Welcome! e o5

1. Name

2. School system

3. Yourrole

4. How has the population of English learners that you serve changed in the past few
years?

5. What challenges has that change presented and how are you responding?




~

Series:

i Understandmg Your School System EL Profllé
Cohort 1

- October, 2019



Agenda

Who are your ELs?: Understanding system-level data

Early and accurate identification: establishing effective screening processes
What do your ELs need?: Using EL assessment data to build Learner Profiles
Problem of Practice: Using learner profiles to identify supports
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* Be present

e High engagement

* Balance participation
e Parking lot
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Guiding Beliefs

i

Louisiana’s students—all of them, no matter race, disability, or creed—are as smart and
capable as any in America. They have gifts and talents no lesser than those given to any
children on this earth.

Louisiana has worked hard to raise expectations for students, and as a result, students are
performing at higher levels than ever before.

While Louisiana has made great strides in increasing life opportunities for its students, there
remain serious challenges in Louisiana’s schools. Often these challenges are experienced to
the greatest extent by children of historically disadvantaged backgrounds.

As educators, we have a powerful role to play in helping all students overcome the challenges
they will experience on the way to leading healthy and productive lives as adults.

Llouisiana Relieves



Eveny, dowy in Zouidiana, educatens ane committed,
to ensuning that eveny. child, and school has

) , A Unified Early
the oppentunity to ghew and thive. / [J© Chitdhood Systems
As a result of this vision, 6)
Louisiana has a relentless _— E(nrb Academic Alignment
focus on these four areas: e
Teacher and
Leader Preparation

= Pathways to
College or a Career



In order to reach this goal,
every day, students in Louisiana should...

build knowledge read express ideas through solve
of the world, meaningful texts, writing and speaking, and complex problems.




Professional Development:
High-quality, standards-
aligned training for every level
of the system.

Assessment: A
comprehensive, quality
assessment system aligned
to the Louisiana Student
Standards.

Llouisiana Relieves

Theory of Change

STANDARDS &
CURRICULUM

Standardsand
Curriculum: The highest
quality materials are the
easiestto access.




_ Key takeaways for

“English learners:

* Every student,
including English
Learners, need access
to grade-appropriate
assignments, strong
instruction and
teachers with high
expectations.

* Engaging students and
families as partners in
their learning is key.

* ELs must have access

- toinstruction that

¢ prepares them for

success on complex
ks in reading and

Key Challenges: The Opportunity Myth

https://opportunitymyth.tntp.org/

Turn and talk:

e What were your two biggest takeaways from reading
The Opportunity Myth?

e How do the key messages of The Opportunity Myth
align with Louisiana’s academic strategy?

e In what ways do you see implications for your own
strategy to support English Learners in your system?


https://opportunitymyth.tntp.org/

In order to reach this goal,
every day, students in Louisiana should...

build knowledge read express ideas through solve
of the world, meaningful texts, writing and speaking, and complex problems.




_r Key Challenges Specific to English Learners®
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English Learners are not homogenous. They come from diverse backgrounds and
cultures, speak different languages and have diverse educational experiences and
expectations.

English Learners enter our school system at varying levels of English language
proficiency.

Some English Learners enter our school system with needs beyond language
acquisition, including trauma in some cases.

Many teachers often feel unprepared and often assume that they cannot teach content
to English Learners if they do not speak the same language.

Some EL teachers/instructional specialists lack content knowledge and provide
language support services that are disconnected from or in isolation from core content.

Llouisiana Believes H
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At a high level, we want to engage English Learner Supervisors in conversations that have
been happening across the state to build a more coherent strategy and identify key levers to
improve outcomes for English Learners. Ideally, by May we will:

* build a profile of who our English Learners are and what they need;

 develop a shared understanding of Louisiana’s academic strategy and what it means for
English Learners;

* develop a shared understanding of innovative approaches to English Learner
programming in alignment with academic strategy (and how this can be reflected in
SuperApp, budgeting, EL plans, etc);

* identify the key resources that school systems need to ensure ongoing implementation
of high quality programming and family engagement.

Llouisiana Believes 1



Number of ELs by School System
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What is the benefit of a cohort approach?

Turn and talk:

* How would you describe
the population of ELs
whom you serve?

* Areyou the EL Supervisor
in your school system? How
is that role defined? Is that
your primary focus or do
you wear other hats as
well?

* How often do you get to
collaborate with other
supervisors in your school
system or with other EL
supervisors in other
systems?

Llouisiana Relieves
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o r Guiding Questions

* Who are our ELs, how are they most effectively identified and what can we learn
through the screening process about their unique needs?

* Do the English Learners in my school system have meaningful access to grade-level core
instruction every day?

* What kinds of programming and support services do English Learners need to succeed?
How can | implement this at scale in my school system?

Why does family engagement matter and how do | build structures to more effectively
engage families in my community?

e How do I monitor and evaluate my EL programming to identify strengths and make
improvements over time?

Llouisiana Believes 1



EL Community of Practice: Focus Areas «

= ot
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Using screening and assessment data to build a district EL profile

Planning for high quality instruction and supports

Engaging families effectively

Monitoring and evaluating the effectiveness of EL programming

louisiana Believes o






Agenda

* Welcome, Introduction and Framing and rationale for Community of Practice
Leadership Series

e Early and accurate identification: establishing effective screening processes
 What do your ELs need?: Using EL assessment data to build Learner Profiles
* Problem of Practice: Using learner profiles to identify supports

Llouisiana Believes Y



- Who Are Your English Learners?
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Let’s take a look at some state level and system-level data. As we do, consider the following
questions:

* How does this data answer the question: who are your ELs?
* How can this data help you improve supports/programming for the ELs in your school
system?

Llouisiana Believes 18



State-Wide Demographics:
jNumber of Years Served

. g

2018-2019 ELPT Participants 2018-2019 ELPT Participants
First Year ELL EL More than 7 Years

- \
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| "State-Wide Demographics:
~ Ethnicity and Education Classification =~
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2018-2019 ELPT Participants 2018-2019 ELPT Participants
Catie bammian Ethnicity Education Classification
Two or mare
Other Pacifi
etander 02% . _aces, 0% SWD, 5.3% Gifted/Takented, 0.8%

- . -
T White, 5.8% L

BlackorAfrican_
American, 2.4%

American Indian
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State-Wide Demographics: N
gkl T Participants by Grade -

2018-2019 ELPT Participants
Grade

=

SERRRRERRE

12%% 13%% 115 10%% o

T
(=5 &2 &% 5% 5% 430 oy

ar kK Grl Gr2 Gr3 Gra Grs Gre ary Gra GrTe aroe Grld Grll Grl2

Louisiana Believes 21



Language Proficiency:
o EL Growth As Measured B

ELPT Two-Year Overall Level Comparison
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| - Language Proficiency: '
Sk hte Wlde—Subgroup Growth As Measured By ELPT

2017-18to0o 2018-19 ELPT Overall Resuls by Subgroup

AllStudents Mew to LS within Mot new to LS. SWDr Mot SW D
la=t year

| m Same Level m Declined m Increasaed 1 level m Increassed 2+ levels
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- Language Proficiency:
-State—Wlde Growth By ELPT Domam F

2018-2019 Domain Results by Prior Year Level
Reading
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2017-2018 Domain Level
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2018-2019 Domain Results by Prior Year Level
Writing
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2017-2018 Domain Level
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‘What Do We Know About English Learners

Kindergarten (EL and PreK Status) K-readiness on KEA Domains
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System-Level Data Snapshots £F ___‘__;____‘

Take 5 minutes to review your system-level data snapshots.

Then, turn to a table partner (someone not from your school system) and

discuss the following:
® Do you see any trends that you hadn’t noticed before?
e What questions do you have as a result of looking at this data?
e How would you frame the two big headlines from this data for your

system?

Llouisiana Believes 6



Let’s take a closer look at your ELPT results. You will need these 2 documents:

e Directions for Accessing School System Domain Levels
e ELPT State to School System Domain Levels Comparison

Llouisiana Believes 27



Agenda

* Introduction
* Welcome, Introduction and Framing and rationale for Community of Practice

Leadership Series

e Who are iour ELs?: Understandini sistem-level data

* What do your ELs need?: Using EL assessment data to build Learner Profiles
* Problem of Practice: Using learner profiles to identify supports

Llouisiana Believes 28



What are both early and accurate identification important for English Learners?

What is your current process for ensuring both?

Early Identification:

* ELs must be identified within 30 days of enrolling in an LEA.
* Pre-K students are not screened until the spring before their Kindergarten year.

Accurate Identification:

* Only students who have taken ELPS and not scored Proficient can be identified as EL.
 The process is described in the EL Identification Flowchart.

Llouisiana Believes 29


https://www.louisianabelieves.com/docs/default-source/english-learners/english-learner-identification-flowchart.pdf?sfvrsn=1d2b931f_12

Why Do We Screen Potential ELs?

There are two purposes to screening a potential EL:

Purpose 1 Purpose 2
To see if the student is an English To determine what level of support
Learner and requires specialized the newly identified EL will need

language supports to access
academic content

Furthermore, it is a federal requirement as described in the English EL DCL Fact Sheet.

Llouisiana Relieves
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https://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-el-students-201501.pdf

T The Potential EL

The following are the basic steps one should take to identify ELs:

1. School systems should use a Home Language Survey to collect information about
language backgrounds on all students.

2. If the parent/guardian puts down something other than English for one of the 4 main
guestions, you may want to conduct a Family Interview to gather more information.

3. Once the student has been identified as a potential EL, the student is then given the
English Language Proficiency Screener (ELPS)

4. If the student does not score proficient, the parent is notified through a letter and given
the opportunity to refuse services.

5. ELPS Student Reports should be reviewed for program and instructional decisions.

You can review the process of identifying ELs in the English Learner (EL) Identification
Flowchart.

Llouisiana Believes 4


https://www.louisianabelieves.com/resources/library/english-learners
https://www.louisianabelieves.com/resources/library/english-learners
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LEAs will receive student reports for
screened students within a few
hours to a few days of when they
finish testing.

The reports give us the first view
into the student’s English Language
abilities.

ELPS Student Reports

Individual Student Report
How did my student perform on the ELPS?

Test: Grade 8 ELPS
Year: 2019-2020

Name:
Pﬂmuﬁhl“m .
Name S350 Proficiency Status Date Tested
Progressing Le2019

Determination
Students are Proficient when fhey demanstrate a level of English | skill necessary to independend uce, inderpret, collaborate an, and
mednp'ldelmlaﬂdm:mksmérgﬂ ThsunhedmﬁeELPS;nmmg Levels 4 ﬂhghﬂmﬂM:s Plnﬁuer?t:mdenlsnrbm
idertified as English Learners and do not receive Eng| Iﬂl-vguq | services,

- Students are ressing when, with s mmpna a lewel of English language skill necessary io produce, interpret, and
coliaborate on grade-level aca ic tasks in Englsh. :dtheE by scoring at least one domain score above Level 2 and ai least one
dom:; bedaw 4. These SEricEs.

ain score Lewel =1 Erl:.::hﬁ:lelurEnghﬁl et
SlutllsareEmﬂglrgk:hm they hawe nat yet rea) a Izn!ofEnﬁlshImguage:tl e to produce, interpret, and collaborate on grade-

level ent-related academic in Engiish. This is indicated on the ELPS by scoring a Level 1 or Level 2 in listening, reading, writing, and speaking.
These students are sligible for Engllshh development servioes.

Nol Dermonsirated - =tudents receive o stahus of Proficen :ID:mmmbnduh:nlﬂngu:mppeﬂdmlulheMﬂnﬂmm Shaie
policy determines whether or not a nan-participant is eligible for English anguage development services at schoal

* For states wilizing the Fulure Kindergaren version of the screener, slhudents ae m:duﬁvﬁcmﬂﬁhymlﬂvﬂkdw
dm.lfg and Leveis 3 or higher in the Reading and Winting domains. Each stafe independenfly defermnines the use
veTsion SCreener.

h}gﬁn’m]ﬁe Listeming and

a

Parformanos cn The Grade § ELPS Test, by Domaln:

Domain Performance Level Domain Descripian

'When listening, h:mgiuﬁalsuﬁthmm detarmini h:mmld;:ﬁu’idlle:!
supporting detals; paraphrasing the main idea; Fmrhwaﬁlg 550N, ing an
deuﬂfﬁher:md; i questions; glhememufgemalem:amnald

Listening (3]

Infermediate

When reading grade-aj iate feat, the student at Level 2 is working onc identifying the
Read Early Infermediate a0 1O8iE mdgahuk:r?g‘ﬂs in sample wiitten lexs; ide ey words and p’f‘?as:s
¥ mﬂmlemmﬂmmmamnﬂy&mﬂuuﬂﬂmew
questions; gathering and recaording i
Whan speaking, the studend af Level 3 is waorking an: describing a picture or graph using
gen:falxad:mn: and contert-specific vocabulary, and compaund as well as complax
g Infermediate senbances; a dlaim and providing several s reasons or facks na
|:alatderadnrpmgL du:-z:u:amim delrnering a shor oral presentation, or
recounting a briel events in arder using linking wards.

When writing, the studsnt af Level 2 is werking on: participafing in short wiitien exchanges;
composing daims, narratives, or informational fexts about familiar I.mu:s plu\nﬁngt: reason
Wring Eanly Intermediate urhd o s:put the claim; l:ﬂpmlimg to simgle and wh-
saquence of everts in ander. using frequently accurring general academic -ldmrlml
specific words and phrases.

Speaking

Llouisiana Relieves
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~f Reflection On Screening

1. Think about the process your school/school system uses to identify ELs. What areas
might need more training or explanation?

2. Do the people who facilitate the enrollment process understand the purpose of the
Home Language Survey?

3. How and when are they using a Family Interview?

4. How is your school system engaging English Learner families in order to enroll their
children in PreK and what challenges do you face with this unique process? What
concrete steps can you take to better prioritize potential English Learners for PreK
seats?

Llouisiana Believes ¥






Agenda

* Introduction

* Welcome, Introduction and Framing and rationale for Community of Practice
Leadership Series

* Who are your ELs?: Understanding system-level data

. Earli and accurate identification: establishini effective screenini irocesses
[ )

* Problem of Practice: Using learner profiles to identify supports

Llouisiana Believes 3



m‘lk Understanding the Approach

Take a moment to re-read the article, A ‘One Size Fits All’ Approach to English Learner
Education Won’t Work.

Turn to a neighbor and discuss the following:

* How does the thesis of this article align with your key takeaways from The Opportunity
Myth?

* What are the implications for accurately identifying English Learners?

 How can you use screening and assessment data to better understand the ‘profiles’ of
ELs in your classrooms?

Llouisiana Believes 36


http://blogs.edweek.org/edweek/learning-the-language/2019/08/a_one-size-fits-all_approach_t.html

information about the linguistic needs of our students, which is important when making
instructional decisions.

Performance Level Description Definition
Level 1 Beginning Displays few grade-level English skills and will benefit from EL program support
Level 2 Early Intermediate | Presents evidence of developing grade-level English language skills and will benefit from EL program support
Level 3 Intermediate Applies some grade-level English language skills and will benefit from EL program support

Demonstrates English language skills required for engagement with grade-level academic content instruction at a

14 Early Advanced
e ¥ level comparable to non-ELs

Level 5 Advanced Exhibits superior English language skills as measured by ELPT

Proficiency
Determination

Definition

¢ not yet attained English language skill necessary to produce, interpret, and collaborate on
Emerging s profile of Levels 1 and 2 grade-level content-related academic tasks in English 2,1,1,2
+ eligible for ongoing program support

s profile with at least one
domain score above Level
2 and at least one domain
score below Level 4

& with support, approaches English language skill necessary to produce, interpret, and
collaborate, on grade-level content-related academic tasks in English 3,3, 2,1
+ eligible for ongoing program support

Progressing

¢ attained English language skills necessary to independently produce, interpret, collaborate 5544

Proficient + profile of Levels 4 and 5 R K X ,
Ry P on, and succeed in grade-level content-related academic tasks in English A

Llouisiana Believes 37



Using ELPS Data

Let’s take a look at a few student reports. As we do, consider the following:

*  How much English do these students have?

* In what areas is this student going to need the most support?

* How can | best use my EL specialists and content teachers to meet the needs of this
student?

Llouisiana Believes 8



Student A: 9th Grade-Newcomer

Domain Description

Domain Pe "EETE’E: pLe
Listening 0
Reading 0
Speaking 0
Writing 0

FPerformance Mot Determined

Ferformance Mot Determined

Performance Mot Determined

FPerformance Mot Determined

Student provided no domain response.

Student provided no domain response.

Student provided no domain response.

Student provided no domain response.

Llouisiana Believes
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ELPS Report: Student C

Student C: 5th Grader-New to LA, but not US

Domain Perffénaln{:e Domain Description
When listening, the student at Level 4 is working on: determining the meaning of general academic and
Listening e Early Advanced ci.nntentjspeciﬂc wurga and phrases, ar_1d idinmatic_egpressiuns_: participating in cunver_sgtinns and o
discussions, answering relevant questions and building on the ideas of others; determining the main idea or
theme and explaining how it is supported by key details.
When reading grade-appropriate text, the student at Level 2 is working on: determining the meaning of key
Reading Early Intermediate words, phrases, and some gxXpressions in simple written text; identifying the main topic and retelling a few

Speaking 9
Writing 9

Intermediate

Intermediate

key details; gathering and recording some information from provided sources.

When speaking, the student at Level 3 is working on: participating in short conversations and discussions,
asking and answering questions, responding to the comments of others, and adding own comments;
delivering short oral presentations including a few details and a conclusion; constructing a claim and
providing a few supporting reasons or facts.

When writing, the student at Level 3 is working on: producing and expanding simple and compound
sentences; composing brief narratives or informational texts, including a few details; constructing a claim
about a familiar topic, introducing the topic and providing a few supporting reasons or evidence; asking and
answering questions, responding to others’ comments, and adding own comments.

Llouisiana Relieves
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While ELPS is used for initial identification and to create an EL’s first support plans, the
English Language Proficiency Test (ELPT) is used to annually monitor that student’s English

Language development

e Aligned to LA Connectors for ELs

® Administered once upon
enrollment

e Used to determine program
placement and level of supports
needed

~ Monitoring English Language Development

o
¥ ol

Aligned to LA Connectors for ELs
Administered each Spring

Used to determine level of
supports needed for the coming
school year and to measure
growth towards proficiency
Used in accountability measure

Llouisiana Relieves
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https://www.louisianabelieves.com/docs/default-source/assessment/elpt-assessment-guide.pdf?sfvrsn=d53e951f_24

Using Student’s ELPT Data

Students’ annual progress toward language proficiency is reported much like it is for ELPS,
but since ELPT is a longer test divided specifically by domain, we get more detailed
information and a scale-score.

Use the ELPT Performance Level Descriptors to see what the student is working on at the
specific performance level and in each domain by grade level. Note that the description is of
a student who has scored at the higher end of the domain level range.

Go to the LA Connectors for ELs to see what the student can do by standard.

You can use this same process with ELPS data as well.

Llouisiana Believes 2


https://www.louisianabelieves.com/docs/default-source/assessment/elpt-performance-level-descriptors.pdf?sfvrsn=3c3e951f_12
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~ ELPT Sample Reports: Student A

igir :

4 R
‘” E‘-% ’—;t. DAL

’Student A-Grade 3, 1st Year

Domain Scale Score Perffé'gl;nce Domain Description
When listening, the student at Level 1 is working on: identifying and gathering information from an oral
Listening 321 +25 o prasentation; determining the meaning of a few key words and phrases; participating in a short
conversation and responding to basic questions; following basic directions.
When reading grade-appropriate text, the student at Level 1 is working on: recognizing and understanding
Reading 395 +18 o the meaning of basic words, phrases. and expressions to make meaning of text; responding to basic
guestions; gaining basic information.
Speaking Mot Attempted Mot Attempted  MNot Attempted
Writing Mot Attempted Mot Attempted  Not Attempted

Llouisiana Believes

43




Student B-Grade 4-3rd Year

Performance
Level

Domain

Scale Score

Domain Description

Listening

Reading

Speaking

Writing

439 20

501 £20

514 223

511 £21

©

©
3
©

When listening, the student at Level 3 is working on: determining the meaning of words, phrases and
some idiomatic expressions; participating in short conversations and discussions, asking and answering
guestions; identifying the main idea and key details about a familiar topic; identify how one or fwo reasons
support the specific points a speaker makes.

When reading grade-appropriaie texi, the student at Level 3 is working on: determining the meaning of
key words, phrases and some idiomatic expressions; reading short literary or informational texts and
identifying the main idea or theme and one or iwo supporting details; gathering information from written
sources and identifying key information.

When speaking, the student at Level 3 is working on: participating in short conversations and discussions,
asking and answering questions, responding to the comments of others, and adding own comments;
delivering short oral presentations including a few details and a conclusion; constructing a claim and
providing a few supperting reasons or facts.

When writing, the student at Level 3 is working on: producing and expanding simple and compound
sentences; composing brief narratives or informational texts, including a few details; constructing a claim
about a familiar fopic, introducing the topic and providing a few supporting reasons or evidence; asking
and answering questions, responding to others’ comments, and adding own comments.

Llouisiana Relieves
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Student C-Grade 8, 3rd Year

Domain

Performance

Scale Score e

ELPT Sample Reports: Student C

Domain Description

Listening

Reading

Speaking

Writing

466 =19

493 +19

439 +27

472 22 o

When listening, the student at Level 2 iz working on: recognizing the main topic and retelling a few key
points; responding to simple gquestions and wh- questions; determining the meaning of frequenthy
occurring words, phrases and expressions.

When reading grade-appropriate text, the student at Level 2 is working on: identifying the main topic and a
few key details in simple written texts; identifying key words and phrases; responding to simple comments
and guestions on & variety of topics as well as some wh- guestions; gathering and recording information.

When speaking, the student at Level 2 is working on: offering an opinion or prediction using simple
grammatical structures and vocabulary; responding to guestions with words relevant to the topic;
interpreting the information in a picture or graph about a familiar topic, constructing a claim and providing
a supporting reason; producing simple and compound sentences.

When writing, the student at Level 1 is working on: participating in short writien exchanges and presenting
simple information; expressing an opinion about & familiar topic; respanding to wh- guestions about
presentations using vocabulary from the presentation topic.

Llouisiana Relieves
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______“} Supports Based on Profiles

Look at the English Learner Profiles sheet.

Review the Characteristics and Needs for each of the EL Profiles

1. Do you think these are the right supports for these students based on their assessed
levels?

2. Do EL and content teachers understand the differences in the profiles and how to
implement these kinds of supports in their classrooms?

3. What additional information should teachers have to better help their ELs?
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EL Accommodation Checklist

After you have evaluated the data from either ELPS or ELPT, the next steps are to fill out the
English Learner (EL) Accommodations Checklist.

Look closely at the student’s performance levels before selecting the accommodations.

These are only applicable to classroom and LEAP 2025 assessments, not ELPT, and they must
be submitted 30 days before the LEAP 2025 assessment window opens.
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Individual Support Plan

When you have reviewed the student’s score report, you can begin creating a support plan.

This plan should include:

e Student’s Name What other

« ELPS/ELPT Proficiency Levels information might
we include here to

* ELPS/ELPT Domain Levels help content
¢ Other Student Characteristics < teachers support
e Suggested Classroom Supports these ELs?

You can view a English Learner Instructional Support Plan here

Other things you might include are: native language, placement test scores, interests, etc,.
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https://www.louisianabelieves.com/docs/default-source/english-learners/el-instructional-support-plan-(002).pdf?sfvrsn=f9839c1f_4

Tools for Helping ELs

EL Accommodation Checklist-a list of accommodations available for ELs in the classroom and on
assessments. Selections should be made based on domain proficiency levels

EL Instructional Support Plan-helpful tool for understanding score results and identifying the
individualized supports an EL might need to access academic content

LA Connectors for ELs-the connectors themselves with a plethora of other support materials that
breakdown the purpose of the Connectors and show how they relate to content standards as well as
what are appropriate expectations for ELs based on their proficiency levels

ELPT Performance Level Descriptors-provides descriptions of what students should be able to do based
on their proficiency levels on ELPT (and to some degree ELPS)
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Reflection

Take a few minutes individually to reflect on our discussion so far today.

 What are your 2-3 biggest take-aways about effective screening and identification
practices?

* How can you improve the ELPS process at your site (school, system, district)?

* How are you preparing to meet the needs of your newly-identified ELs?

* How can EL teachers use information gained from ELPS and ELPT to improve the kinds
of supports provided to the ELs in their care?
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Agenda

* Introduction

* Welcome, Introduction and Framing and rationale for Community of Practice
Leadership Series

* Who are your ELs?: Understanding system-level data

* Early and accurate identification: establishing effective screening processes

e What do iour ELs need?: Usini EL assessment data to build Learner Profiles

Llouisiana Believes =



Effective screening Problem of Practice

practices should:

* engage families
effectively and

communicate the What system-level structures and/or processes are currently
goals and purpose of in place in your school system to ensure that English Learners
screening and receive supports and accommodations aligned to their needs
identification to accelerate their language proficiency and engage them

* ensure that ELs are effectively in grade-level instruction? What can/should be
identified early (within improved?
30 days) and
accurately

e connect ELs with
effective supports and
services aligned to
their needs

* inform school and
system-level planning

m



- Site Visit:

" ZUEN AL - Two-Way Immersion Observation
(TWI) is an evidence-
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isit: Two-Way Immersion

* Implementation process for successful two-way immersion program
* Benefits of two-way immersion vs other models?

e Biggest ‘wins’

* Biggest challenges to-date

* Next steps

Questions for Karina?
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Site Visit: S T
-ﬂeff}erson Parish’s Coaching Model -

Jefferson Parish is in their 2"d year of implementing an innovative EL programming model
that rethinks the role of the EL teacher and the ways in which EL and general education
teachers should collaborate to support English Learners.

Major differences between previous service delivery models and the coaching model
Primary goals of the coaching model

Biggest ‘wins’

Biggest challenges to-date

Next steps

Questions for Karina?
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Preview of the November Session

Focus Area 2: Planning for High Quality Instruction and Supports
Define high quality instruction and what that means for English Learners
Understand the goal of content-based language instruction

Identify effective EL program models based on the needs of ELs in your cohort
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i) Bridge-to-Practice Activities e
“f (i.e., homework) S

In preparation for our next meeting, please complete the following bridge-to-practice activities. These

activities are intended to deepen your understanding of our conversations today and to prepare you
for new learning in our next session:

* Review your current screening practices, including:
* home language survey
e when/if family interviews are used
* ELPS administration
* how ELPS results are used

* Conduct an audit of the EL Support Plans and/or EL Accommodation Checklists in your school
system (i.e., review a representative sample that is large enough to draw some conclusions);

* Connect with others in your school system who are attending the Intervention Content Leader
series. Engage in a conversation about their key takeaways, especially those that might be
relevant for English Learners;

* Reflect on innovative instructional models and come prepared to talk through implications for
your school system

Llouisiana Believes >/



Next Steps

Dates of Future Meetings:

 Second in-person meeting (by cohort): December 2nd, 3rd and 5th
e Third in-person meeting (by cohort): February or March/TBD

e« Zoom meetings: January and April

* Final in-person meeting: May (Teacher Leader Summit)

Next steps:

« Complete Problem of Practice bridge-to-practice activities

* Required pre-readings and details for the December meeting will be sent by email next
week;

* Email alice.garcia@|a.gov with any questions.
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Adjourn

Questions?
Resources:
EL Toolkit-USDOE created resource that provides guidance for servicing ELs at all levels.

English Learner Library-LDOE’s website for all things ELs

EL Guidebook-resource that describes types of EL programs and LDOE’s Theory of Action

LDOE Parent Guides-library of parent guides for ELs, ELPT and more (most available in
multiple languages

Intervention Content Leader

Contact us: melissa.mcconnell@la.gov alice.garcia@la.gov
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https://www2.ed.gov/about/offices/list/oela/english-learner-toolkit/index.html
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