
Close Reading Key Elements
1. Selection of a brief, high-quality, complex text

Not  a l l  tex t  i s  wor th  c lose  read ing  se lec t  your  tex t  w i th  a  purpose,  mak ing  sure  tha t  i t  i s  b r ie f ,  h igh-qua l i t y  and complex .  s tudents  shou lc l  s t rugg lewi th  i t  p roduc t ive lv .

Science/ Social Studies/ Mathematics
.  Maps

Graphs,  Char ts
Erochu res
Consumer  tex t

. Reports

. Technical texts

.  H is to r ica l ,  sc ien t i f i c ,  o r  economic  accounts

.  D i rec t ions

. Forms

4. Discussion about the text
where students talk to each
also.

As you teach c lose  read ing ,  i t ' s  impor tan t  tha t  you  k r row the  lex t  backwards  and fo rward : .  Every  t rme you ra ise  an  issue or  ask  a  ques t ionfor  d iscuss ion ,  you ' l l  know how to  he lp  your  s tudents  f ind  the  tex tua l  ev ic lence and where  i t , s  loca ted  in  r re  tex t .

Th is  l ink  w i l l  lead  you to  ccssAppend ix  B  wh ich  has  tex t  exempiars  and sanrp le  per fo rmance tasks  fo r  eac l . r  g rade ieve lh t t p :,//v,i w vr. c o rc :i t d n d a r rl s. r_r r ti /a : se I s /Aj1p{d I x Il.Udj

2' Multiple reads with a purpose (often with varied group structure-teacher modeled, peer
or group reading, independent reading)

Af te r  you  have read the  tex t  a ioud once,  he lp  s tudents  d ig  deeper  by  se t t ing  a  spec i f i c  purpose fo r  read ing  i t  aga in .  That  purpose cou ld  beto  t rack  a  concept  o r  theme,  o r  to  ana lyze  how an au thor  uses  a  l i te ra ry  e lement  o r  c rea tes  tone.  G iv ing  s tudents  someth ing  spec i i i c  to  focus  onrequrres that they return to the text and reai ly focus.

l f  s tudents  a re  new to  c lose  read ing ,  spend t ime nrode l rng  how to  t l r i r rk  about  and how to  annota te  the  tex t .  you  rn igh t  w.nr  ro  use  aoocument  camera  to  p ro iec t  pages  o f  the  tex t  and read th rough and annota te  a  passag€ around a  cent ra l  ques t ion ,  n rode l i ' rg  your  th rnkrng .  A t t r . . ryou  do  a  few pages,  re rease the  work  to  s tudents  and have them take  the  read.

3. Text-based questions focused on discrete elements of the text.
"As  the  name suggests '  a  tex t  dependent  ques t io t l  spec i f i ca l l y  asks  a  ques t ion  tha t  can  on ly  be  answered by  re fe r r rng  exp l i c i t l y  back  to  the  tex tbe ing  read l t  do€s  no t  re ly  on  any  par t i cu la r  background in fo rmat ion  ex t raneous to  the  tex t  .o r  depend o .  s tudents  hav in l l  o ther  expef re .ces  orknowledge;  ins tead i t  p r i v i leges  the  tex t  i t se l f  and what  s tudents  can ex t rac t  f  rom what  rs  be fore  thenr . , ,  ( , , r ,ww. . l rh rcv . r i . r , . .1  { j j  r ,  o rg )

Purpose First!
The qua l i t y  and power  o f  tex t  dependent  ques t ions  comes f rom where  you focus  a  reader 's . r t ten t ion  in  a  c lose  read o f  a  tex t .  Ihe  more  fanr i l ra ryou are  w i th  the  tex t ,  the  easrer  i t  w i l l  be  fo r  you  to  c rea le  s t rong tex t  dependent  ques t rons .

To design an effect ive close reading experience, Vou must:
.Determine the  purpose fo r  read ing  the  tex t
'Se lec t  appropr ia te  passages to  h igh l igh t  in  o rder  to  uncover  the  purpose fo r  read ing'write targeted text dependent questrons to scaffold students' reading experence.

5' Every close read should end with a wri t ing task where students must use evidence from
the text.

Exampfes of Complex Text
All Content Areas
.  Pr imary  Documents  (speeches,  Laws,  Repor ts )
.  Poems (appropr ia te t  to  deve lopmenta l levery
.  l ssays
.  Shor t  s to r ies  (as  appropr ia te )
.  B iograph ies  or  au tob iogra l )h ie r ,
.  [d i to r ia  l s
.  J o u r n a l  e n t n e s
.  Consumer  tex ts
. Report.s
.  Memoi rs
.  Persona l  essay

using text dependent questions -meaningful conversations
other about the text.  This should be done in varied groupings



CLOSE READING PLANI{HR
A close read rs most valuable when the fe.xt is tough/at frustration le,tei, Close readtng is an opportunity to
have ktds persevere and build terracity - io productrvely struaqle.

C C S S  i  8 t  1 0  a r e  t h e  f o u n d a t i o n  o f  a  C L O S E  R E A D ,
C C S S  2 - 9  a r e  a d d r e s s e d  d e o e n d i n q  o n  t h e  i e x t  V o u  s e l e c t .

TITLE/TEXT: -  QUANI, ITATIVE MEASURE:

wxaf gees fo ne tav,e[n ini tn,,. ir lz wii iovvt W';ty'r,r i i .h-irv stucjent: '
What does the text  snpport  that  I  am al ready teaching? l - low does i l t  s  tex l  i ' i t  thern. t t r ta l ly  ( ! - l  A)  or  i i r :  i r t t i ;  t l te
toni t : /uni f  o f  : ; tuc lv  (S.SlSciencel2 What  about  th is  text  is  par t icr . r lar ly  cha! lenginE?

i r. x r r ru r i o D u c r r o N / p n s --n-e a o r N-c E N G A c E M E N-Tt 3 - 5 r"r r N u r r s )' 
-

t s r re f  -  no  l onge r  t han  the  i ns t ruc t i ona i  i i n i e  spen t  w i t h  t he  t ex t  t t se ! t

| l r r r e  q l - t  t r i on f c  i r r c t  o r19gg I  i n fOrma t rOn  SO tha t  t hey  have  a  reason  tO  read .  Wha t  iS  i he  rn rn i rn t rm  S tude r r l s  ne teC l  t o  l ( n ( )w  i ( )
q r r r roqc f r r l l r r  l nmr r rohend /unde rs tand  the  tex i /  P r i i -  t he  t ex t  r n  C rJ t i l TEXT ,  bL r t  don ' t  c l i ye  up  the  C .ONTt : l \T .  l i r i : ,  t r r pc  r ,
i n tended  to  f r ame  the  tex t  be fo re  yoL r  c l i ve  deepe r  i n to  t he  c r :n ten t  i t se l f  G i ve  s tL rden ts  a  " t ease r , "  no t  a  " sp ro i l e r ' . ' '

(E.q., Pre-teach crit ical vocabulary, connect the text'to the unit/other thentaticall,t relateri l)te(e:;, Dti)vtde,rl ir(.rr.t;. i .?/\
backq rou t r d know leoge ).

MI . 'LTIPLE READS WITI- i  A TEX -DEPENDENT FOCUS:
Close reading lends itself ' tc writtrtg, speaking, and lisi-enrnq. "Re-reaci it, t lr ink rt, talk it, write it. '
4-.5 te.ut-dependent questions wil l drive an engaging.. ccnter!-rich, student-cpntered dts;russtc,sr;.



o @ key tenns obout the topic o @key tenns obout the topic

CTOSE READNNG
o Reod the text once for pf eosure

o Numbe r each porogroph

o "Chunk" your porogrophs {Reod no
more thon 3 porogrophs of o time]

. Underf ine key ideos or importont
stotements obout the topic of the
text

o "Tolk-bock" to the "chunks" by
summorizing in 10 words or less whot

. you just reod in the l"f l_ morgin

o Dig Deeper in eoch chunk by f inding
out whot the outhor is doing with the
informotion ond "tolk-bock" in the
right morgin

CTOSE READNNG
o Read the text once f or pleosure

o Numbe r each porogroph

o "Chunk" your porogrophs {Reod no
more thon 3 porogrophs of o time]

o Underf ine k.y ideos or importont
statements obout the topic af the
text

"Tolk-bock" to the "chunks" by
summorizing in 10 words or fess whot
you just read in the left morgin

Dig Deeper in eoch chunk by finding
out whot the outhor is doing with the
informotion ond "tolk-bock" in the
right morgin



Five close reoding strotegies fo suPPorf the Common Core

The best  par t? Highl ighters ore noi  neguired.

1. Number fhe poragraphs
The Common Core asks studenls to be ableto cite and ref er to the iexl. One srmpie woy lo do this is by numbertng eoch porognoph,
sectton or stsnzo in the left hond morgin. When students refer to the text, I reqwre them to slote which porogr-oph they are referrtng
to The rest of the closs wil l be oble to guickly f ind the ltne beino ref erred to

2. Chunk fhe fext.
Whenf  aced wi th o fu l l  pogeof  tex l  , readrng i i  con guick ly  iecome overwhelmrngfor  s tudents.  Breoking up the iext  in to smol ler  sectrons
(or chunks) mokes the poge much more monogeable for students Students do this by drowing o horizontol 1ne ;erween porogrophs io
div ide the poge rnto smol ler  sect ions.

At  the beginning of  the year , I  group the poragrophs in lo chunks before I  hond out  the ossignrnent .  fn  the drrect ions I  wi l i  soy,  "Chunk
porogrophs 1-3,  4-5,  6 '8,9-12. '  f  look ot  the porogrophs to see where noturo l  chunks occur .  Porognophs 1-3 moy be the hook ond thesis
stotement ,  whi le  6-8 moy be the porogrophs where fhe outhor  oddresses the opposi t ron.  I t  is  rmporfont  to  understond tho. t  there rs  no
right on wrong woy to chunk the text, os long os you con ;ustify why you grouped certoin porogrophs Iogether.
By the end of  the year ,  I  beEn to le t  9o of  thot  responsib i l i ty  ond osk my students to chunk the iext  on thern own.  They number fhe
porogrophs then must  moke decis ions obout  whot  ponogrophs wi l l  begroupedtogether .  Usuol ly ,  mosl  of  the c loss is  very srmi lor  rn the woy
they chunked the 1ext.

3. Underline ond circle... with o purpose.
Tell ing students to simply underline "fhe importont stuff" is too vogue. "stuff" is nol o concrete thing thoi students con identify. Insteod
direct students to underline and circle very specific things. Thrnk obout whot informotion you wont students to toke from the tex't, ond
osk them to look for those elements. Whot you hove students circie and undenline moy chonge depending on the texr rype.
For exomple, when studying on orgument, osk students to underline "cloims". We tdenttfy clorms os belief stoternents tho-t the author is
moking. Students wil l quickly discover thot the outhor mokes muhiple cloims throughout the orgument.
When studying poetry, studenis could underline the imagery fhey f ind throughout the poem.
Circling sPecific ifems is olso on effeclive close reodrng slrotegy. f often hove my students circle"Key ferms" in the text, T defrnekey
ferms os words thot: L Are defined.2. Aee repeated throughout the text. 3. If you only circled five key tenms in the entire text, you
would hove o pretty good ideo obout whot the entire text is qbout.
I hove olso osked students to circle the nomes of sources, power verbs, or f igurotive longuoge.
Provid ing students wi th o speci f  ic  th ing you wont  them to under l ine or  c i rc le wi l l  focus thei r  of tent ion on thot  oreo much bet fer  thon
"underlining importont inf ormotion".

4. Lef't mqrgin: Whqt is the quthor 5AyIN6?
It isn't enough to osk studenis to "write in the morgins". We must be very specif ic ond give students o gome plon f or whot they wil l write.
This is where the chunking comes into ploy.
In the left morgin, I osk my students to summorize eoch chunk. I demonstrote how to wnite summories in lO-words or less. The chunkrng
ollows the students to look ot the text in smoller segments, ond summori ze what the outhor is soying in just thot smoll, specif ic chunk

5. Right morgin; Dig deeper into the text
In the right-hond rnorgrn, I ogorn direct my students to complete o specific tosk for eoch chunk. Thrs moy include:
Jse a power verb to describe whqt the outhor is DOfN6. (For exomple: Describing, i l lustroting, orguing, etc..) Note: ft tsn't enough f or
students to write "Comporing" ond be done. Whot is the outhor comporingZ Abetter onswer might be: "Comporing the chorocter of
Moniog to Coptoin Beotty".
lepresent the informotion with o picture. This is o good woy for students to be creotive to vrsuolly represent the chunk with o drowing.
Ask guestions. f hove found this to be o struggle for mony students, os they often soy they don't hove ony questions to osk. When
modeled, students con begln to leorn how to osk guestaons thot dig deeper into the text. f often use these guestions os the conversotrorr
dr iver  in  Socrotrc  Seminor .
Thereare mony othen th ings students con wr i ie  in  the morgins.However,  we must  model  ond teoch these st roteqies so thot  s tudents wi l l
hove on tdeo of whot to write when they ore on their own.

To ensure our students are college and career ready, we must teoch them crit icol reoding strotegies in order for them to independenfly
ottack o text. They must leorn how to own o text, rother thon letting the text own fhem. After following these steps, students hove reod
the text ot leost f ive tirnes ond they are actively interocting with the text This rs o much dif f erent expertence thon skimming through o
text  one t ime wi th o hrghl ighter  in  hond,



Finding Text Based Evidence While Close T€ading
Title:

ParagraphMost lfnporcant petail U/hat is the outhor doing in
this paragraph?

z Key terfns or phrases in
this paragraph

1)

2)

1)

2)

1)

2)

1)

2)



Finding Text Based Evidence White CloseT€ading
Title:

ffieasummaryofthese-f,^Jhaiistheauthor'spurposein
Chunt<ed I paragraphs in 10 uords or less this chunK?

i
I
I
I
I
I



Finding Text Based Evidence White CloseT€ading
Title,

' / - ' _pn \ ,

r'2 Svllofun flDnfnfre f tn, 'l ov?. \
/ d r" lbdud/ I VU/ bd Ue)t t\..do(e
I
I

fext widelaee thet sarppCIsEs tlzts pofiofi



FrnAing Text Based Evidence While Close T{pading
Title:

Topic of this teXt:

My t*tn4l thoughts
obout this topic:

frofo the
CHANGES
thoughts:

fvidence f-rorn the
text that SUPPOT{TS
fTty initiat thoughts:

-l

Evidence
text that
rny initia l



Finding Text Based Evidence white closeT{gading
Title:

Difficutt \llord I Hot^t is it used in the I Wnat\,t/nat context clues I Wna. does the tlord
helped you the rnost? rnean?

1--
I
I
I
l__
I l

I
I- l
I
I

l
I
1

r l
l l
1 '
1,
I
i  ,.__ ____ -r-,



Website Resources
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