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English Language Proficiency: Assessment and
Accountability

Initial Assessment to Determine English Learner (EL) Status

Once a student has been identified as eligible to be determined an EL through HLS responses and the
Family Interview Questionnaire, when applicable, Local education agencies (LEAS) are required to test the
student with the state-approved English Language Proficiency Screener (ELPS). The school system must
ensure that designated system and school staff members administering the screener are fully trained in
the administration of the screening instrument, so that accurate results are obtained. LEAs are not
required to obtain permission or inform parents of placement testing.

The law requires identification, screening, and parental notification of eligible students to be completed
within 30 days of enrollment (BESE Bulletin 741, ESEA Section 112(e)(3)(A), 112(e(3)(B)).

Assessment Resources

ELPS Assessment Guidance

Parental Notification: Initial Notification

School systems are required to inform parents of their child’s qualification for initial placement into a
language development program. If the student scores less than proficient on the ELPS, then a letter must
be provided to the parent or guardian, in the primary language of the home (if possible), indicating that the
child was identified as needing specific English language development services. The parent must be
allowed to waive any English language development services. If the student does not qualify for services,
then the school system is not required to inform the parents.

While waiting for parental permission, the child should be scheduled for appropriate language
assistance services, and services should begin immediately.

Option to Waive Services

If parents choose to waive English language development services for their child, it is recommended that
the school system/ school discuss the benefits of English Language Development instruction and address
any misconceptions or questions parents have about the program. If a parent still opts to waive services,
the school system/school should place the sighed letter and any notes from the conversation in the
student’s cumulative file (CUM folder). Parents should also be informed that a refusal of services does not
exempt the student from taking the ELPT.
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ELPT: Annual Assessment to Measure English Proficiency Progress

The ELPT is designed to assess the English proficiency of students who meet the participation criteria for
ELs as they progress through their K-12 education. In pursuit of this, the ELPT draws upon emerging
technologies and innovative methods to measure progress, encourage reclassification relative to
grade-appropriate performance, and determine which school systems are meeting accountability goals
for ELs.

The ELPT items are designed to gather evidence that demonstrates how students are progressing toward
full English language proficiency and meeting the skills measured through the LA Connectors for ELs. The
standards describe how language is used to meet the rigorous content demands in each grade by
integrating academic language and content. The test presents a range of items in the four language
domains of reading, writing, speaking, and listening, and results are reported individually for each
category. The ELPT measures increases in:

e the amount or sophistication of words or ways of combining words;

e repertoire of use and expansion of the types of relationships students can construct between ideas
(e.g., additive, causal, conditional, contrastive) and the number of ways students can build those
relationships between ideas;

e accuracy in constructing precise meanings;

e contextualization, the ability to tailor the use of language functions to fit a variety of sociocultural
contexts; and

e autonomy, which is observed by the need for fewer language supports and scaffolds as proficiency
increases.

Grade-appropriate language tasks are presented to measure the proficiency level of students of all
ranges, from those who are just beginning to learn English to those who are fully English proficient.

All identified ELs in grades K-12 will take ELPT each year until the criteria to exit are met; Bulletin 111:
Chapter 40.

Parent Notification: Annual Notification

Notification of continuation of services must be sent to parents on an annual basis (ELPT Individual
Student Report) for as long as the child is classified as an EL. As with initial notification, the annual
notification to parents must be in the primary language (if possible) spoken in the home.

As in the initial screening notification, parents have the right to waive services annually. If parents choose
to waive English language development services for their child, it is recommended that the school
system/school discuss the benefits of English Language Development instruction and address any
misconceptions or questions parents have about the program. If a parent still opts to waive services, the
school system/school should place the signed letter and any notes from the conversation in the student’s
cumulative file (CUM folder). Parents should also be informed that a refusal of services does not exempt
the student from taking ELPT.
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If the parent waives services, LEAs are still required to:

* provide necessary supports to ensure the curriculum is accessible to the student;
* administer ELPT until the student achieves reclassification criteria (Bulletin 111; Chapter 40); and
* provide the same eligible accommodations that are available to their non-EL peers.

Parent refusal of services does not waive a child’s right to appropriate accommodations.

Coding and Data Entry

School systems are required to compile data regarding EL enrollment, specialized language service
placement and programs, assessment, exiting, and monitoring to satisfy accountability requirements and
to receive Title | and Title Ill funding. EdLink 360 has been designed to facilitate school system efforts to
record data on ELs who have been offered language development services, have received EL support, and
have been exited from EL programs.

Students identified as EL are reported in EdLink 360 with an English Proficiency Code: 01 [Proficient] or 02
[Limited]. When students are reported with an English Proficiency Code: 02 [Limited], an EL Funding
Source Code is also reported. This code indicates the title of the program, which is the primary funding
source for instructional language services for students identified as an EL.

EdLink 360 will track students previously identified as ELs for two years following their last reported EL
status. This is done to comply with state and federal reporting requirements. If a student qualifies as an
EL but the parent or guardian refuses services, they are reported with code 13 [No instructional language
program provided].

Every Student Succeeds Act (ESSA) ELP Indicator Requirement

ESSA requires all states to hold schools responsible for the progress of ELs. State accountability plans
must include a measure or assessment of English proficiency in listening, speaking, reading, and writing.
Additionally, accountability plans must set goals with timelines for attaining proficiency. ELs are also
measured as a subgroup, indicating the percent of students who meet academic goals on state
assessments (LEAP 2025), graduation rates, and other accountability measures included in accountability
plans.

Louisiana’s Accountability Plan

The state’s accountability formula includes a measure of English proficiency progress as part of the
assessment index. A progress level is determined by using a combination of the scores from the four
domains: listening, speaking, reading, and writing. The overall progress of students is measured yearly
using a baseline score, which is the first ELPT test taken by each student (the measure does not use prior
years’ ELPT test scores), and the number of years between their current overall proficiency level and the
baseline overall proficiency. Points are awarded to the school for EL students based on their progress
toward an expected target, and the points are averaged to create the index.
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Beginning in the 2025-2026 school year, Louisiana accountability calculations will utilize a new
accountability system. There will be up to twelve possible indicators, depending on school grade
configuration, from which schools and systems can earn points to a total possible SPS of 100. English
learner progress will now be included as a unique indicator. Schools and systems will earn points toward
the SPS based on the percentage of students who met or exceeded their annual trajectory target. If 85%
of students met the target, the school would receive 85 points. Points from all applicable indicators are
then averaged by the total number of indicators for the school or system. To be eligible for the EL
indicator, there must be 15 full academic year EL students who have qualifying data. Code 81 cannot be
used on the ELPT or ELPT Connect, and the scores cannot be excluded from accountability calculations.

Example 1: Steps to Determine EL Progress Measure for Grades K-5

1. Determine a baseline of proficiency. The baseline proficiency is determined by the combination of
scores that were earned in listening, speaking, reading, and writing using the table below. Yesin, a
fourth-grade student, earned the following scores on his first administration of the ELPT:
Listening-3, Speaking-2; Reading-2; Writing-1. Based on the table below, Yesin is Progressing 1 (P1).

Overall Proficiency Level Combination Needed From 4 Domains

Emerging All domain scores are 1s and 2s.

The highest domain score is 3 or higher, and the
lowest score is 1.
The highest domain score is 3 or higher, and the
lowest score is 2.
The highest domain score is 3 or higher, and the
lowest score is 3.

Progressing 1 (P1)

Progressing 2 (P2)

Progressing 3 (P3)

Transitioning All domain scores are 4s and 5s.

2. Determine how much progress a student made toward the required target. Compare the overall
proficiency level demonstrated by the student in year 2 to the overall baseline proficiency level.
The table below illustrates the progress needed toward proficiency each year in grades K-5. In Year
2, Yesin earns the following scores on the four domains of ELPT: Listening-3; Speaking-3;
Reading-2; Writing-2. This combination of scores indicates that Yesin has progressed to
Progressing 2 (P2).

Trajectory to English Language Proficiency: Students First Identified in Grades PK-5
Initial ELPT

/ELPTConnect Year 2 Year 3 Year 4 Year 5 & Beyond
Proficiency Level

Emerging (E) P1 P2 P3 T
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Trajectory to English Language Proficiency: Students First Identified in Grades PK-5

Initial ELPT
/ELPTConnect Year 2 Year 3 Year 4 Year 5 & Beyond
Proficiency Level
Progressing 1 (P1) P2 P3 T T
Progressing 2 (P2) P3 T T T
Progressing 3 (P3) T T T T
Transitioning (T) N/A N/A N/A N/A

(Note: Grades 6-8 will use the trajectory table for high school students in Example 2)

For ELPT Connect, use the same trajectory table. The overall proficiency is determined using the following
rules:

emerging — receptive modality is 1 and productive modality is 1

progressing 1— score of 1 on receptive modality or productive modality
progressing 2 — score of 2 on receptive modality and productive modality
progressing 3 —score of 2 on one modality and 3 or 4 on the other modality; and
transitioning — score of 3 or 4 on receptive and productive modalities

®ao T

3. Determine the progress that each student made. Calculate the percentage of students who met
the target by dividing the number of students who exceeded or met their trajectory by the total
number of students eligible for inclusion. The points awarded toward the SPS will be equal to the
percentage of students who met or exceeded the target.

ELPT/ELPT Connect Progress Assessment Index Points

Outcome ELP Target Status
ELPT level exceeds trajectory Meets target
ELPT level meets trajectory Meets target

ELPT level is at least one level above the prior year |Does not meet target

ELPT level is the same or lower than the prior year Does not meet target

Example 2: Steps to Determine EL Progress Measure for Grades 6-12

1. Determine a baseline of proficiency. Use the combination of scores that were earned in listening,
speaking, reading, and writing to locate the student’s overall baseline proficiency level using the
table below. Teresa, a tenth-grade student, earned the following scores on her first administration
of the ELPT: Listening-3, Speaking-2; Reading-2; Writing-1. Based on the table, Teresa’s overall
proficiency level is Progressing 1 (P1).
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Emerging

Overall Proficiency Level

Combination Needed From 4 Domains

All domain scores are 1s and 2s.

Progressing 1 (P1)

The highest domain score is 3 or higher, and the

lowest scoreis 1.

Progressing 2 (P2)

The highest domain score is 3 or higher, and the

lowest score is 2.

Progressing 3 (P3)

The highest domain score is 3 or higher, and the

lowest score is 3.

Transitioning

All domain scores are 4s and 5s.

2. Determine how much progress a student made toward the required target. Compare the overall
proficiency level demonstrated by the student in year 2 to the baseline overall proficiency level.
The table below illustrates the progress needed for proficiency each year in grades 6-12. In Year 2,

Teresa earns the following scores on the four domains of ELPT: Listening-3; Speaking-3;
Reading-2; Writing-2. This combination of scores indicates that Teresa has progressed to

Progressing 2 (P2).

Trajectory to English Language Proficiency: Students First Identified in Grades 6-12

Initial ELPT Proficiency
Level

Year 2

Year 3

Year 4

Year 5

Year 6

Year 7 &
Beyond

Emerging (E) P1 P2 p2 P3 P3 T
Progressing 1 (P1) p2 p2 P3 P3 T T
Progressing 2 (P2) p2 P3 P3 T T T
Progressing 3 (P3) P3 T T T T T
Transitioning (T) N/A N/A N/A N/A N/A N/A

3. Determine the progress that was made by the student and identify the points that are awarded to
the school for the student. The table below provides the points awarded per student for one of four
levels of progress. Based on the table below, Teresa met her trajectory target and will be included
as “met target” for the percentage of students who met the growth requirement for the ELPT
growth indicator.

Outcome

ELPT Progress Assessment Index Points

ELP Index Points

ELPT level exceeds trajectory

Meets target

ELPT level meets trajectory

Meets target

ELPT level is at least one level above the prior year

Does not meet target

ELPT level is the same or lower than the prior year

Does not meet target
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Providing Meaningful Access

In Louisiana, all ELs must participate in statewide assessments (Bulletin 118, 83307) and have access to
the same educational opportunities as their non-EL peers. This means that ELs should be participating
100% of the time in high-quality content and instruction with appropriate language supports selected
according to the student’s individual needs. A list of suggested EL accommodations for the classroom and
assessment can be found in the EL Accommodations Checklist.

In addition, both Title | and Title Il of the Elementary and Secondary Education Act (ESEA) require that all
ELs take an annual assessment of English language proficiency that measures a student’s reading,
writing, speaking, and listening skills in English. Louisiana administers theELPT.

Assessment Waivers

The School Building Level Committee (SBLC) has the authority to waive the state’s grade promotion policy
for an EL student. A student who was granted a waiver at the fourth grade level is ineligible for a waiver at
the eighth grade level (Bulletin 111).

Full Academic Year Status

The test score of every student who is enrolled in any school in a school system (LEA) on October 1 of the
academic year and who is eligible to take a test at a given school within the same school system (LEA)
shall be included in the LEA’s system performance score (DPS).

The score of every student that will count in the DPS will be counted at the school where the student was
enrolled on February 1 for SPS and subgroup performance scores.

Testing Accommodations

Students classified as ELs may receive accommodations during state testing if they are used routinely in
the student’s classroom instruction and assessment. Providing testing accommodations for ELs may
increase the accuracy of results regarding mastery of content. An accommodation is a change in setting
of test administration, timing, scheduling, presentation format, and/or method of response to the
assessment. Use of EL accommodations will be determined by the classroom teacher, EL teacher, or other
individual providing language services.

Testing Accommodations include:

Extended time

Provision of English/Native Word-to-Word Dictionary

Tests read aloud (on math, science, and social studies)

Math assessments in Spanish

Test administered by EL teacher or by an individual providing language services
Directions in Native Language
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Individual or small group administration must be used if the accommodations will interfere with the
testing of other students (e.g., test read aloud). All provided accommodation(s) must be selected during
test set-up. The accommodations should not compromise test security or confidentiality. Any assistance in
test administration must not give away the answers. All conditions that pertain to test security and the
returning of test materials after the test is administered still apply.

Accommodations for the ELPT should be documented on a student’s Individual Education Plan (IEP) or
Individual Academic Plan (IAP) no later than 30 days prior to the opening of the testing window (Bulletin
m).

Elements of Effective Formative
Assessments

Classroom assessment plays a critical role in supporting the academic success of ELs. When thoughtfully
designed and implemented, assessments help teachers understand where ELs are in their language
development and content learning, while guiding instruction that meets their unique needs. Effective
classroom assessment for ELs goes beyond measuring content knowledge; it also captures students’
progress in using academic language to express their thinking. By aligning assessment practices with
clear language and content goals and by actively involving students in understanding and using feedback,
educators can create a more supportive learning environment that fosters both language growth and
academic achievement. Key elements of effective formative assessments are:

e Well-defined language learning objectives and success criteria that embed academic and
instructional language within content area topics and analytical tasks;

e Student understanding and agreement with learning goals and success criteria;

e Thoughtfully planned learning activities, with flexible ways to check how well students are meeting
language goals and success criteria during lessons;

e Informal and formal evidence of learning, gathered through language samples and/or performance
tasks during lessons;

e Teachers and students collaborate on reviewing learning evidence and goal setting.

e Feedback connected to learning goals that helps students understand how to improve; and

e Actions to promote new learning and close identified gaps.

Examples of formative assessments include, but are not limited to:

Turn-and-talks
Think-pair-shares
Reciprocal teaching
Sentence starters

Oral discussions

Drawings and/or illustrations
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Cloze exercises

Vocabulary quilts

Foldable graphic organizers

Total physical response activities
Gallery walks

Exit tickets

Storyboards

One-on-one conferences with students

Best Practices for Assessing ELs

To support effective formative assessment, educators across low, mid, and high-incidence systems can:

e Use formative assessment as an integral part of a broader classroom assessment system to
support assessment as learning, for learning, and of learning.

e Gather formative assessment evidence of student learning and progress across all dimensions of
language use (discourse, sentence, and word/phrase levels) and language domains (listening,
speaking, writing, reading).

e Develop an understanding of how students develop language resources across languages based
on sound theories of second language acquisition. This understanding of language learning
progressions and skills of emergent bilinguals is essential for developing appropriate learning
goals, selecting language to formatively assess, and providing feedback to students.

e Calibrate learning goals and success criteria to students’ English language proficiency levels and
provide appropriate scaffolds and supports.

e Ensure formative assessment strategies clearly identify students’ current language abilities in
relation to established learning goals and success criteria.

e Carefully design formative assessments so all students, regardless of English language proficiency
level, can demonstrate their learning.

e Provide descriptive feedback that students can use to improve their learning/meet identified gaps.
Ensure feedback is timely, clear, and specifically connected to language learning goals and
success criteria.

e Create a collaborative and trusting classroom environment where students take risks with
language, and where teachers and students work together as partners in learning.

e Provide multiple and extended interactive activities along with appropriate scaffolds and supports
that allow students to showcase their thinking and language competence.

e Teach and model a growth mindset that supports using evidence for improvement. Involve students
in the formative assessment process (e.g., co-developing learning goals and success criteria,
assessing instruction as well as student learning, through peer and self-assessment).

e Provide opportunities for students to use feedback to improve their language knowledge and
abilities shortly after feedback is provided.

e Strategically follow up on evidence gathered from self-assessment through a variety of
pedagogical moves (Asking students follow-up questions to gain a clearer picture of their thinking,
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helping them clarify ideas and address any confusion, modifying current activities or future
lessons, adjusting or removing supports as needed, and offering extra direct instruction).

Performance Assessments

Performance-based assessments measure students’ ability to apply skills and knowledge learned from a
unit or units of study, challenging them to use higher-order thinking skills to create a product or complete
a process. When using performance-based assessments, try to assess no more than two or three
objectives at a time.

Examples of performance-based assessment strategies that support ELs:

e Make assessments multi-modal (music, art, visual presentations, student demonstration group of
individuals)

e Couple multi-modal means with text (visuals, auditory-oral reports/presentations/explanations

e Collect student understanding from as many different activities as possible (writing, oral
explanations, diagrams, etc.). These can also include recorded presentations for later review from
the teacher and as part of a student portfolio to show growth over time.

e Utilize exit slips where students respond to prompts such as “I think...”, “l wonder...”, and “| still want
to know...”

e Give students choices on ways to demonstrate what they know

e Ask questions, seek clarification, and work together to reach an understanding

e Conduct one-on-one conferences with ELs

e Provide the opportunity to assess their thinking in the content area with language proficiency

e Allow the teacher to interact with the four language domains (listening, speaking, reading, writing)

Performance-based activities such as the following may be used for specifically assessing speaking and
listening, as well as assessing academic skills and understanding of concepts:

Partner reads

Orally retelling stories

Role playing

Visuals or written prompts to understand descriptions or instructions

Fill in the blank responses to sentence frames or complete targeted sentence starters
Oral reports given by students

Sequence cards to retell a story (main idea and details)

Oral debates

Response journals before speaking to collect thoughts and vocabulary

Portfolios

Portfolio-based assessments provide a way to track student progress over time. They consist of
collections or samples that showcase each student’s growth within the learning environment. This
approach enables educators to carefully gather a variety of work that demonstrates how students develop
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their understanding of subject matter. Portfolio-based assessments are valuable tools for discussions
during data meetings and parent-teacher conferences.

Examples of portfolio artifacts may include, but are not limited to:

e Written work samples (e.g., prewriting, drafts, final copies)

e Recorded oral work (e.g., student oral reading samples, student peer partner discussions on
academic topics, oral recounting of steps in a process, or literature summary)

e Teacher checklists of students meeting benchmark standards or goals (e.,g., accuracy
ratings/check-offs for various academic skills, such as phonics skills, math concepts, or other
academic course requirements)

e Enable teachers to collect the same information for all students

e Enable teachers to assess individual students as well as the class as a whole

Student engagement in the portfolio process enables and encourages the student to take ownership of
their work by allowing them to:

e self-select work samples for placement in the portfolio;
e understand and work towards their individual academic and linguistic goals; and
e set achievable goals for improvement over time.

Adapting Assessments

Adapting assessments does not mean reducing the level of cognitive challenge or lowering expectations
of the knowledge, skills, and abilities to be assessed relative to non-EL peers. Many adaptations are best
practices in assessment that benefit all students and that allow every student, including students with
disabilities and ELs, to show what they know. Suggestions for adapting assessments are listed below:

Ensure the assessment is aligned to the standards and objectives of the lesson.

Use clear, simple language in the directions, so they are easy to understand.

Add pictures or labels to diagrams to make the assessment more comprehensible.

Clarify expectations for success (e.g., a student-friendly rubric can be used).

Format the assessment in a familiar way. Make sure ELs have had practice with the format.
Use simple sentence structure and avoid the use of unfamiliar terms, complex language, and
idioms.

7. Utilize appropriate scaffolds such as pictures, word banks, or sentence frames.

SICREN AN NI

Utilizing Data to Inform Instruction

Differentiate instruction based on assessment findings: Assessment data help identify each EL’s current
skill levels and areas where support is needed. By reviewing this information, teachers can adjust
instruction to match students’ readiness, making sure lessons are both understandable and appropriately
challenging. For example, if data indicates that a student has difficulty with academic vocabulary, focused
vocabulary instruction can be incorporated into the lessons.
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Set individualized academic and language goals: Use assessment results to set clear, measurable goals
for language skills and content understanding. Working together with students to set these goals
encourages them to take ownership of their learning and gives them clear milestones to aim for. Regularly
reviewing these goals helps keep instruction aligned with students’ changing needs.

Implement formative assessments for ongoing feedback: Formative assessments, such as exit tickets,
quick writes, or oral summaries, offer real-time insights into student understanding. These assessments
enable teachers to adjust instruction promptly, addressing inaccuracies and reinforcing learning as
needed.

Collaborate with colleagues to analyze data: Engage in collaborative teams to discuss assessment data
and share strategies for supporting ELs. Collaborative analysis can lead to more effective instructional
approaches and ensure consistency in addressing the needs of ELs across different classrooms.

Utilize multiple data sources for a comprehensive view: Various data points, such as standardized test
scores, classroom assessments, and observations, will lead to a better understanding of student progress.

Engage students in reflecting on their learning: Encourage and support ELs in their reflection on their
assessment results and help them to identify areas for improvement. This practice promotes
metacognition, helping students become active participants in their own learning and improvement.

Feedback

Feedback is a useful tool in EL assessments that not only informs both teaching and learning but also
empowers students to actively engage with their language and content learning. Multiple studies have
been conducted, showing strong evidence of benefits to student learning when students are provided
feedback that helps them understand the mistakes they made and what they can do to avoid them next
time (Wisniewski, Zierer, & Hattie, 2020).

Effective Feedback

e Be clear and specific: Use simple, direct language and focus on one or two key points at a time.
Avoid vague comments and, instead, provide specific comments that result in understanding.

e Focus on language and content: Provide feedback that addresses both the academic language
(vocabulary, grammar, sentence structure) and the content knowledge.

e Use examples and models: Show students examples of what you expect. Provide models to help
students better understand the expectations.

e Encourage self-assessment and reflection: Ask students to identify what they did well and what
they find challenging. Help develop students’ metacognitive skills.

e Be positive and supportive: Highlight strengths before addressing areas for growth to build
confidence. Use encouraging language that motivates ELs to keep trying.

e Make feedback interactive: Whenever possible, turn feedback into a dialogue rather than a
one-way message. Encourage questions and offer opportunities for students to practice
improvements during class.
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e Use visuals and gestures: Support verbal feedback with visuals like charts, diagrams, or gestures
to help ELs better understand your points.

e Provide timely feedback: Give feedback as soon after the assessment or task as possible so
students can immediately apply what they have learned.

e Differentiate feedback: Tailor your feedback to each student’s language proficiency level and
learning needs. Beginners may need simpler, more concrete feedback, while advanced learners
can handle more detailed guidance.

e Connect feedback to learning goals: Tie your comments back to the specific language and content
goals you and your students have set. This helps ELs understand how their efforts relate to their
overall progress.

Students need to understand the purpose of feedback and how it is an important component of the
ongoing process of learning. They often need coaching to see feedback this way. Therefore, feedback
should be a frequent and continuous interaction between students and the teacher.

Assessments are an important part of the education of ELs because they provide valuable information
about each student’s language skills and academic progress. By using assessments thoughtfully and
continuously, teachers can adjust instruction to support ELs’ specific needs, help develop their language
abilities, and connect them effectively to the content. Additionally, assessments involve students in
understanding their own learning and setting clear goals. In this way, effective assessment practices
create opportunities for ELs to grow both academically and in their language skills.

Resources

Louisiana’s Revised Accountability System

English Language Proficiency Screener (ELPS) Guidance

English Language Proficiency Test (ELPT) Guidance

Alternate English Language Proficiency Test (ELPT) Connect Guidance
EL Accommodation Checklist

ELPS/ELPT Accessibility and Accommodations Manual

LEAP 2025 Accommodations and Accessibility Features User Guide
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https://www.louisianabelieves.com/docs/default-source/assessment/english-learner-accommodations-checklist.pdf?sfvrsn=c6c5901f_18
https://la.portal.airast.org/core/fileparse.php/2601/urlt/ELPS-ELPT-AA-Manual.pdf
https://www.louisianabelieves.com/docs/default-source/assessment/leap-accessibility-and-accommodations-manual.pdf?sfvrsn=edcf8d1f_14
http://doe.louisiana.gov/
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