Module 2:

MENTOR Observe & Analyze Data

TEACHER

[Location]
[Date]



Presenter
Presentation Notes

Duration: 1 minute

Facilitator says: Welcome back! We look forward to another day of rich learning about mentoring.






Facilitator Introductions

INSERT PHOTO INSERT PHOTO

<Ilnsert name> <lnsert name>

—


Presenter
Presentation Notes
Duration: 1 minute

Facilitator says: As a quick reminder, I am [presenters introduce themselves and share a brief background].

Facilitator does: Review logistics for training (restrooms, times, breaks, lunch, etc.) 




Mentor Training Course Goals

« Build a strong relationship and effectively communicate with mentee, including
providing ongoing support to mentee in a virtual space

e Understand the mindset and needs of adult learners, including new teachers, and
how they apply to the mentoring role

« Diagnose and prioritize mentee’s strengths and areas for growth in the areas of
classroom management, instruction & understanding the unique needs of students

« Design and implement a mentoring support plan to develop mentee knowledge
and skills

« Monitor mentee’s progress and determine next steps for ongoing mentoring work

————————————)


Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says: Let’s just take a moment to remind ourselves about the overarching goals of the Mentor Training Course. In session 1 we really focused on goal one in building that strong relationship with our mentees. Today’s session will focus on goal 2 and 3 as we dive deeper into the mentor cycle.  



The Mentoring Cycle
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Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says: Just as a reminder, this is the mentor cycle that we introduced you all in module 1.  This is the cycle that all of our work is grounded in.  The mentor cycle illustrates all of the components of your role as a mentor - the concrete actions you will take when working with your mentees. 



Today’s Agenda

 Welcome/Outcomes/Icebreaker
 Mentoring for Classroom Management
e Connect to Rubric & Assessments

e Working with Adult Learners

e New Teacher Mindset
* Diaghose
e Observe

e Analyze Data
e Connection to Assessments

e Closure


Presenter
Presentation Notes
Duration: 1 minute

Facilitator says: You will see our agenda on p. 3 of your packet. We will begin with a quick review of our norms and outcomes, then move into our math content for the day which focuses on the three shifts in mathematics. We will break for a 45 minute lunch and when we return we will focus on the first two components of the mentor cycle: conduct observations and analyze observation data. As our day ends, we will examine how the work we do today connects to the assessments. 




Mutual Commitments

Make the learning meaningful

Engage mentally and physically

Notice opportunities to support the learning of others
Take responsibility for your own learning

Own the outcomes

Respect the learning environment of self and others



Presenter
Presentation Notes
Duration: 1 minute

Facilitator says: Let’s take a moment to reflect on how well you personally and as a team held to the mutual commitments in the last session. Scan through the list and identify one you were successful in observing and one that was a challenge for you. Take a minute to silently reflect on specific actions you can take to make a stronger commitment in the identified area. 



“This, That, Neither, Both

Do you enjoy watching TV at home or going to the movies?
Do you prefer sleeping in or early rising?

Do vyou like hot or cold weather?

e Jimmy Kimmel or Jimmy Fallon?

Do you prefer toilet paper over or under the roll?

Do you enjoy playing sports or watching sports?

e Teaching math or teaching reading/writing?

 Feeling like, “I can do this” or feeling overwhelmed?


Presenter
Presentation Notes
NOTE: This slide animates.

Duration: 10 minutes

Facilitator says: To wake up our brains for our work today, we are going to do a fun warm-up activity called, This, That, Neither, Both. Imagine a long strip of tape or yarn down the center of the room. We will pose a question with two possible answers such as, Do you like dogs or cats? You will think about your answer in that would you choose one, both or neither of the answers. Then, everyone moves to show their preference, standing on one side of the line to show what you prefer, on the line if you like both options equally, or staying in your spot if you like neither. Ready to play? Here we go!

Facilitator does: Animate each question one at a time, allowing participants to move to various places in the room to indicate their answers and facilitating fun and informal conversations about their answers. You may offer some time for them to briefly chat with someone who made the same choice - or just take a few seconds to notice where everyone ended up and suggest times to talk about shared interests later. 

NOTE: The questions on this slide animate in one at a time. 



Takeaways and Questions


Presenter
Presentation Notes
Duration: 5-10 minutes

Facilitator says: Before we get started with our content today, let’s review some of the takeaways and questions you shared out in your exit tickets at the end of Module 1.

Facilitator does: Share the prioritized takeaways and questions and answer the questions.


" Module 2 Outcomes

e Understand the three fundamental elements of effective classroom
management for inclusion as defined within the Mentoring Assessments

e Apply understanding of how adults learn best to working wit

N mentees

e Confirm observation details prior to an informal classroom observation

e Develop look-fors in preparation for an informal classroom o

noservation

e Conduct classroom observations to collect data on student and teacher

actions

——————————————)


Presenter
Presentation Notes
Duration: 1 minute

Facilitator does: Review the outcomes for today’s session and make connections to the takeaways and questions the group was just discussing. 


Mentoring for Classroom
Management



Presenter
Presentation Notes
Duration: 2 minutes

Facilitator says: As we begin our focus this morning on classroom management, please know we understand that everyone in this room most likely has  strong background knowledge in key classroom management components like procedures, behavior management system, etc. We are not questioning anyone’s abilities in these areas. We are here to help you help mentees plan for and enact a system in their classroom that aligns with the program in use by their school or district that creates a positive, safe, and productive learning environment within the classroom so that all students are able to be successful academically, socially, and psychologically. Successful teachers know how to manage a classroom. This is something you likely do almost without thought now that you are an experienced teacher. Our goal is to raise your consciousness about what contributes to your expertise, give you some language and frames to use with your mentee as you help your mentee develop his or her expertise, and help you take apart the complex work of teaching so that you can communicate effectively to your mentee about core responsibilities of teaching and learning.
We encourage you to use two lenses to look at this day on classroom management. One lens is how the content applies in your own classroom. The second is  how you help mentees develop their own skillfulness with classroom management. Our focus on the 3 fundamental elements of effective classroom management for inclusion as defined by the LDOE will give you the language to use when you coach mentees about their classroom management and help them build their expertise in classroom management.



" 3 Fundamental Elements

e Building relationships with diverse student populations

e Establishing clear expectations and procedures

e Consistently reinforcing expectations and procedures


Presenter
Presentation Notes
Duration: 1 minute

Facilitator says: The Mentoring to Improve Classroom Management assessment, which you will have time to study and work on later today, lays out 3 fundamental elements for effective classroom management for inclusion and they are listed here. We are going to zoom in on each of these 3 elements, coming to a common understanding of each element and utilizing your expertise to develop a shared understanding of each element so we can better mentor our mentees around the three elements. (animate the slide) Let’s start with the first element, Building Relationships with diverse student populations. This means that all students must understand that their teacher cares about each of them as individuals and has taken the time to get to know each of them - what they like, dislike, want, and need.


" Activate Prior Knowledge

What do you do to
build strong
relationships with all
of your students?



Presenter
Presentation Notes
Duration: 12 minutes

Facilitator says: We are going to do a quick stop and jot to activate your prior knowledge of this first section. On page 4 of your handout, use the space to jot down some ideas to this question, What are things you do to build strong relationships with your students?. Take 2 minutes to jot down as many ideas as you can think of. 

Facilitator does:  Give participants 2 minutes to jot down their thinking. 

Facilitator says: Share your list with your tablemates in a round robin fashion. As one person shares their ideas, mark off on your own list any duplications. So when it is your turn to share you are only sharing ideas that haven’t been mentioned just yet. Feel free to add new and creative ideas to your own lists as ideas are being shared with the group. 

Facilitator does: Give tables 10 minutes to share out ideas with each other. Circulate to listen in on conversations to be able to tie strong ideas shared later on in the presentation. 


" Classroom Relationships

“Strong teacher-student relationships were associated in
both the short- and long-term with improvements on
practically every measure schools care about: higher
student academic engagement, attendance, grades,
fewer disruptive behaviors and suspensions, and lower
school dropout rates.”

“Longitudinal and Contextual Associations Between Teacher—Student
Relationships and Student Engagement: A Systematic Review”
Review of Educational Research

—


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator says: Great.  So now that you have activated your prior knowledge and experiences in how to build relationships, we’re going to build on those understandings you walked in with and begin to expand our understanding of what it means to build relationships with diverse student populations. First let’s read this quote on the slide. (read the quote aloud to the group) Turn to your shoulder partner and share what stands out to you about this quote and why you think strong teacher-student relationships was found through the research to have that type of high impact on the factors stated in the quote.

Facilitator does: Give participants 2 minutes to discuss the quote then invite 1 or 2 participants to share out their thoughts with the whole group.


" Relationships and Classroom Community

Life in a Crowded Classroom
Life in classrooms is an intense social experience. For six hours a day, week after week,
month after month, one teacher and anywhere from 2 to 34 students (sometimes
more) live together in a space the size of a large living room. The older the students,
the larger the furniture, the tighter the space. At best, it is elbow-to-elbow living.
Sometimes learning about reading, social studies, and math is pushed to the side
because the complex problems of living together cannot be worked out. The most
important discovery | have ever made about teaching:

When community exists, learning is strengthened. Community

in itself is more important than any method or technique.
--Ralph Peterson

_—


Presenter
Presentation Notes
Duration: 6 minutes

Facilitator says: Another key factor in building relationships with students is creating a positive classroom culture. A classroom culture can make all the difference in the world in a teacher’s and student’s school year. Let’s read this short excerpt from Life in a Crowded Classroom by Ralph Peterson on p. 5 of your handouts. Who will volunteer to read this aloud for us?

Facilitator does: Invites a participant to read the passage aloud.

Facilitator says: What is the big takeaway for you from this passage? Turn and talk with a shoulder partner.

Facilitator does: Invites several participants to respond to the whole group.



“ Building Relationships Swap Meet

e How do you help students from

diverse student populations feel
welcome in your class?

e How do you create a classroom
community that strengthens

learning?

—


Presenter
Presentation Notes
Duration:  5 minutes

Facilitator says: We want you to continue to think about the things you do in your classrooms to foster healthy, safe, and productive teacher-student relationships. To gather more ideas for discussion we are going to use the Swap Meet protocol using some guiding questions. Here is how this will work. When we start there will be two questions to consider and discuss that will pop up on the screen. These can also be found on page 5 of your handout. You will stand up and find a partner from a different table and quickly swap responses to the questions. You will then find a new partner and quickly swap responses one more time. So you will be talking with a total of 2 people about each set of questions. We will repeat this process for 2 pairs of questions. This protocol gives us a nice opportunity to gather different ideas and perspectives from everyone in the room You may want to take your handout packet with you to jot down any new ideas you may gain from your conversations. 
What questions do you have about the Swap Meet process? 
(animate the slide) You may go ahead and stand up and find your first Swap Meet discussion partners. 

Facilitator does: After about 2 minutes, remind participants to swap to a new partner for this set of questions. After another 2 minutes move on to the next slide. 



“ Building Relationships Swap Meet

e How do you guarantee that your
students feel physically and
emotionally safe?

e |n what ways do you
acknowledge and celebrate each

student’s growth?

—


Presenter
Presentation Notes
Duration:  4 minutes

Facilitator says: Here is your next set of Swap Meet questions to consider/discuss. Find a new partner and discuss, when done find one more partner to discuss these same two questions with. 

Facilitator does: After 2 minutes, remind participants to find one more partner to discuss these same two questions with. 





' Swap Meet Review

e In what ways do you help students from diverse student
populations feel welcome in your class?

e How do you create classroom community that strengthens

earning?

e How do you guarantee that your students feel physically and

emotionally safe?
e In what ways do you acknowledge and celebrate each student’s

growth?

—


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator does: Ask participants to share out some key ideas/something new that stood out to them in their conversations with the whole group. Reference specific questions that you feel would spark the best, most meaningful discussion. 



' Relationships Matter!

® Read the articles starting on page 7 of the handout
e Use the key as you read:

‘lﬁf a key idea you agree with
I

e something new you learned

? something you are wondering more about

—


Presenter
Presentation Notes
Duration: 10 minutes

Facilitator says: Now that you’ve had some time to learn from the expertise of one another, let’s read two short articles - one from Edutopia and one from EdWeek - regarding building relationships and the difference a teacher can make starting on day one. 
You will have 5 minutes to read the articles that can be found on pages 7-14 of your handout. They’re both fairly short, but if you are a more deliberate reader, you might choose to read one now and save the other to read when you get back to school. 
As you read use the key on the screen to annotate the article with certain key things that stand out to you. We have been sharing our ideas on how to help students from diverse populations feel welcome in the classroom. Now is your chance to gather some additional information/strategies from these readings. As soon as you are done reading the articles stand up and look for another person who is also standing to pair up with and discuss some of the things that stood out to you in the articles. So we will pair up on a rolling basis, as people finish reading and annotating, you will stand up and find one other person who is also ready to discuss. What questions do you have?

Facilitator does: Monitor and help facilitate participants pairing up to discuss the articles as they finish reading. After it appears that most participants have had the chance to discuss with a partner, ask them to head back to their seats. 

Facilitator says: I love the last part of the Edutopia article when it states, “...but rather than emphasizing control over your students, developing community and connection is a surefire ingredient for a good school year for all.” Let’s keep this in mind as we move through the other two fundamental elements of classroom management.

https://www.edutopia.org/article/relationships-matter-more-rules 
https://www.edweek.org/ew/articles/2019/03/13/why-teacher-student-relationships-matter.html 


" Connection to Mentoring

How could you use the questions
we used during the Swap Meet
activity to coach mentees to be
mindful of how they establish
relationships with their
students?

—


Presenter
Presentation Notes
Duration: 4 minutes

Facilitator says: Before we move on to the second fundamental element, let’s think about how what we’ve discussed so far connects to your role as a mentor. With a shoulder partner, discuss the question on the screen.

Facilitator does: Monitors pair conversations. After 2 minutes, invite at least two to three people to share their responses with the whole group.

Facilitator says: Helping mentees think deeply about how they create, maintain, and repair when needed relationships with students is often overlooked in favor of academic and pedagogical concerns. Yet, the research on classrooms tell us that when students feel safe and know that their teachers care about them, they are more likely to succeed academically. Relationship building is difficult to teach since it is so personal, yet guiding a mentee through questioning and reflection a mentor can help his or her mentee be thoughtful and proactive in relationship building.



" 3 Fundamental Elements

e Building relationships with diverse student populations

e Establishing clear expectations and procedures

e Consistently reinforcing expectations and procedures


Presenter
Presentation Notes

Duration: 1 minute

Facilitator says: Let’s move on to the second fundamental element (animate the slide) Establishing clear expectations and procedures. Communities with shared goals and values rarely need complex sets of rules and procedures. As a matter of fact, the Golden rule usually suffices when there is a strong sense of community. Students need to clearly know what is expected of them. As we talk about this element, you will focus on how you model specific rules and procedures in your classroom and how to develop mentees’ capacity to establish rules and procedures for their own classrooms.



Expectations and Procedures

e Take the quiz on p 14.
 |dentify your own strengths and areas for stretch.

e Determine one specific action you will take during the school year to grow
in your stretch area(s).

How can your attention to expectations and procedures
and your intentional growth in this area help your mentee
develop in the area of clear expectations and procedures?



Presenter
Presentation Notes
Duration: 7 minutes

Facilitator says: Being cognizant of how you set up expectations and procedures, the rationale for each, and how you plan to teach them are ways master teachers naturally design and implement expectations and procedures in their classrooms. Sometimes, when teachers have been doing this for years, they often are not totally conscious about how or why they have certain expectations or procedures in their classrooms. Our focus on this element is to give you an opportunity to raise your consciousness and then to be able to use your greater clarity to help a mentee develop his or her own rules and procedures.

We are going to start with a simple little quiz. You’ll respond based on your own classroom and your responses will be used by you and not reported to anyone. You will use the informal information to think about your own areas of strength and opportunities for upgrades.

Facilitator does: Give participants a minute to complete the quiz. Then animate the slide and have them discuss the question with a shoulder partner.

Facilitator does: Animate the slide and monitor time as partners talk.

Facilitator says: Who is willing to share an area for their own growth? Modeling your continuous growth as an educator is another way you help your mentee know what a true professional is.



-Xpectations and Procedures

Review the recommended areas for classroom expectations and procedures
on p. 15-16 and code them:

+ Exists in my classroom; if asked, all students would describe this in the same way.
# Exists in my classroom, yet not all students would describe it in the same way.
N Not present in my classroom; yet would be helpful if it were present.

O Not needed in my classroom.

How can you use this list of recommendations to help your
mentee develop classroom expectations and procedures?

—


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator says: Pages 15-16 contain a list of possible expectations and procedures for classrooms drawn from the research of Robert Marzano and his colleagues. They conducted a meta-analysis of studies on classroom management and synthesized this list of areas that are recommended to cover in classroom expectations and procedures. It can serve as a comprehensive list to share with mentees. For our purposes now, choose two areas that are of most interest to you. Code the specific expectations and procedures within those two areas using the codes on the screen. Take about 2 minutes.

Facilitator does: Monitors time. After two minutes, animate the slide.

Facilitator says: Talk at your table about how you as a mentor might use this list to help your mentees.

Facilitator does: Gather a few responses.


" Connection to Mentoring

Of the recommended areas for
expectations & procedures,
where do you anticipate



Presenter
Presentation Notes
Duration: 4 minutes

Facilitator says: Let’s think about how this second fundamental element connects to your role as a mentor. With a shoulder partner, respond to the question on the screen.

Facilitator does: Monitors pair conversations. After 2 minutes, invite at least two to three people to share their responses with the whole group.




" 3 Fundamental Elements

e Building relationships with diverse student populations

e Establishing clear expectations and procedures

e Consistently reinforcing expectations and procedures



Presenter
Presentation Notes

Duration: 30 seconds

Facilitator says: The third fundamental element is (animate the slide) consistently reinforcing those expectations and procedures that you’ve established with your students. 


: Reinforcing Language

e Name concrete and specific behaviors

“You remerfigoned $pehnns e ioavs peogressii’adding ‘ed”

e De-emphasize your personal approval

“Nousadeled dexl/ vl itta th ¢ evwvagyuroun aiddeai ke y Hat diksl pe
your audience youemsdimgaind.be persuaded.”

® Find positives to reinforce in all students

1sing reighereing Langsage mithenly tha ssHgts ha dg Rradicinak
pag N AriAkerEre Brst i BedHy s Sed, WhaieRiBetWise tomclRetate?”

Gersten, Seema. “Reinforcing, Reminding, and Redirecting.” Responsive Classroom, 15 July 2016, www.responsiveclassroom.org/reinforcing-reminding-and-redigecting/.



Presenter
Presentation Notes
NOTE: THIS SLIDE IS NOT MESSED UP - THERE ARE ANIMATIONS THAT FADE IN AND OUT WHEN IN PRESENTATION MODE.

Duration:  6 minutes

Facilitator says: We know as experienced teachers that it isn’t just about the teacher establishing rules, expectations, and procedures. We must consistently reinforce those for students to ensure an optimal learning environment. Teachers should be proactively reinforcing these expectations so that misbehavior is less likely to occur. We will discuss what we as teachers do when misbehavior occurs but let’s first talk about how we can proactively reinforce our expectations. 
This next chunk of content comes from the book, The Power of Our Words, written by Paula Denton. Dr. Denton suggests that language, which includes our words, tone of voice, and pacing, is one of the most powerful tools available to teachers. One way teachers can harness this power is to pay attention to the 3 Rs including reinforcing language, reminding language, and redirecting language. 
Reinforcing language focuses on the teacher seeing and naming what students are doing well in regards to skills, effort and attitude, and quality work. It takes effort for a teacher to shift their language to focusing more on what students are doing well rather than what they need to improve on. 
Let’s try this together. One of the ways you can use reinforcing language is by naming concrete and specific behaviors for students - rather than a global, “good job”, tell students what they specifically did well so they know what to keep doing. I am going to put up a non-example on the screen and then give you 30 seconds to change it into a better example. We will do this several times so you can use page 17-18 in your handout to engage in the activities. (animate the slide) So instead of, “Your spelling shows progress.” what’s something different you could say that rather names a concrete or specific behavior. (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, “You remembered to change the ‘y’ to ‘i’ when adding ‘ed’.”
 (animate the slide) Another characteristic of reinforcing language is to de-emphasize your personal approval and sticking more emphasis on what the student did. This is a common mistake that teachers make - they say “I like…” putting the emphasis on their approval. So instead of “I’m so pleased with the way you added key details to your main point.” what could you try saying instead? (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, “You added key details to your main point. That helps your audience understand and be persuaded.”
(animate the slide) One final characteristic of reinforcing language is to find positives to reinforce in all students - we need every child to feel that we see and appreciate their positive actions and attitudes. So instead of using reinforcing language with only the students who do proficient work, are the first to get organized or are otherwise the “best” - What could you try?  (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, maybe to a student who is struggling but made a strong effort saying something like, “You read three pages during readers’ workshop today - what helped you concentrate?”



i Reminding Language

e Prompt children to remember for themselves

“Sit alongpfiexbEITANEANGIP e IPAT B hempieditedmk to.”

® Be brief concentrate.”

“Inhixealichgviedepla stibouin gl ik geawid dissaspest il d

when they disagreer&yssryrfatlyp€member to say...”
e Watch for follow-through

GIVIREA ZerHBeek Ndthen Srning awsy aitsndds a
srpdenéd hirvgselseded.

Gersten, Seema. “Reinforcing, Reminding, and Redirecting.” Responsive Classroom, 15 July 2016, www.responsiveclassroom.org/reinforcing-reminding-and-redigecting/.



Presenter
Presentation Notes
NOTE: THIS SLIDE IS NOT MESSED UP - THERE ARE ANIMATIONS THAT FADE IN AND OUT WHEN IN PRESENTATION MODE.

Duration:  5 minutes

Facilitator says: We all need reminders. Reminding language comes into play maybe before students start a challenging task, or right before they start to make a mistake, or simply to just stay on task. Reminders are most effective when both students and teachers are feeling calm - so proactively before misbehavior occurs.
Let’s practice using effective reminding language. One characteristic of reminding language is to prompt children to remember for themselves what they should be doing.  (animate the slide) So instead of, “Sit alone or next to someone you won’t be tempted to talk to” what’s something different you could say that shows a little more faith in students’ competence (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, “Think about what you can do to help yourself concentrate.”
 (animate the slide) Another characteristic of reminding language is to be brief because students tend to tune out too much wordiness. So instead of, “I’m hearing people starting to sound disrespectful when they disagree. Everyone, remember to say ‘I hear your point, but I have a different idea’ or ask a clarifying question the way we learned. If we interrupt and say things like, ‘No, that’s not true,’ or ‘You’re wrong’, we’ll shut down discussion.” what could you try saying instead? (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, “What did we learn about disagreeing honestly and respectfully?”
(animate the slide) One final characteristic of reminding language is to watch for follow-through. After reminding students of something take a moment to see if the child acts. Students need to see that we mean what we say. So instead of, giving a reminder and then turning away to tend to something else - What could you try?  (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, watching, and then acknowledging the child’s action with a nod or a smile. No words are needed.



' Redirecting Language

e Be direct and specific

“Casey, putysiey watcheaway aadaentiave with your
assignment right now.”

e Say what to do

“Freeze. ‘Glasgpsid paiuast g yauergoae witimgtr folder.

Then we’ll start.”
e State the redirection as a statement

“Annd Asond drebocref ocugaur yoarhniath?”

Gersten, Seema. “Reinforcing, Reminding, and Redirecting.” Responsive Classroom, 15 July 2016, www.responsiveclassroom.org/reinforcing-reminding-and-redigecting/.



Presenter
Presentation Notes
NOTE: THIS SLIDE IS NOT MESSED UP - THERE ARE ANIMATIONS THAT FADE IN AND OUT WHEN IN PRESENTATION MODE.

Duration:  5 minutes

Facilitator says: We all need reminders. Redirecting language lets teachers provide wise external control to keep children safe and productive when their self-control is failing them such as waving scissors in the air, looking at their device rather than working, or running in the hall.  Here are some essentials to keep in mind with redirecting language.
Redirecting language should be direct and specific. (animate the slide) So instead of, “Casey, you need to work harder.” what’s something different you could say that tells Casey exactly what you want them to do differently? (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, “Casey, put your watch away and continue with your assignment right now.”
 (animate the slide) Another characteristic of redirecting language is saying what to do, instead of what not to do as this can come across as clearer and more respectful. So instead of, “Class, stop wasting everyone’s time.” What could you try saying instead? (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is, “Freeze. Everyone return to your seat with your folder. Then we’ll start.”
(animate the slide) One final characteristic of redirecting language is to state the redirection as a statement, not a question so it doesn’t give the illusion of the student having a choice at that particular moment. So instead of saying, “Anna, could you refocus on your math?” What could you try?  (Give participants 30 seconds, then invite 2 examples to be called out) (animate the slide) Our example is saying, “Anna, refocus on your math.”



" Disciplinary Interventions

...What teachers do when
student behaviors interfere
with learning and safety of the
classroom environment

First, understand the goals of
misbehavior



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says: As we all know even with all the reminding, reinforcing, and redirecting, teachers will always have to deal with misbehavior that goes beyond what’s expected. Part of consistently reinforcing expectations and procedures includes showing students clearly what happens when they do not live up to the expectations and procedures. So what do we as teachers do then? A disciplinary intervention is what teachers do when student behaviors interfere with learning and safety of the classroom environment. To select and implement a disciplinary intervention, teachers must understand the student’s goals for the misbehavior and have a procedure in place for handling misbehavior. Let’s explore this idea more.




Three Goals of Misbehavior

e Attention
e Avoidance of failure
e Power or revenge

How can teaching mentees
this content help them
manage discipline more

effectively?

—



Presenter
Presentation Notes
Duration: 8 minutes

Facilitator says: Students usually have three goals in misbehavior. You’ll see those described on p. 19. When teachers understand the motivation behind a student’s actions, she or he will be more likely to select an appropriate intervention. The first primary motive is attention -  the need to be recognized, acknowledged, or appreciated. At your table, talk about the interventions on the list that you have used and note those that have worked better than others for you.

Facilitator does: Gather some responses from at least two different tables, calling on those who haven’t contributed much.

Facilitator says: Other students are moved to avoid failure. Their misbehavior is driven by a need to deflect from the work or task in hopes of finding a way to make situation easier and to avoid errors, mistakes, or undue challenges. What might be some appropriate interventions to address students driven by a need to avoid failure? Turn and talk with a partner about the interventions recommended for this goal. Which have you used and which have worked better than others.

Facilitator does: Gather some responses from different people, calling on those who haven’t contributed much.

Facilitator says: Lastly, we have power or revenge—revenge is power over someone. Power represents a need to be have influence, especially in the classroom and to maintain status or gain status. Look at the list of suggested interventions for students driven by power or revenge. Check those that you have used. 

Facilitator does: Gather some responses from individuals, selecting some who have not had an opportunity to contribute.

Facilitator says: Think about mentees now.(animate the slide) What are they likely to know about the goals of misbehavior. How can teaching them this content help them manage discipline more effectively? Talk at your table about how to both model and teach this content to mentees so they can apply it in their own classrooms.

Facilitator does: Give a few minutes for participants to talk.

Facilitator says: Let’s hear some responses. [Note: Mentors will often need to model how to respond to students for their mentees. Mentors should strive to debrief discipline situations with mentees emphasizing how the intervention aligns with the goal for misbehavior.]


" Connection to Mentoring

What advice or guidance can you
offer to mentees in consistently

reinforcing expectations and
procedures?



Presenter
Presentation Notes
Duration: 4 minutes

Facilitator says: Let’s make one more connection to mentoring. Turn to a shoulder partner and discuss the final question on the screen. 

Facilitator does: Monitors pair conversations. After 2 minutes, invite at least two to three people to share their responses with the whole group.




Key Takeaway

Classroom management styles may

vary from teacher to teacher, but %
three fundamental components must .
be present for effective management. ’\ 1;/0
17


Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: Read slide




BREAK!



Presenter
Presentation Notes

Duration: 15 minutes


Connect to Rubric &
Assessments



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says:  Let’s make a quick connection to the Louisiana Evaluation rubric and the Mentoring Assessments.



" The Compass Rubric

DEPARTMENT of

EDUCATION LOUISIANA TEACHER
L k h louisiana Believes Performance Evaluation Rubric
O O t r O Domain 2: The Classroom Environment

Component 2c: Managing Classroom Procedures
A smoothly functioning classroom is a prerequisite to good instruction and high levels of student engagement. Teachers establish and
monitor routines and procedures for the smooth operation of the classroom and the efficient use of time. Hallmarks of a well-managed
classroom are that instructional groups are used effectively, non-instructional tasks are completed efficiently, and transitions between

activities and management of materials and supplies are skillfully done in order to maintain momentum and maximize instructional time.
e r e O The establishment of efficient routines, and teaching students to employ them, may be inferred from the sense that the class “runs itself.” e e I l e

Elements Include:

e Management of Instructional Groups: Teachers help students to dewelop the skills to work purposefully and cooperatively in groups, with

[} [ ]
rubric anc |, EzEess ective
¢ Management of Transitions: Many lessons engage studentsin different types of activities— large group, small group,independent work.

It's important that little time is lost as students mowve from one activity to another; students know the “drill” and execute it seamlessly
* Management of Materials and Supplies: Experienced teachers hawe all necessary materials to hand, and have taught students toimplement
routines for distribution and collection of materials with a minimum of disruption to the flow of instruction

C I a S S r O O I ' e Performance of Non-Instructional Duties: Owerall, little instructional time is lost in activities such as taking attendance (e.g., recording the
lunch count, or the return of permission slips fora class trip.)

Indicators Include:

e Smooth functioning of all routines

Little or no loss of instructional time
s Studentsplaying animportantrole in carrying out the routines
e Students know what to do, where to move

LOUISIANA DEPARTMENT OF EDUCATION 1201 North Third Street | Baton Rouge, LA 70802 | 877.453.2721 | www.louisianabelieves.com
Louisiana Compass Performance Standards for School Leaders | Development Supported by New Leaders


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator says: Take a few minutes to look through the Compass Rubric. Where do you see strong connections between the rubric and the fundamental elements of classroom management we’ve been discussing?

Facilitator does: Give participants 2 minutes to look through the rubric. Invite participants to share out with the whole group connections they made. Hopefully the group hones in on Domain 2 - The Classroom Environment - Component 2c - Managing Classroom Procedures. Animate the slide.


' Mentoring to Improve Classroom Management

Hide Rubric A\

s — |
Demonstrated Progressing Not Met

Identified mentee goal(s) are related to one or more of the following classroom
management skills:

* Mentee's ability to build relationships with diverse student populations.
* Mentee's ability to establish clear expectations and procedures.

Set Coaching Goals * Mentee's ability to consistently reinforce expectations and procedures.

Written response describes how the classroom management goal(s) are aligned to
specific data and address an important classroom management need.

Written response describes concrete changes to the mentee's classroom management
practice that are expected to be seen as a result of the coaching.



Presenter
Presentation Notes
Duration: 5 minutes

Facilitator does: Remind participants of the first Micro-Credential they should be focused on earning as they move through the modules. Animate the slide and read through the description. Animate the slide to bring in the next section, Analyze.

Facilitator says: The first part of this assessment is to Analyze the needs of your mentee with respect to classroom management skills. The goal that you identify later one should be related to one or more of the 3 fundamental skills. Animate the slide. You can see in the grading rubric for this part of the assessment that the goal that you and your mentee will be working on together must be related to one of these 3 fundamental skills. Later on in this module you will learn how to conduct an observation and analyze the observation data to be able to ultimately identify needs and set goals with your mentees.

Facilitator does: Pause for questions.


Working with Adult
Learners



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says:  Before we dive back into the mentor cycle, it is important for us to take a step back and recognize that working with adult learners is very different than working with our students. So that is why we are going to take some time to discuss understandings and strategies for working with adult learners, our mentees.



Discuss: Homework Article

Text Rendering Protocol from the National School Reform Faculty:

1. Work in groups of four - 10 minutes

2. Each person shares the sentence they found particularly significant, without
commentary

3. Each person shares the short phrase they found particularly significant,
without commentary

4. Each person shares the word they found particularly significant, without
commentary

5. Discuss: What did you hear? What insights does the sharing give you about the
topic and article?

—


Presenter
Presentation Notes
Duration: 15 minutes

Facilitator says: You should have read the article, “Andragogy: Adult Learning Theory” for homework in preparation for this session. You will work in groups of 4 for the next ten minutes discussing the article using the protocol on the slide.

Facilitator does: Review the protocol instructions. Determine a way to divide the whole group into groups of four. After the 10 minutes are up, share any key takeaways or highlights with the whole group before moving on.



Article: https://www.learning-theories.com/andragogy-adult-learning-theory-knowles.html


“ Adult Learning Theory

PRINCIPLES OF ANDRAGOGY

Readiness
% to learn g

& -

®

Orientation to learning

The Learner s need
to know.

. 5 Self-directed

\-‘\h}? learning

Prior learning s
-
experience -

=

n solving



Presenter
Presentation Notes
Duration: 3 minutes

Facilitator says: You’ve had a chance to read a short overview and to construct meaning about Adult Learning Theory. We’re going to watch a short video to help us cement our understanding of the Principles of Andragogy. While you’re watching the video and continuing to construct meaning of this concept for yourself, please feel free to take notes on page 21 of your handouts.

Facilitator does: Play the video. It is about 2:30 minutes long.

http://www.youtube.com/watch?v=UgNeWsbKDUY

Knowles’ Principles + 2 More

. Adults should have a say in the content & process of learning (why,
now, what)

_earning should focus on adding on to what the learner has already
earned

. Content should be directly related to the learner’s work or personal life

. Learning should focus on solving problems instead of memorization of
content

. Adults take ownership of their learning and make choices about how
best to approach learning

. Learning is more intrinsically motivated

—


Presenter
Presentation Notes
Duration: 2 minutes

Facilitator says: As we just heard in the video, Knowles’ first developed 4 Principles and then later in his career added on 2 more.

Facilitator does: Briefly read the bullets; adding on with your understanding or experience with each as applicable. Participants can continue note taking on Adult Learning Theory on page 21 as is helpful for them.


" Knowles’ 5 Assumptions of Adult Learning

Teachers of adult learners can generally assume...
. Self Concept: They can take part in their own learning

. Past Learning Experience: They have a vast array of experiences to draw
on as they learn

. Readiness to Learn: They see the value of education and can be focused
on learning

. Practical Reasons to Learn: They have something practical and problem-
centered to learn

. Driven by Internal Motivation: They don’t need external motivators to
learn

—


Presenter
Presentation Notes
Duration: 3 minutes

Facilitator says: As we read in the article, Knowles also developed 5 Assumptions that teachers of adults can make about the learners they are working with.

Facilitator does: Briefly read the bullets; adding on with your understanding or experience with each as applicable Participants can continue note taking on Adult Learning Theory on page 21 as is helpful for them.


How do you feel andragogy applies to yourself as a

learner in the Mentor Teaching Program?

How is andragogy (the theory of teaching adults) similar
to and different from your experiences with pedagogy

(the theory of teaching children)?

How will understanding andragogy help you as you
are engaging with your mentee?

41


Presenter
Presentation Notes
Duration: 6 minutes

Facilitator says: We’re going to take a few minutes to apply Adult Learning Theory to our own experiences. I am going to put up 3 questions, 1 at a time for you to discuss with your shoulder partner. Once you and your partner have finished discussing the question on the screen, raise a hand to signal that you are ready for the next question. When I see that the majority of participants are ready for the next discussion question, I’ll reveal the next question to discuss. There are 3 questions total. Here is the first. Animate the slide. 

Facilitator does: Monitor conversations and signals for when to animate the second and third discussion questions.


' Key Takeaway

Understanding and applying how adults
learn enables mentors to work more %A
effectively with mentees. f\ )\JZ}


Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: Read slide






Presenter
Presentation Notes
Duration: 1 minute

Facilitator says: Next, I’m going to show you a graph - actually, 4 versions of the same graph. This first one you’re looking at doesn’t have any words on it.  I will add the words in a moment, but first I want you to pause and think - what do you think this graph is showing?

Facilitator does: The first graph (blank with no words on it) is included on page 22 of the handout packet.  Let participants know that they can take notes on this graph.


Facilitator Note: It is not a mistake that this section does not have a title slide until after the graphs. The title slide gives away the “answer” to the graph activity, so it’s shown after the graphs.




Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: Point out that the x-axis labels have been added to the graph. Have participants once again ponder what they think this graph could be showing. 


Anticipation Anticipation

Reflection

Survival

Rejuvenation



Presenter
Presentation Notes
Duration: 3 minutes

Facilitator does: Invite participants to examine the new graph and to turn to a shoulder partner to discuss their ideas on what the graph is showing. Ask a few partners to share out with the whole group their guesses. Some of the guesses may be funny, feel free to laugh about those with the group!



Phases of First-Year Teachers Attitude Towards
Teaching

Anticipation Anticipation

Reflection

Survival
Rejuvenation

Disillusionment

AUG SEPT OoCT NOV DEC JAN FEB MAR APR MAY JUN JUL
Y
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Presenter
Presentation Notes
Duration: 5 minutes

Facilitator does: Pause longer on this last graph giving participants a moment to reflect on the meaning of the graph.  Remind them that their mentees will be new teachers - either preservice or in their first or second year of their teaching careers.  Now that they have been revealed, they can fill in the words on the blank graph on page 22 of their handouts. Pose the question: What does this graph make them think about the mindset of their mentees as new teachers? 

Facilitator says: New teachers experience a pattern of development as professionals. For example, they experience excitement and anxiety together (or “anticipation” early in their first couple of months of teaching. These feelings turn quickly to trying to survive and keep their heads above water as the real work of the school year gets under way. These feelings turn into disillusionment near the end of the first marking period, a time during which novice teachers may question their decision to become a teacher and their adequacy and efficacy. This is an important period of development for you as their mentor to pay close attention to so that you can provide adequate emotional support as well as capacity development. Typically, as the year unfolds after riding through this difficult time, novice teachers can settle into a period of rapid growth and development - especially when they have the support of a mentor. They can experience rejuvenation when their mentor encourages continuous improvement, challenges them with just the right amount of opportunities for growth, and identify and reinforce strengths as they become increasingly more evident. Mentors can also support mentees in reflecting upon all of their successes and areas of learning, which can help the new teacher end the year on an anticipatory note, ready for their next school year!


New Teacher Mindset



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says:  So let’s learn more about this Mindset that new teachers have. You can take notes throughout this next section on New Teacher Mindset on page X of your handout.



" Things You’ll Work on with a New Teacher

. Help them become acclimated to their new workplace through
orientation and onboarding

. Make sure they have the tools and equipment they’ll need to do their
work

. Help them become acculturated to their new workplace (interfacing
one’s individual culture with a new culture in which one works)

“New teachers are more effective, satisfied, and have a stronger
sense of belonging when he or she quickly becomes a member of
the new community while being respected and trusted as an
individual”

- Taking the Lead, Joellen Killion and Cindy Harrison

—



Presenter
Presentation Notes
Duration: 2 minutes

Facilitator says: In general, there are some specific things you’ll work on with a new teacher.

Facilitator does: Briefly read the slide, focusing on the quote (animate in) and adding on any applicable experiences of your own.


" Mentor Knowledge, Skills, & Practices

e Understand the phases of first year
teachers’ attitudes so you can anticipate
needs and stretch the capacity of the new

teacher

e Recognize the natural development of a new
teacher

1. Novice, focused on self

2. Aware of their competence and
impact on students or lack thereof

3. Moving towards being innovative,
creative, and generative

e Assess the new teacher’s needs and

concerns and match support


Presenter
Presentation Notes
Duration: 2 minutes

Facilitator does: Briefly read the slides and add your experiences, as applicable. This slide highlight the knowledge, skills, and practices that mentors must use when working with new teachers.


Mentor Knowledge, Skills, & Practices

e Appreciate the emotional ups and downs
of the first year without disempowering,
discounting, or rescuing the new teacher

e Develop the new teacher’s capacity to
problem-solve, self-analyze, reflect,
celebrate successes, and consider
solutions to problems in advance

e Acknowledge that mistakes are part of
learning

—


Presenter
Presentation Notes
Duration: 2 minutes

Facilitator does: Briefly read the slides and add your experiences, as applicable. This slide highlight the knowledge, skills, and practices that mentors must use when working with new teachers.


Mentors of New Teachers Face Challenges

. Balance:
. Supporting the new teacher’s needs
. Expecting that the new teacher is a professional who will meet the needs of

all of their students
. Deciding when to give advice and ideas vs. when to facilitate more

independent decision making
. Having patience and empathy when it’s been awhile since they were

a new teacher themselves
. Remembering that teaching expertise takes years to develop

—


Presenter
Presentation Notes
Duration: 2 minutes

Facilitator does: Briefly read the slides and add your experiences, as applicable. This slide highlights some of the challenges mentors can face when working with new teachers


" Areas of Focus for New Teachers

Classroom behavior Curriculum and
and environment instruction
Students
School context Professionalism

Parents/Families

—



Presenter
Presentation Notes
Duration: 10 minutes

Facilitator does: Show the big areas of focus for new teachers on the slide. Participants can see more detailed information about each of the areas on page 23 of their handouts. Give them 2 minutes to silently read and review the details of each area of focus. They may underline, circle, and make notes as they read. They can also relate these to the content from the previous 3 slides. They should be having an “a-ha” that there are SO MANY things a new teacher must learn! Once we are experienced educators who are fluent in all of these things, we forget just how many things new teachers need to master and get comfortable with. 

Facilitator says: I am going to designate an area in the room for each of the focus areas. (do this) I am going to pose three different questions. You will move to the designated area for the particular focus area that best represents your answer to the question. The first question is, Which of the areas of focus did you need the most support with when you were a new teacher?

Facilitator does: Give participants time to move to the different areas. Once there, allow them to talk with other people who chose that same focus area and why that was such a high area of need for them. 

Facilitator says: Here’s the next question - Which of the areas of focus are you most confident about supporting a new teacher with?

Facilitator does: Give participants time to move to the different areas. Once there, allow them to talk with other people who chose that same focus area and why they feel most confident in that area.

Facilitator says: Final question - Which of the areas of focus are you most uncertain about supporting a new teacher with?

Facilitator does: Give participants time to move to the different areas. Once there, allow them to talk with other people who chose that same focus area and why they feel this way. Close out the activity with a quick summary of thoughts. 


" Adult Learning Theory and New Teachers

Private reflection:

Your mentee is an adult learner.
They are also a new teacher.

What do you most want to consider about adult learning theory
when you are mentoring a new teacher?

—


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator does: Read the prompt on the slide, and then give participants 4 minutes to write privately. They can refer back to their materials from earlier in this session as reference. You will not share these out as this is an application moment for each learner. Page 24 in handout.



Key Takeaway

Understanding and applying the new
teacher mindset enables mentors to %A
work more effectively with mentees. - h[zj


Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: Read slide




LUNCH!



Presenter
Presentation Notes

Duration: 45 minutes


Observe



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says:  The next part of our session will be on one of the first main components of the mentor cycle, Observe. Let’s look at where it falls on the cycle.



The Mentoring Cycle

RELATIONSHIPS
COMMUNICATE
MONITOR EFFECTIVELY

PROGRESS



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says: animate the slide. In the first part of the cycle, Diagnose, we ask ourselves the question, what does my mentee need? In order to answer that question, we start with observing the mentee in action. Let’s dig into this part of the mentor cycle.




Observe: 3 Key Components

® Confirm observation details

® Prepare to record notes using “look-fors”
® Observe students and teacher in action



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says: Remember, every part of the mentor cycle has three key components.  As we proceed through the mentor teacher course, each time we dive into one of the sections of the mentor cycle we will break it down into three key components.
And so, there are three key components to remember when observing your mentee. These can be found on page 26 of your handout. They are: confirming the observation details, prepare to record notes using “look-fors”, and then using those look-fors to observe students and the teacher in action.

Facilitator does: animate the slide to highlight the first key component

Facilitator says: Let’s dive into the first key component, confirm observation details and what that entails. 


Getting Ready Before an Observation

Think about times you have been observed while teaching or you
have observed someone else teaching.

What was set up ahead of time, before one of the
observations took place, to make it go smoothly?

If one didn’t go smoothly, what could have been set
up ahead of time to make it go more smoothly?

_—


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator does: Pose the questions on the slide and ask participants to think for one minute on their own. Then after one minute, turn to a shoulder partner and discuss for another 2 minutes. After 2 minutes ask a few participants to share out with the whole group. Emphasize that taking the time to confirm details beforehand makes everyone feel better about observations.


Confirm Observation Details

 QObservation day and time
* Observation classroom/logistics
e Instructional goal of the lesson

* Focus of the observation

Competencies to help
e Student work and data to collect

-
—
e Use the Teacher Preparation
° —— v
—— v

* Confidentiality
e Set goals conversation day/time

—60


Presenter
Presentation Notes
Duration: 7 minutes

Facilitator says: An important part of being an effective mentor is working together with your mentee to set up clear expectations.  When conducting a classroom observation, setting up clear details for the observation ahead of time will go a long way towards getting the observation off on the right foot.  You may be nervous about conducting an observation - and that’s normal when it’s a new practice for you.  Also, your mentee will certainly be nervous about being observed! Even though mentor observations are non-evaluative, they can still be anxiety-producing, especially the first couple of times. Then they become more comfortable and routine. And so taking the time to talk to them beforehand, either in person or digitally to make sure you are both on the same page about the details of the observation can help you both get ready.  Getting ready for an observation and confirming observation details is something you will do together.
These are the details you will want to confirm with your mentee prior to going into their classroom to conduct an observation. We’ve created a tool for you to use when going through this step in your real work with your mentees. This tool can be found on page X of your handout. Follow along on the handout as we go through these key components.
Facilitator does: Click to animate for each detail
Facilitator says: First, you’ll want to confirm the day and time of the observation. This includes when you will be coming to observe and for how long you will stay in the mentee’s classroom. As you can see on the handout, we’ve included some guiding questions that you can use when having this conversation with your mentees. 
Next, you’ll want to review some classroom logistics. Take a look through the guiding questions for this component. (Pause 30 seconds) It is always comforting to know ahead of time, for both the mentor and mentee, where the mentor will be located in the room during the observation. You don’t want to be distracting to the students during the time you are observing, and yet you also don’t want to be removed from the action and missing what’s going on. Anything else you would add to this part?
Next, you’ll want your mentee to share with you the lesson they will be teaching at that time and the lesson’s instructional goal. Remember that because one of your main jobs as a mentor is to support your mentees in teaching the curriculum well, you always need to know what lesson from the curriculum they are teaching and what the goal of the lesson is. 
You will also want to confirm the focus of the observation including what specific skill or instructional practice you will focus your notes on during the observation. The focus of your observation will change depending on the goals of your work together. The Teacher Preparation Competencies and the Performance Rubric can be an excellent source of ideas for specific skills and practices to observe for.
In regards to the student work and data you’ll gather, there are a few different forms this could take. Will students be producing work for the mentee to collect?  Will you be taking notes of student’s oral responses?  Or might you be taking video of student discussion?  Different lessons and focuses will lend themselves to different kinds of data to collect.  You do always want to collect data to base your one-on-one debrief conversation on. This is also a great time to remind your mentee that your observation is strictly to help the teacher improve their practice in that particular skill and should not be seen as evaluative. 
It can help build trust with your mentees to answer the guiding question under confidentiality - what needs to be kept confidential between the mentor and mentee to enable authentic growth? 
And finally, you will want to decide with your mentee when you will have your follow-up conversation following the observation, otherwise known in our mentor cycle model as set goals. You do not want this to be more than 48-72 hours after you’ve conducted the observation because the more time that passes between the observation and the debrief, the less impactful the observation data becomes. 
Talk at your tables about why you think confirming these details prior to the observation is important and if you are thinking about any other details you would want to add in when confirming the details with your mentee, share those with your tablemates as well. 

Facilitator does: After 2 minutes invite some responses.



Confirm Observation Details Template

Confirm Observation Details

Key Guiding Question(s) Notes
Components
to Discuss
Obserwvation ® Where and when will the observation take
day and time place?
Obserwvatior #® How long will the cbservation last?
classroom ® ‘Where is the best place for the mentor to sit?
logistics # What kinds of interaction between mentor and

students are okay?
# s there anything the mentor needs to know
about the classroom and/or students?

Instructional ® What is the instructional goal of the lesson?
goal of lesson ® What standard(s) does it align to?
® Why does the mentee want students to meet
this goal?
Focus of ® What is the focus of the observation? (E.g.,
observation classroom management, questioning, student
discourse)
® What does the mentee hope to gain as a result
of being observed?
Student work ® What will students be working on during the
and data to lesson?
collect #® What work can be collected and discussed
during the debrief?
® ‘What, if any, data will be generated in the
lesson?

Confidentiality ® ‘What needs to be kept confidential between
the mentor and mentee to enable authentic

growth?
Set goals ® Where and when will the setting goals
conversation conversation take place?

day and time

61



Presenter
Presentation Notes
Duration: 3 minutes

Facilitator does: Direct participants to page 27 in their handout to take a few minutes to look over the template. Remind them that this is just a guide and they don’t have to ask every single question from top to bottom. The notes section would be used to jot things down during the conversation with their mentee. If they have any questions about using the template, they can ask now. Make sure everyone is clear about how to use the template with their mentee.



Observe: 3 Key Components

® Confirm observation details

® Prepare to record notes using “look-fors”

® Observe students and teacher in action



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: animate the slide to highlight the second key component

Facilitator says: Let’s dive into the next key component and learn about what it means to prepare to record notes using look-fors.


Using an Observation Tool

Classroom Observation Tool

Focus of Observation:

“Look-Fors” Teacher Behaviors Student Behaviors
What does strong teaching

for the focus area look like?

(observer completes prior to
observation

63


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator says: After you’ve confirmed the observation details with your mentee, it is now time to actually observe the teacher in action with her students. When you are observing your mentees you will be taking notes on an observation note-taking tool. There are MANY different classroom observation tools out there that mentors and coaches use when conducting a classroom observation. We are going to present you with one, generic observation tool today, that we will use throughout the remaining modules. You can find the classroom observation tool on pages 28 of your handout. What is nice about this tool is that it is generic in nature, so regardless of the focus of the mentee’s lesson, you can use this same tool over and over again.

Facilitator does: Give participants a few minutes to look over the observation tool and to ask any questions or share any noticings. 

Facilitator says: Remember that the focus of the observation will be determined when you confirm your observation details. *animate the slide* So you can have this section filled out prior to observing the teacher. For today’s classroom observation practice, our focus is going to be on supporting new teachers in the focus area of classroom management.  This is why we honed in on this topic earlier in today’s session. We’ve given you several copies of the observation tool.  We’ll use two during today’s session to practice; the others are for you to take back and make copies to use in your mentor practice.  Turn to the first copy on page 28 and let’s start prepping for our observation practice today.  Since we’ll be watching a video, you don’t need to confirm the observation details and we can jump right to this second step of filling in the focus and determining look-fors.

Facilitator does: Give participants a moment to fill in the focus area - they can says, “classroom management” or “classroom procedures and environment” Animate the slide and say, “Now let’s talk about look-fors.”




Determining Look-fors

A look for is:

e What your focus looks like in detail and in action

e A helpful tool to keep you looking for what you want to see and hear when in a
classroom

e What good teaching in your focus area should look like

e Something you fill in BEFORE the observation, when confirming observation details
with mentee

o Does not need to be written in full or complete sentences
e A chance for you to build and apply YOUR mentor content knowledge
O May need to do some research and learning of your own first

e Will shape the data you collect to determine how the mentee is doing in the focus
area

_—


Presenter
Presentation Notes
Duration: 3 minutes

Facilitator says: Once you know what your focus for your observation is, and again, you’ll confirm that with your mentee ahead of time, then you can determine what you will look for when you go in and observe for that focus area.  You’ll jot down the things you’ll be looking for in the Look For’s column of the observation form.  What is a look for? A look for is [read & animate slide].

Note that these are best done with your mentee when you sit down to confirm the observation details. This provides a teachable moment for your mentee and ensures that you are on the same page for what good instruction looks like in the focus area.


Studying our Focus Area

Building relationships
with diverse student

populations.

relevant, meaningful
learning

working respectfully
(individual and group)
collaboration and rapport
genuine care and concern
for students
differentiated teaching
methods

Establishing clear
expectations and
procedures.

e procedures and routines
used to run classroom
effectively

e smooth, quick transitions

® management of
supplies/equipment

e safety and organization

Consistently
reinforcing
expectations and
procedures.

behavior systems in place
behavior standards set &
followed

reinforcing, reminding, &
redirecting language used
appropriate behavior
interventions utilized

_—



Presenter
Presentation Notes
Duration: 8 minutes

Facilitator says: Let’s think about what determining look-fors would look like if our focus area was classroom management. Remember one of the two assessments you’ll have to complete for this course is Mentoring for Classroom Management so practicing with this focus in mind should give you a true feeling for the whole process. 

Think about the three fundamental elements for classroom management outlined in the assessment and that we studied earlier today. This is a great resource to utilize when supporting new teachers in the area of classroom management. This can also help you develop some look-fors. If you were observing in a classroom, looking for these 2 key elements, what might you see or what might you be looking for? In your handout on page 32, take 2 minutes to see if you can develop some key features of each element.

Facilitator does: Give participants 2 minutes to jot down some ideas. Then animate the slide & share out the examples. Invite participants who had additional ideas to share with the whole group and add to everyone’s list. 


ving our Focus Area

DEPARTMENT of

EDUCATION

louisiana Believes

LOUISIANA TEACHER

Performance Evaluation Rubric

Domain 2: The Classroom Environment

Component 2c: Managing Classroom Procedures

Critical
Attributes

Ineffective Effective: Emerging Effective: Proficient Highly Effective
¢ Students not e Small groups are only e Thestudentsare In addition to the
working with the partially engaged while productivelyengaged characteristics of “proficient,”
teacher are not working directly during smallgroupwork.

disruptive tothe
class.

e Thereareno
established
proceduresfor
distributing and
collecting
materials.

® Proceduresforother
activities are

confused or chaotic.

with the teacher.

e Procedures for
transitions, and
distribution/collection of
materials, seem to have
been established, but
their operation is rough.

¢ Classroom routines
function unevenly.

Transitions between large
andsmallgroup
activities aresmooth.

Routines for distribution
and collection of
materials and supplies
work efficiently.

Classroom routines
function smoothly.

e Students take the initiative
with their classmates to
ensurethat theirtimeis
used productively.

* Studentsthemselves ensure
that transitionsand other
routines are accomplished
smoothly.

* Students take initiative in
distributingand collecting

materials efficiently.

LOUISIANA DEPARTMENT OF EDUCATION 1201 North Third Street | Baton Rouge, LA 70802 | 877.453.2721 | www.louisianabelieves.com
Louisiana Compass Performance Standards for School Leaders | Development Supported by New Leaders
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Presentation Notes
Duration: 3 minutes

Facilitator says: Another resource you have at your fingertips to develop look-fors in the area of classroom management is the compass rubric. Domain 2 focuses on The Classroom Environment - Component 2c - Managing Classroom Procedures. The critical attributes and possible examples really outline what effective and ineffective teaching looks like in this area. Take another 3 minutes to look through this part of the rubric and add to your look-fors in each of the 3 fundamental areas. 


Writing Look-fors

1. Work together with a partner at your table.
2. Use the materials for the focus area that we just studied.
3. Choose ONE of the three domains to focus your look-fors on.
a. Building relationships with diverse student populations
b. Establishing expectations and procedures
c. Consistently reinforcing expectations and procedures.
4. What does good teaching in your chosen focus area look like?
5. Write 3-5 look fors that could guide your observation.

_—


Presenter
Presentation Notes
Duration: 8 minutes

Facilitator says: Now that we’ve had a chance to build our mentor content knowledge about our focus area, let’s practice writing look-fors for the focus area. Remember that in practice, you’ll do this together with your mentee when you confirm the observation details.  For today, you’ll get with a partner and practice writing them together.

Facilitator does: Read directions on slide. Tell participants they will write these look-fors actually in one of the Classroom Observation Tool templates in preparation for a video they are going to watch very soon. 


O
Example Look-fors “Look-Fors"

What does strong teaching
for the focus area look like?

(observer completes prior to
observation)

F OCUS A rea. ® Transitions from one

activity to the next
with little time lost

Establishing clear e Procedures in place
) and followed by
expectations and students for
classroom tasks i.e.
p roce d ures turning & talking,

restroom break, pencil
sharpening, etc.

e (lassroom supplies is
organized and ready
for the day’s lesson

® (lear directions are
given for tasks and

—— students follow them ’é 68



Presenter
Presentation Notes
Duration: 5 minutes

Facilitator does: After participants have developed their look-fors, give them a few minutes to look at the example look-fors on the slide. A more extensive list is also found in their handout on pages 33-35. Which of these did they have? Which others did they write that they don’t see here? Spark discussion. 

At the end of this section, every participant should have 3-5 look-fors for the focus area written on their observation sheet, in addition to having their focus area filled in.


Observe: 3 Key Components

® Confirm observation details

® Prepare to record notes using “look-fors”
® Observe students and teacher in action



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator says: The final component of Observe is to actually observe students and teacher in action. But before we do that, let’s set ourselves up for success by thinking about the Do’s and Don’ts of observations.

Facilitator does: animate the slide to highlight the third key component



Observe Students and Teacher in Action



Presenter
Presentation Notes
Duration: 4 minutes

Facilitator says: Think back to the times when you have been observed while teaching. Think about what the observer did when they were in your classroom.  How effective were those practices? How did they make you feel?
With a shoulder partner, take two minutes discuss what you think some important Do’s and Don’ts of conducting observations of teaching are.


Observe Students and Teacher in Action



Presenter
Presentation Notes
Duration: 8 minutes

NOTE: This slide includes animation that fades out to reveal text in the table. Please do not change.

Facilitator says: With a shoulder partner, take a few minutes to look over the “Do’s and Don’ts” for when observing a teacher in your handout on page 36. Discuss what you think each suggestion means in the chart and be ready to share our your ideas with the whole group.

Facilitator does: Give participants 5 minutes to look over the chart and discuss what they think each suggestion means, circulating and listening in on conversations. If you hear a strong interpretation, ask that participant to share their thoughts with the larger group when the time comes. After 5 minutes, ask participants to share their ideas with the larger group. 

Facilitator says: I heard lots of great ideas regarding the dos and don’ts of observing a teacher in action. I want to clarify a few points. (Advance animation) Stay close to the action means do not be too far away from where teaching and learning is taking place. For example, if a teacher is teaching in a smaller group, you may want to move from your original spot from which you were observing so you can hear both the student and teacher talk. (Advance animation) Also, remember that your job is NOT to get in there and “fix” the kids in that moment. You will need to resist that temptation. Your purpose during the observation is to see what is really going on in the classroom in order to help that teacher improve in the future, not to make just this one lesson better in isolation because you happen to be present that one day. (Advance animation) It can also be tempting to notice lots of things - because classrooms are busy places and there are likely to be LOTS of things that a mentee needs help with! Resist that - stay focused - it will make your work on that focus area that much stronger.
(Advance animation). Let’s take a few minutes to talk a little more about what this last point means, script exactly what you hear from teacher and students.





Script Exactly What | Hear?

e Script what students say/do
e Script what the teacher says/does
 Practice, practice, practice

e Use shortcuts

e Stick to the focus (e.g., rigor)

R .


Presenter
Presentation Notes
Duration: 2 minutes

Facilitator says: Scripting exactly what the teacher says and does as well as what students say or do is a challenging task that gets easier with practice. At first this can be really challenging as things happen so quickly that it’s easy to miss what is being said and done. It takes a lot of practice to be able to type or write everything that is happening as it’s happening. However, with more practice, I promise that you all will get faster over time. You will also begin to develop your own shortcuts, or shorthand for scripting such as writing ST for students, T for teacher, and other symbols to code your notes. Also, by focusing on one thing that you are looking for in a particular observation, this will help focus your notes/script as well. 


Record notes using look-fors

Teacher Behaviors Student Behaviors

. Stick to the facts

. Teacher and student talk

. Teacher and student moves

. Student learnings and outcomes



Presenter
Presentation Notes
Duration: 2 minutes

Facilitator says: When you record notes using the “look-fors” we just discussed, which you will plan before the observation, the main two sections of your observation tool that you will be recording notes on while observing are the teacher and student behaviors sections. This is where your scripting skills will be put to use. It is important that the notes you take simply stick to the facts. We don’t want to make inferences or judgments about a teacher’s instruction when taking notes. As mentors, the data we collect must be facts, rather than inferences or judgments. You can script exactly what you hear teachers and students saying, what you see teachers and students doing, and what student learning and outcomes you are observing as it all relates to your observation focus. This will allow your observations to be free from judgments. Remember that you are specifically looking for evidence of the focus you and the mentee agreed upon prior to the observation. 


LIS .

cripting vs. Interpretation

Statement 1: Teacher posted helpful examples on the board.

Statement 2: “I’'m posting examples of how you might explain your
thinking up here for you to use.” Example 1: “I chose this strategy to solve
the problem because...” Example 2: “The reason | instead of

is...” Example 3: “l decided to because...”

Statement 1: Teacher placed an emphasis on students looking for
patterns in the number string.

Statement 2: Teacher told the students to be sure to look for
patterns during the number string activity three times.

—74
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Presentation Notes
Duration: 8 minutes

Facilitator says: It’s  important you stick to the facts when observing in a classroom.  The notes you take can help you remain objective about what’s happening instead of making judgements.  Let’s engage in a quick activity to make sure we are all on the same page about what constitutes a scripted vs. an interpreted/judgmental observation that you might make when looking for rigor in your mentee’s math classroom. This game is called scripted versus interpreted. Two statements will pop up on the screen that are examples of what someone may record during an observation. After you read the two statements, turn to a shoulder partner and discuss the differences between the two statements. When you identify which one you believe is the scripted (non-judgmental) statement, discuss why this type of comment is more effective for an observation. 

Facilitator does: animate the slide to reveal the first two statements. Circulate while participants discuss the differences between the two statements and why the second statement would be more effective for an observation. After 2 minutes invite a few participants to share their thinking with the group. (Possible answers may include: statement 2 is more specific, includes specific examples of how the teacher is supporting students in developing their conceptual understanding of the concept, it is free of judgement i.e. “helpful”, can start a conversation with a mentee “you said and did this: ___.  Tell me about it.  What impact did that have on students? Let’s look at their work and see.” as opposed to “What you said and did was helpful.”)

Facilitator says: Great job on that first set. Let’s try one more. After the two new statements pop on the screen, read them and discuss with a partner the differences between the two statements. When you identify which one you believe is the scripted (non-judgmental) statement, discuss why this type of comment is more effective for an observation. 

Facilitator does: animate the slide to reveal the second two statements. Circulate while participants discuss the differences between the two statements and why the second statement again would be more effective for an observation. After 2 minutes invite a few participants to share their thinking with the group. (Possible answers may include: statement 2 is more specific because it describes what “placed an emphasis” means - the teacher said it three times, it demonstrates how the teacher and students were engaging in procedural/fluency skill practice, it describes exactly what happened (the teacher TOLD the students something) - you can imagine if the students didn’t do what was expected, being able to go back in the notes and see what the teacher did beforehand would be key.  Placed an emphasis doesn’t actually tell you what the teacher did - did she say it? write it? how many times?), you may think 3 times is an emphasis, but that’s a judgement call on your part.




Statement 1: Wonderful questions!

Statement 2: Your questions are not effective.



Presenter
Presentation Notes
Duration: 2 minutes

Facilitator says: Take a look at the two statements on this page.  Notice that both are not just inferential but actually judgmental.  Unspecific praise and criticism are both judgments.  And, judgment can erode trust and build dependency in which the mentee, rather than learn to ask strong, higher-order thinking questions, seeks the mentor’s approval only.  Observational data that leads to analysis and reflection -- and that opens up learning conversations -- needs to be scripted and specific, not judgmental.  



Observe

Let’s Reflect:

e What are you most excited about
with conducting observations?
e What do you see as your biggest

area of growth before we try l

conducting an observation?

_—


Presenter
Presentation Notes

Duration: 5 minutes

Facilitator says: Let’s take a quick minute to reflect on what we’ve discussed so far about conducting observations. Take 1 minute to think about the following 2 questions: What are you most excited about with conducting observations? What do you see as your biggest area of growth before we try conducting an observation? [Pause for a minute of quiet reflection time] Now we are going to do a SU-HU-PU, Stand up, Hand up, Pair up. When I say go, you will stand up, put one hand up in the air, and find a new partner to reflect with at a different table by giving them a high five to pair up. Once with your new partner, introduce yourself and share your thoughts on the two questions. 

Facilitator does: Circulate while participants are standing up, pairing up and discussing the questions on the slide. After about 3 minutes, invite participants to return to their seats. 


Practice Conducting an Observation

As you watch the video, script notes in the teacher and
student behaviors columns paying specific attention to the
look-fors.

Classroom Management Video



Presenter
Presentation Notes
Duration: 10 minutes

Facilitator does: Now you will show the video for participants to practice conducting an observation. The video is only 3 minutes so you may choose to show the video twice to give participants extra practice scripting. Let participants know there are additional scripting pages available at the end of their handout if they need it, but they should start on the page where they already have their look-fors written. 

https://drive.google.com/file/d/1umSPjESxiERAlXJGexHTj10NBU8_Wczq/view

‘Conduct Observation

e Share your notes with a partner.

e Compare your processes (similarities and
differences).

e Discuss what worked and what was

challenging.

e Summarize what you learned about
gathering data in classroom observations.

—)


Presenter
Presentation Notes
Duration: 10 minutes

Facilitator says: Let’s take some time to debrief the process we just went through in observing a lesson. Since we have been sitting for a little while, I would like for you to take your notes, a few sticky notes, and something to write with and stand up. Find someone at a different table who is wearing the same color shirt as you. With your new partner compare your notes. Discuss how you went about taking notes. Share the notes you took with each other. How are they the same and different? Discuss what worked and what you found challenging about the process. Then summarize what you learned about conducting a classroom observation.

Facilitator does; Allow five minutes for partner conversation. Facilitate a whole group discussion addressing each of the bullet points on the slide and having a least one or two participants share their thoughts/reflections per bullet point.


Key Takeaway

Observing in classrooms allows the
mentor to collect non-judgemental data ?f
on student and teacher actions. ;\ 3


Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: Read slide




BREAK!



Presenter
Presentation Notes
Duration: 15 minutes


Analyze Data

“N\LYZE DAT,

BUILD
RELATIONSHIPS

COMMUNICATE
MONITOR EFFECTIVELY

PROGRESS



Presenter
Presentation Notes

Duration: 30 seconds

Facilitator says: So now that we’ve practiced conducting an observation, we’re going to continue to focus on the “diagnose” section of the mentoring cycle and discuss how you will take your notes from your observation and analyze the data you collected to determine how you can best support your mentee with their needs. animate the slide.


Analyze Data: 3 Key Components

® Analyze observation notes

® Recognize strengths and areas for growth
® Prioritize



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: animate the slide to highlight the first key component

Facilitator says: There are three key components to adhere to when analyzing your observation data, which can be found on page 37 of your handout.  First, you analyze your observation notes, then recognize strengths and areas for growth, and then you will prioritize the needs. Let’s dive in a little deeper to each of these components starting with analyzing our observation notes.


Analyze Observation Notes

As you analyze your observation notes:

Keep the focus of the observation in
mind
Look for evidence or lack of evidence

of the focus
Highlight and make notes in another

color with that lens

83
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Presentation Notes
Duration: 2 minutes

Facilitator says: With your classroom observation notes in front of you, you want to go back and analyze them to start to figure out what you will work on with your mentee - the goal you’ll focus on in your work with them.
But how do we determine what that goal is? We must analyze our observation data first.
As you go back through your notes you always want to keep the focus of the observation in mind, which in our practice case was an area of classroom management.
So you want to look in your notes for evidence or lack of evidence of this focus. If you were able to get your hands on some student work, this can also serve as supporting evidence or lack of evidence. 
You will want to highlight and make additional notes on your observation data preferably in another color to help you begin to determine the strengths and areas for growth specifically in regards to the focus of your observation. Remember that you might have seen other issues that you would want to address, but it is important to stick to the focus of your observation. Jumping to something else that is different from what you and your mentee agreed upon will erode the trusting relationship you’re building together. You can always make a note to return to the other areas of need that you observed at another time. 


Classroom Observation Tool

Let’s look at an example

Focus of Observation;
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What did this mentor

notice when they analyzed
their notes?

How might this help them
prepare to support their

mentee?


Presenter
Presentation Notes
Duration: 10 minutes

Facilitator does: Give participants 3 minutes to look at the example of analyzed observation notes in their handout on page 38. They should begin to think about the two questions on slide. 

Facilitator says: Now, turn to a new shoulder partner and discuss the two questions on the screen and any observations you are making about analyzing observation data. You have 4 minutes.

Facilitator does: Review the example and what participants noticed the mentor had concluded from their analysis of the observation notes as whole group.


Practice: Analyze Observation Notes

As you analyze your observation notes:

Keep the focus of the observation in
mind
Look for evidence or lack of evidence

of the focus
Highlight and make notes in another

color with that lens

85
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Presentation Notes
Duration: 15 minutes

Facilitator says: You will now have some time to analyze the entirety of your observation data that you took on the video earlier using the steps on the slide. You will have 10 minutes to go through your notes, and then you will have 5 minutes to share your analysis with a shoulder partner.

Facilitator does: As participants work independently on analyzing their observation notes, circulate to provide support and take note on anyone struggling with the process. After 10 minutes, instruct participants to pair up with a shoulder partner and take 5 additional minutes to share their analysis with one another. Take another 5 minutes to debrief with the whole group - What felt easy?What felt more difficult?


Analyze Observation Data: 3 Key Components

® Prioritize



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: animate the slide to highlight the second key component

Facilitator says: The next key component is to recognize strengths and areas for growth. 


Recognize Strengths and Areas for Growth

e Where do | see this in my
mentee’s teaching? (strengths)

e Where do | see areas of missed
opportunity with my mentee’s
teaching? (growth)

® Find 2-3 strengths and 2-3 areas
for growth



Presenter
Presentation Notes
Duration: 5 minutes

Facilitator says: Because we know what strong teaching for your focus area, which for the observation we practiced last session was classroom management, looks like as identified in our “look-fors”, we should now be able to continue analyzing our notes looking specifically for strengths and areas of growth as it pertains to your focus area. The questions you may ask yourself during this process include: 
Where do I see this in my mentee’s teaching?
Where do I see areas of missed opportunity with my mentee’s teaching?
Doing this will help us find areas of strength and areas of growth




Analyze Data Template

Analyze Data Template

Strengths:
What was effective about the
lesson in regards to the focus
area?
In which “look fors” did the
mentee excel?
What specific actions did the
mentee take that enabled them
to be successful in the focus
area?
What specifically were the
students able to do as a result of

Areas for Growth:
What was ineffective about the
lesson in regards to the focus area?
Which “look fors” is the mentee
trying and on the verge of doing?
Which “look fors” is the mentee
ready to try next?
Where are there areas of missed
opportunity?

Prioritize One Area for Growth:
Where should | focus my work with
my mentee?

Is there an area of growth that is
blocking growth in other areas?

Is there an area of growth that feels
most important or highest
leverage?

Is there an area of strength | could
build on?

Is there an area of growth they
seem almost ready for?

those actions?

1. 1.
2. 2.
3. 3.
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Duration: 2 minutes

Facilitator does: Introduce the template to participants. They have multiple copies in their handouts starting on page 40. Explain that this is a template strictly for their own use to think through the analysis process. They won’t share this with their mentee.


=
Let’s look at an example

Strengths:
What was effective about the lesson in regards to the
focus area?
In which “look fors” did the observee excel?
What specific actions did the observee take that enabled
them to be successful in the focus area?
What specifically were the students able to do as a result
of those actions?

Areas for Growth:

What was ineffective about the lesson in regards to the
focus area?

Which “look fors” is the observee trying and on the verge
of doing?

Which “look fors” is the observee ready to try next?
Where are there areas of missed opportunity?

1. The teacher taught the concept correctly - her model of the
different strategies to approach the math problems was
solid.

2. She attempted to check in with students as she circulated
during partner work.

3. She provided students with a formative assessment at the
end of the lesson - exit ticket.

1.

2.

Her check-ins were ineffective - “How'’s it going” and “Is
that what you got as your answer”

She gave a formative assessment (good), but need more
checks for understanding along the way.

Only checked understanding for a few students - not all -
and she didn’t realize most students were not
understanding the math.

What do you notice? What do you wonder?

89
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Facilitator does: This slide shows how mentors might complete the analysis template focus questions for a given focus area. 
This example aligns to the sample analyzed observation notes the mentors studied earlier.
It can also be found on page 43 of the handout packet.
After providing a couple of minutes for participants to review the examples, ask participants to share out with the whole group things they notice and wonder about these examples. 


Analyze Observation Data

Strengths:
What was effective about the
lesson in regards to the focus
area?
In which “look fors” did the
observee excel?
What specific actions did the
observee take that enabled them
to be successful in the focus
area?
What specifically were the
students able to do as a result of
those actions?

Areas for Growth:
What was ineffective about the

trying and on the verge of doing?
Which “look fors” is the observee
ready to try next?

Where are there areas of missed

opportunity?

lesson in regards to the focus area?
Which “look fors” is the observee

Prioritize One Area for Growth:
your opinion, which area for
wth could have the biggest

pact on the observee and their

udents?

hat might you recommend the
servee change or modify in their
cus area based on your
servation?

hat big takeaway do you hope the
servee gains as a result of the
brief conversation?

1. 1.
2. 2.
3. 3.
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Facilitator does: Give participants about 8 minutes of independent work time to use one copy of the Analyze Observation Data template and complete the first two columns on the template for the observation notes they just analyzed in the previous step. 
When ready, they should partner back up with the person they shared their analysis with and now share the areas of strength and growth they found for the practice mentee. Let them know it is totally okay if they are going in two different directions for the mentee from the video. After 5 minutes, bring back to the whole group to debrief.
In the whole group, briefly debrief the process of analyzing notes so far adding on this additional step of identifying strengths and areas of growth. Now what felt easy? What felt difficult?


Analyze Observation Data: 3 Key Components

® Analyze observation notes

® Recognize strengths and areas for growth



Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: animate the slide to highlight the third key component

Facilitator says: The final key component is to prioritize. Let’s drill down to what this means.


Prioritize

e Rely on your expertise

e Think about areas within the Compass Rubric & Teacher Competencies

e Think about what you know about new teachers and what areas they need to
focus most:
o0 Where should | focus my work with my mentee?
O Is there an area of growth that is blocking growth in other areas?
O Is there an area of growth that feels most important or highest leverage?
O Is there an area of strength | could build on?
O Is there an area of growth they seem almost ready for?

® Choose ONE Area of Growth to prioritize!

—92
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Facilitator says: Because you won’t be able to work on all of the areas for growth you found, you’ll need to prioritize just one. Consider the questions on the slide.

Facilitator does: Emphasize that participants may rely on their expertise, think about areas within the compass rubric and the teacher competencies, or knowledge of new teachers and what areas on which they need to focus most to pick ONE area of growth to prioritize.
This doesn’t mean they’ll never work on the other areas for growth. It just means they have chosen one to work on first because they think it is the highest priority.


Analyze Observation Data

Strengths:
What was effective about the
lesson in regards to the focus
area?

In which “lock fors” did the
observee excel?

What specific actions did the
observee take that enabled them
to be successful in the focus
area?

What specifically were the
students able to do as a result of
those actions?

Areas for Growth:
What was ineffective about the
lesson in regards to the focus area?
Which “look fors” is the observee
trying and on the verge of doing?
Which “look fors” is the observee
ready to try next?

Where are there areas of missed
opportunity?

Prioritize One Area for Growth:
In your opinion, which area for
growth could have the biggest
impact on the observee and their
students?

What might you recommend the
observee change or modify in their
focus area based on your
observation?

What big takeaway do you hope the
observee gains as a result of the
debrief conversation?

1. 1.
2. 2.
3. 3.
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Facilitator Does: Do a LIVE Model of how to complete the final column of the template in the “Example: Strengths and Areas for Growth” template on page 43 of the handout. Participants can follow along with you and write into their example. You can do this on chart paper - or switch the slide deck to a live word doc of the template and type directly into the template as participants watch. Think aloud so participants can “see” the process you go through to land on a prioritized area. This “model” should continue from the example shared from the previous two steps. 

You can use the following ideas to guide your modeling:
I think the focus should probably be on formative assessment during a lesson. This is highly aligned to Domain 3 - component 3d - Using Assessment in Instruction.
She needs a few more tools in her toolbox to check for understanding along the way which can include questioning strategies, but can also include other strategies such as hand signals, turning/talking/listening in, etc.
She’s already willing to try things like exit tickets - so we need to build off that momentum…
I believe our prioritized area needs to be focused on learning 2-4 really strong formative assessment tools to support her ability in checking for student understanding along the way, so when she gets to the end of the lesson it shouldn’t be such a huge shock whether students “got it” or didn’t…
Participants should notice how you relied on your expertise, you thought about the compass rubric, and you thought about what you know about new teachers and what they need. Participants should also notice that you tried to build on an area of strength and find an area of growth they almost seem ready for. They should also notice that you just picked one area to prioritize and focus on, even though there were multiple areas of growth.
Participants should also notice you trying to figure out which area of growth is the most important or highest leverage. Maybe something is a safety issue, or a building block for other areas of growth. Or maybe there’s an area of growth, which, once addressed, would unblock other areas that the mentee is struggling with.



Practice: Prioritize

Analyze Observation Data

Strengths:
What was effective about the
lesson in regards to the focus
area?
In which “look fors” did the
observee excel?
What specific actions did the
observee take that enabled them
to be successful in the focus
area?
What specifically were the
students able to do as a result of

Areas for Growth:
What was ineffective about the
lesson in regards to the focus area?
Which “look fors” is the observee
trying and on the verge of doing?
Which “look fors” is the observee
ready to try next?
Where are there areas of missed
opportunity?

Prioritize One Area for Growth:
In your opinion, which area for
growth could have the biggest
impact on the observee and their
students?

What might you recommend the
observee change or modify in their
focus area based on your
observation?

What big takeaway do you hope the
observee gains as a result of the
debrief conversation?

those actions?

1. 1.
2. 2.
3. 3.

How did you choose
this prioritized area
of growth?

Why do you think
this is the best area
of growth to
prioritize?
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Presenter
Presentation Notes
Duration: 10 minutes

Facilitator does: Give participants about 5 minutes to complete the final column of the template for the observation notes that they’ve been working with in the previous 2 steps - this is most likely on page 40. Ask a few participants to share their prioritized area they chose for this mentee with the whole group. (animate slide) Facilitate a discussion about HOW they chose this prioritized area of growth and WHY they think this is the best area
Note for participants that there is no one right answer here.  Working on anything that is an area of growth for the mentee is going to help them.  But, they should try to find what they believe, based on their expertise, is going to be the highest leverage area to focus on.  They can’t make a mistake here as long as they are helping their mentee grow. You might have a discussion, depending on participants’ responses, on which areas feel more important than others to focus on first (a participant may say, for example, that working on one area of growth would unblock other areas and so should be worked on first).


Putting it all together

1. Build a strong, trusting relationship & set expectations

(partnership agreement)
2. Working effectively with adult learners v

FNALYZE D4 T4

3. Observe the mentee in action G -
4. Analyze the data

s.‘g?s — REF;_EC}
& x BUILD

RELATIONSHIPS

COMMUNICATE
EFFECTIVELY

{ MONITOR
; PROGRESS
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Presenter
Presentation Notes
Duration: 2 minutes

Facilitator does: Step back and give the participants the big picture of what they’ve learned so far.
They’ve learned that before they can even do any sort of classroom observation they need to build a strong, trusting relationship and set up partnership agreements.
Today we talked about best practices for working with adult learners and even more specifically new teachers. 
When that partnership agreement is in place, they set up their first classroom observation and take those nonjudgmental scripted notes focusing on an agreed upon high-needs focus area that’s typical of a new teacher.
They will take that data with them and begin to analyze it on their own utilizing the steps we went through today - remind participants that this step is really done as “homework” for them as mentors in preparation for what’s to come: a setting goals meeting with their mentee.


Key Takeaway

Analyzing observation data helps the
mentor identify areas of strength and %e
the greatest area for growth so they can -
prepare to support their mentee in "\ HZ)
growing their practice. A


Presenter
Presentation Notes
Duration: 30 seconds

Facilitator does: Read slide. 



Connection to Assessments



Presenter
Presentation Notes

Duration: 30 seconds

Facilitator says: So let’s take a look at where conducting observations and analyzing observation data appear in the assessments of your mentoring practice. 



: Mentoring to Improve...

Analyze

=Te

Analyze the needs of one mentee with respect to classroom management skills. Identified mentee goal(s) should be related to one
or more of the following classroom management skills as described in the Y3 M3 Handout Master,

» Mentee's ability to build relationships with diverse student populations.
e Mentee's ability to establish clear expectations and procedures.
e Mentee's ability to consistently reinforce expectations and procedures.

Use a set of collected data (observations, informal/formal conversations, student data, etc.) to diagnose and prioritize the most
important classroom management need to address in this mentoring cycle.

Submit a written response (approximately 300 words) that identifies the mentee’s classroom management goal(s) that will drive the
mentoring cycle related to the diagnosed need. Be sure to identify concrete changes in your mentee's classroom management
practice that you expect to see as a result of your coaching. Justify the selection of the goal(s) by highlighting the specific data you
used to identify and prioritize them.

Artifact(s) to Submit: Written response

You must earn "Demonstrated” for all criteria in the requirements to earn this micro-credential.

—


Presenter
Presentation Notes
Duration: 5 minutes

Facilitator says: The first thing I want to point out is that regardless if  you are completing the Mentoring to Improve Classroom Management assessment or the Mentoring to Improve Content Instruction assessment - both have the same requirements and follow the same structure we are about to review. 
Take 1 minute and read through the ANALYZE portion of this assessment.  (After 1 minute, ask) Where do you see the connection in this assessment with what we’ve learned so far? (invite a few answers from participants)
NOTE: Answers should include the following:
the 3 bullets relate to the 3 fundamental areas of classroom management we studied in today’s session
“Use a set of collected data to diagnose and prioritize the most important classroom management need…” - this is what we learned in today’s session
At this point we have not written the specific goal the mentee will be working on - that comes in the next module. But everything they worked on today will help them write their response and justify the selection of the goal.

Facilitator does: Allow a few minutes for clarifying questions. 


Closure



Presenter
Presentation Notes

Duration: 30 seconds

Facilitator does: Let’s bring some closure to today’s session. 



Preview of Module 3

e Use paraphrasing and listening in conversations related to mentee’s
growth and development

e Build strong relationships with mentee throughout the course of the
school year based in a dual commitment to growth mindset

e Learn how to draft goals for mentee grounded in analyzing
observation data using the SMART goal framework

e Apply the goal setting meeting protocol to engage in goal setting with
mentee

—



e Continue to plan forward for how you’ll lay the groundwork for the work required for
the assessments.
O Bring all of your mentor materials to each session - especially the artifacts of your
work you’ll be collecting when you start your work with your mentee!

® In preparation for the next module:

o Watch 2 TED Talks on Growth Mindset
® Jot notes on the power of “Yet”


Presenter
Presentation Notes
Duration: 1 minute

Facilitator does: Review the homework on the slide.

Links to 2 TED Talks:

https://www.youtube.com/watch?v=pN34FNbOKXc 
https://www.youtube.com/hwatch?time_continue=2&v=_X0mgOOSpLU&feature=emb_logo 


Exit Ticket

1. Before | thought ... and now |
think...

1. The most useful thing from today
for my own teaching is...

1. The most important thing from
today for me to remember about

working with my mentee is...



Presenter
Presentation Notes
Duration: 3 minutes

Facilitator says: On your exit ticket, please use the 3 sentence prompts and fill in the blanks.  Leave your completed exit card on your tables when you leave. As a reminder, please clean up your workspace. Throw away your trash, straighten the supplies so that they are in the center of the table, and place your name plates and tags inside your team folder. Thank you so much for spending these last two days with us and we look forward to seeing you again soon!

Note to facilitators: After participants leave for the day, work together as a facilitator pair to review the exit tickets and make notes for yourself.
What trends do you see in the responses?  Take note of what you want to review and bring up at the beginning of Module 3. There will be time at the beginning of the session for you to share these trends.


MENTOR
EACHE
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