthesize sources. The occasional short answer is a
written response to one standard.

8. Speaking and Listening*

No

Speaking and listening standards not assessed in this
material.

9. Language

No

Language tasks are isolated.

FINAL DECISION FOR THIS MATERIAL: Tier lll, Not representing quality

*As applicable




‘)EPART MEN et Assessment Evaluation Tool for Alignment in ELA/Literacy
EDUGAT'OH Grades 3-12 (AET)

louisiona Believes

The goal for English language arts students is that they can read and understand grade-level texts independently, as
demonstrated through writing and speaking about those texts. Strong ELA assessments provide opportunities for
students to demonstrate they have met this goal with many different types of texts. A combination of formative and
summative assessments across the different components of an ELA classroom provide a full picture of student
performance in reading, writing, speaking and listening, and language study.

STANDARDS
ASSESSMENT
) B
28
Independent small-Group
Reading Writing
Title: Study Island Grade: 11
Publisher: Edmentum, Inc. Copyright: 2014
Overall Rating: Tier lll, Not representing quality
Tier |, Tier ll, Tier Ill elements of this review:
STRONG WEAK

Quality of Texts (Non-Negotiable)
Complexity of Texts (Non-Negotiable)

Range of Texts

Design and Scoring (Non-Negotiable)

Text-Dependent Questions and Tasks (Non-Negotiable)
Alignment (Non-Negotiable)

Writing to Sources

Speaking and Listening
Language

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the
non-negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design
and Scoring, Text-Dependent Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the
remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

DEPARTMENT of
W EDUCATION

louisiana Believes

Assessment Evaluation Tool for CCSS Alignment in ELA/Literacy

Grades 3—-12 (AET)

['T. Text Selection and Other Stimuli

Tier 1 and 2 Non-Negotiable REQUIRED No Less than 90% of texts are worth reading and few provide
1. QUALITY OF TEXTS: The quality of | 1a) Nearly all texts are worth reading in the particular pportunity for students to demonstrate meeting of
test doth ti liis of de (i id tunities f tudents t grade-level standards; only those novel excerpts in the
gs passages and other s imuli is 'o grade (i.e., prov! e opportuni |fes or students to first assessment “textual evidence” meet this
high—they support multiple readings | demonstrate evidence of meeting grade-level standards, qualification. An exception to this justification would be
for various purposes and exhibit as determined by the PARCC Evidence Tables (Grades 3- the “American Literature” and “Analyzing Us Documents”
exceptional craft and thought and/or | 11, Grades 3-11 Writing)); they are content rich and well assessments which provide texts rich in content and
. . . . . - . steeped in US historical significance. There are
provide useful information. crafted, representing the quality of writing that is i : . o )
2 L informational pieces from the disciplines of science and
prOduced by authorities in the dISCIpIIne. social studies, but most of these are short excerpts of
Yes No one or two paragraphs.
REQUIRED No IThe majority of texts used the assessments are
1b) Nearly all passages and other stimuli are previously RSty RS e i “Ameiicm U et
blished rather than “ . d” A and the “analyzing Us Documents” are previously
el ) e. s comrwssmne Sl published. There is not table of contents to verify the
commissioned texts have evidence that these texts have percentage accurately, and each time the session is
been reviewed and edited by teachers and professional opened, texts are in a different order.
editors.
1c) Paired or multiple texts are governed by the No IThere are only a few instances of paired texts in the
standards at each grade; when research simulation tasks pssessment bank. There is no correlation between the
included t th t of texts includ texts and they are not focused around an anchor text.
are included onan assessme_n - € set or texts incluaes No research simulation tasks are included in the
at least two texts, one of which is an anchor text, and assessments, only research questions unrelated to texts
uses a variety of texts and text lengths. are included.
Tier 1 and 2 Non-Negotiable REQUIRED No
2. COMPLEXITY OF TEXTS: Reading 2a) Texts indicate that research-based quantitative Therf’ areno '“fj'cators of text complex'tyla“alys's'
passages have the appropriate level of | measures as well as qualitative analysis® were used in PISEE 7 (Y A S LTS e S ot el [ OGS
. . . grade band, but there is no analysis or teacher support
complexity as stated by Reading selection of texts. Poetry and drama are analyzed only ) )
1 . . - offered to explain the alignment. Many of the
Standard 10" and Reading using qualitative measures. o i
| commissioned texts seem to fall below the appropriate
Foundational Standard 4.
grade band.
Yes . No REQUIRED No Other than the previously published texts, texts do not

2b) Nearly all texts are placed within the grade band

fall within the appropriate grade band. Most texts do not

seem to fall within the 11-12 text complexity grade band.

! Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendices A and B)
>The process for determining quantitative and qualitative measures is described in the Supplement to Appendix A. Grade band conversions for quantitative measures are determined
using the chart on page 4 of the document. A description of the criteria for analyzing the qualitative features of the text is located on pages 4-6 of the document.



http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
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MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
I. Text Selection and Other Stimuli
indicated by the quantitative analysis (as applicable). Rare
exceptions (in which the qualitative measure has
trumped the quantitative measures and placed the text
outside the grade band) are usually reserved for literary
texts in the upper grades.
REQUIRED No [There is no progression of complexity across the

2¢) In a set of reading assessments, the complexity of
reading texts progresses according to expectations of
Reading Standard 10 and Reading Foundational Standard
4 in grades K-5. Read-aloud texts follow the same trend,
although they may have greater variability because
listening skills in elementary school generally outpace
reading skills.

assessment or within units. Text sets are only separated
by the standard they are aligned to assess.

3. RANGE OF TEXTS: Texts used on
reading assessments or in an item
bank reflect the distribution of text
types and genres suggested by the
standards: Text types and genres
generally reflect the definitions
provided on page 31 (grades K-5) and

page 57 (grades 6-12) of the standards

and included in the text of the
standards (e.g., RL.2.9, RL.9-
10.6, RI.7.7, or RI.11-12.9).

Bl

Yes

REQUIRED Yes IThere seems to be a balance between literary and

3a) In grades K-12, passages on ELA assessments or in an nfarmationalitexis;owever therlisinojtablelof s

. . contents to clearly measure this, and the stories shift in

item bank seek a balance between 50% literature/ 50% e e & uni s e, ot et

informational texts. In grades 6-12, the inclusion of measure by just opening each unit.

literacy texts (i.e., historical and scientific informational

texts) might shift the balance toward more informational

texts.

REQUIRED No While there are a variety of different genres, there are

3b) Assessments or item banks include texts of different no non-print works. Although charts and graphs are used

formats (e.g., print and non-print, including film, art, in the formatting and graphics assessment of the writing

music, charts, etc.) and lengths. standards, they are simply used for items that assess the
representation of information and do not assess or align
to standard 7 at all. Texts rarely vary in length with most
selections being one to three paragraphs in length.

3c) Assessments or item banks include many No Informational texts include both narrative and literary

informational texts with an informational text structure
rather than a narrative structure; grades 6-12 include
literary nonfiction.

nonfiction.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
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MEETS

4. DESIGN AND SCORING:
Assessments genuinely measure
progress and elicit direct, observable
evidence of the degree to which
students can independently
demonstrate the assessed grade-
specific standards with appropriately
complex text(s).

Yes . No

4a) Assessments incorporate performance tasks®, which
allow students to respond to a set of texts through a
reading and writing. Student scores are based on their
performance with texts, tasks, and a combination of
standards with texts, rather than isolated standards.

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Il. Design
Tier 1 and 2 Non-Negotiable REQUIRED No Assessments do not incorporate performance tasks in

which students respond to a set of texts. Assessments
are predominately multiple choice and text selection
with very few written tasks. Since students may use trial
and error to select multiple correct answers, it is unclear
how the instructor would be able to measure
performance on the standards. Since the assessment
items are organized by standards, student scores are
based on their performance with texts on isolated

standards.
REQUIRED No IThe few (i.e. 2 items out of 81 on an assessment) isolated
4b) Allgned rubncs or assessment gu|de||nes (such as writing tasks do contain a generic three point rubric.
scoring guides or student work exemplars) are included Multiple choice items do have rational for the correct
and provide sufficient guidance for interpreting student answer; however, these are often not aligned to the
performance. stated standard.
4c) A variety of assessments for different uses are Yes There are multiple modes of assessment (i.e. worksheets,
included, e.g., pre-, formative, summative and self- lgame devices, handheld classroom response systems)
assessment measures. and these could be adapted for formative and self-
assessment. However, the level of questioning does not
meet the full rigor of the standards.
4d) Materials assess student proficiency using methods Yes Multiple modes of assessment allow students to access

that are unbiased and accessible to all students.

materials in whatever format they are most comfortable
using.

* PARCC Task Models (grades 3-5, grades 6-8, grades 9-11) provide additional information about how standards might be combined around particular texts.



http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsNarrative%2BGrade3-5.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades6-8.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades9-11.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Ill. Assessment Items
Tier 1 and 2 Non-NegotiabIe REQUIRED No Most questions are text dependent, but they do not
5. TEXT-DEPENDENT QUESTIONS AND | 5a) Nearly all of the questions on assessments or in an measure the full scope of the identified standard. Many
TASKS: Items are text-dependent, item bank are text-dependent, i.e., the questions require questions seem to be aligned to previous state standards.
reflecting the expectations of Reading | close reading and analysis of the text(s); they can be [The bulk of the items in the writing and language topics
Standard 1; they require students to answered correctly without prior knowledge; and they 1S O el e ol ) & ettt Holinefe
use the text to find or infer the are linked to a text (i.e., not “stand alone”).
answers and use textual evidence as REQUIRED No A majority of items do not require students citing
support for meeting the expectations | 5b) A large majority of items on a reading assessment :z:gz:z:,f;‘;:;::::é::‘f;ztiz;;:::‘Sr:;eags::ﬁ'e Lo of
of other grade-level standards. reflect the requirements of Reading Standard 1 by it 25 SR far Ensear i el e,
requiring students to directly select or provide evidence
Yes . No from the text to support their answers.
5c) Assessments or item banks contain a variety of types Yes \While most questions are similar in structure and reflect
of test questions and tasks, including when possible raditional multiple choice formatting, there are a few
technology-enhanced and constructed-response formats, Lr;it::rff: of “text selection” items and constructed
to approach the texts in ways uniquely appropriate to '
each text.
Tier1and 2 Non-NegotiabIe REQUIRED No Items do not focus on big ideas. Many questions are
6. ALIGNMENT: Items reflect the rigor | 6a) Items on an assessment and in an item bank are around superficial knowledge of the text in attempt to
and cognitive complexity demanded worth asking in that they focus on the big ideas and fest knowledge of the standard in isolation.
by the standards; they assess the important particulars of the text, rather than superficial
depth and breadth of the standards at | or peripheral concepts.
each grade level. REQUIRED No IThe complexity and rigor of the standards is not
6b) Questions on an assessment or in an item bank ad.dressed in the questioning. For exa.mplle, students
Yes . No include the language of the standards, and assess the Ef:teiilliicr:izgehiwﬁfgx zzaz;sg::;n:;r&?;L{::;i,rs
depth and complexity required by the standards (i.e., the tone in the selection.
concepts, topics, and texts named) at each grade-level
over time to advance and deepen student learning.
(Note: not every standard must be assessed with every
text.)
REQUIRED No \Vocabulary words are seldom used in the assessment.
6¢) Vocabulary items on assessments and in an item bank [Those that are identified do not always align with Tier 2
assess words essential to the central meaning and vocabulary words that are cross-discipline vocabulary.
purpose of the text with a specific emphasis on academic
vocabulary (Tier 2 words); they assess the meaning of the
words used in context rather than relying on prior
knowledge.
6d) Sets of questions for given text(s) often begin with No Question sets are not scaffolded, and few texts have




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Ill. Assessment Items
comprehension before focusing on evaluation or more than two or three questions. This makes it very
interpretation; the set of questions is coherently difficult for the rigor and complexity of the standards to
sequenced to build student understanding and elicits be assessed.
sustained attention to the text and its connection to
other texts, where appropriate.
7. WRITING TO SOURCES: The REQUIRED No [There are very few writing tasks in response to texts (i.e.
majority of writing prompts and tasks | 7a) A vast majority of written tasks at all grade levels jnc:j“;s:jlljtiéfxsoig tohne cﬁ?e‘err;)ca;‘hgtf;itz;e Vj:‘ii?;sme"t
are text-dependent and reflect the require students to analyze and synthesize sources, as ctandards pro»\llides e wiéh T aﬁalyze
writing genres named in the well as to present careful analysis, well-defended claims case scenarios about writing tasks and the proper steps
standards. and clear information, drawing on textual evidence and to take in planning, revising, and editing.
to support valid inferences from text.
Yes . No REQUIRED Yes [The additional writing prompts, while not text-
7b) Assessments include multiple writing tasks with dependent, do require varied length and time demands
varied length and time demands (e.g., notes, charts, depending on the type of writing. Students could be
summaries, short-answer responses, essays, on-demand, asked to write a simple narrative or an essay or a set of
etc.). instructions.
7¢) Assessments include more than one mode of writing Yes Included in the program are 10 narrative writing
(opinion/argumentative, informative, narrative) or prompts, 10 expository/instructional prompts, 10
blended mode (i.e., analytical writing). persuasive prompts, and 5 instructional/directions
prompts. The prompts are not text-dependent or grade
level specific but instead lumped under the heading of
“High School.” There is nothing to suggest that one
prompt isn’t meant to repeat over the four-year high
school span.
7d) Narrative prompts decrease in number and increase No [There are relatively few writing tasks in which students
inbeingbased o texts) i ter grades, .5, arative
description (text-based, chronological writing) rather based writing. prome
than imaginative narratives.
8. SPEAKING AND LISTENING*: tems | REQUIRED No There are no speaking and listening components.
assessing speaking and listening must | 8a) Texts and other stimuli used for assessing speaking
be text-dependent and reflect true and listening meet the criteria for complexity, range, and
communication skills required for quality of texts (Criteria 1, 2, and 3).
college and career readiness. 8b) Assessments assess students’ ability to gather and No There are no speaking and listening components.
use evidence to orally present findings from research and
Yes . No express well-supported ideas clearly; effective
engagement includes using appropriate, grade-level
academic language (including vocabulary and syntax).
8c) Items assessing listening permit the evaluation of No There are no speaking and listening components.




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Ill. Assessment Items
active listening skills, such as taking notes on main ideas,
*As applicable asking relevant questions, and probing ideas under
discussion by building and elaborating on remarks of
others.
9. LANGUAGE: Items adequately REQUIRED No Lessons and questions do not align to the CCSS language
address the Language standards for 9a) The majority of language points are obtained from PRIz, SR El9Ts skl e D Wi for St i
the grade, including through test questions specifically designed to assess language as E:EV(E?:ZZtsa;?;:;j:)'eT:spgrpri:lirfzearcr::eggtl:gsd n
unpacking the vocabulary and syntax part of an integrated task or in relation to a text, or the setting, not for an instructional assessment setting.
of text(s). points are obtained from scores on student writing.
REQUIRED No Students do not address language standards at the
Yes . No 9b) Questions and tasks address common student errors appropriatellevel Manyiquestionsiseemitojtarget
and the grammar and language conventions specified by previous state standards.
the Language standards at each grade level.
REQUIRED No Students do not address language standards at the
9¢) Questions and tasks focus on conventions most appropriate level. Many questions seem to target
important for college and career readiness that build previous state standards.
from previous grade levels, as indicated by pages 30 and
56 of the standards.
9d) A majority of items assessing conventions and writing No Students do not have an opportunity to engage in

strategies reflect actual practice to the extent possible,
i.e., they mirror authentic editing or revision, writing, etc.

practice with the Language standards.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design and Scoring, Text-Dependent

Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

FINAL EVALUATION

Compile the results for Sections I-VII to make a final decision for the material under review.

Section

Criteria

Y/N

Final Justification/Comments

I: Text Selection and Other Stimuli

1. Quality of Texts (Non-Negotiable)

No

Many texts are commissioned texts.

2. Complexity of Texts (Non-Negotiable)

No

\With the exception of previously published texts, the
majority of texts do not meet the complexity for this
grade level.

3. Range of Texts

No

The range of texts is unclear without a table of contents.
Texts rarely vary in length and the charts and graphs
used do not assess standard 7.

II: Design

4. Design and Scoring (Non-Negotiable)

No

Items are predominantly multiple choice and due to
multiple selecting of responses, student achievement of
the standards is not clear.

Il: Assessment ltems

5. Text-Dependent Questions and Tasks (Non-Negotiable)

No

Most reading questions are text dependent, but they do
not measure the full scope of the identified standard.
Many questions seem to be aligned to previous state
standards and writing and language items are assessed in
isolation from text.

6. Alignment (Non-Negotiable)

No

The complexity and rigor of the standards is not
addressed in the questioning. For example, students
might select one sentence that contains irony, rather
than explaining how irony contributed to the author’s
tone in the selection.

7. Writing to Sources

No

No substantive writing tasks are offered in which
students write in response to text. The prompts offered
require students to use prior knowledge, not to analyze
and synthesize sources.

8. Speaking and Listening*

No

Speaking and Listening standards are not addressed

9. Language

No

Lessons and questions do not align to the CCSS language
standards. They appear to be written for alignment to
previous standards. The grammar exercises included in
the quizzes might be appropriate for a remediation

setting, not for an instructional setting.

FINAL DECISION FOR THIS MATERIAL: [Tier lll, Not representing quality]

*As applicable




‘)EPART MEN et Assessment Evaluation Tool for Alignment in ELA/Literacy
EDUGAT'OH Grades 3-12 (AET)

louisiona Believes

The goal for English language arts students is that they can read and understand grade-level texts independently, as
demonstrated through writing and speaking about those texts. Strong ELA assessments provide opportunities for
students to demonstrate they have met this goal with many different types of texts. A combination of formative and
summative assessments across the different components of an ELA classroom provide a full picture of student
performance in reading, writing, speaking and listening, and language study.

STANDARDS
ASSESSMENT
) B
28
Independent small-Group
Reading Writing
Title: Study Island Grade: 12
Publisher: Edmentum, Inc. Copyright: 2014
Overall Rating: Tier lll, Not representing quality
Tier |, Tier ll, Tier Ill elements of this review:
STRONG WEAK

Quality of Texts (Non-Negotiable)
Complexity of Texts (Non-Negotiable)

Range of Texts

Design and Scoring (Non-Negotiable)

Text-Dependent Questions and Tasks (Non-Negotiable)
Alignment (Non-Negotiable)

Writing to Sources

Speaking and Listening
Language

To evaluate each set of submitted materials for alignment with the standards, begin by reviewing Column 2 for the
non-negotiable criteria. If there is a “Yes” for all required indicators in Column 2, then the materials receive a “Yes” in
Column 1. If there is a “No” for any required indicators in Column 2, then the materials receive a “No” in Column 1.

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design
and Scoring, Text-Dependent Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the
remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.


http://www.louisianabelieves.com/academics/2013-2014-math-and-english-language-arts-instructional-materials-review/curricular-resources-annotated-reviews
http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

DEPARTMENT of
W EDUCATION

louisiana Believes

Assessment Evaluation Tool for CCSS Alignment in ELA/Literacy

Grades 3—-12 (AET)

['T. Text Selection and Other Stimuli

2b) Nearly all texts are placed within the grade band

Tier 1 and 2 Non-Negotiable REQUIRED No Less than 90% of texts are worth reading and few provide
1. QUALITY OF TEXTS: The quality of | 1a) Nearly all texts are worth reading in the particular pportunity for students to demonstrate meeting of
. .. . . e grade-level standards; only those novel excerpts in the
test passages and other stimuli is of grade (i.e., provide opportunities for students to first assessment “textual evidence” meet this
high—they support multiple readings | demonstrate evidence of meeting grade-level standards, qualification. An exception to this justification would be
for various purposes and exhibit as determined by the PARCC Evidence Tables (Grades 3- the “Analyzing US Works and Documents” assessment
exceptional craft and thought and/or | 11, Grades 3-11 Writing)); they are content rich and well which provides texts rich in content and steeped in US
. . . . . - . historical significance. There are informational pieces
provide useful information. crafted, representing the quality of writing that is . ) : i
2o L from the disciplines of science and social studies, but
produced by authorities in the discipline. most of these are short excerpts of one or two
Yes No paragraphs.
REQUIRED No Most of the literary pieces in the “textual evidence,”
1b) Nearly all passages and other stimuli are previously analyzing US Works and documents” assessments are
blished h han “ . d” A excerpts of previously published texts, but in the other
[l ) e. rather than comrwssmne 0 )/ assessments they appear to be commissioned pieces.
commissioned texts have evidence that these texts have Some of the informational pieces do not have a credited
been reviewed and edited by teachers and professional source and may be commissioned pieces as well.
editors.
1c) Paired or multiple texts are governed by the No IThere are only a few instances of paired texts in the
standards at each grade; when research simulation tasks assessment bank. There is no correlation between the
included h f includ texts and they are not focused around an anchor text.
are included on an assessme_nt’ t e set of texts includes No research simulation tasks are included in the
at least two texts, one of which is an anchor text, and assessments, only research questions unrelated to texts
uses a variety of texts and text lengths. are included.
Tier 1 and 2 Non-Negotiable REQUIRED No
2. COMPLEXITY OF TEXTS: Reading 2a) Texts indicate that research-based quantitative There are no indicators of text complexity analysis. Some
passages have the appropriate level of | measures as well as qualitative analysis® were used in tex:‘ '2'"':ak|)assissm‘_e"t @ selem_ il '"hthe correct
. . . tt t t
complexity as stated by Reading selection of texts. Poetry and drama are analyzed only B RELL, U RIEIEID e el el B e e
Standard 10* and Readin e s e e s offered to explain the alignment. The commissioned texts|
. & g4 ’ used in the majority of assessments is would probably fall
Foundational Standard 4. [ th_th
inthe 47/5" grade band.
Yes .NO REQUIRED No Other than the previously published texts, texts do not

fall within the appropriate grade band. Most texts seem

to fall in the 4™/5" grade complexity level.

! Grades 3-12 Example: Texts present vocabulary, syntax, text structures, levels of meaning/purpose similar to exemplars in Appendices A and B)
>The process for determining quantitative and qualitative measures is described in the Supplement to Appendix A. Grade band conversions for quantitative measures are determined
using the chart on page 4 of the document. A description of the criteria for analyzing the qualitative features of the text is located on pages 4-6 of the document.



http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Evidence%20Tables%204%2004%202013_0.pdf
http://www.parcconline.org/sites/parcc/files/Combined%20Writing%20Evidence%20Tables.pdf
http://www.corestandards.org/assets/E0813_Appendix_A_New_Research_on_Text_Complexity.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
I. Text Selection and Other Stimuli
indicated by the quantitative analysis (as applicable). Rare
exceptions (in which the qualitative measure has
trumped the quantitative measures and placed the text
outside the grade band) are usually reserved for literary
texts in the upper grades.
REQUIRED No [There is no progression of complexity across the
2¢) In a set of reading assessments, the complexity of assessment. Assessments are arranged by topics that
. . . relate to portions of or the individual standards
reading texts progresses according to expectations of themselves. The texts used are not arranged to progress
Reading Standard 10 and Reading Foundational Standard in complexity according to expectations of Reading
4 in grades K-5. Read-aloud texts follow the same trend, Standard 10.
although they may have greater variability because
listening skills in elementary school generally outpace
reading skills.
3. RANGE OF TEXTS: Texts used on REQUIRED Yes IThere seems to be a balance between literary and
reading assessments or in an item 3a) In grades K-12, passages on ELA assessments or in an informational texts; however, there is no table of
bank reflect the distribution of text item bank seek a balance between 50% literature/ 50% z‘:g;?r::cthot?rls:r;yurr?iia;:lg;et:ézlir;ditt:;edsi;zzfli :zlft "
types and genres suggested by the informational texts. In grades 6-12, the inclusion of measure by just opening each unit.
standards: Text types and genres literacy texts (i.e., historical and scientific informational
generally reflect the definitions texts) might shift the balance toward more informational
provided on page 31 (grades K-5) and | texts.
page 57 (grades 6-12) of the standards | REQUIRED No IThere are limited poems and at least one short drama,
and included in the text of the 3b) Assessments or item banks include texts of different but there are no other formats of text. Although charts
standards (e.g., RL.2.9, RL.9- formats (e.g., print and non-print, including film, art, and graphs are used in the formatting and graphics
10.6, RI.7.7, or R1.11-12.9). music, charts, etc.) and lengths. assessment of the writing standards, they are simply
used for items that assess the representation of
Yes . No information and do not assess or align to standard 7 at
all. Texts rarely vary in length with most selections being
one to three paragraphs in length.
3c) Assessments or item banks include many No One section of the study materials is geared toward

informational texts with an informational text structure
rather than a narrative structure; grades 6-12 include
literary nonfiction.

informational sources, but many of those sources are
narrative in structure.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf
http://www.corestandards.org/ELA-Literacy/RL/2/9
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RL/9-10/6
http://www.corestandards.org/ELA-Literacy/RI/7/7
http://www.corestandards.org/ELA-Literacy/RI/11-12/9

MEETS

4. DESIGN AND SCORING:
Assessments genuinely measure
progress and elicit direct, observable
evidence of the degree to which
students can independently
demonstrate the assessed grade-
specific standards with appropriately
complex text(s).

Yes . No

4a) Assessments incorporate performance tasks®, which
allow students to respond to a set of texts through a
reading and writing. Student scores are based on their
performance with texts, tasks, and a combination of
standards with texts, rather than isolated standards.

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Il. Design
Tier 1 and 2 Non-Negotiable REQUIRED No Assessments do not incorporate performance tasks in

which students respond to a set of texts. Assessments
are predominately multiple choice and text selection.
Since students may use trial and error to select multiple
correct answers, it is unclear how the instructor would be
able to measure performance on the standards. Since
the assessment items are organized by standards,
student scores are based on their performance with texts
on isolated standards.

REQUIRED No [There are no performance tasks, hence no rubrics.

4b) Aligned rubrics or assessment guidelines (such as Multiple choice items do have rational for the correct

scoring guides or student work exemplars) are included answer; however, these are often not aligned to the

and provide sufficient guidance for interpreting student statedistandard.

performance.

4c) A variety of assessments for different uses are Yes There are multiple modes of assessment (i.e. worksheets,

included, e.g., pre-, formative, summative and self- lgame devices, handheld classroom response systems)

assessment measures. and these could be adapted for formative and self-
assessment. However, the level of questioning does not
meet the full rigor of the standards.

4d) Materials assess student proficiency using methods Yes Multiple modes of assessment allow students to access

that are unbiased and accessible to all students.

materials in whatever format they are most comfortable
using.

* PARCC Task Models (grades 3-5, grades 6-8, grades 9-11) provide additional information about how standards might be combined around particular texts.



http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsNarrative%2BGrade3-5.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades6-8.pdf
http://www.parcconline.org/sites/parcc/files/CombinedPBATaskGenerationModelsGrades9-11.pdf

MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Ill. Assessment Items
Tier 1 and 2 Non-NegotiabIe REQUIRED No Most reading questions are text dependent, but they do
5. TEXT-DEPENDENT QUESTIONS AND | 5a) Nearly all of the questions on assessments or in an not measure the full scope of the identified standard.
TASKS: Items are text-dependent, item bank are text-dependent, i.e., the questions require Many questions seem to be aligned to previous state
reflecting the expectations of Reading | close reading and analysis of the text(s); they can be standards. The bulk of the items in the writing and
Standard 1; they require students to answered correctly without prior knowledge; and they RIS (968 T o s Gl Gt enic. Gt fng
use the text to find or infer the are linked to a text (i.e., not “stand alone”). stand-alone format.
answers and use FeXtuaI eVidence' as REQUIRED No IA majority of items do not require students citing
support for meeting the expectations 5b) A large majority of items on a reading assessment evidence from text. There is a separate “Textual
of other grade-level standards. T TV T i 6 e By STl oy Evidence” assessment that appears to assess the use of
text as support for answers in isolation.
requiring students to directly select or provide evidence
Yes . No from the text to support their answers.
5c) Assessments or item banks contain a variety of types Yes \While most questions are similar in structure and reflect
of test questions and tasks, including when possible traditional multiple choice formatting, there are a few
technology-enhanced and constructed-response formats, instances of "text selection” items.
to approach the texts in ways uniquely appropriate to
each text.
Tier1and 2 Non-NegotiabIe REQUIRED No Items do not focus on big ideas. Many questions are
6. ALIGNMENT: Items reflect the rigor | 6a) Items on an assessment and in an item bank are around superficial knowledge of the text in attempt to
and cognitive complexity demanded worth asking in that they focus on the big ideas and fest knowledge of the standard in isolation.
by the standards; they assess the important particulars of the text, rather than superficial
depth and breadth of the standards at | or peripheral concepts.
each grade level. REQUIRED No IThe complexity and rigor of the standards is not
6b) Questions on an assessment or in an item bank ad.d;::sseld i: the q“etStiO”"t‘E' :°r e;‘a.mp.'e' St“detr;]ts
Yes . No include the language of the standards, and assess the {Efn ei;zicngehiewnif:x coztrcigzt:;ni;r;r;y;L{:hoi,rs
depth and complexity required by the standards (i.e., the tone in the selection.
concepts, topics, and texts named) at each grade-level
over time to advance and deepen student learning.
(Note: not every standard must be assessed with every
text.)
REQUIRED No \Vocabulary words are seldom used in the assessment.

6c) Vocabulary items on assessments and in an item bank
assess words essential to the central meaning and
purpose of the text with a specific emphasis on academic
vocabulary (Tier 2 words); they assess the meaning of the
words used in context rather than relying on prior
knowledge.

IThose that are identified do not always align with Tier 2
\vocabulary words that are cross-discipline vocabulary.




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Ill. Assessment Items
6d) Sets of questions for given text(s) often begin with No Question sets are not scaffolded, and few texts have
comprehension before focusing on evaluation or more than two or three questions. This makes it very
interpretation; the set of questions is coherently (l:lfﬂcult for the rigor and complexity of the standards to
e assessed.
sequenced to build student understanding and elicits
sustained attention to the text and its connection to
other texts, where appropriate.
7. WRITING TO SOURCES: The REQUIRED No [There are no writing tasks that require students to
majority of writing prompts and tasks | 7a) A vast majority of written tasks at all grade levels :t';ar:\ézer;:sri‘(/?;g‘zsitzjds:r:‘t?;?t;Z‘;:girtt:’r:‘it";’rti:gialyze
are text-dependent and reflect the require students to analyze and synthesize sources, as s e TR M R RS E17) 2 [ee G
writing genres named in the well as to present careful analysis, well-defended claims to take in planning, revising, and editing.
standards. and clear information, drawing on textual evidence and
to support valid inferences from text.
Yes . No REQUIRED Yes [The additional writing prompts, while not text-
7b) Assessments include multiple writing tasks with dependent, do require varied length and time demands
varied length and time demands (e.g., notes, charts, depending on the type of writing. Students could be
summaries, short-answer responses, essays, on-demand, asked to write a simple narrative or an essay or a set of
etc.). instructions.
7¢) Assessments include more than one mode of writing Yes Included in the program are 10 narrative writing
(opinion/argumentative, informative, narrative) or prompts, 10 expository/instructional prompts, 10
blended mode (i.e., analytical writing). persuasive prompts, and 5 instructional/directions
prompts. The prompts are not text-dependent or grade
level specific but instead lumped under the heading of
“High School.” There is nothing to suggest that one
prompt isn’t meant to repeat over the four-year high
school span.
7d) Narrative prompts decrease in number and increase No [There are relatively few writing tasks in which students
inbeingbased on texts) n ater graces, g, narative B e
description (text-based, chronological writing) rather based writing. prome
than imaginative narratives.
8. SPEAKING AND LISTENING*: Items | REQUIRED No There are no speaking and listening components.
assessing speaking and listening must | 8a) Texts and other stimuli used for assessing speaking
be text-dependent and reflect true and listening meet the criteria for complexity, range, and
communication skills required for quality of texts (Criteria 1, 2, and 3).
college and career readiness. 8b) Assessments assess students’ ability to gather and No There are no speaking and listening components.

Yes

I

use evidence to orally present findings from research and
express well-supported ideas clearly; effective
engagement includes using appropriate, grade-level
academic language (including vocabulary and syntax).




MEETS

CRITERIA INDICATORS OF SUPERIOR QUALITY METRICS? JUSTIFICATION / COMMENTS
(Y/N)
Ill. Assessment Items
8c) Items assessing listening permit the evaluation of No There are no speaking and listening components.
active listening skills, such as taking notes on main ideas,
*As applicable asking relevant questions, and probing ideas under
discussion by building and elaborating on remarks of
others.
9. LANGUAGE: Items adequately REQUIRED No Lessons and questions do not align to the CCSS language
address the Language standards for 9a) The majority of language points are obtained from PRIz, TSR El9Ts skl e D Wi for St i
the grade, including through test questions specifically designed to assess language as E:EV(E?:ZZtsa;?;:;j:)'eT:spgrpri:lirfzearcr::eggtl:gsd n
unpacking the vocabulary and syntax part of an integrated task or in relation to a text, or the setting, not for an instructional assessment setting.
of text(s). points are obtained from scores on student writing.
REQUIRED No Students do not address language standards at the
Yes . No 9b) Questions and tasks address common student errors appropriatellevel Manyiquestionsiseemitojtarget
and the grammar and language conventions specified by previous state standards.
the Language standards at each grade level.
REQUIRED No Students do not address language standards at the
9¢) Questions and tasks focus on conventions most appropriate level. Many questions seem to target
important for college and career readiness that build previous state standards.
from previous grade levels, as indicated by pages 30 and
56 of the standards.
9d) A majority of items assessing conventions and writing No Students do not have an opportunity to engage in

strategies reflect actual practice to the extent possible,
i.e., they mirror authentic editing or revision, writing, etc.

practice with the Language standards.



http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf

Tier 1 ratings receive a “Yes” in Column 1 for Criteria 1-9.

Tier 2 ratings receive a “Yes” in Column 1 for all non-negotiable criteria (Quality of Texts, Complexity of Texts, Design and Scoring, Text-Dependent

Questions and Tasks, and Alignment), but at least one “No” in Column 1 for the remaining criteria.

Tier 3 ratings receive a “No” in Column 1 for at least one of the non-negotiable criteria.

FINAL EVALUATION

Compile the results for Sections I-VIlI to make a final decision for the material under review.

Section

Criteria

Y/N

Final Justification/Comments

I: Text Selection and Other Stimuli

1. Quality of Texts (Non-Negotiable)

No

Many texts are commissioned texts.

2. Complexity of Texts (Non-Negotiable)

No

With the exception of previously published texts, the
majority of texts do not meet the complexity for this
grade level.

3. Range of Texts

No

The range of texts is unclear without a table of contents.
Texts rarely vary in length and the charts and graphs
used do not assess standard 7.

Il: Design

4. Design and Scoring (Non-Negotiable)

No

Items are predominantly multiple choice and due to
multiple selecting of responses, student achievement of
the standards is not clear.

Il: Assessment ltems

5. Text-Dependent Questions and Tasks (Non-Negotiable)

No

Most reading questions are text dependent, but they do
not measure the full scope of the identified standard.
Many questions seem to be aligned to previous state
standards and writing and language items are assessed in
isolation from text.

6. Alignment (Non-Negotiable)

No

The complexity and rigor of the standards is not
addressed in the questioning. For example, students
might select one sentence that contains irony, rather
than explaining how irony contributed to the author’s
tone in the selection.

7. Writing to Sources

No

No substantive writing tasks are offered in which
students write in response to text. The prompts offered
require students to use prior knowledge, not to analyze
and synthesize sources.

8. Speaking and Listening*

No

Speaking and Listening standards are not addressed

9. Language

No

Lessons and questions do not align to the CCSS language
standards. They appear to be written for alignment to
previous standards. The grammar exercises included in
the quizzes might be appropriate for a remediation
setting, not for an instructional setting.

FINAL DECISION FOR THIS MATERIAL: [Tier lll, Not representing quality]

*As applicable
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