
●Duration: 1 min.

●Facilitator says:  Welcome to Module 5.  We hope you had a good night’s rest and 
look forward to another great day of learning today. 
●Facilitator does: Reminder of logistics for training (restrooms, times, breaks, lunch, 
etc.)
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●Duration: 1 minute

●Facilitator Says: Remember, this is the mentor cycle that all of our work is 
grounded in.  The mentor cycle illustrates all of the components of your role 
as a mentor - the concrete actions you will take when working with your 
mentees.  Today, we’ll be zooming in on aspects of Diagnose and Coach.  By 
the end of the nine Modules we will have worked through all of the 
components of the cycle. 
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● Duration: 1 minute

● Facilitator says: Let’s just take a moment to remind ourselves about the 
overarching goals of the Mentor Training Course. In past modules, we have 
focused on classroom management, planning conversations, and 
communication skills for building strong relationships. In the first two 
modules, our learning focused primarily on the first and third goals.  In 
module three we focused understanding the three instructional shifts in 
mathematics, which aligns with the fourth goal.
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●Duration: 1 minutes

●Facilitator says: This morning our ELA work will pick up where we left off in 
Module 7.  You’ll remember that we were learning about using the exemplar 
student responses provided in the Guidebooks to assess student writing and 
then we moved on to create our own exemplars.  Next,  we used several tools 
including the exemplars, the Writing progression, and the writing rubric to 
assess an individual student’s writing. In this module, we’ll explore ways to 
use that process to diagnose individual student needs as well as grouping 
students for targeted instruction.  We’ll also explore a Guidebook tool for 
making more precise diagnosis of needs of struggling learners and how to 
support their growth.  As experienced teachers these tools will be helpful to 
you, but for a new teacher they will be invaluable.  And of course you’ll have 
time to work on your micro credential assessments.
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Duration: 1 minute

Facilitator says: You will see our agenda on p.  of your packet. 
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Duration: 3 minutes

Facilitator says:  As a team make a commitment to focus on one agreement. Discuss 
among yourselves how youwill keep that commitment. How will you hold each other 
accountable?

Facilitator does: Observes team conversations.  Then after three minutes invite a 
quick report out from 2-3 groups.
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Duration: 4 minutes

Facilitator does: As I mentioned earlier, today’s work picks up where we left off last 
time we were together.  (Click the animation).  Let’s take 3 minutes to talk as a table 
and remind each other what this process looked like.  What were your big take-
aways?  Feel free to look back over your handout from module 7 if you have it with 
you.

Ask table groups to share out what they remember.
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Time: 
Duration: 15 seconds

Facilitator says:  Remember this question from the last module?  This will continue to 
be the question that underlies our assessment of student work.
Facilitator does: Read inquiry cycle question or have a volunteer read it aloud for the 
group. 
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Duration: 1 minute

Facilitator says: And remember also that these are the three criteria we use when 
looking at student work. We spent quite a bit of time in the last module working with 
these criteria.

Facilitator does: Click to reveal and review each of the criteria. 

9



3 minutes

Facilitator says:  You should remember this slide and exemplar from module 7.  
Remember that the exemplars meet the three criteria for grade level.  Take a moment 
to read this exemplar and refresh your memory.
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Duration: 1 minutes

Facilitator says:  And you’ll remember that we looked over a student’s writing and 
assessed it using this rubric.  Take a moment to look back over the rubric; a copy of it 
is in your handout on page 4.
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Duration: 30 seconds

Facilitator says: Remember that we used the general rubric with the task-specific 
exemplar to record your observations about a students’ work.
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Duration: 2 minutes

Facilitator says: The student we discussed in Module 7 was Tonya and we scored her 
writing like this.  You’ll find Tonya’s response on page 5 of your handout.
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15 seconds

Facilitator says:  Tonya is a single student  but now let’s consider how we can respond 
to a class full of students and rubric with student initials scattered all across the 
rubric. We can use the rubric to identify patterns that emerge from all those initials 
and to think about what those patterns might be telling us, and our mentees, about 
what students can do, and what they cannot yet do in responding to a text-based 
question.
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Duration: 3 minutes

Facilitator does: Review directions and point participants to the excerpt and space in 
their handout on page 6. Provide 2 minutes of independent reading time.

If time allows, invite a few participants to share reflection with the whole group. 

Look for:
• diverse learners learn in a different way and at a different pace than their peers 

(every student is a diverse learner at some point in their academic career!)
• A guiding principle about how we support diverse learners is ensuring they have 

access to grade-level material (i.e. it’s not about watering down the content or 
decreasing the rigor!)
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4 minutes

Facilitator says:  Working with a partner, discuss these questions. Record your 
responses in your handout on page 
Look for:
• diverse learners learn in a different way and at a different pace than their peers 

(every student is a diverse learner at some point in their academic career!)
• A guiding principle about how we support diverse learners is ensuring they have 

access to grade-level material (i.e. it’s not about watering down the content or 
decreasing the rigor!)

Facilitator says: Please thank your partner and return to your table groups. 
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5 minutes

Facilitator says:  With your table group, please discuss these questions.  Please pay 
particular attention to the second aspect—how will this definition inform your 
mentoring.

Call on table groups to share their responses.

Possible responses for mentoring:
• Use it to build the expectations that all students will need support at some point
• Don’t let mentee get in the habit of thinking that there are “good” and “bad” 

students
• Remembering to keep an open-mind about all students and their potential
• Remember that lesson-planning must include room for reteaching and time for 

students to learn
• It is the teacher’s responsibility to meet students where they are, not vice versa
• Lowering expectations for student who struggle or who have challenges is not 

helping them
• The rigor of the standard does not change.  All students have the right to grade 
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level instruction.
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Duration: 1 minutes

Facilitator says: A completed rubric appears on page 8 of your handout. This rubric is 
what a rubric looks like at the end of this process –after you’ve evaluated an entire 
class-worth of writing.  You’ll notice that what we end up with looks a lot like a graph!

Facilitator does: Point participants to the completed rubric in their handouts
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Duration: 4 minutes
Facilitator does: Consider the rubric on page 8 of your handout.  You’ll notice that 
students’ initials are scattered throughout the rubric.  Imagine that these initials 
represent a class that you and your mentee are teaching.  There’s a space for your 
notes regarding the patterns just under the rubric.

Facilitator says: Consider what a conversation between a mentor and mentee about 
this result might sound like.  What would you direct your mentee to notice?  How 
would this be useful in supporting a developing teacher’s effectiveness?

Key Points:
• The idea here is that the teacher can see various patterns of strength and 

weakness.
• Looking closely at these patterns can help the teacher decide what instruction her 

students may need as next steps.  Large scale trends may be addressed in a whole 
group setting, while other patterns may suggest additional supports that specific 
students will need in small group or 1:1 settings. 
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Duration: 8 minutes

Facilitator says: Looking at the completed rubric, reflect on the following questions. 
Take brief notes to capture your thinking.

Facilitator does: Allow 8 minutes for participants to examine the Class rubric, reflect 
on the patterns they see and complete the reflection tool in their handout (p. 20) 
(which mirrors these questions). 

20



Duration: 14 minutes

Facilitator does: Partner 1 will consider the data with the benefit of all the experience 
you bring to bear on your analysis.  Partner 2 will specifically set that aside and try to 
view the data as someone without the benefit of experience.  This will help you 
consider both how you will model this strategy, as well as how to support the 
thinking of a novice teacher. 

Facilitator does: Have participants meet with a new partner in the room.  Review the 
protocol and have participants get started.  Manage time by letting participants know 
when they should transition from the first to second step in the protocol, as well as 
when the next partner should begin sharing.   

Example to share for brainstorming the causes: If the student writes an accurate 
claim and demonstrates understanding of the key ideas and concepts, you know they 
likely didn’t have a difficult time decoding or accessing the text. However, if their 
response lacks evidence from the text, you might assume they need additional 
support gathering and including text evidence. 
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Facilitator says: Consider what a conversation between a mentor and mentee about 
this completed rubric might sound like.  What would you direct your mentee to 
notice?  How would this be useful in supporting a developing teacher’s effectiveness?

Key Points:
• The idea here is that the teacher can see various patterns of strength and 

weakness.
• Looking closely at these patterns can help the teacher decide what instruction her 

students may need as next steps.  Large scale trends may be addressed in a whole 
group setting, while other patterns may suggest additional supports that specific 
students will need in small group or 1:1 settings. 
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Duration: 6 minutes

Facilitator does: Debrief with the whole group using the questions above.  Responses 
will vary. Participants may notice that students performing poorly on both the first 
and second row of the rubric are probably not understanding the text. This could be 
due to problems with fluency, vocabulary or knowledge. Students performing poorly 
only in the second or third row may have a general understanding of the text, but 
may need additional instruction or practice in finding or selecting evidence or 
explaining how the evidence they chose supports their assertion about the text.
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Duration: 1 minute

Facilitator says: So how do you address the gaps that you are seeing based on your 
analysis of student work?  Here is a helpful place to start – the Supports Flow Chart.  
This tool is built into the Guidebooks 2.0 curriculum and is designed to support you in 
identifying appropriate supports to use 1:1 or in small groups to address specific 
needs. 

Facilitator does: Gauge participant familiarity/use of the Supports Flow Chart. 

Facilitator says: For our purposes today we will be using hard copies of this tool, but 
you can access it electronically by clicking on the “Getting Started” tab of any unit on 
LearnZillion. 

Facilitator does: Point participants to the Supports Flow Chart—a separate handout. 
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Duration: 6 minutes

Facilitator does: Review directions and provide independent review time and the 
purpose is to become familiar with the document and how it is organized. Encourage 
participants to use 5 independent minutes to familiarize themselves with the 
document
Some examples:
• You may have noticed…

• The flowchart is organized by standards
• There are observations that help you match what you might be 

seeing/hearing in your classroom with a possible issue
• There are a lot of direct links in the support column – there are a lot of 

tools that already exist for many of the proposed supports!
• That the supports are categorized into 4 big buckets – we’ll be taking a 

closer look at those in the next activity
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Duration: 10 minutes

Facilitator does: Direct participants to the ”digging deeper” activity in their handouts.  
Circulate during work time to identify any questions that may require whole group 
discussion (i.e. if you walk around and see most people are stuck on or skipped #3, 
etc.).  After 8-10 minutes or once you notice people have finished, facilitate whole 
group debrief as needed based on what you observed during work time.  If everyone 
seems to have gotten 100% of the responses below, you may use other questions 
during the debrief like “what about this tool excites you? How did your 
observations/wonders change as you started to dig deeper into this tool? How might 
you use this tool in your planning?, etc)

Answers
1) The supports flow chart is organized by supports for:
• Reading and understanding complex text
• Engaging in academic discussion
• Expressing understanding of complex texts
• Developing language proficiency
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3) Possible reasons for struggling with RI/RL4:
• Lack of automaticity in reading
• Reading disfluency 
• May not recognize punctuation
• Limited word knowledge

Possible solutions:
• Practice reading aloud words in advance of reading a complex text
• Weekly practice with fluency tasks
• Paired reading, echo reading, choral reading
• Audio recording of the text in advance
• Have students record and listen to their own reading
• Volume of reading

3) Multiple responses – here is one example of the most likely situation (important 
here that participants match the best support with the issue they chose):
Possible issue: The student may struggle with active listening or not be able to track 
the main points of the conversation.
Possible support: Provide students with a way to track how the ideas of their peers 
support or change their original idea(s). Prior to a discussion, have 
students record the discussion question and their idea(s) on the student discussion 
tracker. During the discussion, direct students to record the ideas of their peers. 
Provide time during the discussion for students to reflect on and record how each 
peer’s idea supports or refines their original idea(s). After the discussion, have 
students reflect on how the discussion influenced their original idea(s).

4) When fluency isn’t the issue, the next most likely culprit is…lack of knowledge and 
vocabulary.  To support with this, students may watch a Let’s Set the Context video, 
engage in a volume of reading, read a text set about the topic, create a concept map, 
etc. 

Key Point:
The main ”culprits” that prevent students from reading and understanding complex 
text are fluency, vocabulary and knowledge. 
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8 minutes

Facilitator says:  Take a few minutes to reflect on these questions.  Capture your 
thoughts in your handout on page 12-13.  Then turn and talk with an elbow 
partner; share your thoughts and record any additional insights.



10 minutes
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15 seconds
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Duration: 3 minutes

Facilitator does: Review prompt and provide independent reflection time before 
having participants discuss with a partner.  Invite a few participants to share 
reflection with the whole group. Push participants to connect their thinking to 
evidence (what do you see or hear that makes you think this?)
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Duration: 30 seconds

Facilitator does: Briefly review the objectives and/or have a volunteer read each 
objective aloud. 
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Duration: 15 seconds

Facilitator does: Remind teachers that they have planned, taught and collected 
student work in order to explore the inquiry cycle question above. 
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Duration: 2 minutes

Facilitator says: Let’s revisit our completed class rubric. Let’s stop and think about 
what it means if students are struggling to meet the first two criteria on the rubric.  
Take a moment and re-read the first two criteria in the rubric.  

Facilitator does: Provide a moment of independent review time, then invite 
participants to share out.
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Duration: 15 seconds

● Facilitator does: As ELA teachers we recognize that these skills are really at the 
intersection of reading and writing and speaking.  These skills are foundational to all 
three—students have to comprehend a text before they can respond to questions 
with valid, supported responses.
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Duration: 1.5 minutes

Facilitator says: So why might students be struggling to read and understand a text? 
There are three main culprits…which are pretty familiar to ELA teachers.

Facilitator does: Click to reveal and summarize each box

Fluency: Just because a student can read with fluency doesn’t guarantee they 
understand what they are reading. However, because of the important role fluency 
plays in the cognitive process of reading, students who do not read with fluency will 
not be able to comprehend what they are reading. Remember, the ability to read with 
fluency frees up cognitive space to focus more on making meaning of the text. 

Vocabulary:. Vocabulary and knowledge go hand in hand – not knowing the words 
on a page can literally be debilitating to a reader. Remember that from our 
sustainable fish experience?  

Finally, Knowledge: And remember the critical role that background knowledge 
plays in reading comprehension from our sustainable fish text set?  And who 
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remembers the baseball study we learned about in our last meetings?  What did we 
learn from that research?  Summarize key points:
• Baseball study shows that background knowledge is a greater factor than assigned 

reading level in determining students’ ability to comprehend complex text.
• Intentionally helping students to build knowledge will help them access complex 

text.
• Students don’t have just one reading level. Students have many reading levels  -

assigning students to a single level limits their ability to engage with rich & 
challenging text. 

Today we are going to focus on issues and supports in the Support Flow Chart that 
address these three things.  
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Duration: 15 seconds

Facilitator says: Now we’ll look more closely at the Supports Flow Chart to see how 
we can identify student needs and determine appropriate supports for meeting those 
needs. Just another reminder, you’re considering how this might support your own 
teaching, how you will model it’s use, and how you will this as a tool to facilitate your 
mentee’s thinking and planning.

Facilitator does: Make sure all participants have their supports flow chart out. 
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Duration: 6 minutes

Facilitator does: Point participants to the case study and the graphic organizer in their 
handout on page 15.

Image Source:
In the public domain
https://pixabay.com/en/boy-exciting-read-literature-books-1798596/
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Duration: 6 minutes

Facilitator does: Review directions, then point participants to the work space in their 
handout. Have participants work with a partner to complete this task.

Look for:
• Brian’s reading is choppy, indicating a problem with fluency (RF.4)
• Brian lacks automaticity – he gets stuck on words and has trouble decoding them

37



Duration: 5 minutes

Facilitator does: Strategically select two sets of partners to share out with the whole 
group. 
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Duration: 8 minutes

Facilitator does: Point participants to the case study and the graphic organizer in their 
handout on page 16-17. Provide about 5 minutes of independent reading time, or 
when you notice that most of the participants have finished, click to reveal the 
discussion prompt.  Have participants work with a partner to discuss.  Debrief whole 
group afterwards. 

Look for:
• Observation: Student demonstrates grade-level fluency on fluency assessments 

but does not demonstrate understanding.
• Possible Issues: lack of word knowledge, lack of background knowledge, lack of 

“language sense”
• May also observe: Student doesn’t know the meaning of important words and 

phrases in the text. (issue: lack of strategies for figuring out meaning)
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5 minutes

Facilitator says:  Take a few minutes to reflect on these questions.  Capture your 
thoughts in your handout on pages 18-19.  Then turn and talk with an elbow 
partner; share your thoughts and record any additional insights.



Duration: 30 seconds

Facilitator says: Now, we are going to move into criteria 2 and 3.  We are going to be 
focusing on:

Click and say: Whether the student selects evidence that is both relevant and 
sufficient

And 

Click and say: How well the student explains how this evidence supports their 
assertion about the text. 
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Duration: 3 minutes

Facilitator does: Review prompt and provide independent reflection time before 
having participants discuss with a partner. Push participants to provide evidence to 
support their reflections – what do they see and hear that makes them think this way.  
Record your thoughts on page 20.

Invite a few participants to share reflection with the whole group. 
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Duration: 30 seconds

Facilitator does: Briefly review the objectives and/or have a volunteer read each 
objective aloud. 
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Duration: 30 seconds

Facilitator says: For our purposes today we are going to examine three specific 
resources and supports that exist in the Guidebooks to support students with using 
and explaining relevant evidence from the text.  Remember that we’re considering 
these primarily in terms of how they will support a novice teacher’s thinking—Keep 
your mentor hat on!

Facilitator does: list the three resources; gauge participant familiarity with these 
supports and resources.  Point out that this isn’t an exhaustive list of supports that 
exist to support with evidence! 

Click to highlight the first bullet.

Facilitator says: Let’s take a closer look at this first strategy…
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Duration: 2 minutes

Facilitator does: Introduce Evidence chart (handout) 
https://learnzillion.com/resources/91102?card_id=109828
Give participants a moment to independently review the evidence chart on page 21 
of their handout.

Facilitator says: The first part of this tool asks students to make a claim.  A claim is 
the same thing as an assertion (if you think back to our criteria), or a response to a 
question about a text.  Then, students need to support that claim with evidence from 
the text.  But just like we discussed with our three criteria, it’s not enough to just 
select evidence from the text – students must also be able to explain how that 
evidence supports their claim. 
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Duration: 5 minutes

Facilitator says: Let’s take a closer look at how this evidence chart could support 
students in using text-based evidence. Let’s consider a sample student response.
Facilitator does: Read the student response of have a volunteer read it. Have 
teachers turn and talk to consider how the chart would support this student’s 
thinking.

Facilitator says:  Who in the room already has students use this chart?  Allow a few 
responses about how they use it and how it impacts student responses.
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Duration: 1 minute

Facilitator does: Share example.
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Duration: 15 seconds

Facilitator says: Now let’s look at the next strategy…
This chart is in the in Guidebooks and is reproduced on page 21 of your handouts.

Facilitator says: annotating the text! 
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Duration: 2 minutes

Facilitator does: briefly review these snapshots from the annotation guide, then 
direct participants to their annotation handout to read the  “how to implement 
section”

Facilitator says: Annotating provides a system and structure for answering text-based 
questions with valid evidence and can be easily integrated into other 
resources/strategies (e.g. conversation stems, evidence chart, etc.).

Processing pause point between reading/understanding and discussing. We as 
strong readers do this all the time – it’s putting in the time and guidance students 
need to make it a cognitive process for them – coming back to it many many times 
– it’s a reference for later and that’s the point – they use the annotations to keep 
their discussion grounded in evidence and to propel the conversation around the 
text. 

Annotations handout: https://learnzillion.com/resources/116803
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Image Source:
In the public domain
https://pixabay.com/en/magnifying-glass-increase-search-1374389/
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Time: 
Duration: 2 minutes

Facilitator does: Annotation marks don’t need to be complex; just used consistently 
so the meaning is clear and remembered.  Remember the purpose of the annotations 
is help students be more metacognitive as they read—noticing what they understand 
and what they don’t and building thinking time into the reading process.
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Duration: 15 seconds

Facilitator says: Now let’s look at the next strategy… (p. 23)

Click to highlight the first bullet.

Facilitator says: teacher talk moves!  We got our first look at teacher talk moves back 
in module 6.  Today we are going to take a closer look at specific talk moves that 
support students in identifying relevant and sufficient evidence and explaining how 
that evidence supports their claim.
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Duration: 4 minutes

Facilitator does: review directions, then direct participants to the Teacher Talk 
Moves.  After 2 minutes of independent review, click to reveal discussion prompt and 
have participants discuss with a partner.  Afterwards, check for understanding by 
having participants name the specific goals and prompts that support with evidence. 

Look for:
Prompts underneath goal 3

Teacher talk handout https://learnzillion.com/resources/117079
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Duration: 6 minutes

Facilitator says: Let’s take a closer look at how these talk moves and the list of them 
could help a teacher coach students into deeper responses. This is in your handouts 
on page 23.

Facilitator does: Read the student response or have a volunteer read it

Facilitator does: As we discussed earlier, this student is able to select relevant 
evidence from the text but they are missing the explanation of how this evidence 
connects to their claim.  We want teachers to really hold students accountable for 
this skill, so they need to prompt for it during every class discussion.
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Duration: 3 minutes

Facilitator says:  Thinking back to the completed rubric, what insights do you have 
about how to use these tools (rubric, evidence chart, annotating the text, and 
teacher talk moves) in your own teaching?  And as a mentor?
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Duration: 3 minutes

** JUST FOCUSED ON EVIDENCE

Facilitator does: direct participants to the action planning graphic organizer in their 
handouts (p. 24). Have participants talk at their tables.  If time permits, allow selected 
individuals to share out.
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5 minutes

Facilitator says:  Take a few minutes to reflect on these questions.  Capture your 
thoughts in your handout on page 37.  Then turn and talk with an elbow partner; 
share your thoughts and record any additional insights.



Duration:  30 seconds

Facilitator:  Read the slide.



Duration: 2 minutes

Facilitator says: Read this slide to yourself and silently think about your response.  
Consider how you might use today’s learning in the mentoring work you are currently 
doing.  What impact will it have on the mentee’s classroom and student outcomes?  
Then consider which tasks related to your micro-credential tasks would be impacted.

Possible responses:
Mentoring to improve Classroom management
Mentoring for Close reading of complex texts
Mentoring for writing instruction 



Duration: 3 minutes

Facilitator: Each bulleted statement will appear separately.  After each bullet allow 
participants time to raise their hands and then ask them about their progress 
(which domains? feedback yet?  thoughts on their work?) Point out these people 
may be used as a resource.  Especially for the top three levels, use this check in to 
allow participants to locate colleagues with experience in case they have 
questions. 



Time: 1 minute + remaining time till lunch for work (approx 20 minutes depending 
on pacing and timing of lunch)

Show this slide during work time and encourage participants to use the time to 
work on micro-credential submissions.  Remind them of their district’s expectation 
(and need) for them to become certified as a mentor.

Image credit:  stock photo in public domain 



●45 minutes
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