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1. Please Introduce yourselves in the text box!
2. Please keep your microphone and webcam turned 

off (muted) at all times.
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Presenter
Presentation Notes
Welcome to the EL Institute 2021. 
Introductions: Say just a little about me. I have been working in the field of second language acquisition for 30 years. Say where I have taught and currently teach. Teaching languages about language acquisition is not only a career but a passion of mine. For me, it has been the closest thing to seeing real magic on earth. But it is also quite personal for me.
Today, I wanted to talk about how important the collaborative teaching process is for the success of our English Learners in our schools. And throughout our meeting you will notice that I will always refer to ELs as “our students” because often the responsibility of teaching ELs is delegated or pushed off on someone else, usually the EL Specialist or bilingual paraprofessional that is sided with the task of translating everything for the EL student. As EL coaches, we need to guide and support our classroom teachers to develop lessons and instruction that meet ELs' linguistic needs. We also need to change the mindset of other EL specialists and anyone that works with ELs.
If we want our ELs to be successful, all classroom teachers, EL specialists, and paraprofessionals need to embrace the idea that regardless of the content area or grade level they teach, we are all teachers of ELs and teachers of both language and content. And, in order to do this, we need to provide you with a tool and a process to be successful when collaborating. We need our EL coaches to be efficient and effective with their time spent with classroom teachers, so they are “true” coaches and not take on the responsibilities of all aspects of teaching ELs. We need to give agency to our classroom teachers to be able to take on the role of teaching ELs.
The EL Institute consists of 2 2-hour webinars and 1 2-hour and 1 three-hour workshop trainings that will provide the tools and a systematic process for coaches and classroom teachers to work together from planning to the final step of reflection. These tools recognize that each participant is an expert in their field and brings a wealth of knowledge to share thus creating an optimal learning environment for our ELs. 




Learning 
Objectives for 
Webinar I and II
1. To integrate an effective and 

efficient coaching process.
2. To establish a learning 

environment to best meet ELs’ 
language (ex: literacy, oracy) 
and content needs.

3. To reflect and modify instruction 
and resources collaboratively.

4. To foster independent learners in 
the acquisition of language and 
learning of content.
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Objectives: Our objectives for Webinar 1 and 2 are:  1. To integrate an effective and efficient collaborative teaching process. 2 To establish a learning environment to best meet ELs’ language (ex: literacy, oracy) and content needs. 3.To reflect and modify instruction and resources collaboratively. 4. To foster independent learners in the acquisition of language and learning of content.
(The EL coaching rubric componenents address each of these objectives.)



Collaboration and the Reflective Teaching 
Process for the Teaching of ELs

What does EL coaching look like? 

What is the Reflective Teaching Process?

Presenter
Presentation Notes
Today we are going to look at What does EL coaching look like? AND What is the reflective teaching process? For collaboration to work, both elements need to exist.
EL Coaching provides a step-by-step process of engaging in the reflective teaching process in collaboration with other content/grade-level teachers. 
Practitioners must engage in a continuous and purposeful cycle of self-observation and self-evaluation in order to understand their own teaching and reactions they prompt in themselves and in learners (Brookfield, 1995; Thiel, 1999). 



The Unfortunate 
Reality

Presenter
Presentation Notes
This video demonstrates why we need EL coaches working with classroom teachers to provide them with the skills to scaffold their instruction to meet the need of our ELs. We need to change our mindset to become true coaches/facilitators. This way, EL coaches are more effective and ELs receive the instruction they need and deserve. The EL specialist should no longer take on the role of teacher of all content areas for ELs!

https://www.youtube.com/watch?v=D6HUv2eFdLg


Why EL coaching? 
Because “team of 
ONE” is not effective or 
sustainable.
1. Education of ELs is often 

perceived as the work of of other 
specialized individuals, usually EL 
specialists.

2. The EL specialist often remains 
isolated and is burdened with 
education ELs in all content 
areas.

3. This isolation leads to a separate 
curriculum for ELs and further cut 
them off from their mainstream 
peers.
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So, why EL coaching? 

This leadership role on the part of educators for ELs, the interdisciplinary cooperation between EL specialist and classroom teacher, is critical for the effective education of ELs. For too long, the education of these students has been perceived as the domain of only a group of specialized individuals, namely EL specialists. 
On the one hand, the EL specialists so often experiences isolation. On the other hand, mainstream classroom teachers do not have the strategies and skills necessary to reach the ELs in their classrooms. Instead of one-time workshops with no follow-up, but with peer coaching, it can provide ongoing assessment of a specific skill or strategy that enables the teacher to continue his/her training in the classroom. Coaching is THE KEY to reduce isolation by providing the professional dialogue that encourages teachers to generate solutions to their own problems.
Lastly, this perception of EL specialists being the sole educator of ELs has often led to the isolation of ELs from the rest of the school and the provision of a separate curriculum for these students. 

Galbraith, P & Anstrom, K. (1995). Peer coaching: An effective staff development model for educators of linguistically and culturally diverse students. Directions in Language & Education, 1(3).




Testimonies 
and lessons 
learned from 
classroom 
teachers after 
participating 
in a EL 
coaching and 
PD program

Concrete strategies

No longer just “content-
area” teachers

Making connections and 
building background

Various forms of 
expression

Presenter
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In fact, when classroom teachers are provided with the mentorship and adequate professional development, they are quite grateful to be have tangible strategies and techniques to help their ELs.
In one PD and mentoring program in NYC, the classroom teachers expressed how it transformed their teachers. 

These are just a few quotes.

1. “I think the graphic organizers actually have really lit up my ESL students where they’re actually performing at a higher level than my native speakers; they feel success when they have something to show.” 
2. Many participants saw themselves as “language” teachers instead of only as “content-area specialists.” Lee, a science teacher, articulated this. “I can see now that I have become a language teacher. Now I pay attention to the vocabulary and language improvement and I think it’s very useful to the students.” In fact, many of the  teachers responded that they were much more aware of the need to explicitly teach vocabulary using strategies that they had learned in the courses. 
3. One math teacher said that before she used to just write down vocabulary on the board, then just discuss it mathematically with them. But now she tries to begin the lesson by asking them what they know about the vocabulary on the topic; it’s not just the teacher talking, it’s the students now explaining in their own words. 
4. Teachers also expressed that, when given an opportunity to articulate ideas in multi-modal ways, ELs could demonstrate successfully that they had learned the material taught. For one English teacher, “The ‘A-ha’ moment was when many of her ELs were very artistically talented and she was able to go from their weaknesses to their strengths. She said, “it really, really heightens the interest, the motivation.” 
6. Teachers have expressed the importance of giving students more opportunities to work in groups or with partners to help EL students learn. 

Casteel, C.J. & Ballantyne, K.G. (Eds.). (2010). Professional Development in Action: Improving Teaching for English Learners. Washington, DC: National Clearinghouse for English Language Acquisition. Available at http://www.ncela.gwu.edu/files/uploads/3/PD_in_Action.pdf 




What are some of the benefits of 
coaching between EL Specialists and 
Classroom teachers?
1. Pedagogical knowledge
2. Content expertise
3. Second language acquisition processes
4. Cross-cultural understanding
5. Interpersonal skills

(Honigsfeld & Dove, 2019, p. 57-58)
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Presentation Notes
So, what are some of the benefits of coaching between EL Specialist and Content Teachers? The combined pedagogical knowledge is the biggest asset to collaborative teaching. The EL specialists and content teachers are experts in their fields and have very unique skills. 
While Content teachers know their subject matter and how to deliver instruction, EL specialists are experts in language acquisition and understand how to best scaffold lessons and lesson delivery, so ELs can acquire the language while learning content.
Also, EL specialists can inform classroom teachers how the language acquisition process develops thus reassuring them that many of the obstacles they experience in the classroom are indeed quite normal steps in language acquisition. For example, during the stage called the “Silent Period.” Students are processing language and acquiring both vocabulary and grammar. Students are able to comprehend far more than they are able to produce. ELs are still learning content during this stage but may need to have scaffolds in place so they can demonstrate their comprehension nonverbally or with language frames.
 Cross-Cultural understanding: Both EL and Content teacher can offer perspectives on the immigrant experience (being culturally aware of our EL students) and on the experience of being born in the US, particularly the insight of the culture of that community. Cross-cultural understanding helps build a school culture that is welcoming and inclusive for all students. Teachers work together to eliminate all bias and prejudice against immigrants and language learners. The idea is to move towards acculturation and away from assimilation. Inclusivity of cultures and learning about them is key for all our students!
Interpersonal skills: Teachers' interpersonal and leadership skills are key in effectively bringing about change, advocating, and collaborating on behalf of ELLs. (STOP HERE) In fact, standard #5 in TESOL’s PK-12 Professional Teaching Standards state that, “Candidates demonstrate dispositions of professionalism and leadership by collaborating with colleagues, advocating for ELs and their families, engaging in self-assessment and reflection, pursuing continuous professional development, and honing their teaching practice through supervised teaching.”




Benefits from EL 
coaches and 
classroom teacher 
collaboration

• More differentiated instruction

• More varied instructional materials and resources

• More carefully crafted lessons

• More authentic and meaningful assessments that are adapted 
to the needs of students who are struggling or at risk

• More appropriate instructional adaptations for students who are 
struggling or at risk

• More coordinated interventions (RTI programs)

• More focus on linguistic needs

• More focus on their academic need (pre-teaching necessary 
skills)

• More understanding of social behaviors and cultural needs

(Honigsfeld & Dove, 2019, p. 21-26)
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What are some of the benefits that come from EL coaches and teacher collaboration. (READ slide).
Instruction is differentiated appropriately for all learners.
Materials are scaffold or various resources are included to create more comprehensible input, make connection, or build background knowledge.
Lessons are more carefully crafted because everyone involved are bringing in their expertise to evaluate the lesson as a whole and its details. (Talk about my students and their lessons before taking the EL Methods course and afterwards.)
Assessments are made more meaningful because you have multiple sets of critical eyes as well as…
Instructional adaptations…(Making long-term, calculated goals with incremental benchmarks)
More coordinated interventions (Give example of afterschool program in Ithaca)
Linguistic needs (In a few moments, we will watch a video where the EL specialist is able to address possible linguistic hiccups in a science lesson.)
As well as their academic needs (content teachers understand what skills are necessary to be successful in a lesson. These may need to be pre-taught.
Lastly, understanding social behaviors and cultural needs is key to how our students interact in the classroom and with their peers. (3)
Moreover, when content/grade-level teachers and EL specialist collaborate, ELs are able to make huge gains in a variety of areas. In one district, they were able to close the reading achievement gap between EL and non-ELs by 7 percentage points in just one year. 
In the St. Paul Public Schools, they have been using a collaborative teaching process in their schools for a number of years and continue to make steady gains in the achievement gaps across all standardized tests. (Dove & Honigsfeld, 2018)
When ELs are able to see their success and improvement in language and content, it creates what I like to call a “virtuous circle.” Furthermore, when ELs are able to remain in the classroom, they are able to become full classroom participants and have more opportunities as members of the school community. ELs are also exposed to more academic language and see the connections between English instruction and mainstream academic content. 




Benefits of 
Reflective 
Teaching

1. Flexibility
2. Practicality
3. Professionalism
4. Sustainability

(Florez, 2001)
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Benefits of Reflective Practice: (Flores, M.C. (2001) Reflective Teaching Practice in Adult ESL Settings. ERIC Digest.)
The first benefit of the reflective practice is “Flexibility". The field of EL education varies in instructional contexts, learner groups, curricula, available resources, and amount and type of teacher preparation. Because reflective practice springs from the needs and interests of the practitioners, it can address this variety. It can be constructed as an individual or group process, although, because good reflective practice draws upon the input of learners, colleagues, and others, it is by nature collective. "Practicality". Reflective practice is immediately useful to EL practitioners because as you very well know you have limited time and resources to divide between teaching and professional development. Because it asks practitioners to make connections between what is happening in a specific context and their broader beliefs, it can be useful to those who move from site to site and teach in varied contexts. It offers opportunities to explore and reflect on new techniques, ideas, and approaches are built into the process, and links between theory and practice. 
"Professionalism". It honors the skills of the practitioner. Reflective practice calls for ongoing exercise of intellect, responsibility, and professionalism. It promotes deliberate actions in planning and implementing instruction and ongoing engagement with theory. Classroom teachers improve their ability to react and respond as they are teaching-to assess, revise, and implement approaches and activities on the spot. 
"Sustainability". There is a need for sustained development for adult EL practitioners, rather than discrete workshops and conferences (Burt & Keenan, 1998; Crandall, 2000). Reflective practice creates a cyclical process that allows time for reflection, implementation, and follow-up. It centers on development and exercise of skills and attitudes that eventually become a regular part of good teaching. 




EL Coaching Includes…
• Content and language are integrated.
• Classroom teachers and EL coaches plan and prepare assessments 

together.
• All students feel they belong to the class and school community. There is 

no ”my/your” students.
• Teachers  engage in  systematic, frequent, and concrete talk about 

instruction.

When possible:
• EL coaches and classroom teachers observe (through video/F2F)the 

delivery of instruction (classroom teacher self-assessment or EL coach 
observation)

(Honigsfeld & Dove, 2019)
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Presentation Notes
We’ve discussed the benefits of collaborative instruction, but what are some of the basics of  Coaching and collaboration look like and include?  (READ this slide and elaborate)




The EL Coaching 
Rubric: Collaborative 

Planning and The 
Reflective Teaching 

Process
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So, let's dive into the tool  The EL Coaching Rubric: Collaborative Planning and The Reflective Teaching Process




Effective Model 
for EL Coaching: 
A Synthesis of 
Best Practices
The rubric is based on 
researched-based methods 
and practices to effectively 
guide EL coaches and 
classroom teachers to reflect 
on lesson planning, classroom 
instruction, assessment, and 
adaption.
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Effective EL Pedagogy: Synthesis of Best Practices: Just read. We are going to go through each of the domains and the individual components as well as some specific tools that will help accomplish each of these benchmarks.
There are four domains of the EL Coaching Rubric. (Planning, Teaching, Assessing and Reflecting) This model is based of Tanya Ward Singer’s model of reflective teaching.




The Four 
Domains

Planning Domain

EL coaches and classroom teachers plan lessons together 
to develop appropriate and meaningful instruction and 
activities. They collaborate to create an articulated 
program that builds language and content.
Teaching Domain

As part of the coaching process, classroom teachers need 
to include appropriately scaffold and comprehensible 
Instruction and learning activities.
Assessment Domain

Frequent assessment of content, language, and student 
engagement is key to understand students’ strengths and 
needs.
Reflection Domain

Collaborating EL coaches and classroom teachers benefit 
from opportunities from critical reflection of the teaching 
and lesson preparation process. These components are in 
question form allowing EL coaches and classroom 
teachers to delve and reflect on their lesson development, 
instruction, and assessment.



Roles of the EL Coach and Classroom 
Teacher

EL  Coach and Classroom Teacher Roles in  Effective EL Instruction

Establish the collaborative process and maintain effective communication.

Establish clear language focus for unit.

Participate in planning and preparation as equals or team members.

Joint reflection/evaluation of teaching modification of aims of unit plan/teaching activities/time 
allocation. Negotiate time for intensive co-planning and co-write language approaches of unit plans.

Contribute to reporting on language development/feedback on students’ progress in the content 
area.
Adapted from Davison,  C. (2006). The International Journal of Bilingual of Education and Bilingualism. 9(4), p. 462

Presenter
Presentation Notes
Collaborative Roles of the EL Coach and Classroom Teacher: It’s important to understand the how the roles work together. What do the EL coaches and classroom teachers do as a team? Address each point and elaborate.




Planning 
Domain

THE EL COACH AND 
CLASSROOM TEACHERS 
PLAN LESSONS TOGETHER 
TO DEVELOP APPROPRIATE 
AND MEANINGFUL 
INSTRUCTION AND 
ACTIVITIES. THE EL 
COACHES AND 
CLASSROOM TEACHERS 
COLLABORATE TO CREATE 
AN ARTICULATED 
PROGRAM THAT BUILDS 
LANGUAGE AND CONTENT 
THROUGH INSTRUCTION.

Presenter
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For me, this is the most important step. If you don’t have a map/plan, you won’t be able to get to your destination. Planning Domain: The objective of this domain is for the EL and classroom teachers plan lessons together to develop appropriate and meaningful instruction and activities. The EL coach and classroom teachers collaborate to create an articulated program that builds language and content.




A Planning Routine
EL Coaches and Classroom Teachers
1. Organization
2. Pre-Planning
3. Co-Planning

a. Long-term goals
b. Lesson development

1. Language demands
2. Language and content scaffolds
3. Lesson structure
4. Build background
5. Formative and summative assessment

c. Data analysis
4. Reflection/Post-Planning

(Dove & Honigsfeld, 2017)
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First and for most, The EL coach and classroom teachers need to have a planning routine or set of rules. I have a detailed template that includes this routine where you will complete it at the end of Webinar II. This is important because there is not one routine that will fit all realities. What works in one school may not work in another.
 
Organization: The time for collaborative instructional planning needs to be part of a systematic plan. Scheduled time needs to be allotted for classroom teachers and EL coaches to work together to develop lessons that meet ELs’ needs. EL coaches and classroom teachers cannot be expected to “find” the time during their already busy schedule. Next as part of the organization step, coaches and teachers need to have a structure in place, so the meetings are as effective and efficient as possible.
 
Pre-planning: Therefore, a lot needs to take place before classroom teachers and coaches meet.  First, this means classroom teachers need to share core-content standards; materials; curriculum guides, scope and sequence charts, availability of technology; and possible already developed lessons well before they meet, so EL coaches can preplan prior to the co-planning sessions.
 
Co-planning: Again, EL coaches and classroom teachers need to have a set of rules and routine, and this is MOST important during the co-planning phase. During the co-planning phase, I would recommend following the blending of three research-based designs. I have also included in this template. These are Long-term goals; Lesson development; and Data analysis
 
Long and short-term goals: Individualized, tiered goals should be developed for each EL. ELs are a heterogeneous group and need to have a clear pathway to language acquisition, literacy, and academic achievement. These goals will need to be revisited on a regular basis to set new benchmarks or reevaluate established goals. (What we discussed just a few moments ago).
 
Under Lesson development you need to consider the following:
Language demands: Determine the content specific, academic, and task-specific (directions) vocabulary needed for the lesson and how it will be taught/introduced.
Language and content scaffolds: Prepare language scaffolds, so ELs can access the academic content and language. This is at every point in the lesson and for all resources, including texts, activities, lectures, and video/audio. 
Lesson structure: The lesson structure is important because you always need to include an appropriate number of scaffolds and the gradual release of responsibility (I do – where learning tasks are presented and modeled. We do – students practice and apply the skills together and/or work to solve problems or tasks. You do – students work independently on skills and/or tasks.
Building background: Build and make connections on ELs’ lived experience, previously learned content, and culture.
Formative and summative assessments: It is key to have thorough, yet accurate assessment to gain a complete picture of what students know and are able to do. Remembering that language production is often secondary to language comprehension, it is imperative that assessments reflect students’ competencies.  
 
Data analysis:  This last step is imperative because it informs the preceding two components. Everything from students’ formative and summative assessments to their lesson engagement and participation. It should be addressed during co-planning and in the reflection phase.
 
Reflection/Post-planning: In this phase, both EL coaches and classroom teachers will need to create, modify, and/or find alternate resources that meet the requirements developed during the co-planning stage. We will discuss more post-planning activities during the reflection domain.
Show the template. This is your roadmap
 




Component 1 and 2
• Lessons include content and language 

objectives. 
• Lesson activities and instruction reflect 

content and language objectives. 

Presenter
Presentation Notes
Components 1 and 2: Lessons include content and language objectives. Lesson activities and instruction reflect content and language objectives.




Language Objectives 
Clearly Defined, Displayed, 
and Reviewed with Students

• Distinguish between receptive and 
productive language skills.

• Include opportunities for oral 
production both formal and informal.

• Focus on the function and form of 
language.

• Provide purposeful practice with 
academic language.

• Allow for a variety of responses both 
verbal and nonverbal.

* Echevarría, Vogt, & Short

Presenter
Presentation Notes
Where we need to focus is on the Language Objectives. They must be clearly Defined, Displayed, and Reviewed with Students (address and summarize each point) The language aspect is where we need to help our classroom teachers.



Three Modes of Communication

RECEPTIVE: LISTENING 
AND READING

INTERACTIVE: LISTENING 
AND SPEAKING

PRODUCTIVE: SPEAKING 
AND WRITING

Presenter
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What are the three modes and why do I think it is important to think about language using this framework. These modes are found on the LA connectors for English Learners. 

So, what happens in each mode of communication?

In the Receptive mode, there is an interpretation of what the author, speaker, or producer wants the receiver of the message to understand; there is one-way communication with no recourse to the active negotiation of meaning with writer, speaker, or producer; Interpretation differs from comprehension and translation in that interpretation implies the ability to read or listen or view “between the lines,” including understanding from within the cultural mindset or perspective.

In the Interactive Mode, there is active negotiation of meaning among individuals; students observe and monitor one another to see how their meanings and intentions are being communicated; adjustments and clarifications are made accordingly

In the Productive mode, this is a creation of messages (written or spoken); it is still one-way communication intended to facilitate interpretation by members of the other culture where no direct opportunity for the active negotiation of meaning between members of the two cultures exits. To ensure the intended audience is successful in its interpretation, the “presenter” needs knowledge of the audience’s language and culture.

(Open up the link.)


https://www.louisianabelieves.com/docs/default-source/english-learners/la-connectors-for-els-one-pager.pdf?sfvrsn=ec08991f_4


Sample Verbs for 
Writing Content 
and Language 
Objectives
Verbs for Language
Listen for, Retell, Define, Find the 
main idea, Compare, Summarize, 
Rehearse, Persuade, Write, Draft, 
Defend a position, Describe

Verbs for Content
Identify, Solve, Investigate, 
Distinguish, Hypothesize, Create, 
Select, Draw conclusions, 
Determine, Find, Calculate, 
Observe

• * Echevarría, Vogt, & Short
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So, let’s focus for a moment on the verbs for the language objective because this is where your content and grade/level teachers are going to struggle. Having think about creating various language opportunities using the four language skills and modes of communication. They need to also think about the way we use language. This is essential in creating HOTS for both language and content. So, how does this help. If we think about the various language functions by Halliday, there are functions that are more challenging than others Heuristic, which is usually simple recall, is not as challenging as Persuasive. By thinking about language in these terms, we are also challenging our native English speakers too.




Content and 
Language 
Objective 
Checklist

The objectives are aligned to state or district standards.

The objectives are observable.

The objectives are written and will be stated simply, in language the 
students can understand.

The objectives are written in terms of student learning.

The content objective is related to the key concept of the lesson.

The language objective promotes student academic language growth.

The language objective connects clearly with the lesson topic or lesson 
activities.

The objectives are measurable. I have a plan for assessing student progress 
on meeting these objectives during the lesson.

* Echevarría, Vogt, & Short

Presenter
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I like specific steps in a process and checklist. This is a checklist form the SIOP Model developed by Echevarria, Vogt and Short. (Read) This is another tool that will be helpful in the planning stage of the coaching process.
 
Make this into a separate checklist form
 




EL Coach 
Toolkit: Lesson 
Annotation 
Organizer

Presenter
Presentation Notes
In addition to this checklist, I would recommend using the EL Coach Toolkit Lesson Annotation as a Template. Review the components. I have provided the link to the Toolkit on this slide.


https://www.louisianabelieves.com/docs/default-source/english-learners/el-coach-toolkit.pdf?sfvrsn=4d03991f_6


Component 3
THE EL COACH AND CLASSROOM TEACHER 
REVIEW TEXTS AND LEARNING MATERIALS TO 
BEST MEET THE NEEDS OF ELS 

Presenter
Presentation Notes
Component 3: The EL coach and classroom teacher review texts and learning materials to best meet the needs of ELs. Students' proficiency levels, culture, background knowledge, learning styles, all of these need to be considered.




Materials, resources, and texts should be 
scaffolded, so students can access the 
content. 
Four 
factors 
affecting 
readability: 

Content (organization, coherence)

Style (semantic and syntactic elements)

Design (typography, format, and illustrations)

Structure (chapters, headings and navigation)

Presenter
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So, what are some of the text barriers for ELs? What are some of the specific components that keep ELs from accessing materials, resources, and texts? These are just a few of the specific elements that need to be considered scaffolded, so students can ultimately learn and access the content. (Address each of these and explain the unique terms.)



Materials, resources, and texts should be 
scaffolded, so students can access the 
content. 

The best predictors of text difficulty:

1. Vocabulary

2. Sentence length

Text must be 95% comprehensible for students not to become 
frustrated.

Presenter
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Some of the best predictors of text difficulty are: first, vocabulary (students focus of function way before they form. They are focused on the words for comprehension before language structure. Second, the complexity of the sentences interfere with comprehension making language more obtuse and abstract. Text must be 95% comprehensible for students not to become frustrated. I highly recommend the five-finger rule. If students find more than five words that they are unfamiliar with; the text may be too difficult. You do need to consider the text., proficiency level, and reading skills of the student. If the page is dense and there are five words, but they do not interfere with comprehension; it could be ok




Quick Break: Coming 
up next, “Thank you, 

Ma’am”



Thank you, Ma’am by Langston 
Hughes

In breakout groups, how would you make this text more 
accessible to your ELs? List at least three different 
techniques or scaffolds on the Padlet that you would use.

Presenter
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This text is on the Louisiana Believes website of K-12 ELA unit plan resources.
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-unit-plan-text-list-(xlsx).xlsx?sfvrsn=95f58e1f_32

https://shortstoryamerica.com/pdf_classics/hughes_thank_you_maam.pdf

https://padlet.com/mwesto4/f1pn9gwhijpq5b45

https://shortstoryamerica.com/pdf_classics/hughes_thank_you_maam.pdf


Some other possible techniques of 
scaffolds…

• Input strategies: Learning log, Graphic organizers, Visual 
supports, 10/2 lectures, think-pair-share, narrative input 
charts, anchor charts, SWiRL-ing, etc.

• Text modifications: Annotated texts, Chunking of texts, Use 
of L1

Presenter
Presentation Notes
What are some some specific ideas to recommend? (Read and describe the examples)



Component 4
• Learning activities are meaningful, allow 

for language practice, and include all 
four language skills over a day(s)/week.

Presenter
Presentation Notes
Component 4: Learning activities are meaningful, allow for language practice, and include all four language skills over a day(s)/week. (This is why I like the three modes of communication from the one-pager from the LDoE. Sometimes it is easier to think about how the students will be communicating to be sure to include all 4 language skills.)




The interactive and productive modes: 
Promoting oral language development in the 
classroom through social interactions!  

• Think-Pair-Share
• Group Discussion
• 30 Second Conversations
• Formal Presentations
• Games
• Drama
• Role-playing
• Dramatizing Poetry
• Recordings
• Show & Tell/Gallery
• Reader’s Theatre
• Graphic organizers 
• Language Experience Approach

Presenter
Presentation Notes
These are some specific techniques to incorporate the interactive and productive modes that promote oral language development  or oracy in the classroom through social interactions! (Example activities)




The receptive mode: Listening and 
reading 

• Language Experience Approach
• Close reading
• QAR Strategy (Question, Analyze, Respond)
• Graphic organizers 
• Written Scaffolds 

Presenter
Presentation Notes
And, for the interactive and productive modes, these are some additional scaffolds.



Component 5
• Instruction is scaffolded to ELs’ language 

proficiency levels to help students 
progressively acquire both language and 
content simultaneously. 

Presenter
Presentation Notes
Component 5: Instruction is scaffolded to ELs’ language proficiency levels to help students progressively acquire both language and content simultaneously. This is sheltered instruction.




How to 
Differentiate?

Tomlinson and Imbeau (2010) describe 
differentiation as creating a balance 
between academic content and 
students' individual needs. As coaches, 
we need to model how they can 
achieve this balance by modifying four 
specific elements related to curriculum:
• Content — the information and skills 

that students need to learn
• Process — how students make sense of 

the content being taught
• Product — how students demonstrate 

what they have learned
• Affect — the feelings and attitudes that 

effect students' learning

Presenter
Presentation Notes
So how should we Differentiate? This component is key to the coaching of content/grade-level teacher to instruct ELs. Classroom teachers will need to balance these 4 key elements and this will be their guide to solid differentiation.
(Address each of these elements and summarize)

https://www.colorincolorado.org/article/differentiated-instruction-english-language-learners


Scaffolding Techniques 
Consistently Used, 
Assisting and Supporting 
Student Understanding

• Gradually increase students’ 
responsibility.

• Scaffold verbally to increase 
students’ proficiency.

• Implement procedures that 
include approaches to meet 
students’ academic 
understanding.

• Teach both language and 
concepts that are accessible to 
all the students. 

• * Echevarría, Vogt, & Short

Presenter
Presentation Notes
In addition to the broad concepts from the previous slides. Classroom teachers should include these techniques as well. These come directly from the SIOP model by Echevarría, Vogt, & Short

How do these techniques translate into specific strategies?

Visuals and Realia
Graphic organizers
Connections to background knowledge
Sentence structures/starters
Modeling/gestures
Read aloud
Interactional small group/partner group

Scaffolding Techniques Consistently Used, Assisting and Supporting Student Understanding

Resources
* Echevarría, Vogt, & Short






Key 
Vocabulary 
Emphasized 
(Introduced, 
Written, 
Repeated, 
and 
Highlighted

Echevarría, Vogt, & Short

Comprehension is highly linked to 
vocabulary knowledge.

Content areas include specialized 
vocabulary.

Reading often includes a wide 
spectrum of vocabulary.

Acquisition of and a deep 
understanding of academic 
vocabulary is challenging.

Presenter
Presentation Notes
Classroom teachers also need to understand the importance of emphasizing key vocabulary when differentiating instruction. ( We heard this from the Testimony of the teacher in the beginning that was collaborating with an EL Coach. The importance of vocabulary was recognized as key to language acquisition and content learning.)  It needs to be introduced, written, repeated, and highlighted) – Again, students focus on meaning before form, so this is why vocabulary instruction, building students’ background knowledge, and making connections to Tier 1, 2, and 3 vocabulary as well as Content, and Academic vocabulary.
It is key to comprehension of the content material because it is so specialized. (Give example of Erik and the geometry class when we first arrived.)
It is also so important that students read a wide-variety of genres, so they are able to gain a spectrum of vocabulary.
Lastly, acquiring academic vocabulary is key to ELs’ success in school and on standardized testing. In fact, I would say academic vocabulary is key for all students’ success!




Differentiating Instruction

Larry Ferlazzo’s website, blog, 
and resources

Thinking about the video, content, 
process, product, and affect, what are 
some immediate suggestions that you 
would make to classroom teachers? 
AnswerGarden

Presenter
Presentation Notes
Differentiation is not as Hard as you think (I would like to recommend some resources by Larry Ferlazzo. Introduce Larry Ferlazzo: Books, Blog, and who he is. (See below)
 
He teaches English, Social Studies and International Baccalaureate classes to English Language Learners and mainstream students at Luther Burbank High School in Sacramento, California.
He has nine books: The ELL Teacher’s Toolbox (with co-author Katie Hull Sypnieski) Navigating The Common Core With English Language Learners (with co-author Katie Hull Sypnieski); Building A Community Of Self-Motivated Learners: Strategies To Help Students Thrive In School and Beyond; Classroom Management Q&As: Expert Strategies for Teaching; Self-Driven Learning: Teaching Strategies For Student Motivation; The ESL/ELL Teacher’s Survival Guide (with co-author Katie Hull Sypnieski); Helping Students Motivate Themselves: Practical Answers To Classroom Challenges; English Language Learners: Teaching Strategies That Work; and Building Parent Engagement In Schools (with co-author Lorie Hammond).
In addition, Larry Ferlazzo and  Katie Hull Sypnieski have edited a series of practical classroom books for Social Studies, Science and Math teachers that were based on our The ELL/ESL Teacher’s Toolbox:  The Math Teacher’s Toolbox, The Science Teacher’s Toolbox, and The Social Studies Teacher’s Toolbox.
They are also preparing a second edition of our The ESL/ELL Teacher’s Survival Guide. And he is writing a fourth book on student motivation, Building Intrinsic Motivation in the Classroom: A Practical Guide.
He writes a popular education blog at http://larryferlazzo.edublogs.org/ , a weekly teacher advice column for Education Week Teacher and semi-regular posts for The New York Times and The British Council. His articles on education policy appear in the Washington Post. In addition, my articles have appeared in publications such as ASCD Educational Leadership, Social Policy, and Language Magazine.


Back up and play video.


https://www.youtube.com/watch?time_continue=140&v=h7-D3gi2lL8&feature=emb_logo
https://larryferlazzo.edublogs.org/


Component 6
• Various cooperative learning group 

configurations are included along with 
scaffolded responses for increased participation. 

Presenter
Presentation Notes
Component 6: Various cooperative learning group configurations are included along with scaffolded responses for increased participation. (Can you imagine if the teacher had just used small or peer grouping in the first video we saw. The student was able to use the bilingual dictionary and given enough time and scaffold would have been able to come up with the correct answer and shown his comprehension if given another way of demonstrating his comprehension.)




Benefits to 
Interaction

Deeper understanding of text

Oral language development

Brain stimulation

Increased motivation

Reduced risk

More processing time

Increased attention

Presenter
Presentation Notes
Benefits to Interaction: First of all, oral language is the foundation for reading and writing. We need to focus on ORACY. Oracy is children discussing ideas with each other and coming up with their own conclusions. Talk supports thinking, and that means it supports learning." Teaching oracy means putting more intention behind how you guide and organize your students' talk. Remember, students are far more likely to talk to their peers in small groups than to the teacher in front of the entire class. So, what are some of the benefits to interaction? (Read each one of the benefits and address.)



Some Ideas for 
Interaction

• Expose students to real-world experiences.

• Create opportunities for students to interact with 
students virtually.

• Include activities where students communicate with 
each other through movement. (Inside-Outside circles)

• Allow students to share their expertise

• Pair and Share - Students share their understanding of 
the content and language objectives. (Break it down 
into language functions and academic tasks - Use 
Anchor Charts)

• Integrate the Arts! 

• Use Dialogue Journals, so students can express their 
thoughts about lesson topics or ideas.

• “Phone a friend” 

Presenter
Presentation Notes
Additional ideas for interaction. (Address each of these)




Component 7
• ELs’ background knowledge and 

vocabulary (content, cultural, language) is 
considered when selecting content and 
developing lessons. 

Presenter
Presentation Notes
Component 7: ELs’ background knowledge and vocabulary (content, cultural, language) is considered when selecting content and developing lessons. Dr. Andrea Honigsfeld’s book “Growing Language and Literacy: Strategies for English Learners, she stresses the importance building background knowledge. But first, she says you have to Assess to see what students already know, then Activate their previous knowledge, so you can effectively Build Background 




What are some specific 
criteria that you need to 
assess/consider before 
every lesson?

1. Background knowledge

2. Language knowledge
3. Making connections

How?
1. Self-assessments
2. Brainstorm/mind maps

3. KWL
4. Anticipatory guides
5. Quick draw

Presenter
Presentation Notes
What are some specific criteria that you need to consider for every lesson? knowledge Put in picture or wording of self-assessment of vocabulary.




Video Activity –
Breakout Rooms
What are your takeaways from the video 
regarding collaborative planning? 
Put your ideas into the Chat Box.

Presenter
Presentation Notes
Video Activity: (https://www.colorincolorado.org/classroom-video/ells-belong-all-us-role-esol-specialists-collaboration) (5:43) Think-Pair-Share - What are your takeaways from the video regarding collaborative planning? (The collaborative science lesson)


https://www.colorincolorado.org/classroom-video/ells-belong-all-us-role-esol-specialists-collaboration


EL Coach 
Toolkit: Pre-
planning
• Identify language objectives
• Identify language requirements
• Support content/grade-level 

teacher to identify where ELs will 
need additional support

• Discuss and determine where these 
supports will be provided (pre-
teaching, scaffolding, making 
connections, building background, 
or reteaching)

Presenter
Presentation Notes
In your EL Toolkit from the LDoE, there are a couple of Pre-planning tools that are very helpful. First, there are a set of guidelines which we have talked about in great detail that I would recommend using during your collaborative planning time. (READ).




EL Coach Toolkit: Guiding Questions 
for Pre-Planning

Presenter
Presentation Notes
Then there is an excellent set of guiding questions which we have discussed as well. Some of these guiding questions need to be answered at the beginning of the year and revisited as students’ language proficiency improves and other questions need to be addressed at every collaborative planning meeting. These questions establish what needs to be done and who will be completing the tasks. For example: (Address the questions accordingly.)



Questions
Follow me on Twitter: @improvlanguage

Website: improvlanguage.com

Email: margaret@improvlangauge.com

Newsletter: https://improvlanguage.substack.com/

mailto:margaret@improvlangauge.com

	Welcome to EL Institute: Webinar I�March 24, 2021�Presenter: Margaret W. Piccoli PhD�
	EL Institute 2021: Webinar I 
	Learning Objectives for Webinar I and II�
	Collaboration and the Reflective Teaching Process for the Teaching of ELs
	The Unfortunate Reality
	Why EL coaching? Because “team of ONE” is not effective or sustainable.
	Testimonies and lessons learned from classroom teachers after participating in a EL coaching and PD program
	What are some of the benefits of coaching between EL Specialists and Classroom teachers?
	Benefits from EL coaches and classroom teacher collaboration
	Benefits of Reflective Teaching
	EL Coaching Includes…
	 The EL Coaching Rubric: Collaborative Planning and The Reflective Teaching Process�
	Effective Model for EL Coaching: A Synthesis of Best Practices
	The Four Domains
	Roles of the EL Coach and Classroom Teacher
	Planning Domain
	A Planning Routine
	Component 1 and 2
	Language Objectives Clearly Defined, Displayed, and Reviewed with Students
	Three Modes of Communication
	Sample Verbs for Writing Content and Language Objectives
	Content and Language Objective Checklist
	EL Coach Toolkit: Lesson Annotation Organizer
	Component 3
	Materials, resources, and texts should be scaffolded, so students can access the content. 
	Materials, resources, and texts should be scaffolded, so students can access the content. 
	Quick Break: Coming up next, “Thank you, Ma’am”
	Thank you, Ma’am by Langston Hughes
	Some other possible techniques of scaffolds…
	Component 4
	The interactive and productive modes: Promoting oral language development in the classroom through social interactions! 
	The receptive mode: Listening and reading 
	Component 5
	How to Differentiate?
	Scaffolding Techniques Consistently Used, Assisting and Supporting Student Understanding
	Key Vocabulary Emphasized (Introduced, Written, Repeated, and Highlighted��Echevarría, Vogt, & Short�
	Differentiating Instruction��Larry Ferlazzo’s website, blog, and resources��Thinking about the video, content, process, product, and affect, what are some immediate suggestions that you would make to classroom teachers? AnswerGarden
	Component 6
	Benefits to Interaction
	Some Ideas for Interaction
	Component 7
	What are some specific criteria that you need to assess/consider before every lesson?
	Video Activity – Breakout Rooms
	EL Coach Toolkit: Pre-planning
	EL Coach Toolkit: Guiding Questions for Pre-Planning
	Questions

