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Module Description

This training module includes experiences for trainees to understand how activities should be planned by a teacher. The
module uses videos of the development of a physical skill — riding tricycles, to illustrate the concept of sequence and
scaffolding. A second video shows a teacher interacting with children in a way that develops math skills to illustrate how
to take advantage of children’s interest and to include supporting activities in the curriculum. One activity supports
participants’ understanding of alignment. The module includes an opportunity for participants to use the concepts and
create a plan they can use in their classroom.

Note: This module is based on Tier | Curricula, Louisiana Birth to Five Early Learning and Development Standards, and TS
GOLD®.

Pre-Work

e Curriculum and Standards Activity Cards. Print a set of activities from a Tier 1 curriculum for preschoolers and
standards that the activities meet on card stock and cut apart. A template to print these items is provided, and
the facilitator may create additional examples based on attendees’ needs.

e Request that attendees bring selected sections of their curriculum which includes some activities and an
assessment tool from the curriculum they are using.

e |nstruct participants to review their curriculum and how it is organized. They should consider why a
developmentally appropriate curriculum is important to ensure that children are presented activities that build
on existing skills. Instruct them to review a section of their curriculum and to bring it with them. If using Frog
Street PreK, they should bring their teacher’s guide for Theme 7 Things that Move; If using Frog Street for Threes,
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they should bring their teacher’s book, and if using Frog Street for Toddlers, they should bring the teacher’s guide

for Theme 3 Friends.

Materials

e Copies of the Louisiana Birth to Five Early Learning and Development Standards (at least one copy for each

group of 4-6 participants)
e Copy paper
e Pencils or pens
e Handouts
o Pre- and Post-Assessment
Pretend Play Firefighter Video Guide
Teaching Strategies Objective Checklist

o
o
o Lesson plan sheet selected from an appropriate Tier 1 Curriculum for What Do | Do Now? Activity
o Selected pages from ELDS if not using full copies (21, 22, 50, 51, 70)

Learning Outcomes

Candidates who actively participate in this session will be able to...

e Explain why standards are important and how they can be used to guide what one does in the classroom
e Describe the difference between standards, curriculum, and assessment and how they are interconnected and

work together for teaching effectiveness

e Determine if an activity is relevant to the standards, follows the curriculum, and can be assessed and recorded

Training Agenda

Total Content Time: 2.0 hours
Total Session Time: 3.0 hours

Item

Time/Duration

Registration/Sign-In

30 minutes prior to course start
(not included in total course time)

Welcome, Session & Group Introductions

15 minutes

Louisiana’s Birth to Five Early Learning and Development Standards (ELDS) 15 minutes
A Study of Community Helpers 20 minutes
Matching ELDS with Real-Life Experiences 30 minutes
Using the Teacher Strategies Objectives Checklist 20 minutes
What Do | Do Now? — Lesson Planning 15 minutes
Session Closing & Post-Assessment 15 minutes

(not included in total course time)

Individualized Q&A

15 minutes following course
completion
(not included in total course time)
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LOUISIANA EARLY CHILDHOOD
Key Training Module
Putting it All Together:

Standards, Curriculum, and
Assessment: j

Ty o

Distribute the Pre-Assessment Evaluation.
e Ask them to complete the Pre-Assessment Evaluation and return to you
e Briefly review the forms to identify the group’s needs
e Emphasize the learning objective(s) identified by the group as needing support
e Modify the session to spend more time on knowledge, skills, and abilities needed by the group

Good (morning/afternoon) and welcome to this training: Putting it All Together: Standards, Curriculum, and Assessment.

My name is (insert name) and | am your instructor today. This training will help you understand how Louisiana’s Birth to
Five Early Learning and Development Standards, your curriculum, and assessment work together to help children learn.

Provide information about restrooms, breaks, and other logistics.

Our session will be two hours long and you will receive two hours of training credit for licensing and Louisiana Pathways.
Please feel free to participate and make any suggestions, share ideas, or ask questions.
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Trainer Note: This activity provides a way to ensure that you meet the needs of participants. Take a few minutes during
small group activities to review the notes to be sure you answer all questions by the end of the session.

~

Learning Objectives

~m

LEARNING OBJECTIVES

* Explain why standards are important and how they can be used to guide what
one does in the classroom

* Describe the difference between standards, curriculum, and assessment and how
they are interconnected and work together for teaching effectiveness

* Determine if an activity is relevant to the standards, follows the curriculum, and
can be assessed and recorded

Here are the objectives for this training. After you complete this training, you will be able to do these tasks. Your ability
to understand and apply these skills will help you support children’s learning and help meet the goals of school
readiness.

Read each learning objective aloud.
e Explain why standards are important and how they can be used to guide what one does in the classroom
o Describe the difference between standards, curriculum, and assessment and how they are interconnected and
work together for teaching effectiveness
e Determine if an activity is relevant to the standards, follows the curriculum, and can be assessed and recorded

Are there any additional points we should add to our list of objectives for today?

Record responses on chart paper.
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Louisiana’s
Birth to Five
Early Learning &
Development
rds (ELDS)

Louisiana's Birth to Five Early Learning
& Development Standards (ELDS)

This is the cover of Louisiana’s Birth to Five Early Learning and Development Standards. We often call these standards
ELDS for short. These standards tell us what children should be able to do according to their ages.

Review the Louisiana Birth to Five Early Learning and Development Standards and why they were developed and how
they are important in work with young children.

We will now look at these standards.

Please open your copy of Louisiana’s Birth to Five Early Learning and Development Standards and look at Page 29.

Trainer Note: If copies of the pages were provided, distribute those now and ask participants to refer to them.

The publication of Louisiana’s Early Learning and Development Standards (ELDS) is the culmination of a year-long effort
by many individuals working to provide a framework for supporting optimal development of Louisiana’s young children.

W

COGNITIVE DEVELOPMENT AND GENERAL KNOWLEDGE: CC 3

SUBDOMAIN: CREATIVE THINKING AND EXPRESSION (CC)

Standard CC 3: Explore roles and experiences through dramatic art and play.

Infants Young Toddlers Older Toddlers Three-Year-Olds Four-Year-Olds
(Birth to 11 months) {9 = 18 months) {16 = 36 months) 136 — 48 months) (48 = 60 months)
€€ 3 Indi e €C 3 Indicators: CC 3 Indicators: €€ 3 Indicators:

+ Observe and imitote the
actions of cthers (e.g.,
Imitates mathar's facial
expression. holds o baby
doll while mather halds o
baby). (o.2)

+ Explore toys and other
objects. (0.2)

+ Use everydoy items (e.q.,
pots ond pars, woeden
spoans, cups} in their ploy,
(0.3)

+ Use one object to represent
anather object. {1.4)

+ Imitate voice inflections
and focicl expressians fram
@ eharoeter in a story. (1.2)

+ Imitate more thon one ac-
lion seen previcusly fe.q..
picks up phone and paces
while jabbering). (1.3

= Observe end/or engage
in shart drematic perfar-
monces usth odult support.
tz.1)

= Pretend to be o charocter
in @ steey by imitoting and
repecting usice inflectians
ond facial expressions. (2.2)

* Engage in brief episodes
af moke-believe ploy that
irunlues sequenced steps,
oasigned roles. ard/or an
auercl plan for the play.
{z.3)

- Use one abject to represent

+ Obserue and./or engage in
o veriety of dromatic per-
formences (e.q., puppetny,
story-telling, dence, ploys,
theoter). (3.4)

+ With prampting ond sup-
part, role ploy or use pup
pets to oet oul stories. (3.2)

+ Recreste recl-life experi-
ences (that may reflect
their home culture ar
languoge) through pretend
play. (2.3

+ Use ane abject to represent
onather obyect, (3.4)

+ Experience, respond 1o,
and engage in a variety
of drematic perfarmances
le.q... puppetry, story-1ell-
ing, dance, plays, ponta-
rnime, theater). (2.1}

- Role play ar use puppets
10 act out stories o play o
character. (2.2}

+ Represent fontosy ond recl

Life experiences thraugh
pretend play. (2.3

+ Use objects to represent

ather abjects. {1.4)

onother object. 2.4}

T
Explain the organization of the ELDS.

Show participants the Title, Subdomain, Standard CC 3 and the Indicators. Point to those areas on the slide so
participants will know where they are found on their page or in their book.



DEPARTMENT of

EDUGATION

louisiana Relieves

& A Study of
|\ Community
" . Helpers

We're now going to look at a case study of a teacher who incorporates child interest in her curricular unit. We will look
at how standards, curriculum, and assessment work together through the story of a lead teacher of four-year-olds in an
early learning center, Selina.

Trainer Note: Using the following slides, tell the story of Selina, a preschool teacher, and how she used standards,
curriculum, and assessment tools in a way that took advantage of the children’s interest. The story illustrates the
planning process, how the three tools are interconnected, and how and what the children learned through play as a
result of the experience.

The story illustrates how Selina used items she had. She included math and literary experiences based on standards, and
expanded vocabulary through reading stories and providing materials and props that encourage children to
communicate. Her open-ended questions were good examples of instructional support interactions. She also
demonstrates scaffolding and other strategies documented with CLASS®.

g il A STUDY OF COMMUNITY HELPE

3 F

A preschool teacher follows a curriculum
based on themes, one of which is
Community Helpers. While reviewing
her class’s progress in meeting the Social
Studies standards, the teacher noticed
that children were discussing the various
fire trucks that pass her center from a
nearby station.

We will look at how standards, curriculum, and assessment work together through the story of Selina, a lead teacher of
four-year-olds.

Selina, a preschool teacher, follows a curriculum based on themes, one of which is Community Helpers. While
reviewing her class’ progress in meeting the Social Studies standards, Selina noticed that children were discussing
various fire trucks that pass her center from a nearby station.
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Selina decided to use the Community Helper topic from her school’s curriculum and provide activities related to
firefighters and their work. She used the standards, her curriculum, and what she knew about children to plan her
activities.

A theme-based curriculum includes activities and experiences centered around a topic relevant to children. These
activities and experiences can meet the ELDS.

~wg

A STUDY OF COMMUNITY HELP_

s
0 =y
i -

Selina looked at pages 21, 22, and 50 in the ELDS. Hold up a copy of the ELDS. Distribute copies of the ELDS or copies of
pages 21, 22, and 50.

Review the flowchart on the slide.

e Selina first found standards from the ELDS that relate to this topic.

e Then, she reviewed her goals and the suggested activities on the Community Helper theme in her curriculum.
She chose activities to develop concepts the children should learn.

e Then, she planned a field trip to the nearby fire station.

e Prior to the trip, she read books about fire fighters and fire trucks to the children. In doing so, she addressed
other standards related to literacy and approaches to learning.

o Before and during the walk to the station, the teacher emphasized safety, thus also addressing standards
related to social skills.

~wg

A STUDY OF COMMUNITY HELPER

* While at the station, the children learned:

* The purpose of the various trucks that ; y d Je—
firefighters use

Firefighters' jobs and how they work closely
with the police to keep families safe

* Fire and weather safety and how to report

emergencies, therefore addressing other safety
standards.

:
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Read the text on the slide.

e While at the station, the children learned:
o The purpose of the various trucks that firefighters use
o Firefighters’ jobs and how they work closely with the police to keep families safe
o Fire and weather safety and how to report emergencies, therefore addressing other safety standards.

w e
ﬁ A STUDY OF COMMUNITY HEL

* In preparation for their return, the teacher had prepared relevant classroom
materials for the children to play with:

* Toy fire trucks, fire chief and police cars, wooden firefighter and police figures, fire
helmets, puzzles of various difficulties depicting firefighters and vehicles, and other
related items

* Once back in the classroom, the teacher watched and noted the children’s
abilities to work the puzzles.

Read the text on the slide.

* In preparation for their return, the teacher had prepared relevant classroom materials for the children to play
with:
o Toy fire trucks, fire chief and police cars, wooden firefighter and police figures, fire helmets, puzzles of
various difficulties depicting firefighters and vehicles, and other related items
* Once back in the classroom, the teacher watched and noted the children’s abilities to work the puzzles.

. ool

CLASSROOM MATERIA

This slide shows some of the materials the teacher selected to encourage children to use and recreate what they
learned. She intentionally selected items that children could use to talk about what they did on the field trip.

She put the books about firefighters and trucks in the reading center that she had read earlier at circle time. She knew
that the children would “read” the books to themselves and to each other. She found manipulatives related to the topic
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and displayed them in the classroom. She put wooden figures and firetrucks in the block area and dressed up items in
the dramatic play area.

~p

A STUDY OF COMMUNITY HEL

* Instruction
* Observation

* Alignment

In what other ways can the teacher
incorporate student interest within
curricular activities? Other content
areas she can incorporate?

At circle time, the teacher asked the children which was their favorite vehicle and graphed the children’s responses,
thereby addressing ELDS math standards.

She used her observations of the activities to make anecdotal notes in children’s records which she entered in TS
GOLD®. She also documented their vocabulary used as a result of their experience on the field trip.

This shows how one activity can relate to several standards. Learning can be reinforced through a variety of related and
integrated activities.

In what other ways can the teacher incorporate student interest within curricular activities? Other content areas she
can incorporate?

“We went to the fire station and saw the
trucks. A fireman showed us pictures of
her children. They have a big hose and
they let me hold it.”

. Firefighter Art

Some of the children drew pictures to thank the firefighters. The teacher showed them the words they wanted to write
or dictated what they said about their drawing. The thank you notes provided a way for the teacher to include reading
and writing experiences for the children.

10
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* This video illustrates how the children
used some of the materials available in the
dramatic play area.

* |t also demonstrates what the children
learned as a result of the field trip and the
other experiences the teacher planned.

* Watch for examples of how children are
recreating what they learned.

* You will complete your Video Guide
following the video.

‘ Hold CTRL and Click the picture to play video. I
i il

Distribute the Pretend Play Firefighter Video Guide handout.

We're now going to watch a short video that captures some thematic dramatic play. Here is a guide you will use to

reflect on the video we will watch. Please read the questions on the guide before | show the video clip.

This video shows what happened in the classroom after the field trip to the fire station where the children use materials

Selina made available.

o This video illustrates how the children used some of the materials the teacher put in the dramatic play area. It
also shows what the children learned as a result of the field trip and the other experiences the teacher

planned.
o  Watch for examples of how children are recreating what they learned.
e You will complete your Video Guide following the video.

Play the video linked on the slide. (Duration 3:00)
Video link: https://vic.nsula.edu/hapi/v1/contents/permalinks/y9F8/ma3/view

Expand to full screen view so all participants can easily view the content.

Trainer Note: You may wish to show the video twice for participants to better observe the activities.

11
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APPROACHES TO LEARNING: AL 2

SUBDOMAIN: ATTENTION, ENGAGEMENT, AND PERSISTENCE

Al 2 attention, in learning.
Infants Young Toddlers Older Toddlers Three-Year-Olds Four-Year-Olds
(Birth to 14 manths) {9 - 48 manths) (16 — 36 months) (36 - 48 manths) (48 - 60 months)
AL 2 Ind| : AL 2 Ind| : AL 2 Indicators: AL 2 Indicators: ALz Indicators:
Focus people |- . objects | + Actively engoge with + Maintain focus on abjects |+ Stay engeged with oth-
araund him her. (0.1} or actuities for short periods | peopls, cbjects, or octivi- | end activities of interest ars. objects, end actiities
« Attend briefly to differert of time. (1.4) tiesin the for | while other activit despite
........'.‘|. i ard b . incctivities, | Longer length of time. (2.4) | going on in the enuinan- disruption. (4.1)
inthe enuironment. (.2) | people ond the erwiron- | + Maintcin ottention to com. | MeNt (1) + Maintain atsention in child
. menit for ashortpenad of | plete o short, simple task | + Mointein focus on o complex | iniboted ond odult - deected
(oo meke RN REBPEN. | e (12) with cdult spport. (2.3) | cetivity with distrocti
+ Show pleasure in completing | + Complete seli-chasen o ond intamuptions. (43
simple tosks (1.3) octvity and repects the * luith prompting ond sup- + Plon and complete tasks
octivity mory times 1o goin | part, develop a simple ond activities, (2.3}
mostery. (2.9) plon for and work towards
completion af short tosks,
ond activities. (3.3

Now we will look at how the experiences in the video meet the ELDS. Look at Page 21 in your ELDS.

Read Standard AL 2 at the top. Read the indicators for infants, young toddlers, older toddlers, three-year-olds, and four-

year-olds. Indicators provide the language that demonstrates children have met the standards.
How have expectations progressed from infants through four-year-olds? Look at the first indicator for each age group.
e First, the infant focuses attention on people around him or her.
e Young toddlers interact with people, objects or activities for longer periods.
e Three-year-olds maintain focus on objects and activities of interest even while other activities are going on.
e And four-year-olds stay engaged with others, objects, and activities despite interruptions or disruption.

Notice how the interactions become more complex and increase as the child develops.

Now read the second indicator for each age group to see the progression of skills as children develop. Think about the
video.

e Did you see examples of those indicators in the video?

e  Which ones did you see?
The activity was child-initiated, and the boys stayed focused on their play scenario despite other activities taking place.

Now look at the third indicator for each age group.
e Did you see any of those indicators in the video?
e  Which ones did you see?
The boys completed their play tasks, ending by cleaning up.

Explain how this information relates to their assessment told, GOLD®.

Trainer Note: Show the video again if needed to answer these questions or to point out examples.

12
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APPROACHES TO LEARNING: AL 3
SUBDOMAIN: REASONING, PROBLEM-SOLUING, AND CREATIVE THINKING
Standoed AL 3: Recogrize, underiond, robl experience
Infonts “oung Toddiers ‘Dlder Toddlers Three-¥aor-Oids Four-Year-0lds
(Birth t 14 menths) 3 - 18 montha) 36 {36 = a8 montha) a8

AL 3 Indicatony: AL 3 Indicanoey; AL 3 Indicanoey; AL 3 Indicanoey; AL 3 Indicanoey;

- Wovee the effect ol swn |- Repeat beheuiors opre |- Demeonsiate on usder - Experiment s see i the

suce end rama cetiens heur wmidar
svsreyolobpet end! | uchoushobingsaaffed | eMerties. purpesehully | eferts o AMerces sbjects | hipa. (4
el 3 i + deply prioe brosledge ond

i) sound that it makes. (141 | {29) . oty T .
 edurnctimith B oy tr okject [« Obree othany octiens |+ Repest behcuion topre- | peeunly bomed infoe- | bl during play, (25

— u. il h oty ; Suce gesred effect (22) | mailon 10 fomillor et | 4y uarengot srotegiessa
- e siple oetions iy sobe | 12 RS VOligien For 881 | grue end imivate others' [ 19 o dustion {33} nwesigete pessble solusens,

pesblems fe.q_scoting o [ Betien. B2 when irying 1o camg out |- Use g sarieoy of strategies | ipaccompliing taw. orm

i | [z e Lkt o aetors, (2 1o selue & preklim when | olues probses. (4.3
- Py g usriety of shyecn [ 1909, (1341 - #gply new actian orirss- | e - Mckee u
#er |- e e protlem. 21 | 123 help from beth peess oed

e —) v problam s urbamlise || el | Akl far el an o, | sdults o nemsed (2.4
- Loal 1o odult for ausheance [ 103k (12 mare comglex ok ar Wnpaded. 1.0

(R, may usccbzn tget |+ Usm geatumes ond il e

odults atmenson. (o.£) Torquage when help 15 P it

i nae
- Usm languoge winen ok~
i far el reem ol or
pren {37}

Look at Page 22 in your ELDS. Read Standard AL 3 at the top.

Read the indicators for infants, young toddlers, older toddlers, three-year-olds, and four-year-olds. Indicators are the
way children demonstrate that standards are being met.

How do expectations progress from infants through four-year-olds? Allow time for responses.

Look at the first indicator for each age group.
e First, the infant notices the effect of his or her own actions.
e Young toddlers repeat behaviors to produce effects.
e Older toddlers demonstrate an understanding of cause and effects.
e Three-year-olds experiment to see if the same actions have similar effects.
o And four-year-olds identify and understand cause and effect relationships.

Now read the second indictor for each age group. Think about the video.
e Did you see examples of those indicators in the video?
e Which ones did you see?

The boys applied knowledge gained from the field trip about the weather and use of tools in their play. One used the
terms “tornado warning” and another used “walkie-talkies.”

Now look at the third indicator for each age group.

e Did you see any of those indicators in the video?
e Which ones did you see?

The boys discussed several ways of getting the table and several ways of ending the tornado.

Explain how this information relates to their assessment tool, GOLD®.

13
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Now let’s look at the Subdomain of Social Studies. Look at Page 50 in your ELDS.

Read Standard CSS 3 at the top. Read the indicators for infants, young toddlers, older toddlers, three-year-olds, and
four-year-olds. Indicators are the way children demonstrate the standards are met.

How do expectations progress from infants through four-year-olds? Allow time for responses.

Look at the indicators for four-year-olds. Look at the third one (4.3) and the fourth one (4.4). Did you see the rug with a
map on the floor? Selina put it there because she wanted children to have experiences with maps to meet these
standards. She selected materials and planned activities to meet the standards.

Look at the last indicator for each age group.

e First, the infant explores the immediate environment.

e The young toddler assists with classroom clean-up.

o The older toddler assists adults with daily clean-up routines.

e The three-year olds and four-year-olds participate in daily clean-up activities.
Now, read the second indicator for each age group. Think about the video.

e Did you see examples of those indicators in the video?

e Which ones did you see?
The children cleaned up as part of their play.

Explain how this information relates to their assessment tool, GOLD®.

14
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WHERE’S THE FIRE?

Hold CTRL and Click the picture to play video.

We will watch this video to see an activity that the teacher conducted with the children. Look for ways that children are
using math in a teacher-initiated activity.

Play the video linked on the slide. (Duration 1:45)
Video link: https://vic.nsula.edu/hapi/v1/contents/permalinks/Td79ZfMx/view
Expand to full screen view so all participants can easily view the content.

Explain the difference in a teacher-initiated activity and a child-initiated one as depicted in the first video.

[ T

COGNITIVE DEVELOPMENT AND GENERAL KNOWLEDGE: CC 3

SUBDOMAIN: CREATIUE THINKING AND EXPRESSION (CC)

We will now look at the Subdomain of Cognitive Development and General Knowledge. Look at Page 29 in the ELDS.

Standord CC ¥ Explore rales and through d i d pl
Infants ‘Young Toddlers Older Toddlers Th old: F Ld:
(BIrth to 11 months) (3 = 18 manths) (16 = 36 months) 136 - a8 manths) (48 - 60 months)
€C 3 Indicators: CC 3 Indicotars: £C 3 Indicators: CC 3 Indicotars: €L 3 Indicators:

+ Obsenve and minate the
‘actions of others {e.q.,
inmitates mother s fociol
‘expression. holds a baby
dall while mother hotds o

- Us ore cbject 10 represant
Grather object. (.43

= Imitote voice inflections
and facial expressians fram
& character in @ stany. (1.2

+ Obsense ond /o engoge
in short dromatic perfor-
mances with adull suppon
{24y

+ Pretend tn be o charocter

baby). o)  Ieitote s than one ge | 11951004 by imitating ord | - With promgting ond sup mime, theater). (2.1}
+ Explore d oth tan inflections | port, role play o use pup- |+ Role ploy of wse puppely
abjects. (0.3} ks up phoe cnd pocey | Ond fackal expressiors. (3.31| - pets 10 oct cul stories, {3.3) | 10 setout stoes ar play o

+ Use everydoy Items (2.,
pots ard pons, wooder
*poons, cups) in their play.
0.5

while jobberingh. (1.3

+ Engage In brief episodes
ol meka-believe ploy ey
inuolues sequenced steps,
assigned roles, and.for on
auerall plan for the play,
(2.3

+ Ui o abject t represent
anather ckpect. {2.4]

- Oksarue and for engoge in
© woriety of dramatic per-
Farenances .., PUpEIy,
story-tellirg, dance, ploys.
thecter), (3.4)

- Recreste recl-ife expen
e (that moy reflect
their home culture or
lanquage) through pretend
Ploy. (2.3

- Use one obpect o represert
enather abject (34)

+ Experience, respond to,
and ergoge in & ueriely
af dramenic performances
{e.q.. puppetny. stony-tell-
ing, dores. ploys, perto-

charocter. (4.2
+ Represent fontosy ond reol
life expenences through
pretend ploy. (4.31
+ Use objects to represent
ather cbjects. (¢.4)

Read Standard CC3 and the indicators for three- and four-year-olds.
e  Which of those indicators did you see being met in the video?
The girl engaged in role play of being a dispatcher.
e  What are some other skills children were learning?
Writing, taking notes, numerals and numbers, roles of community helpers, vocabulary — gear, pumpers, location

words

|
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Infants
(Birth to 11 months)

~

af culture ond other of groups of paople.
“Young Toddlers Older Toddlars Three-Tear-Olds
(9 - 18 manths) {16 - 38 months) (36 - 48 manths)

Four-Year-Olds
{48 - 6o manths)

35 4 Indlcatars:

- Respand ta msic fram
wancus culbures: espe

£35 4 Indicatars;

- Participete in smple woys | -

in rhiymes and music from
i alares, (4.1

Tram their
culbare fe.g., lullabies or
simple songs). (a1}

- Laok &1 books oF pietisres
of homes that are similar
%o thase faund in their swn
commurity, (0.3

- Listar for shoet periods of | -

time ond Look ot pictures of
shieltess homes in differens
(13

€55 4 Indicatars:

55 4 Indicatars:

o
music from vonows cul
tres. (2.4)

dance, and ather traditons
froen i cultsnes, (3,43
- Show erd 10l okout ob-

€35 4 Indicatars:

- Explore muic, dance,
dress, foads, ond tradisons
of caun Terrilly and othar
cuttures. (4.4}

L Iocs and stories
end logk at pictures of
sheltens/ bormes in othar
gecgrophic regiore. (2.2

pects, food. ord
trcen ceun Tarily or eul-
ture. {33)

- idertify homes that are
sireilar b and/or dilfersrt
from cun home. (1,30

- Discuss shel
uerious geogrophic ra-
giens. {43

- Wlith prompting and sup-
ot describs picures of
shelters /homnes i other
geogrophic regions. (540

= Iderilify the characteristics.

one's own home: (3.3)

Look at Page 51 in your ELDS.

Read Standard CSS4 and the indicators for four-year-olds.
e  Which of those two indicators did you see being met in the video?
Indicator 4.1. Yes, Selina and the child talked about the geographic location of the house.
e How might Selina have incorporated experiences to meet Indicator 4.1?
Singing about firetrucks and firefighters, pretending to be firefighters cooking at the fire station.

"

o
w0 WHERE’S THE FIRE?
USING THE TEACHING STRATEGIES OBJECTIVES

Work with your partner in this Recording -] b
Activity.

* Use the Teaching Strategies Objectives

Checklist and discuss what objectives you

saw children demonstrate in the video.

ching Sirabegie Dbjecthies Checkist

* Record the indicators that were
demonstrated in the video on the checklist.

e,
2y
.

Now we will look at the Teaching Strategies Objectives Checklist to see where these experiences might be recorded.

Distribute the Teaching Strategies Objectives Checklist handouts.

Review the Domains of Social Emotional, Physical, Language, Math, Science and Technology, Social Studies, the Arts, and
English Language Acquisition.

Teacher Strategies GOLD® is the assessment tool we use to document and measure what children can do. Knowing what
they have learned lets us know what types of activities and experiences we need to plan for them.

Explain the benefits and limitations of using a checklist as compared to other types of documentation. For example,
checklists often simply show whether a child has a skill or not and do not identify progress in mastering a skill.
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Have participants select a partner.

Trainer Note: See Resources for Trainers for suggestions for selecting partners.

Work with your partner in this Recording Activity. Use the Teaching Strategies Objectives Checklist and discuss what
objectives you saw children demonstrate in the video.

Discuss how the learning that you saw might be recorded in GOLD® and find them on the Teaching Strategies Objectives
Checklist.

Circulate among the groups to facilitate their work and answer questions. When finished, ask a for a few volunteers to
share what they found to the whole group.

What Do | Do Now?

Divide participants into small groups of 4-6 people.
Distribute a sample lesson plan sheet or planning materials from a commonly-used Tier 1 Curricula.

You are given a planning sheet to use with your curriculum. Use the ELDS standards, your curriculum materials, and your
knowledge of what children learned from the fire station unit to plan additional activities that Selina might do next.

Circulate among the groups to answer questions, give suggestions, and keep participants on task.

17
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Session Review

- REVIEW LEARNING OBJE

* Explain why standards are important and how they can be used to guide what
one does in the classroom

* Describe the difference between standards, curriculum, and assessment and how
they are interconnected and work together for teaching effectiveness

* Determine if an activity is relevant to the standards, follows the curriculum, and
can be assessed and recorded

Review Learning Objectives.

Explain that for each statement, they will show a “thumbs up” if they think we covered the objective, a “thumbs down” if
we did not cover the objective, and a “sideways thumb” if we partially covered the objective.

e Explain why standards are important and how they can be used to guide what one does in the classroom

e Describe the difference between standards, curriculum, and assessment and how they are interconnected
and work together for teaching effectiveness

e Determine if an activity is relevant to the standards, follows the curriculum, and can be assessed and
recorded

18
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Now that we have finished our training, are there any additional questions you have? Is there anything you want more
information about?

Review any questions on the sticky notes if they have not already been answered.

Would anyone like to share with the group what they will do differently now that they have attended this session? Allow
for a few responses.

Open the floor for participants’ comments and questions.

| Please complete the
~ Post-Assessment
~ Evaluation.

Thank you!

That brings us to the end of our time. Thank you so much for your attention and hard work today. Before you go, please
complete the Post-Assessment Evaluation.

Distribute the Post-Assessment Evaluation.

When you have completed the evaluation, please fold it and leave it in the center of your table before you leave. | hope
this has been valuable! If you have any additional questions, | will be available to talk further. Thank you.

Post-Assessment Evaluation Guidance
e Review the forms to identify the group’s responses
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e Compare the results and identify the areas in which participants expressed greatest growth and the areas in
which participants might still need support

® Share results with Louisiana DOE representative to inform local continuing professional development efforts
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