Module 8:
Implementing High-Quality ELA

M E N TO R Instruction
TEACHER Secondary ELA

January, 2020

eDuration: 1 min.

oFacilitator says: Welcome to Module 5. We hope you had a good night’s rest and
look forward to another great day of learning today.

eFacilitator does: Reminder of logistics for training (restrooms, times, breaks, lunch,
etc.)




The Mentoring Cycle

Content knowledge and pedagogy;
classroom management techniques

_)|

ANALYZE

OBSERVATION
DATA
CONDUCT
OBSERVATIONS I
Ngure out if they

DIAGNOSE
/ \ ONE-ON-ONE
DEBRIEFS
~ MEASURE — = orncur
PROGRESS COACH CONVERSATIONS
Got betler?

What do my
mentees need?
How am | going to
get better?
~ ~ — ~N
PLAN FOR BUILD
INTERVENTIONS | , RELATIONSHIP

MODEL BEST
PRACTICES
Content knowledge and pedagogy:
(rla«mnm management u—rhniqunJ \

Content knowledge and pedagogy:
classroom management techniques

eDuration: 1 minute

oFacilitator Says: Remember, this is the mentor cycle that all of our work is
grounded in. The mentor cycle illustrates all of the components of your role
as a mentor - the concrete actions you will take when working with your
mentees. Today, we’ll be zooming in on aspects of Diagnose and Coach. By
the end of the nine Modules we will have worked through all of the
components of the cycle.



Mentor Training Course Goals

e Build strong relationships with mentees

e Diagnose and prioritize mentees’ strengths and areas for
growth

e Design and implement a mentoring support plan

e Assess and deepen mentor content knowledge and
content-specific pedagogy

e Duration: 1 minute

e Facilitator says: Let’s just take a moment to remind ourselves about the
overarching goals of the Mentor Training Course. In past modules, we have
focused on classroom management, planning conversations, and
communication skills for building strong relationships. In the first two
modules, our learning focused primarily on the first and third goals. In
module three we focused understanding the three instructional shifts in
mathematics, which aligns with the fourth goal.



Module 8 Morning Outcomes

*Reliably assess student comprehension and writing needs by utilizing
Guidebook supports

*Utilize the Guidebook’s Support Flow Chart to develop plans for
addressing the needs of individual and groups of students

*Continue work on Micro Credential assessments

eDuration: 1 minutes

eFacilitator says: This morning our ELA work will pick up where we left off in
Module 7. You’ll remember that we were learning about using the exemplar
student responses provided in the Guidebooks to assess student writing and
then we moved on to create our own exemplars. Next, we used several tools
including the exemplars, the Writing progression, and the writing rubric to
assess an individual student’s writing. In this module, we’ll explore ways to
use that process to diagnose individual student needs as well as grouping
students for targeted instruction. We’ll also explore a Guidebook tool for
making more precise diagnosis of needs of struggling learners and how to
support their growth. As experienced teachers these tools will be helpful to
you, but for a new teacher they will be invaluable. And of course you’ll have
time to work on your micro credential assessments.



Today’s Agenda

«  Welcome/overview

- Diagnosing student learning needs

needs

« Lunch

« Utilizing Guidebook tools to address student learning

Duration: 1 minute

Facilitator says: You will see our agenda on p. of your packet.




Our Agreements

o Make the learning meaningful

o Engage mentally and physically

o Notice opportunities to support the learning of
others

o Take responsibility for your own learning

o Own the outcomes
o Respect the learning environment of self and others
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Duration: 3 minutes

Facilitator says: As a team make a commitment to focus on one agreement. Discuss
among yourselves how youwill keep that commitment. How will you hold each other

accountable?

Facilitator does: Observes team conversations. Then after three minutes invite a
quick report out from 2-3 groups.



During Module 7 we learned to...

* Analyze Student Look Fors to define and create an
exemplar student response to a Guidebook task

* Create an exemplar response.

Table Talk—remind each other how we did this

A 4

Duration: 4 minutes

Facilitator does: As | mentioned earlier, today’s work picks up where we left off last
time we were together. (Click the animation). Let’s take 3 minutes to talk as a table

and remind each other what this process looked like. What were your big take-
aways? Feel free to look back over your handout from module 7 if you have it with

you.

Ask table groups to share out what they remember.



Can my students cite relevant and specific
textual evidence to support conclusions
drawn from a text?

Time:
Duration: 15 seconds

Facilitator says: Remember this question from the last module? This will continue to
be the question that underlies our assessment of student work.

Facilitator does: Read inquiry cycle question or have a volunteer read it aloud for the
group.



Remember Our Criteria

Student responds directly to the question asked with a valid
assertion drawn from the text.

The evidence provided from the text is relevant (evidence supports
the assertion) and sufficient (enough evidence is given to support
the assertion).

The student is able to clearly articulate a relevant and valid
connection between the evidence given and the assertion.

Duration: 1 minute
Facilitator says: And remember also that these are the three criteria we use when
looking at student work. We spent quite a bit of time in the last module working with

these criteria.

Facilitator does: Click to reveal and review each of the criteria.



Sample High Quality Student Response

something other than himself.

Prometheus is motivated to defy Jupiter because he wants to make the world a
better place for humans and because he thinks Jupiter is abusing his power.
Unlike Jupiter, Prometheus wants the humans to be better and wiser. He hates
how lazy the gods are and that they are trying to stay in power by keeping
humans ignorant. This reveals that Prometheus is noble and cares about

Evidence

How this evidence supports my
thinking

“‘He went out amongst men to live with
them and help them; for his heart was filled
with sadness when he found that they were
no longer happy...”

When he realized that humans were
miserable, he went to live with them and
help them.

“Mankind shall have fire in spite of the tyrant
who sits on the mountaintop,” he said.

Prometheus calls Jupiter a tyrant, showing
that he thinks Jupiter is misusing his power.
He is determined to give humans fire.
Prometheus cares so much that he even is
even willing to defy Jupiter to improve life
for the humans.

3 minutes

Facilitator says: You should remember this slide and exemplar from module 7.
Remember that the exemplars meet the three criteria for grade level. Take a moment

to read this exemplar and refresh your memory.
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Rubric for Analyzing Student Responses

Criteria 4 exceeds 3 2 1
Does show a tly to the Responds directly to the Response addresses the * response may not
clear understanding of | questicn with aninsightful | question with a valid question with a valid address the question
the text? Is the assertion assertion assertion, but may be
assertion valid? vague, general, too broad | * response may show lack
Of 100 narrow of understanding or
misunderstanding of the
text
« response may be too
brief to discern what
student understands
Does the student Evidence is not only Evidence is accurate, Evidence is accurate, but | Evidence may be minimal,
choose relevant accurate and relevant, but | relevant, and spedfic may be insufficient, irelevant, absent, or
evidence from the particularly well-chosen to imprecise, general, incorrect
text? support the assertion repetitive vague
Evidence provided is
sufficient to support the
assertion
Does the student Connection between Connection between Connection between Connection between
explain how the d and is i and is i and assertion evidence and assertion
evidence supports the | Insightful and nuanced clear and valid may be vague or unclear | may be missing or invalid
assertion / point?

The General Rubric

Independently
review the rubric

* What do you

notice?

* What do you

wonder?

Duration: 1 minutes

Facilitator says: And you’ll remember that we looked over a student’s writing and
assessed it using this rubric. Take a moment to look back over the rubric; a copy of it
is in your handout on page l
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Assessing Student Responses

Sample Benchmark

Prometheus is motivated to defy Jupiter because he wants to make the world a
better place for humans and because he thinks Jupiter is abusing his power.
Unlike Jupiter, Prometheus wants the humans to be better and wiser. He hates
how lazy the gods are and that they are trying to stay in power by keeping
humans ignorant. This reveals that Prometheus is noble and cares about

T3

hing other than hi

Rubric for Analyzing Student Responses
Crieria I 4 exceeds. 1 beginning
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the text? Is the asserson ansertion asertion, but may be
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v 01100 NMTOW of undertanding or
misundentanding of the
et
* response may be teo
Betaf to Sncern what
Dces the student Tvidence s rok only Tvidence s accurate. Tdence i accerate, bt | Evidence may be minimal
But | relevant, and spedfic may be inwfficent, Imelevant, sbsent, o
particulacty Improcise, geseral, Imcoerect
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explain how the evidence and assertion by | evidence and assertion s | eviderce and msertion | evidence and assertion
evidence supports the | Mighetl andausnced | chear and valid may be vague or unclear | may be missing ce invalid
assertion / point?

Evidence

How this evidence supports my
thinking

"He went out amongst men to live with
them and help them; for his heart was filled
with sadness when he found that they were
no longer happy...”

When he realized that humans were
miserable, he went to live with them and
help them.

shall have fire in spite of the tyrant
who sits on the mountaintop,” he said.

Prometheus calls Jupiter a tyrant, showing
that he thinks Jupiter is misusing his power.
He is determined to give humans fire.
Prometheus cares so much that he even is
even willing to defy Jupiter to improve life

for the humans.

Duration: 30 seconds

Facilitator says: Remember that we used the general rubric with the task-specific
exemplar to record your observations about a students’ work.

12




Using the General Rubric

Criteria 4 exceeds 3 2 approaching 1 beginning
Does response show a | Responds directly to the Responds directly to the R dd the . resp may not
clear of with an tf with a valid question with a valid address the question
the text? Is the assertion assertion assertion, but may be
assertion valid? vague, genenal, too broad | + response may show lack
Of 10O Narrow of understanding or
misunderstanding of the
text
* response may be too
brief to discern what
11. student understands
Does the student Evidence is not only Evidence is accurate, Evidence is but | Evidence may be minimal
choose relevant and but L and specific may be insufficient, irelevant, absent, or
evidence from the particularly well-chosen to Imprecise, general, Incorrect
text? support the assertion repetitive vague
Evidence provided is
sufficient to support the
assertion TL
Does the student Connection G G i C
explain how the idence and s and s d and idence and
evidence supports the | insightful and nuanced clear and valid may be vague or unclear | may be missing or invalid
assertion / point?

Duration: 2 minutes

Facilitator says: The student we discussed in Module 7 was Tonya and we scored her

writing like this. You'll find Tonya’s response on page 5 of your handout.
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ELA Content
Supporting All Students
Diagnosing Students’ Needs

15 seconds

Facilitator says: Tonya is a single student but now let’s consider how we can respond
to a class full of students and rubric with student initials scattered all across the
rubric. We can use the rubric to identify patterns that emerge from all those initials
and to think about what those patterns might be telling us, and our mentees, about
what students can do, and what they cannot yet do in responding to a text-based

question.
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Independently
Read the “Guidebooks Approach to Support” excerpt in your
handout

Duration: 3 minutes

Facilitator does: Review directions and point participants to the excerpt and space in
their handout on page 6. Provide 2 minutes of independent reading time.

If time allows, invite a few participants to share reflection with the whole group.

Look for:

» diverse learners learn in a different way and at a different pace than their peers
(every student is a diverse learner at some point in their academic career!)

* A guiding principle about how we support diverse learners is ensuring they have
access to grade-level material (i.e. it’s not about watering down the content or
decreasing the rigor!)

15



Discuss and Record your Responses

- Based on this excerpt, how do we define “diverse
learners”?

- What is your key takeaway about the guiding principles
for how we support diverse learners?

4 minutes

Facilitator says: Working with a partner, discuss these questions. Record your

responses in your handout on page

Look for:

* diverse learners learn in a different way and at a different pace than their peers
(every student is a diverse learner at some point in their academic career!)

* A guiding principle about how we support diverse learners is ensuring they have
access to grade-level material (i.e. it’s not about watering down the content or
decreasing the rigor!)

Facilitator says: Please thank your partner and return to your table groups.
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How will these take-aways
inform your teaching?
your mentoring?

5 minutes

Facilitator says: With your table group, please discuss these questions. Please pay
particular attention to the second aspect—how will this definition inform your
mentoring.

Call on table groups to share their responses.

Possible responses for mentoring:

Use it to build the expectations that all students will need support at some point
Don’t let mentee get in the habit of thinking that there are “good” and “bad”
students

Remembering to keep an open-mind about all students and their potential
Remember that lesson-planning must include room for reteaching and time for
students to learn

It is the teacher’s responsibility to meet students where they are, not vice versa
Lowering expectations for student who struggle or who have challenges is not
helping them

The rigor of the standard does not change. All students have the right to grade

17



level instruction.
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A Full-Class Rubric

Criteria 4 exceeds 3 profident 2 approaching 1
Does response show a responds directly to the responds directly to the Response addresses the * response may mot address
dear of | e qui valid question with a valid the question
the text? Is the assertion assertion assertion, but may be vague,
general, too broad or too * response may show lack of
assertion valid? X1 NN U FD Ol 8G NJ DS narrow understanding o
Haw KN RD H8 XL misunderstanding of the text
SO UT YH PL GH MJ LA SS
* response may be 100 brief
1o discern what student
° . h I d understands
Review the complete o
. Does the student Evidence Is not only dence | te, viden but Evidence may be minimal,
rubrlc choose relevent and relevant, but relevant, and specific to may be Insufficient, Irelevant, absent, or
evidence from the text? particularly wellchosen to support the assertion imprecise, general, Incorrect to support the
support the assertion repetitive, or vague to assertion
° . KJ NN WU FO DI BG NJ DS support the assertion
Look for patterns in waw o e wurmn o wir
Evidence provided is
sufficient to support the
stuaent responses sserion
DI BG NJ DS
KN RD H8 XL
Does the student Connection between Connection between Connection between Conmection between
explain how the evidence and e d assertion Is evidence and evidence and
evidence sw the Insightful and nuanced clear and valid be vague or unclear be missing or Invalid
DI 8G NJ DS
assertion / point? Haw I NN W D KN RD H8 KL GP WE TY

SO UT YH PL

Duration: 1 minutes
Facilitator says: A completed rubric appears on page 8 of your handout. This rubric is
what a rubric looks like at the end of this process —after you’ve evaluated an entire

class-worth of writing. You’ll notice that what we end up with looks a lot like a graph!

Facilitator does: Point participants to the completed rubric in their handouts
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Using the Rubric and Guidebooks Resources

* Consider the completed rubric in your handout.

* Review the initials as though this represents a class
of students you and your mentee are teaching.

S
r 4

Duration: 4 minutes
Facilitator does: Consider the rubric on page 8 of your handout. You’ll notice that
students’ initials are scattered throughout the rubric. Imagine that these initials
represent a class that you and your mentee are teaching. There’s a space for your
notes regarding the patterns just under the rubric.

Facilitator says: Consider what a conversation between a mentor and mentee about
this result might sound like. What would you direct your mentee to notice? How
would this be useful in supporting a developing teacher’s effectiveness?

Key Points:

* The idea here is that the teacher can see various patterns of strength and
weakness.

* Looking closely at these patterns can help the teacher decide what instruction her
students may need as next steps. Large scale trends may be addressed in a whole
group setting, while other patterns may suggest additional supports that specific
students will need in small group or 1:1 settings.
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What Do the Patterns Tell You?

* Are there common errors made across the collection of student
work? What are the most frequent and fundamental problems
students appear to have with the assignment?

* What might the pattern of student responses show about
students’ understanding of the text? What makes you think so?

* What might the pattern of student responses tell you about the
knowledge and skills students have learned and still need to
learn? What makes you think so?

Duration: 8 minutes

Facilitator says: Looking at the completed rubric, reflect on the following questions.
Take brief notes to capture your thinking.

Facilitator does: Allow 8 minutes for participants to examine the Class rubric, reflect

on the patterns they see and complete the reflection tool in their handout (p. 20)
(which mirrors these questions).
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Share Your Observations with a Partner

Partner Share (2 minutes)

* Partner 1—Wear Your Teacher hat—Share your observations and reflections
based upon your experience with student learning (2 minutes)

* Partner 2—Wear Your Mentor hat—Considering that new teachers lack the
benefit of experience to inform their data observation, what might they
notice or wonder about these patterns? How might he or she feel when
looking over this data? (2 minutes)

Together: (4 min.)

* Brainstorm potential causes for the patterns you see in student work (i.e.
lack of knowledge, difficulty decoding, not enough practice with gathering
evidence).

?

Duration: 14 minutes

Facilitator does: Partner 1 will consider the data with the benefit of all the experience
you bring to bear on your analysis. Partner 2 will specifically set that aside and try to
view the data as someone without the benefit of experience. This will help you
consider both how you will model this strategy, as well as how to support the
thinking of a novice teacher.

Facilitator does: Have participants meet with a new partner in the room. Review the
protocol and have participants get started. Manage time by letting participants know
when they should transition from the first to second step in the protocol, as well as
when the next partner should begin sharing.

Example to share for brainstorming the causes: If the student writes an accurate
claim and demonstrates understanding of the key ideas and concepts, you know they
likely didn’t have a difficult time decoding or accessing the text. However, if their
response lacks evidence from the text, you might assume they need additional
support gathering and including text evidence.
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Facilitator says: Consider what a conversation between a mentor and mentee about
this completed rubric might sound like. What would you direct your mentee to
notice? How would this be useful in supporting a developing teacher’s effectiveness?

Key Points:

* The idea here is that the teacher can see various patterns of strength and
weakness.

* Looking closely at these patterns can help the teacher decide what instruction her
students may need as next steps. Large scale trends may be addressed in a whole
group setting, while other patterns may suggest additional supports that specific
students will need in small group or 1:1 settings.
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What types of patterns did you see that might indicate students are
not understanding the text? What might be causing this difficulty?

What types of patterns did you see that indicate students may
need to work on specific skills? On which skills do your students

seem to need work?

What insights did you gather about your mentoring?

Duration: 6 minutes

Facilitator does: Debrief with the whole group using the questions above. Responses
will vary. Participants may notice that students performing poorly on both the first
and second row of the rubric are probably not understanding the text. This could be
due to problems with fluency, vocabulary or knowledge. Students performing poorly
only in the second or third row may have a general understanding of the text, but
may need additional instruction or practice in finding or selecting evidence or
explaining how the evidence they chose supports their assertion about the text.
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How Do | Address These Gaps?

ELA Guidebooks 2.0: Supports Flow Chart

The goal of English language arts (ELA) is for all students to read, understand, and express their understanding of complex, grade-level texts. As described in the
Diverse Learners Guide, the guidebook lessons indude supports to ensure students reach this goal. Diverse learners may also need additional supports, This
document includes information, guidance, and supports to use with individual or a small

group of students during regular classroom instruction or for more intensive intervention

Herrity
outsice of regular classroom instruction. = -
The diverse learners cycle describes a decision-making process for providing supports.
When providing supports: Compare currest
«  Focus on individual needs. Supports that work for some students may make the Review student week "“‘";""“"""‘“"
10 the staadards
e u p po r S work more difficult for other students. There is no “one-size-fits-all” DIVERSE
*  Make decisions based on student results. The cycle for providing supports for
diverse learners is and dynamic. providing a support one I lEMNms l

time will enable a student to meet a grade-level standard, Other times, students cvclc

will need the same support provided over multiple contexts for them to meet a e e R ::; o=
o w a r grade-level standard. Review students’ work often to determine where support i groep of snudents 4ad standards

working or not working and where more support Is needed.

* Remember the ELA goal. All supports should help students read, understand, and
express understanding of complex, grade-level texts, The grade-level standards Tatadlish wupport plas
descrive what students should know and do to meet the ELA goal. Some supports b

will target combination of standards and some will target individual standards.

Each column of the following chart addresses a step in the cyde.

Wentify fComy e S pe oo betwae Establish support plan
e student performance rren formance s
grade-level standards e = S, with set outcomes

4

Duration: 1 minute

Facilitator says: So how do you address the gaps that you are seeing based on your
analysis of student work? Here is a helpful place to start — the Supports Flow Chart.
This tool is built into the Guidebooks 2.0 curriculum and is designed to support you in
identifying appropriate supports to use 1:1 or in small groups to address specific
needs.

Facilitator does: Gauge participant familiarity/use of the Supports Flow Chart.

Facilitator says: For our purposes today we will be using hard copies of this tool, but
you can access it electronically by clicking on the “Getting Started” tab of any unit on
LearnZillion.

Facilitator does: Point participants to the Supports Flow Chart—a separate handout.
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Explore the Supports Flow Chart

ELA Guidebooks 2.0: Supports Flow Chart

The goal of English language arts (ELA) is for all students to read, understand, and express their of complex, s the
Diverse Learners Guide, the guidebook lessons indude h this goal. also need addiional supports. This

Independently review |=omssmmonmn IR
the Supports Flow Chart |== e

week more &fficut for other students. There I 70 “cne-size-fes-all DIVERSE
®  Make decisions Based on student results. The cycle for provicing wpports for

s e wreerpeaimee | 1EARNERS )

time will erable a student 10 meet & grade-level standaed. Other times, students CYC'.[ a

will need the same support provided over multile contexts for them to meet & = ey et

grade-level standard. Review students’ work often 10 determine where wpport s s

working of Not working and where more S.ppPOrt i Needed.

®  Remember the ELA goal. Al supports should help studerts read, undenitand, snd
A express understanding of complex, grade-level texts The grade level stardards [T
) ? students nd do the LA goal. Seme supports i
at do you notice: T
Cach column of the following chart addresses 3 1tep in the cycle.
STANDARDIS) OBSTRVATIONS. I POSSIBLE 1SSULS. POSSIBLE SUPPORTS.

Establish support plan
with set outcomes

Duration: 6 minutes

Facilitator does: Review directions and provide independent review time and the
purpose is to become familiar with the document and how it is organized. Encourage
participants to use 5 independent minutes to familiarize themselves with the
document
Some examples:
* You may have noticed...
* The flowchart is organized by standards
* There are observations that help you match what you might be
seeing/hearing in your classroom with a possible issue
* There are a lot of direct links in the support column — there are a lot of
tools that already exist for many of the proposed supports!
* That the supports are categorized into 4 big buckets — we’ll be taking a
closer look at those in the next activity
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Dig Deeper

Work with a Part
OrKk withn a Fartner preTen——
The goal of English language arts (ELA) s for all students to read, understand, and express thew of complex, g7 s the
Diverse Learners Guide, the guidebook lessons indude h this goal may also need additional supports. This
document inchades information, gudance, and Supports to ute with individual cr 3 small
prow of during regular for more intensive intervention
outside of regular classroom ietruction. B
The diverse learners cyde describes a decision-making process for PrOVIGNg 5eppons. l \
When providng susports: —
o Focus on infividual meeds. Supports that work for seme students may make the Roview student weck perbommance
week more Sficul for other students. There is £0 “one-size-frs-all ™ DIVERSE
o Make decisions based on student results. The cycle for providing supports for
eyl e ieee R [T T TR |
o = - V.4 time will enable 2 student to meet a grade-level standaed. Other times, students CYCLE
I I n r will need the same upport provided over mukiple contexts for them to meet 3 - e s oo
grade-level standard. Review students’ work often to determine where support s g o et at acdarte
warking or ot warking and where mare support s needed
®  Remember the ELA goal. Al supports showld help students read, undenstand, and
L . express undenstanding of complex, grade-level texts. The grade-level standards T ook eoppn i
descrive what students showld know and do to meet the (LA goal. Some supports. R
will target combination of szandards and some will target individual standards.
Cach column of the following chart addresses a step In the cycle.
handout
a n o u Identify Establish support plan
grade-level standards b set outcomes

Duration: 10 minutes

Facilitator does: Direct participants to the “digging deeper” activity in their handouts.
Circulate during work time to identify any questions that may require whole group
discussion (i.e. if you walk around and see most people are stuck on or skipped #3,
etc.). After 8-10 minutes or once you notice people have finished, facilitate whole
group debrief as needed based on what you observed during work time. If everyone
seems to have gotten 100% of the responses below, you may use other questions
during the debrief like “what about this tool excites you? How did your
observations/wonders change as you started to dig deeper into this tool? How might
you use this tool in your planning?, etc)

Answers

1) The supports flow chart is organized by supports for:
* Reading and understanding complex text

* Engaging in academic discussion

* Expressing understanding of complex texts

* Developing language proficiency
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3) Possible reasons for struggling with RI/RL4:
* Lack of automaticity in reading

* Reading disfluency

* May not recognize punctuation

* Limited word knowledge

Possible solutions:

* Practice reading aloud words in advance of reading a complex text
* Weekly practice with fluency tasks

* Paired reading, echo reading, choral reading

* Audio recording of the text in advance

* Have students record and listen to their own reading

* Volume of reading

3) Multiple responses — here is one example of the most likely situation (important
here that participants match the best support with the issue they chose):

Possible issue: The student may struggle with active listening or not be able to track
the main points of the conversation.

Possible support: Provide students with a way to track how the ideas of their peers
support or change their original idea(s). Prior to a discussion, have

students record the discussion question and their idea(s) on the student discussion
tracker. During the discussion, direct students to record the ideas of their peers.
Provide time during the discussion for students to reflect on and record how each
peer’s idea supports or refines their original idea(s). After the discussion, have
students reflect on how the discussion influenced their original idea(s).

4) When fluency isn’t the issue, the next most likely culprit is...lack of knowledge and
vocabulary. To support with this, students may watch a Let’s Set the Context video,
engage in a volume of reading, read a text set about the topic, create a concept map,
etc.

Key Point:
The main “culprits” that prevent students from reading and understanding complex
text are fluency, vocabulary and knowledge.
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As a Teacher Consider: As a Mentor Consider:

How can analyzing the class’s work for
patterns be useful for planning next
instructional steps?

What is the Supports Flow Chart? Where
can it be accessed on-line?

How might the Supports Flowchart be
useful to you, considering the sorts of
needs that you observed from your student
work?

How confident are you that you can locate
it and model its use?

How will you support a mentee in noticing
and interpreting patterns in student data?

How might the Support Flow Chart be used
when supporting a mentee’s thinking
about observed student needs?

How might you introduce this work to a
mentee and how will you guide the
mentee’s thinking about student needs
and supports?

8 minutes

Facilitator says: Take a few minutes to reflect on these questions. Capture your
thoughts in your handout on page 12-13. Then turn and talk with an elbow
partner; share your thoughts and record any additional insights.




BREAK!

10 minutes
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ELA Content
Supporting All Students
Using the Supports Flow Chart

15 seconds
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Think — Pair — Share
Think about your struggling readers.

Based on what you’ve observed, what are some

reasons why a student may struggle to read and
understand complex texts?

Duration: 3 minutes

Facilitator does: Review prompt and provide independent reflection time before
having participants discuss with a partner. Invite a few participants to share

reflection with the whole group. Push participants to connect their thinking to
evidence (what do you see or hear that makes you think this?)
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Session Objectives

* Understand the three main issues preventing students from
reading and understanding complex texts

* Use the Supports Flow Chart to diagnose students’ needs and
identify appropriate supports

* Consider how to address these concerns with mentees and
how to use the Support Flow Chart to facilitate their thinking
and planning

A 4

Duration: 30 seconds

Facilitator does: Briefly review the objectives and/or have a volunteer read each
objective aloud.
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A Reminder: Our Inquiry Question

Inquiry Cycle Question:

Can my students cite relevant and specific
textual evidence to support conclusions
drawn from a text?

Duration: 15 seconds

Facilitator does: Remind teachers that they have planned, taught and collected
student work in order to explore the inquiry cycle question above.
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What does it likely mean...

e Toxeeeds Tproficient Tpprosching | Tbegming |
Does response show a | responds directly tothe | responds directly tothe | T Tesponse may ot
clear understanding of question with an insightful question with a valid question with a valid the question

assertion assertion assertion, but may be vague,

the text? Is the

T e bl - o R ...if students

Haw KN RD HB KL misunderstanding of the text
SD UT YH PL < GH MJ LA S5
* response may be too brief -
=" are struggling
! GP WE TY
Does the student Evidence Is not only accurate | Evidence Is accurate, accurate, but
choose relevant and relevant, but relevant, and specific to may be Insufficient, Irrelevant, absent, or

evidence from the text? Eﬁ%ﬁ“” ::":“'“'" E:;..f"*% '.::':.‘:CS"”"" tO meet the
P > first two

DI BG NJ DS
KN RD M8 KL
- -
Does the student Connection between | Connection between | Connection between | Connection between | Crlte rla on the
explain how the evidence and assertion Is evidence and assertion Is evidence and assertion may | evidence and assertion may
evid supports the Iinsightful and nuanced clear and valid be vague or unclear be missing or invalid

O BG N DS

assertion / point? ™ aw XI NN IV FO KN RO HB KL GP WE TY H ?
rubric:

Duration: 2 minutes
Facilitator says: Let’s revisit our completed class rubric. Let’s stop and think about
what it means if students are struggling to meet the first two criteria on the rubric.

Take a moment and re-read the first two criteria in the rubric.

Facilitator does: Provide a moment of independent review time, then invite
participants to share out.
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They do not
understand the text!

Duration: 15 seconds

e Facilitator does: As ELA teachers we recognize that these skills are really at the
intersection of reading and writing and speaking. These skills are foundational to all
three—students have to comprehend a text before they can respond to questions

with valid, supported responses.
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Three Likely Culprits

Fluency Vocabulary Knowledge
Fluency does not “Vocabulary is the “Knowledge of the
guarantee feature of topic had a MUCH
comprehension... complex text that bigger impact on
likely causes comprehension
...but lack of greatest than generalized
fluency guarantees difficulty” reading ability
lack of -Nelson et al 2012 did.”
comprehension. -Recht & Leslie,
The Baseball Study
>

Duration: 1.5 minutes

Facilitator says: So why might students be struggling to read and understand a text?
There are three main culprits...which are pretty familiar to ELA teachers.

Facilitator does: Click to reveal and summarize each box

Fluency: Just because a student can read with fluency doesn’t guarantee they
understand what they are reading. However, because of the important role fluency
plays in the cognitive process of reading, students who do not read with fluency will
not be able to comprehend what they are reading. Remember, the ability to read with
fluency frees up cognitive space to focus more on making meaning of the text.

Vocabulary:. Vocabulary and knowledge go hand in hand — not knowing the words
on a page can literally be debilitating to a reader. Remember that from our

sustainable fish experience?

Finally, Knowledge: And remember the critical role that background knowledge
plays in reading comprehension from our sustainable fish text set? And who
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remembers the baseball study we learned about in our last meetings? What did we

learn from that research? Summarize key points:

* Baseball study shows that background knowledge is a greater factor than assigned
reading level in determining students’ ability to comprehend complex text.

* Intentionally helping students to build knowledge will help them access complex
text.

* Students don’t have just one reading level. Students have many reading levels -
assigning students to a single level limits their ability to engage with rich &
challenging text.

Today we are going to focus on issues and supports in the Support Flow Chart that
address these three things.
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Using the ELA Guidebooks 2.0: Supports Flow Chart

ELA Guidebooks 2.0: Supports Flow Chart

The goal of English language arts (ELA) is for all students to read, understand, and express their understanding of complex, grade-level texts, As described in the
Diverse Learners Guide, the guidebook lessons indude supports to ensure students reach this goal. Diverse learners may also need additional supports, This
document includes information, guidance, and supports to use with individual or a small

group of students during regular classroom instruction or for more intensive intervention

Hewsify
outsice of regular classroom instruction. - e i
The diverse learners cycle describes a decision-making process for providing supports.
When providing supports: Compare currest
® Focus on individual needs. Supports that work for some students may make the Review student week "':'r:':_‘:::"
work more difficult for other students. There is no “one-size-fits-all* D'VEBSE
®  Make decisions based on student results, The cycle for providing supports for
diverse learners is and dynamic. providing a support one lEMNms
time will enable a student to meet a grade-level standard, Other times, students CYC'.[
will need the same support provided over multiple contexts for them to meet a st PR
grade-level standard. Review students’ work often to determine where support is group of students and standards
working or not working and where more support s needed.
® Remember the ELA goal. All supports should help students read, understand, and
express understanding of complex, grade-level texts. The grade-level standards Latablish support plas
descrive what students should know and do to meet the ELA goal. Some supports e

will target combination of standards and some will target individual standards.

Each column of the following chart addresses a step in the cyde.

Identi Compare current Identify gaps between
gude—k::l l:anzrdl student performance current performance E‘:‘;ll:. -:: :up:::;ﬂm
to the standards and standards

Duration: 15 seconds

Facilitator says: Now we’ll look more closely at the Supports Flow Chart to see how
we can identify student needs and determine appropriate supports for meeting those
needs. Just another reminder, you’re considering how this might support your own
teaching, how you will model it’s use, and how you will this as a tool to facilitate your
mentee’s thinking and planning.

Facilitator does: Make sure all participants have their supports flow chart out.
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Read the case study in your
handout

Use the Supports Flow Chart
to diagnose Brian’s issue(s)

OBSERVATIONS I POSSIBLE ISSUES

Compare current Identify gaps between

student performance current performance
to the standards and standards

Duration: 6 minutes

Facilitator does: Point participants to the case study and the graphic organizer in their
handout on page 15.

Image Source:
In the public domain
https://pixabay.com/en/boy-exciting-read-literature-books-1798596/
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Identify a Support

Use the Supports Flow Chart to identify a potential
support for Brian

How does this support address the issue?
When and how might you use this support with
Brian?

Duration: 6 minutes

Facilitator does: Review directions, then point participants to the work space in their
handout. Have participants work with a partner to complete this task.

Look for:

* Brian’s reading is choppy, indicating a problem with fluency (RF.4)
* Brian lacks automaticity — he gets stuck on words and has trouble decoding them
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Which support did you and your partner select? Why?
How does this support address the issue?
When and how might you use this support with Brian?

How might this conversation sound with your mentee? Which stance would you
use?

How could you use this conversation to promote a growth mindset in the mentee
about both her own development and her student’s learning?

Duration: 5 minutes

Facilitator does: Strategically select two sets of partners to share out with the whole
group.
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Let’s Practice!

Read the next student case study

Discuss with a Partner:
Use the Supports Flow Chart to diagnose Maria’s
issue(s)

OBSERVATIONS I POSSIBLE ISSUES

Compare current Identify gaps between

student performance current performance
to the standards and standards

Duration: 8 minutes

Facilitator does: Point participants to the case study and the graphic organizer in their
handout on page 16-17. Provide about 5 minutes of independent reading time, or
when you notice that most of the participants have finished, click to reveal the
discussion prompt. Have participants work with a partner to discuss. Debrief whole
group afterwards.

Look for:

* Observation: Student demonstrates grade-level fluency on fluency assessments
but does not demonstrate understanding.

* Possible Issues: lack of word knowledge, lack of background knowledge, lack of
“language sense”

* May also observe: Student doesn’t know the meaning of important words and
phrases in the text. (issue: lack of strategies for figuring out meaning)
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As a Teacher Consider:

As a Mentor Consider:

What are the three main “culprits” in
preventing students from reading and
understanding complex texts?

How will you use this information to
inform your teaching?

How will you model or think-aloud to
illustrate your use of the Supports
Flow Chart and how you address
student needs in the classroom?

How will you support a mentee with
considering and addressing the needs
of specific learners?

How might the rubrics and the Flow
Chart be used when coaching a
mentee’s work with his or her most
struggling learners?

What might this coaching conversation
sound like?

5 minutes

Facilitator says: Take a few minutes to reflect on these questions. Capture your
thoughts in your handout on pages 18-19. Then turn and talk with an elbow
partner; share your thoughts and record any additional insights.




Revisit the Rubric: Focus on Evidence

Rubric for Analyzing Student Responses

the text? Is the
assertion valid?

insightful assertion

valid assertion

assertion, but may be
vague, general, too
broad or too narrow

Criteria 4 exceeds 3 proficient 2 approaching 1 beginning
Does resp showa | responds directly to the | responds directly to Response addresses the | » response may not
clear ding of with an the question with a question with a valid address the question

¢ response may show
lack of understanding or
misunderstanding of the
text

* response may be too
brief to discern what
student understands

oo TRe Student
choose relevant
evidence from the

text?

N/

Evidence is not only
accurate and relevant,
but particularly well-
chosen to support the
assertion

Evidence is accurate,
relevant, and specific

Evidence provided is
sufficient to support the
assertion

Evidence is accurate,
but may be insufficient,
imprecise, general,
repetitive vague

Evidence may be
minimal, irrelevant,
absent, or incorrect

PBoeT The Todent

explain how the
evidence supports the]
assertion / point?

v,

Connection between
evidence and assertion
is insightful and
nuanced

T —

T —

@ —

evidence and assertion
is clear and valid

evidence and assertion
may be vague or
unclear

evidence and assertion
may be missing or
invalid

3

Duration: 30 seconds

Facilitator says: Now, we are going to move into criteria 2 and 3. We are going to be
focusing on:

Click and say: Whether the student selects evidence that is both relevant and
sufficient

And

Click and say: How well the student explains how this evidence supports their
assertion about the text.



Reflect on how your students talk about and write about
texts.

What do you notice about how students generally use
evidence from the text?
* How well do they select relevant evidence?
* How well do they explain how their evidence
supports their thinking?

Duration: 3 minutes

Facilitator does: Review prompt and provide independent reflection time before
having participants discuss with a partner. Push participants to provide evidence to
support their reflections — what do they see and hear that makes them think this way.
Record your thoughts on page 20.

Invite a few participants to share reflection with the whole group.
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* Explore three supports built into the Guidebooks to support
students in using evidence from the text

* Based on our student data, make a plan for how you might
leverage these strategies to support students in using
evidence from the text

* Consider how to guide a mentee in noticing and addressing
these concerns with students

A 4

Duration: 30 seconds

Facilitator does: Briefly review the objectives and/or have a volunteer read each
objective aloud.
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Guidebooks Supports for Using Evidence

Evidence Chart
Annotating the Text
Teacher Talk Moves name 5

Duration: 30 seconds

Facilitator says: For our purposes today we are going to examine three specific
resources and supports that exist in the Guidebooks to support students with using
and explaining relevant evidence from the text. Remember that we’re considering
these primarily in terms of how they will support a novice teacher’s thinking—Keep
your mentor hat on!

Facilitator does: list the three resources; gauge participant familiarity with these
supports and resources. Point out that this isn’t an exhaustive list of supports that
exist to support with evidence!

Click to highlight the first bullet.

Facilitator says: Let’s take a closer look at this first strategy...
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Support #1: Evidence Chart

v' Make a claim —

louisiana Believes

Claim:

v’ Support your claim
with evidence

v Explain how the
evidence supports
your claim

Grade B: Flowers for Algernon

Duration: 2 minutes

Facilitator does: Introduce Evidence chart (handout)
https://learnzillion.com/resources/91102?card_id=109828

Give participants a moment to independently review the evidence chart on page 21
of their handout.

Facilitator says: The first part of this tool asks students to make a claim. A claim is
the same thing as an assertion (if you think back to our criteria), or a response to a
guestion about a text. Then, students need to support that claim with evidence from
the text. But just like we discussed with our three criteria, it’s not enough to just
select evidence from the text — students must also be able to explain how that
evidence supports their claim.
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Student’s Response

“Prometheus is
motivated to defy
Jupiter because he

wants to help
people. This reveals
Prometheus is nice.”

Discuss: How could the
Evidence Chart support this
student in using evidence to
support their claim?

P a

Duration: 5 minutes

Facilitator says: Let’s take a closer look at how this evidence chart could support
students in using text-based evidence. Let’s consider a sample student response.
Facilitator does: Read the student response of have a volunteer read it. Have
teachers turn and talk to consider how the chart would support this student’s

thinking.

Facilitator says: Who in the room already has students use this chart? Allow a few
responses about how they use it and how it impacts student responses.
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Claim: Prometheus is nice and wants to help people

How does this

Text Evidence evidence support
your claim?
 The Story of | “...he was intent upon This quote tells us
Prometheus | plans for making the that Prometheus
world wiser and better | wants to make the
than it had ever been world better for
before.” people. Unlike

Jupiter, Prometheus
wants to help the
people on Earth.

Duration: 1 minute

Facilitator does: Share example.
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Guidebooks Supports for Using Evidence

CANL OO
2 - WHOLE-CLASS INSTRUCTIONAL STRATEGY
o Title: Annotating Text
[a==
. The Besicy
/ EVI d e n ce ‘ h a rt What? Marking a test for main ideas, key detads, meaning. and questions
When' As students read a test
Wiy ? Te with ¢ comglex tests
™ $tudent Outcomes
Thes strategy helps students refine their of tests to for writing
absut texts.
How to Implement

1. Choose » short text or 3 hort, complex portion of & text for students 1o read.
2. Dewelop questions based on the text for students to answer after asnotating and reading
Etablish & system of text symaols that studerts will ute 1o mack the test. There are many déferent wirs to

Teacher Talk Moves | B T

marked, use sticky notes.

S, After students have annctated, stk them to respond and answer any they have
raiiad whie reading. This can be done independently c¢ in grous.
students to o questions they raised and
the teachar-deveioped questions. Ths can be done 85 8 whole class of in groupy/pairs.
2 -
®  Brief yideg from TeachingChannel.org that shows text annotation use in the clasiroom

o Samole dady ingtruction from for teaching Students
Vi ates different ways to annctate 3 text, incuding an annotating legend
at

*  Dxamples of how 10 use In lessons: Grades 1.5, Grades €4, Grages 912
o Readng 0 210, organized by grade level

Duration: 15 seconds
Facilitator says: Now let’s look at the next strategy...

This chart is in the in Guidebooks and is reproduced on page 21 of your handouts.

Facilitator says: annotating the text!
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Annotating Text

What?
Title: Annotating Text

O Marking a text for main ideas, key
~ details, meaning and questions.

e When?
o As students read the text.

Why?
To promote engagement with and
comprehension of complex texts.

P 49

Duration: 2 minutes

Facilitator does: briefly review these snapshots from the annotation guide, then
direct participants to their annotation handout to read the “how to implement
section”

Facilitator says: Annotating provides a system and structure for answering text-based
questions with valid evidence and can be easily integrated into other
resources/strategies (e.g. conversation stems, evidence chart, etc.).

Processing pause point between reading/understanding and discussing. We as
strong readers do this all the time — it’s putting in the time and guidance students
need to make it a cognitive process for them — coming back to it many many times
— it’s a reference for later and that’s the point — they use the annotations to keep
their discussion grounded in evidence and to propel the conversation around the
text.

Annotations handout: https://learnzillion.com/resources/116803
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Image Source:
In the public domain
https://pixabay.com/en/magnifying-glass-increase-search-1374389/
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Annotation in Action

“Thinking Notes”

= Main idea- central to the author’s
purpose.

I Ilove this part! Great writing or idea

? Raises a question- possible
discussion point for class

?? Something is unclear or confusing to
me- | need to ask about this in class

Time:
Duration: 2 minutes

Facilitator does: Annotation marks don’t need to be complex; just used consistently
so the meaning is clear and remembered. Remember the purpose of the annotations
is help students be more metacognitive as they read—noticing what they understand
and what they don’t and building thinking time into the reading process.
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Guidebooks Supports for Using Evidence

2

:

2
v'Evidence Chart T

Goal Ore: Studerts hearly exgress their ideas thengh witng of spesking.
®  Take 60 seconds 1o write your resposse or shace your answer with a partrer.

|

® Whatdo you think sbowt __?
®  How did you amwer (the questicn)?

v'Annotating the Text ====~—

Goal Twor archilly others’ Heas preested in wrtng o wpeakisg

® Letme see If | heard you comectly, You sad ___
® Ihcardyousay . b that correct?
*  Putancther way, you're saying

Teacher Talk Moves  Er e

® Who can rephvase what ___ said?

Gosl Three: Students provide evidence and explanation o suppoet their claime.
®  What in the text makes you think 107
©  How do you know? Why d> you think that?
®  Explain how you came 10 your idea.

Goal Four: Students establish new warys of thinking by elaborating on or challenging the thoughts of others.
® Who can add to what X sakd?
®  Who agrees/disagrees with X7
®  Who wants to chalenge what X sakd? Wiy
®  How does that idea compare with X's idea?
*  What do you think sbout X's ides?
®  Whose thinking has changed a5 & resukt of this conversation? How and whry has it changed?
® Now that you've heard ___ [sursmarive the comersation 5o far]___, what are you thinking? What are you stll
wondering about?

Duration: 15 seconds

Facilitator says: Now let’s look at the next strategy... (p. 23)

Click to highlight the first bullet.

Facilitator says: teacher talk moves! We got our first look at teacher talk moves back
in module 6. Today we are going to take a closer look at specific talk moves that

support students in identifying relevant and sufficient evidence and explaining how
that evidence supports their claim.
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Teacher Talk Moves

Z“@ | | Independently
i * Review the Teacher Talk Moves
e e s -« Look for prompts that support
DR students in using evidence from
e the text
e Discuss with a Partner
S * * Which Teacher Talk Moves
e e might support students in using
: éﬁ@ﬁ%@mwwmw evidence?
) s2

Duration: 4 minutes

Facilitator does: review directions, then direct participants to the Teacher Talk
Moves. After 2 minutes of independent review, click to reveal discussion prompt and
have participants discuss with a partner. Afterwards, check for understanding by
having participants name the specific goals and prompts that support with evidence.

Look for:
Prompts underneath goal 3

Teacher talk handout https://learnzillion.com/resources/117079
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Putting it Action

“Prometheus wants to
defy Jupiter because he
wants to make the world
better. | know this
because the text states
‘The Mighty Folk were
spending their time in
idleness, drinking nectar
and eating ambrosia.””

Teacher Talk Move: “Explain
how you came to your idea”

How would the teacher’s use
of this prompt help the
student develop her skills?

Y 53

Duration: 6 minutes

Facilitator says: Let’s take a closer look at how these talk moves and the list of them
could help a teacher coach students into deeper responses. This is in your handouts

on page 23.

Facilitator does: Read the student response or have a volunteer read it

Facilitator does: As we discussed earlier, this student is able to select relevant
evidence from the text but they are missing the explanation of how this evidence
connects to their claim. We want teachers to really hold students accountable for
this skill, so they need to prompt for it during every class discussion.
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Consider Your Students

Criteria d exceeds 3 proficient 2 approaching %
Does response show a | responds directiy tothe | responds directly to the | + response may not . .
desrindetandngof | SR g | gosr s | o os | o ein Review the patterns in
assertion valid? XI NN WU FD I BG N DS ::::.wom:nu mﬁud ’
o XL s et on your students
* response may be too brief
to discern what student

o responses.
’

GP WE TY
Does the student

[ Evidence s accurate, | Evidence s accurate, but | Evidence may be minimal, |
choose relevant and relevant, but relevant, and specific to may be Insufficient, Irrelevant, absent, or
particularly well-chosento | support the assertion Imprecise, general, Incorrect to support the
evidence from the text support the  OF o
KI NN W FD DI BG NJ DS support the assertion
maw KN RD HB KL 6P WE TY
‘ SO UT YH PL
Evidence provided Is
sufficient to support the
assertion
DI BG NJ DS
KN RD MB KL

Does the student
explain how the

evidence supports the
assertion / point?

| Conmection between | Conmection between | Connection between |
evidence and assertion is evidence and assertion Is evidence and assertion may | evidence and assertion may
Iinsightful and nuanced clear and valid be vague or unclear be missing or invalid

O BG N DS
Maw KJ NN W FD KN RD HB XL

GP WE TY
SO UT YH PL

Duration: 3 minutes

Facilitator says: Thinking back to the completed rubric, what insights do you have
about how to use these tools (rubric, evidence chart, annotating the text, and
teacher talk moves) in your own teaching? And as a mentor?
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Consider the action =
plan in your =
handout —
How could you this Sy
tool to support a e
mentee’s thinking? -
?

Duration: 3 minutes
** JUST FOCUSED ON EVIDENCE
Facilitator does: direct participants to the action planning graphic organizer in their

handouts (p. 24). Have participants talk at their tables. If time permits, allow selected
individuals to share out.
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As a Teacher Consider: As a Mentor Consider:

What new tools are you most Consider all the different ways
excited to use yourself or share | that these tools might be useful
with your colleagues? to a mentee. Record your list.

Consider how these tools will
specifically support the
development of a growth
mindset for the mentee’s sense
of self-efficacy and for his or her
feelings about students. Record
your thoughts.

?

5 minutes

Facilitator says: Take a few minutes to reflect on these questions. Capture your
thoughts in your handout on page 37. Then turn and talk with an elbow partner;
share your thoughts and record any additional insights.



Documenting Our Work for the Assessment

Please open your
BloomBoard account.

Duration: 30 seconds

Facilitator: Read the slide.




This Morning’s Learning and the Assessments

Individually think about the ways in which today’s
learning will help you support a mentee. In which
assessment domains might this type of work with a
mentee be captured?

Duration: 2 minutes

Facilitator says: Read this slide to yourself and silently think about your response.
Consider how you might use today’s learning in the mentoring work you are currently
doing. What impact will it have on the mentee’s classroom and student outcomes?
Then consider which tasks related to your micro-credential tasks would be impacted.

Possible responses:

Mentoring to improve Classroom management
Mentoring for Close reading of complex texts
Mentoring for writing instruction



Quick Progress Check

Please raise your hand if:

« You've fully completed and submitted for one or more domains (have you gotten
feedback yet?).

« You’ve completed all tasks for one or more domains, but have not yet submitted.
+ You’ve completed and some of the tasks for one or more domains.
« You've started, but not yet completed, one or more tasks for at least one domain.

« You've thought about it, but haven’t actually written anything in the BloomBoard
spaces yet.

Duration: 3 minutes

Facilitator: Each bulleted statement will appear separately. After each bullet allow
participants time to raise their hands and then ask them about their progress
(which domains? feedback yet? thoughts on their work?) Point out these people
may be used as a resource. Especially for the top three levels, use this check in to
allow participants to locate colleagues with experience in case they have
questions.



Use Your Time Wisely

Begin working on a new task

Continue working on a task previously
begun

Seek advice or ask questions about micro-
credential tasks

Draft, revise, or seek feedback on
assignment submissions

) 60

Time: 1 minute + remaining time till lunch for work (approx 20 minutes depending
on pacing and timing of lunch)

Show this slide during work time and encourage participants to use the time to

work on micro-credential submissions. Remind them of their district’s expectation
(and need) for them to become certified as a mentor.

Image credit: stock photo in public domain



LUNCH!

045 minutes
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