Zoom Meeting Preparation

Please make sure your phone or computer is muted to minimize background noise.
o Todo this, hover over the bottom left-hand side of your screen and click “Mute.”

Please make sure you have turned off your camera to save bandwidth and prevent

any connectivity issues.
o Todo this, hover over the bottom left-hand side of your screen and click “Stop Video.”

Please submit questions during the presentation in the “Chat” function located on
the bottom of your screen.
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Zoom Meeting Preparation

Please make sure your phone or computer is muted to minimize background noise.
o Todo this, hover over the bottom left-hand side of your screen and click “Mute.”

Please make sure you have turned off your camera to save bandwidth and prevent

any connectivity issues.
o Todo this, hover over the bottom left-hand side of your screen and click “Stop Video.”

Please submit questions during the presentation in the “Chat” function located on
the bottom of your screen.




Louisiana’s Education Priorities

Early childhood leading to kindergarten readiness

Literacy instruction aligned to the Science of Reading ]

Math instruction from foundational to advanced skills

Opportunities ensuring a meaningful high school experience

An effective teacher for every student ]
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Expand educational choice for students and families
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Objectives

In this session, participants will:

explore the framework and components of the Louisiana Tiered Pathways
for Literacy Support (TPLS) through the lens of the school leader

identify the school leader's role within the TPLS framework

examine guiding questions to support the implementation of the TPLS
framework at the school level

identify next steps to strengthen the TPLS framework within the school or
program site




Louisiana TPLS Framework

Louisiana Tiered Pathway for
Literacy Support Framework

Division of Literacy



https://doe.louisiana.gov/docs/default-source/literacy/louisiana-tiered-pathway-for-literacy-support-framework-2025.pdf?sfvrsn=afadb7dd_1
https://doe.louisiana.gov/docs/default-source/literacy/louisiana-tiered-pathway-for-literacy-support-framework-2025.pdf?sfvrsn=afadb7dd_1

Literacy Library

Literacy Resources

Home > Educators > Instructional Support > Louisiana Literacy > Literacy Resources
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Literacy Goals Instruction, Professional Families
Intervention, Growth
and
Extensions

FIRE Scope and Sequence Documents ™

Louisiana Literacy MTSS Framework 2025

Foundational Instruction for Reading Excellence
(FIRE) Materials

LIFT (Literacy Interventions and Foundational

69 Tools) Kit Resources 2



https://doe.louisiana.gov/educators/instructional-support/louisiana-literacy/literacy-resources
https://doe.louisiana.gov/educators/instructional-support/louisiana-literacy/literacy-resources

Note Catcher

LOUISIANA DEPARTMENT OF

EDUCATION

Teaching & Learning: Literacy March 27, 2025

Launching the Louisiana Tiered Pathways for
Literacy Support Framework: School Leaders

Note Catcher:
Use this form to capture your new learning to assist with implementation and assessing impact.

TPLS Additional Notes

What is the Louisiana TPLS, and what is its purpose?

What are some benefits of the TPLS framework?

How are TPLS and Rtl connected, and what sets them apart?

Getting Started with TPLS Additional Notes

What may be some common TPLS challenges?

How is mindset important for a successful TPLS framework?

With which component of an evidence-based framework do you believe
your district is already operating with proficiency? Which component o“‘s'AI(
may be an area of refinement? ~ ¥



https://docs.google.com/document/d/1-I1yMuWfL3j_SsoE5o4Zy_K2tfVgbS1GItHQ1K-a2GM/edit?usp=sharing
https://docs.google.com/document/d/1-I1yMuWfL3j_SsoE5o4Zy_K2tfVgbS1GItHQ1K-a2GM/edit?usp=sharing
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Defining TPLS




Purpose

The Louisiana Tiered Pathways for Literacy Support (TPLS) provides
guidance for Louisiana school systems to make critical decisions in
support of a shared vision and strategic literacy support for all students.
Furthermore, the TPLS framework supports the initiatives outlined in
the Louisiana Comprehensive Literacy Plan, which specifies actions for
implementation in programs from birth to 12th grade. The framework
moves far beyond tiered interventions and represents the cohesive
approach to ensure a high-quality education for every student.

uidance critical shared strategic coherent
g decisions vision literacy support approach

[ Page 4 ] Define Purpose



https://www.louisianabelieves.com/docs/default-source/literacy/louisiana-comprehensive-literacy-plan.pdf?sfvrsn=500c6418_6

What is TPLS? N1/

\_

The Louisiana Tiered Pathways for Literacy Support (TPLS) is a
comprehensive framework that uses data-driven decision-making to
deliver tiered instruction and interventions for all students. The tiered
approach includes core instruction using high-quality instructional
materials, universal interventions, targeted interventions for at-risk
learners, and intensive interventions for students with specific needs.
TPLS operates as a comprehensive structure designed to meet the needs
of every student, ensuring schools maximize data-driven decision
making, continuous progress monitoring, and the implementation of
evidence-based support and strategies.

What are some keywords that resonated with you as you read this definition?
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Who benefits from TPLS?

The system of supports are for:

e Students receiving support in the classroom and intervention
settings, so their outcomes are accelerated.

e Teachers and staff who need support in using the evidence-based
practices, curriculum resources, and assessments.

e Teachers and staff who need support in using the processes and
procedures that are established in the schools to flexibly meet the
needs of the students.

Receive New Learning



Key Considerations for TPLS

e High-quality core instruction is the foundation
e Effective literacy instruction is central to student success
e Developing students into proficient readers requires coordination

e Success requires multiple:

o Years

o Staff

o Assessments

o Instructional tools

o Instructional decisions

Receive New Learning



Tiered Pathways for Literacy Support

Tier 111

Individualized
intensive interventions

Increasing Supports
for All Students,
including Students in

\ Special Education

@
ki

Tier 1l

Targeted small group 10-15%
interventions for at-risk students

Tier |

Whole class research-based ;. &
core instruction 80 85/0
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TPLS vs. Rtl

Both TPLS and Rtl are problem-solving models that may be related and
intertwined, but not interchangeable.

e Rtlis apart of the TPLS framework.
e TPLS starts with all students.

e TPLS supports prevention.
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Why TPLS is Important

Special
Education
Core Reading

Literacy Intervention
HQIM

Screening English

Language
Support

Data Teams

Gifted
Learners

Receive New Learning



Components of an Evidence-Based TPLS 517
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Getting Started with TPLS




Common TPLS Challenges

e Seen as “another thing to do” instead
of an organizing framework

e Trying to do too much too quickly

e Mixed messaging from different
departments or staff

e School or site does not have staff to
develop and deliver professional
learning in the literacy components of a
tiered literacy support framework

e Unintentional siloing oVStay,




Mindset for TPLS

All students can Assessmentis a
learn, given the right \ critical and necessary
support instructional tool

Co-ownership of TPLS is a preventative
student and proactive
achievement framework
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Tiered Pathways

March 27, 2025




Tiered Pathways for Literacy Support

Tier 111

Individualized
intensive interventions

Increasing Supports
for All Students,
including Students in

\ Special Education

Tier Il

Targeted small group
interventions for at-risk students

Tier |

Whole class research-based _QEo
core instruction 80-85%

Internalize & Practice
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Tier I: Core Instruction and Supports

e Delivered by a content-strong literacy teacher

e Provides high-quality core instruction for all students-including
small group instruction

e Utilizes effective teaching practices and high-quality
instructional materials

e Prioritizes learning targets to address learning gaps

e Meets the unique needs of all students

uisSigq
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Assessing the Health of Core

e Are Tier | instruction and small group support consistently
delivered by a classroom teacher trained in the effective
implementation of approved HQIM?

e Are curriculum-based assessments from HQIM used consistently to
evaluate the effectiveness of Tier | core instruction?

e Note: Assessment data should demonstrate at least 80% student
mastery.

e Research has shown that teachers receive only 0.8-1.4 days of
professional development tailored to the curriculum they were using.

[ Page 15 ] Receive New Learning



https://www.niet.org/assets/1da4c1fbd6/high-quality-curriculum-implementation.pdf
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Tiered Pathways for Literacy Support )

>

Tier IlI

Individualized
intensive interventions

Increasing Supports
for All Students,
including Students in

\ Special Education

Tier Il

Targeted small group 10-15%
interventions for at-risk students

Tier |

Whole class research-based . a
core instruction 80-85%

uisSigq
N g

e

o

m

3,
S

Internalize & Practice \ZEIRY 30



Tier I

e Delivered by a content-strong literacy teacher

e Provides a second layer of targeted instruction and supports
through HQIM with additional modeling, guided practice, and
immediate academic feedback

e Provides increased opportunities for explicit modeling,
interactions, guided practice, and academic feedback

e Incorporates flexible grouping 3-5 times per week for
approximately 20-40 minutes (can include HDT structure)

e Focused on priority learning targets in intervention for students
who have not demonstrated adequate progress in response to
Tier | support according to assessment data (see decision tree)

[ Pages 16-18 ] Receive New Learning




28

Tiered Pathways for Literacy Support )

>

Tier 111

Individualized
intensive interventions

Increasing Supports
for All Students,
including Students in

\ Special Education
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Tier Il NG/

\_

e Delivered by a content-strong literacy teacher

e Target deficient sub-skills that have been identified through the
analysis of assessment data

e Provide support above and beyond what other students are receiving

e |ncorporate flexible grouping daily for a minimum of 30 minutes
e Leverage high levels of intensity, time, and support

e Focuson priority learning targets for intervention and extension
for students who have not demonstrated adequate progress in
response to Tier Il supports according to assessment data

[ Pages 18-21 ] Receive New Learning




Staffing and Scheduling
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Personnel Guidance

e Develop content-strong teachers, tutors, and interventionists

e Consult personnel necessary for supporting all Tiers

e Maximize staff who are already in place
e Increase instructional coherence
e Examine data to determine needs within each Tier of support

e Provide strategic, ongoing professional learning

Receive New Learning



Scheduling Guidance N1/

\_

e Daily literacy block schedules should be organized according to
the following recommendations:

o Grades K-2: approximately 60 minutes of foundational reading skills
instruction, 60 minutes of knowledge-building reading instruction,
and 30 minutes of extra time learning and extension

o Grades 3-5: approximately 60 minutes of knowledge-building reading
instruction plus 30 minutes of extra time learning and extension

o Grades 6-8 and 9-12: approximately 60 minutes of core instruction
plus 30 minutes of extra time learning and extension

uisSigq
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Scheduling Guidance

e Refer to the staffing and scheduling guidance from LDOE.
o Elementary School
o Middle School
o High School

3.4 Sample Best Practice Schedules

School systems can access a catalog of best practice high school schedules using the LDOE high
school schedule catalog. No schedule model is “perfect”; the purpose of this catalog, instead, is to
provide school systems with sample schedules that align to the guidance outlined throughout this
document and reflect the needs and context of students and staff in Louisiana generally. Schools and
school systems can adapt the schedule models to system-specific circumstances.
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https://doe.louisiana.gov/docs/default-source/school-system-support/maximize-efficiency---unlocking-effective-elementary-schedules-through-smart-staffing.pdf?sfvrsn=c8a30ced_5
https://doe.louisiana.gov/docs/default-source/school-system-support/maximize-efficiency---unlocking-effective-middle-school-schedules-through-smart-staffing.pdf?sfvrsn=eb0146af_5
https://doe.louisiana.gov/docs/default-source/school-system-support/maximize-efficiency---unlocking-effective-high-school-schedules-through-smart-staffing.pdf?sfvrsn=8bd2e476_5

Sample 9-12 Schedule N% /7

Overview: The following visuals show eight sample full school schedules for a 9-12 school.

Key Components and Benefits of Schedules

« The below visuals do not include time for transitions - if transition time is needed, school systems can choose to allocate time from the "school system choice" or academic periods

« Schedules 1-3 include time for three non-core periods, schedules 4-6 include time for two non-core periods daily, and schedules 7-8 include time for four non-core periods. Non-core periods can be used for electives or extra time lear
« Where "school system choice" is indicated (with the exception of schedule #4), schools might choose to use this time for transitions, homeroom, longer class lengths, additional time for math or ELA, etc.

« Each schedule has additional individual components and benefits noted below

+ 90-minute blocks in a 4x4 schedule comes to 45 minutes per day, which is less than the recommended 50 minutes daily. If using a 4x4 schedule, prepare teachers and students to use the time well and go deeper into learning than 5§

Schedule 1: Sample 9-12 Schedule with 7 50-minute academic periods (3
non-core), somewhat staggered 50-minute lunch, and additional 20-minute
school system choice (7hr.)

Schedule 2: Sample 9-12 Schedule with 7 50-minute academic periods (3 non-core),
aligned 30-minute lunch, and additional 40-minute school system choice (7hr.)

10th Grade 11th Grade 12th Grade

8:00-8:10 | Non-Core/Intervention Non-Core/Intervention 8:00-8:10 Non-Core/Intervention ~ Non-Core/Intervention
8:10-8:20 Period Period 8:10-8:20 Period Period
8:20-8:30 ELA Students take either Students take either 8:20-8:30 ELA Students take either Students take either
RESY Elective or extra time Elective or extra time T Elective or extra time Elective or extra time
8:30-8:40 learning (infervention or ~learning (intervention or Sa0e N learning (intervention or  learning (intervention or
8:40-8:50 tutoring) tutoring) 8:40-8:50 tutoring) tutoring)
850-9:00  Non-Core/Intervention Non-Core/Intervention 8:50-9:00 Non-Core/Intervention Non-Core/Intervention
9:00-9:10 Period Period 9:00-9:10 Period Period
-10-9- Students take either - : Students take either -10-0: Students take either ' ; Students take either
9:10-9:20 9:10-9:20
: § Elective or extra time Social Studies Elective or extra time % 2 Elective or extra time Social Studies Elective or extra time
9:20-9:30 learning (intervention or learning (intervention or 9:20-9:30 learning (intervention or learning (intervention or
9:30-9:40 tutorina) tutoring) 9:30-9:40 tutoring) tutoring)
= 00. Schedules Included ~  01. Sample 9-12 Schedules (7hr. Day) ~ 02. Sample 9-12 Schedules (7.5hr. Day) ~ ~1




Sample 9-12 Schedule

Schedule 4: Sample 9-12 Schedule with 6 60-minute academic periods (2

non-core) and staggered 30-minute lunch paired with a 30-minute school

system choice period (7hr.)
9th Grade 10th Grade 11th Grade 12th Grade
8:00-8:15

8:15-8:20
8:30-8:45
8:45-0:00
9:00-0:15
9:15-0:20
9:30-0:45

ewabneleamng{e.g. eutalmeleamng{e.g.
math or ELA infervention
course) course)

9:45-10:00
10:00-10:15

10:18-10:30  gocial Studies

10:30-10:45
10:45-11:00
11:00-11:15 School System  Non-Core/intervention Non-Core/Intervention

Ul Lunch Choice* Period Period
1:15-11:30 oice’ )

Students take either Students take either
11:30-11:45 Sd‘”&l' System Lunch e e
11:45-12:00 v tutoring) tutoring)
Non-Core/Intervention
12:00-12:15 Period Lunch Schg:’zs;tem
12:15-1230 [N Social Studies
12:30-1246 | faarming (intervention or School System Lanch
12:45-1:00 tutoring) Choice*
1:00-1:15
1:15-1:30 Science Social Studies
1:30-1:45
1:45-2:00
uisSigq
N g

2:00-2:15
2:15-2:30 Science Social Studies
2:30-2:45

2.45.2:00 . Receive New Learning



https://docs.google.com/spreadsheets/d/130IHLsX7bE-UfbFNKT9zgk2dxXc7FR69Tt1uWeVHgNQ/edit?gid=1180733453#gid=1180733453
https://docs.google.com/spreadsheets/d/130IHLsX7bE-UfbFNKT9zgk2dxXc7FR69Tt1uWeVHgNQ/edit?gid=1180733453#gid=1180733453

Staff

Take a few minutes to collaborate with your colleagues.

e Does each site within your district or program have the necessary
personnel to serve students across the Tiers of support?

e Do the current structures within your district allow for adequate
instructional time within all settings (Tier |, Tier I, and Tier Ill)?

e What adjustments could be made to your current structures that would
help to maximize the personnel and instructional time across all Tiers?

Use your note catcher to capture your thinking.

Internalize & Practice
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Materials to Support TPLS

e Approved Tier | HQIM

e Comprehensive assessment system

e Leveraging instructional materials across the Tiers of support

e Approved interventions from the Tier |ll Foundations of Reading intensive
intervention list (Grades 3-12)

ViS4
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https://www.louisianabelieves.com/academics/ONLINE-INSTRUCTIONAL-MATERIALS-REVIEWS/curricular-resources-annotated-reviews
https://www.louisianabelieves.com/academics/ONLINE-INSTRUCTIONAL-MATERIALS-REVIEWS/curricular-resources-annotated-reviews

Professional Learning

March 27, 2025




Professional Learning

e Using data to drive instruction
e Implementation of curriculum at all Tiers
e Collaboration and communication

e Transfer and practical implications of instruction grounded
in the Science of Reading

Receive New Learning




Structures to Support Professional Learning/ N1/

e |nstructional Leadership Teams

e Teacher Collaboration

e Curriculum training from approved PL providers

e Classroom learning walks / walk-throughs with feedback
loops

uisSigq
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https://ldoe.canopyed.com/guide

Using Data to Drive Instruction

March 27, 2025
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Data-Based Decision Making

e Provide Tier | high-quality core instruction for all students,
including small group instruction

e Strategic decisions based upon individual student performance and
assessment data are necessary

e Perform site and classroom walkthroughs to identify trends at the
district level

e Provide professional development and support with implementing Tier |
core instruction using the HQIM and making data-based decisions for
all staff and support staff

Receive New Learning
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Louisiana TPLS Decision Tree

e Visually represents a map of strategic data-based decisions and
student outcomes

e Helps educators evaluate the results of decisions, identify optimal
paths, assess risks, and analyze data to deliver individualized
academic and non-academic interventions

e Supports evaluation of assessment data and other contributing
factors to determine the most appropriate and effective path of
intervention and support

[ Page 13 ] Receive New Learning



https://doe.louisiana.gov/docs/default-source/literacy/louisiana-literacy-mtss-decision-tree.pdf

Louisiana K-3 Tiered Pathway for Literacy Support Decision Tree

Did the student meet or exceed the Core
Benchmark proficiency on the most recent
DIBELS Benchmark Assessment?

YES NO
Screen with regular YES (with some concerns) An Individual Academic
curriculum-embedded Student met literacy screener goals but isn't Support Plan is required
assessments scheduled performing S expected oneuricillar Asacssmionts, if the K-3 student falls
farall stadents skills assessments, or in class. The classroom intadhe “Balow®or
. teacher will provide differentiated small group " 5
instruction and progress monitoring inside of the Well Below” category.
Tier | core instruction block. Is the student
demonstrating adequate progress?

YES
Continue differentiated
instruction and monitor /

student’s progress.
NO
Bring concerns to Tier I
data.meetl.ng for Tier Il Provide the student with
discussion Provide the student with intensive instruction using
strategic instruction. -approved high quality
Conduct bi-weekly instructional materials.
; Tier | ; progress monitoring. Conduct week'ly
Increase implementation and Retar o the Tiee ll (recommended) or bi-weekly
differentiation of high quality T progress monitoring.
: ; : Progress Monitoring Refer to the Tier Il P
instructional materials. Conduct Becislon Thea erer tothe 1iey Il FIORTess oVISlay,
monthly curricular data collection {Eaa o Monitoring Decision Tree. Lol
o z
g 2
%, <

and analysis. Refer to the Tier |
Progress Monitoring Decision Tree.

[ Appendix ]




Tier Il Progress Monitoring Decision Tree (K-3)

Content-strong educator provides student with Tier Il
strategic intervention using high-quality instructional \
materials and the content-strong classroom teacher
provides high-quality Tier | core instruction for all NO
YES (Exceeding) students, including small group instruction. Is the Student demonstrates little to no
Student demonstrates progress student demonstrating adequate progress according to improvement as determined by a
above the aim line as curricular assessments and progress monitoring data? minimum of 3 consecutive data
determined by a minimum of 3 points for the targeted literacy
consecutive data points for a skill below the aim line and below
targeted literacy skill with no or well below expectations for
additional concerns. Is the YES (Additional Concerns) additional literacy skills. Adjust
student also making adequate DI— Student dgmopstrates progress near the Tier Il intervention (intensity,
progress according to Tier | or at.the aim line as deterrTnned by a duration, size of group, or
curricular assessments? minimum of 3 consecutive data interventions strategy, etc.).
points for a targeted literacy skill, Conduct weekly progress
but still performs below expectations monitoring. Examine other
for additional literacy skills. Continue potential contributing factors.
providing Tier Il intervention and Consult with various personnel as
YES NO bi-weekly progress monitoring. needed. Is the student now
Move to Tier | Maintain in Tier Il Consider adjusting the intervention making adequate progress?
supports and (or move to Tier 1) for measure(s) not showing growth
conduct monthly and conduct (increase minutes, change time of
progress bi-weekly delivery, etc.). Consult with support
monitoring. progress personnel as needed. Is the student
monitoring. now making adequate progress?
SN e R N S SR NO
| Refer to the Louisiana Tiered Pathway for ' o : .
| Literacy Support for guidance determining | YES (Additional Concerns) Consult with the dat§ team t_O‘dEtermlne
I the effectiveness and cohesiveness of HQIM Student’s rate of progress shows a need for making additional
: implementation at a school and/or systems 1 improvement, but performance is still adjustments to the Tier Il.mter\./entlon
L e e ) below grade-level. Maintain in Tier II. OR elevate the student into Tier Ill oVStay,
: meeting, request a meeting with a literacy : Continu_e b?-weekly PIOBIass suppofrts ki a‘cpntent-strong equcator °\' i\ s
1 specialist or Teacher Leader to determineifa | monitoring. See above. after examining other potential e v z
I change in interventions is needed. . contributing factors. "’,’ '”A s
[ Appendix ] i s e ' ey op 6




Louisiana 4-12 Tiered Pathway for Literacy Support Decision Tree

Did the student meet or exceed grade-level
proficiency on the most recent literacy screener?

Screen with regular YES (with some concerns) NO
curriculum-embedde Student met literacy screener goals but isn't If the student falls into
d assessments performing as expected on curricular the “Below” or “Well
scheduled for all assessments, skills assessments, or in class. The Below” category, an
students. classroom teacher will provide differentiated Individual Academic
small group instruction and progress monitoring Support Plan is required
inside of the Tier | core instruction block. Is the for students in Grades 4-5
student demonstrating adequate progress? and encouraged for
students in Grades 6-12.

YES NO
Continue Bring concerns
as needed to data meeting Tier Il
for discussion. Provide the student with
intensive instruction using
Tier Il approved high quality
Tier | Provide the student with instructional materials.
Increase implementation and strategic instruction. Conduct weekly
differentiation of high quality Conduct bi-weekly {recommenided) or bi-weskly
instructional materials. Conduct progress monitoring. Refer PIORTRSS MO ORRE
monthly curricular data collection to the Tier Il Progress Refer to the Tier lll Progress
and analysis. Refer to the Tier | Monitoring Decision Tree. oo Duwsion o
Progress Monitoring Decision Tree.

[ Appendix ]




Closing and Next Steps




Closing

How can school leaders support the implementation and refinement of an
TPLS system of supports?

e What is one step you plan to take in preparing to implement and refine the
TPLS Framework within your district or program site?

e How can your school system use the Louisiana TPLS Framework as
guidance for making critical decisions?

e How can you leverage the Louisiana TPLS Framework in support of a
shared vision and strategic literacy support for all students?

e What strategies and resources will you use to support the implementation
and refinement of the TPLS Framework?




Next Steps

Continue to explore and internalize the framework of the Louisiana TPLS
Framework through the lens of the school leader.

Codify your within your local context and the TPLS framework.

Establish clear goals and objectives for implementing and refining the
framework.

ldentify next steps to strengthen the framework within your school’s local
context

Explore and USE your resources to support the framework. oVSiay,




Next Steps

Use the next steps and guiding questions to support the
implementation and refinement of the Louisiana TPLS Framework.

Implementing and Refining the Framework

The following chart provides potential next steps and guiding questions for school systems to support the
implementation and refinement of the Louisiana Literacy TPLS Framework.

Component Next Steps Guiding Questions
Communication Establish communication Can key components of TPLS and RTl in your
and protocols that define the district be clearly described?
Collaboration format and frequency of
updates. Can we describe successful literacy
interventions that have been implemented and

Determine communication led to positive student outcomes?
channels and specify their
purpose for different types of Are all stakeholders clear on the differences
communication. between TPLS and RTI?

Where are beliefs about student interventions
aligned within your system?

Where might misalignments be creating
obstacles to student progress? »o“‘s"w,
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Teacher Leader Summit

e Registrationis open
e June10-12,2025
e TPLS Sessions

o Guidance for System Leaders Implementing the Louisiana Tiered
Pathways for Literacy Support

o Guidance for School Leaders Implementing the Louisiana Tiered
Pathways for Literacy Support

o Guidance for Teachers Implementing the Louisiana Louisiana Tiered
Pathways for Literacy Support L




Reading Intervention in Secondary Schools
Webinar Series

e Reading Intervention in Secondary Schools: Session 4

April 30 10:00-11:30 a.m



https://ldoe.zoom.us/j/93581483338?pwd=KgwbjDAAngDiNJdyhHIytvNzI22iXP.1

Resources

e Local Literacy Plan

e Louisiana Comprehensive Literacy Plan

e |ouisiana Professional Learning (PL) Roadmap

e |Louisiana Professional Learning Platform

e Adolescent Literacy: Addressing the Needs of Students in Grades 4-12

e Secondary Micro COP Session

e The Reading League: "Primary Considerations for Adolescent Literacy"

e Guiding Literacy Interventions Through Tiered Assessment
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https://doe.louisiana.gov/docs/default-source/literacy/louisiana-comprehensive-literacy-plan.docx?sfvrsn=500c6418_1
https://www.louisianabelieves.com/docs/default-source/professional-development/professional-learning-roadmap.pdf?sfvrsn=63276218_2
https://ldoe.canopyed.com/login
https://keystoliteracy.com/wp-content/uploads/2012/08/Adolescent-Literacy-addressing-the-needs-of-students.pdf
https://docs.google.com/presentation/d/1FohiBHCv8g96t94oRBDPWKhVVrt3JF7vn1rHG48wrak/edit?usp=sharing
https://www.thereadingleague.org/compass/adolescent-literacy/?utm_campaign=Conference%20-%202024&utm_content=312844939&utm_medium=social&utm_source=twitter&hss_channel=tw-4808423728
https://drive.google.com/file/d/1n0KFgh2Emd7Ji13Eu9pPa-wAMJYGvLEh/view

Q&A

March 27, 2025




Contact Information

Wendy Brooks
K-5 Literacy Specialist
CLSD 2024 Project Director

Teaching and Learning / Literacy

wendy.brooks@la.gov




THANK YOU
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