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Mentor Teacher Training 

Mentor Training Course Goals 

Mentors will: 

● Build strong relationships with mentees. 
● Diagnose and prioritize mentee’s strengths and areas for growth. 
● Design and implement a coaching support plan to develop mentee knowledge and skills. 
● Assess and deepen mentor content knowledge and content-specific pedagogy. 

Module 4 Morning Outcomes: 

● Analyze the ELA Guidebooks to identify how the shifts are embodied. 
● Describe the relationship between content knowledge and reading comprehension, and 

how scaffolding of texts is important for all learners. 
● Plan for interventions to meet the specific needs of a mentee based on observation 

data. 
● Model best practices to support mentee learning. 

Module 4 Agenda: 

● Welcome & Outcomes 
● Effective literacy program components 
● Reader’s Circles and text complexity 
● Lunch 
● Plan for Interventions 
● Modeling Best Practices 
● Connection to Assessments 
● Wrap-up 

Mutual Commitments: 

Make the learning meaningful 

Engage mentally and physically 

Notice opportunities to support the learning of others 

Take responsibility of own learning 

Own the outcomes 

Respect the learning environment of self and others 
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The Mentoring Cycle 
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Let’s Make a Date 
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The Baseball Study: “Effect of Prior Knowledge on Good and Poor Readers’ Memory of Text” 

Recht and Leslie (1988) 
 

Predict the Results: 
Put the groups in order from highest to lowest performers.  

 

 
 
 
 
 
 

 
 

 
 
 

What do the actual results tell us? What stands out to you most?  
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How Does Knowledge Support Comprehension?  

Knowledge: 
Build 
knowledge 
through 
content-rich 
nonfiction 

Building knowledge through content rich nonfiction plays an essential role in 
literacy and in the Louisiana Student Standards. In K–5, fulfilling the standards 
requires a 50–50 balance between informational and literary reading. 
Informational reading primarily includes content rich nonfiction in history/social 
studies, science, and the arts; the K–5 standards strongly recommend that 
students build coherent general knowledge both within each year and across 
years. In grades 6–12, ELA classes pay much greater attention to a specific 
category of informational text—literary nonfiction—than has been traditional. In 
grades 6–12, the standards for literacy in history/social studies, science, and 
technical subjects ensure that students can independently build knowledge in 
these disciplines through reading and writing. To be clear, the standards require 
substantial attention to literature throughout K–12, as half of the required work in 
K–5 and the core of the work of 6–12 ELA. 

 
Culminating Task:  
Write a brief report in which you explain whether Pacific Cod is a sustainable food source and 
why. In your report, include at least one recommendation for each of the following groups: 

● Consumers 
● Fishermen 
● The EPA 

 
Rate your confidence level on a scale from 1-5. How confident do you feel about your ability to 
complete this task? Why?  
 
Reflect: What do you need to feel more confident?  

Your report: 
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“Bycatch” Questions 

Question Response 
What causes 
bycatch?  

 
 

 
 
 

What are the 
impacts of 
bycatch? 
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“Seafood Rating Methodology” Questions 

Question Response 
What does the 
quantitative 
rating system 
used by the 
Safina Center 
tell us?   

 
 
 
 
 
 

 
 
 
 

According to 
the quantitative 
rating system 
used by the 
Safina Center, 
what does it 
mean if a fish 
has a score of 
1.5?  
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Debrief 

Question Response 
How did reading the entire 
“Pacific Cod Bycatch” text set 
prepare you to understand the 
complex text and complete the 
culminating task?  

 
 
 
 

 
 
 
 

 
 
 
 

What are the implications for 
disciplinary literacy in your 
classroom?   

 
 

 
 
 
 
 
 
 
 

 
 

What implications does this 
have for you as a mentor?   
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Analyzing the Shifts in the ELA Guidebooks 2.0 
 
Which lesson and text have you chosen?  
 
 
 
 
 
 
 
What is your goal for deepening the shifts in your own teaching? 
 
 
 
 
 
 
 
 
How will you work towards your goal as you plan and teach this lesson? 
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Assessment Notes for Reading Complex Grade-Level Texts 
 
In order to teach complex, grade level texts to students, teachers must have a 
thorough understanding of the text, its complexity, and the scaffolding that will 
be necessary for students to make meaning from the text.   
 
Notes for Complexity Annotations: 
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How does this text build knowledge and support the end of unit task?  Be as 
specific as possible.  What are the critical scaffolding elements that will support all 
learners to be successful in this task? 
 
 
 
 
 
 
 
 
 
 
 
What will you do differently during planning or instruction because of what 
you’ve discovered? 
 
 
 
 
 
 
 
 
 
 
How might similar activities support the learning and teaching of your mentee? 
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Module 4 Afternoon Outcomes 

● Plan for interventions to meet the specific needs of a mentee based on observation 
data. 

● Model best practices to support mentee learning. 

 
 

The Mentoring Cycle 
 

 
 

 

 



                                                                                                              

24 
                                Louisiana DOE Mentor Teacher Training, Module 4 

 

Plan for Interventions: 3 Key Components 
 

● Clarify the new learning 
 

● Align the intervention method 
 

● Write a coaching plan 
 

 
Clarify the new learning 

 

Content Practice 

What does my mentee need to 
understand? 

What do I lean on in my teaching 
practice in order to do this? 

What does the Tier 1 resource 
recommend? 

What does my mentee need to be able 
to do? 

How could my mentee gain this 
knowledge? 

How could my mentee gain this skill? 

 
Sample SMART Goal 1 

 
By October, the mentee will select and 
use appropriate additional texts to add 
to a unit to support the building of 
background knowledge for ELL 
students resulting in a 10% increase in 
the number of students demonstrating 
proficiency on the unit exam. 
 
 
 
 

What does the mentee need to learn? 
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Sample SMART Goal 2 
 

While teaching unit 5, the mentee will 
lead classroom discussions utilizing the 
TDQs from the Guidebook, and adding 
her own as necessary during 
discussion, to ensure that most to all 
students are making meaning of the 
text as evidence by proficiency on the 
culminating writing task for the unit. 
 
 
 

What does the mentee need to learn? 

 
Summarize: Model vs. Co-Teach - When do we use each method? 
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Which intervention? 
 

Scenario SMART Goal Intervention 

The teacher shares with her mentor that 
she has been studying the text and the 
Guidebook’s TDQs. She feels comfortable 
writing her own TDQs  for handouts and 
assisting the teacher in evaluating written 
responses,  but she isn’t quite sure how to 
know when to move from one question to 
the next or how to respond to students 
who aren’t quite right in their answers 
during a fast-paced classroom discussion. 
The mentee would like to learn how to 
ensure that students learn from a 
classroom discussion. 

While teaching unit 5, 
the mentee will lead 
classroom discussions 
utilizing the TDQs 
from the Guidebook, 
and adding her own 
as necessary during 
discussion, to ensure 
that most to all 
students are making 
meaning of the text 
as evidence by 
proficiency on the 
culminating writing 
task for the unit 

 

The mentee shares that she has 
completed her text set for the upcoming 
unit and is excited to see students use the 
texts and to hear their conversations so 
she can assess their readiness for the 
grade-level text.  After reviewing her work 
and challenging a few of her choices, it 
seems that she’s been very intentional in 
her choices, although you have concerns 
that she may have missed a key piece of 
background knowledge that students will 
need for the anchor text.   

By October, the 
mentee will select and 
use appropriate 
additional texts to 
add to a unit to 
support the building 
of background 
knowledge for ELL 
students resulting in a 
10% increase in the 
number of students 
demonstrating 
proficiency on the unit 
exam. 
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Align the intervention: Overcoming Barriers 

 

Location: 
 
 
 
 
 
 
 
 
 

Time: 

Lesson “bite size”: 
 
 
 
 
 
 
 
 
 

Group size: 
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Mentor Coaching Plan 
 

By October, the mentee will select appropriate additional texts to add to a unit 
to support the building of background knowledge for ELL students resulting in a 
10% increase in the number of students demonstrating proficiency on the unit 
exam. 

 
What activities and resources will mentor and mentee engage in to achieve goal(s)? 

Specific Activity or 
Resource 

How is it aligned to 
the goal(s)? 

Why will it be 
effective? 

How will you 
integrate 
relationship 
building? 

Projected 
timeline 

 
 
 
 
 
 

  
 
 

  

 
 
 
 
 
 
 

  
 
 

  

 

How will you monitor your mentee’s progress toward the identified goals? 
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Mentor Coaching Plan 
Mentee SMART goal(s) 

While teaching unit 5, the mentee will lead classroom discussions utilizing the TDQs from the 
Guidebook, and adding her own as necessary during discussion, to ensure that most to all 
students are making meaning of the text as evidence by proficiency on the culminating writing 
task for the unit. 

 
What activities and resources will mentor and mentee engage in to achieve goal(s)? 

Specific Activity or 
Resource 

How is it aligned to 
the goal(s)? 

Why will it be 
effective? 

How will you 
integrate 
relationship 
building? 

Projected 
timeline 

   
 
 

  

   
 
 

  

   
 
 

  

   
 
 

  

 

How will you monitor your mentee’s progress toward the identified goals? 
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Mentor Coaching Plan 
Mentee SMART goal(s) 

 

 

 

 
What activities and resources will mentor and mentee engage in to achieve goal(s)? 

Specific Activity or 
Resource 

How is it aligned to 
the goal(s)? 

Why will it be 
effective? 

How will you 
integrate 
relationship 
building? 

Projected 
timeline 

   
 
 

  

   
 
 

  

   
 
 

  

   
 
 

  

 

How will you monitor your mentee’s progress toward the identified goals? 
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Plan for Interventions: One Sentence Summary 

 
 
 
 
 

 

Key Takeaway: 
Coaching plans keep mentor and mentee on track to achieve SMART goals. 

 
Model Best Practices: 3 Key Components 

 
● Co-plan instruction 

 

● Model for demonstration 

 

● Debrief 

 

Co-Plan Instruction 
● Revisit agreements 

 
● Confirm the purpose/goal and connection to SMART goal 

 
● Confirm that you’re modeling 

 
● Make thinking visible as you co-plan the lesson or activity 

 
● Create a “look-fors” checklist based on the goal of the model lesson or 

activity 
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Modeling Best Practices: Co-Planning Conversation Transcript 
 
The Goal:  

While teaching unit 5, the mentee will lead classroom discussions utilizing the 
TDQs from the Guidebook, and adding her own as necessary during discussion, to 
ensure that most to all students are making meaning of the text as evidence by 
proficiency on the culminating writing task for the unit 

 
The scenario leading up to the coaching plan: 
 

The teacher shares with her mentor that she has been studying the text and the Guidebook’s TDQs. 
She feels comfortable writing her own TDQs  for handouts and assisting the teacher in evaluating 
written responses,  but she isn’t quite sure how to know when to move from one question to the 
next or how to respond to students who aren’t quite right in their answers during a fast-paced 
classroom discussion. The mentee would like to learn how to ensure that students learn from a 
classroom discussion. 

 
Mentor - Glad we got to meet this morning to talk about how I can best support you in meeting 
your SMART goal. As you saw in the coaching plan, I think a great way to support you now is to 
model the upcoming class discussion so you can observe how I pace the discussion as well as 
how I support students in either re-framing or redirecting their thinking.  
 
Mentee -That sounds great; I’d love to see you lead a whole class discussion over the anchor 
text.  Like I said, I feel really good about writing TDQs, but classroom discussions move so fast 
I’m worried that I won’t be able to come up with additional follow-up questions for students, 
especially if their original answer isn’t right or doesn’t use the right text evidence. And how do 
you know when enough students seem to understand and it’s time to move to the next 
question?  I’m worried that the whole class period will be gone and I won’t have helped my 
students figure out anything important about the text.  I’d like to see how you guide and assess 
student understanding during a fast-paced classroom talk. 
  
Mentor - Great!  This will be my first time modeling for a mentee but I’m excited to give it a go - 
just know that it won’t be perfect, by any means--every class discussion is a bit unpredictable 
and brings new challenges.  What’s important is keeping the learning outcome in focus for 
yourself and for your students. 
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Mentee - Great!  When will we do this? 
 
Mentor - Well, we need to do a bit of planning beforehand.  For modeling to be a strong 
learning activity we need to plan for both the student learning and your learning. So I was 
looking over  
 
the anchor text and the TDQs for this unit, as well as the additional questions you prepared.  It 
looks like students will be ready to tackle the anchor text on Tuesday so we’ll plan for that day.  
Let’s remind ourselves that students have spent time working through some background texts 
and have been pretty successful with those.  Now we’ll see if the readings and questions have 
adequately prepared them to grapple with this complex, grade-level text. Does Tuesday work 
for you? 
 
Mentee - Yes. 
 
Mentor - So I was thinking you would get the lesson started. You can do the first, fluency read of 
the anchor text and direct them to do the re-read with annotations. Are you okay with that? Do 
you have any questions about the anchor text itself or about how to do a fluent reading of it?   
 
Mentee - No, I’ve read it several times and I’ve gone through and answered all the TDQs myself. 
I’m good with starting the class off. 
 
Mentor - Great! Then I’ll jump in when it’s time to start the discussion. 
 
Mentee - So I would get the lesson started and then you would take over the second part? I 
think that sounds good. But you will be in there for the part that I am teaching too, just in case it 
isn’t going well right? 
 
Mentor -Absolutely. And remember that in our partnership agreement we both said we were 
comfortable with side-bar conversations when either one of us needs to check in with the other.  
If you feel it isn’t going well, just give me the signal and I’ll meet you over by the windows to talk 
about next steps. And if I have a suggestion or concern, I’ll give you the signal.  Does that still 
sound okay to you? 
 
Mentee - Yeah, I like knowing that I can “phone a friend” if I don’t know what to do! 
 
Mentor - So, let’s confirm the timing, what time does class start?” 
 
[Mentor and Mentee finish confirming the logistics] 
 
Mentor - So here in the Guidebook is the unit and the TDQs for the anchor text we’ll be 
discussing on Tuesday. I want to be sure that I’ve read the text multiple times and that I really 
understand what makes it complex so I’ll do one more complexity-analysis reading before class.   
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I’ll also really hone in on the TDQs and review the text looking for the text evidence students will 
need to use to answer the questions fully. Those will be my teaching “look-fors” but I’ll also need 
to consider what misunderstandings or wrong answers I can predict might come from students.  
That way I can have a few ideas in mind for follow up questions.  I’ll have students discuss the 
questions in their groups prior to the whole class discussion so I can listen for students with 
correct answers before I start calling on people in whole group.    
 
[Mentor continues reading through the Guidebook lesson and thinking through class 
implementation, thinking aloud for the mentee. The mentor is focusing on making their 
thinking visible as they go through the activity together and both are jotting down their own 
notes for the class.] 
 
Mentor - The last thing we need to discuss is what you’ll be doing while I am modeling. You 
should definitely be observing both me and the students, but I want us to come up with a 
specific look-fors checklist for you to complete while you observe me teaching. 
 
Mentee - Okay, that sounds good. I know one thing I really want to watch out for is how you get 
students to actually go back into the text to find evidence to support or refine their answers. 
 
Mentor - That’s a great thing to put on the checklist. One thing I really want you to take note of 
while I am modeling is the way I ask students to explain their thinking as well as cite text 
evidence . [Mentor begins filling out a checklist using the”Look-Fors” checklist template.] This 
helps students who were struggling with the question locate the relevant text and understand 
how to make sense of it.  We’ll put that on the list too. 
 
[The mentor and mentee continue adding “look-fors” to the checklist.] 
 
Mentor - Well, I look forward to seeing you Tuesday at 10 o’clock for this lesson. When is a good 
time for you to meet to debrief?  
 
Mentee - I could do Wednesday during our lunch time - will that work? 
 
Mentor - Sounds great - I will see you Tuesday! 
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Model Best Practices: “Look-Fors” Checklist 
Sample checklist from co-planning conversation transcript  

 

Look-Fors Observation Notes 

● Directing students back into the 
text to  look for evidence, or for 
more evidence, to support a 
response 

 

● Asking students to voice their 
thinking regarding choice of text 
evidence 

 

● Supporing students in making 
inferences across the anchor 
text or with background 
information from the text set 

 

● Ways of assessing how many 
students understand each 
passage or concept prior to 
moving on 
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TRY IT OUT: Model Best Practices: “Look-For’s” Checklist 

The Goal:  By October, the mentee will select and use appropriate additional 
texts to add to a unit to support the building of background knowledge for ELL 
students resulting in a 10% increase in the number of students demonstrating 
proficiency on the unit exam. 

 

Look-For’s Observation Notes 
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Look-For’s Checklist 
 

Look-For’s Observation Notes 
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Model for Demonstration 
 

● Share with students about this growth opportunity 

● Make your thinking and decision making visible 

● Step in and out of the teacher role vs. mentor role 

● Encourage mentee to watch how students respond to the instruction 

● The mentee should be actively engaged using the checklist 

● Remember you don’t have to model the ENTIRE lesson - keep it focused! 

 
Sentence Starters for Stepping In and Out of Modeling 

 
● Did you notice how I just _____________? 

● I am about to try _________, so watch how I do that. 

● When I did ________________, what did you notice about students 

reactions? 

● I was hoping _______________ would occur, but then I had to adjust by 

_________. 

● That strategy did not seem to work, so now I am going to try ____________ 

and see if the results are different. 
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Sample Modeling For Demonstration Transcript 
 
Mentee - Good morning class! Remember how I told you all yesterday that I was going to have 
another teacher come by our classroom today? Well here she is! This is Mrs. Carlson.  Mrs. 
Carlson is an amazing teacher who’s mentoring me this year and helping me work on my 
professional goals. So, today she is going to be your guest teacher and I am going to be 
watching very closely as she leads you through a discussion of our anchor text.  
 
Mentor - Thanks! I‘m really  happy to be here and I’m looking forward to teaching you today. I 
also want to remind you - we are all learners in this classroom. All of you, your teacher, and me - 
we are all going to be learners. While I am teaching you today, your teacher and I are also 
learning. So sometimes I’ll be talking to all of you, and sometimes Mrs. Jones and I will be 
talking to each other.  There might be something really specific I want to point out or tell your 
teacher so I might pause the lesson a few times and ask you to talk to a shoulder partner, or to 
think silently for a minute or two so I can go chat with your teacher and point out some things 
about our lesson today that are working or maybe even not working. 
 
[Mentee teaches the first part of the lesson with a fluent read of the anchor text and then 
instructions for a silent read with annotations.  Afterwards, she sits down with the checklist 
in hand, ready to observe the mentor begin the discussion part of the lesson. 
 
Mentor - Today you’ve heard our anchor text read aloud and then you read it again silently. This 
is a complex and challenging text and you may have many questions about it. That’s why we’re  
going to dig into it by answering some questions that will guide us to key understandings.  As 
we do this, remember to include direct text evidence to support your answers, both written and 
spoken.  Today we’re going to start our work in groups, so working with your group mates, 
consider questions 1-6. The first few questions are fairly easy and straightforward so answer 
those individually and then check your answers with your groupmates.  Starting with question 3, 
you’ll want to discuss your thoughts and locate relevant parts of the text.  Remember to 
challenge each other by asking “what part of the text makes you think that?” Okay, let’s get 
started in your groups.  I’ll be checking in on your groups as you work. 
 
(Mentor steps over to mentee and has quick discussion) 
 
Mentor (to mentee) - What did you notice about the expectations I set fo rall students, 
especially those  who might have felt confusion after the first two reads of the text? 
 
Mentee (to mentor) - You acknowledged that the text was challenging but that wasn’t an 
excuse for not answering the questions; instead answering the questions would build their 
understanding. 
 
Mentor (to mentee) - Right. That lets them know I expect effort in their continued interaction 
with the text.   Now I’ll circulate around the groups and make sure that even our struggling  
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learners are finding relevant texts passages and are participating in the group discussions. 
 
(Mentor steps back over to groups and listens in on student conversations) 
 
[Mentor notices a group that is very quiet and doesn’t seem to be discussing the questions or 
the text. She moves towards that group. The mentee moves closer to hear their 
conversation.] 
 
Mentor - I see you all are having a little trouble getting started on question 3.  Would someone 
read question please? 
 
[Student reads the question]. 
 
Mentor - Thank you.  So what is the question asking?  Would someone restate the question 
please in their own words. 
 
[Student reads the question]. 
 
Mentor - Do you all agree with Marcus’ paraphrase of the question? 
 
[Students nod yes.] 
 
Mentor -  Okay, so where in the text did the author talk about watching the trains coming into 
the station? 
 
[The Mentor’s conversation with the group continues for a few more minutes until they have 
located the appropriate text and begun crafting an answer. Then, mentor walks away from 
the group and over to the mentee.] 
 
Mentor - Did you notice anything in particular about my line of questioning to support that 
group in getting started? 
 
Mentee - I noticed  you broke the process of answering the question down into steps that  were 
scaffolded so that each answer built on the previous one.  And that you never gave them the 
answers; they found them all themselves. 
 
Mentor - Yes! They were overwhelmed with the question at first and needed to be reminded to 
take answering one step at a time--to understand what they were looking for and then to go 
back to the text to find the relevant passages and use their background knowledge to make 
sense of the text passage.  Now, I’m going to bring the class back together to have them discuss 
their answers and text evidence. Make sure to take notes on the questions I ask when I facilitate 
this discussion.  
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[The mentor finishes modeling while continuing to step in and out of whole class discussion 
to discuss key points with the mentee.] 
 

Intentionality in Modeling 

Some questions to consider during the mentor’s planning for modeling: 
● What’s important within this work or lesson to support success for all learners--what 

does she need to know? 
● Where does this occur in my own teaching or work with students? 
● Would it be visible to an observer when I teach?  Do I clearly do this? 
● How will it appear to her?  What will she notice? 
● What do I want her to understand about the behavior, my reasons, and the expected 

outcome?  (i.e. triggering events, body language, word choice, etc.) 
● How will I ensure that her attention is directed to it? 
● What do I want / need to hear from her to know that she understands? 

 
Of course, lessons are dynamic and things won’t always go as you anticipated.  You might not 
get an opportunity to demonstrate some of the teaching moves you hoped for; or, students 
may struggle or succeed in ways that you didn’t anticipate.  That’s okay too.  Your choices 
regarding adapting an existing plan in response to student needs are important learning too--
just be sure to share your thinking!   
 
Discussion notes: 
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Think Through Practice for Intentional Modeling 
 
Using the goal and Check-list on page 36, consider the behaviors you’ll need to 
demonstrate (Remember:  she can’t observe it if it isn’t an observable part of your 
teaching!).  

For Mentee to see 
this... 

I will need to do 
this... 

And remember to 
explain or call 
attention to... 

My responses to 
the questions 
below... 

 
 
 
 
 
 
 

   

 
 
 
 
 
 
 
 

  
 

 

 
 
 
 
 
 

  
 
 
 
 
 

 

 
After completing the chart, ask yourself the following questions: 

● Is this a regular part of my teaching? 
● How obviously visible would it be to an observer? 
● How consciously competent am I with this teaching skill or behavior? 
● Which, if any, do I need to do preparatory learning / practicing? 
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Debrief Model Teaching 

 
● Mentee reflects on what they observed using the checklist 

● Mentee identifies the reasons, processes, and/or strategies that made the 

teaching successful or not successful 

● Mentee makes a plan for applying the new learning into their practice 

The purpose of modeling is LEARNING. Amplify learning in the debriefing. 
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Model Best Practices: Debrief the lesson 
 

Suggested Guiding Questions for Discussion  Debrief Meeting Notes 
Primary Questions 
How did this model lesson or activity help you?  

What did you see that was effective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

What did you see that was ineffective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

Application Questions 
What will you integrate into your teaching? 
How will you do that? 

 

What would you change/modify if you were 
teaching this lesson and why? 
 

 

Clarifying Questions 
What parts of what I was modeling during this 
lesson or activity still need further clarification? 

 

Closing Questions 
What is/are the top learnings you are taking 
away from the model lesson or activity? 
 

 

How can I support you as you begin to integrate 
what you are learning? 
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Model Best Practices: Debrief the lesson 
 

Suggested Guiding Questions for Discussion  Debrief Meeting Notes 
Primary Questions 
How did this model lesson or activity help you?  

What did you see that was effective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

What did you see that was ineffective? 
(Encourage mentee to use their checklist from 
the observation) 
 

 

Application Questions 
What will you integrate into your teaching? 
How will you do that? 

 

What would you change/modify if you were 
teaching this lesson and why? 
 

 

Clarifying Questions 
What parts of what I was modeling during this 
lesson or activity still need further clarification? 

 

Closing Questions 
What is/are the top learnings you are taking 
away from the model lesson or activity? 
 

 

How can I support you as you begin to integrate 
what you are learning? 
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Sample Debriefing a Model Lesson Transcript 
 
Mentor - Thanks for taking the time to meet with me. I had a great time modeling in your 
classroom and now just want to take some time to debrief about what you observed and 
hopefully some new learning that occurred for you during this process. 
 
Mentee - Yeah, thanks for coming in. It was fun watching you with my students. 
 
Mentor - So just thinking about the model lesson overall, how do you think it helped you with 
regards to your SMART goal?” 
 
Mentee - Well, I enjoyed getting to see someone else facilitate a class-room discussion of a 
grade level text with struggling learning. A lot of times people have just told me ideas to try or 
read this blog for new ideas and while that is great, it was much better to see these new ideas 
live in person with my own students. 
 
Mentor - That’s great to hear. It sounds like seeing how the teacher and the students respond to 
each other in  real-time had a powerful impact on you. So tell me, what were some things you 
observed using your checklist that were effective in the lesson? 
 
Mentee - Well starting off it was helpful to be part of the planning process because of 
something I noticed you did was as you read the text, the Guidebook’s teaching notes, and the 
TDQs, you made note of where students would likely struggle with the text before they could 
answer the questions, so you knew in advance how you’d need to support their reading and 
their thinking. 
You already knew when and where in the lesson students may struggle, and you were prepared 
ahead of time because of making those notes as we went through the lesson. During the lesson I 
noticed when students struggled to get started you used really good questions to scaffold their 
process. The questions you asked were very open ended and put the work and thinking back on 
the students. You gave them the confidence to use what they know to make meaning of the text 
and answer the questions.   
 
Mentor - I’m so glad you noticed that. Often times teachers are unsure of how to redirect 
students or scaffold their thinking and so they end up giving them too much information or help 
out of frustration when students seem to be struggling or uncertain of an answer. 
 
[Mentor adds a few comments on additional things she hoped the mentee would pick up on 
but didn’t mention earlier in the conversation such clarifying expectations for all learners to 
grapple with the text, and the impact that had on students.]  
 
Mentor - What will you integrate into your teaching as a result of what you saw during the 
model? 
 
Mentee - I plan to take the time prior to the lesson or activity to read the text carefully, noting  
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it’s complexity and where students will struggle; to carefully read the TDQs and the suggested  
 
student look-for responses.  This way I can better prepare levels of questioning that will support 
students’ processes and thinking when they get to that part of the text or that question.  And,  
I’ll think very intentionally about how I give students directions to start the work since 
expectations start there. I also noticed some new tools you used to help students when they are  
struggling like providing more wait time and time to discuss with their group members.  
 
Mentor - That’s great - I am so glad to hear that. So how can I continue to support you as you 
integrate this new learning into your practice? 
 
Mentee - I think it would be helpful for you and I to co-teach an anchor text discussion so that I 
can practice working with some of the groups and honing my questioning skills.  Maybe 
afterwards, you could provide me with some feedback on how I utilize these new strategies with 
my students. I would love some help in determining if my new learning is truly having the impact 
on student learning that I need it to. 
 
Mentor - I can definitely do that. When would you like me to come?”  
 
[The conversation continues and results in the mentor and mentee setting up an additional 
observation and feedback session.] 
 
 

Key Takeaway: 
Mentors use model teaching to demonstrate practices they expect to see 

mentees use to address their SMART goals. 

 
 
 
 
 
 
 
 
 
 
 




