
Duration: 1 minute

●Facilitator says: Welcome back! We look forward to another day of rich learning 
about mentoring.
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Duration: 30 seconds

●Facilitator says: Let’s just take a moment to remind ourselves about the 
overarching goals of the Mentor Training Course. Yesterday we focused building on 
background knowledge on mentoring and mentoring attributes. We also got an 
overview of the mentor cycle, which we will be diving deeper into this afternoon. 
This morning our content learning will focus on the instructional shifts in disciplinary 
literacy. So today we are really focusing in on goals 2 and 4. 
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●Duration: 30 seconds
Facilitator says: Just as a reminder, this is the mentor cycle that we introduced you 
all to yesterday.  This is the cycle that all of our work is grounded in.  It’s on Page 4 of 
your handout. The mentor cycle illustrates all of the components of your role as a 
mentor - the concrete actions you will take when working with your mentees. This 
morning our content work focuses on the framework for effective mentoring cycles, 
content knowledge and content-specific pedagogy. This afternoon we will begin 
diving deeper into two of the Diagnose components; conduct observations & analyze 
observation data.  
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● Duration: 2 minutes

● Facilitator says: During this morning’s session, we will focus on two content 
oriented outcomes, and in the afternoon we will have two mentoring-focused 
outcomes. In every module, with the exception of yesterday and Module 3, 
since that will be at the Summit later this month, the mornings of our 
trainings will focus on deepening our own content knowledge and content-
specific pedagogy so that we may better mentor and provide support for our 
mentees. 

As secondary universal mentors, you represent a wide-range of content areas.  
Throughout our work together, we will focus on the shared content of 
disciplinary literacy and specifically how to apply the shifts in disciplinary 
literacy to lift student understanding and application within your content 
areas.  Disciplinary literacy is about doing the work of your disciplines, not 
simply reading about it. (Lent, 2017)  As we learn about disciplinary literacy, 
we will maintain focus on how what we are learning lives within our 
disciplines - how scientists, historians, musicians, artists, mathematicians, etc. 
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read, write and think as they learn and work within their disciplines.   We will 
also support mentees in developing and applying these understandings.  In 
addition, keep in mind that, while it is ideal to mentor new teachers within 
your own discipline, there is also a strong possibility that, based upon needs 
in your local settings, you will mentor teachers outside of your discipline - a 
focus on disciplinary literacy will give you a shared language and approach.

● Facilitator does: Reminds participants that the outcomes appear on p. 4.

Links to support facilitator and participant understanding of disciplinary literacy:
http://www.ascd.org/ascd-express/vol12/1212-lent.aspx
http://www.ascd.org/ASCD/images/siteASCD/publications/ascdexpress/Express%201
2.12/1212_lent_table.pdf
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●Duration: 2 minutes

●Facilitator says: You will see our agenda on p. 4 of your packet. We’ve already 
reviewed outcomes.  We’ll review our norms and then move into our content for the 
day, which focuses on the three shifts in disciplinary literacy. We will break for a 45-
minute lunch, and when we return we will start learning about the first two 
components of the mentor cycle: conduct observations and analyze observation 
data. We will end our day taking a look at how the work we do today connects to the 
assessments. 
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●Duration: 5 minutes

●Facilitator says: Let’s take a moment to reflect on how well you personally and as a 
team adhered to the mutual commitments in yesterday’s session. Scan through the 
list and identify one you are particularly proud of how well you kept it. Then as a 
team identify one that was a high point for the team as a whole.

●Facilitator does: Give teams a minute and then ask for a few responses about team 
high points.

●Facilitator says: Now let’s look at a commitment that was challenging for your team 
and as a team talk about how you can strengthen your adherence to that particular 
one today.

●Facilitator does: Give teams a minute and then ask a few teams to report out.
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●Duration: 4 minutes

●Facilitator says: We want to share what you wrote on your exit cards yesterday. 
These are the highlights of what you said rather than every comment. If you have a 
question that we have not yet answered, please see us at break or lunch to get some 
of our thinking.

●Facilitator does: Read a summary of about 5-8 big ideas for each of the items. 
Answer questions that are appropriate to answer in the large group.
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●Duration: 10 minutes

●Facilitator says: We are going to do a fun warm-up activity called, This, That, 
Neither, Both. Imagine a long strip of tape or yarn down the center of the room. We 
will pose a question with two possible answers such as, Do you like dogs or cats? You 
will think about your answer in that would you choose one, both or neither of the 
answers. Then, everyone moves to show their preference, standing on one side of 
the line to show what you prefer, on the line if you like both options equally, or 
staying in your spot if you like neither. Ready to play? Here we go!

●Facilitator does: Animate each question one at a time, allowing participants to 
move to various places in the room to indicate their answers and facilitating fun and 
informal conversations about their answers. You may offer some time for them to 
briefly chat with someone who made the same choice - or just take a few seconds to 
notice where everyone ended up and suggest times to talk about shared interests 
later. 

NOTE: The questions on this slide animate in one at a time. 
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Duration: 1 minute (begin by 8:55)

●Facilitator says: Today we are going to begin our first dive into the fourth goal of 
strengthening your content knowledge and content-specific pedagogy by focusing on 
disciplinary literacy, an area that supports all students to be college- or career-ready. 
Success in most learning situations depends on a learner’s ability to interact with 
text. In many disciplines other than English and to be ready for college or careers, 
learners must understand how to read, understand, and respond to complex text. In 
Louisiana this is apparent in the state’s goal related to reading. We are going to 
spend time today looking at the responsibilities of teachers of every discipline to 
contribute to students’ readiness for college and careers. In addition, we will help 
you think about how you are contributing to the state’s goal for student success in 
reading and how to help your mentees understand their role as future teachers.
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●Duration: 4 minutes 

●Facilitator says: Independently, take one minute to read and think about these questions. 

●Facilitator does: Provide one minute of silent thinking time. Direct participants p. 5 of their packet. 

●Facilitator says: Discuss your thinking about these questions with a partner at your tables. 

●Facilitator does: Circulate amongst table groups, listening in for the points below. After about a 
minute, ask for a few people to share out their responses to the whole group. 

• During the whole-group debrief, look for and emphasize the following points as needed:
• Demonstrate independence in reading, writing, speaking, listening and language
• Build strong content knowledge through reading and writing 
• Comprehend as well as critique
• Understand other perspectives and cultures
• Use technology and digital media strategically and capably
• Adapt to the demands of various audiences, tasks, purposes and subjects 

After the debrief, click to reveal the quote.  

Facilitator says: Take a moment to read this quote that answers our first question: ultimately, we want 
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students to be able to do all of these things. Now let’s consider, why are these skills so necessary? 

Facilitator does: Transition to the next slide to answer this question. 

Key Point: To prepare students to succeed in the 21st century, we must push them to read, 
understand, and express ideas about any complex text.  

Important Note: The term “text” as used here (and throughout future modules) refers not only to 
written words, but also images, illustrations, paintings, political cartoons, videos, charts, or anything 
else that conveys ideas. 

Quotation Source: Louisiana Student Standards
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-
standards.pdf?sfvrsn=36
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●Duration: 2 minutes 

Facilitator says: According to the Georgetown University’s Center on Education and 
the Workforce, by the year 2020, 65% of all jobs will require postsecondary 
education or training. So, to answer the previous question about why these literacy 
skills are so important: students need to be prepared for college and career when 
they leave high school, and we also know that literacy is the foundation for college 
and career readiness. Therefore, literacy equals opportunity. The next question, then, 
is “how?” 

Facilitator does: Click to reveal the next question.

Facilitator says: How do we prepare students for life beyond the diploma? 

Facilitator does: Click to reveal text and image. 

Facilitator says: We must raise the bar – which is exactly what the Louisiana Student 
Standards have done. We must now do our part in supporting students in meeting 
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that bar, and throughout the course of our learning together this year, we will 
explore instructional strategies and resources that support us in doing just that!

Key Point: To ensure future economic sustainability, we must prepare all students to 
access postsecondary opportunities. The Louisiana Student Standards set high 
expectations for student achievement that we must push them to meet. 

Quotation Source: Carnevale, A., Smith, N., and Strohl, J. (2013). Recovery Report: 
Job Growth and Education Requirements through 2020. Washington, DC: Georgetown 
University Public Policy Institute, Center on Education and the Workforce.
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●Duration: 1 minute

Facilitator says: So, how do we meet this higher bar to ultimately prepare students for 
college and career? We need to break down what feels like a monumental task, and clearly 
name what we need to prioritize in order to achieve it. Here is Louisiana’s Goal – designed to 
ensure that all of Louisiana students are ready for college and career. Please take a moment 
to read this goal independently. 

●Facilitator does: Click to reveal the question. Read the question in the box aloud, and 
provide wait time before inviting participants to share what they notice with the whole 
group. 

• In the debrief, look for and emphasize as needed:
• The phrase “complex texts” appears in each component. Complex texts are key to 

working towards and reaching this goal. 
• Complex texts exist in each of our disciplines.  Teaching students to read, 

understand, and express understanding of complex texts is a shared responsibility 
for all Louisiana educators.

Key Point: Each aspect of Louisiana’s goal is built around “complex texts”
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Important Note: The term “text” as used here (and throughout future modules) refers not 
only to written words, but also images, illustrations, paintings, political cartoons, videos, 
charts, or anything else that conveys ideas. 
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●Duration: 1 minute

●Facilitator says: We now know that our goal is centered around complex texts…but 
why? This goal is not an arbitrary one - it is based on a collection of research on 
college and career readiness that we’ll be uncovering throughout our learning in this 
module and the ones to follow.  For now, we want to take a closer look at the 
research behind text complexity to answer the question: “why is our goal centered 
around complex texts?”

Key Point: Student engagement with complex texts is essential to the achievement 
of Louisiana’s goal. 
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●Duration: 30 seconds

Facilitator says: To answer that question, we are going to watch a video summarizing key 
research on text complexity. In the video, you will hear from David Liben, who is the Senior 
Content Specialist of Literacy and the ELA team at Student Achievement Partners. You’ll also 
see Meredith Liben, who serves as Student Achievement Partners’ Director of Literacy and 
ELA team. 

Facilitator says: Afterwards, we will debrief using these guiding questions, so please keep 
them in mind as you watch the video.

●Facilitator does: Allow wait time for participants to read the three guiding questions. Direct 
participants p. 5, where they have space to jot down their thinking as needed while watching 
the video. 

Click to the next slide to play the video. 

Video: Scholastic Teacher Appreciation Day: David Liben and Meredith Liben. (2013, August 
19). Putting the Pieces of the CCSS Together [Video File]. Retrieved from 
https://www.youtube.com/watch?v=anYa7Dkz-V4 

14



●Sources: 
• ACT (2006). Reading between the lines: What the ACT reveals about college readiness in 

reading. Iowa City, IA: Author. 
• Student Achievement Partners. Research Supporting the Common Core ELA/Literacy Shifts 

and Standards. Retrieved from 
https://achievethecore.org/content/upload/Research%20Supporting%20the%20ELA%20S
tandards%20and%20Shifts%20Final.pdf
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●Duration: 3 minutes

●Facilitator does: Play video. 

Key Point: College and career readiness is defined by a student’s ability to read and 
understand complex texts. The research presented in this video directly supports 
Louisiana’s disciplinary literacy  goal.

Video: Scholastic Teacher Appreciation Day: David Liben and Meredith Liben. (2013, 
August 19). Putting the Pieces of the CCSS Together [Video File]. Retrieved from 
https://www.youtube.com/watch?v=anYa7Dkz-V4 

Sources: 
• ACT (2006). Reading between the lines: What the ACT reveals about 

college readiness in reading. Iowa City, IA: Author. 
• Student Achievement Partners. Research Supporting the Common Core 

ELA/Literacy Shifts and Standards. Retrieved from 
https://achievethecore.org/content/upload/Research%20Supporting%20the%20E
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LA%20Standards%20and%20Shifts%20Final.pdf
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Duration: 10 minutes

Facilitator says: At your tables, discuss your responses to these three questions, as well as 
the question on the bottom of the slide.  Be thinking about complex texts within your 
discipline and how students in your discipline read, write, and think.

Facilitator does: Give participants a few minutes to discuss. Afterwards, invite 2-3 
participants to share out with the whole group. 

• During the debrief, look for and emphasize as needed: 
• College and career readiness is not defined by students’ ability to answer higher-

level questions over lower level questions, it’s defined by their ability to read and 
understand complex texts.

• Students need to be able to read, write, and think about complex texts in all 
disciplines.

Facilitator says: Let’s take a closer look at why text complexity is so important.

Key Point: College and career readiness is defined by a student’s ability to read and 
understand complex texts. The research presented in this video directly supports Louisiana’s 
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ELA goal.

Video: Scholastic Teacher Appreciation Day: David Liben and Meredith Liben. (2013, August 
19). Putting the Pieces of the CCSS Together [Video File]. Retrieved from 
https://www.youtube.com/watch?v=anYa7Dkz-V4 

Sources: 
• ACT (2006). Reading between the lines: What the ACT reveals about college readiness in 

reading. Iowa City, IA: Author. 
• Student Achievement Partners. Research Supporting the Common Core ELA/Literacy Shifts 

and Standards. Retrieved from 
https://achievethecore.org/content/upload/Research%20Supporting%20the%20ELA%20S
tandards%20and%20Shifts%20Final.pdf

16



Duration: 1 minute

●Facilitator says: So, what makes a text complex?  This is a big question and one we will be 
exploring in much greater depth today.  For now, suffice it to say that a complex text is one 
that is appropriately challenging for a given grade level at a given point in the year.  One way 
of measuring the complexity of a text is simply mathematical or quantitative – measuring the 
features that can be counted, like sentence length, word length, word frequency, etc.  A 
Lexile measure is one of the most common quantitative measures used and is reported as a 
number, as shown here.  As you can see, the Flowers for Algernon text, which is the anchor 
text for an 8th grade unit we will be working with this year has a 910 Lexile. But, a Lexile isn’t 
everything! A Lexile is a helpful starting point for thinking about which grade-band a text may 
be best suited for.  You can get a more accurate picture of a text’s complexity based on 
reading it and considering its qualitative features – does it have a complex structure or 
organization, does it require significant background knowledge, how complex is the language 
and sentence structure?  Is the theme singular and obvious or are there multiple levels of 
meaning that need to be uncovered throughout the course of the text?

●Key Point: Many factors contribute to a given text’s complexity. It is important to consider 
all factors together when evaluating the complexity of a text.
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●Important Note: The purpose of this slide is to help participants understand and draw 
conclusions from the following graphs, not to gain a deep understanding of these factors. 
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Duration: 3 minutes

Facilitator does: Orient participants to the graph by explaining the following: 

Facilitator says: On the screen is a graph that will help us further understand the importance of 
complex texts. 

• Up the y-axis, you’ll see text Lexile measures from 600 – 1600. “Lexile” is one quantitative 
measure of text complexity. 

• Across the x-axis, you’ll see a list of traditional literature and text books from high school 
and post-secondary institutions (college, military, entry level occupations), as well as texts 
for personal use and texts found on the SAT and ACT. I want to emphasize that the high 
school Lexiles on this graph are based on traditional textbooks/curriculum aligned to old 
expectations by previous standards. 

• Take a moment to review the graph independently and make observations. 

Facilitator does: Provide wait time for participants to review the graph independently and make 
observations. 

Facilitator says: What do you notice?

Facilitator does: Call on a few people to share out their observations about the graph. 
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• During the debrief, look for and emphasize as needed: 
• There is a gap between what students were leaving high school with and what they would 

be expected to read after high school - whether they went into a trade, military, college or 
entry level position.

• Ultimately, previous expectations were not preparing students for college and career.

Facilitator says: Now, let’s take a look at how the Louisiana Student Standards have intentionally 
closed that gap. 

Key Point: Previously, the texts students were reading in school did not adequately prepare them for 
college and careers. The Louisiana Student Standards intentionally raise the bar by ensuring students 
read texts of greater complexity. 

Sources: 
• Williamson, G. L. (2006). Aligning the journey with a destination: A model for K–16 reading 

standards. Durham, NC: MetaMetrics, Inc.
• Sanford-Moore, E. E., & Williamson, G. L. (2012). Bending the text complexity curve to close the 

gap. (MetaMetrics Research Brief). Durham, NC: MetaMetrics.
• Student Achievement Partners. Research Supporting the Common Core ELA/Literacy Shifts and 

Standards. Retrieved from 
https://achievethecore.org/content/upload/Research%20Supporting%20the%20ELA%20Standards
%20and%20Shifts%20Final.pdf
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Duration: 2 minutes

Facilitator does: Orient participants to the graph by explaining the following: 

Facilitator says: The graph pictured here represents how the Louisiana Student Standards 
work to close the gap we discussed on the previous slide. 

• The light gray bars represent previous Lexile range requirements for each grade 
band.

• The black bars represent Lexile ranges aligned to LSS expectations.

Facilitator says: Reading Standard 10 in each grade level calls for students to read “grade 
level texts independently and proficiently.” Grade level texts are largely defined by these 
Lexile ranges (though, again, Lexile isn’t the only measure of complexity!)

Facilitator does: As needed, toggle back and forth between this slide and the previous slide 
to get participants to realize that the new expectations are closing the gap we just identified 
in the previous slide (i.e. college textbooks fall between 1100-1300; military between 1150-
1250; entry-level occupations: 1180-1350).

Key Point: Previously, the texts students were reading in school did not adequately prepare 
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them for college and careers. The Louisiana Student Standards intentionally raise the bar by 
ensuring students read texts of greater complexity in every grade band. 

Sources: 
• Williamson, G. L. (2006). Aligning the journey with a destination: A model for K–16 reading 

standards. Durham, NC: MetaMetrics, Inc.
• Sanford-Moore, E. E., & Williamson, G. L. (2012). Bending the text complexity curve to 

close the gap. (MetaMetrics Research Brief). Durham, NC: MetaMetrics.
• Student Achievement Partners. Research Supporting the Common Core ELA/Literacy Shifts 

and Standards. Retrieved from 
https://achievethecore.org/content/upload/Research%20Supporting%20the%20ELA%20S
tandards%20and%20Shifts%20Final.pdf
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●Duration: 5 minutes 

●Facilitator says: So let’s revisit our initial question – why is Louisiana’s goal centered 
around complex texts? Why is this so important? How does students’ ability to 
interact with complex text influence their ability to succeed in your discipline? What 
role does learning play in learning in social studies, science, physical education, fine 
and performing arts, etc.?

●Facilitator does: Provide a minute for participants to discuss with partners. 
Afterwards, invite 2-3 participants to share their ideas with the whole group. 
• During the debrief, look for and emphasize as needed: 

• The ability to read and understand complex texts independently and 
proficiently is critical for college and career readiness 

• The ability to read and understand complex texts is the number one 
distinguisher between students who are ready for college and careers and 
those who are not

• Every teacher of every discipline must engage students with complex texts.
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Facilitator says: There are a lot of instructional moves necessary to meet Louisiana’s 
goal, but the first step towards this goal is to ensure students have lots of meaningful 
practice with complex texts.  

Key Point: Making sure that our students have lots of meaningful practice with 
complex texts is one key instructional move that will push us closer to achieving 
Louisiana’s goal. 
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Duration: 2 minute

Facilitator says: We are going to launch into a set of experiences that will help you 
understand how to integrate more emphasis and success with complex text into each 
of your disciplines. As we do that, keep in mind that the shifts are not arbitrary or the 
domain just of English teachers. Literacy is the responsibility of every teacher and the 
more you understand how the shifts work and how to engage your students with 
complex text in your own discipline, the more students will succeed in each subject 
area. These three shifts are based on a collection of research on college and career 
readiness.

●Facilitator does: Briefly summarize the bullet points listed on the slide, emphasizing 
that they guide us in making necessary changes to our instruction that will support 
students in meeting Louisiana’s goal reading and being prepared for college and 
career. 

Key Point: We must make the following “instructional shifts” in order to reach our 
reading goal. The Louisiana Student Standards and disciplinary literacy resources 
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have been designed with these instructional shifts in mind. 
1) Give students regular practice with complex text
2) Ground all reading, writing, and speaking in textual evidence
3) Build knowledge through content-rich nonfiction
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Duration: 3 minutes

Facilitator says: These are the three instructional shifts: complexity, evidence, and 
knowledge.  Today, we will just be scratching the surface with each of these three 
shifts. We will continue to revisit these and dig deeper to understand the research 
behind each shift and to deepen our understanding of how each one impacts our 
instruction. For now, let’s norm on the “gist” of each shift. 

Now let’s explore how we actually “do these shifts” – how can we put them into 
action? 
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Duration: 1 minute

Facilitator says: Have you ever heard the saying, you can’t see the forest for the 
trees? What does it mean?

Facilitator does: Call on 1-2 people to share out the meaning of this saying. Look for 
and emphasize as needed:

• If you are only focused on the details, you can easily miss the big picture.

Facilitator says: In our analogy, the trees represent the Louisiana Student Standards. 
The forest (or the “big picture”) is the shifts in practice it takes to prepare students 
for college and career. If we are only focused on a checklist of individual standards, 
we miss the big picture, and we risk not meeting our goal. 

Key Point: It’s important to remember that our ultimate goal is not for students 
simply to “master standards,” but for them to become prepared for college and 
careers. If we allow the shifts to guide our standards-based instruction, we will move 
closer to this goal. 
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Image Source: Public Domain
• https://pixabay.com/en/forest-trees-ecology-environment-272595/
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●Duration: 1 minutes

●Facilitator says: We are going to focus on strengthening your own content 
knowledge and content-specific pedagogy so that you can apply it to developing your 
mentee’s content knowledge and content-specific pedagogy. Our first content 
session today will ask you to engage in two experiential exercises as a student and 
then to step away from each to analyze them from a teacher lens. The process will 
build both our ability to recognize student behaviors and to identify the teaching 
moves of the shifts. This will help us as mentors to clearly understand where our 
mentee might need support.

●Facilitator does: Animate the slide.

●Before we begin, let’s clarify what we mean by “shifts.” When we refer to the shifts, 
we mean the key shifts in practice that are necessary to meet the standards and to 
prepare students for college and career. The ELA Guidebooks embody these 3 big 
“shifts” in our practice. Each shift is a guiding principle of Guidebook design that 
brings together the ELA Goals for Louisiana students and current research/best 
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practice. 

●Facilitator does: Gauge mentors familiarity with the shifts. 

●Facilitator says: By experiencing both “pre-shifts” and “post-shifts” reading 
instruction, you should leave today’s session with a very clear understanding of what 
the shifts mean and how to recognize their presence in other teachers’ classrooms. 

●Note: It is possible that there will be participants who experienced this content in 
content leader training last year. If that is the case remind them to view the work 
from a more analytic lens to consider how they can explain these shifts to mentees 
and to other colleagues. Also remind them that experiencing it for a second time 
might open them to deeper understanding and to becoming more aware of how 
teachers learn to implement these shifts in their classroom,
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●Duration: 30 seconds 

●Facilitator says: We are now going to engage in two lessons in order to experience 
learning from a student’s perspective - so please put on your “student hat.” The first 
lesson represents typical teaching and learning before the instructional shifts – we’ll 
call this “pre-shifts.” The other lesson represents the change in practice as a result of 
the instructional shifts – we’ll refer to this as “post-shifts.” 

●Facilitator does: Emphasize that the the goal for participants during these 
experientials is to really just concentrate on experiencing the learning and 
considering what students are doing, saying, and learning.  We’ll debrief and 
compare / contrast the two experiences when we’re done and that will allow us to 
consider the teaching moves that would be visible with each type of instruction.

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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●Duration: 1 minute 

●Facilitator says: Let’s get started with our first experiential learning today. 

●Facilitator says: (Taking the role of a classroom teacher) 

So students, during today’s reading, our strategy focus is making connections. 
Remember that there are three big types of connections we make when we read a 
text – we can connect what we are reading to our own lives (self), we can connect 
what we are reading to another text, or we can connect what’s happening in the text 
to things that are happening in the real world. Let’s take a look at the guiding 
questions for each of these.

●Facilitator does: Click to reveal and review each guiding question for making the 
different types of connections. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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●Duration: 6minutes, 30 seconds 

●Facilitator says: Today students, we are reading The Story of Prometheus. The 
story is set a long time ago, before people had discovered fire. A god named 
Prometheus and another, more powerful god in the story named Jupiter are 
the main characters. You’ll read how mean Jupiter can be, and how he tries to 
prevent Prometheus from bringing fire to people on the earth. As you read 
independently, make connections and jot them on sticky notes.

●Facilitator does: Provide about five minutes to read story on p. 6.

●Facilitator says: Now that you’ve read the story and made at least one connection, 
discuss with a partner: What connection did you make while reading? What type of 
connection was it? 

●Facilitator does: Provide a minute for participants to share with a partners. 
Afterwards, invite participants to share out a few connections, or ask for an example 
of each type.
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●Image Source: Public Domain 
• https://pixabay.com/en/fire-camp-bonfire-wood-heat-30231/
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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●Duration: 6 minutes

●Facilitator says: Now that we’ve read the text and practiced making connections, 
let’s check to see how well we understood what we read. The comprehension 
questions are on p. 7. Independently complete these questions. Remember to 
answer in complete sentences and to explain your thinking!

●Facilitator does: Provide independent work time. 

●Important Note: The comprehension questions included in the note catcher are 
below for your reference.  

1) Why did Jupiter decide not to give fire to humans? 
2) How did Jupiter punish Prometheus? 
3) How would you have felt if you were Prometheus at the end of the story?
4) What do you think Prometheus will do next?
5) Whom do you like better, Prometheus or Jupiter?
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●Facilitator says: Great – let’s review. Please raise your hand to share the answer to 
a question. 

●Facilitator does: Review just the first two or three questions to model what this 
”pre-shifts” review might sound like. Then, click to the next slide to wrap up this 
experiential. 
• Look fors (comprehension questions): 

1. Jupiter decided not to give fire to humans because he thought they didn’t 
deserve it. Jupiter believed that the people complained too much and 
were not respectful of the gods, so he did not feel compelled to help 
them. 

2. Jupiter punished Prometheus by chaining him to a huge rock where he 
was tortured forever. For example, Jupiter sent an eagle to nibble at 
Prometheus and ocean storms to wash up against him. 

3. Personal opinion – answers will vary. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 4 minutes 

Facilitator says: And, cut! Thanks for your participation. We’re not going to do an 
extensive reflection just yet – we’re going to move right into our second experiential. 
But first, take just a minute to stop and jot what you noticed and wondered about 
this experience so you can capture your immediate reaction to this experience. 

●Facilitator does: Animate slide and provide one minute of independent work time. 

Image source: Public Domain 
• https://pixabay.com/en/clapper-hollywood-cinema-board-2140602/
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●15 min (can be shortened to 10 if needed to get back on schedule)
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Duration: 30 seconds

●Facilitator says: Let’s switch hats again. Put your student hat back on. 

●Today we’re going to read The Story of Prometheus. This story is a Greek myth. This 
is a new type of text for us, so we are going to spend some time developing our 
understanding of what a Greek myth is. But let’s start by focusing on a key word that 
many of us have probably heard before – myth. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 3 minutes

●Facilitator says: What exactly does the word myth mean? Let’s use these examples 
to try to determine what the word “myth” means by itself. 

●Facilitator does: Have a volunteer read each example aloud. 

●Facilitator says: Take a moment to think about what you think the word myth 
means, based on these examples. 

●Facilitator does: Provide wait time, then prompt participants to share with a 
partner (think-pair-share). Afterwards, ask for a few people to share out with the 
group. 
• Look for/emphasize:

• A myth is a story based on popular belief or tradition. A myth may also be a 
false notion or something that is imaginary or can not be verified – like the 
mermaid or a unicorn.
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●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 4 minutes 

●Facilitator says: So we know that a myth is something false or imaginary –
essentially a made up story.  But what about a Greek myth?  This is something far 
more specific! Before we read our story about Prometheus, we are going to read a 
text that will help us build our knowledge on Greek myths. As I read aloud, please 
follow along in your text on p. 8. 

●Facilitator does: Fluently read aloud the text, Ancient Greek Myths: Stories of the 
Gods. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 6 minutes 

●Facilitator says: Now you are going to work with a partner to identify evidence in 
the text that helps you build your knowledge about what a Greek myth is. As you and 
your partner read together, please annotate or highlight this information that helps 
build your understanding of Greek myths. 

●Facilitator does: Provide work time. Afterwards, have participants share out key 
takeaways from the text.  Ask participants to define Greek myth.  Push them to think 
about how this compares to the definition of the standalone word myth we discussed 
earlier. Then, click to the next slide. 

●Important Note: There is a more extensive facilitator-led debrief and explanation 
on the next slide. The purpose of this slide is for participants to share the 
understandings they’ve built from the reading. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 2 minutes

●Facilitator says: Let’s think about how this reading helps us extend our 
understanding of myths. Before this reading, we discussed the meaning of the 
standalone word myth – something that is untrue. When we think about myths as a 
genre of literature, there is a slight nuance. While a literary myth is still an untrue 
story, it is designed to capture an important truth about the world or about human 
nature. Based on this reading, we know that there is an extra layer to a Greek myth –
as the thing that distinguishes a Greek myth from a traditional myth is that it is based 
on the Greek Gods. So, a Greek Myth is a fictional story about the Greek Gods that is 
designed to capture an important truth about the world. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 1.5 minutes

●Facilitator says: Before we read our story, let’s dig deeper into something we read 
in this text about Greek myths. Take a moment and go back into the text on p. 8 to 
find evidence that tells us something about Jupiter.  

●Facilitator does: Call on participants to share out. During the share-out, be sure to 
push for evidence from the text (found in the section subtitled “Who were the Greek 
gods?”). 
• Look for:

• Jupiter is the head God, who was given his name by the Romans. He was 
previously called Zeus by the Greeks. 

• The text tells us that “he had power over the other gods.”

●Facilitator says: The fact that he had power over the other gods is really important 
to remember about Jupiter – because Jupiter is one of the main characters in the 
Greek myth we will be reading today!
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●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 10 minutes 

●Facilitator says: Let’s read! Please read the text, The Story of Prometheus on p. 9-10 
independently. As you read, annotate things you find important or things you have a 
question about using the codes on the screen.

●Facilitator does: Provide silent reading time. If time allows, have participants 
discuss their annotations with a partner.  Otherwise, invite a few participants to 
share out annotations with the whole group. 

●Important Note: The text for this post-shifts experiential is more complex than the 
pre-shifts text. Circulate to make sure participants are reading the correct version in 
their note catchers, and not rereading the story we already read. 

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 9 minutes 

●Facilitator says: Great. Now that we’ve completed our first read of this story, we’re going to answer 
some questions using the text to deepen our understanding of the story. 

●Facilitator does: Explain the directions on the slide and direct participants to p. 11. Emphasize the 
importance of going back into the text and discussing your thinking. Citing evidence from the text is 
essential. Provide work time and circulate. 

●Important Note: The questions participants will answer (in their note catchers) are below for 
reference. 

1. According to the text, the name Prometheus means “forethought”. What does this tell us 
about the character?

2. In paragraph 5, look at the words “wretched” and “shivering”. What do these words tell 
us about human beings at this time? What other words does the author use to develop 
this idea about how people are living?

3. According to the text, why does Jupiter refuse to give people the gift of fire? What does 
this tell you about what Jupiter cares most about?

4. How does Prometheus respond? What does this tell you about what Prometheus cares 
most about?

5. Think about the name for the gods in this story, the Mighty Ones. What does the word 
mighty mean? Why do you think the author names the gods the Mighty Ones? Use 
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evidence from the text to support your thinking. 
6. Think about the differences between Jupiter and Prometheus in this myth. What do you 

think this tells us about the ancient Greek view of their gods?

●Image Source: Public Domain
• https://pixabay.com/en/hat-cap-baseball-baseball-hat-316891/
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Duration: 4 minute

Facilitator says: And, cut! That’s a wrap. Again, let’s do a quick stop and jot so you 
can capture your initial reflections from engaging in this experience.

Image source: Public Domain 
• https://pixabay.com/en/clapper-hollywood-cinema-board-2140602/
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Duration: 10 minutes 

●Facilitator says: Now, think about the two reading experiences you just had, and discuss these 
reflection questions on p. 12 at your table. Try to be really specific and when possible, provide 
evidence (by citing teacher actions and student actions) from the lessons to support what you’re 
saying. 

●Facilitator does: Direct participants to note catchers, where they will find a list of each set of 
questions and space to reflect. Provide time for discussion and circulate to listen in. After discussions, 
have participants share out what they noticed about each approach with the whole group.
• Look for:

• In the first experiential (pre-shifts), the focus was on practicing a strategy or skill - this may 
have been the type of experience that made you think or say, “I’m not a reading teacher!” 

• In the second experiential (post-shifts), there was a more complex text, we built 
background knowledge before reading with another text, and the questions were text-
dependent and required evidence from the text (not personal opinion). In general, the 
focus in session 2 was reading to understand a text. 

• A closer look at the questions in the two sessions reveals that the first set were a mix of 
some text-based questions and personal opinion questions, while the second set were 
text-dependent questions intentionally sequenced to build understanding of the text.

●Facilitator does: After the debrief about similarities and differences, click to reveal final question. 
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Have participants discuss at their tables. If time permits, ask a few people to share out. Emphasize the 
impact of post-shifts instruction: thinking deeper, citing evidence in order to better understand a text 
and to build knowledge.  Think about the reading, writing, and thinking you did and how this might 
occur within your own discipline.

●Facilitator says: To capture today’s learning, please complete these sentence frames on p. 12.
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Duration: 1 minute - begin by 11:10

●Facilitator says: Now that we’ve experienced reading instruction that is typical of 
both pre-shifts and post-shifts instruction, we’re going to dig deeper into the 
instructional shifts themselves. These shifts will lay the foundation for all of our work 
together, and for your work with your mentees and other colleagues around 
disciplinary literacy. 

●Facilitator does: Animate slide.

●Facilitator says: When we finish this section you will understand what the shifts in 
disciplinary literacy instruction are and why there shifts are important in helping 
student achieve the Louisiana reading goal.
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Duration: 2 minutes

●Facilitator does: Click to reveal and quickly describe each shift.

●Facilitator does: Gauge participant familiarity with the shifts. Acknowledge that 
there is a wide variety of knowledge of and experience with the shifts in the room.  

●Facilitator says: It’s important to note too that there is a spectrum of learning when 
it comes to the shifts; you can’t hear or see them once or twice to be an expert on 
them. Every time you re-engage with the shifts you can learn more or think 
differently about the practical implications.

●Important Note: On the next slide, participants will read a more detailed 
explanation of each shift. This slide is meant as a quick preview/overview of the 
shifts. 
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Duration: 7 minutes

●Facilitator says: To help us further understand the shifts and their implications on 
reading instruction, we’re going to read a text called “Instructional Shifts Overview.” 
You can find this document on p. 13 in your packet. As you read, underline key words 
that indicate the core instructional change(s) of each shift. 

●Facilitator does: Provide a few minutes of independent work time. Afterwards, click 
to reveal discussion prompts and have participants share at their tables. 

Handout Source: Student Achievement Partners. College- and Career-
Ready Shifts in ELA/Literacy. Retrieved from
https://achievethecore.org/page/2727/college-and-career-ready-shifts-in-ela-
literacy
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Duration: 1 minute

●Facilitator says: Let’s start with complexity. What words did you underline? 

●Facilitator does: Have a few people share out the words they think indicate the 
core instructional change of this shift. 

●Facilitator says: Let’s further explore the core instructional change described in this 
shift.
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Duration: 3 minutes

Facilitator says: Take a moment to review each of these sentences from the 
two texts we read in our two experientials. The first sentence comes from the 
less complex text we read in the pre-shifts experiential, while the second 
sentence comes from the more complex text we read in the post-shifts 
experiential. 

Facilitator does: Provide wait time. 

Facilitator says: What makes this second sentence more complex?

Facilitator does: Have participants discuss with a partner, then have them 
share out with the whole group. 
• Look for: 

• More complex sentence structure and syntax 
• Unfamiliar phrases (i.e. “come to pass”) 
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Duration: 3 minutes

Facilitator says: What about these two examples? Which sentence is more 
complex? What makes it more complex?

Facilitator does: Provide wait time, then have participants discuss with a 
partner. Then, ask a few people to share out with the group. 
• Look for: 

• The second sentence (on the right) is more complex. It has more 
complex structure and syntax, along with challenging or unfamiliar 
vocabulary (shall, tyrant, mankind). 
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Duration: 4 minutes

●Facilitator says: There are four “big buckets” of text complexity: 
• Text Structure
• Language Features
• Meaning 
• Knowledge Demands

●Take a moment and refer to the graphic organizer in your packets on p. 14 to see 
what types of features fall within each of these buckets.
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Duration: 4 minutes

●Facilitator says: Use the chart in your handout (p. 15) to analyze the complexity of 
this sentence from the Prometheus text.  What features of complexity in Prometheus 
are highlighted in this example?

●Facilitator does: Provide independent work time, then ask a few people to share 
out. 
• Look for:

• Language (vocabulary, sentence length and structure, syntax) 
• Knowledge (background knowledge of mining, the “Golden Age”) 
• Answers may vary; ask participants to support their claims with evidence 

from the text
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Duration: 2 minutes

●Facilitator says: Why might we need to make this change? Research shows us that 
the ability to comprehend complex text is the greatest differentiator of college 
readiness in reading. However, in the past, the complexity of texts students must 
engage with in college and careers have far exceeded the complexity level of texts 
they read in high school. The “complexity” shift seeks to address and close this gap 
between what students are reading in school vs. college and careers. 
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Duration: 1 minute

●Facilitator says: Let’s now move on to Shift #2: Evidence. What words did you 
underline? 

●Facilitator does: Ask a few people to share. 

●Facilitator says: Let’s explore the core instructional change described in this shift.
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Duration: 2 minutes

●Facilitator says: Take a look at these two questions. The example is from the “post-
shifts” experience and the non-example is from the “pre-shifts” lesson. What 
differences do you notice between these two questions? 

●Facilitator does: Provide wait time, then call on one or two people to share. 
• Look for: 

• The first question requires students to have read and understood the text. 
They need to use evidence to form their answers. 

• The second question can be answered without a deep understanding of 
the text. It doesn’t require evidence. 
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Duration: 2 minutes

Facilitator says: So what types of questions require evidence? These are questions 
that cannot be answered without having read the text, and are focused solely on the 
content of the text (as opposed to personal experiences or opinions). Questions that 
are not based on the text can often create an illusion of mastery - students may be 
sharing insightful responses, but if they aren’t based on the text then they aren’t 
demonstrating understanding of the text. 

●Facilitator says: Some of you may be wondering – what about text-to self 
connections? I want to note that this shift does not mean banishing personal 
response to a text. Though not called for in the standards, there are times these 
responses and discussion are essential. They are best done, however, AFTER the text 
is fully analyzed. At this point students' personal responses will be enhanced by what 
the text has to offer. 
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Duration: 7 minutes

●Facilitator says: To illuminate the difference between ”pre-shifts” and “post-shifts” 
questioning, we’re going to compare the questions asked in the two experientials. As 
you compare the questions, consider the questions on the slide. Go to p. 16 in your 
packet.

●Facilitator does: Direct participants to p. 16, where they can find a list of both sets 
of questions and space to answer the reflection questions. Provide work time. 
Afterwards, invite a few people to share out. 
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Duration: 5 minutes

●Facilitator says: So what does evidence-based writing look like? Look on p. 17 for 
an example from the ELA Guidebooks. How might you adapt this example for your 
own discipline - think about how students must read, write, and think as scientists, 
historians, artists, musicians, etc.

●Facilitator does: Provide 2-3 silent minutes to read. The task is in participants’ 
packet on p. 17.

●Facilitator says: Now, please discuss with your tables: how does this task 
demonstrate the shift of evidence? 

●Facilitator does: After partner/table talk, ask for a few people to share out. 
Emphasize the following look-fors as needed.  
• Students are required to make and support an evidence-based claim using the 

text. 
• Students cannot answer this question without a thorough and deep understanding 
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of the text’s meaning. 
• Students must cite multiple pieces of relevant evidence including direct 

quotations. 
• The question is not based on personal experience or opinion. 
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Duration: 2 minutes

Facilitator says: So why is this evidence shift important? Most college and career writing requires to 
students to take a position or inform others by citing evidence from a text, not by providing personal 
opinions (see reference on pg. 25 of Appendix A). Across the grades and across the content areas, 
students need to develop the skill of grounding their responses in evidence from the text, both orally 
and in writing. Requiring students to use evidence can and should occur during oral discussions with 
read aloud in the youngest grades and continue across all grades and content areas. 

Facilitator says: Currently, the focus is commonly to relate the text to yourself in narrative expressive 
pieces where students share their views on various topics. It is easier to talk about personal responses 
than to analyze what the text has to say, hence students - and teachers - are likely to engage in this 
type of dialogue before a text is fully analyzed. The unintended consequence of all of this is less time in 
the text and more outside the text. This tendency to move “outside the text” is problematic in any 
case, but far more so with complex text. 

Facilitator says: Additionally, even when students are reading grade-level texts, they have too often 
been encouraged to write or discuss without having to use evidence from the text.   Perhaps even 
more importantly, just because a kid READS below level doesn't  mean she’s THINKING below level –
we can’t deprive her of the opportunity to participate because of her reading level - and she won’t 
learn to do well otherwise. 
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Quote Source: National Governors Association Center for Best Practices, Council of Chief State School 
Officers. (2010). Common Core State Standards: Appendix A. Washington, DC: National Governors 
Association Center for Best Practices, Council of Chief State School. 

55



Duration: 1 minute

●Facilitator says: Finally, let’s explore the third shift: knowledge. What words did you 
underline on p. 13? 

●Facilitator does: Ask for a few people to share. 

●Facilitator says: Let’s explore the core instructional change described in this shift.
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Duration: 4 minutes

●Facilitator says: Think back to the post-shifts experiential from this morning. How 
did reading the non-fiction text on Greek myths support your understanding of the 
myth?  

●Facilitator does: Provide think time, then have participants discuss at their tables.  
Ask for a few people to share the impact of the non-fiction text on their 
understanding, as well as the potential impact of non-fiction text on student access 
to and understanding of complex, grade-level texts.
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Duration: 2 minutes

●Facilitator says: Take a minute to read the research findings on the slide. 

●Facilitator does: Provide a minute of wait time. 

●Facilitator says: The connection between background knowledge and 
comprehension and vocabulary is well known and pretty obvious. But we have been 
feeding kids KWL (know-wonder-learn) charts and lists of vocabulary words and 
expecting osmosis to do the rest. However, we know that this is not enough, which is 
what makes the shift of knowledge that much more important. 
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Duration: 4 minutes

●Facilitator says: Let’s capture our learning from this session. As you respond to this 
prompt, it may help you to  reflect regarding potential anchor/target texts in your 
own discipline.  What are other texts that could build knowledge that better enables 
students to access and understand complex, grade-level texts in your discipline?

●Facilitator does: Have a participant read aloud the scenario on the slide, then 
prompt participants to plan their response (based on today’s learning) to Mr. Smith 
on p. 18 of handout. Provide 3-4 minutes of planning time before moving on to the 
role play on the next slide. You might want to write a few notes on an index card to 
use.
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Duration: 10 minutes

●Facilitator says: Grab the notes you just wrote. You might want an extra index card 
and something to write with. Stand up, Hands up, Pair up. 

●Facilitator does: Have participants partner up. Encourage them to form pairs, not 
groups of 3 or larger, so everyone can practice the role play. Prompt people to do the 
role play, and then switch. Monitor time. Animate slide for switching roles and then 
for debriefing questions.

●Facilitator says: Thank your partner for their participation.
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●Duration: 5 minutes

●Facilitator says:  As we bring our morning content session to a close, let’s take a few 
minutes to reflect on our learning and note our biggest take aways.  On page 22 in 
your handout, you have a space to record thoughts you want to capture for 
reference.  Perhaps these are key items that you want to remember, perhaps it’s 
ideas for your micro credential assessment work, or perhaps it’s lingering questions.  
Use the next 5 minutes and the space on page 19 to capture your final thoughts and 
bring closure to our morning's learning.  
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●45 min.
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Duration: 3 minutes

Facilitator Says: As we are coming back from lunch, we’re going to be transitioning 
from learning about ELA content to applying it to your mentoring practice. To get 
warmed up for that, we’re going to do an activity called One-Minute Papers. I’m 
going to put a question up on the screen.  On page 20 of your packet, there is space 
for you to write.  The key to this activity is to try to write for the full minute. If you 
run out of steam, try to push yourself to keep going. Sometimes the best ideas will 
come up for you at the very end of the time after you’ve been stuck for a bit! Then, 
we’ll take 1 minute to share what you’ve written with your shoulder partner.
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●Duration: 30 seconds

●Facilitator says: Remember, all of our work is grounded in the mentoring 
cycle.
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● Duration: 30 seconds

● Facilitator says: Now we’ll turn our attention to mentoring and considering 
how we’ll observe our mentees and use the information we gather to support 
their development.



● Duration: 30 seconds

● Facilitator Says: This afternoon we will dive into the first two components of 
DIAGNOSE in the mentor cycle, based in our content area from this morning: 
conducting observations and analyzing the observation data you collect
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●Duration: 30 seconds

●Facilitator says: Let’s take another look at the mentor cycle to remind 
ourselves that conducting observations occurs during the Diagnose stage of 
the cycle.  
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●Duration: 30 seconds

●Facilitator says: Now that we have developed a deeper understanding of the 
three shifts in ELA we will now learn how to conduct an observation in a 
mentee’s classroom. We’ll practice conducting observations using the three 
shifts in ELA as a lens for our observation. We’ll use an observation tool that 
will help focus what you are looking for when you are observing your mentee.
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● Duration: 1 minute

● Facilitator says: Every section of the mentor cycle has three key components.  
As we proceed through the 9 modules of the mentor teacher course, each 
time we dive into one of the sections of the mentor cycle we will break it 
down into three key components.

● And so, there are three key components to remember when conducting 
observations. These can be found on page 22 of your handout. These are: 
confirming the observation details, observing the teacher in action with his or 
her students, and while conducting the observation the mentor should be 
recording notes using a classroom observation tool that focuses on the look-
fors of the particular instructional practice your observation will be focused 
on. 

● Facilitator does: animate the slide to highlight the first key component

● Facilitator says: Let’s dive into the first key component, confirm observation 
details and what that entails. 

69



● Duration: 7 minutes

● Facilitator says: An important part of being an effective mentor is working 
together with your mentee to set up clear expectations.  When conducting a 
classroom observation, setting up clear details for the observation ahead of 
time will go a long way towards getting the observation off on the right foot.  
You may be nervous about conducting an observation - and that’s normal 
when it’s a new practice for you.  Also, your mentee will certainly be nervous 
about being observed! And so taking the time to talk to them beforehand, 
either in person or digitally to make sure you are both on the same page 
about the details of the observation can help you both get ready.

● These are the details you will want to confirm with your mentee prior to 
going into their classroom to conduct an observation. We’ve created a tool 
for you to use when going through this step in your real work with your 
mentees. This tool can be found on page 23 of your handout. Follow along on 
the handout as we go through these key components.

● Facilitator does: Click to animate for each detail
● Facilitator says: First, you’ll want to confirm the day and time of the 
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observation. This includes when you will be coming to observe and for how 
long you will stay in the mentee’s classroom. As you can see on the handout, 
we’ve included some guiding questions that you can use when having this 
conversation with your mentees. 

● Next, you’ll want to review some classroom logistics. Take a look through the 
guiding questions for this component. (Pause 30 seconds) It is always 
comforting to know ahead of time, for both the mentor and mentee, where 
the mentor will be located in the room during the observation. You don’t 
want to be distracting to the students during the time you are observing, and 
yet you also don’t want to be removed from the action and missing what’s 
going on. Anything else you would add to this part?

● Next, you’ll want your mentee to share with you the lesson they will be 
teaching at that time and the lesson’s instructional goal. Remember that 
because one of your main jobs as a mentor is to support your mentees in 
teaching the curriculum well, you always need to know what lesson from the 
curriculum they are teaching and what the goal of the lesson is. 

● You will also want to confirm the focus of the observation including what 
specific skill or instructional practice you will focus your notes on during the 
observation. In today’s practice, our focus will be on the key shift of Rigor, 
since that was one of our focuses in this morning’s learning and because it is 
one of the areas where most new teachers struggle. However, the focus of 
your observation will change depending on the goals of your work together. 
The Teacher Preparation Competencies can be an excellent source of ideas 
for specific skills and practices to observe for.

● In regards to the student work and data you’ll gather, there are a few 
different forms this could take. Will students be producing work for the 
mentee to collect?  Will you be taking notes of student’s oral responses?  Or 
might you be taking video of student discussion?  Different lessons and 
focuses will lend themselves to different kinds of data to collect.  You do 
always want to collect data to base your one-on-one debrief conversation on. 
This is also a great time to remind your mentee that your observation is 
strictly to help the teacher improve their practice in that particular skill and 
should not be seen as evaluative. Yes, you will be taking notes while 
observing and may be looking at student work, but that is solely with the 
purpose to base one-on-one debrief conversations that follow the 
observation.   

● It can help build trust with your mentees to answer the guiding question 
under confidentiality - what needs to be kept confidential between the 
mentor and mentee to enable authentic growth? 

● And finally, you will want to decide with your mentee when you will have 
your follow-up conversation following the observation, otherwise known in 
our mentor cycle model as the one-on-one debrief. You do not want this to 
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be more than 48-72 hours after you’ve conducted the observation because 
the more time that passes between the observation and the debrief, the less 
impactful the observation data becomes. 

● Talk at your tables about why you think confirming these details prior to the 
observation is important and if you are thinking about any other details you 
would want to add in when confirming the details with your mentee, share 
those with your tablemates as well. 

● Facilitator does: After 2 minutes invite some responses.
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● Duration: 1 minute

● Facilitator does: animate the slide to highlight the second key component

● Facilitator says: Now that you have confirmed the details of the observation 
with your mentee,  let’s look at what it means to observe the students and 
teacher in action. As you are new mentors, this may be your first time going 
into another teacher’s classroom to observe them.  It’s completely normal to 
feel anxious and unsure of how to behave when you haven’t done it before.  
So let’s dive in!
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● Duration: 4 minutes

● Facilitator says: Think back to the times when you have been observed while 
teaching. Think about what the observer did when they were in your 
classroom.  How effective were those practices? How did they make you feel?

● With a shoulder partner, take two minutes discuss what you think some 
important Do’s and Don’ts of conducting observations of teaching are.
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● Duration: 8 minutes

NOTE: This slide includes animation that fades out to reveal text in the table. 
Please do not change.

● Facilitator says: With a shoulder partner, take a few minutes to look over the 
“Do’s and Don’ts” for when observing a teacher in your handout on page 24. 
Discuss what you think each suggestion means in the chart and be ready to 
share our your ideas with the whole group.

● Facilitator does: Give participants 5 minutes to look over the chart and 
discuss what they think each suggestion means, circulating and listening in on 
conversations. If you hear a strong interpretation, ask that participant to 
share their thoughts with the larger group when the time comes. After 5 
minutes, ask participants to share their ideas with the larger group. 

● Facilitator says: I heard lots of great ideas regarding the dos and don’ts of 
observing a teacher in action. I want to clarify a few points. (Advance 
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animation) Stay close to the action means do not be too far away from where 
teaching and learning is taking place. For example, if a teacher is teaching in a 
smaller group, you may want to move from your original spot from which you 
were observing so you can hear both the student and teacher talk. (Advance 
animation) Also, remember that your job is NOT to get in there and “fix” the 
kids in that moment. You will need to resist that temptation. Your purpose 
during the observation is to see what is really going on in the classroom in 
order to help that teacher improve in the future, not to make just this one 
lesson better in isolation because you happen to be present that one day. 
(Advance animation) It can also be tempting to notice lots of things - because 
classrooms are busy places and there are likely to be LOTS of things that a 
mentee needs help with! Resist that - stay focused - it will make your work on 
that focus area that much stronger.

● (Advance animation). Let’s take a few minutes to talk a little more about what 
this last point means, script exactly what you hear from teacher and students.
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● Duration: 2 minutes

● Facilitator says: Scripting exactly what the teacher says and does as well as 
what students say or do is a challenging task that gets easier with practice. At 
first this can be really challenging as things happen so quickly that it’s easy to 
miss what is being said and done. It takes a lot of practice to be able to type 
or write everything that is happening as it’s happening. However, with more 
practice, I promise that you all will get faster over time. You will also begin to 
develop your own shortcuts, or shorthand for scripting such as writing ST for 
students, T for teacher, and other symbols to code your notes. Also, by 
focusing on one thing that you are looking for in a particular observation, this 
will help focus your notes/script as well. So on what do we record our script 
and notes on when observing a teacher? Let’s look at a classroom observation 
tool that can help us capture what we are seeing during an observation.
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● Duration: 10 minutes

● Facilitator says: After you’ve confirmed the observation details with your 
mentee, it is now time to actually observe the teacher in action with her 
students. When you are observing your mentees you will be taking notes on 
an observation note-taking tool. There are MANY different classroom 
observation tools out there that mentors and coaches use when conducting a 
classroom observation. We are going to present you with one, generic 
observation tool today, that we will use throughout the remaining modules. 
You can find the classroom observation tool on pages 25-28 of your handout. 
What is nice about this tool is that it is generic in nature, so regardless of the 
focus of the mentee’s lesson, you can use this same tool over and over again.

Take a few minutes at your tables to look over the classroom observation tool 
in your packet. Discuss with your tablemates what you may write in each 
section of the observation tool when observing your mentees, and how the 
different parts tie together.
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● Facilitator does: Circulates during conversations. After 2 minutes, have a few 
participants share out their thoughts. Then make sure to highlight the 
following points about the observation tool:

● Facilitator says: Remember that the focus of the observation will be 
determined when you confirm your observation details. So you can have this 
section filled out prior to observing the teacher. The focus could be any of the 
content topics we have covered in our modules so far including classroom 
management and the three instructional shifts in math. For today’s classroom 
observation practice, our focus is going to be on just one of the instructional 
shifts, Rigor. The reason we are going to narrow our focus to just Rigor is 
because it’s key to not have too broad of a lens when observing, and if new 
teachers are using their Tier 1 curriculum, then the curriculum should already 
be focused and coherent. When teachers implement the lesson, it is 
imperative that they include all 3 components of Rigor including conceptual, 
procedural skill/fluency, and application as is called for in the lesson, which 
also makes this something concrete we can look for in a classroom 
observation. 

● We’ve given you several copies of the observation tool.  We’ll use two during 
today’s session to practice; the others are for you to take back and make 
copies to use in your mentor practice.  Turn to the first copy on page __  and 
let’s start prepping for our observation practice today.  Since we’ll be 
watching a video, you don’t need to confirm the observation details and we 
can jump right to this second step.

● So let’s all fill in our focus as rigor during math instruction. Now we have to 
consider what are our “look-fors” - this means what data might we be looking 
for and collecting about rigor during math instruction to determine how the 
mentee is doing in this area. 

● Remember that in your mentoring practice, you’ll complete the “look fors” 
section with your mentee as you are meeting with them to plan your 
observation. The document we used earlier this morning titled Looking for 
Evidence of Student Engagement in the Key Shifts on page __ of your handout 
as well as the math section of the Teacher Preparation Competencies 
provides us with strong look-fors for our observation tool. With a shoulder 
partner, use those two documents to help you complete the “look-fors” 
section of your observation tool with our focus solely being on rigor in the 
math classroom. Be ready to share our your thoughts and ideas.

● Facilitator does: Circulate during conversations, which should last 5-8 
minutes.
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● Duration: 5 minutes

NOTE: This slide includes animation. Please do not change.

● Facilitator does: Have a few participants share out their ideas of what “look-
fors” they would include for this particular observation on rigor in the math 
classroom. It is helpful to point out when a participant has figured out a 
creative way to shorten the wording for a look-for. As participants share out 
have everyone else update the “look-fors” column of their own observation 
tool.  

● Note: Mentors do not need to write in complete sentences in the look-for 
column. They simply need to keep the ideas in mind when observing the 
teacher and student behaviors during the lesson.

● After having several participants share, click to reveal the completed 
observation sheet.

● Facilitator Says: Look-fors for an observation on rigor should include the 
following:
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○ a balance of conceptual understanding, procedural skill/fluency, and 
application

○ you may not see all three in every single lesson, but when you see one 
of the components, here is what it should include:

○ conceptual understanding parts of the lesson should include students:
■ explaining mathematical ideas
■ using examples/nonexamples to make conjectures
■ creating and using a variety of models
■ making use of patterns and structure

○ procedural skill/fluency parts of the lesson should include students: 
■ selecting tools that are relevant to the task
■ communicating thinking
■ looking for patterns
■ demonstrating flexibility in procedures and skills to solve 

problems
○ application parts of the lesson should include students: 

■ decontextualizing and contextualizing quantities in problems
■ making a plan to apply their knowledge in different situations

● Facilitator says: Once you have your focus and look-fors sections of the 
observation tool complete, you are ready to observe the teacher in action. 
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● Duration: 1 minute

● Facilitator does: animate the slide to highlight the third key component

● Facilitator says: Now that you know some things to keep in mind about 
observing your mentee in action, and you know what your Look-For 
observation sheet looks like, let’s practice how you’ll record notes during an 
observation. You will complete the teacher behaviors and student behaviors 
sections as you observe the lesson. Let’s talk a little bit more about these two 
sections.  

77



● Duration: 2 minutes

● Facilitator says: Our third key component of conduct observations is to 
record notes using the “look-fors” we just discussed, which you will plan 
before the observation. The main two sections of your observation tool that 
you will be recording notes on while observing are the teacher and student 
behaviors sections. This is where your scripting skills will be put to use. It is 
important that the notes you take simply stick to the facts. We don’t want to 
make inferences or judgments about a teacher’s instruction when taking 
notes. As mentors, the data we collect must be facts, rather than inferences 
or judgments. You can script exactly what you hear teachers and students 
saying, what you see teachers and students doing, and what student learning 
and outcomes you are observing as it all relates to your observation focus. 
This will allow your observations to be free from judgments. Remember that 
you are specifically looking for evidence of the focus you and the mentee 
agreed upon prior to the observation. 
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● Duration: 8 minutes

● Facilitator says: So like we just said, it’s important you stick to the facts when 
observing in a classroom.  The notes you take can help you remain objective 
about what’s happening instead of making judgements.  Let’s engage in a 
quick activity to make sure we are all on the same page about what 
constitutes a scripted vs. an interpreted/judgmental observation that you 
might make when looking for rigor in your mentee’s ELA classroom. This 
game is called scripted versus interpreted/non-judgmental. Two statements 
will pop up on the screen that are examples of what someone may record 
during an observation. After you read the two statements, turn to a shoulder 
partner and discuss the differences between the two statements. When you 
identify which one you believe is the scripted (non-judgmental) statement, 
discuss why this type of comment is more effective for an observation. 

● Facilitator does: animate the slide to reveal the first two statements. 
Circulate while participants discuss the differences between the two 
statements and why the second statement would be more effective for an 
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observation. After 2 minutes invite a few participants to share their thinking 
with the group. (Possible answers may include: statement 2 is more specific; 
teacher’s words were recorded; documents emphasis on the use of text 
evidence; 

● Facilitator says: Great job on that first set. Let’s try one more. After the two 
new statements pop on the screen, read them and discuss with a partner the 
differences between the two statements. When you identify which one you 
believe is the scripted (non-judgmental) statement, discuss why this type of 
comment is more effective for an observation. 

● Facilitator does: animate the slide to reveal the second two statements. 
Circulate while participants discuss the differences between the two 
statements and why the second statement again would be more effective for 
an observation. After 2 minutes invite a few participants to share their 
thinking with the group. (Possible answers may include: statement 2 is more 
specific because it describes what “placed an emphasis” means - it describes 
exactly what happened (the teacher TOLD the students something) - you can 
imagine if the students didn’t do what was expected, being able to go back in 
the notes and see what the teacher did beforehand would be key.  Placed an 
emphasis doesn’t actually tell you what the teacher did - did she say it? write 
it? how many times?), you may think 3 times is an emphasis, but that’s a 
judgement call on your part.
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● Duration: 2 minutes

● Facilitator says: Take a look at the two statements on this page.  Notice that 
both are not just inferential but actually judgmental.  Unspecific praise and 
criticism are both judgments.  And, judgment can erode trust and build 
dependency in which the mentee, rather than learn to ask strong, higher-
order thinking questions, seeks the mentor’s approval only.  Observational 
data that leads to analysis and reflection -- and that opens up learning 
conversations -- needs to be scripted and specific, not judgmental.  
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● Duration: 5 minutes

● Facilitator says: Let’s take a quick minute to reflect on what we’ve discussed 
so far about conducting observations. Take 1 minute to think about the 
following 2 questions: What are you most excited about with conducting 
observations? What do you see as your biggest area of growth before we try 
conducting an observation? [Pause for a minute of quiet reflection time] Now 
we are going to do a SU-HU-PU, Stand up, Hand up, Pair up. When I say go, 
you will stand up, put one hand up in the air, and find a new partner to reflect 
with at a different table by giving them a high five to pair up. Once with your 
new partner, introduce yourself and share your thoughts on the two 
questions. 

● Facilitator does: Circulate while participants are standing up, pairing up and 
discussing the questions on the slide. After about 3 minutes, invite 
participants to return to their seats. 
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● Duration: 5 minutes

● Facilitator says: We are about to conduct our very first observation using a 
video of an ELA classroom. Remember that as you watch the video you are to 
script notes in the teacher and student behavior columns on your observation 
tool paying specific attention to those look-fors for evidence of the shifts. 

● Facilitator does: Creates ideal viewing conditions, encouraging participants to 
move if necessary to have a good view of the screen. Circulate to assess the 
data gathering processes mentors are using and encourage them to persist in 
their data gathering to increase objectivity and evidence. [Note: Participants 
will be challenged to take notes for the entire time, so encourage them to use 
an on-off process if they find continuous notetaking difficult. Ask them to jot 
times in the lesson when they are taking notes and when they are not.]
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Duration: 10 minutes

Facilitator says: Watch the video (about 5 minutes of the total)

Facilitator does:  Start the video and allow participants to practice scripting. After the 
video is over, explain that since this is their first time scripting (and the video is pretty 
short) you are going to give them the opportunity to watch the video a second time 
so they can add to their observation notes in more detail. Play the video a second 
time. 
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● Duration: 8 minutes

● Facilitator says: Let’s take some time to debrief the process we just went 
through in observing a lesson. Since we have been sitting for a little while, I 
would like for you to take your notes, a few sticky notes, and something to 
write with and stand up. Find someone at a different table who is wearing the 
same color shirt as you. With your new partner compare your notes. Discuss 
how you went about taking notes. Share the notes you took with each other. 
How are they the same and different? Discuss what worked and what you 
found challenging about the process. Then summarize what you learned 
about conducting a classroom observation.

● Facilitator does; Allow five minutes for partner conversation. Facilitate a 
whole group discussion addressing each of the bullet points on the slide and 
having a least one or two participants share their thoughts/reflections per 
bullet point.
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●Duration: 30 seconds

●Facilitator does: Read slide



Section start: 2:00
Duration: 15 minutes

86



Section start: 2:15

● Duration: 30 seconds

●Facilitator says: So now that we’ve practiced conducting an observation, 
we’re going to continue to focus on the “diagnose” section of the mentoring 
cycle and discuss how you will take your notes from your observation and 
analyze the data you collected to determine how you can best support your 
mentee with their needs.
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●Duration: 30 seconds

●Facilitator says: Now we are going to talk about the next step in the Diagnose 
process that follows conducting an observation: analyzing the observation data. 
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● Duration: 1 minute

● Facilitator does: animate the slide to highlight the first key component

● Facilitator says: There are three key components to adhere to when analyzing 
your observation data, which can be found on page 29 of your handout.  First, 
you analyze your observation notes, then recognize strengths and areas for 
growth, and then you will prioritize the needs. Let’s dive in a little deeper to 
each of these components starting with analyzing our observation notes.
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● Duration: 2 minutes

● Facilitator says: With your classroom observation notes in front of you, you 
want to go back and analyze them to start to figure out what you will work on 
with your mentee - the goal you’ll focus on in your work with them.

● But how do we determine what that goal is? We must analyze our 
observation data first.

● As you go back through your notes you always want to keep the focus of the 
observation in mind, which in our practice case was teaching a balance of 
rigor during math class. 

● So you want to look in your notes for evidence or lack of evidence of this 
focus. If you were able to get your hands on some student work, this can also 
serve as supporting evidence or lack of evidence. 

● You will want to highlight and make additional notes on your observation data 
preferably in another color to help you begin to determine the strengths and 
areas for growth specifically in regards to the focus of your observation. 
Remember that you might have seen other issues that you would want to 
address, but it is important to stick to the focus of your observation. Jumping 
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to something else that is different from what you and your mentee agreed 
upon will erode the trusting relationship you’re building together. You can 
always make a note to return to the other areas of need that you observed at 
another time. 
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● Duration: 8 minutes

● Facilitator says: Turn to page 30 of your handout packet.  There, you will see 
a very short snippet of observation notes from the video we just watched, as 
well as some analysis notes. They are also here on this slide. Take 2 minutes 
to review the analysis notes.  What did this mentor notice when they 
analyzed their notes?  How might this help them prepare to support the 
mentee?

● Facilitator does: Provide 2 minutes of review time
● Facilitator says: Now, turn to a new shoulder partner and discuss the two 

questions on the screen. You have 4 minutes.
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● Duration: 15 minutes

● Facilitator says: You will now have some time to analyze the entirety of your 
observation data that you took on the video using the steps on the slide. You 
will have 10 minutes to go through your notes, and then you will have 5 
minutes to share your analysis with a shoulder partner.

● Facilitator does: As participants work independently on analyzing their 
observation notes, circulate to provide support and take note on anyone 
struggling with the process. After 10 minutes, instruct participants to pair up 
with a shoulder partner and take several minutes to share their analysis with 
one another before moving on to the next slide. 
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● Duration: 1 minute

● Facilitator does: animate the slide to highlight the second key component

● Facilitator says: Now that we’ve taken a closer look at our observation notes, 
let’s start to look closely for strengths and areas for growth. 
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● Duration: 20 minutes

● Facilitator says: Because we know what strong teaching for rigor looks like as 
identified in our “look-fors”, we should now be able to continue analyzing our 
notes looking specifically for strengths and areas of growth as it pertains to 
rigor. The questions you may ask yourself during this process include: Where 
do I see this, as in teaching for rigor, in my mentee’s teaching?, Where do I 
see areas of missed opportunity with my mentee’s teaching?

● Some examples of strengths when teaching for rigor may include that the 
teacher gave the students opportunities to contextualize quantities in 
problems, or that they gave the students opportunities to model the concepts 
they were working with, either concretely or pictorially.

● Some areas for growth when teaching for rigor may include the opposite! 
Maybe the teacher didn’t give the students opportunities to contextualize 
quantities in problems, or didn’t give the students opportunities to model the 
concepts they were working with, either concretely or pictorially.

● You will have 10 more minutes to think about these questions on your own as 
you continue to examine your observation notes. During that 10 minutes you 
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will list 1-2 strengths and 1-3 areas for growth on your data analysis handout 
on page 31. After 10 minutes, I will ask you to return to that same shoulder 
partner and share your defined areas of strength and for growth with one 
another. Any questions?

● Facilitator does: As participants work independently on recognizing strengths 
and areas for growth, circulate to provide support and take note on anyone 
struggling with the process. After 10 minutes, instruct participants to pair up 
with their shoulder partner and share their lists with one another before 
moving on to the next slide. 
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● Duration: 1 minute

● Facilitator does: animate the slide to highlight the third key component

● Facilitator says: The last step is to prioritize the areas for growth.
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● Duration: 20 minutes

● Facilitator says: The Teacher Preparation Competencies are a very useful tool 
for taking your analyzed notes and deciding where to focus your work.  
Because you won’t be able to work on all of the areas for growth you found, 
you’ll need to prioritize just one.  Remember, the Teacher Competencies for 
your subject area are the most important things new teachers need to learn 
how to do.  Which stand out as an area of strength you could build on?  
Which stand out as an area of growth they seem almost ready for?

● Pick ONE!
● Facilitator does: As participants work independently on prioritizing the areas 

for growth, circulate to provide support and take note on anyone struggling 
with the process. After 10 minutes, instruct participants to pair up with their 
shoulder partner and share their priorities with one another. After working 
with their partner for 5 minutes bring the whole group back together and ask 
a few participants to share their priorities with the whole group and draw 
their attention to any they may have missed (see below).

● Note: For the focus on rigor, the following aspects of the Teacher Preparation 
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Competencies align: Any of these would make an excellent area for the 
mentor to focus on with the mentee. Mark these in your facilitator copy of 
the Teacher Preparation Competencies ahead of time to support you in 
facilitating this share out.

○ Exhibits an integrated, functional grasp of mathematical concepts and 
procedures.

○ Explains concepts and executes procedures flexibly, accurately, 
efficiently, and appropriately.

○ Selects or designs standards-based tasks that use varied strategies, 
including but not limited to real-life applications, manipulatives, 
models, diagrams/pictures, that present opportunities for instruction 
and assessment.

○ Selects or designs practice sets that include scaffolding and 
differentiation of mathematical content to provide opportunities for 
students to develop and demonstrate mastery. 

○ Poses challenging problems that offer opportunities for productive 
struggle, encouraging reasoning, problem solving, and perseverance in 
solving problems in the face of initial difficulty

○ Recognizes and uses the connections between the topics identified in 
the relevant standards and problems arising in real-world applications.
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●Duration: 30 seconds

●Facilitator does: Read slide. 



Section start: 3:30
● Duration: 30 seconds

● Facilitator says: So let’s take a look at where conducting observations and 
analyzing observation data appear in the assessments of your mentoring 
practice. We will also look at which assessment the morning content aligns 
with. 



● Duration: 2 minutes

● Facilitator says: Take 1 minute and read through the description of this 
assessment. (After 1 minute, ask) Where do you see the connection in this 
assessment with what we’ve learned so far? (invite a few answers from 
participants)

● NOTE: Answers should include the following:
○ “...educators need both deep knowledge of their content and the 

ability to plan and deliver effective instruction” - connects to AM math 
content as an option to use for this assessment

○ “...mentor teachers will diagnose and prioritize areas for growth…” 
taught this afternoon in module 2
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● Duration: 2 minutes

● Facilitator says: Take 1 minute and read through the description of this 
assessment. (After 1 minute, ask) Where do you see the connection in this 
assessment with what we’ve learned so far? (invite a few answers from 
participants)

● NOTE: Answers should include the following:
○ “...applies their knowledge of the key shifts in the ELA standards on 

text complexity, building background knowledge, and use of evidence-
this morning’s content focus of module 2

100



● Duration: 5 minutes

● Facilitator says: I’m going to log on to the platform and give just a high-level 
overview of each of these two assessments so you can continue to make 
connections between what we’ve learned so far and the expectations of 
these two assessments. 

● Facilitator does: Log on using the generic username and password below. 
● Review the following highlights live on the platform for participants:

○ Mentoring to Improve Content Instruction
■ Analyze - participants are technically ready to accomplish this 

part of the assessment. They know what to “look-for” when it 
comes to strong math instruction and they know how to 
conduct an observation and analyze that data to prioritize a 
need. They are not quite ready to submit the narrative piece 
because they haven’t done the “set goals” part of the cycle.

○ Demonstrating ELA Content Knowledge
■ Analyze - participants are ready for this part of the assessment. 

Note that they will get even more practice with this in module 
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4. They will need to identify which levels of rigor are applicable 
in the lesson they select.

■ Develop - here they are simply adding annotations to the 
selected lesson plan to ensure proper and strong 
implementation.

■ Implement - now they will actually teach the lesson from the 
first two steps making sure to collect 3 work samples of 
different mastery levels. 

■ Evaluate - they will write a reflection on the implementation of 
the lesson by answering the questions listed. 

■ ***They could complete this assessment as quickly as they’d 
like since they will be readily equipped come the start of the 
school year***

https://my.bloomboard.com/
Username: learningforwarddemo@bloomboard.com 
Password: BBLearning4ward
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● Duration: 15 minutes

● Facilitator says: Now take some time to log on yourself and explore these two 
assessments and see what additional work you see needing in order to 
accomplish the tasks. Think about what you already feel prepared to 
complete come the start of the school year. Start to make a plan for 
completing these assessments. You know your school year, curriculum scope 
and sequence, etc. When do you see the best time will be to complete these 
assessments during the school year? We will circulate around as you do this 
to support and answer any questions. 
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Duration: 1 minute

●Facilitator says: At the end of every module, we’ll let you know what makes the 
most sense for you to focus on back at your school.  Because you are not yet 
matched with your mentee and actually engaging in mentoring work yet, following 
this module we recommend that you continue to plan forward for how you’ll engage 
in the work we practiced today. One additional recommendation - since we’ll have 
time to connect to the assessments during every module, your best bet will be to 
create a binder for yourself for all of your mentor materials - the materials from the 
modules as well as your mentoring artifacts from your actual work with your mentee.  
Having those materials all in one place will make it easier for you to complete the 
assessments and prove your mentoring competence.
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● Duration: 1 minute

● Facilitator Says: So as we wrap up for today, let’s take a quick look at the 
outcomes we achieved today.  In building your content knowledge we [read 
slide].
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● Duration: 1 minute

● Facilitator Says: And in building your mentoring practice we [read slide].
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● Duration: 3 minutes

● Facilitator says: The next session, module 3, will occur at the Summit. Due to 
the logistics of having sessions at the Summit, you may be with folks from 
your learning team, and you may not.  You may have us as your facilitators, 
and you may not.  So we will collect exit cards from you today to help us plan 
forward for the next time all of cohort will be together in our usual location -
Module 4.  So before you leave today, please complete an exit card on page 
32. On your exit card please use the 3 sentence prompts and fill in the blanks.  
Leave your completed exit card on your tables when you leave. As a reminder, 
please clean up your workspace. Throw away your trash, straighten the 
supplies so that they are in the center of the table, and place your name 
plates and tags inside your team folder. Thank you so much for spending 
these last two days with us and we look forward to seeing you again soon!

● Note to facilitators: After participants leave for the day, work together as a 
facilitator pair to review the exit tickets and make notes for yourself.

● What trends do you see in the responses?  Take note of what you want to 
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review and bring up at the beginning of Module 4. There will be time at the 
beginning of the session for you to share these trends.

106


