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Pre- and Post-Assessment 
Module 2B: Talk to Me, Baby! – Early Language Support for Infants Date: 

Trainer’s Name:  Participant’s Name: 

Job Title: Teacher Assistant Teacher Director Other: 
(circle one) 

Ages you work with: infants toddler: ones toddler: twos preschool pre-k 
(circle all that apply) 6 weeks to 12 months 13 to 23 months 24 to 35 months 3 to 4 years 4 to 5 years 

Instructions: Think about the following statements in relation to what you understand BEFORE and AFTER the training. 
Please check the box that best describes how you would rate your level of knowledge and skills based on the training 
topic: 1 (lowest) to 5 (highest). 

STATEMENTS BEFORE THE TRAINING AFTER THE TRAINING 
1 2 3 4 5 N/A 1 2 3 4 5 N/A 

Identifying the Indicators of Early 
Language Support in the Infant 
CLASS® tool 

Understanding what Early Language 
Support looks and sounds like at a 
high level in an infant classroom 

Identifying what materials can most 
effectively support Early Language 
in the infant classroom and how 

Implementing Teacher Talk in the 
infant classroom 

Implementing Communication 
Support in the infant classroom 

Implementing Communication 
Extension in the infant classroom 

Understanding the connection 
between Early Language Support 
strategies and Facilitated 
Exploration, Relational Climate, 
and Teacher Sensitivity 
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Learning About Developmentally-Appropriate 
Expectations 

What are developmentally-appropriate language-related expectations for infants? 
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TS GOLD® Objectives Matching Activity 
Read each scenario for various TS GOLD® Objectives and Dimensions. With a partner, determine which age group 
corresponds to which example behavior. Keep in mind that some behaviors might be typical of both age groups. 
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10A. Shakes head for no; 
waves bye-bye

9a. Names the cow, horse, 
chicken, pig, sheep, and goat 
as she sees them on the trip 

to the farm

10b. Looks at adult and says, 
“ball,” repeatedly until adult 

says, “Ball. You want the ball?”

8a. Goes to sink when told to 
wash hands

9d. Hears helicopter, stops and 
says, “’copter.”

8b. Drops toy when teacher 
extends hand and says, 
“Please give it to me.”

8a. Looks at favorite toy when 
adult labels and points to it 

9c. Uses one word, “Juice,” to 
mean, “I want some juice.”
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9b. Babbles with sentence-like 
intonation 9a. Coos and squeals 

when happy 

10b. Pays attention to speaker 
during conversation 9b. Says, “No go!” to indicate 

she doesn’t want to go inside 

8b. Puts the balls in the basket 
when told, “Put all the balls in 

the basket, please.” 
8a. Recognizes familiar voice 
before the adult enters the 

room 

8b. Waves when mother says, 
“Wave bye-bye,” as she waves 

her hand 
10a. Says, “Doggy.” Teacher 
responds, “You see a doggy.” 

Child says, “Doggy woof.” 
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Birth to 1 year Birth to 1 year 

Birth to 1 year Birth to 1 year 

Birth to 1 year Birth to 1 year 

Birth to 1 year Birth to 1 year 

Birth to 1 year Birth to 1 year 

Birth to 1 year Birth to 1 year 
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1 to 2 years 1 to 2 years 

1 to 2 years 1 to 2 years 

1 to 2 years 1 to 2 years 

1 to 2 years 1 to 2 years 

1 to 2 years 1 to 2 years 

1 to 2 years 1 to 2 years 
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TS GOLD® Objectives Matching Activity Answers 
Matched scenarios are listed below. 

• Shakes head for no; waves bye-bye – Birth to 1 Year 

• Names the cow, horse, chicken, pig, sheep, and goat as she sees them on the trip to the farm – 1 to 2 Years 

• Looks at adult and says, “ball,” repeatedly until adult says, “Ball. You want the ball?” – 1 to 2 Years 

• Goes to sink when told to wash hands – 1 to 2 Years 

• Hears helicopter, stops and says, “’copter.” – 1 to 2 Years 

• Drops toy when teacher extends hand and says, “Please give it to me.” – Birth to 1 Year, 1 to 2 Years 

• Looks at favorite toy when adult labels and point to it – Birth to 1 Year 

• Uses one word, “Juice,” to mean, “I want some juice.” – 1 to 2 Years 

• Babbles with sentence-like intonation – Birth to 1 Year 

• Coos and squeals when happy – Birth to 1 Year 

• Pays attention to speaker during conversation – 1 to 2 Years 

• Asks, “Where bankit?” and a friend brings his blanket to him – 1 to 2 Years 

• Puts the balls in the basket when told, “Put all the balls in the basket, please.” – 1 to 2 Years 

• Recognizes familiar voice before the adult enters the room – Birth to 1 Year, 1 to 2 Years 

• Waves when other says, “Wave bye-bye,” as she waves her hand – Birth to 1 Year, 1 to 2 Years 

• Says, “Doggy.” Teacher responds, “You see a doggy.” Child says, “Doggy woof.” – 1 to 2 Years 
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O
bjective 8  Listens to and understands increasingly com

plex language

a.
C

om
prehends language

N
ot Yet

1
2

3
4

5
6

7
8

9

S
how

s an interest in the 
speech of others

•
Turns head

 tow
ard

 p
eop

le w
ho

are talking

•
R

ecognizes fam
iliar voice

b
efore the ad

ult enters the
room

•
Looks at favorite toy w

hen
ad

ult lab
els and

 p
oints to it

•
R

esp
ond

s to ow
n nam

e

Identifi
es fam

iliar people, 
anim

als, and objects w
hen 

prom
pted

•
P

icks up
 cup

 w
hen asked

,
“W

here’s your cup?”

•
G

oes to sink w
hen told

 to w
ash

hand
s

•
Touches b

od
y parts w

hile
singing “H

ead
, S

hould
ers,

K
nees, and

 Toes.”

R
esponds appropriately to 

specifi
c vocabulary and sim

ple 
statem

ents, questions, and 
stories

•
Find

s his favorite illustration
in a storyb

ook w
hen asked

•
Listens to friend

 tell ab
out cut

finger and
 then goes to the

d
ram

atic p
lay area to get a

B
and

-A
id

®

•
R

esp
ond

s using gestures to
com

pare the sizes of the three
leaves

R
esponds appropriately to 

com
plex statem

ents, questions, 
vocabulary, and stories

•
A

nsw
ers ap

p
rop

riately w
hen

asked
, “H

ow
 d

o you think
the car w

ould
 m

ove if it had
sq

uare w
heels?”

•
B

uild
s on id

eas ab
out how

 to
fix the b

roken w
agon

•
A

cts out the life cycle of a
b
utterfly after the teacher

read
s a story ab

out it

b.
Follow

s directions

N
ot Yet

1
2

3
4

5
6

7
8

9

R
esponds to sim

ple verbal 
requests accom

panied by 
gestures or tone of voice

•
W

aves w
hen m

other says,
“W

ave bye-bye,” as she w
aves

her hand

•
C

overs eyes w
hen ad

ult
p
rom

p
ts, “W

heeeere’s Lucy?”

•
D

rops toy w
hen teacher

extend
s hand

 and
 says,

“P
lease give it to m

e.”

Follow
s sim

ple requests not 
accom

panied by gestures

•
T
hrow

s trash in can w
hen

asked
, “W

ill you p
lease throw

this aw
ay?”

•
P

uts the balls in the basket
w

hen told
, “P

ut all the balls in
the basket, p

lease.”

•
G

oes to cub
by w

hen teacher
says, “It’s tim

e to p
ut coats on

to go outsid
e.”

Follow
s directions of tw

o 
or m

ore steps that relate 
to fam

iliar objects and 
experiences

•
W

ashes and
 d

ries hand
s after

b
eing rem

ind
ed

 ab
out the

hand
-w

ashing seq
uence

•
C

om
p
letes a seq

uence of
tasks, “G

et the b
ook b

in and
p
ut it on the tab

le. T
hen b

ring
the pap

er and
 crayons.”

Follow
s detailed, instructional, 

m
ultistep directions 

•
Follow

s instructions for
navigating a new

 com
p
uter

p
rogram

•
Follow

s teacher’s guid
ance:

“To feed
 the fish, first get the

fish flakes. O
p
en the jar and

sp
rinkle a p

inch of food
 on the

w
ater. Finally, p

ut the lid
 on

the jar and
 p

ut it back on the
shelf.”
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O
bjective 9  U

ses language to express thoughts and needs

a.
U

ses an expanding expressive vocabulary

N
ot Yet

1
2

3
4

5
6

7
8

9

V
ocalizes and gestures to 

com
m

unicate 

•
C

oos and
 sq

ueals w
hen hap

py

•
C

ries after trying several tim
es

to get toy just out of reach

•
W

aves hand
s in front of face

to p
ush aw

ay sp
oon d

uring a
feed

ing

•
U

ses hand
 gestures to sign or

ind
icate “m

ore”

N
am

es fam
iliar people, anim

als, 
and objects

•
S

ays, “N
ana,” w

hen
grand

m
other com

es into the
room

•
N

am
es the cow

, horse,
chicken, p

ig, sheep, and
 goat

as she sees them
 on the trip

 to
the farm

D
escribes and tells the use of 

m
any fam

iliar item
s

•
W

hen m
aking pancakes, says,

“H
ere is the b

eater. Let m
e

b
eat the egg w

ith it.”

•
R

esp
ond

s, “W
e used

 the b
ig,

red
 um

b
rella so w

e b
oth could

get und
er it.”

Incorporates new
, less fam

iliar 
or technical w

ords in everyday 
conversations 

•
U

ses a com
m

unication d
evice

to say, “M
y b

ird
 w

ent to the
vet. H

e has a d
isease. H

e’s
losing his feathers.”

•
S

ays, “I’m
 not sure I can p

ut it
together. It’s com

p
licated

.”

b.
S

peaks clearly

N
ot Yet

1
2

3
4

5
6

7
8

9

B
abbles strings of single 

consonant sounds and 
com

bines sounds 

•
S

ays, “M
-m

-m
;” “D

-d
-d

”

•
S

ays, “B
a-ba-ba”

•
B

ab
b
les w

ith sentence-like
intonation

U
ses som

e w
ords and w

ord-like 
sounds and is understood by 
m

ost fam
iliar people

•
R

efers to grand
m

a as
“G

um
-gum

”

•
A

sks, “W
here bankit?” and

 a
friend

 b
rings his b

lanket to him

•
S

ays, “N
o go!” to ind

icate she
d
oesn’t w

ant to go insid
e

Is understood by m
ost people; 

m
ay m

ispronounce new
, long, 

or unusual w
ords

•
S

ays, “I saw
 ants and

 a
hop

p
ergrass” (grasshop

p
er)

•
S

p
eaks so is und

erstood
 by

the school visitor

P
ronounces m

ultisyllabic or 
unusual w

ords correctly 

•
S

ays, “O
h, that one has layers,

it’s a sed
im

entary rock.”

•
S

ays, “W
hat d

oes ostracize
m

ean?” after hearing the w
ord

read
 in A

b
iyoyo
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O
bjective 9  U

ses language to express thoughts and needs

c.
U

ses conventional gram
m

ar

N
ot Yet

1
2

3
4

5
6

7
8

9

U
ses one- or tw

o-w
ord 

sentences or phrases

•
A

sks, “M
ore?”

•
S

ays, “D
ad

d
y go.”

•
U

ses one w
ord

, “Juice,” to
m

ean, “I w
ant som

e juice.”

U
ses three- to four-w

ord 
sentences; m

ay om
it som

e 
w

ords or use som
e w

ords 
incorrectly

•
S

ays, “B
ed

 no go.”

•
S

ays, “D
ad

d
y goed

 to w
ork.”

•
R

esp
ond

s, “I w
ant banana,”

w
hen asked

 w
hat she w

ants
for snack

U
ses com

plete, four- to six-
w

ord sentences 

•
S

ays, “I chose tw
o b

ooks.”

•
S

ays, “W
e are going to the

zoo.”

•
S

ays, “M
om

m
a cam

e and
 w

e
w

ent hom
e.”

U
ses long, com

plex sentences 
and follow

s m
ost gram

m
atical 

rules

•
S

ays, “W
e are going to the zoo

to see the anim
als. W

e’ll learn
w

here they live and
 w

hat they
eat.”

•
N

otices w
hen sentences

d
o not m

ake sense; tries to
correct them

d.
Tells about another tim

e or place

N
ot Yet

1
2

3
4

5
6

7
8

9

M
akes sim

ple statem
ents 

about recent events and 
fam

iliar people and objects 
that are not present

•
S

ays, “G
ot shoes.”

•
H

ears helicop
ter, stops and

says, “’cop
ter.”

•
Tells, “G

ran lives far aw
ay.”

Tells sim
ple stories about 

objects, events, and people not 
present; lacks m

any details 
and a conventional beginning, 
m

iddle, and end 

•
D

ictates a sim
p
le story w

ith
few

 connections b
etw

een
characters and

 events

•
S

ays, “I’ve got new
 shoes.

I w
ent to the shoe store.”

Tells stories about other tim
es 

and places that have a logical 
order and that include m

ajor 
details

•
Tells ab

out past exp
eriences,

rep
orting the m

ajor events
in a logical seq

uence

•
S

ays, “I w
ent to the shoe store

w
ith G

ran. I got tw
o pairs of

new
 shoes.”

Tells elaborate stories that refer 
to other tim

es and places 

•
D

ictates an elab
orate story of

her recent visit to the bakery,
includ

ing d
etails of w

ho, w
hat,

w
hen, w

hy, and
 how

•
Tells m

any d
etails as he acts

out his recent trip
 to the shoe

store

812
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O
bjective 10  U

ses appropriate conversational and other com
m

unication skills

a.
E
ngages in conversations

N
ot Yet

1
2

3
4

5
6

7
8

9

E
ngages in sim

ple back-and-
forth exchanges w

ith others

•
C

oos at ad
ult w

ho says,
“S

w
eet Jerem

y is talking.” H
e

coos again, and
 ad

ult im
itates

the sound
s

•
S

hakes head
 for no; w

aves
bye-bye

•
Joins in gam

es such as
pat-a-cake and

 p
eekab

oo

Initiates and attends to brief 
conversations

•
S

ays, “D
oggy.” Teacher

resp
ond

s, “You see a d
oggy.”

C
hild

 says, “D
oggy w

oof.”

•
A

sks teacher, “H
om

e now
?”

Teacher resp
ond

s, “Yes, I’m
leaving to go hom

e.”

•
Looks at teacher and

 p
oints

to p
icture of car. Teacher

resp
ond

s, “N
o, I’m

 going to
w

alk hom
e.”

E
ngages in conversations of at 

least three exchanges

•
S

tays on top
ic d

uring
conversations

•
M

aintains the conversation
by rep

eating w
hat the other

p
erson says or by asking

q
uestions

E
ngages in com

plex, lengthy 
conversations (fi

ve or m
ore 

exchanges)

•
O

ffers interesting com
m

ents
w

ith com
m

unication d
evice

•
E
xtend

s conversation by
m

oving grad
ually from

 one
top

ic to a related
 top

ic

b.
U

ses social rules of language

N
ot Yet

1
2

3
4

5
6

7
8

9

R
esponds to speech by looking 

tow
ard the speaker; w

atches 
for signs of being understood 
w

hen com
m

unicating

•
H

ears siren and
 goes to ad

ult
p
ointing, “Fire tuck.”

•
Looks at ad

ult and
 says, “B

all”,
rep

eated
ly until ad

ult says,
“B

all. You w
ant the ball?”

U
ses appropriate eye contact, 

pauses, and sim
ple verbal 

prom
pts w

hen com
m

unicating

•
P
ays attention to sp

eaker
d
uring conversation

•
P
auses after asking a q

uestion
to w

ait for a resp
onse

•
S

ays “p
lease” and

 “thank you”
w

ith occasional p
rom

p
ting

U
ses acceptable language 

and social rules w
hile 

com
m

unicating w
ith others; 

m
ay need rem

inders

•
Takes turns in conversations
b
ut m

ay interrup
t or d

irect talk
back to self

•
R

egulates volum
e of voice

w
hen rem

ind
ed

U
ses acceptable language and 

social rules during 
com

m
unication w

ith o thers 

•
U

ses a softer voice w
hen

talking w
ith p

eers in the
lib

rary and
 a loud

er voice on
the p

layground

•
S

ays, “H
ello,” back to the

m
useum

 curator on a trip
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3-2-1 Action Plan 
 

Training Topic: _________________________________________________________________ 
 
Date of Training: _______________________________________________________________ 
 
 

3 – things that I learned in this training were… 

 
 
 
 

2 – things that I will share with a colleague and/or parent are… 

 
 
 
 

1 – thing that I will implement… 

 
 
 
 
 
Name: _________________________________________________________________________ 

Center: ________________________________________________________________________ 

Director: _______________________________________________________________________ 
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