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PURPOSE   
Certain subgroups of educators, which are listed in the table below, operate in unique situations that may require 
additional attention to apply the Louisiana evaluation model with fidelity and provide educators with meaningful 
feedback. As such, we have conducted numerous focus groups with educators working in these areas to develop 
additional guidance to support evaluation. The accompanying documents are meant to serve as an instructive, 
although not exhaustive, list of areas to which evaluators should direct additional attention based on the unique 
instructional or service setting of the educator. These are meant to supplement, not replace, the Louisiana rubrics. 
Together, the pre-observation questions, key areas for gathering evidence, examples of evidence and artifacts, and 
examples of excellence present an evaluator with additional resources to use to conduct high-quality evaluations. 
 
Systems may replicate this guide for other non-traditional positions that are not currently included. Job descriptions 
should be used alongside the rubric and handbook to determine what actions and evidence align with each indicator.  

GUIDANCE   

The accompanying documents for each educator group are broken down into two types of guidance.   
1.   The Observation Guidance document provides:   
●​ A glance at some guiding questions and overarching concerns for each educator group, and 
●​ Examples of pre-observation questions, key areas to focus on evidence gathering, and examples of appropriate 

evidence/artifacts the evaluator may collect.   
○​ NOTE: Key areas for evidence are not intended to replace the indicators in the rubric, but rather are 

more detailed guidelines for evaluating indicators that educators have identified as particularly tricky 
to observe.  

     2.  The Observation Support document provides:  
●​ Additional context for the evaluator when considering the responsibilities of each educator;  
●​ Detailed examples to illuminate some of the key indicators and areas for evidence; and   
●​ A platform for meaningful discussion between educators and evaluators around best practices.   

○​ NOTE: This can be especially useful for structuring pre-conference discussions.  

  
Available observation guidance documents include:   
LOUISIANA EDUCATOR RUBRIC   

 
Alternative School Educators ................................................................................................................................ 3 
Special Education Educators of Students with Disabilities (SWD).......................................................................6 
Interventionists ......................................................................................................................................................12 
Librarians................................................................................................................................................................ 17 
Master Teachers/Instructional Coaches.............................................................................................................. 26 
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LER Observation Guidance: Alternative School Educators   

PRE-CONFERENCE COACHING QUESTIONS   

1.  ​ How do you plan for effective lessons in the alternative setting?   
2.  ​ How do you ensure that your instruction addresses the individualized behavior and curricular goals/objectives of 

students?   
3.  ​ How do you actively engage students in learning?   
4.  ​ What are the engagement strategies (individual, small, and whole group) that you use?   
5.  ​ How do you communicate expectations for student behavior and learning?   
6.  ​ What do you do to reinforce and reward student effort toward meeting the learning goals/objectives?   
7.  ​ How do you reinforce respectful conditions? What techniques do you use to encourage students to treat one 

another with respect?   
8.  ​ How do you manage student behavior so that learning is successful? 
9.  ​ Are there any special circumstances in your classroom that I should know about?   
10.​ How do you assure a safe environment in your classroom for medically fragile students? How do you follow safety 

plans for at-risk youth?   
 

KEY INDICATORS   
1. Planning - Instructional Plans 

●​ Alternative educators can clearly articulate how lesson plans are developed for the alternative setting (long 
range “unit” plans, short range clusters of plans) that provide an opportunity to positively impact students no 
matter the timeframe of attendance in their classroom. 

●​ There is evidence of individual instructional goals for students and instructional lesson plans are rooted in 
high-quality instructional materials (as adopted by the school system) to guarantee alignment to state standards 
and assessments. 

*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC); Lesson 
Structure and Pacing (LSP); Activities and Materials (ACT); Teacher Content Knowledge (TCK); Teacher Knowledge of 
Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); Assessment (AS); 
Expectations (ES) 
2.  Instruction - Standards and Objectives   

●​ Alternative educators can clearly and explicitly state objectives or content standard goals for students and the 
demands of rigor to meet the standards and the expectations/criteria for success to meet the objective(s); 
although, the individualized nature of student work means that whole class objectives are not consistent and 
generally not posted.   

●​ There is clear evidence that most students are progressing toward mastery of objectives through the use of 
HQIM assessments; although the evaluator may need to speak with individual students to determine progression 
toward mastery.   

●​ Students are behaviorally and cognitively engaged in the process of mastering objectives.   
*Connection to Motivating Students (MOT); Presenting Instructional Content (PIC); Lesson Structure and Pacing (LSP); 
Activities and Materials (ACT); Questioning (QU); Academic Feedback (FEED); Teacher Content Knowledge (TCK); Teacher 
Knowledge of Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); 
Expectations (ES) 
3.  Instruction - Lesson Structure and Pacing   

●​ Alternative educators clearly and deliberately use individualized strategies to deliver instruction to students 
(NOTE: Students in alternative classrooms vary greatly in age, grade level, subject matter focus, etc. and as such, 
group work or partnering may be very minimal given the lack of overlap in instructional needs).   

●​ Alternative educators pace individual learning activities to align with the needs of students and scaffold 
instruction to meet individual needs while maintaining focus on the demands of the standards.   

●​ Routines are evident and can be articulated by students.   
*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC);  Activities 
and Materials (ACT); Questioning (QU); Academic Feedback (FEED); Teacher Content Knowledge (TCK); Teacher Knowledge 
of Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); Expectations (ES) 
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4.  Instruction - Grouping   
●​ The instructional grouping arrangement may vary based on student behavior plans and/or individual goals but will 

consistently maximize student understanding and learning efficiency.   
●​ Instructional group composition may be varied based on the individualized needs/plans of the student instead of 

on factors such as race, gender, ability, and age, and are composed in the best interest of the student in order to 
accomplish the goals of the lesson.   

●​ There is evidence of student individual responsibility and accountability (student work). 
*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC); Lesson 
Structure and Pacing (LSP); Activities and Materials (ACT); Questioning (QU); Academic Feedback (FEED); Teacher Content 
Knowledge (TCK); Teacher Knowledge of Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); 
Student Work (SW); Expectations (ES) 
EXAMPLES OF EVIDENCE/ARTIFACTS   

●​ IEPs, as appropriate 
●​ Conversations with students  ​   
●​ Student assessments/exit tickets, journals   
●​ Student goal sheets and behavior tracking 

documentation    
●​ Progress/data monitoring charts  

●​ Behavior plans/contracts  
●​ Student projects    
●​ Safety sweep documents/checklist    
●​ Medical assistance plan   
●​ Contraband document   

   

LER Observation Support: Scenarios for Alternative Educators   
The evaluator may need to look more broadly at the alternative educator, as the alternative educator often delivers 
lessons in a “non-traditional” manner given individual student needs and timelines of attendance. Similarly, 
instructional plans are not limited to “traditional” teacher weekly plans, and as such, evaluators may find it 
necessary to speak or interact with students to determine if learning and thinking are taking place. Finally, student 
work is individualized, so standards and objectives for the whole class are not consistent and generally not posted.   
 

I.​ PLANNING 
EXAMPLE—INSTRUCTIONAL PLANS   
Planning - Instructional Plans:  
  
Instructional plans (individual and whole group lessons) are based heavily on state standards, available local HQIM 
curriculum resources and materials, and analysis of formative and summative student assessments. Therefore, it 
should be evident in daily, weekly, and unit instructional plans that the following are incorporated: standards, 
curriculum resources, and assessments. There is evidence of communication between the Alternative Educator and 
teachers from the student’s home school regarding learning and behavioral needs. There is evidence of planning with 
the end in mind to develop lesson objectives, assessments, student work, and activities and materials that connect to 
the standards and lead students toward success. However, in order to determine the quality of a teacher’s plan, it is 
important to see the impact the planning has on the teacher's ability to deliver the lesson and the resulting impact in 
the student work produced. 

II.    INSTRUCTION 

EXAMPLE—STANDARDS AND OBJECTIVES   
Instruction - Standards and Objectives:  
  
In the classroom, standards/objectives of focus are explicitly communicated by teacher and students as well as 
behavioral expectations. The evaluator circulates around the room and stops to speak with individual students. The 
students are able to articulate which standards and objectives they are working on mastering and how their current 
activity helps them to meet those goals. There is also evidence of prior student work that demonstrates significant 
progress toward meeting their individual goals. Similarly, the alternative educator can clearly state the learning goals 
for individual students and differentiates instruction to meet various learning needs, styles, and strengths. Although 
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students may be in a variety of configurations, such as students standing, lying down, working in isolation, etc., they 
are actively focused on their instructional tasks. Evidence gathered from student work products (aligned to the 
standards) indicate student mastery or progress toward mastery of the objectives. Additionally, student behaviors 
reflect the explicitly communicated expectations.   

   

EXAMPLE—LESSON STRUCTURE AND PACING   

Instruction - Lesson Structure and Pacing:   
   
In order to meet various learning needs, the alternative educator may divide students into several small groups and 
assign specific tasks, as appropriate to their learning and behavioral needs. Students transition with minimal loss of 
instructional time. Throughout the instructional time, the alternative educator maintains a flexible schedule that allows 
him/her to address learning in the moment and adjust the learning based on academic performance and behavior. This 
may not look like a typical classroom with blocks of time devoted to solely one subject/topic, as students have multiple 
learning goals in a range of different subjects. Simultaneous instruction is rare due to the level of differentiation 
needed by this particular group of students.   

   

EXAMPLE—GROUPING                                                         ​   

Instruction - Grouping:   
   
The alternative educator creates groups based on what is appropriate for the individual students and what will 
maximize student understanding and learning efficiency to meet the standards/objectives of lessons. The grouping 
arrangement considers student behavior plans, individual student goals, and developmental appropriateness. Some 
groups may be composed of either individual students or an individual student paired with the alternative educator, 
will be focused on what is in the best interest of the student, and is aligned to the student’s instructional plan. 
Throughout the instructional time, the alternative educator continuously measures the classroom climate and makes 
grouping adjustments as necessary. All students know their roles, responsibilities, and work expectations, and are 
working toward accomplishing the goals of the lesson as seen in their individual work products. 
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LER Observation Guidance: Special Education Educators of 
Students with Disabilities (SWD)   

PRE-CONFERENCE COACHING QUESTIONS   

1.  ​ What are the unique circumstances in the classroom setting where you will be observed (e.g., inclusion vs. 
resource vs. life skills)?  

2.  ​ In what ways do you plan with the regular educator(s)? How do you plan using student data?  
3.  ​ How do you ensure that your instruction addresses the identified and individualized behavior and curricular 

goals/objectives of students?  
4.  ​ What strategies and modifications do you bring to the classroom that are different from the regular classroom 

instructional strategies and modifications?  
5.  ​ What is the direct link between what is on individual students’ IEPs and what will be observed in today’s 

lesson?  
6.  ​ How do you plan lessons in a way that fulfills the goals and objectives of multiple IEPs? How did you plan for 

each student? 
7.  ​ How do you actively engage students in learning? What are the engagement strategies (individual, small, and 

whole group) that you use? Differentiation strategies? 
8.  ​ How will you communicate the purpose and learning expectations of the intervention lesson? 
9.  ​ How do you measure student success/progress toward meeting the areas of intervention? 
10.​ How do you communicate expectations for student behavior and learning?  
11.​ What evidence will indicate mastery?  
12.​ What data are you collecting? How are you collecting this data? How will you use this data to drive your 

instruction?  
13.    Are there any special circumstances in your classroom that I should know about?   

  ​    

KEY INDICATORS   
1. Planning - Instructional Plans 

●​ Goals are measurable and explicit, aligned to state standards or student IEPs, and designed to clearly identify 
the gap between present level of performance and grade level performance.  

●​ Goals and objectives, as appropriate, are selected in a manner to address deficits, accelerate progress, and 
close the gap.  

●​ The Special Education Educator of SWD can clearly articulate how lesson plans and objectives are developed 
for the students assigned to them and how they are planning to meet the individual needs of the students 
identified in their IEPs. 

●​ There is clear evidence that the plan provides regular opportunities to accommodate individual student needs 
(inclusion or pull-out) to build mastery; and clear purpose for the lesson should be evidenced in the lesson plan. 

●​ Instructional plans are written in a concise, efficient manner that maximizes the amount of time spent with the 
student (utilizing HQIM resources). 

●​ There is evidence of mastery/progress toward mastery of skills for students in the identified objectives.  
●​ Plans may not integrate other disciplines, depending on the skill focus. 

*Connection to Standards and Objectives (SO); Teacher Content Knowledge (TCK); Teacher knowledge of Students (TKS); 
Lesson Structure and Pacing (LSP); Presenting Instructional Content (PIC); Activities and Materials (ACT); Academic 
Feedback (FEED); Thinking (TH); Problem Solving (PS); Student Work (SW); Assessment (AS); Expectations (ES) 
2. Planning - Student Work   

●​ Engagement and conversation should be encouraged, but assignments may not lead to higher-order thinking, 
as repetition and focus on skill mastery are essential. 

●​ Student work product requirements will vary based on the identified needs of the students within their IEPs.   
*Connection to Standards and Objectives (SO); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); 
Activities and Materials (ACT); Thinking (TH); Problem Solving (PS); Academic Feedback (FEED); Instructional Plans (IP); 
Assessment (AS); Expectations (ES) 
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3. Planning - Assessment 
●​ Assessments will be aligned to short-term goals in areas of deficit, rather than state content standards, which 

are required for mastery at the end of the school year. 
●​ Extended written tasks and portfolio-based assessments may not be appropriate. 

*Connection to Standards and Objectives (SO); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); 
Activities and Materials (ACT); Academic Feedback (FEED); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); 
Student Work (SW); Assessment (AS); Expectations (ES) 
4.  Instruction - Standards and Objectives   

●​ Learning objectives (short-term) will be tied to areas of deficit that lead toward mastering state content 
standards by the end of the year. A clear connection between the state standard(s) or the IEP goals/objectives is 
evident. The IEP goals are designed in a way to accelerate progress (close the gap).  

●​ The Special Education Educator of SWD can clearly and explicitly state objectives and the expectations/criteria 
for success to meet the objective(s)/sub-objectives/skills. 

●​ Students are clear/can identify what their learning objectives are and their purpose. Students with IEPs are 
made aware of the goals/objectives on their particular IEP. 

●​ There is clear evidence that most students are progressing toward mastery of objectives/sub-objectives through 
the use of scaffolded HQIM assessments; although the evaluator may need to speak with individual students to 
determine progression toward mastery. The Special Education Educator of SWD is collecting and 
monitoring/tracking student learning toward meeting objectives and standards. 

●​ Students are behaviorally and cognitively engaged in the process of mastering objectives. 
*Connection to Lesson Structure and Pacing (LSP); Presenting Instructional Content (PIC); Teacher Content Knowledge 
(TCK); Teacher Knowledge of Students (TKS); Activities and Materials (ACT); Academic Feedback (FEED); Instructional 
Plans (IP); Student Work (SW); Assessment (AS); Expectations (ES) 
5. Instruction - Questioning  

●​ Students are pushed to generate developmentally appropriate questions that lead to further inquiry and 
self-directed learning as aligned to the learning objectives identified.  

●​ Questions are designed/scaffolded in a manner adapted to the students’ particular learning styles as identified 
in their IEPs to meet the learning deficits. 

●​ Questions glean information from students that could deepen their thinking toward meeting learning objectives 
and further identify additional needs to support learning.    

*Connection to Standards and Objectives (SO); Presenting Instructional Content (PIC); Teacher Content Knowledge (TCK); 
Teacher Knowledge of Students (TKS); Activities and Materials (ACT); Academic Feedback (FEED); Thinking (TH); Problem 
Solving (PS); Student Work (SW); Assessment (AS); Expectations (ES) 
6. Instruction - Grouping   

●​ The instructional group arrangement may vary based on student IEPs, but will maximize the impact of specific 
activities during the lesson and intentionally take into account diverse learning needs to consistently maximize 
student understanding and learning efficiency.  

●​ Instructional group composition may be varied and is flexible in order to be the most beneficial for the individual 
needs of diverse learners and maximize learning. 

●​ There is evidence of student individual responsibility and accountability (student work). 
●​ The grouping of students is directly connected to ongoing data collection, progress monitoring, and the needs of 

the students. 
*Connection to Standards and Objectives (SO); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); 
Activities and Materials (ACT); Academic Feedback (FEED); Assessment (AS); Expectations (ES); Environment (ENV); 
Respectful Conditions (RC) 
7. Environment - Engaging Students and Managing Behavior 

●​ Based on student IEPs (especially students with behavior plans), learning and teaching techniques and 
methods may seem non-traditional, but student work products from the lesson indicate progress toward 
mastery of the identified learning targets with the supports provided by the educator and any support staff 
present during the lesson observation.  

*Connection to Standards and Objectives (SO); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); 
Activities and Materials (ACT); Academic Feedback (FEED); Expectations (ES); Environment (ENV); Respectful Conditions 
(RC) 
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EXAMPLES OF EVIDENCE/ARTIFACTS   

●​  IEPs; list of accommodations & modifications 
●​  Instructional Plans 
●​ Behavioral Plans 
●​  “I can” statements   

●​  List of objectives and sub-objectives 
●​ Logs/documentation of IEP implementation 
●​ Progress/data monitoring charts   
●​ Student assessments/exit tickets, journals, portfolios 

      

LER Observation Support: Scenarios for Special Education 
Educators of SWD (Students with Disabilities) 
First, it is important to identify the specific parameters of each Special Education Educator of SWD’s role: 
Self-Contained teaching or Inclusion teaching. For a Special Education Educator of SWD, it is critical to first 
have a deep understanding of the standards that are expected to be mastered by the end of the school year 
for each student he/she serves. That deep understanding must include TCK that includes what “success” 
looks and sounds like to master the standards and then follows the identified IEP goals for each student 
(which should outline the skills that lead toward mastery of that standard, the learning gaps for the student, 
and the steps the Special Education Educator of SWD will take to lead the student toward mastery by 
scaffolding learning that supports the identified success criteria). The standards and objectives for Special 
Education Educators of SWD must be reframed and adapted within the framework of individual student IEPs. 
Educators of SWD may use alternate standards for students with significant cognitive disabilities. 
Questioning must also be reframed according to the diverse needs of the specific populations served. 
Student grouping strategies do not always apply, depending on the nature of the service or instruction (e.g., 
grouping may be different in pull-out vs. inclusion). Given this unique setting, lesson plans should be based on 
and aligned with IEPs and the demands of the grade level standards. When appropriate, plans should be 
lesson-specific as well as student specific.  
 

 

I.​ PLANNING 
 

EXAMPLE—INSTRUCTIONAL PLANS   

Planning - Instructional Plans:  
  
Instructional plans (individual and whole group lessons) are based heavily on state standards, available local HQIM 
curriculum resources and materials, and analysis of formative and summative student assessments. Therefore, it 
should be evident in daily, weekly, and unit instructional plans that the following are incorporated: student IEP goals, 
standards, curriculum resources, and assessments. There is evidence of planning with the end in mind to develop 
lesson objectives, assessments, student work, and activities and materials that connect to the Standards and lead 
students toward success with intentional differentiation for each student to meet those standards. However, in order to 
determine the quality of a Special Education Educator of SWD lesson/instructional plan, it is important to see the 
impact the intentional student-specific planning has on the educator’s ability to deliver the lesson and the resulting 
impact in the student work produced. 

 

EXAMPLE—STUDENT WORK 

Planning - Student Work:  
 
Instructional plans (individual and whole group lessons) are based heavily on state standards, available local HQIM 
curriculum resources and materials, and analysis of formative and summative student assessments. Therefore, it 
should be evident in daily, weekly, and unit instructional plans that the following are incorporated: student IEP goals, 
standards, curriculum resources, and assessments. There is evidence of planning with the end in mind to develop 
lesson objectives, assessments, student work, and activities and materials that connect to the standards and lead 
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students toward success with intentional differentiation for each student to meet those standards. However, in order to 
determine the quality of a Special Education Educator of SWD lesson/instructional plan, it is important to see the 
impact the intentional student-specific planning has on the educator’s ability to deliver the lesson and the resulting 
impact in the student work produced. For example, students who were struggling with fluency in reading, were 
identified to have gaps in syllabicating words and understanding the meaning of the root word in order to make the text 
meaningful. These students who struggled to read words with multiple syllables were provided a model/think aloud of 
how to segment a word by separating known prefixes in order to isolate the root word. Then, exploring the root word to 
identify meaning before adding a prefix or suffix (word train). Students were given new words with prefixes and 
suffixes to syllabicate and discuss. Then, when reading a piece of text, the student was expected to isolate unknown 
words and syllabicate them to determine meaning. Student work expectations were for the students to identify the root 
word, prefix, and/or suffix with a short phrase of meaning. This work was continued over time with increasing rigor and 
a tracking method to ensure student progress. 

 

EXAMPLE—ASSESSMENT 

Planning - Assessment:  
 
Assessments will be aligned to areas of deficit (sub-objectives/skills), rather than state content standards. Extended 
written tasks and portfolio-based assessments may not be appropriate. 
The IEPs of a group of 2nd Grade SWD indicates a deficit in meeting the following standards: 2.NBT.B.5 “Fluently add 
and subtract within 100 using strategies based on place value, properties of operations, and/or the relationship 
between addition and subtraction.” After the Special Education Educator of SWD provides scaffolded lessons on 
pre-requisite skills (such as the following), formative assessments of these pre-requisite skills are utilized to determine 
growth in the area of deficit: 

●​ Add within 100, including adding a two-digit number and a one-digit number, and adding a two-digit number and 
a multiple of 10.  

●​ Use concrete models or drawings and strategies based on place value, properties of operations, and/or the 
relationship between addition and subtraction; relate the strategy to a number sentence; justify the reasoning 
used with a written explanation.  

●​ Understand that in adding two-digit numbers, one adds tens and tens, ones and ones; and sometimes it is 
necessary to compose a ten.  

●​ Given a two-digit number, mentally find 10 more or 10 less than the number, without having to count; explain the 
reasoning used.  

●​ Subtract multiples of 10 in the range 10-90 from multiples of 10 in the range 10-90 (positive or zero differences), 
using concrete models or drawings and strategies based on place value, properties of operations, and/or the 
relationship between addition and subtraction; relate the strategy to a written method and explain the reasoning 
used.   

  

II.​ INSTRUCTION   
EXAMPLE—STANDARDS AND OBJECTIVES   

Instruction - Standards and Objectives:  
INCLUSION scenario: 
After pre-planning has occurred with the regular education classroom educator, the Special Education Educator of 
SWD/Inclusion educator takes part in the lesson instruction along with providing support to the inclusion students and 
regular education students, as necessary. While supporting students classified as SWD, the SWD Educator pulls the 
group of SWD students aside for a “huddle” to clarify the expectations for the lesson objective. Then, he/she 
(considering each student’s academic and behavioral challenges) provides intentional academic approval (feedback) 
rooted in the criteria/expectations of the learning as well as any behavioral expectations that would be critical to 
student success. 
  
DIRECT INSTRUCTION scenario: 
The educator of SWD instructs students based on their present IEP goals and identified deficits in the pre-requisite 
skills that lead to the goals. The lesson was developed from supporting guidance within HQIM. Students are clearly 
informed of which standards they are working on mastering and how they have been progressing toward those goals; 
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however, it may be difficult for them to articulate these goals without guidance. At the beginning of each lesson, the 
educator communicates the learning target for each student, how this target will be assessed, and the criteria for 
success. There is evidence of prior and current work that demonstrates that students are progressing toward meeting 
their IEP goals.   

  

EXAMPLE—QUESTIONING   
Instruction - Questioning:   
 
INCLUSION scenario: 
After pre-planning has occurred with the regular education classroom teacher, the Special Education 
Educator/Inclusion educator takes part in the lesson instruction along with providing support to the inclusion students 
and regular education students, as necessary. The inclusion educator follows up with individual students or small 
groups of students to ask additional clarifying questions and scaffold student thinking. He/she structures questions 
for individuals and groups to engage in appropriate levels of rigorous problem-solving. The educator of SWD knows 
his/her students’ learning needs and the content (depth of standards) so well that there is an intuitive exchange that 
pushes student learning to a greater degree. Students are frequently surprised by how much they do know. Students 
are able to generate questions that lead to further inquiry and self-directed learning. 
  
DIRECT INSTRUCTION scenario: 
Questioning is within the parameters of the curriculum and all questions (forms and frequency) depend on the 
objective of the lessons. The educator of SWD actively works to develop higher-order thinking skills in students. In 
order to foster and monitor this development, he/she establishes and maintains communication with students by 
asking questions that are varied and high quality, providing a balanced mix of question types such as:  

●​ What’s another way you might…?  
●​ What would it look like if…?  
●​ What do you think would happen if…?  
●​ How was…different from…?  
●​ When have you done/experienced something like this before?  

 Students may also ask specific questions aligned to their learning such as:  
●​ Is this problem correct?  
●​ Could you show me the correct way to answer this?  
●​ Could you repeat the directions?  
●​ Should I complete the entire worksheet?  
●​ Can I go on to the next part?  
●​ What does this result mean? 
   

EXAMPLE—GROUPING                                                         ​    

Instruction - Grouping:   
   
INCLUSION scenario: 
After pre-planning has occurred with the regular education classroom teacher, the Special Education Educator of 
SWD/Inclusion educator takes part in the lesson instruction along with providing support to the inclusion students and 
regular education students, as necessary while they are working with other students in various grouping situations. The 
Inclusion educator may have a specific group of students with whom to work and ensure they know their roles, 
responsibilities, and work expectations. Additionally, the Inclusion educator may also be supporting assigned students 
with ensuring they have equal participation in group discussions (following identified classroom collaboration 
structures) and are held accountable for their own work and thinking.  
  
DIRECT INSTRUCTION scenario: 
The educator of SWD plans and implements instructional grouping arrangements that are focused on what is in the best 
interest of each student, and are aligned to the student’s IEP goals (whole class, small group, pairs, individuals, learning 
style, etc.) to consistently maximize student understanding and learning. The students exhibit evidence of this learning 
in multiple ways such as: group projects, visual presentations, demonstrations, the use of technology, and verbal, 
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gestural, or written communication of their understanding. All students know their roles, responsibilities, and work 
expectations, and are working toward accomplishing the goals of the lesson as seen in their individual work products. 
The educator then collects data on the effectiveness of these grouping strategies through formative assessment tools. 
This data is used thoughtfully and effectively to drive future instruction and facilitate meaningful communication with 
relevant stakeholders. 

   

III.​ ENVIRONMENT 
  

EXAMPLE—ENGAGING STUDENTS AND MANAGING BEHAVIOR     

ENVIRONMENT - Engaging Students and Managing Behavior:   
   
INCLUSION scenario: 
After pre-planning has occurred with the regular education classroom teacher, the Special Education Educator of 
SWD/Inclusion educator takes part in the lesson instruction along with providing support to the inclusion students and 
regular education students, as necessary. While supporting students classified as SWD, the SWD educator pulls the 
group of SWD students aside for a “huddle” to clarify the expectations for the lesson objective. Then, he/she 
(considering each student’s academic and behavioral challenges) provides intentional academic approval (feedback) 
rooted in the criteria/expectations of the learning as well as any behavioral expectations that would be critical to 
student success (i.e., “Tyler is following the steps to solve the addition equation by writing a number sentence that has 
the addends of the problem, an equal sign, and the sum of the addends. This is great work because we need to show a 
number sentence with addends, an equal sign, and the correct sum of the addends.” 
  
DIRECT INSTRUCTION scenario: 
During classroom lessons, students and the educator of SWD provide positive feedback to one another.   
The educator has a reward system or incentive in place (eagle bucks, dove dots, etc.). When providing incentives, the 
educator connects the incentive with the appropriate behavior. Rules, norms, and behavior expectations are created and 
agreed on by both students and teachers, posted, and referenced if necessary during the lesson. Students support each 
other’s learning by reminding each other of the agreed-upon rules.  Students are utilizing identified routines, 
procedures, and/or success criteria with the assistance of the educator and each other, if appropriate.  
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LER Observation Guidance: Interventionists   
PRE-CONFERENCE COACHING QUESTIONS   

1.​ In what area are you providing intervention? How do you identify area(s) of need? What data did you use to 
determine area(s) of need?  

2.​ What is the length of the intervention?  
3.​ How do you plan for effective intervention lessons for student groups? What strategies and materials are you 

using to provide intervention?  
4.​ How did you use data to make decisions about your instructional choices (e.g., meeting with teachers, data 

teams, reviewing data, etc.)?  
5.​ How have you collaborated with peers (e.g., classroom teacher, data teams, other interventionists, etc.) to 

prepare for instruction based on student need?  
6.​ How long have you been working with this group of students? Is this a static or fluid group?  
7.​ Are there any students who need specific differentiated supports in your intervention class? If so, what are the 

supports and which student behaviors or needs are you responding to? 
8.​ How will you communicate the purpose and learning expectations of the intervention lesson? 
9.​ How do you measure student success/progress toward meeting the areas of intervention? 

          ​    

KEY INDICATORS   
1. Planning - Instructional Plans 

●​ Interventionist can clearly articulate how the intervention “group” of students has been identified as aligned to 
areas of deficit, rather than state content standards. 

●​ Interventionist can clearly articulate how lesson plans are developed for the identified intervention group.   
●​ There is evidence of differentiation strategies, detailed sequencing to build mastery, and clear purpose for the 

lesson in the lesson plan. 
●​ There is evidence of mastery/progress toward mastery of skills for students in the identified objectives.  
●​ Intervention plans are rooted in high-quality instructional materials (as adopted by the school system) to 

guarantee alignment to state standards and assessments. 
●​ Plans may not integrate other disciplines, depending on the skill focus. 

*Connection to Standards and Objectives (SO); Lesson Structure and Pacing (LSP); Activities and Materials (ACT); 
Grouping (GRP); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); Instructional Plans (IP); Student 
Work (SW); Assessment (AS); Expectations (ES) 

2. Planning - Student Work 
●​ Engagement and conversation/collaboration should be encouraged, but assignments may not lead to 

higher-order thinking, as repetition and focus on skill mastery are essential. 
●​ There is evidence of student learning/progress toward learning to meet end of year standards. 
●​ Evidence of student thinking is present in student work (this includes evidence that students had clear 

expectations/criteria for thinking and problem solving (learning) aligned to appropriate levels of rigor to meet 
standards and objectives). 

●​ There is evidence of immediate academic feedback on assessments provided to students so they can make 
adjustments to their work before being assessed. 

*Connection to Standards and Objectives (SO); Lesson Structure and Pacing (LSP); Presenting Instructional Content (PIC); 
Activities and Materials (ACT); Questioning (QU); Academic Feedback (FEED); Grouping (GRP); Teacher Content Knowledge 
(TCK); Teacher Knowledge of Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Assessment 
(AS); Expectations (ES) 
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3. Planning - Assessment 
●​ Assessments will be aligned to areas of deficit, rather than state content standards. 
●​ Extended written tasks and portfolio-based assessments are used, as appropriate. 
●​ Assessments will be rooted in high-quality, approved curriculum guidance.   
●​ Immediate academic feedback is provided to students and to their regular classroom teachers. 

*Connection to Standards and Objectives (SO); Lesson Structure and Pacing (LSP); Presenting Instructional Content (PIC); 
Activities and Materials (ACT); Questioning (QU); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); 
Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); Assessment (AS); Expectations (ES) 
4.  Instruction - Standards and Objectives   

●​ Learning objectives will be tied to an area of deficit instead of a state content standard. 
●​ Interventionist can clearly articulate the sub-skills of focus that are needed to support student learning toward 

meeting the objectives as well as the expectations/criteria for success to meet the objective(s). 
●​ Sub-objectives identify the specific area of focus within a skill deficit (e.g., consonant blending).  
●​ Students know the purpose of the intervention and are behaviorally and cognitively engaged in the process of 

mastering the identified skills, rather than mastery of a standard. 
*Connection to Motivating Students (MOT); Presenting Instructional Content (PIC); Activities and Materials (ACT); Teacher 
Content Knowledge (TCK); Teacher Knowledge of Students (TKS); Instructional Plans (IP); Student Work (SW); Assessment 
(AS); Expectations (ES) 
  5.      Instruction—Activities & Materials 

●​ Student-to-student interaction may be limited, based on appropriateness. 
●​ Adult-to-student interaction must be apparent.  
●​ Multimedia and technology may not always be appropriate. If utilized, it should support an intervention provided 

by the interventionist. 
●​ Time for reflection may not be appropriate or observed. 
●​ Student choices may be limited due to the focused nature of the lesson. 
●​ Additional resources utilized must maintain integrity to the demands of the standard the student is working 

toward mastering.  
*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC); 
Questioning (QU); Academic Feedback (FEED); Grouping (GRP); Teacher Content Knowledge (TCK); Teacher 
Knowledge of Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); 
Expectations (ES) 
6. Instruction - Questioning   

●​ Higher-order questioning may not always be appropriate, but students should be engaged in learning and 
responding to scaffolded questions.   

●​ Adult-to-student interaction must be apparent.  
●​ Opportunities for student-student interaction are provided, as appropriate.  

*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC); 
Academic Feedback (FEED); Grouping (GRP); Teacher Content Knowledge (TCK); Teacher Knowledge of Students (TKS); 
Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); Expectations (ES) 
 

7. Instruction - Grouping 
●​ Interventionist should maximize student understanding and learning efficiency by placing students in pairs or 

small groups, as appropriate; however, the intervention composition or program may limit the ability of grouping. 
●​ Students working in groups have clear and concise expectations (and criteria) for learning, roles, and 

responsibilities, and are all held accountable for their learning. 
●​ Instructional groups may not set goals, reflect on, and evaluate their learning based on appropriateness. 

However, if possible, this is a strong practice.   
*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC); Lesson 
Structure and Pacing (LSP); Activities and Materials (ACT); Questioning (QU); Academic Feedback (FEED); Teacher Content 
Knowledge (TCK); Teacher Knowledge of Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); 
Student Work (SW); Expectations (ES) 
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8. Environment - Environment 
●​ Interventionist may not have a dedicated classroom, and thus displaying student work may not be expected (from 

previous lessons). However, student work from a lesson observed is displayed on student desks during the lesson 
and potentially utilized by the teacher as a teachable moment for other students.    

●​ The classroom is arranged to support identified skill-based activities, rather than standard-based activities. 
*Connection to Standards and Objectives (SO); Motivating Students (MOT); Presenting Instructional Content (PIC); 
Activities and Materials (ACT); Academic Feedback (FEED); Teacher Content Knowledge (TCK); Teacher Knowledge of 
Students (TKS); Thinking (TH); Problem Solving (PS); Instructional Plans (IP); Student Work (SW); Expectations (ES) 

EXAMPLES OF EVIDENCE/ARTIFACTS   
●​ Progress monitoring data  
●​ Notes from classroom teachers, data team or 

collaborative meetings  
●​ Intervention plans 
●​ Other sources of data  

●​ Instructional/Lesson plans; Lesson objectives 
●​ Student data folders; portfolios of progressing 

student work  
●​ Anecdotal documentation of monitoring/tracking 

student progress 
 

LER Observation Support: Scenarios for Interventionists   
The evaluator may need to look more broadly at the interventionist than other educators delivering instruction, as 
the interventionist is tasked with supporting student learning outside the core instructional setting, but still 
utilizing the resources within HQIM. Other resources for interventions should be approved by the school system. 
Interventionist routines may vary at each school, and as such, the pace and structure of instruction may differ 
among school sites.  
  

I.​ PLANNING 

EXAMPLE—INSTRUCTIONAL PLANS   

Planning - Instructional Plans:  
  
The interventionist creates an instructional plan that is aligned to the student’s area of deficit. There is a clear 
objective (may be sub-objectives/pre-requisite skills) stated, and the lesson is sequenced to build mastery. The 
interventionist has clearly outlined the essential vocabulary and skills needed to work toward mastery of the lesson 
(success criteria is identified). There is clear evidence of how the interventionist will differentiate support for each 
student. 

  

EXAMPLE—STUDENT WORK   

Planning - Student Work:  
  
Students who were struggling with fluency in reading were identified to have gaps in syllabicating words and 
understanding the meaning of the root word in order to make the text meaningful. These intervention students who 
struggled to read words with multiple syllables were provided a model/think aloud of how to segment a word by 
separating known prefixes in order to isolate the root word. Then, they explored the root word to identify meaning 
before adding a prefix or suffix (word train). Students were given new words with prefixes and suffixes to syllabicate 
and discuss. Then, when reading a piece of text, the student was expected to isolate unknown words and syllabicate 
them to determine meaning. Student work expectations were for the students to identify the root word, prefix, and/or 
suffix with a short phrase of meaning.  
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EXAMPLE—ASSESSMENT   
Planning - Assessment:  
  
The assessment requires a student to manipulate syllables or word parts. The interventionist has a rubric/checklist to 
mark off as the student works through the assessment. Prior to this assessment, the interventionist uses white boards 
to quickly assess understanding. The interventionist has a clear method of organizing anecdotal notes based on 
student responses. This method helps guide instructional decisions, but it also serves as evidence of the effectiveness 
of the intervention. 
  

II.​ INSTRUCTION 
  

EXAMPLE—STANDARDS AND OBJECTIVES   

Instruction - Standards and Objectives:  
  
The interventionist starts with the objective of the lesson, leading students to understand what their goal is while 
working through the sequence of the lesson (e.g., “Today we will be focusing on ____, we must have this skill to be 
able to ____.”). The interventionist then demonstrates what is expected (including success criteria). Students move 
into the lesson. Activities are modeled (highlighting success criteria) before moving in depth into the lesson, and 
visuals are available. Students are expected to produce work that can be assessed against the success criteria. There 
is evidence of student mastery/progress toward mastery of the skill.  

   

EXAMPLE—ACTIVITIES & MATERIALS   
Instruction - Activities & Materials:   
   
The interventionist presents the focus of the lesson, which is on word patterns, specifically words with ‘at’ (e.g., cat, 
bat, hat, etc.). The interventionist presents the text that will be used for the lesson. Students are asked to hold up the 
text and point to the words as they read “The Bat in a Hat”. The interventionist engages in the lesson with the students, 
focusing on the overall objective of the lesson. Students read and practice with a peer. The interventionist also has 
manipulatives, such as word tiles, available for students who need additional support. 

   

EXAMPLE—QUESTIONING                                                   ​    

Instruction - Questioning:   
   
The focus of the lesson is on decoding CVC words. The interventionist asks the students to locate the vowel in the word 
“dog”. He/she then follows up with questions such as, “Is this a short or long sound? Let’s look at the surrounding 
consonants. What is the beginning/initial sound? What is the ending/final sound?” Throughout this questioning, the 
interventionist provides ample wait time, and uses tiles for visuals and actual manipulation. The questions and 
manipulations of sounds continue based on the level of need of each student. 

 

EXAMPLE—GROUPING   
Instruction - Grouping:   
   
As appropriate: Small group with interventionist focused on any identified skill need should maximize student 
understanding and learning efficiency. However, the intervention composition or program may limit the ability of 
grouping. For example, a group of 3 students come together with the interventionist to strengthen short vowel sounds. 
Once the lesson model has been provided, 2 of the students could be paired in order to practice identifying the short 
vowels and sounds in words while the interventionist could be partnered with the remaining student who still has a 
greater need to scaffold learning with ensuring they know the difference between vowels and consonants as well as 
the sounds each vowel can make.  
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III.​ ENVIRONMENT 
  

EXAMPLE—ENVIRONMENT                                                 ​    

Environment - Environment:   
   
Since the interventionist may not have a dedicated classroom, displaying student work (from previous lessons) may 
not be expected. But, the classroom should be arranged to support the skill-based activities and student work 
products should be visible (displayed) during the lesson for review. For example, station activities might be set up in 
advance of the lesson for students to engage after a small group lesson. Students who need particular manipulatives 
and tools are aware of where they can find them to support their learning.  
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LER Observation Guidance: Librarians 
Start Here: Observation Choices 
School administrators should collaborate with their school system leaders to identify librarians' roles and 
responsibilities, thereby determining the appropriate rubric for observation. Rubric selection may be identified on a 
person-by-person basis depending on the setting, grade level of instruction, and responsibilities. The following steps 
are recommended to determine the appropriate rubric selection.  

1.​ Use the Louisiana Educator Rubric (LER). 
a.​ This rubric should always be considered first.  
b.​ Those serving as a librarian can be observed and then scored using the Observation Guidance and 

Observation Support found below in this document.  
c.​ If the duties and responsibilities of the librarian do not align with the LER, consider using the 

Louisiana Library Program Rubric (LLPR).  
2.​ Use the LLPR. 

a.​ This rubric can be used if the duties and responsibilities of the librarian do not align with the LER. 
3.​ Request Operational Role.  

a.​ The job description of the librarian may be eligible for Operational Role; if approved, a local 
evaluation may be used and kept on file. 

PRE-CONFERENCE COACHING QUESTIONS   

Planning:  
1.  ​ In what ways do you plan with the regular educators/teachers on the campus to provide resources and services 

that meet student needs? What student data is utilized to determine these needs?  
2.  ​ What procedures have been established and communicated to students (and teachers) about the purpose and 

use of library resources? 
3. How does the library program reflect students’ interests, needs, and age?  
4. How does the library program align with the curriculum and support students in writing tasks? 
5. How does the library program support connections between student learning, observations, experiences, 

feelings, or situations that are significant to their daily lives both inside and outside of school? 
 
Environment: 

6.  ​ How do you ensure that the library is organized and understandable to teachers and students? 
7.  ​ How do you ensure that the library is arranged to promote learning? 
8.    How do you ensure that your expectations in the library setting address the identified and demanding 

academic expectations for every student?   
9.  ​ How do you ensure that students know and follow identified and communicated learning expectations in the 

library setting?  
 
Instruction: 

10.  ​How are you building/strengthening your own Teacher Content Knowledge in various content standards for 
student mastery, and how can the library support the standards? 

11.  ​When appropriate/applicable, how do you actively engage students in ensuring that the library is positively 
impacting their learning goals? What are the engagement strategies (individual, small, and whole group) that 
you use?  

12.  ​How do you measure student success/progress toward meeting student learning goals by utilizing resources 
from the library?    

          ​    
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KEY INDICATORS   

1. Planning -  Instructional Plans 
●​ There is evidence of the librarian meeting regularly with classroom teachers to determine learning goals and 

the resources that will best support student progress and learning toward meeting content standards. 
●​ The librarian can explicitly state the learning focus/needs of students in the school, as well as the best 

library/media resources to support their learning needs.  
●​ There is evidence observed and/or visible in the library/media center that indicates clear expectations of 

utilization of resources to support their learning needs. 
●​ There is evidence that the librarian plans appropriately for the age, knowledge, and interests of learners.  
●​ There is evidence that library lessons are aligned with the Louisiana Guidelines for Library Programs. 

 
Examples of Evidence and Artifacts May Include: 

●​ Data is utilized to plan reading promotions, book clubs, book fair presentations, and reading in the content area 
programs, which are intentional and align with the interests and needs of students.   

●​ Lesson plans include evidence of collaboration with classroom teachers through connections to content area 
standards as well as content that complements, enriches, or enhances classroom studies. Additionally, they 
may include library calendar entries, department meetings, or PLC meeting notes and agendas that 
demonstrate collaboration with teachers/teams, as well as librarian collaboration through the sharing of tools, 
resources, or strategies.  

●​ Long and short-term goals for circulation reading programs are aligned to data such as faculty and student 
surveys, teacher, student questionnaires, and self-evaluation forms from the previous year.  

●​ Collection development includes student/staff requests, award-winning books, and books that support the 
curriculum and state standards.  

2. Planning — Student Work 
●​ The librarian may plan to include student work in collaboration with a content area teacher to extend lessons 

and projects, such as ELA or social studies unit extensions. 
●​ Research projects require students to use credible sources, cite them appropriately, and present findings. 
●​ Students demonstrate their understanding of a text, topic, or skill by applying the strategies and techniques 

presented.  
●​ Student work aligns with grade-level and subject area standards.   

 
Examples of Evidence and Artifacts May Include: 

●​ Student work samples, such as annotated bibliographies, source evaluations, and digital presentations 
●​ Project rubrics were developed with the classroom teacher 
●​ Student reflection on their research  

3. Planning - Assessments 
●​ Develops or co-develops formative or summative assessments that measure students' understanding of 

information literacy, digital navigation, and responsible information use. 
●​ Students are given opportunities to self-reflect.  
●​ A variety of methods are used to gauge student learning (questioning, oral or written responses, tracking 

student use of skills, surveys).  
 
Examples of Evidence and Artifacts May Include: 

●​ Project Rubric (may be developed with the classroom teacher) 
●​ Bibliography/Work Cited Page 
●​ Skill checklist/tracking/logs/reports of teacher and student utilization of library resources 
●​ Self-assessment of ability to locate reliable sources or organize search strategies. 
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4. Environment -  Expectations 
●​ Posts and reviews clear library expectations for behavior, technology use, and collaboration. 
●​ Reinforces procedures for checking out books, using databases, or accessing digital resources responsibly. 
●​ Models and promotes academic integrity (e.g., no plagiarism, proper citation). 
●​ Encourages inquiry, curiosity, and respectful discourse during group research or independent reading. 
●​ The library/media center arrangement provides space for student learning to occur individually or in any group 

setting.  
●​ There is evidence of established and communicated expectations for success in the library/media center 

setting.  
 
Examples of Evidence and Artifacts May Include: 

●​ Guidelines & procedures posted in print or on the library website or Canvas pages 
●​ Schedule/calendar available to staff  
●​ Bulletin boards promote reading and book displays  
●​ Students independently and confidently follow routines for locating and using resources 
●​ Students demonstrate respectful use of shared spaces and technology 

5. Instruction - Standards and Objectives   
●​ Louisiana Student Library Guidelines (found in Guidelines for Library Programs in Louisiana) are explicitly 

communicated and posted in the school library/media center. 
●​ Goals and objectives are consistent with the school goals and take into account other related curriculum areas 

as appropriate.  
●​ The learning focus/needs of students in each grade band or classroom and the best library/media resources to 

support their learning needs are communicated.  
●​ There is evidence of student utilization of library/media center resources.  
●​  If appropriate/applicable, there is evidence of active student engagement in learning in the library/media 

center that positively impacts student learning goals.  
 
Examples of Evidence and Artifacts May Include: 

●​ Lesson plans include objectives and the Louisiana Student Library Guidelines and/or state standards  
●​ The objective is aligned to grade-level content and promotes academic or information literacy skills 
●​ Lesson objective/standards are displayed on the board (if available) or digitally (lesson slideshow) 

6. Instruction - Teacher Content Knowledge 
●​ Demonstrates strong content knowledge across information literacy, research strategies, digital citizenship, 

and literature. 
●​ Is knowledgeable about content-specific reading, writing, and research standards and needs for the grade 

levels he/she serves and can articulate areas of student need in these content areas.  
●​ There is evidence of meeting regularly (formally or informally) with classroom teachers to determine learning 

goals and the resources that will best support student progress and learning toward meeting content 
standards.  

●​ There is evidence of specific content standard-aligned resources accessible to teachers and students for use 
and support.  

●​ Connections are made between library objectives/skills and classroom and/or life skills.  
 
Examples of Evidence and Artifacts May Include:  

●​ Curated resource lists available for specific courses or projects (i.e., history, engineering, English, book 
club, social studies fair).   

●​ Book order reflects titles that are relevant to the school's needs and goals, and adheres to selection 
policies 

●​ Explicit teaching and advising of copyright for faculty, parent organizations, students, or community 
organizations 
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7. Instruction - Academic Feedback 
●​ Provides timely, specific, and actionable feedback to help students improve their research, reading 

comprehension, digital literacy, or information evaluation skills. 
●​ Feedback may be verbal or written and should support student, faculty, or parent understanding, promote 

growth, and build literacy independence. 
 
Examples of Evidence and Artifacts May Include: 

●​ Conferencing with students to gather feedback on book selections, provided through formative/summative 
assessments after student work time has been completed in the library, i.e., via Canvas assignments 

●​ Specific, constructive feedback aligned to the objective of the lesson or presentation (e.g., source evaluation, 
citation accuracy, inquiry-based question framing) 

8. Instruction -  Grouping 
●​ Grouping students during library instruction maximizes engagement, collaboration, and learning outcomes. 
●​ Whole group, small group, and partnerships are used appropriately to maximize learning.  
●​ Procedures are in place to hold all students accountable for the group or partnership expectations. 

 
Examples of Evidence and Artifacts May Include: 

●​ Evidence that student needs, interests, or strengths were considered in creating groups for instruction in the 
library, Lunch and Learn, Teen Book Club, and classroom push-ins for lesson collaboration  

●​ Collaboration with the classroom teacher for grouping suggestions, seating charts 
●​ Task cards, use of cooperative grouping strategies, and partner routines 

9. Instruction - Teacher Knowledge of Students 
●​ Designing library experiences that reflect an understanding of students’ academic strengths, needs, 

backgrounds, interests, and learning preferences. 
●​ Planning research support that reflects students’ prior knowledge and scaffolds new skills accordingly. 
●​ Short and long-term goals for collection development and library programming reflect the needs of the school 

and students. 
●​ Incorporating skills lessons in anticipation of upcoming research or projects, such as proper citation or 

selection of sources. 
 

Examples of Evidence and Artifacts May Include: 
●​ Gathers knowledge through conferences with students during book selections 
●​ Recommends books that align with individual reading levels, interests, or backgrounds 
●​ Reading interest inventories or surveys completed by students 
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LER Observation Support: Scenarios for Librarians 
School administrators/evaluators should work with the librarian to identify appropriate times and settings for 
observation and evidence-collection opportunities. The announced observation/evidence collection process will 
set the stage for unannounced observations/evidence collection later in the year.  
 
 

I.​ PLANNING 
EXAMPLE—INSTRUCTIONAL PLANS   

Planning - Instructional Plans 
 
Example 1:  
After meeting with the 6-8 social studies teachers, the librarian identified specific social studies content standards of 
need for students. Additionally, the teachers emphasized the need for students to enhance their writing skills in 
crafting written responses to tasks that involve multiple texts/sources. The teachers shared the Claim, Evidence, and 
Reason (CER) writing strategy process they were utilizing with students to support this identified need. The librarian 
located other informational sources that were aligned with the identified content standards and writing needs of 
students. The librarian developed and taught a three-part lesson that could be done with small groups of students 
during daily scheduled acceleration time, which included aligned activities and materials that supported the 
identified content standards and writing needs of students. Student-written responses produced during these 
mini-lessons were analyzed by the social studies teachers and the librarian against identified success criteria to 
determine progress and growth.   
 
Example 2:  
After collaborating with content-specific teachers on the campus to identify resources to support student learning in 
their upcoming units, the librarian researched and assembled resources available in the library for use in classroom 
instruction and student research. These collections of resources were made available to teachers and students on the 
campus. Although the school library may not have an exhaustive collection of resources to offer teachers and 
students, the librarian also provided information on resources that could be located outside the school, such as public 
libraries or organizations in the community.  
 
Planning - Student  Work 
Example 1:  
The librarian plans a sequence of lessons to build students’ independence and responsibility in navigating the library, 
selecting appropriate books, practicing responsible library use, and maintaining library organization. Lesson plans are 
scaffolded to gradually release responsibility from teacher-led modeling to independent student practice. In the initial 
lesson, students learn to use shelf markers and practice selecting from a cart of pre-selected books. The librarian 
models the process, then selects volunteers to demonstrate correct shelf marker use and self-checkout procedures. 
The librarian uses an observation checklist for shelf marker and checkout skills. The lesson plan shows the 
progression over subsequent lessons where students take on more responsibility, first working in pairs, then 
individually, to navigate the full library, locate a book of interest, and complete the checkout process. The plan also 
incorporates follow-up lessons on book care and handling as students return to their desks, reinforcing stewardship 
of library resources. 

 
Example 2:  
The high school librarian conducts a planned lesson with a 10th-grade English class on evaluating the credibility of 
online and print sources for a research project. The lesson objective, aligned to Louisiana library standards and the ELA 
curriculum, is: Students will analyze multiple sources to determine credibility, relevance, and bias, and select sources 
appropriate for their research topic. Before the class visit, the librarian collaborates with the English teacher to review 
students’ current research topics and gather a curated set of varied sources, including scholarly articles, reputable 
news outlets, blogs, and social media excerpts, representing different perspectives and reliability levels. 
 
During the session, the librarian explicitly models a source evaluation checklist, highlighting criteria such as author 
credentials, publication date, evidence provided, and potential bias. Students are then divided into small groups, each 
tasked with applying the checklist to a set of pre-selected sources related to their research topics. 
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As students work, the librarian circulates, asking targeted questions such as: 
“What makes this source credible or not credible for your topic?” 
“How might bias influence the reliability of this information?” 
“Which source would you keep, and which would you discard? Why?”​
 

Each student completes an Evidence Table, documenting their evaluation process and final source selections. At the 
end of the session, groups present one credible and one non-credible source, justifying their choices using the 
evaluation criteria. 

 
 

 
 

II.​ ENVIRONMENT 
  

EXAMPLE—EXPECTATIONS 

Environment - Expectations 
 
Example 1:   
When delivering the developed three-part social studies lesson to groups of 6-8 students in the library/media center 
during acceleration time, activities and materials used during the lessons required students to collaborate and talk 
about their thinking and learning before writing responses to provided tasks. The library furniture was set up to 
accommodate four pairs of students to engage in discussions with planning and feedback using the CER strategy as 
the structure/strategy for their written responses to tasks.   
  
Example 2:  
The librarian planned, organized, and promoted “open house”/sharing presentations for teachers and students in the 
fall and spring to become familiar with the resources available for use in the library/media center and how they 
support state content standards. The presentation included communicating and displaying the expectations for 
proper use of library/media center resources. After these sessions, the librarian kept documentation of the utilization 
of resources by teachers and students in the school.  
 
Example 3: 
During a scheduled study hall period, the high school librarian manages a busy library with multiple activities 
happening simultaneously: independent reading, small group research, and digital project work. At the start of the 
period, the librarian greets students at the door and reminds them of the shared expectations posted prominently at 
the library entrance: “Respect others’ work time, care for resources, and contribute to a productive learning 
environment.” 

The librarian reinforces these expectations by modeling professional behavior—moving calmly between groups, 
checking in on progress, and quietly redirecting off-task students using positive, specific language (“Let’s bring our 
voices down so everyone can focus”). Students respond quickly to redirection and remain engaged in their tasks. 

Throughout the period, the librarian provides clear, high standards for behavior and work quality: 
●​ For research groups, the librarian checks that each member is contributing relevant information. 
●​ For independent readers, the librarian encourages students to select texts aligned to their personal or 

academic goals. 
●​ For digital project work, the librarian prompts students to cite sources correctly, reinforcing academic integrity. 

The result is a respectful, orderly, and academically focused environment where students are aware of expectations, 
self-monitor their behavior, and demonstrate ownership of their work. 
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III.  INSTRUCTION 
  
EXAMPLE—STANDARDS AND OBJECTIVES 

Instruction - Standards and Objectives  
  
Example 1:   
The three-part social studies lesson plan, which the librarian planned and delivered to groups of 6-8 social studies 
students, was aligned with the rigor and expectations of the content standards and writing standards/skills identified 
by the 6-8 social studies teachers. During the lesson, the librarian had the students develop individual learning goals 
for this series of lessons. Success criteria and exemplary writing were provided and modeled during the lesson so that 
students had a clear understanding of the expectations for performance in meeting the identified standards. At the 
end of each lesson part, students self-reflected and self-evaluated their work against the provided criteria in order to 
make adjustments to their work.  
 
This example also connects to Instruction: Teacher Content Knowledge and Instruction: Assessment.  
 
Example 2:  
A high school librarian presents information to a group of parents about the college application process. The librarian 
explains the purpose of academic resumes and college essays in this process. The librarian recommends resources 
for developing academic resumes (i.e., Google Docs templates, Canva templates) and outlines the steps students 
should follow to create a strong resume. The librarian explains the steps of the writing process that students can use 
to develop and polish college essays. The librarian's oral presentation is accompanied by a slide deck that is made 
available to parents and students via the school website. The librarian points parents and students to additional 
resources to support writing. The librarian reminds parents that students may be tempted to procrastinate or use AI 
tools unethically to generate resumes or college essays. The librarian reinforces the expectations for ethical use of 
technology and resources and points parents and students to resources to help them avoid academic dishonesty or 
plagiarism. This scenario ties into the LA library standards for ethical use of resources, using technology, using the 
writing process, and writing for varied audiences and purposes.   
 
Example 3:  
A high school librarian leads a project for teachers in the school to create a video to introduce them to the unit/module 
of study they will be engaging in during the first nine weeks. First, the librarian meets with groups of teachers by 
content to identify the upcoming learning for the nine weeks (standards, units, texts, etc). Then, the librarian models 
for teacher groups how to locate resources that are aligned to the standards and content they will be teaching. Next, 
the librarian introduces the teachers to the video technology/resources to create short videos that introduce their 
units/modules of study and how to utilize the school library to support their work/learning during the units/modules. 
 
This example also connects to Instruction: Teacher Content Knowledge.  
  

EXAMPLE—TEACHER CONTENT KNOWLEDGE 

Instruction - Teacher Content Knowledge 
 
Example 1:  
After completing a series of professional development workshops on emerging technology tools, including Canva for 
design, Turnitin for academic integrity checks, and generative AI tools such as LM Notebook, the high school librarian 
demonstrates extensive content knowledge by preparing and delivering a professional learning session for faculty. 
 
At the next scheduled faculty meeting, the librarian presents a clear, well-structured overview of each tool, 
highlighting their instructional applications, alignment to curriculum standards, and potential to enhance student 
engagement and learning outcomes. The librarian models the use of each platform in real time, showing how Canva 
can be integrated into student multimedia projects, how Turnitin can be used to teach citation skills and detect 
plagiarism, and how LM Notebook’s AI capabilities can support differentiated learning and formative assessment. 
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Beyond the faculty meeting, as explained in the lesson plan, the librarian offers targeted follow-up sessions during 
departmental meetings, teacher collaboration (TC), lunch periods, and other flexible time slots. These sessions are 
customized for each subject area, connecting the technology tools to specific disciplinary needs: 

●​ In ELA TC, the librarian demonstrates Turnitin’s feedback features for improving student writing. 
●​ In science departments, the librarian models how Canva can be used for visually presenting lab results or 

scientific processes. 
●​ In social studies, the librarian shows how LM Notebook can generate primary source analysis prompts aligned 

to inquiry-based learning.​
 

During these sessions, the librarian actively engages teachers in hands-on practice, answers technical and 
pedagogical questions, and provides digital resources and step-by-step guides for continued reference. 

 
EXAMPLE—ASSESSMENT 

Instruction - Assessment  
  
Example 1:  
An Early Childhood Education (ECE) librarian designs an activity for students to independently select a book from a 
curated set of age-appropriate, relevant titles. After making their selection, students follow established library 
procedures, move to their assigned seats, and demonstrate the learned skill of treating books with care,  including 
proper handling, page turning, and storage.  

This multi-step task is intentionally designed to assess higher-order skills for students, as it requires applying learned 
procedures in sequence and demonstrating respect for shared resources. The librarian actively observes each 
student, noting performance on each step of the process by using a checklist documenting completion and accuracy 
of each step for each student to provide immediate feedback, reinforce correct behaviors, and plan future lessons that 
scaffold toward greater independence and responsibility. 

Example 2:  
At the start of the school year, the librarian establishes measurable quarterly goals for circulation and utilization of 
library resources and equipment. To assess progress toward these goals, the librarian collaborates with core content 
teachers to administer a brief student survey at the end of each nine-week period. 
 
The survey combines quantitative and qualitative measures, including: 

●​ Usage frequency of specific library resources and equipment 
●​ Open-response prompts asking students to explain how these resources supported their learning or specific 

projects 
●​ Suggestions for additional resources or improvements 

 
In addition to survey data, the librarian generates quarterly circulation reports that capture patterns of resource use 
across grade levels, content areas, and formats (e.g., print books, e-books, makerspace tools). 
 
By triangulating survey feedback with circulation data, the librarian can: 

●​ Monitor progress toward circulation goals by analyzing circulation reports 
●​ Identify underutilized resources and promote them strategically 
●​ Demonstrate the direct impact of library resources on student learning outcomes 
●​ Adjust programming and acquisitions to better meet the needs of students and teachers   

 
Example 3:  
Following a series of research skills lessons delivered to multiple ELA classes, the librarian implements skills-based 
checklists to track student progress at each stage of the research process. Assessment criteria include: 

●​ Narrowing the research topic appropriately for the task 
●​ Selecting and curating sources that meet established quality and credibility criteria 
●​ Using recommended technology tools for documenting and organizing sources 
●​ Integrating sources effectively into written work 
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Throughout the unit, the librarian documents student mastery through daily checklists, anecdotal notes, and periodic 
reviews of student work. These formative assessments guide immediate feedback and targeted reteaching when 
necessary. 
 
At the conclusion of the project, the librarian compiles a report summarizing skill mastery for each student. This report 
is shared with the ELA teacher, who incorporates it into their rubric-based grading of the final research paper. Final 
evidence of student mastery may include: 

●​ Completed checklists demonstrating progress over time 
●​ Annotated bibliographies or final bibliographies created by students 
●​ Samples of research notes or source evaluations 
●​ Technology-generated documentation (e.g., citation manager exports) 

 
By combining formative assessments with a summative teacher evaluation, the librarian ensures a comprehensive 
measure of student growth in research skills while reinforcing collaboration between the library program and 
classroom instruction. 

 
  

Louisiana Department of Education 
doe.louisiana.gov  |  P.O. Box 94064 •  Baton Rouge, LA •  70804-9064​ Page 25 

http://doe.louisiana.gov/


 

Evaluation Guidance: Master Teachers/Instructional Coaches  
Start Here: Evaluation Choices 

 

School administrators/evaluators should work with their district/school system leaders to identify the roles and 
responsibilities of Master Teachers, instructional coaches, and other instructional leaders/coordinators whose 
duties include improving teacher instruction. Evaluation type may be identified on a person-by-person basis. 
Therefore, the guidance for these individuals looks different than guidance for other school support personnel.    
 
Here are the steps to follow when determining how to best evaluate Master Teachers, instructional coaches, and 
other instructional leaders/coordinators’ professional practice: 

1.​ Determine if the individual is serving on a teacher or leader certificate. 
a.​ Those serving at the school-level on a teacher or leader certificate will be evaluated via 

the Educator or Leader Evaluation.  
b.​ Those serving at the district level on a teacher certificate will be evaluated via the 

Educator or Leader Evaluation.  
c.​ Those serving at the district level on a leader certificate could be evaluated via a local 

personnel evaluation.  
2.​ Refer to the local job description to determine the role and responsibilities for the educator. 
3.​ Determine if the role and responsibilities align more with the Louisiana Educator or Leader 

Evaluation System.    
4.​ Use this guidance document to develop an understanding of how the Louisiana Educator Rubric or 

the Louisiana Leader Rubric is applied to these roles. 
 

ROLE ALIGNED TO THE LOUISIANA EDUCATOR EVALUATION SYSTEM 

In this role, there is typically an expectation for the Master Teachers, instructional coaches, and other instructional 
leaders/coordinators to provide instruction at the student level by modeling lessons, co-teaching, etc. Therefore, all 
indicators in the Louisiana Educator Rubric apply to lessons with students and should be utilized for formal 
observations.  
  
When duties align more toward providing professional learning with the goal of improving instruction, observations 
may occur during teacher collaboration, planning, or during other opportunities to provide adult learning. This role 
supports the learning and growth of teachers on the campus as these individuals are the “teacher of teachers.” All 
indicators in the Louisiana Educator Rubric apply to professional learning for adult learners and should be utilized 
for formal observations.  
 
Additional duties may be aligned to the Professionalism or Planning Domains as applicable.  
 

          ​     

ROLE ALIGNED TO THE LOUISIANA LEADER EVALUATION SYSTEM 

Master Teachers, instructional coaches, and other instructional leaders/coordinators may be evaluated using the 
Louisiana Leader Rubric if the job description allows for it. Those serving on a leader certificate at the school level 
should be evaluated using the leader rubric in order to renew leader certification.  

 

LOUISIANA LEADER RUBRIC: KEY INDICATORS OF FOCUS THAT ARE CRITICAL 

DOMAIN: SCHOOL MISSION, VISION AND STRATEGIC GOAL SETTING 

All indicators: 
Purpose: Master Teachers, instructional coaches, and other instructional leaders/coordinators in the Leader 
Evaluation System must be a strong leader on campus that is a part of the setting, monitoring, and implementation of 
specific goals for students and staff that reflect high academic expectations for all. Although the school 
administrator is the lead in the goal-setting and monitoring process, individuals serving in the leader evaluation 
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system must collaborate with key stakeholders to set and prioritize goals to help close the achievement gap in all 
populations, develop strategies aimed at accomplishing the goals, effectively communicate goals and strengthen 
efforts to meet these goals. These leaders must also ensure that staff understand and engage in consistent 
processes to analyze student data and work in order to reflect on teaching and learning practices. These regular and 
consistent analysis opportunities provide guidance to teachers to make instructional decisions that positively impact 
student learning further. Therefore, it is critical to indicate that Master Teachers, instructional coaches, and other 
instructional leaders/coordinators whose roles align to the Leader Evaluation System play an integral role in ensuring 
that the school goals are impacted by teaching and learning on a regular basis.   
 
Evidence/Artifacts: school plan (includes all school goals (quantitative & qualitative); goals by content; goals by grade 
level; short-term goals and long-term goals as well as action plans developed by the ILT and classroom teachers to 
impact the identified goals in the plan; frequent reflections by the leader on the progress toward meeting identified 
goals; weekly ILT meeting agendas; weekly teacher collaboration agendas; student performance data; teacher 
performance data   

 

DOMAIN: INSTRUCTIONAL LEADERSHIP 

All indicators: 
Purpose: Master Teachers, instructional coaches, and other instructional leaders/coordinators in the Leader 
Evaluation System must ensure that all instruction in the building is aligned to the rigorous demands of the state 
standards and are rooted in high-quality instructional materials. Therefore, this individual is knowledgeable of the 
scope of standards in assigned content and grade level areas. They also have a deep understanding of the adopted 
HQIM. Additionally, their role includes planning and delivering high quality, weekly professional learning for all 
teachers on the campus that is focused on curriculum, assessment, and instructional practices. Their focus for weekly 
professional learning must be rooted in current and high-quality student and teacher data that is planned and 
delivered along a continuum of learning to meet identified student and teacher needs, utilizing HQIM. These actions 
should also include methods of measuring student growth and teacher effectiveness.   
 
Evidence/Artifacts: documentation of weekly professional learning opportunities for teachers is supported by current 
and relevant quantitative and qualitative student and teacher data; documentation also ensures professional learning 
opportunities include measurable outcomes aligned to school goals; documentation for these opportunities also 
demonstrates evidence teachers are supported in developing a deep understanding of standards and effectively 
implementing curriculum and HQIM to positively impact student learning.     

 

DOMAIN: CAPACITY BUILDING 

All indicators: 
Purpose: Master Teachers, instructional coaches, and other instructional leaders/coordinators in the Leader 
Evaluation System are also tasked with ensuring that all teachers (including themselves) engage in frequent 
reflective practices regarding the impact their teaching has on student learning and success based on identified 
areas of growth. Weekly teacher collaboration meetings are planned/structured and delivered within The Five Steps 
for Effective Learning and ensure transfer of new learning with students (with support) and a means to measure 
success. These weekly professional development meetings with teachers must first be based on identified areas of 
student learning need (rooted in current quantitative and qualitative data). Next, these professional learning 
opportunities should consider data gathered from teaching practices and weave those practices into the new 
learning, development, and application.    
 
Evidence/Artifacts: documentation of weekly professional learning opportunities for teachers is supported by current 
and relevant quantitative and qualitative student and teacher data; documentation also ensures professional learning 
opportunities include measurable outcomes aligned to school goals; documentation for these opportunities also 
demonstrates evidence teachers are supported in developing a deep understanding of standards and effectively 
implementing curriculum and HQIM to positively impact student learning; professional learning opportunities should 
be research-based and field-tested, or piloted with students on the campus prior to large-scale implementation.; 
documentation should be collected that captures how all new professional learning and application with students 
(from weekly meetings) is frequently monitored; documentation should also demonstrate how instructional 
decision-making is responsive and agile and continues to move student learning forward.    
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DOMAIN: SCHOOL & COMMUNITY ENVIRONMENT 

All indicators: 
Purpose: Master Teachers, instructional coaches, and other instructional leaders/coordinators in the Leader 
Evaluation System are expected to promote and support a professional environment, community engagement, 
positive behaviors, access for all learners and cultural responsiveness in conjunction with ensuring high quality 
teaching and learning.     
 
Evidence/Artifacts: documentation of participation and presentation at weekly ILT meetings; serves on committees 
and regularly assigned “duty” actions that reinforce and communicate the investment these leaders have in the 
school’s day to day processes; documentation of support and engagement in school events that promote community 
engagement; serves and supports the discipline or ILT in developing and implementing a campuswide discipline 
system; documentation of one-on-one support visits with identified students and teachers to support behavioral 
challenges that lead to academic success; documentation of support and promotion of events and structures at the 
school that empower families from all communities. 

  

DOMAIN: PROFESSIONALISM AND INTEGRITY 

Indicators - Professional Norms, and Professional Behavior: 
Purpose: Master Teachers, instructional coaches, and other instructional leaders/coordinators in the Leader 
Evaluation System serve as leaders to ensure that professional norms are understood and followed by themselves 
and fellow colleagues. They are the models of professional norms as well as professional behavior. This domain 
promotes a safe and productive work environment for everyone to ensure that students are successful. There must 
be a high level of trust between teachers and assigned Master Teachers, instructional coaches, and other 
instructional leaders/coordinators.   
 
Evidence/Artifacts: documentation of support sessions that promote practices that exuberate a positive and effective 
system of trust and learning among students, teachers and students, and teachers and leaders. There is 
evidence/documentation of coaching between teachers and their assigned Master Teacher, instructional coach, or 
other instructional leader/coordinator (following a developed coaching plan). Other potential evidence/artifacts may 
include documentation of feedback gained from a student advisory committee to elicit student opinions about their 
academic progress and instructional practices on the campus. Additional evidence may include documentation of the 
meetings/conversations with teachers on the campus about their decisions to incorporate activities that are NOT part 
of the HQIM. Then, decisions and next steps about adhering to the HQIM is documented to be monitored and 
reflected upon later between the Master Teacher, instructional coach, and other instructional leader/coordinator and 
teacher.   

  
  
 

LOUISIANA LEADER RUBRIC: KEY INDICATORS THAT MAY NOT APPLY IN THIS ROLE 

DOMAIN: PROFESSIONALISM AND INTEGRITY 

Indicator: Policy 
Purpose: depending on the identified roles and responsibilities of Master Teachers, instructional coaches, and other 
instructional leaders/coordinators in the district/school system or school, it may or may not be appropriate or 
applicable for these leaders to ensure that school personnel follow district policy expectations (that may include and 
adhere to federal, state, and local laws).   

DOMAIN: SCHOOL OPERATIONS/MANAGEMENT 

All indicators:  
Purpose: Although some Master Teachers, instructional coaches, and other instructional leaders/coordinators have 
roles and responsibilities more closely aligned to those of school leaders, the indicators of Administrative Operations 
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and Fiscal and Physical Management may not apply. However, it is highly recommended that Master Teachers, Lead 
Teachers, and Instructional Coaches be included in school administrative discussions focused on recruiting, hiring, 
and retaining professional staff. 
 
Evidence/Artifacts: potential evidence/artifacts might include interviewing schedules/agendas for new 
hires/professional staff; documentation of meetings with administrators to make decisions about financial allocation 
of resources in the school to meet the goals and needs of students and teachers.   
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