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Module Description 
This 2-hour interactive hands-on training module is designed for new teachers/leaders or teachers/leaders who need a 
refresher on child assessment—in infant, toddler, or Pre-K classrooms. In this training participants are expected to learn 
what observation-based assessment is and its importance in promoting children’s development and learning and how to 
conduct effective observations and assess children throughout activities and routines within the daily schedule. Active 
participants will also learn how to gather useful assessment documentation in a way that is practical and easy for 
teachers, how to utilize documentation and assessment effectively to adjust curriculum, activities, and teaching 
strategies, and how teachers can evaluate children’s progress with reliability.  

Pre-Work 
• Facts vs. Assumptions Handout 

Materials 
• Chart paper and markers 
• Copy paper  
• Pencils or pens for participants 
• Handouts  

o Teaching Strategies GOLD® Objectives 
o Birth to 5-Year-Old Polling Cards 

o Practicing Assessing Sample 
Observation Documentation & Taking 
Quality Observational Notes 

o Glossary of Important Terms & Phrases 
o Scaffolding Article 
o Pre- and Post-Assessment Evaluations 
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Learning Outcomes 
Candidates who actively participate in this session will be able to… 

• Review the purposes and benefits of formative assessment to learn about each child’s knowledge, behavior, 
skills, and learning styles 

• Explain how the relationships between The Objectives for Development & Learning, Louisiana’s Early Learning & 
Development standards, and child outcome data support effective planning, meaningful interactions, and 
intentional teaching 

• Identify the characteristics of useful, significant, and informative documentation of children’s development and 
learning 

• Use assessment data to plan meaningful learning experiences for individual children, small groups, and the large 
group 

 

Training Agenda 
Total Content Time: 2.0 hours 
Total Session Time: 2.75 hours 

Item Time/Duration 
Registration/Sign-In 30 minutes prior to course start 

(not included in total course time) 
Welcome, Session & Group Introductions 15 minutes 
Defining Observation-Based Assessment 25 minutes 
Ages & Stages of Development 30 minutes 
Techniques for Conducting Observations 25 minutes 
Using Curriculum & Supplemental Activities for Differentiation 15 minutes 
Evaluating Development with Reliability 10 minutes 
Session Closing & Post-Assessment 15 minutes 

(not included in total course time) 
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Training Manual 

 
 
Distribute the Pre-Assessment Evaluation and Objectives for Development & Learning, Birth Through Third Grade 
handout. 

• Ask them to complete the Pre-Assessment Evaluation and return to you 
• Briefly review the forms to identify the group’s needs 
• Emphasize the learning objective(s) identified by the group as needing support 
• Modify the session to spend more time on knowledge, skills, and abilities needed by the group 

 

 

 

 

 

 

 
 
 
Good morning/afternoon. This is a presentation of the Louisiana Early Childhood Key Training Modules. I am (insert 
name) and I will be your trainer today. 
 
We are here today to learn how to use assessment to guide children’s learning and development. Understanding 
how to conduct observation-based assessment of the children in your classroom is critically important, so that you 
can be as effective as possible at your job – supporting children’s positive growth and development.  
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Read each learning objective aloud. 
 
This training is designed to help you understand… 

• What observation-based assessment is and its importance in promoting children’s development and learning, 
• How to conduct effective observations and assess children throughout activities and routines within the daily 

schedule, 
• How to gather useful assessment documentation in a way that is practical and easy, 
• How to utilize documentation and assessment effectively to adjust curriculum, activities, and teaching 

strategies to promote children’s development and learning, 
• And how to evaluate children’s progress with reliability.  

 
Are there any additional points we should add to our list of objectives for today? 
 
Record responses on chart paper. 
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So first let’s define what “observation-based assessment” of children means… 

How many of you have school-age children who have taken LEAP tests, or how many or you remember being in school 
and taking standardized tests? 

Assessment in early childhood classrooms is nothing like that. 

Since “observation-based assessment” is not supposed to be like those tests or assessments, let’s talk about what it is 
supposed to be like… 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Please take a few minutes to reflect on how you would describe what “observation-based assessment” means – think of 
as many words and phrases that come to mind. 
 
Pause for everyone to reflect, prepare to use flip chart. 
 
Now let’s share what words and phrases you think are important in understanding what “observation-based 
assessment” means and that will help each of us see what it means to this group. 
 
Take time to quickly write down all of the answers called out by the group. 
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Trainer Note: If the group is not forthcoming with answers, push them to share or come up with more. Try to get at least 
10 responses. 
 
Ask participants to point words and phrases that stand out to them as helping to understand what observation-based 
assessment means. Have participants who come the closest to the correct definition and/or participants who have 
shared words or phrases that might lead to interesting explanations, explain how they believe that the word(s) or 
phrase(s) relate to conducting and/or understanding observation-based assessment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Let’s look at how your responses match some standard definitions of observational assessment. 

• Observation-based assessment can be defined as watching and listening to individual and groups of children, 
as children interact with their surroundings and other people, with the clear goal of looking for specific 
behavior or ability, so as to better understand what a child knows and can do. 

• Observation-based assessments document the actions and words observed. 
• Observation-based assessments should be ongoing, throughout the year. 
• Based on those observations and documentation, observation-based assessment then leads to future 

planning of activities and supports for individual and groups of children. 
 
Trainer Note: Depending on the responses suggested by participants and timing, you might switch and/or simply refer 
back to the relevant keywords here that were also captured by the training participants.  
 
As teachers, we should be continually conducting observation-based assessments of all children in our care, regardless 
of their age or whether they are considered “at-risk.” Only through such observations and assessments can teachers 
implement curricula and plan lessons that support children where they are at and help them advance to their next 
levels. 
 
Observation-based assessment is critical to your teaching – you cannot effectively teach without first knowing where 
children are in their development and what they are interested in doing. 
 
A clearly-defined approach to assessment helps teachers successfully collect information about each child, in all areas of 
development, in order to plan learning experiences and instruction that ensure the child’s growth in all areas. 
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While there are typical milestone periods at which most children develop certain skills, no child develops all skills at 
each typical milestone; rather, all children develop at different paces. For example, some are faster or slower to 
walk, or to talk. 
 
Observing what a child can and cannot do, and understanding typical developmental milestones, is necessary for you, 
both to provide instruction at the level that each individual child can understand and be able to learn from, and to 
help children advance their knowledge and abilities. 
 
Observation-based assessment will help you identify whether a child may need more support than other children 
need in learning a skill, and whether there is a need for additional, more intensive intervention from a specialist, in 
addition to the modifications and supports that you provide to the child in your classroom. Only developmentally-
appropriate supports will help a child make further meaning about the world around them. 
 
It is our responsibility – and our privilege – as children’s first classroom teachers to provide children with the positive 
supports that will prepare them socially and emotionally, cognitively, physically, and linguistically, to enter school 
excited and ready to keep learning. 
 

Centers for Disease Control and Prevention, Child Development Basics 
 https://www.cdc.gov/ncbddd/childdevelopment/facts.html 
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In early childhood education, assessment is the process of gathering information about children in order to make 
decisions. Assessment is often equated with the notion of testing to judge a child’s abilities, but in actuality, it is a four-
step cycle that helps teachers individualize learning for every child.  
 
Assessment has four primary purposes: 

• To support learning 
• To identify special needs 
• To evaluate programs and monitor trends, and 
• To respond to program accountability requirements 

 
Source: The Importance of the Assessment Cycle in The Creative Curriculum® for Preschool 

https://teachingstrategies.com/wp-content/uploads/2017/03/Theory-Paper-Assessment-Creative-Curriculum- Preschool-10-2012.pdf 
 

Observational assessment is a continuous cycle of:  
• learning, 
• measuring, and 
• growing. 

 
While this particular model comes from Teaching Strategies, this basic process is applicable to all observation-
based assessment, regardless of whether you are using the Teaching Strategies GOLD® observation tool or not. 
 
Practicing this ongoing assessment cycle enables you to make informed decisions about how to individualize 
learning for each child. It is a critical component of a high-quality early childhood education program. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The first step of the observation-based assessment cycle involves collecting information – through daily and ongoing 
observation – of children’s knowledge, skills, and behaviors – in order to individualize children’s learning. The 
observations can be made with minimal or no intrusion to the children’s activity. 
 
Teachers are often doing this without even realizing it. For example, if you teach three- and four-year-olds, have you 
ever noticed that one of your little friends almost always chooses to build towers in the block area during free play? 
Making that observation was collecting information about the children in your care. 
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Through the process of observing and recording, you come to know the unique personalities and abilities of each 
individual child. The more you know about each child, the stronger your connection with that child, and we know from 
CLASS that strong connections with your children lead to gains in their learning. 
 
As you understand how important observations are, you will want to be proactive about having a plan for capturing and 
documenting the observations. It’s worth taking the time to set up your system for note-taking and for organizing your 
documentation on each child as you gather it. This will save you from having to sort through a mess of documentation at 
the same time later. 
 
Later in this training we will cover specific methods and strategies for taking those observational notes and for collecting 
additional kinds of documentation. These other kinds of documentation might include photos, video clips, and samples 
of student work. 
 
 
 
 
 
 
 
 
 
 
 
 
 
The next step in the cycle is to analyze the data you have collected and to respond. 
 
In other words, you should look through the notes and documentation you have gathered, and you should use that 
information to begin to plan how you can support the child’s learning. 
 
Use your gathered information to decide when, what, and how to target instruction and provide support. 
 
Remember, knowing what a child can and cannot do helps you decide how much support the child needs in order to 
meet to meet the learning objectives for that child and that child’s age. That support is called “scaffolding.” 
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The next step of the cycle is to evaluate. 
 
By consistently analyzing your observation documentation, you are able to evaluate each child’s level of development 
and progression – based on what you have observed of the child’s knowledge, skills, and behaviors – in relation to the 
learning objectives in the Teaching Strategies GOLD® Objectives for Development and Learning or in the Louisiana Early 
Learning and Development Standards. 
 
In evaluating each child’s level of development in relation to those standards, you can determine which indicators of 
learning most closely describe what the child demonstrates in terms of knowledge, skills, or behaviors. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The final step in the observation-based assessment cycle involves summarizing, planning, and communicating. 

You should…  
• Summarize what you now know about the child (and remember to date those notes, too!) 
• Intentionally develop your plans for the children (both as individuals and the group as a whole), to help them 

advance their skills 
• Communicate with families about their children’s strengths and ways they can assist their children’s further 

development 
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Why is it important to date your notes? 

Pause for answers. 

So much happens in our classrooms, and we wear many hats, so we shouldn’t expect ourselves to remember everything. 
And time really flies. But when we have dated notes we can track whether a child has plateaued at the same skill level 
for several months and might need intervention. 

 
 
As many of you already know, Teaching Strategies GOLD® is the observation-based assessment tool approved by the 
state of Louisiana for conducting observational assessments of children in your classrooms who are considered “at- risk.” 
These include children in the Child Care Assistance Program, also known as CCAP, children in foster care, children for 
whom English is a second language, or children who have been diagnosed with a special need. 
 
Teaching Strategies, or TS, GOLD® is a tool that helps you document children’s growth in up to 38 areas called Objectives 
for Development & Learning. 
 
These Objectives are divided up into the following areas of learning: 

• Social-Emotional 
• Physical 
• Language 
• Cognitive 
• Literacy 
• Mathematics 
• Science and Technology 
• Social Studies 
• The Arts 

 
In addition, TS GOLD® contains Objectives for documenting English Language Acquisition. 
 
While the tool has a total of 38 Objectives, Louisiana child care centers most commonly collect documentation for 22 of 
the Objectives. It is important to find out for which of the Objectives your center expects you to collect documentation. 
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Trainer Note: It is not important to discuss, but, if asked, the Objectives regarding which some centers do not collect 
documentation are Science and Technology, Social Studies, The Arts, and English Language Acquisition. Just because one 
does not collect documentation in an online tool, however, does not mean that a teacher shouldn’t and couldn’t still 
make observations, and even collect documentation, under those Objectives. 
 
Which of you have already used TS GOLD® to some extent? Pause and affirm. 
 
The TS GOLD® observation tool is “grounded in the most current research about how children develop and learn” and 
has been “tested by independent researchers.” 
 
The TS GOLD® “objectives for development and learning are predictors of school success, based on school readiness 
standards.” 
 
And the TS GOLD® tool is “inclusive of all children,” “provid[ing] specific strategies and resources for every type of 
learner, including…those with special needs.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I am handing out to you a copy of the Teaching Strategies GOLD® “Objectives for Development & Learning.”  
 
Distribute Teaching Strategies GOLD® Objectives for Development and Learning handout. 
 
As you can see, each area of development we just discussed is divided into Objectives, and some Objectives are further 
divided into dimensions. 
 
Here are some examples of the TS GOLD® Objectives and dimensions, from the Social-Emotional domain: 
 
So, for example, the Objective of “Regulates own emotions and behaviors” is divided into the dimensions of 

• “Manages feelings 
• Follows limits and expectations, [and] 
• Takes care of own needs appropriately.” 

 
Not all objectives are appropriate for each age group you care for and teach. In the TS GOLD® tool “developmental 
progressions are color coded by age level.” These “color bands” show teachers, administrators, and families which 
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behaviors and skills are typical for children of a particular age and class range. These age ranges are divided into Birth to 
12 months, 1 to 2 years, 2 to 3 years, 3-year-old Preschool, PreK 4, and Kindergarten. 
 
Although not all behaviors and skills are expected of each age group, it is important for early childhood educators to 
have a strong understanding of the whole range of development. The reality in the early childhood education world is 
that we move from room to room, if not during the course of a day, most likely during the course of our careers, so truly 
understanding the progression of young children’s development is essential to being successful at our jobs. 
 
We also need to understand which skills children are likely to enter our classrooms with, and which skills we want to 
help them build before they move into their next classrooms. 
 

 
 
As previously mentioned, in TS GOLD®, age ranges are divided into these categories as well as by color: 

• Birth to 1 year is red 
• 1 to 2 years is orange 
• 2 to 3 years is yellow 
• Preschool 3 is green 
• Pre-K 4 is blue, and  
• Kindergarten is purple 

 
You will notice that it follows the spectrum of the rainbow, to help you remember which colors go with earlier and later 
ages. 
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Even if you do not have access to the TS GOLD® software in your own classroom, you can download and print a copy of 
the Objectives for Development and Learning, including color bands, to use in assessing the children in your care: 
 
https://gold.teachingstrategies.com/content/GOLD/helpitems/GOLD_Progressions_EN.pdf 
 
Let’s go through an example to apply the color bands – what this means is we will take an example of children’s behavior 
and categorize it according to its corresponding age of development. 
 
Take a look at the Objectives for Development & Learning handout.  
 
Find “Social & Emotional Objective 1: Regulates own emotions and behaviors.” The first dimension is “Manages 
feelings.” The way a 9-month old child “manages” her “feelings” is different than the way a four-year old “manages 
feelings,” because they are at different stages of development. 
 
In TS GOLD® these different ways of showing the objective (in this case, “regulates own emotions”) are called 
“Indicators.” 
 
Point to/reference the slide. 
 
An Indicator for “Manages feelings” is “Uses adult support to calm self.”  
 
Click to circle this Indicator. 
 
Each bullet is an example of an Indicator. When a baby stops crying after an adult rocks him, or when an upset toddler 
calms down after being picked up by a caregiver, he is using adult support to calm himself. 
 
What color band do you think should be selected? Pause for training participants to call out answers. 
 
Because that is an expected way, according to all our knowledge of child development, that an infant or toddler would 
manage his feelings, it would be marked with the red and orange color bands.  
 
Click to circle these color bands. Point to/reference that Indicator above those color bands. 
 

https://gold.teachingstrategies.com/content/GOLD/helpitems/GOLD_Progressions_EN.pdf
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Let’s try another one, but we’ll do it a little differently. 
 
Have you ever seen a child in the housekeeping area hold something up to her ear as though she’s talking on the 
telephone? She’s using a real object as a prop and is imitating what she sees her parent doing. So, she’s engaging in 
socio-dramatic play. 
What objective does that fall under? Pause for training participants to review their TS GOLD® ® Objectives handout and 
call out answers.  
 
Click for this Objective and dimension to appear. That falls under Objective 14 under “Cognitive: Uses symbols and 
images to represent something not present.” 
 
That behavior, of holding a prop, toy phone to the ear, is typical of what age? Pause for training participants to call out 
answers. 
 
(That’s right,) 1 - 3 years. 
 
So, what color bands would be used? Pause for training participants to call out answers. 
 
(That’s right,) orange and yellow. Click to circle this color band. 
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Now let’s dig deeper into some review and discussion of the typical Ages & Stages of Development –  
 
Trainer Note: You are encouraged to poll the group at this point to determine what ages are currently taught by 
participants, so that you are able to adjust your emphasis and examples accordingly as you present the training. Ask: 
“Who teaches Infants? Who teaches Toddlers? Who teaches Preschoolers?” 
 

 
 
Has anyone heard of the term “DAP?” That acronym is used frequently among early childhood professionals. It refers to 
“Developmentally Appropriate Practice.” 
 
That means that the goals and the learning experiences in our classrooms – in our practice – are fitting, or are 
“appropriate,” to the children’s age and development. Before we can set suitable goals and plan fitting lessons, we need 
to understand what developmentally appropriate means. 
 
As we noted earlier, each individual child develops at his or her own pace. That is because each individual child is 
unique. Years and years of research, however, show us that there are predictable neurotypical patterns of how most 
children grow and what they can do – socially, emotionally, cognitively, linguistically, and physically – at a particular 
stage of development. 
 
This knowledge, of what most children can do at what age, enables teachers and other caregivers to plan experiences 
and activities that will be in alignment with the children’s developmental abilities. This knowledge helps teachers to 
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anticipate children’s behavior and have reasonable expectations about how children will respond to different activities 
or situations. 
 
For example, we know that older toddlers actively explore their environment (GOLD® ® Objective 11: Demonstrates 
positive approaches to learning – d. shows curiosity and motivation, as well as ELDS Approaches to Learning 1); 
therefore, it is reasonable to expect that if a toddler finds a filled basket on the floor, she is going to dump it out. She is 
not being bad or misbehaving – she is acting in a way that is completely appropriate and expected for her development. 
A two-year-old learns by actively exploring her environment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

We see this understanding of DAP throughout GOLD®, including in the example I just mentioned. 

An older toddler (2-3 years old), represented by color band yellow, 

Click for circle. 

first begins to “enjoy taking things apart,”  

Click for circle. 

such as dumping out a filled basket, as a way of “exploring and investigating ways to make something happen.” 

That behavior is in fact an expectation of development and learning for children! 

As teachers, we need to know what’s developmentally appropriate at each stage so that our expectations align with the 
development of the children in our care. 

We also need to know what is developmentally appropriate at each stage so that if a child has not yet demonstrated 
certain behaviors or skills, we can pursue additional supports for the child, such as providing extra one-on-one guidance 
or instruction, or referring a family for special services. 
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Okay, let’s review some additional developmentally appropriate expectations with a little quiz: 
 
We know that all typical four-year-olds can walk, but when do children typically first begin to walk? Pause for answers. 
 
(Yes,) Children typically begin walking around one year old. 
 
Okay, I’m going to describe a behavior or skill, and I’d like you to determine at which age children typically first begin 
doing this skill. 
 
We will use the age ranges of the Teaching Strategies GOLD® tool. Here are your possible answer choices to each 
question: “Birth to 1 year,” “1 to 2 years,” “2 to 3 years,” “3 to 4 years,” and “4 to 5 years.” 
 
As we know, children don’t reach milestones on precise dates, they develop at different rates...so in terms of the 
walking example, even if you have a niece that started motoring around the house at eight months, we would say that 
behavior typically begins from age 1 to 2 years, not birth to 1 year. 
 
Using your Birth to 5-Year-Old Polling Cards, hold up the card that corresponds to what you think the correct answer is 
to each question. 
 
Trainer Note: A training alternative is to have participants call out, as a group, what they think is the correct answer to 
each question. 
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Pause between clicks. 
 
Click to allow the first question to show up onscreen. 
 
In what age range is it appropriate to expect children to… 

• Hold a rattle and shake it? 
 

Pause after asking each question aloud, to allow time for participants to answer aloud or hold up the appropriate answer 
card. You may need to remind participants of the possible answer choices. 
 
Click to let the first answer appear onscreen. 
(That’s right,) a child aged birth to 1 year is typically first able to hold a rattle and shake it. 
 
Follow this procedure of clicking for the next question, pausing for answers, clicking for the answer, for each question on 
this slide and the next two slides. 
 

• Repeat simple phrases from familiar stories such as, “Chicka, Chicka, Boom! Boom!” (2 to 3 years) 
• Point to pictures in a book? (1 to 2 years) 
• Feed self with finger foods such as Cheerios? (Birth to 1 year) 
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Only let the first line up on the screen initially. 
 
In what age range is it appropriate first to expect children to: 
 
Click to allow the first question to show up onscreen. 
 

• Sit and stay engaged during story time, even when there are interruptions, as opposed to getting up and 
moving somewhere else during an interruption? (4 to 5 years) 

• Recognize and respond to feelings of others, by saying things like, “She crying?” (2 to 3 years) 
• With the guidance of a teacher, can wait for a turn with a toy? (3 to 4 years) 
• Express preferences for food or favorite toys by making sounds and facial expressions? (Birth to 1 year) 

 
 

 

 
 
 
 
 
 
 
 
 
 
Trainer Note: If behind on time, this slide can be skipped. 
 
We’re going to shift our thinking now, from when children typically first start doing something to when is it 
developmentally-appropriate for us to expect children to do certain things. 
 
Click for each individual question, pause for responses, click for answer, move on the next question and repeat.  
 
In what age range is it appropriate to expect children to regularly be able to: 
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• Identify some of the letters in their names? (3 to 4 years) 
• Name “how many” after counting up to three blocks? (2 to 3 years) 
• Respond with facial expressions when someone calls her name? (Birth to 1 year) 
• Roll balls and watch how they move? (1 to 2 years) 
• Sit for a teacher-led group time up to fifteen minutes? (4 to 5 years) 

 

 
 
 
 
 
 
 
 
 
 
 
 
Next let’s practice making assessment of some observation documentation. 
 
I am giving you a handout on which you can write your observations. 
 
Distribute Practicing Assessing Sample Observation Documentation & Taking Quality Observational Notes handout. 
 
On the screen is an example of a piece of documentation. What are the different things you can observe and evaluate 
based on this documentation? Note them on your handout. 
 
Pause for participants to write down observations, individually or in pairs.  
 
Possible answers include the following from the GOLD® Objectives: 

• Mathematics, 23. Demonstrates knowledge of patterns 
• Physical, 7. Demonstrates fine motor strength and coordination, a. Uses fingers and hands 
• Cognitive, 13. Uses classification skills 
• Cognitive, 11. Demonstrates positive approaches to learning, a. Attends and engages, b. Persists, c. Solves 

problems, d. Shows curiosity and motivation 
 
Trainer Note: If these examples were used in a training on the ELDS, possible answers would include the following: 
Combining & separating groups by color or size – “Understand basic patterns, concepts, and operations,” Cognitive 
Development and General Knowledge, CM 2 – Mathematics  
Fine motor – “Develop small muscle control and coordination,” Physical Well-Being and Motor Development, PM 2 – 
Motor Skills and Physical Fitness 
Cause-effect/trial & error – “Recognize, understand, and analyze a problem and draw on knowledge or experience to 
seek solutions,” Approaches to Learning, AL 3 – Reasoning, Problem-Solving, and Creative Thinking 
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Persistence – “Demonstrate attention, engagement and persistence in learning,” Approaches to Learning, AL 2 – 
Attention, Engagement, and Persistence 
Curiosity & exploration – “Engage in play-based learning to explore, investigate, and acquire knowledge about 
themselves and world,” Approaches to Learning, AL 1 – Initiative and Curiosity 
 

 
 
 
 
 
 
 
 
 
 
 
 
Let’s do another one. 
 
What are the different things you could possibly observe and evaluate based on this photo documentation? Note your 
observations on your handout. 
 
Pause for participants to write down observations, individually or in pairs. 
 
When discussing together, at conclusion note that there are many indicators of development that can be observed, and 
for multiple children, from just this one picture. 
 
Possible answers include the following from the GOLD® Objectives: 

• Cognitive, 11. Demonstrates positive approaches to learning, a. Attends and engages, b. Persists, c. Solves 
problems, d. Shows curiosity and motivation 

• Physical, 7. Demonstrates fine motor strength and coordination, a. Uses fingers and hands 
• Mathematics, 21. Explores and describes spatial relationships and shapes 
• Mathematics, 23. Demonstrates knowledge of patterns 
• Social-Emotional, 2. Establishes and sustains positive relationships 
• Science and Technology, 25. Demonstrates knowledge of the characteristics of living things 

 
Trainer Note: If these examples were used in a training on the ELDS, possible answers would include the following: 
Independently complete a task – “Engage in play-based learning to explore, investigate, and acquire knowledge about 
themselves and their world,” Approaches to Learning, AL 1 – Initiative and Curiosity 
Persistence, attention – “Demonstrate attention, engagement, and persistence in learning,” Approaches to Learning, AL 
2 – Attention, Engagement, and Persistence 
Problem-Solving – “Recognize, understand, and analyze a problem and draw on knowledge or experience to seek 
solutions,” Approaches to Learning, AL 3 – Reasoning, Problem-Solving, and Creative Thinking 
Sorting 
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Fine Motor – “Develop small muscle control and coordination,” Physical Well-Being and Motor Development PM 2 – 
Motor Skills and Physical Fitness 
Shapes and properties – “Understand shapes, their properties, and how objects are related to one another in space,” 
Cognitive Development and General Knowledge, CM 4 – Mathematics 
Identification of animals – “Acquire scientific knowledge related to life science,” Cognitive Development and General 
Knowledge, CM 3 – Science 
Social skills – “Develop healthy relationships and interactions with peers and adults,” Social-Emotional Development, SE 
1, Social Relationships 
Confidence – “Express feelings that he/she is capable of successfully making decisions, accomplishing tasks, and meeting 
goals,” Social-Emotional Development, SE 3 – Self-Concept and Self-Efficacy 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
And one more. 
What are the different things you could possibly evaluate from this student work? Note your observations on your 
handout. 
 
Pause for participants to write down observations, individually or in pairs. 
 
Possible answers include the following from the GOLD® Objectives: 

• Physical, 7. Demonstrates fine motor strength and coordination, a. Uses fingers and hands 
• Literacy, 17. Demonstrates knowledge of print and its uses, 19. Demonstrates emergent writing skills 
• The Arts, 33. Explore the visual arts 

 
Trainer Note: If these examples were used in a training on the ELDS, possible answers would include the following: 
Fine motor – “Develop small muscle control and coordination,” Physical Well-Being and Motor Development, PM 2 – 
Motor Skills and Physical Fitness 
Identifying print features (maybe) – “Demonstrate understanding of the organization and basic features of print,” 
Language and Literacy Development, LL 5 – Reading, Foundational Skills 
Early stages of writing – “Develop familiarity with writing implements, conventions, and emerging skills to communicate 
through written representations, symbols, and letters,” Language and Literacy Development, LL 7 – Writing 
Creative thinking – “Demonstrate creative thinking when using materials, solving problems, and/or learning new 
information,” Approaches to Learning, AL 4 – Reasoning, Problem-Solving, and Creative Thinking 
Artistic Expression – “Develop an appreciation for visual arts from different culture and create various forms of visual 
arts,” Cognitive Development and General Knowledge, CC 2 – Creative Thinking and Expression 
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Developmentally appropriate expectations like those found in GOLD® can also all be found in Louisiana’s Birth to Five 
Early Learning & Development Standards, sometimes referred to as ELDS or Standards. You can access the standards on 
Louisiana Believes website. 

At this point trainer can poll participants on familiarity with this resource. 

How many of you have seen this document? How many of you have had a training in ELDS? 

How many of you know where to access a copy of these Standards in your center? 

Trainer should have (and hold-up) a printed copy of Louisiana’s Birth to Five Early Learning & Development Standards. 

 
 
This page shows you how the Standards document looks inside. It is divided by areas of development called “domains.” 
 
This Domain in the Standards is called “Approaches to Learning.” Click to circle this domain. 
 
This Domain is similar to one of the TS GOLD® Objectives we reviewed a short time ago, “Objective 11—Demonstrates 
positive approaches to learning.” 
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As with TS GOLD®, each Domain, and each Subdomain – in this case “Initiative and Curiosity” (Click to circle this domain) 
– are broken up by age groups, to show what “indicators,” in other words, behaviors, you can expect to see at each age. 
 
Remember the example we discussed a short time ago, of a child dumping out a filled basket she finds? 
 
This shows you where the behaviors, in the example we just discussed, that of a child actively exploring the 
environment, fall. Click for circle. First under “Older Toddlers.” Click for circle. 
 
As you can see, both the ELDS and the GOLD® Objectives align – that is because both are based on what a significant 
body of research tells us is true of child development. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Let’s practice using the ELDS for an assessment of children’s language development, and consider when a child in your 
care may need additional, specialized developmental supports. 
 
When you go in the youngest rooms in your center, what kinds of sounds do you usually hear? Pause for responses. 
 
You probably hear a lot of “Ba-ba-ba” and “Mom-mom-mom” because we know young toddlers start to communicate 
with beginning sounds. 
 
Here’s an example of when a child may need a referral to a specialist:  
 
A little boy was approaching his second birthday and only making grunting-type sounds. His teacher talked to his parents 
about what was typical of children his age. He was their first child, so the parents didn’t realize it was a matter of 
concern. The parents talked to the pediatrician at his next check-up about the teacher’s observation, and the 
pediatrician referred the child for a speech evaluation. A speech therapist started going to the center each week to work 
with him, and he’s beginning to say some words now. If his teacher hadn’t been aware of what the developmentally 
appropriate expectations for language development are, he might still not be talking. 
 
If you look at ELDS Language and Literacy Development Standards 1 and 2 (Click to circle this domain and click again to 
circle this Standard), we see that by 11 months infants are typically imitating different sounds (Click to circle), and 
between 9-18 months they’re repeating familiar words (Click to circle) and using words such as “mama” and “dada.” 
Since the child in our example was almost two years old and only making grunting sounds rather than imitating actual 
words, he needed referral to a specialist. 
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While most of the time you will be the person who can provide extra one-on-one guidance or instruction to an individual 
child to help him or her learn a challenging skill, as we just discussed sometimes a child needs a referral to a more 
intensive interventional support. 
 
To conclude this section on Typical Ages & Stages of Development, here are some common early childhood 
developmental supports offered in every parish in Louisiana: 
 
Mental Health Consultation is a service that includes on-site observations in child care center classrooms, interactive 
trainings with child care staff, and consultations with Directors, teachers, and families in regard to the social and 
emotional development of young children. Services are provided through the TIKES Tulane Early Childhood Mental 
Health Consultation Program. 
 
EarlySteps is a program that provides services to families with infants and toddlers aged birth to 36 months, who have a 
developmental delay or who have a medical condition likely to result in a developmental delay. Children may have 
cognitive, motor, vision, hearing, communication, or social-emotional delays, for example. EarlySteps services are 
designed to improve a family’s capacity to enhance their child’s environment and are provided in the child’s natural 
environment, such as the child’s home or child care. Anyone can make an EarlySteps referral, so that EarlySteps can 
make an eligibility determination. 
 
Similar to EarlySteps, Pupil Appraisal is a program that helps identify and intercede with children age 3 and older, who 
are at risk due to developmental delays, learning problems, behavioral challenges, or other special needs, by providing 
services to children, parents, and teachers. Pupil Appraisal services are offered by each parish school system. 
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Now that we understand even better the 
importance of conducting observation-based assessments, let’s talk, as promised earlier, about effective techniques for 
conducting observations. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Observational notes are one of the most useful ways to collect the facts you have observed, to help you analyze, 
evaluate, and plan future activities and instruction. But to be useful, the notes have to be high-quality. 
 
The first and most important is, be clear. You want to be sure that when you or someone else re-reads the note that it is 
fully understandable. 
 
Second, be concise: 

• Avoid descriptive language 
• Avoid emotional language, and 
• Write what you actually see 

 
For example, instead of writing: 
“When it was center time, Nadiya was sitting on the floor on some of the rainbow pillows acting like she was reading 
that big book of ocean animals.” 
 
You want to write: 
“Nadiya looked at a book during center time.” 
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Being concise is important for a few reasons: for one thing, it will help you take your note more quickly, because we all 
know how much you have to do in your classroom!  
 
For another thing, it will help you be objective if you avoid an emotional response and if you write only what you see. 
Objectivity is critical for a quality assessment. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Third, be factual, and write only what you see and hear. 
 
For example, write Who? What? Where? and When? – Who does what, where, and when 

• You want to include the name of the child being observed, so that you don’t get the note mixed up with the 
note for another child – obviously you won’t be able to help your children if you’re basing your plan for one child 
on the needs of another child! 

• You want to include where you observed the behavior – in the sandbox, at the art center, or on the diaper 
changing table? 

• You want to include when you made the observation, by date – this will be helpful when reviewing 
observational notes over time and analyzing what growth the child has or has not demonstrated and over what 
length of time. 

• You want to include what happened, specifically – what did a child do, or what did a child say? 
• Clearly documenting what happened will help you when you go back to analyze and evaluate the child’s level, in 

order to plan for any needed scaffolding. 
 
Why do you think you would need to “avoid why?” 
 
At this point, wait for one or more participants to share a or some possible answers – recognize any answers that link to 
objectivity, and avoiding emotion. 
 
When we try to explain why, we are writing what we think, not what we see or hear, and sometimes we make 
assumptions or let our feelings get involved in other ways. 
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Here is an example of a high-quality observational note that is clear and factual, listing when, where, who – by child’s 
name – and what happened: 
 
Take a look at this note. 
 
First, it’s clear about who is doing what, when, and where. It’s factual, noting things like “write next to each other,” 
using “said” and quoting exactly what the child said. 
 
The note-taker is also concise by using abbreviations, like “ea.” for each, “J and D,” for James and Doug, once the 
children have first been identified, and “w/,” for with. 
 
Then the note-taker was able to analyze what the documented behavior demonstrates – ”clear speech,” “holds pencil 
w/ 3 fingers in middle,” and at a later time evaluated which development and learning objectives this demonstrated 
behavior matches. 
 

 
 
 
 
 
 
 
 
 
 
 
Let’s practice taking a high-quality observational note. As we watch the following video together, write one piece of 
high-quality documentation using your handouts and what you’ve learned in training so far today. Remember that an 
observational note is one form of documentation. 
 
Do a quick oral review poll with participants. 
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Let’s review. What should a quality observational note look like – what should it do? 
 
Participants should call out elements of the previous slides, related to clear, concise, factual, etc. 
 
Okay, you’re ready! Focus in on the younger boy in the video, and write a quality observational note about what you 
see. 
 
Play video, linked to slide: Anecdotal Record – Levi 18 months completing a puzzle: 2:21 min. 
www.youtube.com/watch?v=42AfHO9F9Eg 
 
Pause for participants to finish writing observational note(s). Then have at least two participants, depending on timing, 
share out some of the things they documented, and give constructive feedback based on the rules just discussed – clear, 
concise, and factual.  

Ex. “Is the note clear? Factual? Concise? If not, how could we edit it to make it stronger?” 
 
Things that could be documented are: 

• He is sitting in a chair at a table working on a puzzle. 
• He removes all the puzzle pieces with his right hand and places them on the outside of the puzzle. 
• He picks up the first piece with his right hand and tries it in 3 different spaces across the puzzle before placing it 

back on the table where he got it. 
• He picks up the second piece with his left hand and transfers to his right hand. He tries it in two spots before 

raising it and yelling “Ah, ah” to the adult sitting across from him. The adult tells him, “It’s ok, try again,” and 
points to the spot on the puzzle. He holds the piece up towards the adult and says “Help” and hands her the 
puzzle. He watches as she turns it and lays it above the slot. He reaches with his left hand and slides the piece 
into place. The adult cheers and he reaches for another piece with his right hand. 

• He continues trying to place another piece in the puzzle with the adult guiding him to try two different spots 
before finding it and responding “Oh, there!” 

• He grabs a fourth piece and tries a spot; when it doesn’t go in, he says “No” and “how.” The adult still 
encourages him, and he finds the right spot. 

• He picks up piece and looks at it and places it right in the puzzle. He begins pointing at the picture on the puzzle 
and saying “do do,” and an older child comes over and says, “Yes, doggie, I have a doggie.” 

• The younger boy reaches for another puzzle piece and starts to put it in when the older boy helps him and then 
puts the last piece in the puzzle. The younger boy looks up. 

 
Now let’s look at your “Teaching Strategies Objectives for Development & Learning” handout to see which objective 
your documentation could fit. 
 
Give participants time to mark down objectives. After participants have named on their own some of the objectives met, 
fill in with others. Point out how just this one piece of documentation would help a teacher assess how a child is doing in 
25 different categories of the TS GOLD® tool. 
 
Objectives could be: 

• Social-Emotional 
1. Regulates own emotions and behaviors 

a. Manages feelings 
b. Follows limits and expectations 

http://www.youtube.com/watch?v=42AfHO9F9Eg
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c. Takes care of own needs appropriately 
2. Establishes and sustains positive relationships 

 a. Forms relationships with adults 
 b. Responds to emotional cues 

• Physical 
6. Demonstrates gross-motor manipulative skills 
7. Demonstrates fine-motor strength and coordination 
 a. Uses fingers and hands 

• Language 
8. Listens to and understands increasingly complex language 
 a. Comprehends language 
 b. Follow directions 
9. Uses language to express thoughts and needs 
 a. Uses and expanding expressive vocabulary 
 b. Speaks clearly 
 c. Uses conventional grammar  
10. Uses appropriate conversational and other communication skills 
 a. Engages in conversation 
 b. Uses social rules of language 

• Cognitive 
11. Demonstrates positive approaches to learning 
 a. Attends and persists 
 b. Persists 
 c. Solves problems 
 d. Shows curiosity and motivation 
 e. Shows flexibility and inventiveness in thinking 

 12. Remembers and connects experiences 
  a. Recognizes and recalls 
  b. Makes connections 
 13. Uses classification skills 
 14. Uses symbols and images to represent something not present 
  a. Thinks symbolically  

• Math 
21. Explores and describes spatial relationships and shapes 

  a. Understands spatial relationships 
  b. Understands shapes 
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Now that we’ve talked about and practiced writing quality observational notes, let’s talk about logistics for documenting 
children’s abilities and behaviors. 
 
Some strategies for capturing those observational notes include using materials such as: 

• note pads, 
• sticky notes, 
• file folders on walls, 
• clipboards, 
• dry-erase boards, 
• plastic folders, 
• iPads or tablets, 
• and more. 

 
You want to have these materials readily at hand so that you can record observations as you see them. 
 
You might keep a small size notepad or sticky notes in your pocket, or you might hang a clipboard in the classroom and 
attach a pen to it. All of these strategies allow you to be prepared, with materials readily at hand, for taking a concise 
observational note. 
 
You might keep file folders on the walls – you could have one for each child and place the notepad sheet, sticky note, or 
page from your clipboard in the appropriate child’s folder. You could also take one file folder and draw a grid on the 
inside of it, with a block drawn out and labelled for each child, then you could attach sticky notes with observations 
taken for different children under the appropriate block inside the folder. 
 
You could also hang up a dry erase board, and scribble quick observational notes there. You can then capture those 
notes at the end of the day by taking a picture of them. The pictures of those observational notes on the dry erase board 
could be printed and added to children’s folders. 
 
If you have an “at-risk” child in your classroom, you can take photographs of any of these materials used to take your 
observational note, through the TS GOLD® app, and upload those photographic versions of the notes into the TS GOLD® 
app. It is all about working smarter and not harder! It is usually faster to jot down an observational note than it is to type 
it into a device, and you also might not have an iPad or computer constantly at hand in your classroom. 
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Plastic folders for each child provide another way to collect the observational notes that you jot down on any of the 
materials mentioned above. Plastic folders or separate file folders for each individual child also provide a great place to 
save artwork or printed photographs that illustrate children’s abilities. You can then go back later and jot down 
observational notes about the artwork and photographs. 
 
Finally, if you have an iPad or camera or video camera in the classroom or readily available to you, photographs, videos, 
or voice recordings of children engaged in activities also provide excellent documentation of those children’s abilities. 
Videos can be especially useful, because you can go back and review them several times, to help you make as many 
observations about the children as possible. Take multiple pictures of a child or group of children as they play, because 
looking back on a sequence of pictures will reveal aspects that you may have missed in your initial observation. These 
photographic documents will help you understand the play as it unfolds. You can also ask the children to explain their 
play, to clarify their thinking and intentions rather than making assumptions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Here is an example of a file folder divided into separate blocks with an index card for each child. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Here is an example of a clipboard with paper divided into separate grids to take notes on individual children. 
 
To help ensure that you observe children’s ability level across developmental domains – in other words, that you are 
observing social-emotional, physical, language and literacy, and cognitive development – it can be helpful to create a 
calendar that breaks up and identifies what milestones or objectives you will observe for each week. 
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Here is an example of how you can make a plan to do just that, to observe all objectives for learning and development 
each quarter of the year. 
 
As you can see in the example, the calendar provides you with a plan to observe each child for the listed objectives each 
day. However, at the same time, remember not to limit yourself to observing only a particular objective at a time or 
observe only one child at a time. 
 
Just because you are focusing on one objective in particular, your documentations can capture more objectives. Even 
when you are looking for a particular skill, the actions and behaviors you observe and document likely apply to more 
than one objective. Get the “biggest bang for your buck” by seeing how many other objectives this particular 
documentation can cover. You should note all objectives that apply to your observation. 
 
Also remember that you can use group observations to cover more than one child at a time when applicable. 
 
Finally, remember not to limit yourself to observing only what is on the calendar each day or week! Observe additional 
behaviors and indicators as they occur and stand out to you. 
 
Using a calendar like this one is a great way to remember to focus on particular dimensions and ensure you get 
complete documentation on each child. It will just take practice to get into a natural groove! 
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In order to assess your children accurately, it is very important to collect observational data routinely. 
 
Taking observational notes in different situations – such as free play, or structured activities, throughout the day, over 
time, gives you a lot of information, or data, for reflection. One observation might not be typical or representative of a 
child’s behavior or ability. The documentation notes you have from ongoing observations help you to detect patterns in 
a child’s behavior, which are more accurate indicators of a child’s behavior or ability. 
 
This does not mean that you have to plan any extra activities in order to collect observational data – Early Learning and 
Development Standards and TS GOLD® Objectives already correlate with everyday routines and instruction you should 
already have in place in your classroom, especially if your center has and you are using a curriculum recognized as high-
quality by the state. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Let’s talk about what observational data you might collect throughout the daily schedule. Pause for responses. 
 

• What might be captured during mealtimes? A lot happens during snacks and meal times, so we should be 
actively observing! During mealtimes, what are some of the skills or behaviors children are demonstrating? 

 
Possible answers include: child feeding self, ability to wait, preferences for certain foods, etc. 
 

• What might be captured during transitions? 
 
Possible answers include: following one and two-step directions (put toy in bucket and sit on carpet square), movement 
abilities (tiptoe to the door), etc. 
 

• What might be captured in center time? 
 
Possible answers include: if a child repeatedly chooses the same center or conversely, resists going to a certain center, 
how a child plays with the toys, how a child interacts with others at the center, etc. 
 

• What might be captured in small group time? 
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Possible answers include: finger grip on crayons, ability to accurately touch and count objects, if a child speaks more 
freely than in whole group, etc. 
 

• What might be captured in whole group time?  
 
Possible answers include: being able to answer questions about a story; participating in fingerplay; keeping to personal 
space, etc. 

 
 
Let’s also talk about when and how to conduct observations safely. 
 
Make sure there is never a break in the supervision of your children: 

• Keeping sticky notes or a notepad or a clipboard near you when doing small group instruction, center play, or 
outside play allows you to jot a quick note, while repeatedly looking up and scanning the play area. You can then 
expand on the note later, so as not to compromise your supervision. 

• Photos are another easy way to document actions quickly in the moment as both documentation or a reminder 
to you of what was happening, allowing you to take a note later, when you will not compromise your 
supervision. 

 
Sometimes naptime can provide useful time to write or expand on notes and to analyze and evaluate observational 
notes taken during the day. As you well know, though, as a teacher you have to juggle multiple responsibilities 
simultaneously. So, while it is very important to practice observational-based assessment, you must also be sure not to 
do so in a way that could possibly compromise the safety of the children in your care: 
 
During naptime teachers must be able to see every child and gauge whether every child’s chest is rising and falling and 
be able to respond immediately to the children. Licensing allows teachers to combine classrooms during naptime, as 
long as all the children are asleep, and your center is within building ratio at the time. If any children are awake, 
however, room ratio is needed. 
 
When working on observation-based assessment during naptime, be sure that you do not become completely involved 
in that work – you must not at any point lose track of what is happening in the classroom as you must be able to respond 
immediately to the children. 
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We also all know that as teachers you often need to use naptime as a chance to work on cleaning toys and other lesson 
planning. Again, it will take practice to learn the way you are most comfortable juggling and alternating between these 
duties, but we promise that you can get it with practice! 
 
If your center has them and can provide you with the assistance, floaters, afternoon staff, and naptime assistants are a 
great way to give Lead Teachers, who are responsible for documentation/observation, a little time to get things done. 
This especially helps during TS GOLD® levelization times when you need a laptop or actual computer. Tablets work for 
documentation but don’t work for finalizing/leveling. 
 
Finally, it is also important to remember to keep confidentiality. 
 
Don’t talk about the children in your care outside of your center. Don’t talk about the children in your classroom with 
parents who aren’t their own. Don’t leave notes about the children in plain sight for visiting parents to see information 
about other children. And don’t keep photos, videos, or other recordings of children or their work on your personal 
phone or devices. 
Be sure you check your center’s policy, as many centers do not allow cell phones in the classroom and as many centers 
do not allow staff to record documentation of children on personal devices. It is best practice to capture photographs, 
videos, and audio recordings on center devices rather than personal ones, but we also know that sometimes centers do 
not have iPads, cameras, or other devices for staff. 
 
The key is to be ready, with several different types of materials available, for documenting observations. 
 
And to be ready to document important and telling moments: watch for moments when something starts to happen. 
Often unplanned observations, such as in child-initiated play, tell you much more about what children know, 
understand, and can do. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Now that we have learned about what to observe, how to document observations, and when to observe, let’s talk about 
how you can use curriculum tools for assessment and for supplemental activities to help children achieve new skills, 
through differentiated instruction. 
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“Tier 1 curriculum” is a term that indicates that the curriculum has been reviewed by early childhood and curriculum 
experts in the Louisiana Department of Education and found to be of superior quality. 
 
Each Tier 1 curriculum offers guidance and tools for assessing children’s growth and learning. You can use this 
assessment information to collect evidence of and monitor children’s progress.   
 
Even though the Tier 1 curricula are not specifically linked to the Louisiana ELDS or TS GOLD® Objectives, each of the 
Tier 1 curriculum assessments are… 
 

• consistent with the ELDS and with the TS GOLD® Objectives for Development and Learning 
• conducted through a variety of methods such as anecdotal observations/notes, checklists, photographs, work 

samples, benchmark assessments, rubrics, etc. 
• embedded throughout activities and routines within the daily schedule (whole group, small group, center 

times, outdoor times, transitions, etc.) 
 
This means that the observations tools each Tier 1 curriculum provides are also consistent with our state standards. This 
means that you can be confident that you are focusing your observations on important areas of learning. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Each Tier 1 curriculum provides different supports for documenting and analyzing observations of children’s learning 
and play. Each curriculum provides, in some form, a checklist of age-appropriate skills in each developmental domain 
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(i.e., cognitive, physical, language, social, emotional) and a method for annotating whether the child is beginning, 
developing, or has mastered that skill. 
 
Each Tier 1 curriculum also provides suggested activities that utilize the desired skills. That allows you to assess the 
children “in action” rather than try to assess skills in isolation. 
 
Furthermore, each Tier 1 curriculum provides suggestions for differentiation, so that as teachers you have ways to help 
individual children who are struggling with the skill, and ways to challenge an individual child who has mastered the skill 
earlier than his or her peers. 
 
Here is how you can use Tier 1 curriculum assessment: 
 

• Become familiar with the new curriculum assessments (for example, what skills are assessed and how often 
they are assessed) 

• Before teaching, review the skills covered in the daily and weekly lesson plans 
• Plan for when, where, which children, and what skills or objectives will be assessed each day of the week 
• Use the activities and assessments included in the curriculum to collect information on children’s knowledge 

and skills 
• Reflect on children’s progress and use assessment information to make adaptations or accommodations to 

support the learning of every child 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
Let’s take a look at several examples of assessment tools, including those in several popular Tier 1 curricula. 
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Click to show Creative Curriculum image.  
 
Do any of your centers have Creative Curriculum? Pause briefly for verbal or non-verbal response. 
 
If so, you may already know that both the Infant/Toddler and the Preschool Creative Curriculum come with “Activity” 
cards categorized as Social/Emotional, Physical, Language/Literacy, and Math.  These cards already list the different 
objectives from TS GOLD® that the particular activity on the cards meets. 
 
I encourage you to hang or place these cards where you plan to conduct the activity. The cards are laminated, so you can 
use them, while doing the activity, as dry erase, or you can place sticky notes on them with anecdotal notes about the 
children. If you use TS GOLD®, you can also then reference these notes later, for entering into TS GOLD®. Mighty 
Minutes also have the objectives listed on them as well. 
 
Click to show Frog Street Curriculum image.  
 
Do any of your centers have the Frog Street Curriculum? Pause briefly for verbal or non-verbal response. 
 
If so, you may know that each of the different age Frog Street Curricula comes with CDs for printing lesson plans and 
anecdotal note-taking options.  One anecdotal note-taking option is a half-page; another is a page where you could list a 
few children next to the activity.  
 
This whole page tool gives you space to take notes for each child. Frog Street also has age-specific Developmental 
Checklists that you could make for each child and track throughout the year. 
 
Those of you whose centers have purchased the Frog Street Curriculum can also go online to get a printout of how Frog 
Street links up to TS GOLD® Objectives as well. 
 
Remember, even if your center does not yet have a Tier 1 curricula, and even if you do not currently assess a child in TS 
GOLD®, you can still practice observation-based assessment through the other strategies we discussed in this training. 
 
Tier 1 curricula also provide you with strategies for differentiating activities to scaffold learning and development! 
 
Click to show TS GOLD® Curriculum image.  
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Has anyone used the Teaching Strategies GOLD® documentation tool before? Pause briefly for verbal or non-verbal 
response. 
 
TS GOLD® “On the Spot” allows you to document objectives as you see a child demonstrate a skill, like traveling skills.  
 
While this “On the Spot” documentation is not available free online through Teaching Strategies, it is available through 
their store; sometimes it can also be provided through your parish’s Early Childhood Community Network. 
 
You could keep a printout of this tool on a clipboard, record the children’s names down the left-hand side, and then put 
a date under where the child’s skill matches. Another option is again to use a sticky note to make an anecdotal note for 
each child. 
 
This tool would be easy to use on every child in every classroom, regardless of whether or not you have an at-risk child 
whose assessment you are entering into the TS GOLD® online tool. This “On the Spot” paper-based tool is also 
recommended for use when having trouble with the TS GOLD® System itself or when teachers are not able to be 
connected outside or in their classrooms to document in the system. 
 
 
 
 
 
 
 
 
 
 
 
 
 
We have covered a lot of material today! Our final topic is about evaluating development with reliability. 
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We began talking about objectivity earlier in this training, and you were also given some pre-work prior to this training 
about “Facts v. Assumptions,” to help you begin thinking about the difference between the two. 
 
When observing the children in your classroom, you want to be sure you practice objectivity versus subjectivity. 
 
Objectivity and subjectivity are related to facts and assumptions. 

• Facts are things that you see and hear 
• Assumptions are your personal opinions 

 
When looking at behavior versus interpretation of behavior, remember the difference between facts and 
assumptions: 

• Behavior is the way that someone acts in response to others and situations – that is a fact 
• In contrast, the interpretation of behavior is someone’s personal opinion of another’s behavior – what you 

think – that is an assumption 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Which of these notes demonstrates objectivity and which demonstrates fact? Which of these notes demonstrates 
subjectivity and assumption? 
 

“Amelia did not share with Jacob when he asked to see her toy.” 
vs. 

“Amelia has difficulty sharing.” 
 
Pause to give participants time to give their answer. 
 
The first statement demonstrates objectivity and fact; the second statement demonstrates subjectivity and assumption. 
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Let’s practice one more time: Which note is objective, and which is subjective? 
 

“Tyler was playing with the music blocks. When Carly and Josh ask to play,  
Tyler agreed by saying ‘yes’ and showing them how.” 

vs. 
“Tyler is a nice boy and gets along well with the other children.” 

 
Pause to let participants respond.  
 
The first statement is objective, and the second statement is subjective. 
 
And which type of note do we want to write, and why? 
 
Pause to let participants respond, and ensure that they understand why we want to write objective notes – that they can 
articulate some of the reasons from the previous slides. 
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Whether or not you currently have the opportunity to use the TS GOLD® tool to observe and assess the developmental 
progress of children in your classroom, you can still use another tool by TS GOLD® to help you test your reliability in 
making developmentally-appropriate observations and assessments. 
 
You can access free, online TS GOLD® ® inter-rater reliability testing at https://my.teachingstrategies.com/irr/status/ 
 
You can access additional free, online TS GOLD® ® resources at https://mypd.teachingstrategies.com 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
As an additional possible follow-up to this training, look for a training that helps you support the children in your care 
further by helping you to practice differentiating activities to scaffold learning and development! 
 
And you might also dive deeper by looking at the “Alignment of Teaching Strategies GOLD® Objectives for Development 
& Learning Birth through Kindergarten with Louisiana's Birth to Five Early Learning and Development Standards.”  
https://teachingstrategies.com/wp-content/uploads/2017/03/LA-GOLD-Alignment-Birth-to-5-2013.pdf 
 
Make sure you have laid out, or lay out the Glossary of Important Terms and Phrases and the scaffolding article 
handouts. 
 

https://teachingstrategies.com/wp-content/uploads/2017/03/LA-GOLD-Alignment-Birth-to-5-2013.pdf
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After we finish in a few minutes, please be sure to pick up these two takeaway handouts I have for you. One, a “Glossary 
of Important Terms and Phrases,” that will help you review key concepts from this training, and two, an article on 
scaffolding. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Review learning objectives. 
 
This training was designed to help you: 
 

• Define observation-based assessment and understand its importance in promoting children’s development 
and learning; 

• Conduct effective observations and assess children throughout activities and routines within the daily 
schedule; 

• Gather useful assessment documentation in a way that is practical and easy; 
• Utilize documentation and assessment effectively to adjust curriculum, activities, and teaching strategies to 

promote children’s development and learning; and 
• Evaluate children’s progress with reliability. 
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At this time, ask 2-3 participants to share the one most important thing she or he learned from the training and how it 
will help her or him better support the children in her or his care. 
 
Distribute the 3-2-1 Action Plan handout for participants to complete. 

 
 
That brings us to the end of our time. Thank you so much for your attention and hard work today. Before you go, please 
complete the Post-Assessment Evaluation.  
 
Distribute the Post-Assessment Evaluation. 
 
When you have completed the evaluation, please fold it and leave it in the center of your table before you leave. I hope 
this has been valuable! If you have any additional questions, I will be available to talk further. 
 
Thank you. 
 
Post-Assessment Evaluation Guidance 

• Review the forms to identify the group’s responses 
• Compare the results and identify the areas in which participants expressed greatest growth and the areas in 

which participants might still need support 
• Share results with Louisiana DOE representative to inform local continuing professional development efforts 
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