
 

  

Grade 11 US History Social Studies: Year-Long Overview 

To be productive members of society, students must be critical consumers of information they read, hear, and observe 

and communicate effectively about their ideas. They need to gain knowledge from a wide array of sources and examine 

and evaluate that information to develop and express an informed opinion, using information gained from the sources 

and their background knowledge. Students must also make connections between what they learn about the past and 

the present to understand how and why events happen and people act in certain ways.  

To accomplish this, students must: 

1. Use sources regularly to learn content. 

2. Make connections among people, events, and ideas across time and place. 

3. Express informed opinions using evidence from sources and outside knowledge. 

Teachers must create instructional opportunities that delve deeply into content and guide students in developing and 

supporting claims about social studies concepts. 

In U.S. History, students explore the evolution of the American identity and its role in the global community as they 

learn about the industrialization, consolidation, and corporatization of the United States; foreign policy from 

imperialism to intervention in World War I; economic prosperity and decline between the world wars; the re-

assertion of American exceptionalism following World War II and during the Cold War; and the shifting role of the 

United States in the increasingly intertwined modern global community. The key themes in U.S. History highlight the 

connections among the GLEs that students should make as they develop and express informed opinions about the 

U.S. History claims. 

 

U.S. History Content U.S. History Claims 
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Industrialization and 
Expansion through the 
Progressive Era 

How do innovation and 

ŜȄǇŀƴǎƛƻƴ ŀŦŦŜŎǘ ŀ ƴŀǘƛƻƴΩǎ 

identity? 

X X         

Foreign Policy through the 
Great War 

How can world conflict 

redefine how a nation 

identifies itself? 

  X        

https://www.louisianabelieves.com/docs/default-source/academic-curriculum/key-themes-us-history.pdf?sfvrsn=6
https://www.louisianabelieves.com/docs/default-source/academic-curriculum/standards---k-12-social-studies.pdf?sfvrsn=19
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Growth and Decline 
Between the Wars 

What is the legacy of war 

ŀƴŘ ǊŜŎƻǾŜǊȅ ƻƴ ŀ ƴŀǘƛƻƴΩǎ 

identity? 

   X X      

World War II 
What is the role of war in 
nation building? 

     X x    

The Cold War 
Is a nation defined by its 
foreign policy? 

      X X x  

Entering a New Era 
What defines us as a modern 
nation: domestic policy or the 
threat of terror? 

        X X 
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U.S. History Social Studies: How to Navigate This Document 

The grade 11 scope and sequence document is divided into six units. Each unit has an overview, instruction which 

includes topics and tasks, and a unit assessment. Click on a link below to access the content. 

 

Unit One: Industrialization and Expansion through the Progressive Era  

 Unit One Overview  

 Unit One Instruction 

 ֙ Topic One: Westward Expansion    

 ֙ Topic Two: Urbanization & Industrialization  

 ֙ Topic Three: Progressivism and Its Impact  

 Unit One Assessment 

 

Unit Two: Foreign Policy through the Great War 

 Unit Two Overview 

 Unit Two Instruction 

 ֙ Topic One: U.S. Imperialism Before 1917  

 ֙ Topic Two: World War I and its Aftermath 

 Unit Two Assessment 

 

Unit Three: Growth and Decline Between the Wars 

 Unit Three Overview 

 Unit Three Instruction 

 ֙ Topic One: American Prosperity and Social Change 

 ֙ Topic Two: Global Depression 

 ֙ Topic Three: The New Deal 

 Unit Three Assessment 

 

Unit Four: World War II 

 Unit Four Overview 

 Unit Four Instruction 

 ֙ Topic One: The Crisis in Europe and American Entry 

 ֙ Topic Two: The U.S. During the War 

 ֙ Topic Three: Victory and the New World Order 

 Unit Four Assessment 

 

Unit Five: The Cold War and the Modern Era 

 Unit Five Overview 

 Unit Five Instruction 
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 ֙ Topic One: The Cold War at Home and Abroad  

 ֙ Topic Two: Conflict and Social Movements  

 ֙ Topic Three: The End of the Cold War  

 Unit Five Assessment 

 

Unit Six: Entering a New Era 

 Unit Six Overview 

 Unit Six Instruction 

 ֙ Topic One: Crisis and Conflicts: U.S.-Middle East Relations 

 ֙ Topic Two: Presidential Administrations in the New Era 

 Unit Six Assessment 
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Unit One Overview 
 

Description: Students learn about innovation, expansion, and ethnic and cultural antagonism in the West, the rise of the 

industrial economy through innovations and the business practices of the Robber Barons/Captains of Industry, as well as 

the causes and outcomes of immigration, urbanization, and the Progressive movement. Students will analyze how these 

ŎƘŀƴƎŜǎ ŀƴŘ ŀŘǾŀƴŎŜƳŜƴǘǎ ŀŦŦŜŎǘŜŘ ǘƘŜ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΦ  

 

Suggested Timeline: 7 weeks 

 

U.S. History  Content U.S. History Claims 

Industrialization and Expansion through the 
Progressive Era 

Iƻǿ Řƻ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ ŜȄǇŀƴǎƛƻƴ ŀŦŦŜŎǘ ŀ ƴŀǘƛƻƴΩǎ 

identity? 

 

Topics (GLEs):  

1. Westward Expansion (US 2.1-3) 

2. Urbanization and Industrialization (US 2.4-7) 

3. Progressivism and Its Impact (US 2.8) 

 

Unit Assessment: {ǘǳŘŜƴǘǎ ǿƛƭƭ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ŀŘŘǊŜǎǎƛƴƎ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴΥ άIƻǿ Řƻ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ ŜȄǇŀƴǎƛƻn 

ŀŦŦŜŎǘ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΚέ  
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Unit One Instruction 

Topic One: Westward Expansion (US 2.1-3) 

 

Connections to the unit claim: Students investigate the social, political, and economic antagonism that existed between 

ethnic and cultural groups on the Western Frontier, the rise of the Transcontinental railroad and its impacts on the 

people of the West, and the rise of the Populist movement to address the concerns of the American Farmer. Students 

ŀǇǇƭȅ ǿƘŀǘ ǘƘŜȅ ƭŜŀǊƴ ǘƻ ŀƴŀƭȅȊŜ Ƙƻǿ ²ŜǎǘŜǊƴ 9ȄǇŀƴǎƛƻƴ ŀŦŦŜŎǘŜŘ ǘƘŜ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΦ  

 

Suggested Timeline: 14 class periods 

 

Use these sample tasks: 

ǒ The Antagonism of Western Expansion 

ǒ Railroads and Cattle Kingdoms 

ǒ Populism 

 

To explore these key questions: 

ǒ Does the good of Westward Expansion outweigh the bad? 

ǒ What examples of progress and conflict arose from Westward Expansion in the 2nd half of the 19th century? 

ǒ What instances of social, political, and economic antagonism between cultural and ethnic groups arose from 

Westward Expansion? 

ǒ How did advancements in technology impact the economy of the West? 

ǒ What changes did America face as a result of the Transcontinental Railway? 

ǒ How did technological advancements impact farming and the cattle industry? 

ǒ Was the Populist movement a success? 

ǒ How did economic instability lead to the rise of Populism? 

ǒ What solutions to the problems facing farmers did the Populist movement propose? 

 

That students answer through this assessment: 

 Students write a paragraph outlining examples of progress and conflict as an outcome of Westward Expansion.  

 Students write an extended paragraph (half to one page but not a full essay) in response to the supporting 

ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ƛƴǎǘŀƴŎŜǎ ƻŦ ǎƻŎƛŀƭΣ ǇƻƭƛǘƛŎŀƭΣ ŀƴŘ ŜŎƻƴƻƳƛŎ ŀƴǘŀƎƻƴƛǎƳ ōŜǘǿŜŜƴ ŎǳƭǘǳǊŀƭ ŀƴŘ ŜǘƘƴƛŎ ƎǊƻǳǇǎ 

ŀǊƻǎŜ ŦǊƻƳ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴΚέ 

 Students engage in a class discussion aǊƻǳƴŘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά5ƻŜǎ ǘƘŜ ƎƻƻŘ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ 

ƻǳǘǿŜƛƎƘ ǘƘŜ ōŀŘΚέ 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ ŜȄǘŜƴŘŜŘ ǇŀǊŀƎǊŀǇƘ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ŎƘŀƴƎŜǎ ŘƛŘ !ƳŜǊƛŎŀ ŦŀŎŜ ŀǎ 

ŀ ǊŜǎǳƭǘ ƻŦ ǘƘŜ ¢ǊŀƴǎŎƻƴǘƛƴŜƴǘŀƭ wŀƛƭǿŀȅΚέ 

 Students write an interview transcript for 19th century cattle driver Teddy Blue Abbott, showing knowledge of the 

economy of cattle driving.  

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ άIƻǿ ŘƛŘ ŀŘǾŀƴŎŜƳŜƴǘǎ ƛƴ ǘŜŎƘƴƻƭƻƎȅ ƛƳǇŀŎǘ 

the economy of the WesǘΚέ 

 {ǘǳŘŜƴǘǎ ŜƴƎŀƎŜ ƛƴ ŀ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ŀǊƻǳƴŘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ά²ŀǎ ǘƘŜ tƻǇǳƭƛǎǘ ƳƻǾŜƳŜƴǘ ŀ ǎǳŎŎŜǎǎΚέ 
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 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ ŜȄǘŜƴŘŜŘ ǇŀǊŀƎǊŀǇƘ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ άIƻǿ ŘƛŘ ŜŎƻƴƻƳƛŎ ƛƴǎǘŀōƛƭƛǘȅ 

ƭŜŀŘ ǘƻ ǘƘŜ ǊƛǎŜ ƻŦ tƻǇǳƭƛǎƳΚέ  
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US History Instructional Task: The Antagonism of Western Expansion 
Unit One: Industrialization and Expansion through the Progressive Era, Topic One: Westward Expansion 

 

Description: Students investigate primary and secondary sources and engage in expert presentations in order to 

understand the social, political, and economic antagonism that occurred between ethnic groups as a result of Western 

Expansion. 

 

Suggested Timeline: 5 class periods 

 

Materials: The Homestead Act and the Exodusters; The Dawes Act; Chinese Immigrants and Mexican Americans in the 

Age of Western Expansion; The Indian Wars and the Battle of Little Bighorn; The Ghost Dance and Wounded Knee; J.A. 

Wales Hobson's Choice Political Cartoon; Dennis Kearney's Appeal from California on the Chinese Invasion; The Anti-

Chinese Wall by Friedrich Graetz; Custer's Account of the Battle of Washita; American Progress by John Gast; My People, 

The Sioux (excerpt); Chief Joseph's Surrender 

 

Instructional Process: 

1. Post ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴΥ άǿƘŀǘ ƛǎ ǘƘŜ ƳŜŀƴƛƴƎ ƻŦ !ƳŜǊƛŎŀƴ ƛŘŜƴǘƛǘȅΚέ 5ƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ Řƻ ŀ ƻƴŜ ƳƛƴǳǘŜ 

quick write answering this question.  After students have finished writing, have a few students share their 

responses. 

2. !ǎƪ ǎǘǳŘŜƴǘǎ άǿƘŀǘ ǎƘŀǇŜǎ ǘƘŜ !ƳŜǊƛŎŀƴ ƛŘŜƴǘƛǘȅΚέ ŀƴŘ ƭŜŀŘ ŀ ōǊƛŜŦ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ǉǳŜǎǘƛƻƴΦ   

3. Following the discussion, explain to students that through this course they will explore how the American 

identity has changed throughout history, and how historical events - both political and social - impact society, 

and how the American identity is formed and reformed over time.  Explain that they will start this investigation 

in the time period following the Civil War and Reconstruction, and will continue through the modern era, 

stopping just short of the present day.  Explain to students that as they learn about historical events in American 

history, they will be asked to make a claim on how those events impacted and changed the American identity. 

4. Explain to students that they will start their investigation during a time of great change - the time period 

following the Civil War.  Americans were moving West in great numbers, and the U.S. was emerging as one of 

the greatest industrial powers in the world.  Explain that with these great changes came conflict, expansion, 

innovation, great wealth and great poverty.  In the first unit, students will explore western expansion and 

industrialization through the ProgreǎǎƛǾŜ 9ǊŀΣ ƛƴ ƻǊŘŜǊ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ǉǳŜǎǘƛƻƴΣ άƘƻǿ Řƻ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ 

ŜȄǇŀƴǎƛƻƴ ŀŦŦŜŎǘ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΚέ  

5. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘƛǎ ǘŀǎƪΥ ά5ƻŜǎ ǘƘŜ ƎƻƻŘ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ƻǳǘǿŜƛƎƘ ǘƘŜ 

ōŀŘΚέ 

6. To activate prior knowledge, say, άŀǎ ȅƻǳ ƭŜŀǊƴŜŘ ƛƴ тǘƘ ƎǊŀŘŜΣ !ƳŜǊƛŎŀƴǎ ǎǘŀǊǘŜŘ ǘƻ ƳƻǾŜ ²Ŝǎǘ ŀǘ ǘƘŜ ǘǳǊƴ ƻŦ 

ǘƘŜ мфǘƘ ŎŜƴǘǳǊȅ ƛƴ ǎŜŀǊŎƘ ƻŦ ŜŎƻƴƻƳƛŎ ƻǇǇƻǊǘǳƴƛǘȅΣ ƭŜŀŘƛƴƎ ǘƻ ǘƘŜ ŜȄǇŀƴǎƛƻƴ ƻŦ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎΩ ōƻǊŘŜǊǎΦέ 

7. Ask students to write a paragraph about what they already know about Westward Expansion. Write some key 

ǿƻǊŘǎ ŀƴŘ ǇƘǊŀǎŜǎ ƻƴ ǘƘŜ ōƻŀǊŘ ǘƻ ƧƻƎ ǎǘǳŘŜƴǘǎΩ ƳŜƳƻǊƛŜǎΣ ǎǳŎƘ ŀǎ the Louisiana Purchase, Manifest Destiny, 

the Oregon Trail, the Mexican-American War, the Homestead Act, and the California Gold Rush.  

8. After writing, ask students to share out what they can recall about Westward Expansion from previous social 

studies courses. Students should refer to conflicts that arose from Westward Expansion over land and resources.  

Use the following guiding questions to support reflection: 

https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=24
https://www.gilderlehrman.org/history-by-era/development-west/resources/indian-wars-battle-washita-1868
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=717
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=717
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=708
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a. What factors led to Westward Expansion? 

b. Why did territorial and economic expansion create conflict? How were these conflicts resolved? 

c. Iƻǿ ǿŜǊŜ !ƳŜǊƛŎŀΩǎ ōƻǊŘŜǊǎ ŜȄǇŀƴŘŜŘΚ 

d. What were the political, social, and economic reasons for U.S. territorial expansion?  

9. {ŀȅΥ ά²Ŝ ŀǊŜ ƎƻƛƴƎ ǘƻ ŎƻƴǘƛƴǳŜ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ƻǳǘŎƻƳŜǎ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ōȅ ŜȄǇƭƻǊƛƴƎ ǎŜŎƻƴŘŀǊȅ 

sources to broaden historical context, then we will be assigned primary sources that evidence the antagonism 

that arose from Westward Expansion and engage in expert presentations on those sources. We will use the 

ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ άŘƻŜǎ ǘƘŜ ƎƻƻŘ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ƻǳǘǿŜƛƎƘ ǘƘŜ ōŀŘΚέ ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅΦέ  

10. Divide the class into small groups using an established classroom routine. 

11. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŜȄŀƳǇƭŜǎ ƻŦ ǇǊƻƎǊŜǎǎ ŀƴŘ ŎƻƴŦƭƛŎǘ ŀǊƻǎŜ 

ŦǊƻƳ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ƛƴ ǘƘŜ нƴŘ ƘŀƭŦ ƻŦ ǘƘŜ мфǘƘ ŎŜƴǘǳǊȅΚέ  

12. Provide students access to The Homestead Act and the Exodusters1. Instruct students to read independently and 

then answer the following questions in small groups: 

a. Why was federal land grant legislation so contentious? 

b. In your opinion, did the Homestead Act of 1862 contribute to the onset of the Civil War? 

c. Why did the exodusters leave the South after the Civil War? Do you think life was better for them in the 

areas to which they migrated? 

13. Provide students with access to The Dawes Act2. Instruct students to read independently and then answer the 

following questions in small groups: 

a. Why do you think the white Americans viewed the Native American Indians as such a threat? 

b. Do you think the Dawes Act was intended to help or harm Native Americans? 

c. What was the effect of the Dawes Act on Native American cultural beliefs and traditions? 

d. What do you see as the primary difference between Native American and European American 

conceptions of land and ownership? 

14. Provide students with access to Chinese Immigrants and Mexican Americans in the Age of Western Expansion3. 

Instruct students to read independently and then answer the following questions in small groups: 

a. The Chinese Exclusion Act was the first significant law restricting immigration into the United States. 

Why do you think the US government singled out Chinese Immigrants in particular for exclusion? 

b. How does the experience of Mexican Americans in the West compare to the experience of African 

Americans in the South in the late nineteenth century? In what ways were their lives similar? In what 

ways were their lives different? 

c. What strategies did Chinese immigrants and Mexican Americans use to resist discrimination and build 

strong communities? 

15. Then, as a class, conduct a discussion about the conflicts and progress that resulted from Westward Expansion. 

Encourage students to use the conversation stems during the discussion and provide evidence from the three 

articles or outside knowledge to support their answers. Possible questions: 

                                                           
1 This article is made available by Khan Academy, and can be found at 

 https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters 
2 This article is made available by Khan Academy, and can be found at https://www.khanacademy.org/humanities/ap-us-

history/period-6/apush-american-west/a/the-dawes-act 
3 This article is made available by Khan Academy, and can be found at https://www.khanacademy.org/humanities/ap-us-

history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion 

https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
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a. Using information from the first three articles, what are some examples of conflict that occurred 

between ethnic groups as a result of Westward Expansion? What are some examples of progress arising 

from the events of Westward Expansion that you read about?   

16. tƻƛƴǘ ǘƻ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ƻƴ ǘƘŜ ōƻŀǊŘΥ ά5ƻŜǎ ǘƘŜ ƎƻƻŘ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ƻǳǘǿŜƛƎƘ ǘƘŜ ōŀŘΚέ !ǎƪ 

a few students to develop a claim in response to this question and encourage students to support their claim 

with information from the first three articles.  

17.  Provide students with access to the source The Indian Wars and the Battle of Little Bighorn4. Instruct students 

to read independently and then answer the following questions in small groups: 

a. What was the effect of Manifest Destiny on U.S. - Indian relations? 

b. Why is the Battle of Little Bighorn significant? 

18. Provide students with access to the source The Ghost Dance and Wounded Knee5. Instruct students to read 

independently and then answer the following questions in small groups: 

a. What do you see as the most significant difference between the culture and society of white European-

Americans and those of Native American Indians? 

b. Why do you think Wovoka and his Ghost Dance became so popular among Indian tribes in the 

Southwest? 

c. What is the significance of the massacre at Wounded Knee? 

19. Then, as a class, continue the discussion about the conflicts and progress that resulted from Westward 

Expansion. Encourage students to use the conversation stems during the discussion and provide evidence from 

the three articles or outside knowledge to support their answers. Possible questions: 

a. Using information from the last two articles, what are some examples of conflict that occurred between 

ŜǘƘƴƛŎ ƎǊƻǳǇǎ ŀǎ ŀ ǊŜǎǳƭǘ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴΚ !ŦǘŜǊ ŘƛǎŎǳǎǎƛƴƎ ǘƘŜ ŦƛǊǎǘ ǉǳŜǎǘƛƻƴΣ ŀǎƪ ά²Ƙŀǘ ŀǊŜ 

ǎƻƳŜ ŜȄŀƳǇƭŜǎ ƻŦ ǇǊƻƎǊŜǎǎ ŀǊƛǎƛƴƎ ŦǊƻƳ ǘƘŜ ŜǾŜƴǘǎ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ǘƘŀǘ ȅƻǳ ǊŜŀŘ ŀōƻǳǘΚέ  

20. Point to the ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ƻƴ ǘƘŜ ōƻŀǊŘΥ ά5ƻŜǎ ǘƘŜ ƎƻƻŘ ƻŦ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴ ƻǳǘǿŜƛƎƘ ǘƘŜ ōŀŘΚέ !ǎƪ 

a few students to develop a claim in response to this question and encourage students to support their claim 

with information from the first three articles.  

21. Instruct students to write a paragraph outlining examples of progress and conflict as an outcome of Westward 

Expansion. Collect and grade for content accuracy.  

22. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ƛƴǎǘŀƴŎŜǎ ƻŦ ǎƻŎƛŀƭΣ Ǉƻƭitical, and 

ŜŎƻƴƻƳƛŎ ŀƴǘŀƎƻƴƛǎƳ ōŜǘǿŜŜƴ ŎǳƭǘǳǊŀƭ ŀƴŘ ŜǘƘƴƛŎ ƎǊƻǳǇǎ ŀǊƻǎŜ ŦǊƻƳ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴΚέ 

23. Tell students that they are now going to analyze primary sources (e.g., writings, cartoons, and paintings) that 

highlight the antagonism that occurred between ethnic and cultural groups during Westward Expansion and 

present their findings as a group to the class.  

24. Divide the class into seven groups. Assign each group one of the following sources: 

a. J.A. Wales Hobson's Choice Political Cartoon by James Albert Wales 

b. Dennis Kearney's Appeal from California on the Chinese Invasion from Digital History 

c. The Anti-Chinese Wall by Friedrich Graetz 

                                                           
4 This article is made available by Khan Academy, and can be found at https://www.khanacademy.org/humanities/ap-us-

history/period-6/apush-american-west/a/indian-wars 
5 This article is made available by Khan Academy, and can be found at https://www.khanacademy.org/humanities/ap-us-

history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee 

https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=24
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
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d. Custer's Account of the Battle of Washita (excerpt only) from The Gilder Lehrman Institute of American 

History 

e. American Progress by John Gast 

f. My People, The Sioux (excerpt) from Digital History 

g. Chief Joseph's Surrender from Digital History 

25. Provide students copies of assigned source. Direct them to analyze their assigned source independently 

(students should use the Library of Congress resources on analyzing photographs/paintings, analyzing political 

cartoons, and analyzing primary sources, to support them in their analysis), and then answer the following 

questions in their groups: 

a. Describe your source - what is it depicting or expressing? 

b. What biases might the author/illustrator of your source have? 

c. What are the various interests depicted in this source? (i.e., Chinese immigrants and European settlers 

and what we know about their interests in the West) 

d. What insight does this source provide when it comes to the antagonism that occurred between ethnic 

and cultural groups as a result of Westward Expansion? Think about evidence of social, political, and 

economic antagonism.  

26. Allow groups class time to briefly report out on their assigned document. If the assigned document is an image, 

project the document for presenters to refer to as they discuss. Instruct audience members to take notes on 

interests depicted, and evidence of antagonism that occurred between cultural and ethnic groups.  

27. Instruct students to write an extended paragraph (half to one page but not a full essay) in response to the 

ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ƛƴǎǘŀƴŎŜǎ ƻŦ ǎƻŎƛŀƭΣ ǇƻƭƛǘƛŎŀl, and economic antagonism between cultural and ethnic 

ƎǊƻǳǇǎ ŀǊƻǎŜ ŦǊƻƳ ²ŜǎǘǿŀǊŘ 9ȄǇŀƴǎƛƻƴΚέ /ƻƭƭŜŎǘ ŀƴŘ ƎǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ 

28. /ƻƴŎƭǳŘŜ ǘƘŜ ǘŀǎƪ ǿƛǘƘ ŀ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά5ƻŜǎ ǘƘŜ ƎƻƻŘ ƻŦ ²ŜǎǘǿŀǊŘ 

Expansion ouǘǿŜƛƎƘ ǘƘŜ ōŀŘΚέ 9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǳǎŜ ǘƘŜ conversation stems and assess student 

participation with a discussion tracker.  

 

  

https://www.gilderlehrman.org/history-by-era/development-west/resources/indian-wars-battle-washita-1868
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=717
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=708
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Political_Cartoons.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Political_Cartoons.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Primary_Sources.pdf
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Hobson's Choice - You can go or stay by J.A Wales 

 

 
This image is in the public domain and is available online at http://www.loc.gov/pictures/resource/ppmsca.28172/.  

 

 

 

http://www.loc.gov/pictures/resource/ppmsca.28172/
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The Anti-Chinese Wall by Friedrich Graetz 

 

 
This image is in the public domain and is available online at http://www.loc.gov/pictures/resource/cph.3g04138/.  

 

 

 

 

 

 

 

 

 

 

http://www.loc.gov/pictures/resource/cph.3g04138/
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American Progress by John Gast 

 
This image is in the public domain and is available online at 

https://commons.wikimedia.org/wiki/File:American_progress.JPG.  

 

 

  

https://commons.wikimedia.org/wiki/File:American_progress.JPG
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US History Instructional Task: Railroads and Cattle Kingdoms 
Unit One: Industrialization and Expansion through the Progressive Era, Topic One: Westward Expansion 

 

Description: Students use secondary sources to build historical context in order to analyze a photo series to understand 

the impact the Transcontinental Railroad had on the economy of the West. Students also conduct a mock interview with a 

19th century cattle driver in order to understand the economic impacts of technological advances in the West. 

 

Suggested Timeline: 4 class periods 

 

Materials: Binding the Nation by Rail; All Aboard: Making Connections with the Transcontinental Railroad; 

Transcontinental Railroad Route; Cattle Trails; The Ways of the Cowboy; Glidden's Patent Application for Barbed Wire;  

Teddy Blue Abbott's account of cattle ranching; More Excerpts from "We Pointed Them North"; LEAP 2025 U.S. History 

Extended Response Checklist 

 

Instructional Process: 

1. {ŀȅΥ άLƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǘŀǎƪΣ ǿŜ ŜȄǇƭƻǊŜŘ ǘƘŜ ŀƴǘŀƎƻƴƛǎƳ ǘƘŀǘ ƻŎŎǳǊǊŜŘ ōŜǘǿŜŜƴ ŜǘƘƴƛŎ ŀƴŘ ŎǳƭǘǳǊŀƭ ƎǊƻǳǇǎ ƛƴ ƻǊŘŜǊ 

to answer the question of whether or not the good of Westward Expansion outweighed the bad. We will continue 

to explore the phenomena of Westward Expansion, but this time through the lens of advancements in technology 

ŀƴŘ ƛƴǾŜƴǘƛƻƴΦ ²Ŝ ǿƛƭƭ ǳǎŜ ǘƘŜ ǉǳŜǎǘƛƻƴ ΨIƻǿ ŘƛŘ ŀŘǾŀƴŎŜƳŜƴǘǎ ƛƴ ǘŜŎƘƴƻƭƻƎȅ ƛƳǇŀŎǘ ǘƘŜ ŜŎƻƴƻƳȅ ƻŦ ǘƘŜ ²ŜǎǘΚΩ 

ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅΦέ  

2. Post and read aloǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŎƘŀƴƎŜǎ ŘƛŘ !ƳŜǊƛŎŀ ŦŀŎŜ ŀǎ ŀ ǊŜǎǳƭǘ ƻŦ ǘƘŜ 

¢ǊŀƴǎŎƻƴǘƛƴŜƴǘŀƭ wŀƛƭǿŀȅΚέ 

3. Divide the class into small groups using an established classroom routine. 

4. Provide students with access to Binding the Nation by Rail. Instruct students to read independently and then 

discuss the following questions in small groups: 

a. ²Ƙȅ ŘƛŘ !ƳŜǊƛŎŀƴǎ άŘǊŜŀƳέ ƻŦ ƭƛƴƪƛƴƎ ǘƘŜ !ǘƭŀƴǘƛŎ ŀƴŘ tŀŎƛŦƛŎ hŎŜŀƴǎ ōȅ ǊŀƛƭΣ ŀǎ ǘƘŜ ŀǳǘƘƻǊ ǎǘŀǘŜǎΚ 

b. How were the building of the railroads financed? 

c. Who were the economic winners and losers of the Transcontinental Railroad? 

5. Conduct lessons 1 and 2 of All Aboard: Making Connections with the Transcontinental Railroad by Kathy White 

from Gilder Lehrman6  

a. Note: In lesson 1, students analyze the Homestead Act and the Pacific Railway Act.  Since the Homestead 

Act was covered in the previous task, only teach the content related to the Pacific Railway Act. Lesson 2 

can be taught as written.  

6. After completing the two lessons from Gilder Lehrman, instruct students to write an extended paragraph (half to 

ƻƴŜ ǇŀƎŜ ōǳǘ ƴƻǘ ŀ Ŧǳƭƭ Ŝǎǎŀȅύ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ŎƘŀƴƎŜǎ ŘƛŘ !ƳŜǊƛŎŀ ŦŀŎŜ ŀǎ ŀ ǊŜǎǳƭǘ 

of the Transcontinental RailwaȅΚέ 9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǊŜŦŜǊŜƴŎŜ ƛƴŦƻǊƳŀǘƛƻƴ ŦǊƻƳ ǘƘŜ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜǎ 

analyzed in the activity in supporting their claim. Collect and grade for content accuracy.  

7. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άIƻǿ ŘƛŘ ǘŜŎƘƴƻƭƻƎƛŎŀƭ ŀŘvancements impact 

ŦŀǊƳƛƴƎ ŀƴŘ ǘƘŜ ŎŀǘǘƭŜ ƛƴŘǳǎǘǊȅΚέ 

                                                           
6 Note: Access to lessons and resources on Gilder Lehrman requires a free Affiliate School Account.  

https://www.gilderlehrman.org/history-by-era/development-west/resources/all-aboard-making-connections-with-transcontinental-railro
https://www.archives.gov/education/lessons/barbed-wire
http://www.pbs.org/wnet/ranchhouse/pop_teddyblue.html
http://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/abbott-e-c-teddy-blue
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
https://www.gilderlehrman.org/history-by-era/development-west/resources/all-aboard-making-connections-with-transcontinental-railro
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
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8. Project the Transcontinental Railroad Route and Cattle Trails so students can reference the information on the 

maps while they read about how they are connected.  

9. Provide students with a copy of The Ways of the Cowboy. Instruct students to read the article independently and 

then answer the following questions in small groups: 

a. How did the railroad impact the economy of the cattle industry? 

b. What advances in technology helped cattle drivers economically, and what advances hindered cattle 

driving? 

c. Explain the tension between cattle drivers and farmers. 

10. Provide students access to Glidden's Patent Application for Barbed Wire posted on the National Archives and 

ǘƘŜ ά.ŀŎƪƎǊƻǳƴŘέ ŀǊǘƛŎƭŜ ōȅ 9Ƴƛƭȅ wŀȅ ŀƴŘ ²ȅƴŜƭƭ {ŎƘŀƳŜƭ ŦǊƻƳ Social Education. Instruct students to 

ƛƴŘŜǇŜƴŘŜƴǘƭȅ ǊŜŀŘ ǘƘŜ ǇŀǘŜƴǘ ƛǘǎŜƭŦ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ά.ŀŎƪƎǊƻǳƴŘέ ŀǊǘƛŎƭŜ ǘƘŀǘ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ǇŀǘŜƴǘ ŀƴŘ ǘƘŜƴ 

answer the following questions in small groups: 

a. Explain the connection between the invention of barbed wire, and the end of the open range. 

b. How did barbed wire change life for cattle drivers, farmers, and Native Americans living on the Great 

Plains? 

11. Provide students with access to Teddy Blue Abbott's account of cattle ranching7. Direct students to read 

independently.    

12. Divide the class into pairs using an established classroom routine. Instruct one person in each group to pose as a 

reporter for a local newspaper of the time. Direct the other person to adopt the role of Teddy Blue Abbott.  As 

the students to write an oral interview consisting of five questions and answers regarding the excerpts from 

¢ŜŘŘȅ .ƭǳŜ !ōōƻǘǘΩǎ ƳŜƳƻƛǊ ŎƻƴǘŀƛƴŜŘ ƛƴ ǘƘŜ ǎƻǳǊŎŜ ǇǊŜǾƛƻǳǎƭȅ ǊŜŀŘΦ  9ȄǇƭŀƛƴ ǘƘŀǘ ǘƘǊƻǳƎƘ ǘƘƛǎ interview 

process, the students should address the following questions: 

a. Why was cattle driving profitable? 

b. Why were cattle trails created? 

c. What was life like on the open range for cowboys? 

d. Iƻǿ Řƻ ȅƻǳ ǘƘƛƴƪ ¢ŜŘŘȅ .ƭǳŜ !ōōƻǘǘΩǎ ƭƛŦŜ ŎƘŀƴƎŜŘ ǿƛǘƘ ǘƘŜ ŀŘǾŜƴǘ of barbed wire? 

13. If students request additional information about Teddy Blue Abbott, provide them with access to More Excerpts 

from "We Pointed Them North".8 

14. Allow a few sets of partners to perform their interviews for the class.  Interview transcripts can be checked for 

content accuracy and taken for a grade. 

15. To culminate the task, direct students to write an essay in response to the taskΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ άIƻǿ ŘƛŘ 

ŀŘǾŀƴŎŜƳŜƴǘǎ ƛƴ ǘŜŎƘƴƻƭƻƎȅ ƛƳǇŀŎǘ ǘƘŜ ŜŎƻƴƻƳȅ ƻŦ ǘƘŜ ²ŜǎǘΚέ tǊƻǾƛŘŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŀ ŎƻǇȅ ƻŦ ǘƘŜ LEAP 2025 

U.S. History Extended Response Checklist as needed. 

16. Use the Social Studies Extended Response Rubric to grade the essay.  Note: customize the Content portion of 

the rubric for this assessment.  Use the Claims portion of the rubric as written.   

 

                                                           
7 These are excerpts from We Pointed Them North: Recollections of a Cowpuncher by E.C. Abbott and Helena H. Smith, and made 

ŀǾŀƛƭŀōƭŜ ōȅ t.{ΦƻǊƎΩǎ ¢ŜȄŀǎ wŀƴŎƘ IƻǳǎŜ ǇǊƻƧŜŎǘΦ  ¢ƘŜ ŜȄŎŜǊǇǘǎ Ŏŀƴ ōŜ ŦƻǳƴŘ ŀǘΥ 
http://www.pbs.org/wnet/ranchhouse/pop_teddyblue.html 
8 More excerpts from We Pointed Them North: Recollections of a Cowpuncher by E.C. Abbott and Helena H. Smith provided by 

Encyclopedia.com and found at http://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/abbott-e-c-
teddy-blue 

https://www.archives.gov/education/lessons/barbed-wire
http://www.pbs.org/wnet/ranchhouse/pop_teddyblue.html
http://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/abbott-e-c-teddy-blue
http://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/abbott-e-c-teddy-blue
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.pbs.org/wnet/ranchhouse/pop_teddyblue.html
http://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/abbott-e-c-teddy-blue
http://www.encyclopedia.com/history/encyclopedias-almanacs-transcripts-and-maps/abbott-e-c-teddy-blue
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Binding the Nation by Rail9 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The LOCOMOTIVE was not an invention of the GILDED AGE. Indeed 

Americans had traveled by rail in the decades that preceded the Civil War. 

But such travel was risky. 

 

Passengers often sat in the same room as a wood burner and had to be 

watchful of wayward sparks landing on their clothing. Braking systems were 

not always trustworthy. Several engines even exploded while trying to reach 

a destination. 

 

Traveling also represented a tremendous investment in time. Rail 

passengers often had to change trains frequently because the width 

between tracks varied from company to company. Such a journey could be 

uncomfortable, boring, and dangerous. 

Give Me a Brake 

After the Civil War many rail problems were solved. GEORGE 

                                                           
9 This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at http://www.ushistory.org/us/36a.asp. 

The transcontinental railway was completed with a jubilant celebration on May 10, 1869, when the rails 
connecting the Central Pacific and Union Pacific Railroads were joined at Promontory, Utah. 

Carlos Callejo 
 
This mural in El Paso County, TX, honors the 
thousands of Chinese workers who helped build 
the Southern Pacific Railroad and other 

transcontinental railroad systems. 

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/36a.asp
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WESTINGHOUSE invented the air brake and trains could stop 

more reliably as a result. Railroad firms agreed on a standard 

width between tracks to reduce transfers. The PULLMAN CAR 

COMPANY produced sleeper cars and dining cars to make travel 

more comfortable. 

The Transcontinental Railroad 

Soon after the railroad made its appearance in the U.S. in the 

1830s, Americans dreamed of linking the Atlantic and Pacific 

Oceans by rail. A TRANSCONTINENTAL RAILROAD would allow 

for settlement of the west, open new markets for eastern 

manufacturers, and bring relief to overcrowded eastern cities. 

Some even believed that it was divinely intended that Americans 

should control the whole of the continental U.S. In 1845, a 

Democratic journalist named JOHN L. O'SULLIVAN coined the 

phrase "MANIFEST DESTINY." 

 

Steaming locomotives would hasten western settlement, spread democratic values, and increase the size of the United 

States (Arizona, Oklahoma, New Mexico etc., were not yet states, only TERRITORIES). Western SETTLEMENT was a 

paramount national interest. As such, the federal government awarded the contract to link the coasts by rail to two 

companies, the UNION PACIFIC and the CENTRAL PACIFIC. 

I've Been Working on the Railroad 

Union Pacific workers, many of whom were Irish and Chinese immigrants, started at Omaha, Nebraska, and hammered 

their way westward. From Sacramento, California, the Central Pacific made its way eastward with the assistance of 

thousands of Chinese immigrants. 

 

Those working on the railroad gave their sweat and sometimes their lives blasting through the often unforgiving terrain. 

Other dangers that workers faced were disease, searing summer heat, freezing temperatures in the mountains, Native 

American raids and the lawlessness and violence of pioneer towns. 

aŀǇ ƻŦ ¢ǊŀƴǎŎƻƴǘƛƴŜƴǘŀƭ wŀƛƭǊƻŀŘ [ƛƴŜǎΣ муулΩǎ 
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The Golden Spike 

The government declared that the two lines would merge at PROMONTORY SUMMIT near Ogden, Utah. On May 10, 

1869, LELAND STANFORD, representing the Central Pacific Railroad, was provided the honor to hammer a golden spike 

into the ground that marked the completion of the coast-to-coast line. Celebrations erupted across the land. Even the 

Liberty Bell tolled once again to commemorate the occasion. 

 

Soon, other transcontinental lines were constructed and travel across the continent became worlds simpler, less 

expensive, and much faster, than by the old Conestoga wagon. 

On the Right Track 

The engineering achievement was monumental. The costs of the operation to railroads were enormous. Tens of 

thousands of workers had to be paid, sheltered, and fed. Tons of steel and wood were required. 

 

However, the economic incentives to railroads were enormous. The government offered generous loans to companies 

who were willing to assume the risk. The greatest reward was land. For each mile of track laid by the Central and Union 

Pacific Railroads, the companies received 640 acres of public land. In other rail projects, state governments often kicked 

in additional acres for a growing number of rail companies. 

The Interstate Commerce Commission 

All in all, the railroads received nearly 200 million acres of land from the U.S. government for fulfilling contracts. 

Directors of some railroads made fortunes. Foremost among the RAILROAD TYCOONS were CORNELIUS VANDERBILT, 

JAMES J. HILL, and JAY GOULD. 

 

But freight railroad abuses grew rampant. Money lined the pockets of greedy public officials who awarded generous 

terms to the railroads. Railroad companies set their own shipping rates. 

 

Sometimes it was more expensive for a small farmer to ship goods to a nearby town than to a faraway city. Because the 

companies kept their rates secret, one farmer could be charged more than another for the same freight transport. 

To reduce competition, railroad companies established pools. These were informal arrangements between companies to 

keep rates above a certain level. Consequently, the public suffered. Finally, in 1887, Congress responded to public outcry 

by creating the INTERSTATE COMMERCE COMMISSION to watch over the rail industry. This was the nation's first 

REGULATORY AGENCY. Due to inconcise wording in its enabling legislation, the ICC was largely ignored until the early 

20th century. 

 

But the public also reaped great benefits. Eastern businessmen could now sell their goods to California citizens. As a 

result of improved transportation all Americans had access to more goods at a cheaper price. The westward movement 

was greatly accelerated. Those seeking a new start in life could much more easily "go west." 

 

No industrial revolution can occur without a transport web. The nation was now bound together by this enormous 

network and its citizens were ready to reap the rewards. 
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Transcontinental Railroad Route10  

                                                           
10 Map licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available online at 

https://commons.wikimedia.org/wiki/File:Transcontinental_railroad_route.png. 

https://creativecommons.org/licenses/by-sa/3.0/
https://commons.wikimedia.org/wiki/File:Transcontinental_railroad_route.png
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Cattle Trails11 

 

 
 

 

 

 

 

 

                                                           
11 Map by National Park Service. Licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available 

online at https://commons.wikimedia.org/wiki/File:Cattle-trails.jpg. 

https://creativecommons.org/licenses/by-sa/3.0/
https://commons.wikimedia.org/wiki/File:Cattle-trails.jpg
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The Ways of the Cowboy12 

 

 
 

Mining was not the only bonanza to be found in the West. Millions could be made in the CATTLE INDUSTRY. A calf 

bought for $5 in Southern Texas might sell for $60 in Chicago. The problem was, of course, getting the cattle to market. 

In 1867, JOSEPH MCCOY tracked a path known as the CHISHOLM TRAIL from Texas to Abilene, Kansas. The Texas 

cowboys drove the cattle the entire distance τ 1500 miles. Along the way, the cattle enjoyed all the grass they wanted, 

at no cost to the RANCHERS. At Abilene and other railhead towns such as Dodge City and Ellsworth, the cattle would be 

sold and the cowboys would return to Texas. 

 

No vision of the American West is complete without the cowboy. The imagery is quintessentially American, but many 

myths cloud the truth about what life was like on the long drive. 

Myth vs. Reality 

Americans did not invent cattle raising. This tradition was learned from the vaquero, a Mexican cowboy. The vacqueros 

taught the tricks of the trade to the Texans, who realized the potential for great profits. 

 

The typical COWBOY wore a hat with a wide brim to provide protection from the unforgiving sunlight. Cattle kicked up 

clouds of dust on the drive, so the cowboy donned a bandanna over the lower half of his face. CHAPS, or leggings, and 

high boots were worn as protection from briars and cactus needles. 

                                                           
12 This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at http://www.ushistory.org/us/41b.asp. 

Courtesy of Grant-Kohrs national Historic Site 
 

For a dollar a day ŀƴŘ άŦƻǳƴŘέ όōƻŀǊŘ ŀƴŘ ǊƻƻƳΣ ǿƘŜǊŜ ƛǘ ŜȄƛǎǘŜŘύΣ ŀ ȅƻǳƴƎ Ƴŀƴ ǿƻǊƪŜŘ ƭƻƴƎ ƘƻǳǊǎ--occasionally 

risking life and limb--to tend the cattle of another. 

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/41b.asp
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Contrary to legend, the typical cowboy was not a skilled marksman. The lariat, not the gun, was how the cattle drover 

showed his mastery. About a quarter of all cowboys were African Americans, and even more were at least partially 

Mexican. To avoid additional strain on the horses, cowboys were usually smaller than according to legend. 

 

The lone cowboy is an American myth. Cattle were always driven by a group of DROVERS. The cattle were branded so 

the owner could distinguish his STEER from the rest. Several times per DRIVE, cowboys conducted a roundup where the 

cattle would be sorted and counted again. 

 

Work was very difficult. The workdays lasted fifteen hours, much of which was spent in the saddle. Occasionally, shots 

were fired by hostile Indians or farmers. Cattle RUSTLERS sometimes stole their steers. 

 

One of the greatest fears was the STAMPEDE, which could result in lost or dead cattle or cowboys. One method of 

containing a stampede was to get the cattle to run in a circle, where the steer would eventually tire. 

 

Upon reaching Abilene, the cattle were sold. Then it was time to let loose. Abilene had twenty-five saloons open all 

hours to service incoming riders of the long drive. 

Twilight of the Cowboy 

The heyday of the long drive was short. By the early 1870s, rail lines reached Texas so the cattle could be shipped 

directly to the slaughterhouses. Ranchers then began to allow cattle to graze on the open range near rail heads. But 

even this did not last. The invention of BARBED WIRE by JOSEPH GLIDDEN ruined the OPEN RANGE. Now farmers could 

cheaply mark their territory to keep the unwanted steers off their lands. Overproduction caused prices to fall, leading 

many ranchers out of business. 

 

Finally, the winter of 1886-87 was one of the worst in American history. Cattle died by the thousands as temperatures 

reached fifty below zero in some parts of the West. The era of the open range was over. 
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US History Instructional Task: Populism 
Unit One: Industrialization and Expansion through the Progressive Era, Topic One: Westward Expansion 

 

Description: {ǘǳŘŜƴǘǎ ǊŜǾƛŜǿ ǇǊƛƳŀǊȅ ǎƻǳǊŎŜǎ ǎǳŎƘ ŀǎ ²ƛƭƭƛŀƳ WŜƴƴƛƴƎǎ .ǊȅŀƴΩǎ ά/Ǌƻǎǎ ƻŦ DƻƭŘέ ǎǇŜŜŎƘΣ ŀƴŘ ŜȄŎŜǊǇǘǎ ŦǊƻƳ 

The Populist Platform, and Declaration of Purposes of the Patrons of Husbandry in order to understand agrarian 

discontent and the ways the Populist movement sought to address the economic and political grievances of the 19th 

ŎŜƴǘǳǊȅ !ƳŜǊƛŎŀƴ ŦŀǊƳŜǊΦ {ǘǳŘŜƴǘǎ ǿƛƭƭ ŀǇǇƭȅ ǿƘŀǘ ǘƘŜȅΩǾŜ ƭŜŀǊƴŜŘ ōȅ ƳŀƪƛƴƎ ŀ ŎƭŀƛƳ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²ŀǎ 

ǘƘŜ tƻǇǳƭƛǎǘ ƳƻǾŜƳŜƴǘ ŀ ǎǳŎŎŜǎǎΚέ 

 

Suggested Timeline: 5 class periods 

 

Materials: Rise of the Populists and William Jennings Bryan; Life on the Farm; The Growth of Populism; The Farmers' 

Revolt Primary Source Readings; The Election of 1896; William Jennings Bryan's Democratic National Convention 

Address "A Cross of Gold"  

 

Instructional Process:  

1. This task is adapted from Rise of the Populists and William Jennings Bryan13 by Mary Kate Blaine for Gilder 

Lehrman. 

2. {ŀȅΥ άLƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǘŀǎƪΣ ǿŜ ƭŜŀǊƴŜŘ ŀōƻǳǘ Ƙƻǿ ŘŜǾŜƭƻǇƛƴƎ ǘŜŎƘƴƻƭƻƎƛŜǎ - such as the Transcontinental 

Railroad - ƘŀŘ ŜŎƻƴƻƳƛŎ ƛƳǇŀŎǘǎ ƛƴ ǘƘŜ ²ŜǎǘΦ ²ƘƛƭŜ ǊŀƛƭǊƻŀŘǎ ŀƛŘŜŘ ƛƴ ǘƘŜ ǘǊŀƴǎŎƻƴǘƛƴŜƴǘŀƭ ǘǊŀŘŜ ƻŦ ŦŀǊƳŜǊǎΩ 

good, their growing strength - along with the growing strength of the banks - created financial instability for 

farmers in the West. Out of this instability rose a new political movement called Populism. In this task, we will 

evaluate the causes that led to ǘƘŜ tƻǇǳƭƛǎǘ ƳƻǾŜƳŜƴǘ ŀƴŘ ǎŜŜƪ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΣ ά²ŀǎ ǘƘŜ 

tƻǇǳƭƛǎǘ ƳƻǾŜƳŜƴǘ ŀ ǎǳŎŎŜǎǎΚέ tƻǎǘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ƻƴ ǘƘŜ ōƻŀǊŘ ǘƻ ƎǳƛŘŜ ƛƴǉǳƛǊȅ ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ǘŀǎƪΦ  

3. Write the term Populism on the board, and project the following definition14: 

a. any of various, often anti-establishment or anti-intellectual political movements or philosophies that 

offer unorthodox solutions or policies and appeal to the common person rather than according with 

traditional party of partisan ideologies. 

b. representation or extolling of the common person, the working class, the underdog, etc. 

4. Read aloud the first two paragraphs of the meaning of Populism.  

5. !ǎƪ ǎǘǳŘŜƴǘǎΥ ά²Ƙŀǘ Řƻ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ƘŀǾŜ ƛƴ ŎƻƳƳƻƴΚέ  

6. Take notes for the class or annotate the definitions as students share their answers. 

7. Direct students to explain the meaning of Populism in their own words orally or in writing. 

8. Divide the class into small groups using an established classroom routine. 

9. Instruct students to read the text Life on the Farm independently. After students have finished reading, direct 

them to answer the following questions in small groups: 

a. What were the economic difficulties associated with life on the farm? 

b. What caused many farmers to go into debt? 

10. {ŀȅΥ ά²Ŝ ƪƴƻǿ ǘƘŀǘ Ƴŀƴȅ ŦŀǊƳŜǊǎ ŀŎŎǳƳǳƭŀǘŜŘ ŘŜōǘ ŦǊƻƳ ōƻǊǊƻǿƛƴƎ ƳƻƴŜȅ ŦǊƻƳ ōŀƴƪǎΣ ŀƴŘ ǘƘŀǘ ǘƘŜ ƎǊƻǿƛƴƎ 

                                                           
13 Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account 
14 http://www.dictionary.com/browse/populism?s=t 

https://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/rise-populists-and-william-jennings-bryan
https://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/farmers-revolt
https://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/farmers-revolt
https://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/rise-populists-and-william-jennings-bryan
https://www.vocabulary.com/dictionary/populism
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
http://www.dictionary.com/browse/populism?s=t
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strength of banks created financial instability for farmers. We are now going to investigate how economic 

ƛƴǎǘŀōƛƭƛǘȅ ƭŜŘ ǘƻ ǘƘŜ ǊƛǎŜ ƻŦ tƻǇǳƭƛǎƳΦέ 

11. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άIƻǿ ŘƛŘ ŜŎƻƴƻƳƛŎ ƛƴǎǘŀōƛƭƛǘȅ ƭŜŀŘ ǘƻ ǘƘŜ ǊƛǎŜ ƻŦ 

tƻǇǳƭƛǎƳΚέ  

12. Write the terms gold standard and free silver on the board, and project the following definitions: 

a. Gold standard: a monetary standard under which the basic unit of currency is defined by a stated 

quantity of gold and which is usually characterized by the coinage and circulation of gold. The gold 

standard was the U.S. monetary system until it was generally abandoned in the Depression of the 193015   

b. Free silver: a monetary standard utilizing the free coinage of silver often at a fixed ratio with gold.16 

13. !ǎƪ ǎǘǳŘŜƴǘǎΥ άIƻǿ ŀǊŜ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ŜŀŎƘ ƻǘƘŜǊΚέ 

14. Take notes for the class or annotate the definitions as students share their answers. 

15. Direct students to turn to a partner to share their working definition of gold standard and free silver, and how 

each monetary system differs.   

16. Instruct students to read The Growth of Populism independently.  After students have finished reading, direct 

them to answer the following questions in small groups: 

a. ²Ƙŀǘ ǿŀǎ ά¢ƘŜ DǊŀƴƎŜΚέ 

b. Who does the gold standard benefit? Why? 

c. Why were farmers in favor of monetary inflation? 

d. Who does free silver benefit? Why? 

17. Provide students with access to  The Farmers' Revolt Primary Source Readings from Gilder Lehrman,17 and 

instruct students to read sources 1-7 (Declaration of Purposes of the Patrons of Husbandry (The Grangers), 

1874; 1892 Populist platform; Washington Gladden, "The Embattled Farmers"; Tom Watson, 1892, appealing to 

black voters; William Jennings Bryan, 1896; and 1896 Republican Party Platform). After students have finished 

reading, direct them to answer the following questions in small groups: 

a. Identify the economic and political grievances of late 19th century American farmers. 

b. Why would the Populist platform be compelling to an American farmer?  

c. How do the Populist Party Platform and the Republican Party Platform differ? 

18. After students have finished discussing the primary sources in small groups, lead students in a brief whole class 

ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ άIƻǿ ŘƛŘ ŜŎƻƴƻƳƛŎ ƛƴǎǘŀōƛƭƛǘȅ ƭŜŀŘ ǘƻ ǘƘŜ ǊƛǎŜ ƻŦ tƻǇǳƭƛǎƳΚέ  

19. Instruct students to write an extended paragraph (half to one page but not a full essay) in response to the 

ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ άIƻǿ ŘƛŘ ŜŎƻƴƻƳƛŎ ƛƴǎǘŀōƛƭƛǘȅ ƭŜŀŘ ǘƻ ǘƘŜ ǊƛǎŜ ƻŦ tƻǇǳƭƛǎƳΚέ /ƻƭƭŜŎǘ ŀƴŘ ƎǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ 

accuracy.  

20. Post and rŜŀŘ ŀƭƻǳŘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǎƻƭǳǘƛƻƴǎ ǘƻ ǘƘŜ ǇǊƻōƭŜƳǎ ŦŀŎƛƴƎ 

ŦŀǊƳŜǊǎ ŘƛŘ ǘƘŜ tƻǇǳƭƛǎǘ ƳƻǾŜƳŜƴǘ ǇǊƻǇƻǎŜΚέ 

21. {ŀȅΥ ά²ƘƛƭŜ ǘƘŜ tƻǇǳƭƛǎǘ ƳƻǾŜƳŜƴǘΣ ǊŜǇǊŜǎŜƴǘŜŘ ōȅ ǘƘŜ tŜƻǇƭŜΩǎ tŀǊǘȅΣ ƎŀƛƴŜŘ ǘǊŀŎǘƛƻƴΣ ƛǘ ōŜŎŀƳŜ ŀ ƳŀƧƻǊ ŦƻǊŎŜ 

in the ŜƭŜŎǘƛƻƴ ƻŦ муфсΦέ  

22. Divide the class into small groups using an established classroom routine. 

23. To build historical context, instruct students to read The Election of 1896 independently.  When finished 

                                                           
15 https://www.merriam-webster.com/dictionary/gold%20standard 
16 https://www.merriam-webster.com/dictionary/free%20silver 
17 Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account. 

https://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/farmers-revolt
https://www.merriam-webster.com/dictionary/gold%20standard
https://www.merriam-webster.com/dictionary/free%20silver
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
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reading, direct students to answer the following questions in small groups: 

a. How did the financial crisis in 1893 impact societies views of the Populists? 

b. ²Ƙŀǘ ǿŀǎ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǘƘŜ 5ŜƳƻŎǊŀǘƛŎ tŀǊǘȅ ŀƴŘ ǘƘŜ tƻǇǳƭƛǎǘκtŜƻǇƭŜΩǎ tŀǊǘȅΚ 

24. Provide students with access to William Jennings Bryan's Democratic National Convention Address "A Cross of 

Gold" (excerpts).  Instruct students to read independently.  After reading, direct students to answer the 

following questions in small groups: NOTE: While the original speech at the Democratic convention was not 

recorded, Bryan recorded himself reading the speech in 1921. That recording can be accessed here, if the 

teacher would rather use the audio recording than the transcript excerpts.  

a. How does William Jennings Bryan propose to solve the economic grievances of farmers? 

b. ²Ƙŀǘ ŀōƻǳǘ .ǊȅŀƴΩǎ ǎǘȅƭŜ ŀƴŘ ǎǳōǎǘŀƴŎŜ ƳŀƪŜ Ƙƛǎ ǎǇŜŜŎƘ ǎƻ ǇŜǊǎǳŀǎƛǾŜΚ 

c. Based on your best hiǎǘƻǊƛŎŀƭ ƎǳŜǎǎΣ ǿƘŀǘ ƛǎ άōƛƳŜǘŀƭƭƛǎƳΚέ 

d. How does Bryan contrast the Democratic Party and Republican Party? 

25. Following small group discussions, conduct a whole class discussion on the Populist solutions to the problems 

facing farmers. Possible questions: 

a. What solutions to the problems facing farmers did the Populist movement propose? 

b. What are the strengths and weaknesses of their ideas? Evaluate and critique each solution.    

26. /ƻƴŎƭǳŘŜ ǘƘŜ ǘŀǎƪ ǿƛǘƘ ŀ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²as the Populist movement 

ŀ ǎǳŎŎŜǎǎΚέ 9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǳǎŜ ǘƘŜ conversation stems and assess student participation with a discussion 

tracker.  

 

 

      

 

 

 

  

http://www.americanrhetoric.com/mp3clips/politicalspeeches/wjbryancrossofgold.mp3
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Life on the Farm18 

 

A homestead at last! Many eastern families who longed for the opportunity 

to own and farm a plot of land of their own were able to realize their 

dreams when Congress passed the HOMESTEAD ACT in 1862. That 

landmark piece of legislation provided 160 acres free to any family who 

lived on the land for five years and made improvements. The same amount 

could be obtained instantly for the paltry sum of $1.25 per acre. 

 

Combined with the completed transcontinental railroad, it was now 

possible for an easterner yearning for the open space of the West to make 

it happen. Unfortunately, the lives they found were fraught with hardship. 

Money Problems 

There were tremendous economic difficulties associated with Western farm 

life. First and foremost was overproduction. Because the amount of land under cultivation increased dramatically and 

new farming techniques produced greater and greater yields, the food market became so flooded with goods that prices 

fell sharply. While this might be great for the consumer, the farmer had to grow a tremendous amount of food to recoup 

enough profits to survive the winter. 

 

New machinery and fertilizer was needed to farm on a large 

scale. Often farmers borrowed money to purchase this 

equipment, leaving themselves hopelessly in debt when the 

harvest came. The high tariff forced them to pay higher prices 

for household goods for their families, while the goods they 

themselves sold were unprotected. 

 

The railroads also fleeced the small farmer. Farmers were often 

charged higher rates to ship their goods a short distance than a 

manufacturer would pay to transport wares a great distance. 

A Harsh and Isolating Environment 

The woes faced by farmers transcended economics. Nature was 

unkind in many parts of the Great Plains. Blistering summers and 

cruel winters were commonplace. Frequent drought spells made 

farming even more difficult. Insect blights raged through some 

regions, eating further into the farmers' profits. 

                                                           
18 This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at http://www.ushistory.org/us/41c.asp. 

This little house on the prairie is constructed of sod 
walls and a dirt roof. It is one of the few pioneer 
dwellings still standing in the Badlands today. 

½ƛƭƭƳŜǊΩǎ !ƴǘƛǉǳe Farm Museum 
 
This 1924 Hart Parr model 20-C, is the only running 
tractor of its kind known to exist.  

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/41c.asp
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Farmers lacked political power. Washington was a long way from the Great Plains, and politicians seemed to turn deaf 

ears to the farmers' cries. Social problems were also prevalent. With each neighbor on 160-acre plots of land, 

communication was difficult and loneliness was widespread. 

 

Farm life proved monotonous compared with the bustling cities of the East. Although rural families were now able to 

purchase MAIL-ORDER PRODUCTS through catalogs such as SEARS AND ROEBUCK'S and MONTGOMERY WARD, there 

was simply no comparison with what the Eastern market could provide. 

 

These conditions could not last. Out of this social and economic unrest, farmers began to organize and make demands 

that would rock the Eastern establishment. 
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The Growth of Populism19 

Organization was inevitable. Like the oppressed laboring classes of the East, it 

was only a matter of time before Western farmers would attempt to use their 

numbers to effect positive change. 

Farmers Organize 

In 1867, the first such national organization was formed. Led by OLIVER KELLEY, 

the PATRONS OF HUSBANDRY, also known as the GRANGE, organized to 

address the social isolation of farm life. Like other SECRET SOCIETIES, such as 

the MASONS, GRANGERS had local chapters with secret passwords and rituals. 

The local Grange sponsored dances and gatherings to attack the doldrums of daily life. 

It was only natural that politics and economics were discussed in these settings, and the 

Grangers soon realized that their individual problems were common. 

Identifying the railroads as the chief villains, Grangers lobbied state legislatures for regulation of the industry. By 

1874, several states passed the GRANGER LAWS, establishing maximum 

shipping rates. Grangers also pooled their resources to buy grain elevators of 

their own so that members could enjoy a break on grain storage. 

FARMERS' ALLIANCES went one step further. Beginning in 1889, NORTHERN 

AND SOUTHERN FARMERS' ALLIANCES championed the same issues as the 

Grangers, but also entered the political arena. Members of these alliances 

won seats in state legislatures across the Great Plains to strengthen the 

agrarian voice in politics. 

Creating Inflation 

What did all the farmers seem to have in common? The answer was simple: debt. Looking for solutions to this 

condition, farmers began to attack the nation's monetary system. As of 1873, Congress declared that all federal 

money must be backed by gold. This limited the nation's money supply and benefited the wealthy. 

The farmers wanted to create INFLATION. Inflation actually helps debtors. If a farmer owes $3,000 and can earn $1 

for every bushel of wheat sold at harvest, he needs to sell 3,000 bushels to pay off the debt. If inflation could push the 

price of a bushel of wheat up to $3, he needs to sell only 1,000 bushels. The economics are simple. 

To create inflation, farmers suggested that the money supply be expanded to include dollars not backed by gold. The 

first strategy farmers attempted was to encourage Congress to print GREENBACK DOLLARS like the ones issued during 

                                                           
19  This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at http://www.ushistory.org/us/41d.asp. 

The Grange borrowed heavily from 
the Freemasons, employing complex 
rituals and regalia. 

Morgan dollar (1878-1891) 

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/41d.asp
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the Civil War. Since the greenbacks were not backed by gold, more dollars could be printed, creating an inflationary 

effect. 

The GREENBACK PARTY and the GREENBACK-LABOR PARTY each ran 

candidates for President in 1876, 1880, and 1884 under this platform. No 

candidate was able to muster national support for the idea, and soon farmers 

chose another strategy. 

Inflation could also be created by printing money that was backed by silver as 

well as gold. This idea was more popular because people were more 

confident in their money if they knew it was backed by something of value. 

Also, America had a tradition of coining SILVER MONEY until 1873. 

Birth of the Populists 

Out of the ashes of the Greenback-Labor Party grew the POPULIST PARTY. In 

addition to demanding the free coinage of silver, the POPULISTS called for a 

host of other reforms. They demanded a graduated income tax, whereby 

individuals earning a higher income paid a higher percentage in taxes. 

They wanted political reforms as well. At this point, United States Senators 

were still not elected by the people directly; they were instead chosen by 

state legislatures. The Populists demanded a constitutional amendment 

allowing for the direct election of Senators. 

They demanded democratic reforms such as the initiative, where citizens could directly introduce debate on a topic in 

the legislatures. The referendum would allow citizens τ rather than their representatives τ to vote a bill. Recall 

would allow the people to end an elected official's term before it expired. They also called for the secret ballot and a 

one-term limit for the President. 

In 1892, the Populists ran JAMES WEAVER for President on this ambitious platform. He polled over a million popular 

votes and 22 electoral votes. Although he came far short of victory, Populist ideas were now being discussed at the 

national level. When the Panic of 1893 hit the following year, an increased number of unemployed and dispossessed 

Americans gave momentum to the Populist movement. A great showdown was in place for 1896. 

 

 

  

Many believe that the Wizard of Oz was written 
as an allegory of the age of Populism. 
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The Election of 189620 

 

 

Everything seemed to be falling into place for the Populists. James Weaver made an impressive showing in 1892, and 

now Populist ideas were being discussed across the nation. The Panic of 1893 was the worst financial crisis to date in 

American history. As the soup lines grew larger, so did voters' anger at the present system. 

 

When JACOB S. COXEY of Ohio marched his 200 supporters into the nation's capital to demand reforms in the spring of 

1894, many thought a revolution was brewing. The climate seemed to ache for change. All that the Populists needed 

was a winning Presidential candidate in 1896. 

The Boy Orator 

Ironically, the person who defended the Populist platform that year came from the Democratic Party. WILLIAM 

JENNINGS BRYAN was the unlikely candidate. An attorney from Lincoln, Nebraska, Bryan's speaking skills were among 

the best of his generation. Known as the "GREAT COMMONER," Bryan quickly developed a reputation as defender of the 

farmer. 

 

When Populist ideas began to spread, Democratic voters of the South and West gave enthusiastic endorsement. At the 

Chicago Democratic convention in 1896, Bryan delivered a speech that made his career. Demanding the free coinage of 

                                                           
20 This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at http://www.ushistory.org/us/41e.asp. 
 

Chicago Record, 1896 
 

ά! ƎǊŜŀǘ ŜȄƘƛōƛǘƛƻƴΣ ōǳǘ ǊŀǘƘŜǊ ǘǊȅƛƴƎ ƻƴ ǘƘŜ Ƴŀƴ ƛƴ ǘƘŜ ƳƛŘŘƭŜΦέ ²ƛƭƭƛŀƳ WŜƴƴƛƴƎǎ .Ǌȅŀƴ ƛǎ 
shown pulled in two directions as he campaigns on both the Democratic and the Populist 
Party platforms. 

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/41e.asp
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silver, Bryan shouted, "You shall not crucify mankind upon a cross of gold!" Thousands of delegates roared their 

approval, and at the age of thirty-six, the "BOY ORATOR" received the Democratic nomination. 

 

Faced with a difficult choice between surrendering their identity and hurting their own cause, the Populist Party also 

nominated Bryan as their candidate. 

The Stay-at-Home Candidate 

The Republican competitor was WILLIAM MCKINLEY, the governor of 

Ohio. He had the support of the moneyed eastern establishment. Behind 

the scenes, a wealthy Cleveland industrialist named MARC HANNA was 

determined to see McKinley elected. He, like many of his class, believed 

that the free coinage of silver would bring financial ruin to America. 

 

Using his vast wealth and power, Hanna directed a campaign based on 

fear of a Bryan victory. McKinley campaigned from his home, leaving the 

politicking for the party hacks. Bryan revolutionized campaign politics by 

launching a nationwide WHISTLE-STOP effort, making twenty to thirty 

speeches per day. 

 

When the results were finally tallied, McKinley had beaten Bryan by an electoral vote margin of 271 to 176. 

Understanding 1896 

Many factors led to Bryan's defeat. He was unable to win a single state in the populous Northeast. Laborers feared the 

free silver idea as much as their bosses. While inflation would help the debt-ridden, mortgage-paying farmers, it could 

hurt the wage-earning, rent-paying factory workers. In a sense, the election came down to city versus country. By 1896, 

the urban forces won. Bryan's campaign marked the last time a major party attempted to win the White House by 

exclusively courting the rural vote. 

 

The economy of 1896 was also on the upswing. Had the election occurred in the heart of the Panic of 1893, the results 

may have differed. Farm prices were rising in 1896, albeit slowly. The Populist Party fell apart with Bryan's loss. Although 

they continued to nominate candidates, most of their membership had reverted to the major parties. 

 

The ideas, however, did endure. Although the free silver issue died, the graduated income tax, direct election of 

senators, initiative, referendum, recall, and the secret ballot were all later enacted. These issues were kept alive by the 

next standard bearers of reform τ the PROGRESSIVES. 

 

 

 

 

 

William McKinley stayed out of the public eye in 
1896, leaving the campaigning to party hacks 
and fancy posters like this one. 
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William Jennings Bryan's Democratic National Convention Address "A Cross of Gold" (excerpts) 

 

Mr. Chairman and Gentlemen of the Convention: I would be presumptuous, 

indeed, to present myself against the distinguished gentlemen to whom you 

have listened if this were mere measuring of abilities; but this is not a contest 

between persons. The humblest citizen in all the land, when clad in the armor of 

a righteous cause, is stronger than all the hosts of error. I come to speak to you 

in defense of a cause as holy as the cause of liberty -- the cause of humanity. 

On the fourth of March, 1895, a few Democrats, most of them members of 

Congress, issued an address to the Democrats of the nation, asserting that the 

money question was the paramount issue of the hour; declaring that a majority 

of the Democratic party had the right to control the action of the party on this 

paramount issue; and concluding with the request that the believers in the free 

coinage of silver in the Democratic party should organize, take charge of and 

control the policy of the Democratic party. 

Three months later, at Memphis, an organization was perfected, and the silver 

Democrats went forth openly and courageously proclaiming their belief, and 

declaring that, if successful, they would crystallize into a platform the 

declaration which they had made. Then began the conflict. With a zeal approaching the zeal which inspired the 

crusaders who followed Peter the Hermit, our silver Democrats went forth from victory unto victory, until they are now 

assembled, not to discuss, not to debate, but to enter up the judgment already rendered by the plain people of this 

country. In this contest brother has been arrayed against brother, father against son. The warmest ties of love, 

acquaintance and association have been disregarded; old leaders have been cast aside when they have refused to give 

expression to the sentiments of those whom they would lead, and new leaders have sprung up to give direction to this 

cause of truth. Thus has the contest been waged, and we have assembled here under as binding and solemn instructions 

as were ever imposed upon representatives of the people. 

We say to you that you have made the definition of a business man too limited in its application. The man who is 

employed for wages is as much a businessman as his employer; the attorney in a country town is as much a businessman 

as the corporation counsel in a great metropolis; the merchant at the cross-roads store is as much a businessman as the 

merchant of New York; the farmer who goes forth in the morning and toils all day -- who begins in the spring and toils all 

summer -- and who by the application of brain and muscle to the natural resources of the country creates wealth, is as 

much a businessman as the man who goes upon the board of trade and bets upon the price of grain; the miners who go 

down a thousand feet into the earth, or climb two thousand feet upon the cliffs, and bring forth from their hiding places 

the precious metals to be poured into the channels of trade are as much businessmen as the few financial magnates 

who, in a back room, corner the money of the world. We come to speak for this broader class of businessmen. 

Ah, my friends, we say not one word against those who live upon the Atlantic coast, but the hardy pioneers who have 

braved all the dangers of the wilderness, who have made the desert to blossom as the rose -- the pioneers away out 

there [pointing to the West], who rear their children near to Nature's heart, where they can mingle their voices with the 

voices of the birds -- out there where they have erected schoolhouses for the education of their young, churches where 
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they praise their Creator, and cemeteries where rest the ashes of their dead -- these people, we say, are as deserving of 

the consideration of our party as any people in this country. It is for these that we speak. We do not come as aggressors. 

Our war is not a war of conquest; we are fighting in the defense of our homes, our families, and posterity. We have 

petitioned, and our petitions have been scorned; we have entreated, and our entreaties have been disregarded; we 

have begged, and they have mocked when our calamity came. We beg no longer; we entreat no more; we petition no 

more. We defy them. 

They tell us that the income tax ought not to be brought in here; that it is a new idea. They criticize us for our criticism of 

the Supreme Court of the United States. My friends, we have not criticized; we have simply called attention to what you 

already know. If you want criticisms read the dissenting opinions of the court. There you will find criticism. They say that 

we passed an unconstitutional law; we deny it. The income tax law was not unconstitutional when it was passed; it was 

not unconstitutional when it went before the Supreme Court for the first time; it did not become unconstitutional until 

one of the judges changed his mind, and we cannot be expected to know when a judge will change his mind. The income 

tax is just. It simply intends to put the burdens of government justly upon the backs of the people. I am in favor of an 

income tax. When I find a man who is not willing to bear his share of the burdens of the government which protects him, 

I find a man who is unworthy to enjoy the blessings of a government like ours. 

We say in our platform that we believe that the right to coin and issue money is a function of government. We believe it. 

We believe that it is a part of sovereignty, and can no more with safety be delegated to private individuals than we could 

afford to delegate to private individuals the power to make penal statutes or levy taxes. Those who are opposed to this 

proposition tell us that the issue of paper money is a function of the bank, and that the Government ought to go out of 

the banking business. I stand with Jefferson rather than with them, and tell them, as he did, that the issue of money is a 

function of government, and that the banks ought to go out of the governing business. 

And now, my friends, let me come to the paramount issue. If they ask us why it is that we say more on the money 

question than we say upon the tariff question, I reply that, if protection has slain its thousands, the gold standard has 

slain its tens of thousands. If they ask us why we do not embody in our platform all the things that we believe in, we 

reply that when we have restored the money of the Constitution all other necessary reform will be possible, but that 

until this is done there is no other reform that can be accomplished. 

Why is it that within three months such a change has come over the country? Three months ago, when it was 

confidently asserted that those who believe in the gold standard would frame our platform and nominate our 

candidates, even the advocates to the gold standard did not think that we could elect a President. And they had good 

reason for their doubt, because there is scarcely a State here to-day asking for the gold standard which is not in the 

absolute control of the Republican party. But note the change. Mr. McKinley was nominated at St. Louis upon a platform 

which declared for the maintenance of the gold standard until it can be changed into bimetallism by international 

agreement. Mr. McKinley was the most popular man among the Republicans, and three months ago everybody in the 

Republican party prophesied his election. How is it to-day? Why, the man who was once pleased to think that he looked 

like Napoleon -- that man shudders to-day when he remembers that he was nominated on the anniversary of the battle 

of Waterloo.  

Why this change? Ah, my friends, is not the reason for the change evident to anyone who will look at the matter? No 

private character, however pure, no personal popularity, however great, can protect from the avenging wrath of an 



  

Return to U.S. History: How to Navigate This Document                                        35 

indignant people a man who will declare that he is in favor of fastening the gold standard upon this country, or who is 

willing to surrender the right of self-government and place the legislative control of our affairs in the hands of foreign 

potentates and powers. 

We go forth confident that we shall win. Why? Because upon the paramount issue of this campaign there is not a spot of 

ground upon which the enemy will dare to challenge battle. If they tell us that the gold standard is a good thing, we shall 

point to their platform and tell them that their platform pledges the party to get rid of the gold standard and substitute 

bimetallism. If the gold standard is a good thing, why try to get rid of it? I call your attention to the fact that some of the 

very people who are in this convention to-day, and who tell us that we ought to declare in favor of international 

bimetallism -- thereby declaring that the gold standard is wrong and that the principle of bimetallism is better -- these 

very people four months ago were open and avowed advocates of the gold standard, and were then telling us that we 

could not legislate two metals together, even with the aid of all the world. 

Mr. Carlisle said in 1878 that this was a struggle between "the idle holders of idle capital" and "the struggling masses, 

who produce the wealth and pay the taxes of the country," and, my friends, the question we are to decide is, upon 

which side will the Democratic party fight -- upon the side of "the idle holders of idle capital," or upon the side of "the 

struggling masses"? That is the question which the party must answer first, and then it must be answered by each 

individual hereafter. The sympathies of the Democratic party, as shown by the platform, are on the side of the struggling 

masses who have ever been the foundation of the Democratic party. There are two ideas of government. There are 

those who believe that if you will only legislate to make the well-to-do prosperous their prosperity will leak through on 

those below. The Democratic idea, however, has been that if you legislate to make the masses prosperous their 

prosperity will find its way up through every class which rests upon them. 

You come to us and tell us that the great cities are in favor of the gold standard; we reply that the great cities rest upon 

our broad and fertile prairies. Burn down your cities and leave our farms, and your cities will spring up again as if by 

magic; but destroy our farms, and the grass will grow in the streets of every city in the country. 

If they dare to come out in the open field and defend the gold standard as a good thing we will fight them to the 

uttermost. Having behind us the producing masses of this nation and the world, supported by the commercial interests, 

the laboring interests, and the toilers everywhere, we will answer their demand for a gold standard by saying to them: 

You shall not press down upon the brow of labor this crown of thorns; you shall not crucify mankind upon a cross of 

gold. 

This text and image are in the public domain. 
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Unit One Instruction 

Topic Two: Urbanization and Industrialization (US.2.4-6) 

 

Connections to the unit claim: Students explore the business practices of late 19th/early 20th century industrialists and 

grapple with their positive and negative impacts on the U.S. economy and American quality of life, then they investigate 

immigration, rapid urbanization, and the goǾŜǊƴƳŜƴǘΩǎ ǊŜǎǇƻƴǎŜΦ {ǘǳŘŜƴǘǎ ŎƻƳǇŀǊŜ ŀƴŘ ŎƻƴǘǊŀǎǘ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎƛŜǎ 

and attitudes of the late 19th/early 20th century with those of today. Throughout this topic, students analyze how 

innovation led to rapid industrialization, and immigration led to expansion and rapid urbanization, and relate those to 

ǘƘŜ ƴŀǘƛƻƴΩǎ ŎƘŀƴƎƛƴƎ ƛŘŜƴǘƛǘȅΦ  

 

Suggested Timeline: 12 class periods 

 

Use this sample task: 

ǒ Robber Barons and the Industrial Economy 

ǒ Immigration and Urbanization 

 

To explore these key questions: 

 Would the industrial economy have succeeded without the extreme business practices of the Robber 

Barons/Captains of Industry? 

 In what ways did Robber Barons/Captains of Industry harm and benefit the U.S. economy? 

 What was the government response to the business practices of monopolies and trusts? 

 Lǎ ŀƴȅǘƘƛƴƎ ƴŜǿ ŀōƻǳǘ ǘƻŘŀȅΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ŘŜōŀǘŜΚ 

 Who immigrated and why, and how did immigration impact urbanization? 

 What factors shaped immigration policy in the late 19th/early 20th century, and what were the criticisms of U.S. 

immigration policy at the time? 

  

That students answer through this assessment: 

 Students research a late 19th/early 20th century industrialist and complete the Robber Baron or Captain of 

Industry chart on their assigned industrialist. 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ƛƴŘǳǎǘǊƛŀƭƛǎǘΥ άLǎ ȅƻǳǊ ƛƴŘǳǎǘǊƛŀƭƛǎǘ ŀ 

Robber Baron or a Captain of Industry, or something in beǘǿŜŜƴΚ ²ƘƛŎƘ ƻŦ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ŀŎǘƛƻƴǎ ǿŜǊŜ ǘƘƻǎŜ ƻŦ 

ŀ /ŀǇǘŀƛƴ ƻŦ LƴŘǳǎǘǊȅΚ hŦ ŀ wƻōōŜǊ .ŀǊƻƴΚέ 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ǿŀǎ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ōǳǎƛƴŜǎǎ 

ǇǊŀŎǘƛŎŜǎ ƻŦ ƳƻƴƻǇƻƭƛŜǎ ŀƴŘ ǘǊǳǎǘǎΚέ  

 {ǘǳŘŜƴǘǎ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŀ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘŀǎƪΥ ά²ƻǳƭŘ ǘƘŜ ƛƴŘǳǎǘǊƛŀƭ 

ŜŎƻƴƻƳȅ ƘŀǾŜ ǎǳŎŎŜŜŘŜŘ ǿƛǘƘƻǳǘ ǘƘŜ ŜȄǘǊŜƳŜ ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ƻŦ ǘƘŜ wƻōōŜǊ .ŀǊƻƴǎκ/ŀǇǘŀƛƴǎ ƻŦ LƴŘǳǎǘǊȅΚέ   

 Students write an extended paragraph ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙƻ ƛƳƳƛƎǊŀǘŜŘ ŀƴŘ ǿƘȅΣ ŀƴŘ 

Ƙƻǿ ŘƛŘ ƛƳƳƛƎǊŀǘƛƻƴ ƛƳǇŀŎǘ ǳǊōŀƴƛȊŀǘƛƻƴΚέ 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŦŀŎǘƻǊǎ ǎƘŀǇŜŘ 

immigration policy in the late 19th/early 20th century, and what were the criticisms of U.S. immigration policy at 

ǘƘŜ ǘƛƳŜΚέ 
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 Students will participate in a class discussion on the compelling question for the second task - άLǎ ŀƴȅǘƘƛƴƎ ƴŜǿ 

ŀōƻǳǘ ǘƻŘŀȅΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ŘŜōŀǘŜΚέ 
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US History Instructional Task: Robber Barons and the Industrial Economy 
Unit One: Industrialization and Expansion through the Progressive Era, Topic Two: Urbanization and Industrialization 

 

Description: Students develop and support a claim in response the question: ά²ƻǳƭŘ ǘƘŜ ƛƴŘǳǎǘǊƛŀƭ ŜŎƻƴƻƳȅ ƘŀǾŜ 

ǎǳŎŎŜŜŘŜŘ ǿƛǘƘƻǳǘ ǘƘŜ ŜȄǘǊŜƳŜ ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ƻŦ ǘƘŜ wƻōōŜǊ .ŀǊƻƴǎκ/ŀǇǘŀƛƴǎ ƻŦ LƴŘǳǎǘǊȅΚέ {ǘǳŘŜƴǘǎ ŜƴƎŀƎŜ ƛƴ ŀ 

simulation to understand economic forces, research late 19th/early 20th century industrialists to determine if they were 

wƻōōŜǊ .ŀǊƻƴǎ ƻǊ /ŀǇǘŀƛƴǎ ƻŦ LƴŘǳǎǘǊȅΣ ŀƴŘ ŀƴŀƭȅȊŜ ¢ŜŘŘȅ wƻƻǎŜǾŜƭǘΩǎ ǎǇŜŜŎƘŜǎ ǘƻ ŘŜǘŜǊƳƛƴŜ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ǊŜǎǇƻƴǎŜ 

to capitalist business practices. 

 

Suggested Timeline: 6 class periods 

 

Materials: Theodore Roosevelt and the Trusts; The Progressive Era PowerPoint; Robber Barons or Captains of Industry; 

The Industrial Age in America: Robber Barons and Captains of Industry; Robber Baron or Captain of Industry chart; 

Andrew Carnegie: The Richest Man in the World; The Gospel of Wealth; Cartoon, "The Great Race for Western Stakes."; 

A Business Biography of Cornelius Vanderbilt; Cornelius Vanderbilt and the Erie Railroad Wars; John Pierpont Morgan 

and the American Corporation; J.P. Morgan; J.P. Morgan short bio; Standard Oil of New Jersey; John D. Rockefeller; John 

D. Rockefeller: Entrepreneur and Famous Business Leader; John D. Rockefeller was the Richest Person to Ever Live. 

Period.; Interactive Timeline of Technical Innovations; The Gilded Age and the Second Industrial Revolution; The Trust 

Buster; New Nationalism Speech: 1910; The Trusts and Tariffs:1902; 20th Century US Capitalism and Regulation  

 

Instructional Process: 

1. {ŀȅΥ ά{ƻ ŦŀǊ ƛƴ ǘƘƛǎ ǳƴƛǘΣ ǿŜ ƘŀǾŜ ŦƻŎǳǎŜŘ ƻƴ ǘƘŜ ²ŜǎǘΦ ²Ŝ ŀǊŜ ƴƻǿ ƎƻƛƴƎ ǘƻ ǘǳǊƴ ƻǳǊ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ bƻǊǘƘŜŀǎǘ 

and American industriŀƭƛȊŀǘƛƻƴΦ CƛǊǎǘΣ ƭŜǘΩǎ ƭƻƻƪ ŀǘ ǘƘŜ ǉǳŜǎǘƛƻƴ ǿŜ ǿƛƭƭ ǳǎŜ ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅΦέ 

2. tƻǎǘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪ ŀƴŘ ǊŜŀŘ ƛǘ ŀƭƻǳŘΥ ά²ƻǳƭŘ ǘƘŜ ƛƴŘǳǎǘǊƛŀƭ ŜŎƻƴƻƳȅ ƘŀǾŜ ǎǳŎŎŜŜŘŜŘ 

without the extreme business practices of the Robber Barons/Captains oŦ LƴŘǳǎǘǊȅΚέ 

3. {ŀȅΥ άLƴ ǘƘŜ ŦƛǊǎǘ ǇŀǊǘ ƻŦ ƻǳǊ ǘŀǎƪΣ ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ ǿƘƻ ŀƴŘ ǿƘŀǘ wƻōōŜǊ .ŀǊƻƴǎ ŀƴŘ /ŀǇǘŀƛƴǎ ƻŦ LƴŘǳǎǘǊȅ ŀǊŜ ŀǎ 

ǿŜƭƭ ŀǎ ǘƘŜ ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ǘƘŜȅ ǳǎŜŘΦέ 

4. tƻǎǘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άLƴ ǿƘŀǘ ǿŀȅǎ ŘƛŘ wƻōōŜǊ .ŀǊƻƴǎκ/ŀǇǘŀƛƴs of Industry harm and 

ōŜƴŜŦƛǘ ǘƘŜ ¦Φ{Φ ŜŎƻƴƻƳȅΚέ 

5. {ŀȅΥ ά¢ƻ ǎǘŀǊǘ ƻǳǊ ŜȄǇƭƻǊŀǘƛƻƴΣ ǿŜ ǿƛƭƭ ŜƴƎŀƎŜ ƛƴ ŀŎǘƛǾƛǘȅ ǘƻ ƭŜŀǊƴ ƳƻǊŜ ŀōƻǳǘ ŜŎƻƴƻƳƛŎǎΦέ 

6. [ŜŀŘ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜ άaƻƴƻǇƻƭȅ {ƛƳǳƭŀǘƛƻƴέ ōȅ ŜȄŜŎǳǘƛƴƎ ǎǘŜǇǎ м-п ƛƴ Řŀȅ ƻƴŜΩǎ ƭŜǎǎƻƴ ƻŦ ǘƘŜ ǘŀǎƪ Theodore 

Roosevelt and the Trusts21 by Elise Stevens Wilson for Gilder Lehrman.  

7. Following the simulation, define the following concepts for students: commodity, currency, supply and demand, 

competitive market, monopoly, trust. Use The Progressive Era PowerPoint22 slides 2-7 as needed for support. 

Discuss each term with students as it relates to their experience in the simulation.  

8. After terms have been defined, review slides 8-11 on The Progressive Era PowerPoint to build context for 

American industry at the time of the Robber Barons/Captains of Industry. 

9. Write the terms Robber Baron and Captain of Industry on the board and read or project the following 

definitions: 

                                                           
21 Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account. 
22 created by Elise M. Stevens for Gilder Lehrman 

https://www.gilderlehrman.org/history-by-era/gilded-age/resources/theodore-roosevelt-and-trusts
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/tr_trusts_elise_stevens_0.ppt
http://www.socialstudieshelp.com/Lesson_44_Notes.htm
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://www.pbs.org/wgbh/americanexperience/films/carnegie/
https://sourcebooks.fordham.edu/halsall/mod/1889carnegie.asp
http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20100610022926/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html
https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html
http://www.history.com/topics/john-pierpont-morgan
https://www.pbs.org/wnet/historyofus/web10/features/bio/B14.html
http://web.archive.org/web/20100401110013/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
http://www.history.com/topics/john-d-rockefeller
https://www.biography.com/people/john-d-rockefeller-20710159
https://www.biography.com/people/john-d-rockefeller-20710159
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
https://www.learner.org/series/biographyofamerica/prog14/feature/index.html
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/v/the-gilded-age-part-2
https://www.khanacademy.org/humanities/us-history/history-survey/us-history-survey/v/20th-century-capitalism-and-regulation-in-the-united-states
https://www.gilderlehrman.org/history-by-era/gilded-age/resources/theodore-roosevelt-and-trusts
https://www.gilderlehrman.org/history-by-era/gilded-age/resources/theodore-roosevelt-and-trusts
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/tr_trusts_elise_stevens_0.ppt
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/tr_trusts_elise_stevens_0.ppt
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
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a. Robber Baron: a ruthlessly powerful U.S. capitalist or industrialist of the late 19th century considered to 

have become wealthy by exploiting natural resources, corrupting legislators, or other unethical means23    

b. Captain of Industry: the head of a large business firm, especially of an industrial complex24  

10. Read aloud this short piece on Robber Barons or Captains of Industry from the Social Studies Help Center.25  

11. Ask students: ά²Ƙŀǘ Řƻ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ƘŀǾŜ ƛƴ ŎƻƳƳƻƴΚ Iƻǿ ŀǊŜ ǘƘŜȅ ŘƛŦŦŜǊŜƴǘΚέ 

12. Take notes for the class or annotate the definitions as students share their answers. 

13. Direct students to explain the meanings of Robber Barons and Captains of Industry in their own words orally or 

in writing.  

14. Explain to students that they will now engage in a group research project to evaluate late 19th century/early 

20th century industrialists and make a claim about whether they are Robber Barons or Captains of Industry.  

NOTE: the next part of this task is based on the task The Industrial Age in America: Robber Barons and Captains 

of Industry26 by EDSITEment.  

15. Divide the class in four student groups (or eight, if it is preferred that each industrialist/financier be researched 

by two groups) according to an established classroom routine. Assign one of the four individuals below to each 

group and provide each group with a copy of the Robber Baron or Captain of Industry chart. Instruct each group 

to use the following resources to research their individual and use the information gained to complete the chart 

for their assigned individual:   

a. Andrew Carnegie 

ǐ Andrew Carnegie: The Richest Man in the World27 ŦǊƻƳ t.{Ωǎ American Experience. NOTE: this 

link provides a video, six articles, and multiple photographs for students to use in their research. 

ǐ The Gospel of Wealth28 ŦǊƻƳ CƻǊŘƘŀƳ ¦ƴƛǾŜǊǎƛǘȅΩǎ Modern History Sourcebook.  

b. Cornelius Vanderbilt 

ǐ Cartoon, "The Great Race for Western Stakes." 

ǐ A Business Biography of Cornelius Vanderbilt29 

ǐ Cornelius Vanderbilt and the Erie Railroad Wars30 by Stanley K. Schultz 

c. J. Pierpont Morgan 

                                                           
23 http://www.dictionary.com/browse/robber-baron?s=t 
24 http://www.dictionary.com/browse/captain-of-industry?s=t 
25 http://www.socialstudieshelp.com/Lesson_44_Notes.htm 
26 This work by The National Endowment for the Humanities is licensed under a Creative Commons Attribution 4.0 International 

License. The original work is available at http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-
industry#section-16872 
27 Documents made available by PBS ŦƻǊ ǘƘŜƛǊ ǎŜǊƛŜǎ ά¢ƘŜ !ƳŜǊƛŎŀƴ 9ȄǇŜǊƛŜƴŎŜέ ŀƴŘ Ŏŀƴ ōŜ ŦƻǳƴŘ ŀǘΥ 

http://www.pbs.org/wgbh/americanexperience/films/carnegie/ 
28 This text is part of the Internet Modern History Sourcebook. The Sourcebook is a collection of public domain and copy-permitted 

texts for introductory level classes in modern European and World history. 
29 made available by St. Francis University, and can be found at 

http://web.archive.org/web/20110709134340/http://www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.ht
m 
30 made available by St. Francis University, and can be found at 

http://web.archive.org/web/20100610022926/http://us.history.wisc.edu/hist102/lectures/lecture05.html 

http://www.socialstudieshelp.com/Lesson_44_Notes.htm
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://www.pbs.org/wgbh/americanexperience/films/carnegie/
https://sourcebooks.fordham.edu/halsall/mod/1889carnegie.asp
http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20100610022926/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
http://www.dictionary.com/browse/robber-baron?s=t
http://www.dictionary.com/browse/captain-of-industry?s=t
http://www.socialstudieshelp.com/Lesson_44_Notes.htm
http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://www.pbs.org/wgbh/americanexperience/films/carnegie/
https://sourcebooks.fordham.edu/halsall/mod/modsbook.asp
http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20100610022926/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
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ǐ John Pierpont Morgan and the American Corporation31from A Biography of America Home 

ǐ J.P. Morgan32 

ǐ J.P. Morgan short bio33 

d. John D. Rockefeller 

ǐ Standard Oil of New Jersey34 by Stanley K. Schultz 

ǐ John D. Rockefeller35 

ǐ John D. Rockefeller: Entrepreneur and Famous Business Leader36 

ǐ John D. Rockefeller was the Richest Person to Ever Live. Period.37 by Kat Eschner 

16. Conduct a class discussion in which each group presents its claim and supporting evidence to the class using 

their Robber Baron or Captain of Industry chart.   

17. After presentations, instruct students to write a paragraph answering the following questions about their 

ƛƴŘǳǎǘǊƛŀƭƛǎǘΥ άLǎ ȅƻǳǊ ƛƴŘǳǎǘǊƛŀƭƛǎǘ ŀ wƻōōŜǊ .ŀǊƻƴ ƻǊ ŀ /ŀǇǘŀƛƴ ƻŦ LƴŘǳǎǘǊȅΣ ƻǊ ǎƻƳŜǘƘƛƴƎ ƛƴ ōŜǘǿŜŜƴΚ ²ƘƛŎƘ ƻŦ 

ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ ŀŎǘƛƻƴǎ ǿŜǊŜ ǘƘƻǎŜ ƻŦ ŀ /ŀǇǘŀƛƴ ƻŦ LƴŘǳǎǘǊȅΚ hŦ ŀ wƻōōŜǊ .ŀǊƻƴΚέ DǊŀŘŜ ǘƘŜ ǿǊƛǘƛƴƎ ŦƻǊ content 

accuracy.  

18. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άLƴ ǿƘŀǘ ǿŀȅǎ ŘƛŘ ƴŜǿ ǘŜŎƘƴƻƭƻƎƛŜǎ ŎƘŀƴƎŜ 

ǘƘŜ ¦Φ{Φ 9ŎƻƴƻƳȅΚέ 

19. Project the Interactive Timeline of Technical Innovations for students to see. Select all types of innovations at 

the top of the timeline (Transportation, Daily Life, and Communications). Scroll through the timeline with 

students, noting the different innovations. Make sure to read the caption for telephone, electric machines, light 

bulb, railroad boom, electric power station. 

20. Watch The Gilded Age and the Second Industrial Revolution as a class. Direct students to take notes on what 

technologies arise and the impact they have on industry while they watch the video.   

21. /ƻƴŘǳŎǘ ŀ ōǊƛŜŦ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ άLƴ ǿƘŀǘ ǿŀȅǎ ŘƛŘ ƴŜǿ ǘŜŎƘƴƻƭƻƎƛes change the U.S. 

9ŎƻƴƻƳȅΚέ 

22. Write the phrase laissez-faire on the board and read or project the following definitions:38 

a. a theory or system of government that upholds the autonomous character of the economic order, 

believing that government should intervene as little as possible in the direction of economic affairs. 

b. the practice or doctrine of noninterference in the affairs of others, especially with reference to 

individual conduct or freedom of action.  

23. Read aloud the first two paragraphs of the meaning of laissez-faire. 

                                                           
31Article made available by Annenberg Learner and can be found at: 

https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html  
32 produced by History.com in 2009.  Available at http://www.history.com/topics/john-pierpont-morgan 
33 article made available ōȅ ǇōǎΦƻǊƎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜƛǊ άCǊŜŜŘƻƳΥ ! IƛǎǘƻǊȅ ƻŦ ¦{έ ǎŜǊƛŜǎΥ 

https://www.pbs.org/wnet/historyofus/web10/features/bio/B14.html  
34 made available by St. Francis University, and can be found at 

http://web.archive.org/web/20100610022926/http://us.history.wisc.edu/hist102/lectures/lecture05.html 
35 produced by History.com in 2009.  Available at http://www.history.com/topics/john-d-rockefeller 
36 Article made available by Biography.com in 2016. Available at https://www.biography.com/people/john-d-rockefeller-20710159 
37 Article written by Kat Eschner for Smithsonian.com.  Available at: https://www.smithsonianmag.com/smart-news/john-d-

rockefeller-richest-person-ever-live-period-180961705/ 
38 From http://www.dictionary.com/browse/laissez-faire?s=t 

https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html
http://www.history.com/topics/john-pierpont-morgan
https://www.pbs.org/wnet/historyofus/web10/features/bio/B14.html
http://web.archive.org/web/20100401110013/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
http://www.history.com/topics/john-d-rockefeller
https://www.biography.com/people/john-d-rockefeller-20710159
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
https://www.learner.org/series/biographyofamerica/prog14/feature/index.html
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/v/the-gilded-age-part-2
https://www.vocabulary.com/dictionary/laissez%20faire
https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html
http://www.history.com/topics/john-pierpont-morgan
https://www.pbs.org/wnet/historyofus/web10/features/bio/B14.html
http://web.archive.org/web/20100610022926/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
http://www.history.com/topics/john-d-rockefeller
https://www.biography.com/people/john-d-rockefeller-20710159
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
http://www.dictionary.com/browse/laissez-faire?s=t
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24. !ǎƪ ǎǘǳŘŜƴǘǎΥ ά²Ƙŀǘ Řƻ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ƘŀǾŜ ƛƴ ŎƻƳƳƻƴΚέ  

25. Take notes for the class or annotate the definitions as students share their answers. 

26. Direct students to explain the meaning of laissez-faire in their own words orally or in writing. 

27. {ŀȅΥ ά!ǎ ǿŜΩǾŜ ƭŜŀǊƴŜŘ ǎƻ ŦŀǊ ƛƴ ǘƘƛǎ ǘŀǎƪΣ ŀ ƭŀƛǎǎŜȊ-faire economic policy allowed for lots of economic growth, 

ŀƴŘ ŦƻǊ ǘƘŜ ǊƛǎŜ ƻŦ ǘƘŜ wƻōōŜǊ .ŀǊƻƴǎκ/ŀǇǘŀƛƴǎ ƻŦ LƴŘǳǎǘǊȅΦ ²ŜΩǾŜ ŀƭso learned that the results of monopolies 

ŀƴŘ ǘǊǳǎǘǎ ǿŜǊŜ ƴƻǘ ƎƻƻŘ ŦƻǊ ŜǾŜǊȅƻƴŜΦ Lƴ ǘƘƛǎ ǇŀǊǘ ƻŦ ǘƘŜ ǘŀǎƪΣ ǿŜ ǿƛƭƭ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ǊŜǎǇƻƴǎŜ ǘƻ 

ǎƻƳŜ ƘŀǊƳŦǳƭ ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎΦέ  

28. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ Ŧƛƴŀƭ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άWhat was the government response to the 

ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ƻŦ ƳƻƴƻǇƻƭƛŜǎ ŀƴŘ ǘǊǳǎǘǎΚέ 

29. To build historical context, instruct students to read The Trust Buster independently. After reading, direct 

students to answer the following questions in small groups: 

a. ²Ƙȅ ŘƛŘ ¢ŜŘŘȅ wƻƻǎŜǾŜƭǘ ōŜƭƛŜǾŜ ŀ άǊŜǾƻƭǳǘƛƻƴ ǿŀǎ ŎƻƳƛƴƎΣέ ŀǎ ǘƘƛǎ ŀǳǘƘƻǊ ǎǘŀǘŜǎΚ 

b. Explain the Sherman Anti-Trust Act.    

30. Provide students with access to excerpts of following speeches given by Theodore Roosevelt: New Nationalism 

Speech: 1910 (paragraphs 28-34) and The Trusts and Tariffs: 1902 (paragraphs 5-7). NOTE: These speeches are 

very long, so specific paragraphs have been suggested for excerption.  

31. Instruct students to read the speeches independently, and direct them to underline the places where Roosevelt 

addresses the benefits or positive aspects of business, and have them circle the places where Roosevelt 

addresses the problems with trusts in America. Once students have read both Roosevelt speeches, conduct a 

ǿƘƻƭŜ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻƴ wƻƻǎŜǾŜƭǘΩǎ ōŜƭƛŜŦǎ ƻƴ ǘƘŜ ǊƻƭŜ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǎƘƻǳƭŘ Ǉƭŀȅ ƛƴ ǊŜƎǳƭŀǘƛƴƎ ōǳǎƛƴŜǎǎΦ 

Possible questions: 

a. What are some of the benefits or good aspects of business according to Roosevelt? 

b. What does Roosevelt think about trusts?  

c. What does Roosevelt think about special interests? 

d. What does Roosevelt think the government needs to do to help workers? 

32. Watch 20th Century US Capitalism and Regulation as a class, stopping at minute 4:40. After the video, conduct a 

brief discussion of the supporting question for this paǊǘ ƻŦ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŀǎ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ 

ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ƻŦ ƳƻƴƻǇƻƭƛŜǎ ŀƴŘ ǘǊǳǎǘǎΚέ 

33. 5ƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²Ƙŀǘ ǿŀǎ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ 

ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ƻŦ ƳƻƴƻǇƻƭƛŜǎ ŀƴŘ ǘǊǳǎǘǎΚέ /ƘŜŎƪ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ  

34. Conclude the task with a class discussion on the compelling question for thŜ ǘŀǎƪΥ ά²ƻǳƭŘ ǘƘŜ ƛƴŘǳǎǘǊƛŀƭ 

ŜŎƻƴƻƳȅ ƘŀǾŜ ǎǳŎŎŜŜŘŜŘ ǿƛǘƘƻǳǘ ǘƘŜ ŜȄǘǊŜƳŜ ōǳǎƛƴŜǎǎ ǇǊŀŎǘƛŎŜǎ ƻŦ ǘƘŜ wƻōōŜǊ .ŀǊƻƴǎκ/ŀǇǘŀƛƴǎ ƻŦ LƴŘǳǎǘǊȅΚέ 

Encourage students to use the conversation stems and assess student participation with a discussion tracker.    

 

  

https://www.khanacademy.org/humanities/us-history/history-survey/us-history-survey/v/20th-century-capitalism-and-regulation-in-the-united-states
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Robber Baron or Captain of Industry Chart39

 

                                                           
39 This work by the National Endowment for the Humanities is licensed under a Creative Commons Attribution-Noncommercial-

ShareAlike 4.0 International License. The original graphic organizer is available online at 
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/The%20Industrial%20Age%20in%20America_Robber%20Bar
ons%20and%20Captains%20of%20Industry_Worksheet.pdf.  

https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/Magna_Carta-LaunchPad_chrt737.pdf
https://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/Magna_Carta-LaunchPad_chrt737.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/The%20Industrial%20Age%20in%20America_Robber%20Barons%20and%20Captains%20of%20Industry_Worksheet.pdf
http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/The%20Industrial%20Age%20in%20America_Robber%20Barons%20and%20Captains%20of%20Industry_Worksheet.pdf
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The Great Race for the Western Stakes 1870 

 

 

 
 

 

This image is in the public domain and is available online at http://www.loc.gov/pictures/item/2003656591/.  

 

  

http://www.loc.gov/pictures/item/2003656591/
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The Trust Buster40 

 
Teddy Roosevelt was one American who believed a revolution was coming. 

 

He believed WALL STREET FINANCIERS and powerful trust titans to be acting 

foolishly. While they were eating off fancy china on mahogany tables in marble dining 

rooms, the masses were roughing it. There seemed to be no limit to greed. If docking 

wages would increase profits, it was done. If higher railroad rates put more gold in 

their coffers, it was done. How much was enough, Roosevelt wondered? 

The Sherman Anti-Trust Act 

Although he himself was a man of means, he criticized the wealthy class of Americans 

on two counts. First, continued exploitation of the public could result in a violent 

uprising that could destroy the whole system. Second, the captains of industry were 

arrogant enough to believe themselves superior to the elected government. Now that 

he was President, Roosevelt went on the attack. 

 

The President's weapon was the SHERMAN ANTITRUST ACT, passed by Congress in 1890. This law declared illegal all 

combinations "in restraint of trade." For the first twelve years of its existence, the Sherman Act was a paper tiger. United 

States courts routinely sided with business when any enforcement of the Act was attempted. 

 

For example, the AMERICAN SUGAR REFINING COMPANY controlled 98 percent of the sugar industry. Despite this 

virtual monopoly, the Supreme Court refused to dissolve the corporation in an 1895 ruling. The only time an 

organization was deemed in restraint of trade was when the court ruled against a labor union. 

 

Roosevelt knew that no new legislation was necessary. When he sensed that he had a sympathetic Court, he sprung into 

action. 

Teddy vs. J.P. 

Theodore Roosevelt was not the type to initiate major changes timidly. The first trust giant to fall victim to Roosevelt's 

assault was none other than the most powerful industrialist in the country τ J. Pierpont Morgan. 

 

Morgan controlled a railroad company known as Northern Securities. In combination with railroad MOGULS JAMES J. 

HILL and E. H. HARRIMAN, Morgan controlled the bulk of railroad shipping across the northern United States. 

 

                                                           
40 This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at http://www.ushistory.org/us/43b.asp.  

C. Gordon Moffat 
 

Teddy Roosevelt (not Ned 
Flanders) leading the charge 
against trusts in a cartoon from 
1899. 

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/43b.asp
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Morgan was enjoying a peaceful dinner at his New York home on February 19, 1902, when his telephone rang. He was 

furious to learn that Roosevelt's Attorney General was bringing suit against the Northern Securities Company. Stunned, 

he muttered to his equally shocked dinner guests about how rude it was to file such a suit without warning. 

 

Four days later, Morgan was at the White House with the President. 

Morgan bellowed that he was being treated like a common criminal. 

The President informed Morgan that no compromise could be reached, 

and the matter would be settled by the courts. Morgan inquired if his 

other interests were at risk, too. Roosevelt told him only the ones that 

had done anything wrong would be prosecuted. 

The Good, the Bad, and the Bully 

This was the core of Theodore Roosevelt's leadership. He boiled 

everything down to a case of right versus wrong and good versus bad. 

If a trust controlled an entire industry but provided good service at 

reasonable rates, it was a "good" trust to be left alone. Only the "bad" 

trusts that jacked up rates and exploited consumers would come under 

attack. Who would decide the difference between right and wrong? 

The occupant of the White House trusted only himself to make this 

decision in the interests of the people. 

 

The American public cheered Roosevelt's new offensive. The Supreme 

Court, in a narrow 5 to 4 decision, agreed and dissolved the Northern 

Securities Company. Roosevelt said confidently that no man, no matter 

how powerful, was above the law. As he landed blows on other "bad" 

trusts, his popularity grew and grew. 

 

 

  

This 1912 cartoon shows trusts smashing consumers with the 
tariff hammer in hopes of raising profits. 
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Excerpts from ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΩǎ {ǇŜŜŎƘΥ ¢ƘŜ bŜǿ bŀǘƛƻƴŀƭƛǎƳ мфмл 

 

A Speech Delivered at the Dedication of the John Brown Memorial Park in Osawatomie, Kansas 

...Of conservation I shall speak more at length elsewhere. Conservation means development as much as it does 

protection. I recognize the right and duty of this generation to develop and use the natural resources of our land; but I 

do not recognize the right to waste them, or to rob, by wasteful use, the generations that come after us. I ask nothing of 

the nation except that it so behave as each farmer here behaves with reference to his own children. That farmer is a 

poor creature who skins the land and leaves it worthless to his children. The farmer is a good farmer who, having 

enabled the land to support himself and to provide for the education of his children, leaves it to them a little better than 

he found it himself. I believe the same thing of a nation. 

Moreover, I believe that the natural resources must be used for the benefit of all our people, and not monopolized for 

the benefit of the few, and here again is another case in which I am accused of taking a revolutionary attitude. People 

forget now that one hundred years ago there were public men of good character who advocated the nation selling its 

public lands in great quantities, so that the nation could get the most money out of it, and giving it to the men who 

could cultivate it for their own uses. We took the proper democratic ground that the land should be granted in small 

sections to the men who were actually to till it and live on it. Now, with the water power, with the forests, with the 

mines, we are brought face to face with the fact that there are many people who will go with us in conserving the 

resources only if they are to be allowed to exploit them for their benefit. That is one of the fundamental reasons why 

the special interests should be driven out of politics. Of all the questions which can come before this nation, short of the 

actual preservation of its existence in a great war, there is none which compares in importance with the great central 

task of leaving this land even a better land for our descendants than it is for us, and training them into a better race to 

inhabit the land and pass it on. Conservation is a great moral issue, for it involves the patriotic duty of insuring the safety 

and continuance of the nation. Let me add that the health and vitality of our people are at least as well worth conserving 

as their forests, waters, lands, and minerals, and in this great work the national government must bear a most important 

part. 

I have spoken elsewhere also of the great task which lies before the farmers of the country to get for themselves and 

their wives and children not only the benefits of better farming, but also those of better business methods and better 

conditions of life on the farm. The burden of this great task will fall, as it should, mainly upon the great organizations of 

the farmers themselves. I am glad it will, for I believe they are all well able to handle it. In particular, there are strong 

reasons why the Departments of Agriculture of the various states, the United States Department of Agriculture, and the 

agricultural colleges and experiment stations should extend their work to cover all phases of farm life, instead of limiting 

themselves, as they have far too often limited themselves in the past, solely to the question of the production of crops. 
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And now a special word to the farmer. I want to see him make the farm as fine a farm as it can be made; and let him 

remember tƻ ǎŜŜ ǘƘŀǘ ǘƘŜ ƛƳǇǊƻǾŜƳŜƴǘ ƎƻŜǎ ƻƴ ƛƴŘƻƻǊǎ ŀǎ ǿŜƭƭ ŀǎ ƻǳǘΤ ƭŜǘ ƘƛƳ ǊŜƳŜƳōŜǊ ǘƘŀǘ ǘƘŜ ŦŀǊƳŜǊΩǎ ǿƛŦŜ ǎƘƻǳƭŘ 

have her share of thought and attention just as much as the farmer himself. 

Nothing is more true than that excess of every kind is followed by reaction; a fact which should be pondered by reformer 

and reactionary alike. We are face to face with new conceptions of the relations of property to human welfare, chiefly 

because certain advocates of the rights of property as against the rights of men have been pushing their claims too far. 

The man who wrongly holds that every human right is secondary to his profit must now give way to the advocate of 

human welfare, who rightly maintains that every man holds his property subject to the general right of the community 

to regulate its use to whatever degree the public welfare may require it. 

But I think we may go still further. The right to regulate the use of wealth in the public interest is universally admitted. 

Let us admit also the right to regulate the terms and conditions of labor, which is the chief element of wealth, directly in 

the interest of the common good. The fundamental thing to do for every man is to give him a chance to reach a place in 

which he will make the greatest possible contribution to the public welfare. Understand what I say there. Give him a 

chance, not push him up if he will not be pushed. Help any man who stumbles; if he lies down, it is a poor job to try to 

carry him; but if he is a worthy man, try your best to see that he gets a chance to show the worth that is in him. No man 

can be a good citizen unless he has a wage more than sufficient to cover the bare cost of living, and hours of labor short 

ŜƴƻǳƎƘ ǎƻ ŀŦǘŜǊ Ƙƛǎ ŘŀȅΩǎ ǿƻǊƪ ƛǎ ŘƻƴŜ ƘŜ ǿƛƭƭ ƘŀǾŜ ǘƛƳŜ ŀƴŘ ŜƴŜǊƎȅ ǘƻ ōŜŀǊ Ƙƛǎ ǎƘŀǊŜ ƛƴ ǘƘŜ management of the 

community, to help in carrying the general load. We keep countless men from being good citizens by the conditions of 

ƭƛŦŜ ōȅ ǿƘƛŎƘ ǿŜ ǎǳǊǊƻǳƴŘ ǘƘŜƳΦ ²Ŝ ƴŜŜŘ ŎƻƳǇǊŜƘŜƴǎƛǾŜ ǿƻǊƪƳŀƴΩǎ ŎƻƳǇŜƴǎŀǘƛƻƴ ŀŎǘǎΣ ōƻǘƘ {ǘŀǘŜ ŀƴŘ ƴŀǘƛƻƴŀƭ ƭŀǿǎ 

to regulate child labor and work for women, and, especially, we need in our common schools not merely education in 

book-learning, but also practical training for daily life and work. We need to enforce better sanitary conditions for our 

workers and to extend the use of safety appliances for workers in industry and commerce, both within and between the 

States. Also, friends, in the interest of the working man himself, we need to set our faces like flint against mob-violence 

just as against corporate greed; against violence and injustice and lawlessness by wage-workers just as much as against 

lawless cunning and greed and selfish arrogance of employers. If I could ask but one thing of my fellow countrymen, my 

request would be that, whenever they go in for reform, they remember the two sides, and that they always exact justice 

from one side as much as from the other. I have small use for the public servant who can always see and denounce the 

corruption of the capitalist, but who cannot persuade himself, especially before election, to say a word about lawless 

mob violence. And I have equally small use for the man, be he a judge on the bench or editor of a great paper, or 

wealthy and influential private citizen, who can see clearly enough and denounce the lawlessness of mob violence, but 

whose eyes are closed so that he is blind when the question is one of corruption of business on a gigantic scale. Also, 

remember what I said about excess in reformer and reactionary alike. If the reactionary man, who thinks of nothing but 

the rights of property, could have his way, he would bring about a revolution; and one of my chief fears in connection 
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with progress comes because I do not want to see our people, for lack of proper leadership, compelled to follow men 

whose intentions are excellent, but whose eyes are a little too wild to make it really safe to trust them. Here in Kansas 

there is one paper which habitually denounces me as the tool of Wall Street, and at the same time frantically repudiates 

the statement that I am a Socialist on the ground that that is an unwarranted slander of the Socialists. 

National efficiency has many factors. It is a necessary result of the principle of conservation widely applied. In the end, it 

will determine our failure or success as a nation. National efficiency has to do, not only with natural resources and with 

men, but it is equally concerned with institutions. The State must be made efficient for the work which concerns only 

the people of the State; and the nation for that which concerns all the people. There must remain no neutral ground to 

serve as a refuge for lawbreakers, and especially for lawbreakers of great wealth, who can hire the vulpine legal cunning 

which will teach them how to avoid both jurisdictions. It is a misfortune when the national legislature fails to do its duty 

in providing a national remedy, so that the only national activity is the purely negative activity of the judiciary forbidding 

the State to exercise power in the premises. 

I do not ask for the over centralization; but I do ask that we work in a spirit of broad and far-reaching nationalism where 

we work for what concerns our people as a whole. We are all Americans. Our common interests are as broad as the 

continent. I speak to you here in Kansas exactly as I would speak in New York or Georgia, for the most vital problems are 

those which affect us all alike. The National Government belongs to the whole American people, and where the whole 

American people are interested, that interest can be guarded effectively only by the National Government. The 

betterment which we seek must be accomplished, I believe, mainly through the National Government. 

This text is in the public domain.  
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9ȄŎŜǊǇǘǎ ŦǊƻƳ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΩǎ {ǇŜŜŎƘΥ ¢Ǌǳǎǘǎ ŀƴŘ ¢ŀǊƛŦŦǎ мфлн 

 

AT MUSIC HALL, CINCINNATI, OHIO 

 

ON THE EVENING OF  

 

SEPTEMBER 20, 1902  

 

Mr. Mayor, and you, my Fellow-Americans: 

 

...In dealing with the big corporations which we call trusts, we must resolutely purpose to proceed by evolution and not 

revolution. We wish to face the facts, declining to have our vision blinded either by the folly of those who say there are 

no evils, or by the more dangerous folly of those who either see, or make believe that they see, nothing but evil in all the 

existing system, and who if given their way would destroy the evil by the simple process of bringing ruin and disaster to 

the entire country.  

 

The evils attendant upon over-capitalization alone are, in my judgment, sufficient to warrant a far closer supervision and 

control than now exists over the great corporations. Wherever a substantial monopoly can be shown to exist we should 

certainly try our utmost to devise an expedient by which it can be controlled. Doubtless some of the evils existing in or 

because of the great corporations can not be cured by any legislation which has yet been proposed, and doubt less 

others, which have really been incident to the sudden development in the formation of corporations of all kinds, will in 

the end cure themselves. But there will remain a certain number which can be cured if we decide that by the power of 

the Government they are to be cured. The surest way to prevent the possibility of curing any of them is to approach the 

subject in a spirit of violent rancor, complicated with total ignorance of business interests and fundamental incapacity or 

unwillingness to understand the limitations upon all lawmaking bodies. No problem, and least of all so difficult a 

problem as this, can be solved if the qualities brought to its solution are panic, fear, envy, hatred, and ignorance.  

 

There can exist in a free republic no man more wicked, no man more dangerous to the people, than he who would 

arouse these feelings in the hope that they would redound to his own political advantage. Corporations that are handled 

honestly and fairly, so far from being an evil, are a natural business evolution and make for the general prosperity of our 

land. We do not wish to destroy corporations, but we do wish to make them subserve the public  

good. All individuals, rich or poor, private or corporate, must be subject to the law of the land; and the government will 

hold them to a rigid obedience thereof. The biggest corporation, like the humblest private citizen, must be held to strict 

compliance with the will of the people as expressed in the fundamental law. The rich man who does not see that this is 

in his interest is indeed short-sighted. When we make him obey the law we ensure for him the absolute protection of 

the law. 

 

 

This text is in the public domain.  
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US History Instructional Task: Immigration and Urbanization 
Unit One: Industrialization and Expansion through the Progressive Era, Topic Two: Urbanization and Industrialization 

 

Description: Students explore immigration and rapid urbanization in the late 19th/early 20th century through text, video, 

and image, and investigate immigration policies and attitudes towards those policies. Students briefly research the 

immigration policy and attitudes towards immigration today, and compare and contrast it with that of late 19th/early 20th 

ŎŜƴǘǳǊȅ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎƛŜǎΣ ƛƴ ƻǊŘŜǊ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŀ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ άLǎ ǘƘŜǊŜ ŀƴȅǘƘƛƴƎ ƴŜǿ 

ŀōƻǳǘ ǘƻŘŀȅΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ŘŜōŀǘŜΚέ  

 

Suggested Timeline: 6 class periods 

 

Materials: Urbanization and its Challenges; Coil winding machines at Westinghouse Works; Casting scene from 

Westinghouse Air Brake Co.; Jacob Riis' "How the Other Half Lives" photo collection; The Changing Nature of European 

Immigration; Population and Immigration 1800-1910; A Visual Representation of Two Centuries of Immigration; Is 

Anything New About Today's Immigration Policy Debate?"41 Representative Horace Davis' speech on Chinese 

Immigration to the House of Representatives; Chinese Exclusion Act (1882); "America of the Melting Pot Comes to an 

end," New York Times Editorial; Excerpts from The Immigration Act of 1924 (The Johnson-Reed Act); Senator 

Jacobstein's Congressional Speech Arguing Against Immigration Restrictions; The Americanese Wall; Social Darwinism in 

the Gilded Age; 2014 Executive Actions on Immigration; Your Complete Guide to Obama's Immigration Executive Action; 

Trump Immigration Plan; DHS Fact Sheet: Executive Order 13769 (Protecting the Nation from Foreign Terrorist Entry into 

the United States); Judge in Hawaii Blocks Latest Version of Trump's Travel Ban  

 

Instructional Process: 

1. {ŀȅΥ ά!ǎ ǿŜ ǎŀǿ ƛƴ ǘƘŜ ǇǊŜǾious task, industrialization proved positive for the U.S. economy and the wealthy 

industrialists, but it was not positive for everybody. Living conditions and quality of life for factory workers was 

difficult at best. In this task, you are going to explore the outcomes of industrialization and rapid urbanization on 

the lives of the working class. You are also going to explore immigration, its effects on urbanization, and common 

attitudes towards immigrants. Towards the end of our task, you will make a conneŎǘƛƻƴ ǿƛǘƘ ǘƻŘŀȅΩǎ ƛƳƳƛƎǊŀǘƛƻƴ 

ǇƻƭƛŎƛŜǎ ŀƴŘ ŀǘǘƛǘǳŘŜǎΣ ŘƛǎŎǳǎǎƛƴƎ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ΨLǎ ŀƴȅǘƘƛƴƎ ƴŜǿ ŀōƻǳǘ ǘƻŘŀȅΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ 

ŘŜōŀǘŜΚΩέ tƻǎǘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ƻƴ ǘƘŜ ōƻŀǊŘΦ 

2. {ŀȅΥ άCƛǊǎǘΣ ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ ǾŀǊƛƻǳǎ ǎƻǳǊŎŜǎ ǘƻ ōǳƛƭŘ ƘƛǎǘƻǊƛŎŀl context and knowledge about immigration and its 

ƛƳǇŀŎǘ ƻƴ ǳǊōŀƴƛȊŀǘƛƻƴΦέ 

3. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴǎ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙƻ ƛƳƳƛƎǊŀǘŜŘΣ ŀƴŘ ǿƘȅΚ Iƻǿ ŘƛŘ ƛƳƳƛƎǊŀǘƛƻƴ 

ƛƳǇŀŎǘ ǳǊōŀƴƛȊŀǘƛƻƴΚέ 

4. Read these two paragraphs to define urbanization. Have a few students share examples of urbanization they have 

seen or heard of.  

5. Divide the class into small groups according to an established routine. 

                                                           
41 This task is adapted from the Is Anything New About Today's Immigration Policy Debate? task developed for the New York State 

Social Studies Resource Toolkit. The task is licensed under a Creative Commons Attribution-Noncommercial-ShareAlike 4.0 
International License, which allows for it to be shared and adapted as long as the user agrees to the terms of the license. 

https://www.loc.gov/item/96522217
https://www.loc.gov/item/96521942
https://www.loc.gov/item/96521942
https://www.smithsonianmag.com/history/pioneering-social-reformer-jacob-riis-revealed-how-other-half-lives-america-180951546/
http://mappinghistory.uoregon.edu/english/US/US27-01.html
http://metrocosm.com/animated-immigration-map/
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/a/social-darwinism-in-the-gilded-age
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/a/social-darwinism-in-the-gilded-age
https://www.uscis.gov/archive/2014-executive-actions-immigration
https://www.washingtonpost.com/news/wonk/wp/2014/11/19/your-complete-guide-to-obamas-immigration-order/?utm_term=.a1d825f72621
https://assets.donaldjtrump.com/Immigration-Reform-Trump.pdf
https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-terrorist-entry-united-states
https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-terrorist-entry-united-states
https://www.pbs.org/newshour/politics/judge-hawaii-blocks-latest-version-trumps-travel-ban
https://www.vocabulary.com/dictionary/urbanization
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
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6. Provide students with the text Urbanization and its Challenges ŦǊƻƳ wƛŎŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ hǇŜƴ{ǘŀȄ ŎƻƭƭŜŎǘƛƻƴΦ LƴǎǘǊǳŎǘ 

students to read independently, and when finished reading, direct students to discuss the following questions in 

small groups: 

a. What technology developments impacted industrialization and urbanization, and what were their 

impacts? 

b. What were the factors that influenced rapid urbanization? 

c. Describe the impacts of overcrowding in urban centers. 

d. Explain the settlement movement, including key people involved and what the movement sought to do. 

7. To further build understanding of urbanization, watch the following silent videos of factory work in early 20th 

century America as a class: Coil winding machines at Westinghouse Works and Casting scene from Westinghouse 

Air Brake Co.42 While watching, invite students to share what they notice about factory life.  

8. Project and scroll through Jacob Riis' "How the Other Half Lives" photo collection.43 While watching, invite 

students to share what they notice about tenement living and quality of life for the working poor/immigrants. 

NOTE: the photo collection is accompanied by an article about the life and impact of Jacob Riis, which is optional 

reading based on teacher discretion.  

9. Provide students with the text The Changing Nature of European Immigration ŦǊƻƳ wƛŎŜ ¦ƴƛǾŜǊǎƛǘȅΩǎ hǇŜƴ{ǘŀȄ 

collection. Instruct students to read the article independently and then discuss the following questions in their 

small groups: 

a. Where did most of the immigrants to the U.S in the late 19th/early 20th century emigrate from? 

b. ²Ƙŀǘ ǿŜǊŜ ǎƻƳŜ άǇǳǎƘέ ŀƴŘ άǇǳƭƭέ ŦŀŎǘƻǊǎ ŦƻǊ ƛƳƳƛƎǊŀƴǘǎ ŎƻƳƛƴƎ ǘƻ ǘƘŜ ¦Φ{ΦΚ 

c. What are some examples of the social reaction to immigrants? 

10. To further build understanding of immigration, project the interactive map Population and Immigration 1800-

191044 for students, and scroll through each map and chart, reading captions, and focusing on the years 1870-

1910. While viewing, invite a few students to share out what they notice about population growth and 

immigration, and where immigrants settled in the U.S. throughout time.  

11. Project for students A Visual Representation of Two Centuries of Immigration45 focusing on the years 1870 to 

1910. Before starting the map animation, explain to students that one dot is equal to 10,000 people, and the 

brightness of each country is corresponds to its total migration to the U.S. at the given time. Scroll down to show 

ǎǘǳŘŜƴǘǎ ǘƘŜ ά¦Φ{Φ LƳƳƛƎǊŀǘƛƻƴ Cƭƻǿǎ ōȅ /ƻǳƴǘǊȅέ ŀƴŘ ά¦Φ{Φ LƳƳƛƎǊŀǘƛƻƴ Cƭƻǿǎ ōȅ /ƻǳƴǘǊȅ ό҈ ƻŦ ¦Φ{Φ tƻǇǳƭŀǘƛƻƴύέ 

and point out the different between the two graphs. While viewing the visual representations of immigration data, 

invite students to share out what they notice about where immigrants emigrated from, and the impacts on U.S. 

population growth. 

                                                           
42Bitzer, G. W., Camera, American Mutoscope And Biograph Company, and Paper Print Collection. Coil winding machines, 

Westinghouse works. United States: American Mutoscope and Biograph Company, 1904. Video. Retrieved from the Library of 
Congress, https://www.loc.gov/item/96522217/.  
43 WŀŎƻō wƛƛǎΩ ǇƘƻǘƻ ŎƻƭƭŜŎǘƛƻƴǎ ƳŀŘŜ ŀǾŀƛƭŀōƭŜ ōȅ WƛƳƳȅ {ǘŀƳǇ ŦƻǊ {ƳƛǘƘǎƻƴƛŀƴΦŎƻƳΣ ŀƴŘ Ŏŀƴ ōŜ ŦƻǳƴŘ ŀǘ 

https://www.smithsonianmag.com/history/pioneering-social-reformer-jacob-riis-revealed-how-other-half-lives-america-180951546/  
44 Made available by Mapping History for University of Oregon, and can be found at: 

http://mappinghistory.uoregon.edu/english/US/US27-02.html 
45 Maps and graphs created by Max Galka on his website Metrocosm.com using data from Department oŦ IƻƳŜƭŀƴŘ {ŜŎǳǊƛǘȅΩǎ 

Office of Immigration Statistics, and is available at http://metrocosm.com/animated-immigration-map/  

https://www.loc.gov/item/96522217
https://www.loc.gov/item/96521942
https://www.loc.gov/item/96521942
https://www.smithsonianmag.com/history/pioneering-social-reformer-jacob-riis-revealed-how-other-half-lives-america-180951546/
http://mappinghistory.uoregon.edu/english/US/US27-01.html
http://mappinghistory.uoregon.edu/english/US/US27-01.html
http://metrocosm.com/animated-immigration-map/
https://www.loc.gov/item/96522217/
https://www.smithsonianmag.com/history/pioneering-social-reformer-jacob-riis-revealed-how-other-half-lives-america-180951546/
http://mappinghistory.uoregon.edu/english/US/US27-02.html
http://metrocosm.com/animated-immigration-map/
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12. Instruct students to write an extended paragraph (half to one page but not a full essay) in response to the 

ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙƻ ƛƳƳƛƎǊŀǘŜŘ ŀƴŘ ǿƘȅΣ ŀƴŘ Ƙƻǿ ŘƛŘ ƛƳƳƛƎǊŀǘƛƻƴ ƛƳǇŀŎǘ ǳǊōŀƴƛȊŀǘƛƻƴΚέ 

13. {ŀȅΥ άbƻǿ ǘƘŀǘ ǿŜ ƘŀǾŜ ŜȄǇƭƻǊŜŘ ƛƳƳƛƎǊŀǘƛƻƴΣ ŀƴŘ ǘƘŜ ŎƘŀƭƭŜƴƎŜǎ ƻŦ ǊŀǇƛŘ ǳǊōŀƴƛȊŀǘƛƻƴ ŀƴŘ ƛƴŘǳstrialization, we 

ŀǊŜ ƎƻƛƴƎ ǘƻ ŜȄǇƭƻǊŜ ŘƛŦŦŜǊŜƴǘ ŀǘǘƛǘǳŘŜǎ ǘƻǿŀǊŘǎ ǘƘŜǎŜ ŎƘŀƭƭŜƴƎŜǎ ŀƴŘ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ǊŜǎǇƻƴǎŜΦέ wŜƳƛƴŘ 

ǎǘǳŘŜƴǘǎ ƻŦ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ άLǎ ŀƴȅǘƘƛƴƎ ƴŜǿ ŀōƻǳǘ ǘƻŘŀȅΩǎ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ŘŜōŀǘŜΚέ- and that they 

will be contrasting the response to immigration challenges today with the responses they are about to learn 

about.  

14. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŦŀŎǘƻǊǎ ǎƘŀǇŜŘ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ƛƴ ǘƘŜ 

late 19th/early 20th century, and what were the crƛǘƛŎƛǎƳǎ ƻŦ ¦Φ{Φ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ŀǘ ǘƘŜ ǘƛƳŜΚέ 

15. Provide students with Representative Horace Davis' speech on Chinese Immigration to the House of 

Representatives and Chinese Exclusion Act (1882). Instruct students to read both sources independently, and then 

discuss the following questions in small groups: 

a. What are the justifications Representative Davis gives regarding the dangers of Chinese immigration? 

b. What did the Chinese Exclusion Act do? 

16. Provide students with "America of the Melting Pot Comes to an end," New York Times Editorial, Excerpts from The 

Immigration Act of 1924 (The Johnson-Reed Act), Senator Jacobstein's Congressional Speech Arguing Against 

Immigration Restrictions, and the political cartoon The Americanese Wall . Instruct students to read both sources 

independently, and then discuss the following questions in small groups: 

a. What did the Immigration Act of 1924 do?  

b. What does Senator David A. Reed say are the three purposes of the Immigration Act of 1924 in his New 

York Times editorial? 

c. What are the critiques of the Immigration Law of 1924 made by Senator Meyer Jacobstein? 

d. What point does Meyer Jacobstein make about resistance to immigration throughout American history? 

e. ²Ƙŀǘ ƛǎ ǘƘŜ ǇƻƭƛǘƛŎŀƭ ŎŀǊǘƻƻƴ άThe Americanese Wallέ ŘŜǇƛŎǘƛƴƎΚ  

17. Provide students with access to Social Darwinism in the Gilded Age46 and instruct students to read independently. 

Once students have finished reading, direct them to answer the following questions in small groups: 

a. What is Social Darwinism? 

b. How did the ideas of Social Darwinism influence politics during the late 19th/early 20th century? 

c. Do you think the writers of the Immigration Act of 1924, and the politicians who voted for it, were 

influenced by ideas of Social Darwinism? Why or Why not? 

18. 5ƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŦŀŎǘƻǊǎ ǎƘŀǇŜŘ 

immigration policy in the late 19th/early 20th century, and what were the criticisms of U.S. immigration policy at 

ǘƘŜ ǘƛƳŜΚέ 

19. In order to prepare students for debating the compelling question, allow them time to research current 

immigration policy, suggested policy, and stances on immigration. The following sources can be used for research: 

a. 2014 Executive Actions on Immigration47 

                                                           
46 This article is made available by Khan Academy, and can be found at https://www.khanacademy.org/humanities/ap-us-

history/period-6/apush-gilded-age/a/social-darwinism-in-the-gilded-age 
47 Archived information from the U.S. Citizenship and Information Services found at https://www.uscis.gov/archive/2014-executive-

actions-immigration 

http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/a/social-darwinism-in-the-gilded-age
https://www.uscis.gov/archive/2014-executive-actions-immigration
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/a/social-darwinism-in-the-gilded-age
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/a/social-darwinism-in-the-gilded-age
https://www.uscis.gov/archive/2014-executive-actions-immigration
https://www.uscis.gov/archive/2014-executive-actions-immigration
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b. Your Complete Guide to Obama's Immigration Executive Action by Max Ehrenfreund for the Washington 

Post48. 

c. Trump Immigration Plan49  

d. DHS Fact Sheet: Executive Order 13769 (Protecting the Nation from Foreign Terrorist Entry into the United 

States)50 

e. Judge in Hawaii Blocks Latest Version of Trump's Travel Ban51 by Jennifer Kelleher for PBS Newshour 

20. NOTE: before starting the debate, tell students that in 1965, the quota system instituted in the Immigration Act of 

1924 was abolished with the Immigration Act of 1965, mandating that all future immigrants would compete on a 

first-come, first-served basis for the limited immigrant visas without regard to country of origin.  More information 

on the Immigration Act of 1965 can be found in the Is Anything New About Today's Immigration Policy Debate? 

task.  

21. Conclude the task with a class discussion on the compelling question for the task - άLǎ ŀƴȅǘƘƛƴƎ ƴŜǿ ŀōƻǳǘ ǘƻŘŀȅΩǎ 

ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅ ŘŜōŀǘŜΚέ 9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǳǎŜ ǘƘŜ conversation stems and assess student participation 

with a discussion tracker.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
48 Written November 20, 2014 by Max Ehrenfreund for the Washington Post, available 

at:https://www.washingtonpost.com/news/wonk/wp/2014/11/19/your-complete-guide-to-obamas-immigration-
order/?utm_term=.a1d825f72621   
495ƻƴŀƭŘ WΦ ¢ǊǳƳǇΩǎ LƳƳƛƎǊŀǘƛƻƴ tƭŀƴ ŦǊƻƳ /ŀƳǇŀƛƎƴ tƭŀǘŦƻǊƳ ŘǳǊƛƴƎ ǘƘŜ нлмс tǊŜǎƛŘŜƴǘƛŀƭ 9ƭŜŎǘƛƻƴΦ  !ǾŀƛƭŀōƭŜ ŀǘΥ 

https://assets.donaldjtrump.com/Immigration-Reform-Trump.pdf   
50 Fact Sheet on Executive Order 13769: Protecting the Nation from Foreign Terrorist Entry into the United States produced by the 

Department of Homeland Security and available at: https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-
terrorist-entry-united-states  
51 Article written on October 17, 2017 by Jennifer Kelleher for PBS Newshour, available at 

https://www.pbs.org/newshour/politics/judge-hawaii-blocks-latest-version-trumps-travel-ban 

https://www.washingtonpost.com/news/wonk/wp/2014/11/19/your-complete-guide-to-obamas-immigration-order/?utm_term=.a1d825f72621
https://assets.donaldjtrump.com/Immigration-Reform-Trump.pdf
https://assets.donaldjtrump.com/Immigration-Reform-Trump.pdf
https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-terrorist-entry-united-states
https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-terrorist-entry-united-states
https://www.pbs.org/newshour/politics/judge-hawaii-blocks-latest-version-trumps-travel-ban
http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_11_Immigration.pdf
https://www.washingtonpost.com/news/wonk/wp/2014/11/19/your-complete-guide-to-obamas-immigration-order/?utm_term=.a1d825f72621
https://www.washingtonpost.com/news/wonk/wp/2014/11/19/your-complete-guide-to-obamas-immigration-order/?utm_term=.a1d825f72621
https://assets.donaldjtrump.com/Immigration-Reform-Trump.pdf
https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-terrorist-entry-united-states
https://www.dhs.gov/news/2017/03/06/fact-sheet-protecting-nation-foreign-terrorist-entry-united-states
https://www.pbs.org/newshour/politics/judge-hawaii-blocks-latest-version-trumps-travel-ban


  

Return to U.S. History: How to Navigate This Document                                        54 

Urbanization and Its Challenges52 

 

 

 

 

Urbanization occurred rapidly in the second half of the nineteenth century in the United States for a number of reasons. 

The new technologies of the time led to a massive leap in industrialization, requiring large numbers of workers. New 

electric lights and powerful machinery allowed factories to run twenty-four hours a day, seven days a week. Workers 

were forced into grueling twelve-hour shifts, requiring them to live close to the factories. 

 

While the work was dangerous and difficult, many Americans were willing to leave behind the declining prospects of 

preindustrial agriculture in the hope of better wages in industrial labor. Furthermore, problems ranging from famine to 

religious persecution led a new wave of immigrants to arrive from central, eastern, and southern Europe, many of whom 

settled and found work near the cities where they first arrived. Immigrants sought solace and comfort among others 

ǿƘƻ ǎƘŀǊŜŘ ǘƘŜ ǎŀƳŜ ƭŀƴƎǳŀƎŜ ŀƴŘ ŎǳǎǘƻƳǎΣ ŀƴŘ ǘƘŜ ƴŀǘƛƻƴΩǎ ŎƛǘƛŜǎ ōŜŎŀƳŜ ŀƴ ƛƴǾŀƭǳŀōƭŜ ŜŎƻƴƻƳƛŎ ŀƴŘ ŎǳƭǘǳǊŀƭ 

resource. 

 

Although cities such as Philadelphia, Boston, and New York sprang up from the initial days of colonial settlement, the 

explosion in urban population growth did not occur until the mid-nineteenth century (Figure). At this time, the 

attractions of city life, and in particular, employment opportunities, grew exponentially due to rapid changes in 

industrialization. Before the mid-1800s, factories, such as the early textile mills, had to be located near rivers and 

seaports, both for the transport of goods and the necessary water power. Production became dependent upon seasonal 

                                                           
52This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:bR1zjx9l@4/Urbanization-and-Its-Challenge. 
 

Figure 1. 

https://cnx.org/contents/p7ovuIkl@3.84:bR1zjx9l@4/Urbanization-and-Its-Challenge#CNX_History_19_01_PopGrowth
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:bR1zjx9l@4/Urbanization-and-Its-Challenge
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water flow, with cold, icy winters all but stopping river transportation entirely. The development of the steam engine 

transformed this need, allowing businesses to locate their factories near urban centers. These factories encouraged 

more and more people to move to urban areas where jobs were plentiful, but hourly wages were often low and the 

work was routine and grindingly monotonous. 

Figure 2. As these panels illustrate, the population of the United States grew rapidly in the late 1800s (a). Much of this new growth took place in urban areas (defined 

by the census as twenty-five hundred people or more), and this urban population, particularly that of major cities (b), dealt with challenges and opportunities that 

were unknown in previous generations. 

 

Eventually, cities developed their own unique characters based on the core industry that spurred their growth. In 

Pittsburgh, it was steel; in Chicago, it was meat packing; in New York, the garment and financial industries dominated; 

and Detroit, by the mid-twentieth century, was defined by the automobiles it built. But all cities at this time, regardless 

of their industry, suffered from the universal problems that rapid expansion brought with it, including concerns over 

housing and living conditions, transportation, and communication. These issues were almost always rooted in deep class 

inequalities, shaped by racial divisions, religious differences, and ethnic strife, and distorted by corrupt local politics. 

THE KEYS TO SUCCESSFUL URBANIZATION 

As the country grew, certain elements led some towns to morph into large urban centers, while others did not. The 

following four innovations proved critical in shaping urbanization at the turn of the century: electric lighting, 

communication improvements, intracity transportation, and the rise of skyscrapers. As people migrated for the new 

jobs, they often struggled with the absence of basic urban infrastructures, such as better transportation, adequate 

housing, means of communication, and efficient sources of light and energy. Even the basic necessities, such as fresh 

water and proper sanitationτoften taken for granted in the countrysideτpresented a greater challenge in urban life. 

Electric Lighting 



  

Return to U.S. History: How to Navigate This Document                                        56 

Thomas Edison patented the incandescent light bulb in 1879. This development quickly became common in homes as 

well as factories, transforming how even lower- and middle-class Americans lived. Although slow to arrive in rural areas 

of the country, electric power became readily available in cities when the first commercial power plants began to open 

in 1882. When Nikola Tesla subsequently developed the AC (alternating current) system for the Westinghouse Electric & 

Manufacturing Company, power supplies for lights and other factory equipment could extend for miles from the power 

source. AC power transformed the use of electricity, allowing urban centers to physically cover greater areas. In the 

factories, electric lights permitted operations to run twenty-four hours a day, seven days a week. This increase in 

production required additional workers, and this demand brought more people to cities. 

Gradually, cities began to illuminate the streets with electric lamps to allow the city to remain alight throughout the 

night. No longer did the pace of life and economic activity slow substantially at sunset, the way it had in smaller towns. 

The cities, following the factories that drew people there, stayed open all the time. 

 

Communications Improvements 

The telephone, patented in 1876, greatly transformed communication both regionally and nationally. The telephone 

rapidly supplanted the telegraph as the preferred form of communication; by 1900, over 1.5 million telephones were in 

use around the nation, whether as private lines in the homes of some middle- and upper-class Americans, or as jointly 

ǳǎŜŘ άǇŀǊǘȅ ƭƛƴŜǎέ ƛƴ Ƴŀƴȅ ǊǳǊŀƭ ŀǊŜŀǎΦ .ȅ ŀƭƭƻǿƛƴƎ ƛƴǎǘŀƴǘ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ƻǾŜǊ ƭŀǊƎŜǊ ŘƛǎǘŀƴŎŜǎ ŀǘ ŀƴȅ ƎƛǾŜƴ ǘƛme, 

growing telephone networks made urban sprawl possible. 

In the same way that electric lights spurred greater factory production and economic growth, the telephone increased 

business through the more rapid pace of demand. Now, orders could come constantly via telephone, rather than via 

mail-order. More orders generated greater production, which in turn required still more workers. This demand for 

additional labor played a key role in urban growth, as expanding companies sought workers to handle the increasing 

consumer demand for their products. 

 

Intracity Transportation 

As cities grew and sprawled outward, a major challenge was efficient travel within the cityτfrom home to factories or 

shops, and then back again. Most transportation infrastructure was used to connect cities to each other, typically by rail 

or canal. Prior to the 1880s, the most common form of transportation within cities was the omnibus. This was a large, 

horse-drawn carriage, often placed on iron or steel tracks to provide a smoother ride. While omnibuses worked 

adequately in smaller, less congested cities, they were not equipped to handle the larger crowds that developed at the 

close of the century. The horses had to stop and rest, and horse manure became an ongoing problem. 

In 1887, Frank Sprague invented the electric trolley, which worked along the same concept as the omnibus, with a large 

wagon on tracks, but was powered by electricity rather than horses. The electric trolley could run throughout the day 

and night, like the factories and the workers who fueled them. But it also modernized less important industrial centers, 

such as the southern city of Richmond, Virginia. As early as 1873, San Francisco engineers adopted pulley technology 

from the mining industry to introduce cable cars anŘ ǘǳǊƴ ǘƘŜ ŎƛǘȅΩǎ ǎǘŜŜǇ Ƙƛƭƭǎ ƛƴǘƻ ŜƭŜƎŀƴǘ ƳƛŘŘƭŜ-class communities. 

However, as crowds continued to grow in the largest cities, such as Chicago and New York, trolleys were unable to move 

efficiently through the crowds of pedestrians (Figure). To avoid this challenge, city planners elevated the trolley lines 

above the streets, creating elevated trains, or L-trains, as early as 1868 in New York City, and quickly spreading to Boston 

in 1887 and Chicago in 1892. Finally, as skyscrapers began to dominate the air, transportation evolved one step further 

https://cnx.org/contents/p7ovuIkl@3.84:bR1zjx9l@4/Urbanization-and-Its-Challenge#CNX_History_19_01_Streetcar
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ǘƻ ƳƻǾŜ ǳƴŘŜǊƎǊƻǳƴŘ ŀǎ ǎǳōǿŀȅǎΦ .ƻǎǘƻƴΩǎ ǎǳōǿŀȅ ǎȅǎǘŜƳ ōŜƎŀƴ ƻǇŜǊŀǘƛƴƎ ƛƴ муфтΣ and was quickly followed by New 

York and other cities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Figure 3. Although trolleys were far more efficient than horse-drawn carriages, populous cities such as New York experienced frequent accidents, as depicted in this 

1895 illustration from [ŜǎƭƛŜΩǎ ²ŜŜƪƭȅ (a). To avoid overcrowded streets, trolleys soon went underground, as at the Public Gardens Portal in Boston (b), where three 

different lines met to enter the Tremont Street Subway, the oldest subway tunnel in the United States, opening on September 1, 1897. 

The Rise of Skyscrapers 

The last limitation that large cities had to overcome was the ever-increasing need for space. Eastern cities, unlike their 

midwestern counterparts, could not continue to grow outward, as the land surrounding them was already settled. 

Geographic limitations such as rivers or the coast also hampered sprawl. And in all cities, citizens needed to be close 

enough to urban centers to conveniently access work, shops, and other core institutions of urban life. The increasing 

cost of real estate made upward growth attractive, and so did the prestige that towering buildings carried for the 

businesses that occupied them. Workers completed the first skyscraper in Chicago, the ten-story Home Insurance 

Building, in 1885 (Figure). Although engineers had the capability to go higher, thanks to new steel construction 

techniques, they required another vital invention in order to make taller buildings viable: the elevator. In 1889, the Otis 

Elevator Company, led by inventor James Otis, installed the first electric elevator. This began the skyscraper craze, 

allowing developers in eastern cities to build and market prestigious real estate in the hearts of crowded eastern 

metropoles. 

 

 

 

 

https://cnx.org/contents/p7ovuIkl@3.84:bR1zjx9l@4/Urbanization-and-Its-Challenge#CNX_History_19_01_Skyscraper
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Figure 4. While the technology existed to engineer tall buildings, it was not until the invention of the electric elevator in 1889 that skyscrapers began to take over the 

urban landscape. Shown here is the Home Insurance Building in Chicago, considered the first modern skyscraper. 

THE IMMEDIATE CHALLENGES OF URBAN LIFE 

Congestion, pollution, crime, and disease were prevalent problems in all urban centers; city planners and inhabitants 

alike sought new solutions to the problems caused by rapid urban growth. Living conditions for most working-class 

urban dwellers were atrocious. They lived in crowded tenement houses and cramped apartments with terrible 

ventilation and substandard plumbing and sanitation. As a result, disease ran rampant, with typhoid and cholera 

common. Memphis, Tennessee, experienced waves of cholera (1873) followed by yellow fever (1878 and 1879) that 

resulted in the loss of over ten thousand lives. By the late 1880s, New York City, Baltimore, Chicago, and New Orleans 

had all introduced sewage pumping systems to provide efficient waste management. Many cities were also serious fire 

hazards. An average working-class family of six, with two adults and four children, had at best a two-bedroom tenement. 

By one 1900 estimate, in the New York City borough of Manhattan alone, there were nearly fifty thousand tenement 

ƘƻǳǎŜǎΦ ¢ƘŜ ǇƘƻǘƻƎǊŀǇƘǎ ƻŦ ǘƘŜǎŜ ǘŜƴŜƳŜƴǘ ƘƻǳǎŜǎ ŀǊŜ ǎŜŜƴ ƛƴ WŀŎƻō wƛƛǎΩǎ ōƻƻƪΣ How the Other Half Lives, discussed in 

the feature above. Citing a study by the New York State Assembly at this time, Riis found New York to be the most 

densely populated city in the world, with as many as eight hundred residents per square acre in the Lower East Side 

working-class slums, comprising the Eleventh and Thirteenth Wards. 

 

Churches and civic organizations provided some relief to the challenges of working-class city life. Churches were moved 

to intervene through their belief in the concept of the social gospel. This philosophy stated that all Christians, whether 

they were church leaders or social reformers, should be as concerned about the conditions of life in the secular world as 
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the afterlife, and the Reverend Washington Gladden was a major advocate. Rather than preaching sermons on heaven 

and hell, Gladden talked about social changes of the time, urging other preachers to follow his lead. He advocated for 

improvements in daily life and encouraged Americans of all classes to work together for the betterment of society. His 

ǎŜǊƳƻƴǎ ƛƴŎƭǳŘŜŘ ǘƘŜ ƳŜǎǎŀƎŜ ǘƻ άƭƻǾŜ ǘƘȅ ƴŜƛƎƘōƻǊέ ŀƴŘ ƘŜƭŘ ǘƘŀǘ ŀƭƭ !ƳŜǊƛŎŀƴǎ ƘŀŘ ǘƻ ǿƻǊƪ ǘƻƎŜǘƘŜǊ ǘƻ ƘŜƭǇ ǘƘŜ 

masses. As a result of his influence, churches began to include gymnasiums and libraries as well as offer evening classes 

on hygiene and health care. Other religious organizations like tƘŜ {ŀƭǾŀǘƛƻƴ !ǊƳȅ ŀƴŘ ǘƘŜ ¸ƻǳƴƎ aŜƴΩǎ /ƘǊƛǎǘƛŀƴ 

Association (YMCA) expanded their reach in American cities at this time as well. Beginning in the 1870s, these 

organizations began providing community services and other benefits to the urban poor. 

 

In the secular sphere, the settlement house movement of the 1890s provided additional relief. Pioneering women such 

as Jane Addams in Chicago and Lillian Wald in New York led this early progressive reform movement in the United 

States, building upon ideas originally fashioned by social reformers in England. With no particular religious bent, they 

worked to create settlement houses in urban centers where they could help the working class, and in particular, 

working-class women, find aid. Their help included child daycare, evening classes, libraries, gym facilities, and free 

health care. Addams opened her now-famous Hull House (Figure) ƛƴ /ƘƛŎŀƎƻ ƛƴ мууфΣ ŀƴŘ ²ŀƭŘΩǎ IŜƴǊȅ {ǘǊŜŜǘ 

Settlement opened in New York six years later. The movement spread quickly to other cities, where they not only 

provided relief to working-class women but also offered employment opportunities for women graduating college in the 

growing field of social work. Oftentimes, living in the settlement houses among the women they helped, these college 

graduates experienced the equivalent of living social classrooms in which to practice their skills, which also frequently 

caused friction with immigrant women who had their own ideas of reform and self-improvement. 

 

 
Figure 6Φ WŀƴŜ !ŘŘŀƳǎ ƻǇŜƴŜŘ Iǳƭƭ IƻǳǎŜ ƛƴ /ƘƛŎŀƎƻ ƛƴ мууфΣ ƻŦŦŜǊƛƴƎ ǎŜǊǾƛŎŜǎ ŀƴŘ ǎǳǇǇƻǊǘ ǘƻ ǘƘŜ ŎƛǘȅΩǎ ǿƻǊƪƛƴƎ ǇƻƻǊΦ 

 

 

The success of the settlement house movement later became the basis of a political agenda that included pressure for 

ƘƻǳǎƛƴƎ ƭŀǿǎΣ ŎƘƛƭŘ ƭŀōƻǊ ƭŀǿǎΣ ŀƴŘ ǿƻǊƪŜǊΩǎ ŎƻƳǇŜƴǎŀǘƛƻƴ ƭŀǿǎΣ ŀƳƻƴƎ ƻǘƘŜǊǎΦ CƭƻǊŜƴŎŜ YŜƭƭŜȅΣ ǿƘƻ ƻǊƛƎƛƴŀƭƭȅ ǿƻǊƪŜŘ 

with Addams in ChicagoΣ ƭŀǘŜǊ ƧƻƛƴŜŘ ²ŀƭŘΩǎ ŜŦŦƻǊǘǎ ƛƴ bŜǿ ¸ƻǊƪΤ ǘƻƎŜǘƘŜǊΣ ǘƘŜȅ ŎǊŜŀǘŜŘ ǘƘŜ bŀǘƛƻƴŀƭ /ƘƛƭŘ [ŀōƻǊ 

https://cnx.org/contents/p7ovuIkl@3.84:bR1zjx9l@4/Urbanization-and-Its-Challenge#CNX_History_19_01_HullHouse
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/ƻƳƳƛǘǘŜŜ ŀƴŘ ŀŘǾƻŎŀǘŜŘ ŦƻǊ ǘƘŜ ǎǳōǎŜǉǳŜƴǘ ŎǊŜŀǘƛƻƴ ƻŦ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ .ǳǊŜŀǳ ƛƴ ǘƘŜ ¦Φ{Φ 5ŜǇŀǊǘƳŜƴǘ ƻŦ [ŀōƻǊ ƛƴ мфмнΦ 

Julia Lathropτherself a former resident of Hull Houseτbecame the first woman to head a federal government agency, 

when President William Howard Taft appointed her to run the bureau. Settlement house workers also became 

ƛƴŦƭǳŜƴǘƛŀƭ ƭŜŀŘŜǊǎ ƛƴ ǘƘŜ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ƳƻǾŜƳŜƴǘ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ŀƴǘƛǿŀǊ ƳƻǾŜƳŜƴǘ during World War I. 

 

 

 

  

JANE ADDAMS REFLECTS ON THE SETTLEMENT HOUSE MOVEMENT 

___________________________________________________________________ 

Jane Addams was a social activist whose work took many forms. She is perhaps best 

known as the founder of Hull House in Chicago, which later became a model for 

settlement houses throughout the country. Here, she reflects on the role that the 

settlement played. 

[ƛŦŜ ƛƴ ǘƘŜ {ŜǘǘƭŜƳŜƴǘ ŘƛǎŎƻǾŜǊǎ ŀōƻǾŜ ŀƭƭ ǿƘŀǘ Ƙŀǎ ōŜŜƴ ŎŀƭƭŜŘ ΨǘƘŜ ŜȄǘǊŀƻǊŘƛƴŀǊȅ 

pliability of human nŀǘǳǊŜΣΩ ŀƴŘ ƛǘ ǎŜŜƳǎ ƛƳǇƻǎǎƛōƭŜ ǘƻ ǎŜǘ ŀƴȅ ōƻǳƴŘǎ ǘƻ ǘƘŜ ƳƻǊŀƭ 

capabilities which might unfold under ideal civic and educational conditions. But in order 

to obtain these conditions, the Settlement recognizes the need of cooperation, both with 

the radical and the conservative, and from the very nature of the case the Settlement 

cannot limit its friends to any one political party or economic school. The Settlement casts 

side none of those things which cultivated men have come to consider reasonable and 

goodly, but it insists that those belong as well to that great body of people who, because 

of toilsome and underpaid labor, are unable to procure them for themselves. Added to 

this is a profound conviction that the common stock of intellectual enjoyment should not 

be difficult of access because of the economic position of him who would approach it, 

ǘƘŀǘ ǘƘƻǎŜ ΨōŜǎǘ ǊŜǎǳƭǘǎ ƻŦ ŎƛǾƛƭƛȊŀǘƛƻƴΩ ǳǇƻƴ ǿƘƛŎƘ ŘŜǇŜƴŘ ǘƘŜ ŦƛƴŜǊ ŀƴŘ ŦǊŜŜǊ ŀǎǇŜŎǘǎ ƻŦ 

living must be incorporated into our common life and have free mobility through all 

elements of society if we would have our democracy endure. The educational activities of 

a Settlement, as well its philanthropic, civic, and social undertakings, are but differing 

manifestations of the attempt to socialize democracy, as is the very existence of the 

Settlement itself.  

In addition to her pioneering work in the settlement house movement, Addams also was 

ŀŎǘƛǾŜ ƛƴ ǘƘŜ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ƳƻǾŜƳŜƴǘ ŀǎ ǿŜƭƭ ŀǎ ŀƴ ƻǳǘǎǇƻƪŜƴ ǇǊƻǇƻƴŜƴǘ ŦƻǊ 

international peace efforts. She was instrumental in the relief effort after World War I, a 

commitment that led to her winning the Nobel Peace Prize in 1931. 
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The Changing Nature of European Immigration53 

 

Immigrants also shifted the demographics of the rapidly growing cities. Although immigration had always been a force of 

change in the United States, it took on a new character in the late nineteenth century. Beginning in the 1880s, the arrival 

of immigrants from mostly southern and eastern European countries rapidly increased while the flow from northern and 

western Europe remained relatively constant (Table). 

 

Region Country 1870 1880 1890 1900 1910 

Northern and 

Western Europe 
4,845,679 5,499,889 7,288,917 7,204,649 7,306,325 

Germany 1,690,533 1,966,742 2,784,894 2,663,418 2,311,237 

Ireland 1,855,827 1,854,571 1,871,509 1,615,459 1,352,251 

England 550,924 662,676 908,141 840,513 877,719 

Sweden 97,332 194,337 478,041 582,014 665,207 

Austria 30,508 38,663 123,271 275,907 626,341 

Norway 114,246 181,729 322,665 336,388 403,877 

Scotland 140,835 170,136 242,231 233,524 261,076 

Southern and 

Eastern Europe 
93,824 248,620 728,851 1,674,648 4,500,932 

Italy 17,157 44,230 182,580 484,027 1,343,125 

Russia 4,644 35,722 182,644 423,726 1,184,412 

Poland 14,436 48,557 147,440 383,407 937,884 

Hungary 3,737 11,526 62,435 145,714 495,609 

Czechoslovakia 40,289 85,361 118,106 156,891 219,214 

 
Cumulative Total of the Foreign-Born Population in the United States, 1870-1910 (by major country of birth and European region) 

 

The previous waves of immigrants from northern and western Europe, particularly Germany, Great Britain, and the 

Nordic countries, were relatively well off, arriving in the country with some funds and often moving to the newly settled 

western territories. In contrast, the newer immigrants from southern and eastern European countries, including Italy, 

Greece, and several Slavic countries including Russia, came over due ǘƻ άǇǳǎƘέ ŀƴŘ άǇǳƭƭέ ŦŀŎǘƻǊǎ ǎƛƳƛƭŀǊ ǘƻ ǘƘƻǎŜ ǘƘŀǘ 

ƛƴŦƭǳŜƴŎŜŘ ǘƘŜ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ŀǊǊƛǾƛƴƎ ŦǊƻƳ ǘƘŜ {ƻǳǘƘΦ aŀƴȅ ǿŜǊŜ άǇǳǎƘŜŘέ ŦǊƻƳ ǘƘŜƛǊ ŎƻǳƴǘǊƛŜǎ ōȅ ŀ ǎŜǊƛŜǎ ƻŦ 

ongoing famines, by the need to escape religious, political, or racial persecution, or by the desire to avoid compulsory 

ƳƛƭƛǘŀǊȅ ǎŜǊǾƛŎŜΦ ¢ƘŜȅ ǿŜǊŜ ŀƭǎƻ άǇǳƭƭŜŘέ ōȅ ǘƘŜ ǇǊƻƳƛǎŜ ƻŦ ŎƻƴǎƛǎǘŜƴǘΣ ǿŀƎŜ-earning work. 

                                                           
53 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig. 
 

https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig#Table_19_02_Immigrate
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig
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Whatever the reason, these immigrants arrived without the education and finances of the earlier waves of immigrants, 

and settled more readily in the port towns where they arrived, rather than setting out to seek their fortunes in the West. 

By 1890, over 80 percent of the population of New York would be either foreign-born or children of foreign-born 

parentage. Other cities saw huge spikes in foreign populations as well, though not to the same degree, due in large part 

to Ellis Island in New York City being the primary port of entry for most European immigrants arriving in the United 

States. 

 

The number of immigrants peaked between 1900 and 1910, when over nine million people arrived in the United States. 

To assist in the processing and management of this massive wave of immigrants, the Bureau of Immigration in New York 

City, which had become the official port of entry, opened Ellis Island in 1892. Today, nearly half of all Americans have 

ancestors who, at some point in time, entered the country through the portal at Ellis Island. Doctors or nurses inspected 

the immigrants upon arrival, looking for any signs of infectious diseases (Figure). Most immigrants were admitted to the 

country with only a cursory glance at any other paperwork. Roughly 2 percent of the arriving immigrants were denied 

entry due to a medical condition or criminal history. The rest would enter the country by way of the streets of New York, 

many unable to speak English and totally reliant on finding those who spoke their native tongue. 

 

 
Figure 2. This photo shows newly arrived immigrants at Ellis Island in New York. Inspectors are examining them for contagious health problems, which could require 

them to be sent back. (credit: NIAID) 

 

Seeking comfort in a strange land, as well as a common language, many immigrants sought out relatives, friends, former 

neighbors, townspeople, and countrymen who had already settled in American cities. This led to a rise in ethnic enclaves 

within the larger city. Little Italy, Chinatown, and many other communities developed in which immigrant groups could 

find everything to remind them of home, from local language newspapers to ethnic food stores. While these enclaves 

provided a sense of community to their members, they added to the problems of urban congestion, particularly in the 

poorest slums where immigrants could afford housing. 

 

https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig#CNX_History_19_02_Ellis
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The demographic shift at the turn of the century was later confirmed by the Dillingham Commission, created by 

Congress in 1907 to report on the nature of immigration in America; the commission reinforced this ethnic identification 

of immigrants and their simultaneous discrimination. The report put it simply: These newer immigrants looked and 

acted differently. They had darker skin tone, spoke languages with which most Americans were unfamiliar, and practiced 

unfamiliar religions, specifically Judaism and Catholicism. Even the foods they sought out at butchers and grocery stores 

set immigrants apart. Because of these easily identifiable differences, new immigrants became easy targets for hatred 

and discrimination. If jobs were hard to find, or if housing was overcrowded, it became easy to blame the immigrants. 

Like African Americans, immigrants in cities were blamed for the problems of the day. 

 

Growing numbers of Americans resented the waves of new immigrants, resulting in a backlash. The Reverend Josiah 

Strong fueled the hatred and discrimination in his bestselling book, Our Country: Its Possible Future and Its Present Crisis, 

published in 1885. In a revised edition that reflected the 1890 census records, he clearly identified undesirable 

immigrantsτthose from southern and eastern European countriesτas a key threat to the moral fiber of the country, 

and urged all good Americans to face the challenge. Several thousand Americans answered his call by forming the 

American Protective Association, the chief political activist group to promote legislation curbing immigration into the 

United States. The group successfully lobbied Congress to adopt both an English language literacy test for immigrants, 

ǿƘƛŎƘ ŜǾŜƴǘǳŀƭƭȅ ǇŀǎǎŜŘ ƛƴ мфмтΣ ŀƴŘ ǘƘŜ /ƘƛƴŜǎŜ 9ȄŎƭǳǎƛƻƴ !Ŏǘ όŘƛǎŎǳǎǎŜŘ ƛƴ ŀ ǇǊŜǾƛƻǳǎ ŎƘŀǇǘŜǊύΦ ¢ƘŜ ƎǊƻǳǇΩǎ ǇƻƭƛǘƛŎŀƭ 

lobbying also laid the groundwork for the subsequent Emergency Quota Act of 1921 and the Immigration Act of 1924, as 

well as the National Origins Act. 
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 Representative Horace Davis' speech on Chinese Immigration to the House of Representatives 

 

In the beginning of these remarks I tried to give you some picture of the Chinese population of the Pacific States, an 

army of nomads having neither allegiance to our Government nor sympathy with our people. I showed you how 

dangerous to a republic must be this hostile element in its midst, like a foreign army encamped among its people. 

 

I warned you of the rise of a power like the secret societies of the Middle Ages, working within our own Government 

and defying its laws. I pointed out the discredit, peril, and distress this element of population has brought to free labor. 

And lastly, I appealed to the experience of other nations who have permitted Chinese immigration and showed you that 

wherever it has been allowed the same unvarying features mark their presence, and that after centuries of contact with 

other people in the islands of the East Indies their race peculiarities are just as distinct as they are today in California; so 

that our only hope lies in a law restricting their coming. 

 

We earnestly entreat you not to disappoint us in this hope. Our State is torn asunder with discontent and agitation over 

this all absorbing question. Assure the anxious hearts of our people that your sympathies are with us, and let us have 

peace. You republicans and you democrats make good the promises of your party leaders, over and over again pledging 

us your aid in Congress. Men of all parties who hate the memory of slavery relieve our young State from the blight of 

contract labor. 

 

Champions of industry, as you would maintain the dignity, the self-ππǊŜǎǇŜŎǘΣ ŀƴŘ ǘƘŜ ƛƴŘŜǇŜƴŘŜƴŎŜ ƻŦ ƭŀōƻǊΣ ƘŜƭǇ ǘƘŜ 

workingman buffeting against this flood which threatens to sweep him under. Soldiers, fresh from the horrors of civil 

war, avert from us the specter, however distant, of intestine strife, of a State divided against itself, and of a war of races. 

The safety of the Republic lies in a contented people, loving their country and respecting its laws. No material prosperity 

can atone for the want of that allegiance. As we cherish the traditions of one flag, one Constitution, and one common 

country, so we can only work out one common destiny as a united and harmonious people. 

  

 

This text is in the public domain. The full speech is available at the National Archives: 

https://archive.org/stream/chineseimmigrat00davigoog/chineseimmigrat00davigoog_djvu.txt. 

  

 

 

 

 

 

 

 

 

 

 

https://archive.org/stream/chineseimmigrat00davigoog/chineseimmigrat00davigoog_djvu.txt
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Chinese Exclusion Act 

 

The Chinese Exclusion Act was approved on May 6, 1882. It was the first significant law restricting immigration into the 

United States. 

 

In the spring of 1882, the Chinese Exclusion Act was passed by Congress and signed by President Chester A. Arthur. This 

act provided an absolute 10-ππȅŜŀǊ ƳƻǊŀǘƻǊƛǳƳ ƻƴ /ƘƛƴŜǎŜ ƭŀōƻǊ ƛƳƳƛƎǊŀǘƛƻƴΦ CƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜΣ CŜŘŜǊŀƭ ƭŀǿ ǇǊƻǎŎǊƛōŜŘ 

entry of an ethnic working group on the premise that it endangered the good order of certain localities. 

 

The Chinese Exclusion Act required the few nonlaborers who sought entry to obtain certification from the Chinese 

government that they were qualified to immigrate. But this group found it increasingly difficult to prove that they were 

ƴƻǘ ƭŀōƻǊŜǊǎ ōŜŎŀǳǎŜ ǘƘŜ муун ŀŎǘ ŘŜŦƛƴŜŘ ŜȄŎƭǳŘŀōƭŜǎ ŀǎ άǎƪƛƭƭŜŘ ŀƴŘ ǳƴǎƪƛƭƭŜŘ ƭŀōƻǊŜǊǎ ŀƴŘ /ƘƛƴŜǎŜ ŜƳǇƭƻȅŜŘ ƛƴ 

ƳƛƴƛƴƎΦέ ¢Ƙǳǎ ǾŜǊȅ ŦŜǿ /ƘƛƴŜǎŜ ŎƻǳƭŘ ŜƴǘŜǊ ǘƘŜ ŎƻǳƴǘǊȅ ǳƴŘŜǊ ǘƘŜ муун ƭŀǿΦ 

 

The 1882 exclusion act also placed new requirements on Chinese who had already entered the country. If they left the 

United States, they had to obtain certifications to re-ππŜƴǘŜǊΦ /ƻƴƎǊŜǎǎΣ ƳƻǊŜƻǾŜǊΣ ǊŜŦǳǎŜŘ {ǘŀǘŜ ŀƴŘ CŜŘŜǊŀƭ ŎƻǳǊǘǎ ǘƘŜ 

right to grant citizenship to Chinese resident aliens, although these courts could still deport them. 

 

When the exclusion act expired in 1892, Congress extended it for 10 years in the form of the Geary Act. This extension, 

made permanent in 1902, added restrictions by requiring each Chinese resident to register and obtain a certificate of 

residence. Without a certificate, she or he faced deportation. 

  

 

 

This text is in the public domain. Reprinted from OurDocuments.gov: http://www.ourdocuments.gov/doc.php?flash=true&doc=47. 

The passage originally appeared in Teaching with Documents: Using Primary Sources from the National Archives. Washington, DC: 

National Archives and Records Administration, 1989: pp. 82ς85. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.ourdocuments.gov/doc.php?flash=true&doc=47
http://www.ourdocuments.gov/doc.php?flash=true&doc=47
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Excerpts from The Immigration Act of 1924  

 

The Immigration Act of 1924 limited the number of immigrants allowed entry into the United States through a 

national origins quota. The quota provided immigration visas to two percent of the total number of people of each 

ƴŀǘƛƻƴŀƭƛǘȅ ƛƴ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŀǎ ƻŦ ǘƘŜ муфл ƴŀǘƛƻƴŀƭ ŎŜƴǎǳǎΦ Lǘ ŎƻƳǇƭŜǘŜƭȅ ŜȄŎƭǳŘŜŘ ƛƳƳƛƎǊŀƴǘǎ ŦǊƻƳ !ǎƛŀΧ 

  

[In 1921], immigration expert and Republican Senator from Vermont William P. Dillingham introduced a measure to 

create immigration quotas, which he set at three percent of the total population of the foreign-ππōƻǊƴ ƻŦ ŜŀŎƘ 

nationality in the United States as recorded in the 1910 census. This put the total number of visas available each year 

to new immigrants at 350,000. It did not, however, establish quotas of any kind for residents of the Western 

IŜƳƛǎǇƘŜǊŜΧ 

  

When the congressional debate over immigration began in 1924, the quota system was so well-ππŜǎǘŀōƭƛǎƘŜŘ ǘƘŀǘ ƴƻ 

one questioned whether to maintain it, but rather discussed how to adjust it. Though there were advocates for raising 

quotas and allowing more people to enter, the champions of restriction triumphed. They created a plan that lowered 

the existing quota from three to two percent of the foreign born population. They also pushed back the year on which 

quota calculations were based from 1910 to 1890. 

  

Another change to the quota altered the basis of the quota calculations. The quota had been based on the number   of 

people born outside of the United States, or the number of immigrants in the United States. The new law traced the 

origins of the whole of the U.S. population, including natural-ππōƻǊƴ ŎƛǘƛȊŜƴǎΦ ¢ƘŜ ƴŜǿ ǉǳƻǘŀ ŎŀƭŎǳƭŀǘƛƻƴǎ included large 

numbers of people of British descent whose families were long resident in the United States. As a result, the 

percentage of visas available to individuals from the British Isles and Western Europe increased, but newer immigration 

from other areas like Southern and Eastern Europe was limited. 

  

 

 
  

This text is in the public domain.  
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 Senator Jacobstein's Congressional Speech Arguing Against Immigration Restrictions 

 

Perhaps the chief argument expressed or implied by those favoring the Johnson bill [the Immigration Act of 1924] is 

that the new immigrant is not of a type that can be assimilated or that he will not carry on the best traditions of the 

founders of our Nation, but, on the contrary, is likely to fill our jails, our almshouses, and other institutions that 

impose a great tax burden on the Nation. 

  

Based on this prejudice and dislike, there has grown up an almost fanatical anti-ππƛƳƳƛƎǊŀǘƛƻƴ ǎŜƴǘƛƳŜƴǘΦ .ǳǘ ǘƘƛǎ 

charge against the newcomers is denied, and substantial evidence has been brought to prove that they do not furnish 

a disproportionate share of the inmates of these institutions. 

  

One of the purposes in shifting to the 1890 census is to reduce the number of undesirables and defectives in our 

institutions. In fact, this aspect of the question must have made a very deep impression on the committee because it 

crops out on every occasion. The committee has unquestionably been influenced by the conclusions drawn from a 

study made by Dr. Laughlin. 

  

This is not the first time in American history that such an anti-ππŦƻǊŜƛƎƴ ƘȅǎǘŜǊƛŀ Ƙŀǎ ǎǿŜǇǘ ǘƘŜ ŎƻǳƴǘǊȅΦ wŜǊŜŀŘ ȅƻǳǊ 

!ƳŜǊƛŎŀƴ ƘƛǎǘƻǊƛŜǎΦ Dƻ ōŀŎƪ ŀƴŘ ƎƭŀƴŎŜ ǘƘǊƻǳƎƘ aŎaŀǎǘŜǊΩǎ IƛǎǘƻǊȅ ƻŦ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŎƻǾŜǊƛƴƎ ǘƘŜ ȅŜŀǊǎ ŦǊƻƳ мунл 

to 1850. You will find there many pages devoteŘ ǘƻ ǘƘŜ άмлл ǇŜǊ ŎŜƴǘŜǊǎέ ƻŦ ǘƘŀǘ ǘƛƳŜΦ {ƻ ǎǘǊŀƴƎŜ ǿŀǎ ǘƘŜ ƳƻǾŜƳŜƴǘ 

ŀƎŀƛƴǎǘ ǘƘŜ ŦƻǊŜƛƎƴŜǊ ƛƴ ǘƘƻǎŜ ŘŜŎŀŘŜǎ ōŜŦƻǊŜ ǘƘŜ /ƛǾƛƭ ²ŀǊ ǘƘŀǘ ŀ ƴŀǘƛƻƴŀƭ ǇƻƭƛǘƛŎŀƭ ǇŀǊǘȅΣ ǘƘŜ άYƴƻǿ-ππ bƻǘƘƛƴƎ tŀǊǘȅΣέ 

sought to ride into power on the crest of this fanatical wave. 

  

In those early days, however, the anti-ππŦƻǊŜƛƎƴ ƳƻǾŜƳŜƴǘΣ ǎǘǊŀƴƎŜƭȅ ŜƴƻǳƎƘΣ ǿŀǎ ŘƛǊŜŎǘŜŘ ŀƎŀƛƴǎǘ ǘƘŜ ǾŜǊȅ ǇŜƻǇƭŜ 

whom we now seek to preferτthe English, the Irish, and the Germans. The calamity howlers of a century ago 

prophesied that these foreigners would drag our Nation to destruction. 

  

The trouble is that the committee is suffering from a delusion. It is carried away with the belief that there is such a thing 

as a Nordic race which possesses all the virtues, and in like manner creates the fiction of an inferior group of peoples, 

for which no name has been invented. 

  

Nothing is more un-ππ!ƳŜǊƛŎŀƴΦ bƻǘƘƛƴƎ ŎƻǳƭŘ ōŜ ƳƻǊŜ ŘŀƴƎŜǊƻǳǎΣ ƛƴ ŀ ƭŀƴŘ ǘƘŜ /ƻƴǎǘƛǘǳǘƛƻƴ ƻŦ ǿƘƛŎƘ ǎŀȅǎ ǘƘŀǘ ŀƭƭ 

men are created equal, than to write into our law a theory which puts one race above another, which stamps one 

group of people as superior and another as inferior. The fact that it is camouflaged in a maze of statistics will not 

protect this Nation from the evil consequences of such an unscientific, un-ππ!ƳŜǊƛŎŀƴΣ ǿƛŎƪŜŘ ǇƘƛƭƻǎophy. 

  

  
This text is in the public domain. Congressional Record, 1924. 
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The Americanese Wall 

 

 

 

 
 

This image is in the public domain and is available online at http://www.loc.gov/pictures/resource/cph.3b00563/. 

 

 

 

 

http://www.loc.gov/pictures/resource/cph.3b00563/
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Unit One Instruction 

Topic Three: Progressivism and Its Impact (U.S.2.7-8) 

 

Connections to the unit claim: Students will investigate the motivations of Progressives, and the outcomes of the 

Progressive movement to make a claim on whether or not the Progressive movement was successful.  Through analyzing 

the long and short term successes of the Progressive movement, students will gain more information to build a claim on 

Ƙƻǿ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ ŜȄǇŀƴǎƛƻƴ ŀŦŦŜŎǘ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΦ    

 

Suggested Timeline: 7 class periods 

 

Use this sample task: 

ǒ Was the Progressive Movement Successful? 

 

To explore these key questions: 

ǒ Was the Progressive movement successful? 

ǒ What were the goals of the Progressive movement? 

ǒ Were the labor unions successful? 

ǒ What role did muckrakers play in the Progressive movement? 

ǒ Why did people, including women, oppose ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜΚ 

ǒ Who was a stronger advocate for African Americans, Booker T. Washington or W.E.B. Dubois? 

ǒ What were key pieces of progressive legislation? 

ǒ How did the goals and reform agenda of the Progressive Era manifest themselves during the presidential 

administrations of Roosevelt, Taft, and Wilson? 

  

That students answer through this assessment: 

 Students will complete a graphic organizer54 analyzing anti-suffragists motivations. 

 Students will complete a graphic organizer55 analyzing the speeches of W.E.B. Dubois and Booker T. Washington. 

 Students will write an extended paragraph answeriƴƎ ǘƘŜ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ Ǝƻŀƭǎ ƻŦ ǘƘŜ tǊƻƎǊŜǎǎƛǾŜ 

ƳƻǾŜƳŜƴǘΚέ 

 {ǘǳŘŜƴǘǎ ǿƛƭƭ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǘŀǎƪΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²ŀǎ ǘƘŜ tǊƻƎǊŜǎǎƛǾŜ ƳƻǾŜƳŜƴǘ 

successfulΚέ 

 

                                                           
54 CǊŜŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ƻƴ ǘƘŜ ǎƛǘŜ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ŀŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ ǇƭŀƴΦ !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀd Lesson 
tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜΦ 
55 Free registration on the site is required to access the full lesson plan. !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀŘ [Ŝǎǎƻƴ 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜΦ 
 

https://sheg.stanford.edu/history-lessons/anti-suffragists
https://sheg.stanford.edu/history-lessons/booker-t-washington-v-w-e-b-du-bois
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US History Instructional Task: Was the Progressive Movement Successful? 
Unit One: Industrialization and Expansion through the Progressive Era, Topic Three: Progressivism and Its Impact 

 

Description: Students investigate the goals of the Progressive movement, tactics used to reach those goals, and key 

ǇǊƻƎǊŜǎǎƛǾŜ ŦƛƎǳǊŜǎ ƛƴ ǘƘŜ ƭŀōƻǊ ƳƻǾŜƳŜƴǘΣ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ƳƻǾŜƳŜƴǘΣ ŜŀǊƭȅ ŎƛǾƛƭ ǊƛƎƘǘǎ ƳƻǾŜƳŜƴǘΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ 

impact muckrakers had in ending corruptƛƻƴΦ  ¢ƘŜ ǉǳŜǎǘƛƻƴ άǿŀǎ ǘƘŜ tǊƻƎǊŜǎǎƛǾŜ ƳƻǾŜƳŜƴǘ ǎǳŎŎŜǎǎŦǳƭΚέ ǿƛƭƭ ƎǳƛŘŜ 

ǎǘǳŘŜƴǘǎΩ ƛƴǉǳƛǊȅΦ   

 

Suggested Timeline: 7 class periods 

 

Materials: The Politics of Reform; Building Industrial America on the Backs of Labor; Muckrakers;  Political Bosses; New 

Voices for Women and African Americans; Anti-Suffragists; Booker T. Washington vs W.E.B DuBois; Progressivism in the 

White House  

 

Instructional Process: 

1. {ŀȅΥ ά!ǎ ǿŜ ƛƴǾŜǎǘƛƎŀǘŜŘ ǘƘŜ ƻǳǘŎƻƳŜǎ ƻŦ ƛƴŘǳǎǘǊƛŀƭƛȊŀǘƛƻƴΣ ƛƳƳƛƎǊŀǘƛƻƴΣ ŀƴŘ ǳǊōŀƴƛȊŀǘƛƻƴ ƛƴ ŀ ǇǊŜǾƛƻǳǎ ǘŀǎƪΣ ǿŜ 

discovered that living and working conditions for factory workers were very difficult.  Today we are going to 

investigate a political movement of the late 19th and early 20th century that attempted to address this societal 

ƛǎǎǳŜΣ ŀƳƻƴƎ Ƴŀƴȅ ƻǘƘŜǊǎΦέ 

2. Write the word Progressive on the board and read or project the following definitions:56 

a. favoring or advocating progress, change, improvement, or reform, as opposed to wishing to maintain 

things as they are, especially in political matters. 

b. making progress toward better conditions; employing or advocating more enlightened or liberal ideas, 

new or experimental methods.  

3. Read aloud the first paragraph of the meaning of Progressivism. 

4. !ǎƪ ǎǘǳŘŜƴǘǎΥ ά²Ƙŀǘ Řƻ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ƘŀǾŜ ƛƴ ŎƻƳƳƻƴΚέ  

5. Take notes for the class or annotate the definitions as students share their answers. 

6. Direct students to explain the meaning of Progressive and Progressivism in their own words orally or in writing. 

7. {ŀȅΥ ά¢ƘŜ tǊƻƎǊŜǎǎƛǾŜ ƳƻǾŜƳŜƴǘ ŜƳŜǊƎŜŘ out of the desire of many Americans to confront the numerous 

ŎƘŀƭƭŜƴƎŜǎ ƻŦ ǘƘŜ ƭŀǘŜ мфǘƘ ŎŜƴǘǳǊȅΣ ǎǳŎƘ ŀǎ ǘƘŜ ƎǊƻǿƛƴƎ ƭŀōƻǊ ŦƻǊŎŜΣ ŦŀŎǘƻǊȅ ŎƻƴŘƛǘƛƻƴǎΣ ǿƻƳŜƴΩǎ ǊƛƎƘǘ ǘƻ ǾƻǘŜΣ 

and racial disparities.  In this task, we will investigate the goals, tactics, and outcomes of the progressive 

ƳƻǾŜƳŜƴǘΦ  ²Ŝ ǿƛƭƭ ǳǎŜ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²ŀǎ ǘƘŜ tǊƻƎǊŜǎǎƛǾŜ ƳƻǾŜƳŜƴǘ ǎǳŎŎŜǎǎŦǳƭΚέ ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅΦέ 

8. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ Ǝƻŀƭǎ ƻŦ ǘƘŜ tǊƻƎǊŜǎǎƛǾŜ 

ƳƻǾŜƳŜƴǘΚέ 

9. Provide students with access to The Politics of Reform57 by Julie Des Jardins for Gilder Lehrman.  Direct students 

to read the essay independently.   

10. After the clasǎ Ƙŀǎ ŦƛƴƛǎƘŜŘ ǊŜŀŘƛƴƎΣ ŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ǎƻŎƛŀƭ ƛƭƭǎ ǘƘŀǘ ǇǊƻƎǊŜǎǎƛǾŜǎ ǿŜǊŜ ŀǘǘŜƳǇǘƛƴƎ ǘƻ ǎƻƭǾŜΚέ 

Call on students to share out, and chart student responses.  Students should come up with examples such as 

                                                           
56 From http://www.dictionary.com/browse/progressive?s=t 
57 Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account. 

https://www.gilderlehrman.org/history-by-era/politics-reform/essays/politics-reform
https://sheg.stanford.edu/political-bosses
https://sheg.stanford.edu/anti-suffragists
https://sheg.stanford.edu/booker-t-washington-dubois
https://www.vocabulary.com/dictionary/progressivism
https://www.gilderlehrman.org/history-by-era/politics-reform/essays/politics-reform
http://www.dictionary.com/browse/progressive?s=t
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
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government corruption, labor conditions, living conditions for the urban poor, corporate greed, temperance, the 

ŦƛƎƘǘ ŦƻǊ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜΣ ŀƴŘ ǊŀŎƛŀƭ ŜǉǳŀƭƛǘȅΦ 

11. {ŀȅΥ ά²Ŝ ŀǊŜ ƴƻǿ ƎƻƛƴƎ ǘƻ ŜȄǇƭƻǊŜ ƛƴ ŘŜǇǘƘ ǘƘŜ ǇǊƻƎǊŜǎǎƛǾŜ ƛǎǎǳŜǎ ƻŦ ƭŀōƻǊ ŎƻƴŘƛǘƛƻƴǎΣ ŎƻǊǊǳǇǘƛƻƴΣ ǿƻƳŜƴΩǎ 

suffrage, and racial equality. FirstΣ ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ ǘƘŜ ƭŀōƻǊ ƳƻǾŜƳŜƴǘΦέ       

12. Divide students into small groups according to an established classroom routine. 

13. Provide students with Building Industrial America on the Backs of Labor. Instruct students to read the text 

independently, and then discuss the following questions in small groups: 

a. What were the social, political, and economic struggles faced by the labor force? 

b. What was the Knights of Labor and the American Federation of Labor?  

c. What were the goals of the labor unions?  What tactics did they use to reach those goals? 

d. Were the labor unions successful? Why or why not?  

14.  {ŀȅΥ άbƻǿ ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ ŎƻǊǊǳǇǘƛƻƴΣ ŀƴŘ ǘƘŜ ǇǊƻƎǊŜǎǎƛǾŜǎ ǿƘƻ ŀǘǘŜƳǇǘŜŘ ǘƻ ŜȄǇƻǎŜ ƛǘΦ  CƛǊǎǘΣ ƭŜǘΩǎ ƭŜŀǊƴ ŀōƻǳǘ 

an important group ƻŦ ǇǊƻƎǊŜǎǎƛǾŜǎΣ ǘƘŜ ƳǳŎƪǊŀƪŜǊǎΦέ 

15. Provide students with Muckrakers. Instruct students to read the text independently, and then discuss the 

following questions in small groups: 

a. What is a muckraker? 

b. What role did muckrakers play in the progressive movement? 

16. Conduct steps 1-5 of the Political Bosses58 lesson from the Stanford History Education Group with the following 

adjustments:    

a. Step 1: While the term ProgressiǾŜǎ ŘƻŜǎƴΩǘ ƴŜŜŘ ǘƻ ōŜ ǊŜǾƛŜǿŜŘΣ ƳŀƪŜ ǎǳǊŜ ǘƻ ŘŜŦƛƴŜ ǘƘŜ ǘŜǊƳǎ 

άǇƻƭƛǘƛŎŀƭ ōƻǎǎŜǎέ ŀƴŘ άǇƻƭƛǘƛŎŀƭ ƳŀŎƘƛƴŜέ ōȅ ŦƻƭƭƻǿƛƴƎ ǘƘŜ ǊŜǎǘ ƻŦ ǘƘŜ ƛƴǎǘǊǳŎǘƛƻƴǎ ƛƴ ǎǘŜǇ мΦ 

b. Step 2: suggested questions can be briefly discussed orally instead of written if teacher chooses. 

c. Steps 4-5: adjust amount of metacognitive modeling based on needs of the class. 

d. Step 6: can be used as an optional homework assignment. 

17. !ŦǘŜǊ ŎƻƳǇƭŜǘƛƴƎ ǘƘŜ ƭŜǎǎƻƴΣ ƭŜŀŘ ǎǘǳŘŜƴǘǎ ƛƴ ŀ ōǊƛŜŦ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴǎΥ  ά²Ƙŀǘ ǘŀŎǘƛŎǎ ŘƛŘ 

muckraƪŜǊǎ ǳǎŜ ǘƻ ŜȄǇƻǎŜ ŎƻǊǊǳǇǘƛƻƴΚ ²ŜǊŜ ƳǳŎƪǊŀƪŜǊǎ ǎǳŎŎŜǎǎŦǳƭΚ ²Ƙȅ ƻǊ ǿƘȅ ƴƻǘΚέ 

18. {ŀȅΥ ά²Ŝ ǿƛƭƭ ƴƻǿ ŜȄǇƭƻǊŜ ǘƘŜ ǎƻŎƛŀƭ ƛǎǎǳŜǎ ƻŦ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ŀƴŘ ǊŀŎƛŀƭ ŜǉǳŀƭƛǘȅΦέ 

19. Provide students with New Voices for Women and African Americans. Instruct students to read the text 

independently, and then discuss the following questions in small groups: 

a. ²Ƙƻ ǿŜǊŜ ǘƘŜ ǘǿƻ ƎǊƻǳǇǎ ƻŦ {ǳŦŦǊŀƎƛǎǘǎΣ ŀƴŘ Ƙƻǿ ǿŜǊŜ ǘƘŜƛǊ ǘŀŎǘƛŎǎ ǘƻ Ǝŀƛƴ ŀ ǿƻƳŀƴΩǎ ǊƛƎƘǘ ǘƻ ǾƻǘŜ 

different? 

b. Who were the two key figures in the early African American civil rights movement?  What were their 

philosophies and how did they differ?  

20. Conduct steps 3-7 of the Anti-Suffragists59 lesson from the Stanford History Education Group with the following 

adjustments: 

                                                           
58 CǊŜŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ƻƴ ǘƘŜ ǎƛǘŜ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ŀŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ ǇƭŀƴΦ !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀd Lesson 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜΦ 
59 Free registration on the site is required to access the full lesson plan. !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀŘ [Ŝǎǎƻƴ 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜΦ 

https://sheg.stanford.edu/political-bosses
https://sheg.stanford.edu/anti-suffragists
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a. NOTE: the lesson recommends watching the movie Iron Jawed Angels, which is not necessary for the 

completion of the task.  If the teacher opts to show the film, it will lengthen the task by at least two class 

periods.  

b. Step 7: do not ask the final discussion question, as it assumes the movie Iron Jawed Angels has been 

seen by students.  

21. Conduct steps 4-7 of the Booker T. Washington vs W.E.B DuBois60 lesson from the Stanford History Education 

Group with the following adjustments: 

a. Steps 1-3: The teacher may decide to implement these steps if they feel their students will not 

understand the documents without context of Reconstruction.  

22. Direct students to write an extended paragraph (half to one page, but not a full essay) answering the supporting 

ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ Ǝƻŀƭǎ ƻŦ ǘƘŜ tǊƻƎǊŜǎǎƛǾŜ ƳƻǾŜƳŜƴǘΚέ 

23. {ŀȅΥ άbƻǿ ǘƘŀǘ ǿŜ ƘŀǾŜ ƭŜŀǊƴŜŘ ŀōƻǳǘ ǘƘŜ Ǝƻŀƭǎ ƻŦ ǇǊƻƎǊŜǎǎƛǾƛǎƳΣ ǘŀŎǘƛŎǎ ǳǎŜŘ ōȅ ǇǊƻƎǊŜǎsives to create change, 

ŀƴŘ ƪŜȅ ŦƛƎǳǊŜǎ ƻŦ ǘƘŜ ǇǊƻƎǊŜǎǎƛǾŜ ƳƻǾŜƳŜƴǘΣ ƭŜǘΩǎ ƛƴǾŜǎǘƛƎŀǘŜ ǇƻƭƛǘƛŎŀƭ ŎƘŀƳǇƛƻƴǎ ƻŦ ǇǊƻƎǊŜǎǎƛǾŜ ƛǎǎǳŜǎέ 

24. Provide students with Progressivism in the White House.  Instruct students to read the text independently, and 

then discuss the following questions in small groups: 

a. What were some key pieces of progressive legislation? 

b. Iƻǿ ŘƛŘ tǊŜǎƛŘŜƴǘ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΩǎ ά{ǉǳŀǊŜ 5Ŝŀƭέ ŜǇƛǘƻƳƛȊŜ ǘƘŜ ƴƻǘƛƻƴ ǘƘŀǘ ǘƘŜ ŦŜŘŜǊŀƭ 

government should serve as a steward ǇǊƻǘŜŎǘƛƴƎ ǘƘŜ ǇǳōƭƛŎΩǎ ƛƴǘŜǊŜǎǘǎΚ 

c. How did the goals and reform agenda of the Progressive Era manifest themselves during the presidential 

administrations of Roosevelt, Taft, and Wilson? 

d. What vestiges of Progressivism can we see in our modern livesτpolitically, economically, and socially? 

Which of our present-day political processes, laws, institutions, and attitudes have roots in this era? 

Why have they had such staying power?  

25. To culminate the task, direct students to write an essay in response to the taskΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²ŀǎ ǘƘŜ 

Progressive movement successfulΚέ 

26. Use the Social Studies Extended Response Rubric to grade the essay.  Note: customize the Content portion of 

the rubric for this assessment.  Use the Claims portion of the rubric as written.      

  

 

  

                                                           
60 CǊŜŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ƻƴ ǘƘŜ ǎƛǘŜ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ŀŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ ǇƭŀƴΦ !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀd Lesson 

tƭŀƴέ ǳƴŘŜǊ ǘƘe image at the top of the page. 

https://sheg.stanford.edu/booker-t-washington-dubois
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Building Industrial America on the Backs of Labor61 

 

The growth of the American economy in the last half of the nineteenth century presented a paradox. The standard of 

living for many American workers increased. As Carnegie said in The Gospel of WealthΣ άǘƘŜ ǇƻƻǊ ŜƴƧƻȅ ǿƘŀǘ ǘƘŜ ǊƛŎƘ 

could not before afford. What were the luxuries have become the necessaries of life. The laborer has now more 

ŎƻƳŦƻǊǘǎ ǘƘŀƴ ǘƘŜ ƭŀƴŘƭƻǊŘ ƘŀŘ ŀ ŦŜǿ ƎŜƴŜǊŀǘƛƻƴǎ ŀƎƻΦέ Lƴ Ƴŀƴȅ ǿŀȅǎΣ /ŀǊƴŜƎƛŜ was correct. The decline in prices and 

the cost of living meant that the industrial era offered many Americans relatively better lives in 1900 than they had only 

decades before. For some Americans, there were also increased opportunities for upward mobility. For the multitudes in 

the working class, however, conditions in the factories and at home remained deplorable. The difficulties they faced led 

many workers to question an industrial order in which a handful of wealthy Americans built their fortunes on the backs 

of workers. 

WORKING-CLASS LIFE 

Between the end of the Civil War and the turn of the century, the American workforce underwent a transformative shift. 

In 1865, nearly 60 percent of Americans still lived and worked on farms; by the early 1900s, that number had reversed 

itself, and only 40 percent still lived in rural areas, with the remainder living and working in urban and early suburban 

areas. A significant number of these urban and suburban dwellers earned their wages in factories. Advances in farm 

machinery allowed for greater production with less manual labor, thus leading many Americans to seek job 

opportunities in the burgeoning factories in the cities. Not surprisingly, there was a concurrent trend of a decrease in 

American workers being self-employed and an increase of those working for others and being dependent on a factory 

wage system for their living. 

 

Yet factory wages were, for the most part, very low. In 1900, the average factory wage was approximately twenty cents 

per hour, for an annual salary of barely six hundred dollars. According to some historical estimates, that wage left 

approximately 20 percent of the population in industrialized cities at, or below, the poverty level. An average factory 

work week was sixty hours, ten hours per day, six days per week, although in steel mills, the workers put in twelve hours 

ǇŜǊ ŘŀȅΣ ǎŜǾŜƴ Řŀȅǎ ŀ ǿŜŜƪΦ CŀŎǘƻǊȅ ƻǿƴŜǊǎ ƘŀŘ ƭƛǘǘƭŜ ŎƻƴŎŜǊƴ ŦƻǊ ǿƻǊƪŜǊǎΩ ǎŀŦŜǘȅΦ !ŎŎƻǊŘƛƴƎ ǘƻ ƻƴŜ ƻŦ ǘƘŜ ŦŜǿ ŀǾŀƛƭŀōƭŜ 

accurate measures, as late as 1913, nearly 25,000 Americans lost their lives on the job, while another 700,000 workers 

suffered from injuries that resulted in at least one missed month of work. Another element of hardship for workers was 

the increasingly dehumanizing nature of their work. Factory workers executed repetitive tasks throughout the long 

hours of their shifts, seldom interacting with coworkers or supervisors. This solitary and repetitive work style was a 

difficult adjustment for those used to more collaborative and skill-based work, whether on farms or in crafts shops. 

aŀƴŀƎŜǊǎ ŜƳōǊŀŎŜŘ CǊŜŘǊƛŎƪ ¢ŀȅƭƻǊΩǎ ǇǊƛƴŎƛǇƭŜǎ ƻŦ ǎŎƛŜƴǘƛŦƛŎ ƳŀƴŀƎŜƳŜƴǘΣ ŀƭǎƻ ŎŀƭƭŜŘ άǎǘƻǇ-ǿŀǘŎƘ ƳŀƴŀƎŜƳŜƴǘΣέ ǿƘŜǊŜ 

he used stop-watch studies to divide manufacturing tasks into short, repetitive segments. A mechanical engineer by 

training, Taylor encouraged factory owners to seek efficiency and profitability over any benefits of personal interaction. 

Owners adopted this model, effectively making workers cogs in a well-oiled machine. 

 

One result of the new breakdown of work processes was that factory owners were able to hire women and children to 

perform many of the tasks. From 1870 through 1900, the number of women working outside the home tripled. By the 

                                                           
61 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on. 

https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on
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end of this period, five million American women were wage earners, with one-quarter of them working factory jobs. 

Most were young, under twenty-five, and either immigrants themselves or the daughters of immigrants. Their foray into 

the working world was not seen as a step towards empowerment or equality, but rather a hardship born of financial 

ƴŜŎŜǎǎƛǘȅΦ ²ƻƳŜƴΩǎ ŦŀŎǘƻǊȅ ǿƻǊƪ ǘŜƴŘŜŘ ǘƻ ōŜ ƛƴ ŎƭƻǘƘƛƴƎ ƻǊ ǘŜȄǘƛƭŜ ŦŀŎǘƻǊƛŜǎΣ ǿƘŜǊŜ ǘƘŜƛǊ ŀǇǇŜŀǊŀƴŎŜ ǿŀǎ ƭŜǎǎ ƻŦŦŜƴǎƛǾŜ 

to men who felt that heavy industry was their purview. Other women in the workforce worked in clerical positions as 

bookkeepers and secretaries, and as salesclerks. Not surprisingly, women were paid less than men, under the pretense 

that they should be under the care of a man and did not require a living wage. 

 

Factory owners used the same rationale for the exceedingly low wages they paid to children. Children were small 

ŜƴƻǳƎƘ ǘƻ Ŧƛǘ Ŝŀǎƛƭȅ ŀƳƻƴƎ ǘƘŜ ƳŀŎƘƛƴŜǎ ŀƴŘ ŎƻǳƭŘ ōŜ ƘƛǊŜŘ ŦƻǊ ǎƛƳǇƭŜ ǿƻǊƪ ŦƻǊ ŀ ŦǊŀŎǘƛƻƴ ƻŦ ŀƴ ŀŘǳƭǘ ƳŀƴΩǎ ǇŀȅΦ ¢ƘŜ 

image below (Figure) shows children working the night shift in a glass factory. From 1870 through 1900, child labor in 

factories tripled. Growing concerns among progressive reformers over the safety of women and children in the 

workplace would eventually result in the development of political lobby groups. Several states passed legislative efforts 

to ensure a safe workplace, and the lobby groups pressured Congress to pass protective legislation. However, such 

legislation would not be forthcoming until well into the twentieth century. In the meantime, many working-class 

immigrants still desired the additional wages that child and women labor produced, regardless of the harsh working 

conditions. 

 

 
Figure 1. A photographer took this image of children working in a New York glass factory at midnight. There, as in countless other factories around the country, 

children worked around the clock in difficult and dangerous conditions. 

 

 

 

 

 

https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on#CNX_History_18_03_Factory
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WORKER PROTESTS AND VIOLENCE 

Workers were well aware of the vast discrepancy between their lives and the wealth of the factory owners. Lacking the 

assets and legal protection needed to organize, and deeply frustrated, some working communities erupted in 

spontaneous violence. The coal mines of eastern Pennsylvania and the railroad yards of western Pennsylvania, central to 

both respective industries and home to large, immigrant, working enclaves, saw the brunt of these outbursts. The 

combination of violence, along with several other factors, blunted any significant efforts to organize workers until well 

into the twentieth century. 

 

Business owners viewed organization efforts with great mistrust, capitalizing upon widespread anti-union sentiment 

among the general public to crush unions through open shops, the use of strikebreakers, yellow-dog contracts (in which 

the employee agrees to not join a union as a pre-condition of employment), and other means. Workers also faced 

obstacles to organization associated with race and ethnicity, as questions arose on how to address the increasing 

number of low-paid African American workers, in addition to the language and cultural barriers introduced by the large 

wave of southeastern European immigration to the United States. But in large part, the greatest obstacle to effective 

ǳƴƛƻƴƛȊŀǘƛƻƴ ǿŀǎ ǘƘŜ ƎŜƴŜǊŀƭ ǇǳōƭƛŎΩǎ ŎƻƴǘƛƴǳŜŘ ōŜƭƛŜŦ ƛƴ ŀ ǎǘǊƻƴƎ ǿƻǊƪ ŜǘƘƛŎ ŀƴŘ ǘƘŀǘ ŀƴ ƛƴŘƛǾƛŘǳŀƭ ǿƻǊƪ ŜǘƘƛŎτnot 

organizing into radical collectivesτwould reap its own rewards. As violence erupted, such events seemed only to 

confirm widespread popular sentiment that radical, un-American elements were behind all union efforts. 

 

In the 1870s, Irish coal miners in eastern Pennsylvania formed a secret organization known as the Molly Maguires, 

named for the famous Irish patriot. Through a series of scare tactics that included kidnappings, beatings, and even 

ƳǳǊŘŜǊΣ ǘƘŜ aƻƭƭȅ aŀƎǳƛǊŜǎ ǎƻǳƎƘǘ ǘƻ ōǊƛƴƎ ŀǘǘŜƴǘƛƻƴ ǘƻ ǘƘŜ ƳƛƴŜǊǎΩ ǇƭƛƎƘǘΣ ŀǎ ǿŜƭƭ ŀǎ ǘƻ ŎŀǳǎŜ ŜƴƻǳƎƘ ŘŀƳŀƎŜ ŀƴŘ 

concern to the mine owners that the owners would pay attention to their concerns. Owners paid attention, but not in 

the way that the protesters had hoped. They hired detectives to pose as miners and mingle among the workers to obtain 

the names of the Molly Maguires. By 1875, they had acquired the names of twenty-four suspected Maguires, who were 

subsequently convicted of murder and violence against property. All were convicted and ten were hanged in 1876, at a 

ǇǳōƭƛŎ ά5ŀȅ ƻŦ ǘƘŜ wƻǇŜΦέ ¢Ƙƛǎ ƘŀǊǎƘ ǊŜǇǊƛǎŀƭ ǉǳƛŎƪƭȅ ŎǊǳǎƘŜŘ ǘƘŜ ǊŜƳŀƛƴƛƴƎ aƻƭƭȅ aŀƎǳƛǊŜǎ ƳƻǾŜƳŜƴǘΦ ¢ƘŜ ƻƴƭȅ 

substantial gain the workers had from this episode was the knowledge that, lacking labor organization, sporadic violent 

protest would be met by escalated violence. 

 

tǳōƭƛŎ ƻǇƛƴƛƻƴ ǿŀǎ ƴƻǘ ǎȅƳǇŀǘƘŜǘƛŎ ǘƻǿŀǊŘǎ ƭŀōƻǊΩǎ ǾƛƻƭŜƴǘ ƳŜǘƘƻŘǎ ŀǎ ŘƛǎǇƭŀȅŜŘ ōȅ ǘƘŜ aƻƭƭȅ aŀƎǳƛǊŜǎΦ .ǳǘ ǘƘe public 

was further shocked by some of the harsh practices employed by government agents to crush the labor movement, as 

seen the following year in the Great Railroad Strike of 1877. After incurring a significant pay cut earlier that year, railroad 

workers in West Virginia spontaneously went on strike and blocked the tracks (Figure). As word spread of the event, 

railroad workers across the country joined in sympathy, leaving their jobs and committing acts of vandalism to show 

their frustration with the ownership. Local citizens, who in many instances were relatives and friends, were largely 

ǎȅƳǇŀǘƘŜǘƛŎ ǘƻ ǘƘŜ ǊŀƛƭǊƻŀŘ ǿƻǊƪŜǊǎΩ demands. 

https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on#CNX_History_18_03_Blockade
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Figure 2Φ ¢Ƙƛǎ ŜƴƎǊŀǾƛƴƎ ƻŦ ǘƘŜ ά.ƭƻŎƪŀŘŜ ƻŦ 9ƴƎƛƴŜǎ ŀǘ aŀǊǘƛƴǎōǳǊƎΣ ²Ŝǎǘ ±ƛǊƎƛƴƛŀέ ŀǇǇŜŀǊŜŘ ƻƴ ǘƘŜ ŦǊƻƴǘ ŎƻǾŜǊ ƻŦ IŀǊǇŜǊΩǎ ²ŜŜƪƭȅ on August 11, 1877, while the 

Great Railroad Strike was still underway. 

 

The most significant violent outbreak of the railroad strike occurred in Pittsburgh, beginning on July 19. The governor 

ordered militiamen from Philadelphia to the Pittsburgh roundhouse to protect railroad property. The militia opened fire 

to disperse the angry crowd and killed twenty individuals while wounding another twenty-nine. A riot erupted, resulting 

in twenty-four hours of looting, violence, fire, and mayhem, and did not die down until the rioters wore out in the hot 

summer weather. In a subsequent skirmish with strikers while trying to escape the roundhouse, militiamen killed 

another twenty individuals. Violence erupted in Maryland and Illinois as well, and President Hayes eventually sent 

federal troops into major cities to restore order. This move, along with the impending return of cooler weather that 

brought with it the need for food and fuel, resulted in striking workers nationwide returning to the railroad. The strike 

had lasted for forty-five days, and they had gained nothing but a reputation for violence and aggression that left the 

public less sympathetic than ever. Dissatisfied laborers began to realize that there would be no substantial improvement 

in their quality of life until they found a way to better organize themselves. 

WORKER ORGANIZATION AND THE STRUGGLES OF UNIONS 

Prior to the Civil War, there were limited efforts to create an organized labor movement on any large scale. With the 

majority of workers in the country working independently in rural settings, the idea of organized labor was not largely 

understood. But, as economic conditions changed, people became more aware of the inequities facing factory wage 

workers. By the early 1880s, even farmers began to fully recognize the strength of unity behind a common cause. 

Models of Organizing: The Knights of Labor and American Federation of Labor 

In 1866, seventy-seven delegates representing a variety of different occupations met in Baltimore to form the National 

Labor Union (NLU). The NLU had ambitious ideas about equal rights for African Americans and women, currency reform, 

and a legally mandated eight-hour workday. The organization was successful in convincing Congress to adopt the eight-

hour workday for federal employees, but their reach did not progress much further. The Panic of 1873 and the economic 

recession that followed as a result of overspeculation on railroads and the subsequent closing of several banksτduring 

which workers actively sought any employment regardless of the conditions or wagesτŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ŘŜŀǘƘ ƻŦ ǘƘŜ b[¦Ωǎ 

founder, led to a decline in their efforts. 
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A combination of factors contributed to the debilitating Panic of 1873, which triggered what the public referred to at the 

ǘƛƳŜ ŀǎ ǘƘŜ άDǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴέ ƻŦ ǘƘŜ мутлǎΦ aƻǎǘ ƴƻǘŀōƭȅΣ ǘƘŜ ǊŀƛƭǊƻŀŘ ōƻƻƳ ǘƘŀǘ ƘŀŘ ƻŎŎǳǊǊŜŘ ŦǊƻƳ мупл ǘƻ мутл ǿŀǎ 

rapidly coming ǘƻ ŀ ŎƭƻǎŜΦ hǾŜǊƛƴǾŜǎǘƳŜƴǘ ƛƴ ǘƘŜ ƛƴŘǳǎǘǊȅ ƘŀŘ ŜȄǘŜƴŘŜŘ Ƴŀƴȅ ƛƴǾŜǎǘƻǊǎΩ ŎŀǇƛǘŀƭ ǊŜǎƻǳǊŎŜǎ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ 

railroad bonds. However, when several economic developments in Europe affected the value of silver in America, which 

in turn led to a de facto gold standard that shrunk the U.S. monetary supply, the amount of cash capital available for 

railroad investments rapidly declined. Several large business enterprises were left holding their wealth in all but 

worthless railroad bonds. When Jay Cooke & Company, a leader in the American banking industry, declared bankruptcy 

on the eve of their plans to finance the construction of a new transcontinental railroad, the panic truly began. A chain 

reaction of bank failures culminated with the New York Stock Exchange suspending all trading for ten days at the end of 

September 1873. Within a year, over one hundred railroad enterprises had failed; within two years, nearly twenty 

thousand businesses had failed. The loss of jobs and wages sent workers throughout the United States seeking solutions 

and clamoring for scapegoats. 

 

Although the NLU proved to be the wrong effort at the wrong time, in the wake of the Panic of 1873 and the subsequent 

frustration exhibited in the failed Molly Maguires uprising and the national railroad strike, another, more significant, 

labor organization emerged. The Knights of Labor (KOL) was more able to attract a sympathetic following than the Molly 

Maguires and others by widening its base and appealing to more members. Philadelphia tailor Uriah Stephens grew the 

KOL from a small presence during the Panic of 1873 to an organization of national importance by 1878. That was the 

year the KOL held their first general assembly, where they adopted a broad reform platform, including a renewed call for 

an eight-hour workday, equal pay regardless of gender, the elimination of convict labor, and the creation of greater 

ŎƻƻǇŜǊŀǘƛǾŜ ŜƴǘŜǊǇǊƛǎŜǎ ǿƛǘƘ ǿƻǊƪŜǊ ƻǿƴŜǊǎƘƛǇ ƻŦ ōǳǎƛƴŜǎǎŜǎΦ aǳŎƘ ƻŦ ǘƘŜ Yh[Ωǎ ǎǘǊŜƴƎǘƘ ŎŀƳŜ ŦǊƻƳ ƛǘǎ ŎƻƴŎŜǇǘ ƻŦ 

άhƴŜ .ƛƎ ¦ƴƛƻƴέτthe idea that it welcomed all wage workers, regardless of occupation, with the exception of doctors, 

lawyers, and bankers. It welcomed women, African Americans, Native Americans, and immigrants, of all trades and skill 

levels. This was a notable break from the earlier tradition of craft unions, which were highly specialized and limited to a 

particular group. In 1879, a new leader, Terence V. Powderly, joined the organization, and he gained even more 

followers due to his marketing and promotional efforts. Although largely opposed to strikes as effective tactics, through 

their sheer size, the Knights claimed victories in several railroad strikes in 1884ς1885, including one against notorious 

άǊƻōōŜǊ ōŀǊƻƴέ Wŀȅ DƻǳƭŘΣ ŀƴŘ ǘƘŜƛǊ ǇƻǇǳƭŀǊƛǘȅ ŎƻƴǎŜǉǳŜƴǘƭȅ ǊƻǎŜ ŀƳƻƴƎ ǿƻǊƪŜǊǎΦ .ȅ муу6, the KOL had a membership 

in excess of 700,000. 

 

Lƴ ƻƴŜ ƴƛƎƘǘΣ ƘƻǿŜǾŜǊΣ ǘƘŜ Yh[Ωǎ ǇƻǇǳƭŀǊƛǘȅτand indeed the momentum of the labor movement as a wholeτ

ǇƭǳƳƳŜǘŜŘ ŘǳŜ ǘƻ ŀƴ ŜǾŜƴǘ ƪƴƻǿƴ ŀǎ ǘƘŜ IŀȅƳŀǊƪŜǘ ŀŦŦŀƛǊΣ ǿƘƛŎƘ ƻŎŎǳǊǊŜŘ ƻƴ aŀȅ пΣ муусΣ ƛƴ /ƘƛŎŀƎƻΩǎ Iŀȅmarket 

Square (Figure). There, an anarchist group had gathered in response to a death at an earlier nationwide demonstration 

for the eight-hour workday. At the earlier demonstration, clashes between police and strikers at the International 

Harvester Company of Chicago led to the death of a striking worker. The anarchist group decided to hold a protest the 

following night in Haymarket Square, and, although the protest was quiet, the police arrived armed for conflict. 

Someone in the crowd threw a bomb at the police, killing one officer and injuring another. The seven anarchists 

speaking at the protest were arrested and charged with murder. They were sentenced to death, though two were later 

pardoned and one committed suicide in prison before his execution. 

https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on#CNX_History_18_03_Haymarket
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Figure 3. The Haymarket affair, as it was known, began as a rally for the eight-hour workday. But when police broke it up, someone threw a bomb into the crowd, 

causing mayhem. The organizers of the rally, although not responsible, were sentenced to death. The affair and subsequent hangings struck a harsh blow against 

organized labor. 

 

The press immediately blamed the KOL as well as Powderly for the Haymarket affair, despite the fact that neither the 

ƻǊƎŀƴƛȊŀǘƛƻƴ ƴƻǊ tƻǿŘŜǊƭȅ ƘŀŘ ŀƴȅǘƘƛƴƎ ǘƻ Řƻ ǿƛǘƘ ǘƘŜ ŘŜƳƻƴǎǘǊŀǘƛƻƴΦ /ƻƳōƛƴŜŘ ǿƛǘƘ ǘƘŜ !ƳŜǊƛŎŀƴ ǇǳōƭƛŎΩǎ ƭǳƪŜǿŀǊƳ 

reception to organized labor as a whole, the damage was done. The KOL saw its membership decline to barely 100,000 

by the end of 1886. Nonetheless, during its brief success, the Knights illustrated the potential for success with their 

ƳƻŘŜƭ ƻŦ άƛƴŘǳǎǘǊƛŀƭ ǳƴƛƻƴƛǎƳΣέ ǿƘƛŎƘ ǿŜƭŎƻƳŜŘ ǿƻǊƪŜǊǎ ŦǊƻƳ ŀƭƭ ǘǊŀŘŜǎΦ 
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During the effort to establish industrial unionism in the form of the KOL, craft unions had continued to operate. In 1886, 

twenty different craft unions met to organize a national federation of autonomous craft unions. This group became the 

American Federation of Labor (AFL), led by Samuel Gompers from its inception until his death in 1924. More so than any 

of its predecessors, the AFL focused almost all of its efforts on economic gains for its members, seldom straying into 

political issues other than those that had a direct impact upon working conditions. The AFL also kept a strict policy of not 

ƛƴǘŜǊŦŜǊƛƴƎ ƛƴ ŜŀŎƘ ǳƴƛƻƴΩǎ ƛƴŘƛǾƛŘǳŀƭ ōǳǎƛƴŜǎǎΦ wŀǘƘŜǊΣ DƻƳǇŜǊǎ ƻŦǘŜƴ ǎŜǘǘƭŜŘ ŘƛǎǇǳǘŜǎ ōŜǘǿŜŜƴ ǳƴƛƻƴǎΣ ǳǎƛƴƎ ǘƘŜ !C[ ǘƻ 

represent all unions of matters of federal legislation that could affect all workers, such as the eight-hour workday. 

 

By 1900, the AFL had 500,000 members; by 1914, its numbers had risen to one million, and by 1920 they claimed four 

million working members. Still, as a federation of craft unions, it excluded many factory workers and thus, even at its 

height, represented only 15 percent of the nonfarm workers in the country. As a result, even as the country moved 

towards an increasingly industrial age, the majority of American workers still lacked support, protection from ownership, 

and access to upward mobility. 

The Decline of Labor: The Homestead and Pullman Strikes 

While workers struggled to find the right organizational structure to support a union movement in a society that was 

highly critical of such worker organization, there came two final violent events at the close of the nineteenth century. 

These events, the Homestead Steel Strike of 1892 and the Pullman Strike of 1894, all but crushed the labor movement 

for the next forty years, leaving public opinion of labor strikes lower than ever and workers unprotected. 

 

At the Homestead factory of the Carnegie Steel Company, workers represented by the Amalgamated Association of Iron 

and Steel Workers enjoyed relatively good relations with management until Henry C. Frick became the factory manager 

in 1889. When the union contract was up for renewal in 1892, Carnegieτlong a champion of living wages for his 

employeesτhad left for Scotland and trusted Frickτnoted for his strong anti-union stanceτto manage the 

negotiations. When no settlement was reached by June 29, Frick ordered a lockout of the workers and hired three 

hundred Pinkerton detectives to protect company property. On July 6, as the Pinkertons arrived on barges on the river, 

union workers along the shore engaged them in a gunfight that resulted in the deaths of three Pinkertons and six 

workers. One week later, the Pennsylvania militia arrived to escort strike-breakers into the factory to resume 

production. Although the lockout continued until November, it ended with the union defeated and individual workers 

asking for their jobs back. A subsequent failed assassination attempt by anarchist Alexander Berkman on Frick further 

strengthened public animosity towards the union. 

 

Two years later, in 1894, the Pullman Strike was another disaster for unionized labor. The crisis began in the company 

ǘƻǿƴ ƻŦ tǳƭƭƳŀƴΣ LƭƭƛƴƻƛǎΣ ǿƘŜǊŜ tǳƭƭƳŀƴ άǎƭŜŜǇŜǊέ ŎŀǊǎ ǿŜǊŜ ƳŀƴǳŦŀŎǘǳǊŜŘ ŦƻǊ !ƳŜǊƛŎŀΩǎ ǊŀƛƭǊƻŀŘǎΦ ²ƘŜƴ ǘƘŜ 

depression of 1893 unfolded in the wake of the failure of several northeastern railroad companies, mostly due to 

ƻǾŜǊŎƻƴǎǘǊǳŎǘƛƻƴ ŀƴŘ ǇƻƻǊ ŦƛƴŀƴŎƛƴƎΣ ŎƻƳǇŀƴȅ ƻǿƴŜǊ DŜƻǊƎŜ tǳƭƭƳŀƴ ŦƛǊŜŘ ǘƘǊŜŜ ǘƘƻǳǎŀƴŘ ƻŦ ǘƘŜ ŦŀŎǘƻǊȅΩǎ ǎƛȄ ǘƘƻǳǎŀƴŘ 

ŜƳǇƭƻȅŜŜǎΣ Ŏǳǘ ǘƘŜ ǊŜƳŀƛƴƛƴƎ ǿƻǊƪŜǊǎΩ ǿŀƎŜǎ ōȅ ŀƴ ŀǾŜǊŀƎŜ ƻŦ нр ǇŜǊŎŜƴǘΣ ŀƴŘ ǘƘŜƴ ŎƻƴǘƛƴǳŜŘ ǘo charge the same high 

rents and prices in the company homes and store where workers were required to live and shop. Workers began the 

strike on May 11, when Eugene V. Debs, the president of the American Railway Union, ordered rail workers throughout 

the country to stop handling any trains that had Pullman cars on them. In practicality, almost all of the trains fell into this 

category, and, therefore, the strike created a nationwide train stoppage, right on the heels of the depression of 1893. 

Seeking justification for sending in federal troops, President Grover Cleveland turned to his attorney general, who came 
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up with a solution: Attach a mail car to every train and then send in troops to ensure the delivery of the mail. The 

government also ordered the strike to end; when Debs refused, he was arrested and imprisoned for his interference 

with the delivery of U.S. mail. The image below (Figure) shows the standoff between federal troops and the workers. 

The troops protected the hiring of new workers, thus rendering the strike tactic largely ineffective. The strike ended 

abruptly on July 13, with no labor gains and much lost in the way of public opinion. 

 
Figure 5. In this photo of the Pullman Strike of 1894, the Illinois National Guard and striking workers face off in front of a railroad building. 

 

https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on#CNX_History_18_03_Pullman
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Muckrakers62 

 

The pen is sometimes mightier than the sword. 

 

It may be a cliché, but it was all too true for journalists at the turn of the century. The 

print revolution enabled publications to increase their subscriptions dramatically. What 

appeared in print was now more powerful than ever. Writing to Congress in hopes of 

correcting abuses was slow and often produced zero results. Publishing a series of 

articles had a much more immediate impact. Collectively called MUCKRAKERS, a brave 

cadre of reporters exposed injustices so grave they made the blood of the average 

American run cold. 

Steffens Takes on Corruption 

The first to strike was LINCOLN STEFFENS. In 1902, he published an article in MCCLURE'S 

magazine called "TWEED DAYS IN ST. LOUIS." Steffens exposed how city officials worked 

in league with big business to maintain power while corrupting the public treasury. 

 

More and more articles followed, and soon Steffens published the collection as a book 

entitled THE SHAME OF THE CITIES. Soon public outcry demanded reform of city 

government and gave strength to the progressive ideas of a city commission or city 

manager system. 

Tarbell vs. Standard Oil 

IDA TARBELL struck next. One month after Lincoln Steffens launched his assault on 

urban politics, Tarbell began her McClure's series entitled "HISTORY OF THE 

STANDARD OIL COMPANY." She outlined and documented the cutthroat business 

practices behind John Rockefeller's meteoric rise. Tarbell's motives may also have 

been personal: her own father had been driven out of business by Rockefeller. 

 

Once other publications saw how profitable these exposés had been, they courted 

muckrakers of their own. In 1905, THOMAS LAWSON brought the inner workings of 

the stock market to light in FRENZIED FINANCE. JOHN SPARGO unearthed the 

horrors of child labor in THE BITTER CRY OF THE CHILDREN in 1906. That same 

year, DAVID PHILLIPS linked 75 senators to big business interests in THE TREASON 

OF THE SENATE. In 1907, WILLIAM HARD went public with industrial accidents in 

the steel industry in the blistering MAKING STEEL AND KILLING MEN.RAY 

STANNARD BAKER revealed the oppression of Southern blacks in FOLLOWING THE COLOR LINE in 1908. 

                                                           
62 This work by The Independence Hall Association is licensed under a Creative Commons Attribution 4.0 International License. The 

original work is available at: http://www.ushistory.org/us/42b.asp. 

Upton Sinclair published The Jungle in 
1905 to expose labor abuses in the 
meat packing industry. But it was food, 
not labor, that most concerned the 
ǇǳōƭƛŎΦ {ƛƴŎƭŀƛǊΩǎ ƘƻǊǊƛŦƛŎ ŘŜǎŎǊƛǇǘƛƻƴǎ ƻŦ 
the industry lead to the passage of the 
Pure Food and Drug Act and the Meat 
Inspection Act, not to labor legislation. 

WƻƘƴ {ǇŀǊƎƻΩǎ мфлс The Bitter Cry of the 
Children exposed hardships suffered by child 
ƭŀōƻǊŜǊǎΣ ǎǳŎƘ ŀǎ ǘƘŜǎŜ Ŏƻŀƭ ƳƛƴŜǊǎΦ άCǊƻƳ ǘƘŜ 
ŎǊŀƳǇŜŘ Ǉƻǎƛǘƛƻƴ ώǘƘŜ ōƻȅǎϐ ƘŀǾŜ ǘƻ ŀǎǎǳƳŜΣ ά 
ǿǊƻǘŜ {ǇŀǊƎƻΣ άƳƻǎǘ ƻŦ ǘƘŜƳ ōŜŎƻƳŜ ƳƻǊŜ ƻǊ 
less deformed and bent-ōŀŎƪŜŘ ƭƛƪŜ ƻƭŘ ƳŜƴΧέ 

http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/42b.asp
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The Meatpacking Jungle 

Perhaps no muckraker caused as great a stir as UPTON SINCLAIR. An avowed Socialist, Sinclair hoped to illustrate the 

horrible effects of capitalism on workers in the Chicago meatpacking industry. His bone-chilling account, THE JUNGLE, 

detailed workers sacrificing their fingers and nails by working with acid, 

losing limbs, catching diseases, and toiling long hours in cold, cramped 

conditions. He hoped the public outcry would be so fierce that reforms 

would soon follow. 

 

The clamor that rang throughout America was not, however, a response to 

the workers' plight. Sinclair also uncovered the contents of the products 

being sold to the general public. Spoiled meat was covered with chemicals 

to hide the smell. Skin, hair, stomach, ears, and nose were ground up and 

packaged as head cheese. Rats climbed over warehouse meat, leaving 

piles of excrement behind. 

 

Sinclair said that he aimed for America's heart and instead hit its stomach. 

Even President Roosevelt, who coined the derisive term "muckraker," was 

propelled to act. Within months, Congress passed the PURE FOOD AND 

DRUG ACT and the MEAT INSPECTION ACT to curb these sickening abuses. 

  

Yale University 
 

¢Ƙƛǎ ǎƪŜǘŎƘ ƻŦ άDƻǘƘŀƳ /ƻǳǊǘέ ŦǊƻƳ WŀŎƻō wƛƛǎΩǎ How 
the Other Half Lives shows the bitter side of tenement 
life. 
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New Voices for Women and African Americans63 

 

The Progressive drive for a more perfect democracy and social justice also fostered the growth of two new movements 

that attacked the oldest and most long-standing betrayals of the American promise of equal opportunity and 

citizenshipτthe disfranchisement of women and civil rights for African Americans. African Americans across the nation 

identified an agenda for civil rights and economic opportunity during the Progressive Era, but they disagreed strongly on 

how to meet these goals in the face of universal discrimination and disfranchisement, segregation, and racial violence in 

ǘƘŜ {ƻǳǘƘΦ !ƴŘ ōŜƎƛƴƴƛƴƎ ƛƴ ǘƘŜ ƭŀǘŜ ƴƛƴŜǘŜŜƴǘƘ ŎŜƴǘǳǊȅΣ ǘƘŜ ǿƻƳŜƴΩǎ ƳƻǾŜƳŜƴǘ ŎǳƭǘƛǾŀǘŜŘ ŀ ŎŀŘǊŜ ƻŦ ƴŜǿ ƭŜŀŘŜǊǎΣ 

ƴŀǘƛƻƴŀƭ ƻǊƎŀƴƛȊŀǘƛƻƴǎΣ ŀƴŘ ŎƻƳǇŜǘƛƴƎ ǊŀǘƛƻƴŀƭŜǎ ŦƻǊ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎτespecially the right to vote. 

 

LEADERS EMERD9 Lb ¢I9 ²ha9bΩ{ ah±9a9b¢ 

Women like Jane Addams and Florence Kelley were instrumental in the early Progressive settlement house movement, 

and female leaders dominated organizations such as the WCTU and the Anti-Saloon League. From these earlier efforts 

came new leaders who, in their turn, focused their efforts on the key goal of the Progressive Era as it pertained to 

women: the right to vote. 

 

Women had first formulated their demand for the right to vote in the Declaration of Sentiments at a convention in 

Seneca Falls, New York, in 1848, and saw their first opportunity of securing suffrage during Reconstruction when 

legislatorsτdriven by racial animosityτsought to enfranchise women to counter the votes of black men following the 

ratification of the Fifteenth Amendment. By 1900, the western frontier states of Colorado, Idaho, Utah, and Wyoming 

ƘŀŘ ŀƭǊŜŀŘȅ ǊŜǎǇƻƴŘŜŘ ǘƻ ǿƻƳŜƴΩǎ ƳƻǾŜƳŜƴǘǎ ǿƛǘƘ ǘƘŜ ǊƛƎƘǘ ǘƻ ǾƻǘŜ ƛƴ ǎǘŀǘŜ ŀƴŘ ƭƻŎŀƭ ŜƭŜŎǘƛƻƴǎΣ ǊŜƎŀǊŘƭŜǎǎ ƻŦ ƎŜƴŘŜǊΦ 

¢ƘŜȅ ŎƻƴŎŜŘŜŘ ǘƻ ǘƘŜ ǎǳŦŦǊŀƎƛǎǘǎΩ ŘŜƳŀƴŘǎΣ ǇŀǊǘƭȅ in order to attract more women to these male-dominated regions. 

.ǳǘ ǿƻƳŜƴΩǎ ƭƛǾŜǎ ƛƴ ǘƘŜ ²Ŝǎǘ ŀƭǎƻ ǊŀǊŜƭȅ Ŧƛǘ ǿƛǘƘ ǘƘŜ ƴƛƴŜǘŜŜƴǘƘ-ŎŜƴǘǳǊȅ ƛŘŜƻƭƻƎȅ ƻŦ άǎŜǇŀǊŀǘŜ ǎǇƘŜǊŜǎέ ǘƘŀǘ ƘŀŘ 

legitimized the exclusion of women from the rough-and-tumble party competitions of public politics. In 1890, the 

bŀǘƛƻƴŀƭ !ƳŜǊƛŎŀƴ ²ƻƳŜƴΩǎ {ǳŦŦǊŀƎŜ !ǎǎƻŎƛŀǘƛƻƴ όb!²{!ύ ƻǊƎŀƴƛȊŜŘ ǎŜǾŜǊŀƭ ƘǳƴŘǊŜŘ ǎǘŀǘŜ ŀƴŘ ƭƻŎŀƭ ŎƘŀǇǘŜǊǎ ǘƻ ǳǊƎŜ 

ǘƘŜ ǇŀǎǎŀƎŜ ƻŦ ŀ ŦŜŘŜǊŀƭ ŀƳŜƴŘƳŜƴǘ ǘƻ ƎǳŀǊŀƴǘŜŜ ŀ ǿƻƳŀƴΩǎ ǊƛƎƘǘ ǘƻ ǾƻǘŜΦ Lǘǎ ƭŜŀŘŜǊǎΣ 9ƭƛȊŀōŜǘƘ /ŀŘȅ {ǘŀƴǘon and Susan 

.Φ !ƴǘƘƻƴȅΣ ǿŜǊŜ ǾŜǘŜǊŀƴǎ ƻŦ ǘƘŜ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ƳƻǾŜƳŜƴǘ ŀƴŘ ƘŀŘ ŦƻǊƳǳƭŀǘŜŘ ǘƘŜ ŦƛǊǎǘ ŘŜƳŀƴŘ ŦƻǊ ǘƘŜ ǊƛƎƘǘ ǘƻ 

vote at Seneca Falls in 1848 (Figure). Under the subsequent leadership of Carrie Chapman Catt, beginning in 1900, the 

group decided to make suffrage its first priority. Soon, its membership began to grow. Using modern marketing efforts 

like celebrity endorsements to attract a younger audience, the NAWSA became a significant political pressure group for 

the passage of an amendment to the U.S. Constitution. 

                                                           
63This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:jWahuKx2@3/New-Voices-for-Women-and-Afric. 

https://cnx.org/contents/p7ovuIkl@3.84:jWahuKx2@3/New-Voices-for-Women-and-Afric#fs-idm11458064
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:jWahuKx2@3/New-Voices-for-Women-and-Afric
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Figure 1Φ ²ƻƳŜƴ ǎǳŦŦǊŀƎƛǎǘǎ ƛƴ hƘƛƻ ǎƻǳƎƘǘ ǘƻ ŜŘǳŎŀǘŜ ŀƴŘ ŎƻƴǾƛƴŎŜ ƳŜƴ ǘƘŀǘ ǘƘŜȅ ǎƘƻǳƭŘ ǎǳǇǇƻǊǘ ŀ ǿƻƳŀƴΩǎ ǊƛƎƘǘǎ to vote. As the feature below on the backlash 

against suffragists illustrates, it was a far from simple task. 

 

For some in the NAWSA, however, the pace of change was too slow. Frustrated with the lack of response by state and 

national legislators, Alice Paul, who joined the organization in 1912, sought to expand the scope of the organization as 

well as to adopt more direct protest tactics to draw greater media attention. When others in the group were unwilling to 

move in her direction, Paul split from the NAWSA to create the Congressional Union for Woman Suffrage, later renamed 

ǘƘŜ bŀǘƛƻƴŀƭ ²ƻƳŀƴΩǎ tŀǊǘȅΣ ƛƴ мфмоΦ Yƴƻǿƴ ŀǎ ǘƘŜ {ƛƭŜƴǘ {ŜƴǘƛƴŜƭǎ όFigure), Paul and her group picketed outside the 

White House for nearly two years, starting in 1917. In the latter stages of their protests, many women, including Paul, 

were arrested and thrown in jail, where they staged a hunger strike as self-proclaimed political prisoners. Prison guards 

ultimately force-fed Paul to keep her alive. At a timeτduring World War Iτwhen women volunteered as army nurses, 

ǿƻǊƪŜŘ ƛƴ Ǿƛǘŀƭ ŘŜŦŜƴǎŜ ƛƴŘǳǎǘǊƛŜǎΣ ŀƴŘ ǎǳǇǇƻǊǘŜŘ ²ƛƭǎƻƴΩǎ ŎŀƳǇŀƛƎƴ ǘƻ άƳŀƪŜ ǘƘŜ ǿƻǊƭŘ ǎŀŦŜ ŦƻǊ ŘŜƳƻŎǊŀŎȅΣέ ǘƘŜ 

scandalous mistreatment of Paul embarrassed President Woodrow Wilson. Enlightened to the injustice toward all 

!ƳŜǊƛŎŀƴ ǿƻƳŜƴΣ ƘŜ ŎƘŀƴƎŜŘ Ƙƛǎ Ǉƻǎƛǘƛƻƴ ƛƴ ǎǳǇǇƻǊǘ ƻŦ ŀ ǿƻƳŀƴΩǎ Ŏƻƴǎǘƛǘǳǘƛƻƴŀƭ ǊƛƎƘǘ ǘƻ ǾƻǘŜΦ 

 

 
Alice Paul and her Silent Sentinels picketed outside the White House for almost two years, and, when arrested, went on hunger strike until they were force-fed in 

order to save their lives. 

 

While Catt and Paul used different strategies, their combined efforts brought enough pressure to bear for Congress to 

pass the Nineteenth Amendment, which prohibited voter discrimination on the basis of sex, during a special session in 

https://cnx.org/contents/p7ovuIkl@3.84:jWahuKx2@3/New-Voices-for-Women-and-Afric#fs-idp31018800
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the summer of 1919. Subsequently, the required thirty-six states approved its adoption, with Tennessee doing so in 

August of мфнлΣ ƛƴ ǘƛƳŜ ŦƻǊ ǘƘŀǘ ȅŜŀǊΩǎ ǇǊŜǎƛŘŜƴǘƛŀƭ ŜƭŜŎǘƛƻƴΦ 

 

 
 

LEADERS EMERGE IN THE EARLY CIVIL RIGHTS MOVEMENT 

wŀŎƛŀƭ Ƴƻō ǾƛƻƭŜƴŎŜ ŀƎŀƛƴǎǘ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ǇŜǊƳŜŀǘŜŘ ƳǳŎƘ ƻŦ ǘƘŜ άbŜǿ {ƻǳǘƘέτand, to a lesser extent, the West, 

where Mexican Americans and other immigrant groups also suffered severe discrimination and violenceτby the late 

nineteenth century. The Ku Klux Klan and a system of Jim Crow laws governed much of the South (discussed in a 

previous chapter). White middle-class reformers were appalled at the violence of race relations in the nation but 

typically shared the belief in racial characteristics and the superiority of Anglo-Saxon whites over African Americans, 

!ǎƛŀƴǎΣ άŜǘƘƴƛŎέ 9ǳǊƻǇŜŀƴǎΣ LƴŘƛŀƴǎΣ ŀƴŘ [ŀǘƛƴ !ƳŜǊƛŎŀƴ ǇƻǇǳƭŀǘƛƻƴǎΦ {ƻǳǘƘŜǊƴ ǊŜŦƻǊƳŜǊǎ Ŏƻnsidered segregation a 

Progressive solution to racial violence; across the nation, educated middle-class Americans enthusiastically followed the 

work of eugenicists who identified virtually all human behavior as inheritable traits and issued awards at county fairs to 

ŦŀƳƛƭƛŜǎ ŀƴŘ ƛƴŘƛǾƛŘǳŀƭǎ ŦƻǊ ǘƘŜƛǊ άǊŀŎƛŀƭ ŦƛǘƴŜǎǎΦέ Lǘ ǿŀǎ ŀƎŀƛƴǎǘ ǘƘƛǎ ǘƛŘŜ ǘƘŀǘ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ ƭŜŀŘŜǊǎ ŘŜǾŜƭƻǇŜŘ ǘƘŜƛǊ 

own voice in the Progressive Era, working along diverse paths to improve the lives and conditions of African Americans 

throughout the country. 

 

Born into slavery in Virginia in 1856, Booker T. Washington became an influential African American leader at the outset 

of the Progressive Era. In 1881, he became the first principal for the Tuskegee Normal and Industrial Institute in 

Alabama, a position he held until he died in 1915. Tuskegee was an all-ōƭŀŎƪ άƴƻǊƳŀƭ ǎŎƘƻƻƭέτan old term for a 
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ǘŜŀŎƘŜǊǎΩ ŎƻƭƭŜƎŜτteaching African Americans a curriculum geared towards practical skills such as cooking, farming, and 

housekeeping. Graduates would often then travel through the South, teaching new farming and industrial techniques to 

ǊǳǊŀƭ ŎƻƳƳǳƴƛǘƛŜǎΦ ²ŀǎƘƛƴƎǘƻƴ ŜȄǘƻƭƭŜŘ ǘƘŜ ǎŎƘƻƻƭΩǎ ƎǊŀŘǳŀǘŜǎ ǘƻ ŦƻŎǳǎ ƻƴ ǘƘŜ ōƭŀŎƪ ŎƻƳƳǳƴƛǘȅΩǎ ǎŜƭŦ-improvement and 

prove that they were productive members of society even in freedomτsomething white Americans throughout the 

nation had always doubted. 

 

In a speech delivered at the Cotton States and International Exposition in Atlanta in 1895, which was meant to promote 

ǘƘŜ ŜŎƻƴƻƳȅ ƻŦ ŀ άbŜǿ {ƻǳǘƘΣέ ²ŀǎƘƛƴƎǘƻƴ ǇǊƻǇosed what came to be known as the Atlanta Compromise (Figure). 

Speaking to a racially mixed audience, Washington called upon African Americans to work diligently for their own uplift 

and prosperity rather than preoccupy themselves with political and civil rights. Their success and hard work, he implied, 

would eventually convince southern whites to grant these rights. Not surprisingly, most ǿƘƛǘŜǎ ƭƛƪŜŘ ²ŀǎƘƛƴƎǘƻƴΩǎ 

model of race relations, since it placed the burden of change on blacks and required nothing of them. Wealthy 

ƛƴŘǳǎǘǊƛŀƭƛǎǘǎ ǎǳŎƘ ŀǎ !ƴŘǊŜǿ /ŀǊƴŜƎƛŜ ŀƴŘ WƻƘƴ 5Φ wƻŎƪŜŦŜƭƭŜǊ ǇǊƻǾƛŘŜŘ ŦǳƴŘƛƴƎ ŦƻǊ Ƴŀƴȅ ƻŦ ²ŀǎƘƛƴƎǘƻƴΩǎ ǎŜƭŦ-help 

programs, as did Sears, Roebuck & Co. co-founder Julius Rosenwald, and Washington was the first African American 

invited to the White House by President Roosevelt in 1901. At the same time, his message also appealed to many in the 

black community, and some attribute this widespread popularity to his consistent message that social and economic 

growth, even within a segregated society, would do more for African Americans than an all-out agitation for equal rights 

on all fronts. 

 

 
Lƴ .ƻƻƪŜǊ ¢Φ ²ŀǎƘƛƴƎǘƻƴΩǎ ǎǇŜŜŎƘ ŀǘ ǘƘŜ /ƻǘǘƻƴ {ǘŀǘŜǎ ŀƴŘ LƴǘŜǊƴŀǘƛƻƴŀƭ 9ȄǇƻǎƛǘƛƻƴ ƛƴ !ǘƭŀƴǘŀΣ ƘŜ ǳǊƎŜŘ Ƙƛǎ ŀǳŘƛŜƴŎŜ ǘƻ άŎŀǎǘ Řƻǿƴ ȅƻǳǊ ōǳŎƪŜǘ ǿƘŜǊŜ ȅƻǳ ŀǊŜέ and 

make friends with the people around them. 

 

¸ŜǘΣ Ƴŀƴȅ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ŘƛǎŀƎǊŜŜŘ ǿƛǘƘ ²ŀǎƘƛƴƎǘƻƴΩǎ ŀǇǇǊƻŀŎƘΦ aǳŎƘ ƛƴ ǘƘŜ ǎŀƳŜ manner that Alice Paul felt the 

ǇŀŎŜ ƻŦ ǘƘŜ ǎǘǊǳƎƎƭŜ ŦƻǊ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ǿŀǎ ƳƻǾƛƴƎ ǘƻƻ ǎƭƻǿƭȅ ǳƴŘŜǊ ǘƘŜ b!²{!Σ ǎƻƳŜ ǿƛǘƘƛƴ ǘƘŜ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ 

community felt that immediate agitation for the rights guaranteed under the Thirteenth, Fourteenth, and Fifteenth 

Amendments, established during the immediate aftermath of the Civil War, was necessary. In 1905, a group of 

prominent civil rights leaders, led by W. E. B. Du Bois, met in a small hotel on the Canadian side of Niagara Fallsτwhere 

segregation laws did not bar them from hotel accommodationsτto discuss what immediate steps were needed for 

equal rights (Figure). Du Bois, a professor at the all-black Atlanta University and the first African American with a 

doctorate from Harvard, emerged as the prominent spokesperson for what would later be dubbed the Niagara 

https://cnx.org/contents/p7ovuIkl@3.84:jWahuKx2@3/New-Voices-for-Women-and-Afric#fs-idp27465424
https://cnx.org/contents/p7ovuIkl@3.84:jWahuKx2@3/New-Voices-for-Women-and-Afric#fs-idp61876224
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aƻǾŜƳŜƴǘΦ .ȅ мфлрΣ ƘŜ ƘŀŘ ƎǊƻǿƴ ǿŀǊȅ ƻŦ .ƻƻƪŜǊ ¢Φ ²ŀǎƘƛƴƎǘƻƴΩǎ Ŏŀƭƭǎ ŦƻǊ !ŦǊƛŎŀƴ !ƳŜǊicans to accommodate white 

racism and focus solely on self-improvement. Du Bois, and others alongside him, wished to carve a more direct path 

towards equality that drew on the political leadership and litigation skills of the black, educated elite, which he termed 

ǘƘŜ άǘŀƭŜƴǘŜŘ ǘŜƴǘƘΦέ 

 

 
This photo of the Niagara Movement shows W. E. B. Du Bois seated in the second row, center, in the white hat. The proud and self-confident postures of this group 

stood in marked contrast to the humility that Booker T. Washington urged of blacks. 
 

!ǘ ǘƘŜ ƳŜŜǘƛƴƎΣ 5ǳ .ƻƛǎ ƭŜŘ ǘƘŜ ƻǘƘŜǊǎ ƛƴ ŘǊŀŦǘƛƴƎ ǘƘŜ ά5ŜŎƭŀǊŀǘƛƻƴ ƻŦ tǊƛƴŎƛǇƭŜǎΣέ ǿƘƛŎƘ ŎŀƭƭŜŘ ŦƻǊ ƛƳƳŜŘƛŀǘŜ ǇƻƭƛǘƛŎŀƭΣ 

economic, and social equality for African Americans. These rights included universal suffrage, compulsory education, and 

the elimination of the convict lease system in which tens of thousands of blacks had endured slavery-like conditions in 

southern road construction, mines, prisons, and penal farms since the end of Reconstruction. Within a year, Niagara 

chapters had sprung up in twenty-one states across the country. By 1908, internal fights over the role of women in the 

fight for African American equal rights lessened the interest in the Niagara Movement. But the movement laid the 

groundwork for the creation of the National Association for the Advancement of Colored People (NAACP), founded in 

1909. Du Bois served as the influential director of publications for the NAACP from its inception until 1933. As the editor 

of the journal The Crisis, Du Bois had a platform to express his views on a variety of issues facing African Americans in 

the later Progressive Era, as well as during World War I and its aftermath. 

 

In both Washington and Du Bois, African Americans found leaders to push forward the fight for their place in the new 

century, each with a very different strategy. Both men cultivated ground for a new generation of African American 

spokespeople and leaders who would then pave the road to the modern civil rights movement after World War II. 
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Progressivism in the White House64 

 

Progressive groups made tremendous strides on issues involving democracy, efficiency, and social justice. But they 

found that their grassroots approach was ill-equipped to push back against the most powerful beneficiaries of growing 

inequality, economic concentration, and corruptionτbig business. In their fight against the trusts, Progressives needed 

the leadership of the federal government, and they found it in Theodore Roosevelt in 1901, through an accident of 

history. 

 

In 1900, a sound economic recovery, a unifying victory in the Spanish-American War, and the annexation of the 

Philippines had helped President William McKinley secure his reelection with the first solid popular majority since 1872. 

His new vice president was former New York Governor and Assistant Secretary of the Navy, Theodore Roosevelt. But 

when an assassin shot and killed President McKinley in 1901 (Figure) at the Pan-American Exposition in Buffalo, New 

¸ƻǊƪΣ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘ ǳƴŜȄǇŜŎǘŜŘƭȅ ōŜŎŀƳŜ ǘƘŜ ȅƻǳƴƎŜǎǘ ǇǊŜǎƛŘŜƴǘ ƛƴ ǘƘŜ ƴŀǘƛƻƴΩǎ ƘƛǎǘƻǊȅΦ aƻǊŜ ƛƳǇƻǊǘŀƴǘƭȅΣ ƛǘ 

ushered in a new era of progressive national politics and changed the role of the presidency for the twentieth century. 

 

 
Figure 1. tǊŜǎƛŘŜƴǘ ²ƛƭƭƛŀƳ aŎYƛƴƭŜȅΩǎ ŀǎǎŀǎǎƛƴŀǘƛƻƴ όŀύ ŀǘ ǘƘŜ ƘŀƴŘǎ ƻŦ ŀƴ ŀƴŀǊŎƘƛǎǘ ƳŀŘŜ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘ όōύ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ȅƻǳƴƎŜǎt president. 

 

 

 

 

                                                           
64 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 
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BUSTING THE TRUSTS 

wƻƻǎŜǾŜƭǘΩǎ ŜŀǊƭȅ ŎŀǊŜŜǊ ǎƘƻǿŜŘ ƘƛƳ ǘƻ ōŜ ŀ ŘȅƴŀƳƛŎ leader with a Progressive agenda. Many Republican Party leaders 

ŘƛǎƭƛƪŜŘ wƻƻǎŜǾŜƭǘΩǎ tǊƻƎǊŜǎǎƛǾŜ ƛŘŜŀǎ ŀƴŘ ǇƻǇǳƭŀǊ ŀǇǇŜŀƭ ŀƴŘ ƘƻǇŜŘ ǘƻ ŜƴŘ Ƙƛǎ ŎŀǊŜŜǊ ǿƛǘƘ ŀ ƴƻƳƛƴŀǘƛƻƴ ǘƻ ǘƘŜ ǾƛŎŜ 

presidencyτƭƻƴƎ ŎƻƴǎƛŘŜǊŜŘ ŀ ŘŜŀŘ ŜƴŘ ƛƴ ǇƻƭƛǘƛŎǎΦ ²ƘŜƴ ŀƴ ŀǎǎŀǎǎƛƴΩǎ ōǳƭƭŜt toppled this scheme, Mark Hanna, a 

ǇǊƻƳƛƴŜƴǘ wŜǇǳōƭƛŎŀƴ ǎŜƴŀǘƻǊ ŀƴŘ ǇŀǊǘȅ ƭŜŀŘŜǊΣ ƭŀƳŜƴǘŜŘΣ άbƻǿ ƭƻƻƪΗ ¢Ƙŀǘ ŘŀƳƴŜŘ Ŏƻǿōƻȅ ƛǎ ƴƻǿ ǇǊŜǎƛŘŜƴǘΗέ 

!ǎ ǘƘŜ ƴŜǿ ǇǊŜǎƛŘŜƴǘΣ ƘƻǿŜǾŜǊΣ wƻƻǎŜǾŜƭǘ ƳƻǾŜŘ Ŏŀǳǘƛƻǳǎƭȅ ǿƛǘƘ Ƙƛǎ ŀƎŜƴŘŀ ǿƘƛƭŜ ƘŜ ŦƛƴƛǎƘŜŘ ƻǳǘ aŎYƛƴƭŜȅΩǎ ǘŜǊƳΦ 

wƻƻǎŜǾŜƭǘ ƪŜǇǘ ƳǳŎƘ ƻŦ aŎYƛƴƭŜȅΩǎ ŎŀōƛƴŜǘ ƛƴǘŀŎǘΣ ŀƴŘ Ƙƛǎ ƛƴƛǘƛŀƭ ƳŜǎǎŀƎŜ ǘƻ /ƻƴƎǊŜǎǎ ƎŀǾŜ ƻƴƭȅ ƻƴŜ ƻǾŜǊǊƛŘƛƴƎ 

tǊƻƎǊŜǎǎƛǾŜ Ǝƻŀƭ ŦƻǊ Ƙƛǎ ǇǊŜǎƛŘŜƴŎȅΥ ǘƻ ŜƭƛƳƛƴŀǘŜ ōǳǎƛƴŜǎǎ ǘǊǳǎǘǎΦ Lƴ ǘƘŜ ǘƘǊŜŜ ȅŜŀǊǎ ǇǊƛƻǊ ǘƻ wƻƻǎŜǾŜƭǘΩǎ ǇǊŜǎƛŘŜƴŎȅΣ ǘƘŜ 

nation had witnessed a wave of mergers and the creation of mega-corporations. To counter this trend, Roosevelt 

created the Department of Commerce and Labor in 1903, which included the Bureau of Corporations, whose job it was 

to investigate trusts. He also asked the Department of Justice to resume prosecutions under the Sherman Antitrust Act 

of 1890. Intended to empower federal prosecutors to ban monopolies as conspiracies against interstate trade, the law 

had run afoul of a conservative Supreme Court. 

 

In 1902, Roosevelt launcheŘ Ƙƛǎ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΩǎ ŦƛǊǎǘ ŀƴǘƛǘǊǳǎǘ ǎǳƛǘ ŀƎŀƛƴǎǘ ǘƘŜ bƻǊǘƘŜǊƴ {ŜŎǳǊƛǘƛŜǎ ¢Ǌǳǎǘ /ƻƳǇŀƴȅΣ ǿƘƛŎƘ 

included powerful businessmen, like John D. Rockefeller and J. P. Morgan, and controlled many of the large midwestern 

railroads. The suit wound through the judicial system, all the way to the U.S. Supreme Court. In 1904, the highest court 

in the land ultimately affirmed the ruling to break up the trust in a narrow five-to-four vote. For Roosevelt, that was 

enough of a mandate; he immediately moved against other corporations as well, including the American Tobacco 

Company andτmost significantlyτwƻŎƪŜŦŜƭƭŜǊΩǎ {ǘŀƴŘŀǊŘ hƛƭ /ƻƳǇŀƴȅΦ 

 

!ƭǘƘƻǳƎƘ wƻƻǎŜǾŜƭǘ ŜƴƧƻȅŜŘ ǘƘŜ ƴƛŎƪƴŀƳŜ άǘƘŜ ¢ǊǳǎǘōǳǎǘŜǊΣέ ƘŜ ŘƛŘ ƴƻǘ ŎƻƴǎƛŘŜǊ ŀƭƭ ǘǊǳǎǘǎ ŘŀƴƎŜǊƻǳǎ ǘƻ ǘƘŜ ǇǳōƭƛŎ 

ǿŜƭŦŀǊŜΦ ¢ƘŜ άƎƻƻŘ ǘǊǳǎǘǎΣέ wƻƻǎŜǾŜƭǘ ǊŜŀǎƻƴŜŘΣ ǳǎŜŘ ǘƘŜƛǊ ǇƻǿŜǊ ƛƴ ǘƘŜ ƳŀǊƪŜǘǇƭŀŎŜ ŀƴŘ ŜŎƻƴƻƳƛŜǎ ƻŦ ǎŎŀƭŜ ǘƻ ŘŜƭƛǾŜǊ 

ƎƻƻŘǎ ŀƴŘ ǎŜǊǾƛŎŜǎ ǘƻ ŎǳǎǘƻƳŜǊǎ ƳƻǊŜ ŎƘŜŀǇƭȅΦ CƻǊ ŜȄŀƳǇƭŜΣ ƘŜ ŀƭƭƻǿŜŘ aƻǊƎŀƴΩǎ ¦Φ{Φ {ǘŜŜƭ /ƻǊǇƻǊŀǘƛƻƴ ǘƻ ŎƻƴǘƛƴǳŜ ƛǘǎ 

operations and let it take over smaller sǘŜŜƭ ŎƻƳǇŀƴƛŜǎΦ !ǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΣ wƻƻǎŜǾŜƭǘ ǳǎŜŘ ǘƘŜ ǇǊŜǎƛŘŜƴŎȅ ŀǎ ŀ άōǳƭƭȅ 

ǇǳƭǇƛǘέ ǘƻ ǇǳōƭƛŎƭȅ ŘŜƴƻǳƴŎŜ άōŀŘ ǘǊǳǎǘǎέτthose corporations that exploited their market positions for short-term 

gainsτbefore he ordered prosecutions by the Justice Department. In total, Roosevelt initiated over two dozen 

successful anti-trust suits, more than any president before him. 

 

Roosevelt also showed in other contexts that he dared to face the power of corporations. When an anthracite coal strike 

gripped the nation for much of the year in 1902, Roosevelt directly intervened in the dispute and invited both sides to 

the White House to negotiate a deal that included minor wage increases and a slight improvement in working hours. For 

Roosevelt, his intervention in the matter symbolized his belief that the federal government should adopt a more 

proactive role and serve as a steward of all Americans (Figure). This stood in contrast to his predecessors, who had time 

ŀƴŘ ŀƎŀƛƴ ōƻƭǎǘŜǊŜŘ ƛƴŘǳǎǘǊƛŀƭƛǎǘǎ ƛƴ ǘƘŜƛǊ ŦƛƎƘǘ ŀƎŀƛƴǎǘ ǿƻǊƪŜǊǎΩ ǊƛƎƘǘǎ ǿƛǘƘ ǘƘŜ ŘŜǇƭƻȅƳŜƴǘ ƻŦ ŦŜŘŜǊŀƭ ǘǊƻƻǇǎΦ 

https://cnx.org/contents/p7ovuIkl@3.84:6c6dGZJc@4/Progressivism-in-the-White-Hou#fs-idm15615536
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Figure 2. This cartoon shows President Roosevelt disciplining coal barons like J. P. MorƎŀƴΣ ǘƘǊŜŀǘŜƴƛƴƎ ǘƻ ōŜŀǘ ǘƘŜƳ ǿƛǘƘ ŀ ǎǘƛŎƪ ƭŀōŜƭŜŘ άCŜŘŜǊŀƭ !ǳǘƘƻǊƛǘȅΦέ Lǘ 

ƛƭƭǳǎǘǊŀǘŜǎ wƻƻǎŜǾŜƭǘΩǎ ƴŜǿ ŀǇǇǊƻŀŎƘ ǘƻ ōǳǎƛƴŜǎǎΦ 

THE SQUARE DEAL 

Roosevelt won his second term in 1904 with an overwhelming 57 percent of the popular vote. After the election, he 

moved quickly to enact his own brand of Progressivism, which he called a Square Deal for the American people. Early in 

Ƙƛǎ ǎŜŎƻƴŘ ǘŜǊƳΣ wƻƻǎŜǾŜƭǘ ǊŜŀŘ ƳǳŎƪǊŀƪŜǊ ¦Ǉǘƻƴ {ƛƴŎƭŀƛǊΩǎ мфлр ƴƻǾŜƭ ŀƴŘ ŜȄǇƻǎŞ ƻƴ ǘƘŜ ƳŜŀǘǇŀŎƪƛƴƎ ƛƴŘǳǎǘǊȅΣ The 

Jungle. Although Rooseveƭǘ ƛƴƛǘƛŀƭƭȅ ǉǳŜǎǘƛƻƴŜŘ ǘƘŜ ōƻƻƪ ŘǳŜ ǘƻ {ƛƴŎƭŀƛǊΩǎ ǇǊƻŦŜǎǎŜŘ {ƻŎƛŀƭƛǎǘ ƭŜŀƴƛƴƎǎΣ ŀ ǎǳōǎŜǉǳŜƴǘ 

ǇǊŜǎƛŘŜƴǘƛŀƭ ŎƻƳƳƛǎǎƛƻƴ ƛƴǾŜǎǘƛƎŀǘŜŘ ǘƘŜ ƛƴŘǳǎǘǊȅ ŀƴŘ ŎƻǊǊƻōƻǊŀǘŜŘ ǘƘŜ ŘŜǇƭƻǊŀōƭŜ ŎƻƴŘƛǘƛƻƴǎ ǳƴŘŜǊ ǿƘƛŎƘ /ƘƛŎŀƎƻΩǎ 

meatpackers processed meats for American consumers. Alarmed by the results and under pressure from an outraged 

public disgusted with the revelations, Roosevelt moved quickly to protect public health. He urged the passage of two 

laws to do so. The first, the Meat Inspection Act of 1906, established a system of government inspection for meat 

products, including grading the meat based on its quality. This standard was also used for imported meats. The second 

was the Pure Food and Drug Act of 1906, which required labels on all food and drug products that clearly stated the 

ƳŀǘŜǊƛŀƭǎ ƛƴ ǘƘŜ ǇǊƻŘǳŎǘΦ ¢ƘŜ ƭŀǿ ŀƭǎƻ ǇǊƻƘƛōƛǘŜŘ ŀƴȅ άŀŘǳƭǘŜǊŀǘŜŘέ ǇǊƻŘǳŎǘǎΣ ŀ ƳŜŀǎǳǊŜ ŀƛƳŜŘ ŀǘ ǎƻƳŜ ǎǇŜŎƛŦƛŎΣ 

unhealthy food preservatives. For Sinclair, this outcome was a disappointment nonetheless, since he had sought to draw 

attentioƴ ǘƻ ǘƘŜ ǇƭƛƎƘǘ ƻŦ ǿƻǊƪŜǊǎ ƛƴ ǘƘŜ ǎƭŀǳƎƘǘŜǊƘƻǳǎŜǎΣ ƴƻǘ ǘƘŜ ǇƻƻǊ ǉǳŀƭƛǘȅ ƻŦ ǘƘŜ ƳŜŀǘ ǇǊƻŘǳŎǘǎΦ άL ŀƛƳŜŘ ŀǘ ǘƘŜ 

ǇǳōƭƛŎΩǎ ƘŜŀǊǘΣ ŀƴŘ ōȅ ŀŎŎƛŘŜƴǘ L Ƙƛǘ ƛǘ ƛƴ ǘƘŜ ǎǘƻƳŀŎƘΣέ ƘŜ ŎƻƴŎƭǳŘŜŘ ǿƛǘƘ ŦǊǳǎǘǊŀǘƛƻƴΦ 

 

!ƴƻǘƘŜǊ ƪŜȅ ŜƭŜƳŜƴǘ ƻŦ wƻƻǎŜǾŜƭǘΩǎ tǊƻƎǊŜǎǎƛǾƛǎƳ ǿŀǎ ǘƘŜ protection of public land (Figure). Roosevelt was a longtime 

outdoorsman, with an interest that went back to his childhood and college days, as well as his time cattle ranching in the 

²ŜǎǘΣ ŀƴŘ ƘŜ ŎƘƻǎŜ ǘƻ ŀǇǇƻƛƴǘ Ƙƛǎ ƎƻƻŘ ŦǊƛŜƴŘ DƛŦŦƻǊŘ tƛƴŎƘƻǘ ŀǎ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ŦƛǊǎǘ ŎƘƛŜŦ ƻŦ ǘƘŜ ƴŜǿƭȅ ŎǊŜŀǘŜŘ ¦Φ{Φ 

CƻǊŜǎǘǊȅ {ŜǊǾƛŎŜΦ ¦ƴŘŜǊ tƛƴŎƘƻǘΩǎ ǎǳǇŜǊǾƛǎƛƻƴΣ ǘƘŜ ŘŜǇŀǊǘƳŜƴǘ ŎŀǊǾŜŘ ƻǳǘ ǎŜǾŜǊŀƭ ƴŀǘǳǊŜ Ƙŀbitats on federal land in 

ƻǊŘŜǊ ǘƻ ǇǊŜǎŜǊǾŜ ǘƘŜ ƴŀǘƛƻƴΩǎ ŜƴǾƛǊƻƴƳŜƴǘŀƭ ōŜŀǳǘȅ ŀƴŘ ǇǊƻǘŜŎǘ ƛǘ ŦǊƻƳ ŘŜǾŜƭƻǇƳŜƴǘ ƻǊ ŎƻƳƳŜǊŎƛŀƭ ǳǎŜΦ !ǇŀǊǘ ŦǊƻƳ 

https://cnx.org/contents/p7ovuIkl@3.84:6c6dGZJc@4/Progressivism-in-the-White-Hou#fs-idp69684384
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ƴŀǘƛƻƴŀƭ ǇŀǊƪǎ ƭƛƪŜ hǊŜƎƻƴΩǎ /ǊŀǘŜǊ [ŀƪŜ ƻǊ /ƻƭƻǊŀŘƻΩǎ aŜǎŀ ±ŜǊŘŜΣ ŀƴŘ ƳƻƴǳƳŜƴǘǎ ŘŜǎƛƎƴŜŘ ŦƻǊ ǇǊŜǎŜǊǾŀǘƛƻƴΣ 

Roosevelt conserved public land for regulated use for future generations. To this day, the 150 national forests created 

ǳƴŘŜǊ wƻƻǎŜǾŜƭǘΩǎ ǎǘŜǿŀǊŘǎƘƛǇ ŎŀǊǊȅ ǘƘŜ ǎƭƻƎŀƴ άƭŀƴŘ ƻŦ Ƴŀƴȅ ǳǎŜǎΦέ Lƴ ŀƭƭΣ wƻƻǎŜǾŜƭǘ ŜǎǘŀōƭƛǎƘŜŘ ŜƛƎƘǘŜŜƴ ƴŀǘƛƻƴŀƭ 

monuments, fifty-one federal bird preserves, five national parks, and over one hundred fifty national forests, which 

amounted to about 230 million acres of public land. 

 

 
Figure 3Φ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΩǎ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜ ǇǊƻǘŜŎǘƛƻƴ ƻŦ ǇǳōƭƛŎ ƭŀƴŘǎ ǿŀǎ ŜƴŎƻǳǊŀƎŜŘ ōȅ ŎƻƴǎŜǊǾŀǘƛƻƴƛǎǘǎ ǎǳŎh as John Muir, founder of the Sierra Club, with 

whom he toured Yosemite National Park in California, ca. 1906. 

 

In his second term in office, Roosevelt signed legislation on Progressive issues such as factory inspections, child labor, 

and business regulation. He urged the passage of the Elkins Act of 1903 and the Hepburn Act of 1906, both of which 

strengthened the position of the Interstate Commerce Commission to regulate railroad prices. These laws also extended 

ǘƘŜ /ƻƳƳƛǎǎƛƻƴΩǎ ŀǳǘƘƻǊƛǘȅ ǘƻ ǊŜƎǳƭŀte interstate transportation on bridges, ferries, and even oil pipelines. 

 

As the 1908 election approached, Roosevelt was at the height of popularity among the American public, if not among 

the big businesses and conservative leaders of his own Republican Party. Nonetheless, he promised on the night of his 

reelection in 1904 that he would not seek a third term. Roosevelt stepped aside as the election approached, but he did 

hand-pick a successorτSecretary of War and former Governor General of the Philippines William Howard Taft of Ohioτ

ŀ ǇŜǊǎƻƴŀƭ ŦǊƛŜƴŘ ǿƘƻΣ ƘŜ ŀǎǎǳǊŜŘ ǘƘŜ !ƳŜǊƛŎŀƴ ǇǳōƭƛŎΣ ǿƻǳƭŘ ŎƻƴǘƛƴǳŜ ǘƘŜ ǇŀǘƘ ƻŦ ǘƘŜ ά{ǉǳŀǊŜ 5Ŝŀƭέ όFigure). With 

such a ringing endorsement, Taft easily won the 1908 presidential election, defeating three-time Democratic 

presidential nominee William Jennings Bryan, whose ideas on taxes and corporate regulations reminded voters of the 

more far-reaching Populist ǇƭŀǘŦƻǊƳǎ ƻŦ .ǊȅŀƴΩǎ Ǉŀǎǘ ŎŀƴŘƛŘŀŎƛŜǎΦ 

https://cnx.org/contents/p7ovuIkl@3.84:6c6dGZJc@4/Progressivism-in-the-White-Hou#fs-idm4282784
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Figure 4. This photograph (a) of Theodore Roosevelt (left) and his hand-ǇƛŎƪŜŘ ǎǳŎŎŜǎǎƻǊ ²ƛƭƭƛŀƳ IƻǿŀǊŘ ¢ŀŦǘ όǊƛƎƘǘύ Ƨǳǎǘ ōŜŦƻǊŜ ¢ŀŦǘΩǎ ƛƴŀǳƎǳǊŀǘƛƻƴ ƛƴ мфлфΣ ǿŀǎ 

ŜŎƘƻŜŘ ƛƴ ŀ tǳŎƪ ƳŀƎŀȊƛƴŜ ŎŀǊǘƻƻƴ όōύ ǿƘŜǊŜ άŎƻǿōƻȅέ wƻƻǎŜǾŜƭǘ ƘŀƴŘǎ ƻŦŦ Ƙƛǎ άtƻƭƛŎƛŜǎέ ōŀōȅ ǘƻ άƴǳǊǎŜ-ƳŀƛŘέ ¢ŀŦǘΦ ¢ŀŦǘ ǿŀǎ ǎŜŜƴΣ ƛƴƛǘƛŀƭƭȅ ŀǘ ƭŜŀǎǘΣ ŀǎ ōŜƛƴƎ ŀ 

ǇǊŜǎƛŘŜƴǘ ǿƘƻ ǿƻǳƭŘ ŎƻƴǘƛƴǳŜ wƻƻǎŜǾŜƭǘΩǎ ǎŀƳŜ ǇƻƭƛŎƛŜǎΦ 

 

 

THE TAFT PRESIDENCY 

!ƭǘƘƻǳƎƘ ǎƛȄ ŦŜŜǘ ǘŀƭƭ ŀƴŘ ƴŜŀǊƭȅ опл ǇƻǳƴŘǎΣ ŀǎ wƻƻǎŜǾŜƭǘΩǎ ǎǳŎŎŜǎǎƻr, Taft had big shoes to fill. The public expected 

ƳǳŎƘ ŦǊƻƳ wƻƻǎŜǾŜƭǘΩǎ ƘŀƴŘ-ǇƛŎƪŜŘ ǊŜǇƭŀŎŜƳŜƴǘΣ ŀǎ ŘƛŘ wƻƻǎŜǾŜƭǘ ƘƛƳǎŜƭŦΣ ǿƘƻ ƪŜǇǘ ŀ ǿŀǘŎƘŦǳƭ ŜȅŜ ƻǾŜǊ ¢ŀŦǘΩǎ 

presidency. 

 

¢ƘŜ ƴŜǿ ǇǊŜǎƛŘŜƴǘΩǎ ōŀŎƪƎǊƻǳƴŘ ǎǳƎƎŜǎǘŜŘ ƘŜ ǿƻǳƭŘ ōŜ ŀ ǎǘǊƻƴƎ ŀŘƳƛƴƛǎǘǊŀǘƻǊΦ IŜ ƘŀŘ previously served as the 

governor of the Philippines following the Spanish-American War, had a distinguished judicial career, and served as 

wƻƻǎŜǾŜƭǘΩǎ {ŜŎǊŜǘŀǊȅ ƻŦ ²ŀǊ ŦǊƻƳ мфлп ǘƻ мфлуΦ wŜǇǳōƭƛŎŀƴ ƭŜŀŘŜǊǎΣ ƘƻǿŜǾŜǊΣ ǿŜǊŜ ŀƴȄƛƻǳǎ ǘƻ ǊŜŜǎǘŀōƭƛǎƘ ǘƛƎƘǘŜǊ 

coƴǘǊƻƭ ƻǾŜǊ ǘƘŜ ǇŀǊǘȅ ŀŦǘŜǊ wƻƻǎŜǾŜƭǘΩǎ ŘŜǇŀǊǘǳǊŜΣ ŀƴŘ ǘƘŜȅ ƭŜŦǘ ¢ŀŦǘ ƭƛǘǘƭŜ ǊƻƻƳ ǘƻ ƳŀƴŜǳǾŜǊΦ IŜ ǎǘŀȅŜŘ ǘƘŜ ŎƻǳǊǎŜ ƻŦ 

his predecessor by signing the Mann-Elkins Act of 1910, which extended the authority of the Interstate Commerce 

Commission over telephones and telegraphs. Additionally, during his tenure, Congress proposed constitutional 

amendments to authorize a federal income tax and mandate the direct election of U.S. senators. But even though Taft 

initiated twice as many antitrust suits against big business as Roosevelt, he lacked the political negotiating skills and 

ŦƻŎǳǎ ƻƴ ǘƘŜ ǇǳōƭƛŎ ƎƻƻŘ ƻŦ Ƙƛǎ ǇǊŜŘŜŎŜǎǎƻǊΣ ǿƘƻ ŦŜƭǘ ōŜǘǊŀȅŜŘ ǿƘŜƴ ¢ŀŦǘ ǘƻƻƪ WΦtΦ aƻǊƎŀƴΩǎ ¦Φ{Φ {ǘŜŜƭ /ƻǊǇƻǊŀǘƛƻƴ ǘƻ 

court over an acquisition that Roosevelt had promised Morgan would not result in a prosecution. 

 

tƻƭƛǘƛŎŀƭ ƛƴŦƛƎƘǘƛƴƎ ǿƛǘƘƛƴ Ƙƛǎ ƻǿƴ ǇŀǊǘȅ ŜȄǇƻǎŜŘ ǘƘŜ ƭƛƳƛǘŀǘƛƻƴǎ ƻŦ ¢ŀŦǘΩǎ ǇǊŜǎƛŘŜƴǘƛŀƭ ŀǳǘƘƻǊƛǘȅΣ ŜǎǇŜŎƛŀƭƭȅ ƻƴ ǘƘŜ ƛǎǎǳŜ ƻf 

protective tariffs. When House Republicans passed a measure to significantly reduce tariffs on several imported goods, 

Taft endorsed the Senate version, later known as the Payne-Aldrich Act of 1909, which raised tariff rates on over eight 

hundred products in the original bill. Taft also angered Progressives in his own party when he created the U.S. Chamber 
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of Commerce in 1912, viewed by many as an attempt to offset the growing influence of the labor union movement at 

ǘƘŜ ǘƛƳŜΦ ¢ƘŜ ǊƛŦǘ ōŜǘǿŜŜƴ ¢ŀŦǘ ŀƴŘ Ƙƛǎ ǇŀǊǘȅΩǎ tǊƻƎǊŜǎǎƛǾŜǎ ǿƛŘŜƴŜŘ ǿƘŜƴ ǘƘŜ ǇǊŜǎƛŘŜƴǘ ǎǳǇǇƻǊǘŜŘ ŎƻƴǎŜǊǾŀǘƛǾŜ ǇŀǊǘȅ 

candidates for the 1910 House and Senate elections. 

 

¢ŀŦǘΩǎ ōƛƎƎŜǎǘ ǇƻƭƛǘƛŎŀƭ ōƭǳƴŘŜǊ ŎŀƳŜ ƛƴ ǘƘŜ ŀǊŜŀ ƻŦ ƭŀƴŘ ŎƻƴǎŜǊǾŀǘƛƻƴΦ Lƴ мфлфΣ ¢ŀŦǘΩǎ {ŜŎǊŜǘŀǊȅ ƻŦ ǘƘŜ LƴǘŜǊƛƻǊΣ wƛŎƘŀǊŘ 

Ballinger, approved the sale of millions of acres of federal land to a company for which he had previously worked over 

DƛŦŦƻǊŘ tƛƴŎƘƻǘΩǎ ƻōƧŜŎǘƛƻƴǎΦ tƛƴŎƘƻǘ ǇǳōƭƛŎƭȅ ŎǊƛǘƛŎƛȊŜŘ ǘƘŜ ǎŜŎǊŜǘŀǊȅ ŦƻǊ ǾƛƻƭŀǘƛƴƎ ǘƘŜ ǇǊƛƴŎƛǇƭŜ ƻŦ ŎƻƴǎŜǊǾŀǘƛƻƴ ŀƴŘ ŦƻǊ 

his conflict of interestτa charge that in the public debate also reflected on the president. Taft fired Pinchot, a move that 

widened the gap between him and the former president. Upon his return from Africa, Roosevelt appeared primed to 

ŀǘǘŀŎƪΦ IŜ ǊŜŦŜǊǊŜŘ ǘƻ ǘƘŜ ǎƛǘǘƛƴƎ ǇǊŜǎƛŘŜƴǘ ŀǎ ŀ άŦŀǘƘŜŀŘέ ŀƴŘ ŀ άǇǳȊȊƭŜǿƛǘΣέ ŀƴŘ ŀƴƴƻǳƴŎŜŘ Ƙƛǎ ƛƴǘŜƴǘƛƻƴ ǘƻ άǘƘǊƻǿ Ƴȅ 

hat in the ring for ǘƘŜ мфмн ǇǊŜǎƛŘŜƴǘƛŀƭ ŜƭŜŎǘƛƻƴΦέ 

 

THE 1912 PRESIDENTIAL ELECTION 

!ƭǘƘƻǳƎƘ ƴƻǘ ŀǎ ŦƭŀƳōƻȅŀƴǘ ƻǊ ƻǳǘǿŀǊŘƭȅ ǇǊƻƎǊŜǎǎƛǾŜ ŀǎ wƻƻǎŜǾŜƭǘΣ ¢ŀŦǘΩǎ ƻǊƎŀƴƛȊŀǘƛƻƴŀƭ ǎƪƛƭƭǎ ŀƴŘ ƎŜƴŜǊŀƭƭȅ ǎƻƭƛŘ 

ǇŜǊŦƻǊƳŀƴŎŜ ŀǎ ǇǊŜǎƛŘŜƴǘ ŀƭƛƎƴŜŘ ǿƛǘƘ ǘƘŜ ǇŀǊǘȅ ƭŜŀŘŜǊǎƘƛǇΩǎ ŎƻƴŎŜǊƴǎ ƻǾŜǊ ŀnother Roosevelt presidency and secured 

ŦƻǊ ƘƛƳ ǘƘŜ wŜǇǳōƭƛŎŀƴ tŀǊǘȅΩǎ ƴƻƳƛƴŀǘƛƻƴΦ !ƴƎǊȅ ƻǾŜǊ ǘƘƛǎ ǎƴǳōΣ ƛƴ мфмнΣ wƻƻǎŜǾŜƭǘ ŀƴŘ ǘƘŜ ƻǘƘŜǊ tǊƻƎǊŜǎǎƛǾŜ 

Republicans bolted from the Republican Party and formed the Progressive Party. His popularity had him hoping to win 

the presidential race as a third-party candidate. When he survived an assassination attempt in Milwaukee, Wisconsin, in 

October 1912τǘƘŜ ŀǎǎŀǎǎƛƴΩǎ ōǳƭƭŜǘ Ƙƛǘ Ƙƛǎ ŜȅŜƎƭŀǎǎ ŎŀǎŜ ŀƴŘ ƻƴƭȅ ƛƴƧǳǊŜŘ ƘƛƳ ǎǳǇŜǊŦƛŎƛŀƭƭȅτhe turned the near-death 

experience into a political opportunity. Insisting upon delivering the speech before seeking medical attention, he told 

ǘƘŜ ŎǊƻǿŘΣ άLǘ ǘŀƪŜǎ ƳƻǊŜ ǘƘŀƴ ŀ ōǳƭƭŜǘ ǘƻ ƪƛƭƭ ŀ ōǳƭƭ ƳƻƻǎŜΗέ ¢ƘŜ ƳƻƴƛƪŜǊ ǎǘǳŎƪΣ ŀƴŘ wƻƻǎŜǾŜƭǘΩǎ tǊƻƎǊŜǎǎƛǾŜ tŀǊǘȅ ǿƻǳƭŘ 

be known as the Bull Moose Party for the remainder of the campaign (Figure). 

 

 
Figure 5. Theodore Roosevelt, now running as the Progressive Party, or Bull MooǎŜ tŀǊǘȅΣ ŎŀƴŘƛŘŀǘŜΣ ŎǊŜŀǘŜŘ ŀƴ ǳƴǇǊŜŎŜŘŜƴǘŜŘ ƳƻƳŜƴǘ ƛƴ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ƘƛǎǘƻǊȅΣ 

where a former president was running against both an incumbent president and a future president. 

https://cnx.org/contents/p7ovuIkl@3.84:6c6dGZJc@4/Progressivism-in-the-White-Hou#fs-idm65668016
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The Democrats realized that a split Republican Party gave them a good chance of regaining the White House for the first 

time since 1896. They found their candidate in the Progressive governor of New Jersey, Woodrow Wilson. A former 

history professor and president at Princeton University, Wilson had an academic demeanor that appealed to many 

Progressive reformers. Many Democrats also viewed Wilson as a Washington outsider who had made far fewer political 

enemies than Roosevelt and Taft. 

 

Taft never truly campaigned for the post, did not deliver a single speech, and did not seem like a serious contender. In 

their campaigns, Roosevelt and Wilson formulated competing Progressive platforms. Wilson described his more 

moderate approach as one of New Freedom, which stood for a smaller federal government to protect public interests 

from the evils associated with big businesses and banks. Roosevelt campaigned on the promise of New Nationalism, a 

charge that he said required a vigorous and powerful federal government to protect public interests. He sought to 

capitalize on the stewardship approach that he had made famous during his previous administration. 

 

Wilson won the 1912 election with over six million votes, with four million votes going to Roosevelt and three and one-

half million for Taft. The internal split among Republicans not only cost them the White House but control of the Senate 

as wellτand Democrats had already won a House majority in 1910. Wilson won the presidency with just 42 percent of 

the popular vote, which meant that he would have to sway a large number of voters should he have any aspirations for a 

second term. 
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When Wilson took office in March 1913, he immediately met with Congress to outline his New Freedom agenda for how 

progressive interests could be best preserved. His plan was simple: regulate the banks and big businesses, and lower 

tariff rates to increase international trade, increasing competition in the interest of consumers. Wilson took the unusual 

step of calling a special session of Congress in April 1913 to tackle the tariff question, which resulted in the Revenue Act 

of 1913, also known as the Underwood Tariff Act. This legislation lowered tariff rates across the board by approximately 

15 percent and completely eliminated tariffs on several imports, including steel, iron ore, woolen products, and farm 

tools. To offset the potential loss of federal revenue, this new law reinstituted the federal income tax, which followed 

the ratification of the Sixteenth Amendment. This first income tax required married couples who earned $4000 or more, 

and single people who earned $3000 or more, to pay a 1-percent, graduated income tax, with the tax rate getting 

progressively higher for those who earned more. 

 

Late in 1913, Wilson signed the Federal Reserve Act to regulate the banking industry and establish a federal banking 

system (Figure). Designed to remove power over interest rates from the hands of private bankers, the new system 

created twelve privately owned regional reserve banks regulated by a presidentially appointed Federal Reserve Board. 

The Board, known informally as the Fed, regulated the interest rate at which reserve banks loaned or distributed money 

to other banks around the country. Thus, when economic times were challenging, such as during a recession, the Fed 

ŎƻǳƭŘ ƭƻǿŜǊ ǘƘƛǎ άŘƛǎŎƻǳƴǘ ǊŀǘŜέ ŀƴŘ ŜƴŎƻǳǊŀƎŜ ƳƻǊŜ ōƻǊǊƻǿƛƴƎΣ ǿƘƛŎƘ Ǉǳǘ ƳƻǊŜ ŎǳǊǊŜƴŎȅ ƛƴ ŎƛǊŎǳƭŀǘƛƻƴ ŦƻǊ ǇŜƻǇƭŜ ǘƻ 

spend or invest. Conversely, the Fed could curb inflationary trends with interest hikes that discouraged borrowing. This 

ǎȅǎǘŜƳ ƛǎ ǎǘƛƭƭ ǘƘŜ ōŀǎƛǎ ŦƻǊ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ƳƻŘŜǊƴ ōŀƴƪƛƴƎ ƳƻŘŜƭΦ 

 

 
Figure 7. With the creation of the Federal Reserve Board, President Wilson set the stage for the modern banking system (a). This restructuring of the American 

financial system, which included the authorization of a federal income tax, was supported in large part by an influential Republican senator from Rhode Island, Nelson 

Aldrich (b), co-author of the Payne-Aldrich Act of 1909. 

 

https://cnx.org/contents/p7ovuIkl@3.84:6c6dGZJc@4/Progressivism-in-the-White-Hou#fs-idp30448
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In early 1914, Wilson completed his New Freedom agenda with the passage of the Clayton Antitrust Act. This law 

expanded the power of the original Sherman Antitrust Act in order to allow the investigation and dismantling of more 

monopolies. The neǿ ŀŎǘ ŀƭǎƻ ǘƻƻƪ ƻƴ ǘƘŜ άƛƴǘŜǊƭƻŎƪƛƴƎ ŘƛǊŜŎǘƻǊŀǘŜǎέτcompeting companies that still operated 

together in a form of oligopoly or conspiracy to restrain trade. His New Freedom agenda complete, Wilson turned his 

attention to foreign affairs, as war was quickly encompassing Europe. 

 

THE FINAL VESTIGES OF PROGRESSIVISM 

!ǎ ǘƘŜ мфмс ŜƭŜŎǘƛƻƴ ŀǇǇǊƻŀŎƘŜŘΣ ²ƛƭǎƻƴΩǎ ŦƻŎǳǎ ƻƴ ŦƻǊŜƛƎƴ ŀŦŦŀƛǊǎΣ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ƴŀǘǳǊŀƭ ŜŦŦŜŎǘ ƻŦ Ƙƛǎ ǎƳŀƭƭ ƎƻǾŜǊƴƳŜƴǘ 

agenda, left the 60 percent of the American public who had not voted for him the first time disinclined to change their 

minds and keep him in office. Realizing this, Wilson began a flurry of new Progressive reforms that impressed the voting 

public and ultimately proved to be the last wave of the Progressive Era. Some of the important measures that Wilson 

undertook to pass included the Federal Farm Act, which provided oversight of low-interest loans to millions of farmers in 

need of debt relief; the Keating-Owen Child Labor Act, which, although later deemed unconstitutional by the U.S. 

Supreme Court, prohibited the interstate distribution of products by child workers under the age of fourteen; and the 

Adamson Act, which put in place the first federally mandated eight-hour workday for railroad workers. 

 

Wilson also gained significant support from Jewish voters with his 1916 appointment of the first Jewish U.S. Supreme 

Court justice, Louis D. Brandeis. Popular among social justice Progressives, Brandeis went on to become one of the most 

renowned justices on the court for his defense of freedom of speech and right to privacy issues. Finally, Wilson gained 

the support of many working-class voters with his defense of labor and union rights during a violent coal strike in 

Ludlow, Colorado, as well as his actions to forestall a potential railroad strike with the passage of the aforementioned 

Adamson Act. 

 

²ƛƭǎƻƴΩǎ ŀŎǘƛƻƴǎ ƛƴ мфмс ǇǊƻǾŜŘ ŜƴƻǳƎƘΣ ōǳǘ ōŀǊŜƭȅΦ Lƴ ŀ ŎƭƻǎŜ ǇǊŜǎƛŘŜƴǘƛŀƭ ŜƭŜŎǘƛƻƴΣ ƘŜ ǎŜŎǳǊŜŘ ŀ ǎŜŎƻƴŘ ǘŜǊƳ ōȅ 

defeating former New York governor Charles Evans Hughes by a scant twenty-three electoral votes, and less than 

600,000 popular votes. Influential states like Minnesota and New Hampshire were decided by less than four hundred 

votes. 

 

5ŜǎǇƛǘŜ ǘƘŜ ŦŀŎǘ ǘƘŀǘ ƘŜ Ǌŀƴ ŦƻǊ ǊŜŜƭŜŎǘƛƻƴ ǿƛǘƘ ǘƘŜ ǎƭƻƎŀƴΣ άIŜ YŜǇǘ ¦ǎ hǳǘ ƻŦ ǘƘŜ ²ŀǊΣέ ²ƛƭǎƻƴ Ŏƻǳld not avoid the 

reach of World War I much longer. For Wilson and the American public, the Progressive Era was rapidly winding down. 

!ƭǘƘƻǳƎƘ ŀ ŦŜǿ tǊƻƎǊŜǎǎƛǾŜ ŀŎƘƛŜǾŜƳŜƴǘǎ ǿŜǊŜ ǎǘƛƭƭ ǘƻ ŎƻƳŜ ƛƴ ǘƘŜ ŀǊŜŀǎ ƻŦ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ŀƴŘ ǇǊƻƘƛōƛǘƛƻƴΣ ǘƘŜ 

country would soon be gripped by the war that Wilson had tried to avoid during his first term in office. When he took 

the oath for his second term, on March 4, 1917, Wilson was barely five weeks away from leading the United States in 

declaring war on Germany, a move that would put an end to the Progressive Era. 
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Unit One Assessment 

 

Description: {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ŀŘŘǊŜǎǎƛƴƎ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴΥ άIƻǿ Řƻ ƛƴƴƻǾŀǘƛƻƴ ŀƴŘ ŜȄǇŀƴǎƛƻƴ ŀŦŦŜŎǘ ŀ 

ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΚέ 

 

Suggested Timeline: 2 class periods 

 

Student Directions: Based on the sources in this unit and your knowledge of U.S. History, evaluate how industry and 

agriculture innovations, as well as expansion in the forms of migration westward, immigration, and urbanization 

ŀŦŦŜŎǘŜŘ ǘƘŜ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΦ /ƻƴǎider the following as you construct your argument: 

 Innovations impacting the west (railroad expansion, barbed wire) 

 Antagonism between ethnic groups in the West 

 Causes and outcomes of the Populist movement 

 Impacts of immigration and urbanization 

 Industrial innovations (electricity, steel production, etc.) 

 Robber Barons/Captains of Industry and the growth of the Industrial economy 

 The successes and failures of the Progressive movement    

 

Resources:  

 LEAP 2025 U.S. History Extended Response Checklist 

 

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs US.2.1-8, US.1.1-3. They 

also meet the expectations for ELA/Literacy Standards: RH.11-12.1, RH.11-12.2, RH.11-12.3, RH.11-12.9, RH.11-12.10, 

WHST.11-12.2a-e, WHS.T11-12.4, WHST.11-12.5, WHST.11-12.9, WHST.11-12.10. 

 
Use the LEAP Assessment Social Studies extended response rubric to grade this assessment. Note: Customize the 

Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. 

 
 

 

 

  

http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Unit Two Overview 
 

Description: Students explore U.S. imperialism and the events and foreign policy stances that started the American 

empire, as well as U.S. involvement in WWI, and the post-war peace process and its impacts, in order to answer the unit 

claim question, how can world conflict redefine how a nation identifies itself? 

 

Suggested Timeline: 5 weeks 

 

U.S. History Content U.S. History  Claims 

 
Foreign Policy through the Great War 
 

How can world conflict redefine how a nation 
identifies itself? 

 

Topics (GLEs):   

1. U.S. Imperialism Before 1917 (US.3.1-2, US.1.1-5) 

2. World War I and its Aftermath (US.3.3-6, US.1.1-5) 

 

Unit Assessment: {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ŀŘŘǊŜǎǎƛƴƎ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴΥ άIƻǿ Ŏŀƴ ǿƻǊƭŘ ŎƻƴŦƭƛŎǘ ǊŜŘŜŦƛƴŜ Ƙƻǿ ŀ 

ƴŀǘƛƻƴ ƛŘŜƴǘƛŦƛŜǎ ƛǘǎŜƭŦΚέ 
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Unit Two Instruction 

Topic One: U.S. Imperialism Before 1917 (US.3.1-2) 

 

Connections to the unit claim: Students explore the various methods of U.S. Imperialism and empire building, and 

investigate the outcomes of imperialist U.S. foreign policy. Students will gain knowledge of imperialism (foreign and 

domestic) in order to understand how imperialism influenced the onset of WW1, and will use that knowledge to answer 

the 2nd unit claim question.     

 

Suggested Timeline: 8 class periods 

 

Use this sample task: 

ǒ American Imperialism 

 

To explore these key questions: 

ǒ Was American imperialism justified? 

ǒ Why did the U.S. abandon its policies of isolation and pursue imperialist policies? 

ǒ What were the results of the Spanish-American war, and did the U.S. benefit from it? 

ǒ What did U.S. Imperialism look like after the Spanish-American War? 

  

That students answer through this assessment: 

 {ǘǳŘŜƴǘǎ ǿƛƭƭ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ ŀōŀƴŘƻƴ 

ƛǘǎ ǇƻƭƛŎƛŜǎ ƻŦ ƛǎƻƭŀǘƛƻƴ ŀƴŘ ǇǳǊǎǳŜ ƛƳǇŜǊƛŀƭƛǎǘ ǇƻƭƛŎƛŜǎΚέ  

 Students will write an extended paragraph (half to one page but not an essay) answering the second supporting 

ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ {ǇŀƴƛǎƘ-!ƳŜǊƛŎŀƴ ǿŀǊΣ ŀƴŘ ŘƛŘ ǘƘŜ ¦Φ{Φ ōŜƴŜŦƛǘ ŦǊƻƳ ƛǘΚέ 

 Students will complete the U.S. Imperialism after the Spanish-American War graphic organizer outlining key U.S. 

foreign policies after the Spanish-American war. 

 Students will participate in a philosophical chairs debate ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ά²ŀǎ !ƳŜǊƛŎŀƴ 

LƳǇŜǊƛŀƭƛǎƳ ƧǳǎǘƛŦƛŜŘΚέ  tŀǊǘƛŎƛǇŀǘƛƻƴ Ŏŀƴ ōŜ ŀǎǎŜǎǎŜŘ ǿƛǘƘ ŀ discussion tracker. 

 

  

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/philosophical-chairs.pdf?sfvrsn=6
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US History Instructional Task: American Imperialism 
Unit Two: Foreign Policy through the Great War, Topic One: U.S. Imperialism Before 1917 

 

Description: Students investigate the move away from isolationism in U.S. foreign policy, U.S. involvement in and result of 

the Spanish-American War, and U.S. economic imperialism.  At the end of the task, students will participate in a 

ǇƘƛƭƻǎƻǇƘƛŎŀƭ ŎƘŀƛǊǎ ŘŜōŀǘŜ ŀǊƻǳƴŘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ƻŦ άǿŀǎ !ƳŜǊƛŎŀƴ ƛƳǇŜǊƛŀƭƛǎƳ ƧǳǎǘƛŦƛŜŘΚέ  

 

Suggested Timeline: 8 class periods 

 

Materials: Introduction to the Age of Empire; The United States Becomes a World Power, Excerpts from Alfred Mahan's 

The Influence of Sea Power Upon History; 1896 Republican Party Platform (Foreign Policy Excerpts); The Spanish-

American War and Overseas Empire; Map of American Expansion 1867-1899; William McKinley speech on imperialism, 

1900; Excerpts from the Roosevelt Corollary (to the Monroe Doctrine) 1904; U.S. Imperialism after the Spanish-American 

War (blank and completed); Economic Imperialism in East Asia; Roosevelt's "Big Stick" Foreign Policy; Taft's "Dollar 

Diplomacy"; Woodrow Wilson's New Freedom  

 

Instructional Process: 

1. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴ ŦƻǊ ǳƴƛǘ нΥ άIƻǿ Ŏŀƴ ǿƻǊƭŘ ŎƻƴŦƭƛŎǘ ǊŜŘŜŦƛƴŜ Ƙƻǿ ŀ ƴŀǘƛƻƴ ƛŘŜƴǘƛŦƛŜǎ 

ƛǘǎŜƭŦΚέ  

2. {ŀȅΥ άLƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǳƴƛǘΣ ǿŜ ǎŀǿ Ƙƻǿ ƎǊƻǿǘƘ ƛƴ ƭŀƴŘ ŀƴŘ ŜŎƻƴƻƳȅ ƛƳǇŀŎǘŜŘ ǘƘŜ ƴŀǘƛƻƴŀƭ ƛŘŜƴǘƛǘȅ ŀǎ ŀƴ 

emerging powerful nation, and how inequality in wealth and social status led to a progressive identity.  In this 

ǳƴƛǘΣ ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ !ƳŜǊƛŎŀƴ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ƭŜŀŘƛƴƎ ǳǇ ǘƻ ²ƻǊƭŘ ²ŀǊ LΣ !ƳŜǊƛŎŀΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ²ƻǊƭŘ ²ŀǊ LΣ 

ŀƴŘ ǘƘŜ DǊŜŀǘ ²ŀǊΩǎ ŀŦǘŜǊƳŀǘƘΦ  !ǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘƛǎ ǳƴƛǘΣ ȅƻǳ will write an essay making a claim on how conflict 

ǊŜŘŜŦƛƴŜǎ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΣ ǘƘǊƻǳƎƘ ǘƘŜ ƭŜƴǎŜ ƻŦ ²ƻǊƭŘ ²ŀǊ LΦέ       

3. {ŀȅΥ ά!ǎ ǿŜ ƭŜŀǊƴŜŘ ƛƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǳƴƛǘΣ ǘƘŜ ǘǳǊƴ ƻŦ ǘƘŜ мфǘƘ ŎŜƴǘǳǊȅ ƛƴǘƻ ǘƘŜ нлǘƘ ǿŀǎ ƳŀǊƪŜŘ ōȅ ŎƻƴǘƛƴǳŜŘ 

industrialization, immiƎǊŀǘƛƻƴΣ ŀƴŘ ǇǊƻƎǊŜǎǎƛǾƛǎƳΦ  Lƴ ǘƘƛǎ ǳƴƛǘΣ ǿŜΩǊŜ ƎƻƛƴƎ ǘƻ ƭŜŀǊƴ ǘƘŀǘ ǘƘƛǎ ǘƛƳŜ ǇŜǊƛƻŘ ǿŀǎ ŀƭǎƻ 

marked by something else - Imperialism.  Throughout this task we will explore the causes for and outcomes of 

¦Φ{Φ LƳǇŜǊƛŀƭƛǎƳ ōŜŦƻǊŜ мфмтΦέ  

4. Write the word imperialism on the board and read or project the following definitions:65 

a. the policy of extending the rule or authority of an empire or nation over foreign countries, or of 

acquiring and holding colonies and dependencies 

b. advocacy of imperial or sovereign interests over the interests of the dependent states 

5. Read aloud the first two paragraphs of the meaning of imperialism. 

6. !ǎƪ ǎǘǳŘŜƴǘǎΥ ά²Ƙŀǘ Řƻ ǘƘŜǎŜ ŘŜŦƛƴƛǘƛƻƴǎ ƘŀǾŜ ƛƴ ŎƻƳƳƻƴΚέ  

7. Take notes for the class or annotate the definitions as students share their answers. 

8. Direct students to explain the meaning of imperialism in their own words orally or in writing. 

9. {ŀȅΥ ά²Ŝ ǿƛƭƭ ǳǎŜ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴ ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅΥ ά²ŀǎ !ƳŜǊƛŎŀƴ LƳǇŜǊƛŀƭƛǎƳ ƧǳǎǘƛŦƛŜŘΚέ !ǘ ǘƘŜ ŜƴŘ 

of this task, we will participate in a Philosophical Chairs debate around this question. 

10. Post ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ ŀōŀƴŘƻƴ ƛǘǎ ǇƻƭƛŎƛŜǎ ƻŦ ƛǎƻƭŀǘƛƻƴ 

ŀƴŘ ǇǳǊǎǳŜ ƛƳǇŜǊƛŀƭƛǎǘ ǇƻƭƛŎƛŜǎΚέ 

                                                           
65 From http://www.dictionary.com/browse/imperialism?s=t 

https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-age-of-empire/a/intro-to-age-of-empire
https://www.vocabulary.com/dictionary/imperialism
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/philosophical-chairs.pdf?sfvrsn=6
http://www.dictionary.com/browse/imperialism?s=t
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11. Divide the class into groups of four using a previously established classroom routine.  

12. To build historical context, provide students with access to Introduction to the Age of Empire by Dr. Kimberly 

Kutz Elliott for Khan Academy66.  Instruct students to read independently, and then answer the following 

questions in small groups: 

a. ²Ƙŀǘ ŘƻŜǎ άƛǎƻƭŀǘƛƻƴƛǎƳέ ƳŜŀƴΚ 

b. Why did, for the most part, America adopt an isolationist foreign policy after the Revolutionary War? 

c. What are some reasons suggested in the article for the U.S. abandoning policies of isolationism?  

13. {ŀȅΥ ά²Ŝ ǿƛƭƭ ŎƻƴǘƛƴǳŜ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ǊŜŀǎƻƴǎ ǘƘŀǘ ƭŜŘ ǘƻ ¦Φ{Φ ƛƳǇŜǊƛŀƭ ǇƻƭƛŎƛŜǎ ōȅ ŜȄǇƭƻǊƛƴƎ ƳƻǊŜ ǎƻǳǊŎŜǎΦ  .ȅ 

the end of our investigation, we will have a concise list of factors that fuŜƭŜŘ ƴŜǿ !ƳŜǊƛŎŀƴ LƳǇŜǊƛŀƭƛǎƳΦέ 

14. Provide students with the following texts:  The United States Becomes a World Power, Excerpts from Alfred 

Mahan's The Influence of Sea Power Upon History, and 1896 Republican Party Platform (Foreign Policy Excerpts).  

Instruct students to read each document, underlining evidence of factors that influenced imperialism.   

15. NOTE: students must have a general understanding of the Monroe Doctrine to fully access the ideas in  1896 

Republican Party Platform (Foreign Policy Excerpts).  The teacher may use to review this U.S. foreign policy 

doctrine students learned about in 7th grade by utilizing this source or a similar one, or asking students to recall 

what the Monroe Doctrine was, and definiƴƎ ƛǘ ŦƻǊ ǎǘǳŘŜƴǘǎ ŀǎ tǊŜǎƛŘŜƴǘ aƻƴǊƻŜΩǎ ǳƴƛƭŀǘŜǊŀƭ ŘŜŎƭŀǊŀǘƛƻƴ ƻŦ 

American foreign policy, made in 1823, stating that the Western Hemisphere was closed to further European 

colonization, and that the U.S. would not interfere in internal European Affairs, thus initiating an isolationist 

stance in foreign policy.    

16. After students have finished reading, direct each small group to create a list of factors that influenced 

imperialism.  Each group should narrow down their list to 3-4 most influential factors.  After each group has 

their prioritized list, invite groups to share the factors they came up with, while charting each one to create an 

entire class list.  Once all factors have been charted, invite the class to combine like factors into general trends 

(for example, to gain resources from newly acquired colonies, and to sell goods to new colonies can be 

ŎƻƳōƛƴŜŘ ŀǎ άŜŎƻƴƻƳƛŎ ŦŀŎǘƻǊǎΦέύΦ  hƴŎŜ ŀƭƭ ŦŀŎǘƻǊǎ ƘŀǾŜ ōŜŜƴ ŎƻƳōƛƴŜŘΣ ƘŀǾŜ ǘƘŜ Ŏƭŀǎǎ ǇǊƛƻǊƛǘƛȊŜ ǘƘǊŜŜ ǘƻ ŦƻǳǊ 

general trends in the factors that led to imperialism.  NOTE: students should come up with something along the 

lines of a desire for military strength, economic factors of resources and new markets, and a belief in cultural 

superiority.  if students are not able to come up with these trends, refer them back to specific parts in the 

documents they read and guide their reading.  

17. LƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ 

abandon its policies of isolation and pursue imperialist policies?έ /ƻƭƭŜŎǘ ŀƴŘ ƎǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ   

18. {ŀȅΥ άŀǎ ǘƘŜ ǎƻǳǊŎŜǎ ȅƻǳΩǾŜ ǊŜŀŘ ǘƘǳǎ ŦŀǊ ƛƴ ǘƘŜ ǘŀǎƪ ƘŀǾŜ ŀƭƭǳŘŜŘ ǘƻΣ !ƳŜǊƛŎŀ ƎƻŜǎ ǘƻ ǿŀǊ ǿƛǘƘ {Ǉŀƛƴ ŀƴŘ ǘƘŜ 

result of that war is new colonies acquired by the U.S.  We are now going to investigate the Spanish-American 

ǿŀǊ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ƛǘǎ ŎŀǳǎŜǎ ŀƴŘ Ƙƻǿ ƛǘ ƭŜŘ ǘƻ ƴŜǿ ¦Φ{Φ ŎƻƭƻƴƛŜǎΦέ 

19. tƻǎǘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ {ǇŀƴƛǎƘ-American war, and did 

ǘƘŜ ¦Φ{Φ ōŜƴŜŦƛǘ ŦǊƻƳ ƛǘΚέ 

20. To build historical context, provide students with access to The Spanish-American War and Overseas Empire.  

Instruct students to read independently, and to underline evidence in the text outlining benefits and drawbacks 

                                                           
66 This article is licensed under a CC-BY-NC-SA 4.0 license and can be found at: https://www.khanacademy.org/humanities/ap-us-

history/period-7/apush-age-of-empire/a/intro-to-age-of-empire 

https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-age-of-empire/a/intro-to-age-of-empire
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=161
http://creativecommons.org/licenses/by-nc-sa/4.0/
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-age-of-empire/a/intro-to-age-of-empire
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-age-of-empire/a/intro-to-age-of-empire
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for America in the Spanish-American war.  After reading, instruct students to answer the following questions in 

small groups: 

a. What were the reasons for the U.S. declaring war against Spain, and what role did yellow journalism play 

in the onset of the war? 

b. How did the war end, and what were the terms agreed upon at the peace conference in Paris in 1898? 

c. Why did the Anti-Imperial league oppose the creation of an American empire? 

d. What are some benefits and drawbacks of the new American empire? 

21.  Provide students with the following: Map of American Expansion 1867-1899, William McKinley speech on 

imperialism, 1900, and Excerpts from the Roosevelt Corollary (to the Monroe Doctrine) 1904.  Direct students to 

read the documents independently, noting evidence in the texts or map outlining benefits and drawbacks for 

America in the outcome of the Spanish-American War.  After reading, instruct students to answer the following 

questions in small groups.  

a. In WilƭƛŀƳ aŎYƛƴƭŜȅΩǎ ǎǇŜŜŎƘ ƻƴ ƛƳǇŜǊƛŀƭƛǎƳΣ ǿƘŀǘ ŘƻŜǎ ƘŜ ƳŜŀƴ ǿƘŜƴ ƘŜ ǎŀȅǎ άŀǎ ƛǘ ǿŀǎ ǘƘŜ ƴŀǘƛƻƴΩǎ 

ǿŀǊΣ ǎƻ ŀǊŜ ƛǘǎ ǘƘŜ ƴŀǘƛƻƴΩǎ ǇǊƻōƭŜƳΚέ 

b. Lƴ Ƙƛǎ /ƻǊƻƭƭŀǊȅ ǎǇŜŜŎƘΣ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘ ǎǘŀǘŜǎ άLǘ ƛǎ ƴƻǘ ǘǊǳŜ ǘƘŀǘ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŦŜŜƭǎ ŀƴȅ ƭŀƴŘ 

hunger or entertains any projects as regards to the others nations of the Western Hemisphere save such 

ŀǎ ŀǊŜ ŦƻǊ ǘƘŜƛǊ ǿŜƭŦŀǊŜΦέ  Iƻǿ Řƻ ȅƻǳ ǘƘƛƴƪ ǊŜǎƛŘŜƴǘǎ ƻŦ ǘƘŜ ƴŜǿ ŎƻƭƻƴƛŜǎΣ ƻǊ {ǇŀƛƴΣ ǿƻǳƭŘ ǊŜǎǇƻƴŘ ǘƻ 

this statement? 

22. Direct students to write an extended paragraph (half to one page but not an essay) answering the second 

ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ǊŜǎǳƭǘǎ ƻŦ ǘƘŜ {ǇŀƴƛǎƘ-American war, and did the U.S. benefit 

ŦǊƻƳ ƛǘΚέ  9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǳǎŜ ƛƴŦƻrmation from previous sources and discussions to make a claim on 

whether or not America benefited from the results of the Spanish-American war.  Collect and grade for content 

accuracy.   

23. {ŀȅΥ ά¢ƘŜ ŜƴŘ ƻŦ ǘƘŜ {ǇŀƴƛǎƘ-American War marked the United States as a true empire.  U.S. imperialism did not 

stop after the end of the Spanish-American War, but empire building did take different forms.  We are now 

going to investigate the forms it took through exploring U.S. foreign policy under presidents McKinley, Theodore 

Roosevelt, TaftΣ ŀƴŘ ²ƛƭǎƻƴΦέ 

24. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǘƘƛǊŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŘƛŘ ¦Φ{Φ LƳǇŜǊƛŀƭƛǎƳ ƭƻƻƪ ƭƛƪŜ ŀŦǘŜǊ ǘƘŜ 

Spanish-!ƳŜǊƛŎŀƴ ²ŀǊΚέ 

25. Divide the class into groups of four using an established classroom routine.  Conduct a jigsaw reading of the 

following sources.  Instruct each expert group to complete the corresponding section of the U.S. Imperialism 

after the Spanish-American War graphic organizer to prepare for expert presentations in their original group of 

three.  Instruct each expert group to discuss the following questions after reading: 

a. Economic Imperialism in East Asia 

ǐ ²Ƙŀǘ ƛǎ ǘƘŜ άhǇŜƴ 5ƻƻǊ tƻƭƛŎȅΣέ ŀƴŘ ǿƘȅ ŘƛŘ ƛǘ ŦŀǾƻǊ ǘƘŜ ¦Φ{ΦΚ 

ǐ ²Ƙŀǘ ŘƻŜǎ ά{ǇƘŜǊŜ ƻŦ LƴŦƭǳŜƴŎŜέ ƳŜŀƴΚ 

ǐ What were the aims of the Boxer Rebellion, and what was its impact on U.S./China relations? 

b. Roosevelt's "Big Stick" Foreign Policy 

ǐ ²Ƙŀǘ ǿŀǎ ǘƘŜ ά.ƛƎ {ǘƛŎƪέ ǇƻƭƛŎȅΚ 

ǐ What were the motivations for creating the Panama Canal? 

ǐ How did the Big Stick policy play out in the creation of the Panama Canal? 

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/jigsaw.pdf?sfvrsn=6
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ǐ What does the RoosŜǾŜƭǘ /ƻǊƻƭƭŀǊȅ ǎŜŜƪ ǘƻ ŜǎǘŀōƭƛǎƘΣ ŀƴŘ ǿƘȅ ŘƻŜǎ ǘƘŜ ŀǊǘƛŎƭŜ Ŏŀƭƭ ƛǘ ŀ άŘƻǳōƭŜ 

ǎǘŀƴŘŀǊŘΚέ 

c. Taft's "Dollar Diplomacy" 

ǐ ²Ƙŀǘ ƛǎ ά5ƻƭƭŀǊ 5ƛǇƭƻƳŀŎȅΣέ ŀƴŘ Ƙƻǿ ƛǎ ƛǘ ŘƛŦŦŜǊŜƴǘ ǘƘŀƴ ǘƘŜ .ƛƎ {ǘƛŎƪ ǇƻƭƛŎȅΚ 

ǐ What were the reactions of Central American countries to Dollar Diplomacy policies? 

ǐ ²Ƙŀǘ ǿŀǎ WŀǇŀƴΩǎ ǊŜŀŎǘƛƻƴ ǘƻ 5ƻƭƭŀǊ 5ƛǇƭƻƳŀŎȅ ǇƻƭƛŎƛŜǎΚ 

ǐ Was the Dollar Diplomacy effective? Why or why not? 

d. Woodrow Wilson's New Freedom 

ǐ Iƻǿ ŘƛŘ ²ƛƭǎƻƴΩǎ Ǉƭŀƴǎ ŦƻǊ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ŘƛŦŦŜǊ ŦǊƻƳ Ƙƛǎ ǇǊŜŘŜŎŜǎǎƻǊǎΚ   

ǐ 9ȄǇƭŀƛƴ ²ƛƭǎƻƴΩǎ ƛŘŜŀǎ ƻŦ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ōŀǎŜŘ ƻƴ ƳƻǊŀƭƛǘȅ 

ǐ Was the U.S. truly isolationist under Wilson? Why or Why not? 

ǐ 9ȄǇƭŀƛƴ ǿƘȅ tŀƴŎƘƻ ±ƛƭƭŀΩǎ ŦƻǊŎŜǎ ŀŘǾŀƴŎŜŘ ƻƴ bŜǿ aŜȄƛŎƻΦ 

26. AftŜǊ ŜȄǇŜǊǘ ǇǊŜǎŜƴǘŀǘƛƻƴǎ ƛƴ ƻǊƛƎƛƴŀƭ ƎǊƻǳǇǎ ƻŦ ǘƘǊŜŜΣ ŎƻƭƭŜŎǘ ŜŀŎƘ ǎǘǳŘŜƴǘΩǎ U.S. Imperialism after the Spanish-

American War graphic organizer and check for content accuracy.  

27. After experts are finished presenting their article to their group of four, conduct a brief whole class discussion on 

ǘƘŜ ǘƘƛǊŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŘƛŘ ¦Φ{Φ LƳǇŜǊƛŀƭƛǎƳ ƭƻƻƪ ƭƛƪŜ ŀŦǘŜǊ ǘƘŜ {ǇŀƴƛǎƘ-American 

²ŀǊΚέ 

28. Direct students to prepare for the philosophical chairs debate by reviewing all of the sources already read in 

class, as well as their U.S. Imperialism after the Spanish-American War graphic organizer, to formulate their 

ŎƭŀƛƳ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²ŀǎ !ƳŜǊƛŎŀƴ LƳǇŜǊƛŀƭƛǎƳ ƧǳǎǘƛŦƛŜŘΚέ 

29. Once students have formed their claims and have sufficient evidence for support, engage the class in a 

philosophical chairs debate ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ά²ŀǎ !ƳŜǊƛŎŀƴ LƳǇŜǊƛŀƭƛǎƳ ƧǳǎǘƛŦƛŜŘΚέ  

Direct students to use evidence from the various sources to support their positions. Encourage students to use 

the conversation stems and assess participation with a discussion tracker. 

 

 

 

 

 

  

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/philosophical-chairs.pdf?sfvrsn=6
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/philosophical-chairs.pdf?sfvrsn=6
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The United States Becomes a World Power67 

 

By 1890, the United States had by far the world's most productive economy. American industry produced twice as much 

as its closest competitorτBritain. But the United States was not a great military or diplomatic power. Its army 

numbered less than 30,000 troops, and its navy had only about 10,000 seamen. Britain's army was five times the size of 

its American counterpart, and its navy was ten times bigger. The United States' military was small because the country 

was situated between two large oceans and was surrounded by weak or friendly nations. It faced no serious military 

threats and had little interest in asserting military power overseas. 

 

From the Civil War until the 1890s, most Americans had little interest in territorial expansion. William Seward, the 

secretary of state under presidents Lincoln and Johnson, did envision American expansion into Alaska, Canada, Mexico, 

Central America, the Caribbean, Iceland, Greenland, Hawaii, and other Pacific islands. But he realized only two small 

parts of this vision. In 1867, the United States purchased Alaska from Russia for $7.2 million and occupied the Midway 

Islands in the Pacific. 

 

Americans resisted expansion for two major reasons. One was that imperial rule seemed inconsistent with America's 

republican principles. The other was that the United States was uninterested in acquiring people with different cultures, 

languages, and religions. But where an older generation of moralists thought that ruling a people without their consent 

violated a core principle of republicanism, a younger generation believed that the United States had a duty to uplift 

backward societies. 

 

By the mid-1890s, a shift had taken place in American attitudes toward expansion that was sparked partly by a European 

scramble for empire. Between 1870 and 1900, the European powers seized 10 million square miles of territory in Africa 

and Asia, a fifth of the world's land mass. About 150 million people were subjected to colonial rule. In the United States, 

a growing number of policy makers, bankers, manufacturers, and trade unions grew fearful that the country might be 

closed out in the struggle for global markets and raw materials. 

 

A belief that the world's nations were engaged in a Darwinian struggle for survival and that countries that failed to 

compete were doomed to decline also contributed to a new assertiveness on the part of the United States. By the 

1890s, the American economy was increasingly dependent on foreign trade. A quarter of the nation's farm products and 

half its petroleum were sold overseas. 

 

Thayer Mahan, a naval strategist and the author of The Influence of Sea Power Upon History, argued that national 

prosperity and power depended on control of the world's sea-lanes. "Whoever rules the waves rules the world," Mahan 

wrote. To become a major naval power, the United States began to replace its wooden sailing ships with steel vessels 

powered by coal or oil in 1883. But control of the seas would also require the acquisition of naval bases and coaling 

                                                           
67 This task is adapted from the http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_8_American_Expansion.pdf 

task developed for the New York State Social Studies Resource Toolkit. The task is licensed under a Creative Commons Attribution-
Noncommercial-ShareAlike 4.0 International License, which allows for it to be shared and adapted as long as the user agrees to the 
terms of the license. 

http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_8_American_Expansion.pdf
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/


  

Return to U.S. History: How to Navigate This Document                                        108 

stations. Germany's Kaiser Wilhelm had copies of Mahan's books placed on every ship in the German High Seas Fleet 

and the Japanese government put translations in its imperial bureaus. 

During the late 19th century, the idea that the United States had a special mission to uplift "backward" people around 

the world also commanded growing support. The mainstream Protestant religious denominations established religion 

missions in Africa and Asia, including 500 missions in China by 1890. 

 

During the late 1880s, American foreign policy makers began to display a new assertiveness. The United States came 

close to declaring war against Germany over Samoa in 1889; against Chile in 1891, over the treatment of U.S. sailors; 

and against Britain in 1895, over a territorial dispute between Venezuela and Britain. 

 

American involvement in the overthrow of Hawaii's monarchy in 1893 precipitated a momentous debate over the 

United States' global role. They debated whether the U.S. should behave like a great power and seize colonies or 

whether it should remain something different. 

 

 

 

 Mintz, S., & McNeil, S. (2015). The United States Becomes a World Power. Digital History. Retrieved September 9, 2015 from 

http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=2&psid=3158. 
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9ȄŎŜǊǇǘǎ ŦǊƻƳ !ƭŦǊŜŘ aŀƘŀƴΩǎ The Influence of Sea Power Upon History 

  

Χ¢ƘŜ ǉǳŜǎǘƛƻƴ ƛǎ ŜƳƛƴŜƴǘƭȅ ƻƴŜ ƛƴ ǿƘƛŎƘ ǘƘŜ ƛƴŦƭǳŜƴŎŜ ƻŦ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ǎƘƻǳƭŘ ƳŀƪŜ ƛǘǎŜƭŦ ŦŜƭǘΣ ǘƻ ōǳƛƭŘ ǳǇ ŦƻǊ ǘƘŜ 

nation a navy which, if not capable of reaching distant countries, shall at least be able to keep clear the chief 

approaches to its own. ThŜ ŜȅŜǎ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅ ƘŀǾŜ ŦƻǊ ŀ ǉǳŀǊǘŜǊ ƻŦ ŀ ŎŜƴǘǳǊȅ ōŜŜƴ ǘǳǊƴŜŘ ŦǊƻƳ ǘƘŜ ǎŜŀΧΦώLϐǘ Ƴŀȅ 

safely be said that it is essential to the welfare of the whole country that the conditions of trade and commerce should 

remain, as far as possible, unaffected by an external war. In order to do this, the enemy must be kept not only out of 

our ports, but far away from our coasts. 

  

/ŀƴ ǘƘƛǎ ƴŀǾȅ ōŜ ƘŀŘ ǿƛǘƘƻǳǘ ǊŜǎǘƻǊƛƴƎ ǘƘŜ ƳŜǊŎƘŀƴǘ ǎƘƛǇǇƛƴƎΚ Lǘ ƛǎ ŘƻǳōǘŦǳƭΧΦ.ǳǘ ƛƴ ŀ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ƎƻǾŜǊƴƳŜƴǘ ŀƴȅ 

military expenditure must have a strongly represented interest behind it, convinced of its necessity. Such an interest in 

sea power does not exist, cannot exist here without action by the government. How such a merchant shipping should 

be built up, whether by subsidies or by free trade, by constant administration of tonics or by free movement in the 

open air, is not a military but an economical question. Even had the United States a great national shipping, it may be 

doubted whether a sufficient navy would follow; the distance which separates her from other great powers, in one 

way a protection, is also a snare. The motive, if any there be, which will give the United States a navy, is probably now 

quickening in the Central American Isthmus. Let us hope it will not come to the birtƘ ǘƻƻ ƭŀǘŜΧΦ 

  

This text is in the public domain.    
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1896 Republican Party Platform - Foreign Policy Excerpts 

 

ΧhǳǊ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ǎƘƻǳƭŘ ōŜ ŀǘ ŀƭƭ ǘƛƳŜǎ ŦƛǊƳΣ ǾƛƎƻǊƻǳǎ ŀƴŘ ŘƛƎƴƛŦƛŜŘΣ ŀƴŘ ŀƭƭ ƻǳǊ ƛƴǘŜǊŜǎǘǎ ƛƴ ǘƘŜ ǿŜǎǘŜǊƴ ƘŜƳƛǎǇƘŜǊŜ 

should be carefully watched and guarded. 

The Hawaiian Islands should be controlled by the United States, and no foreign power should be permitted to 

interfere with them. The Nicaragua Canal should be built, owned and operated by the United States. And, by the 

purchase of the Danish Islands we should secure a much needed Naval station in the West Indies. 

The massacres in Armenia have aroused the deep sympathy and just indignation of the American people, and we 

believe that the United States should exercise all the influence it can properly exert to bring these atrocities to an end. 

In Turkey, American residents have been exposed to gravest [grievous] dangers and American property destroyed. 

There, and everywhere, American citizens and American property must be absolutely protected at all hazards and at 

any cost. 

  

We reassert the Monroe Doctrine in its full extent, and we reaffirm the rights of the United States to give the Doctrine 

effect by responding to the appeal of any American State for friendly intervention in case of European encroachment. 

  

We have not interfered and shall not interfere, with the existing possession of any European power in this 

hemisphere, and to the ultimate union of all the English speaking parts of the continent by the free consent of its 

inhabitants; from the hour of achieving their own independence the people of the United States have regarded with 

sympathy the struggles of other American peoples to free themselves from European domination. We watch with 

deep and abiding interest the heroic battles of the Cuban patriots against cruelty and oppression, and best hopes    go 

out for the full success of their determined contest for liberty. The government of Spain, having lost control of Cuba, 

and being unable to protect the property or lives of resident American citizens, or to comply with its Treaty 

obligations, we believe that the government of the United States should actively use its influence and good offices   to 

restore peace and give independence to the Island. 

  

The peace and security of the Republic and the maintenance of its rightful influence among the nations of the earth 

demand a naval power commensurate with its position and responsibilities. We, therefore, favor the continued 

enlargement of the navy, and a complete system of harbor and sea-Ŏƻŀǎǘ ŘŜŦŜƴǎŜǎΧΦ 

  

 

This text is in the public domain. 
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The Spanish-American War and Overseas Empire68 

 

The Spanish-American War was the first significant international military conflict for the United States since its war 

against aŜȄƛŎƻ ƛƴ мупсΤ ƛǘ ŎŀƳŜ ǘƻ ǊŜǇǊŜǎŜƴǘ ŀ ŎǊƛǘƛŎŀƭ ƳƛƭŜǎǘƻƴŜ ƛƴ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀǎ ŀƴ ŜƳǇƛǊŜΦ hǎǘŜƴǎƛōƭȅ 

about the rights of Cuban rebels to fight for freedom from Spain, the war had, for the United States at least, a far greater 

importance in the cƻǳƴǘǊȅΩǎ ŘŜǎƛǊŜ ǘƻ ŜȄǇŀƴŘ ƛǘǎ Ǝƭƻōŀƭ ǊŜŀŎƘΦ 

 

The Spanish-American War was notable not only because the United States succeeded in seizing territory from another 

empire, but also because it caused the global community to recognize that the United States was a formidable military 

ǇƻǿŜǊΦ Lƴ ǿƘŀǘ {ŜŎǊŜǘŀǊȅ ƻŦ {ǘŀǘŜ WƻƘƴ Iŀȅ ŎŀƭƭŜŘ άŀ ǎǇƭŜƴŘƛŘ ƭƛǘǘƭŜ ǿŀǊΣέ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ǎƛƎƴƛŦƛŎŀƴǘƭȅ ŀƭǘŜǊŜŘ ǘƘŜ 

balance of world power, just as the twentieth century began to unfold (Figure). 

 
Figure 1. Whereas Americans thought of the Spanish colonial regime in Cuba as a typical example of European imperialism, this 1896 Spanish cartoon depicts the 

United States as a land-ƎǊŀōōƛƴƎ ŜƳǇƛǊŜΦ ¢ƘŜ ŎŀǇǘƛƻƴΣ ǿǊƛǘǘŜƴ ƛƴ /ŀǘŀƭŀƴΣ ǎǘŀǘŜǎ άYŜŜǇ ǘƘŜ ƛǎƭŀƴŘ ǎƻ ƛǘ ǿƻƴΩǘ ƎŜǘ ƭƻǎǘΦέ 

THE CHALLENGE OF DECLARING WAR 

Despite its name, the Spanish-American War had less to do with the foreign affairs between the United States and Spain 

than Spanish control over Cuba. Spain had dominated Central and South America since the late fifteenth century. But, by 

1890, the only Spanish colonies that had not yet acquired their independence were Cuba and Puerto Rico. On several 

occasions prior to the war, Cuban independence fighters in the "Cuba Libre" movement had attempted unsuccessfully to 

end Spanish control of their lands. In 1895, a similar revolt for independence erupted in Cuba; again, Spanish forces 

under the command of General Valeriano Weyler repressed the insurrection. Particularly notorious was their policy of 

re-concentration in which Spanish troops forced rebels from the countryside into military-controlled camps in the cities, 

where many died from harsh conditions. 

                                                           
68This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O.  

https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O#CNX_History_22_02_Cuba
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O
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As wiǘƘ ǇǊŜǾƛƻǳǎ ǳǇǊƛǎƛƴƎǎΣ !ƳŜǊƛŎŀƴǎ ǿŜǊŜ ƭŀǊƎŜƭȅ ǎȅƳǇŀǘƘŜǘƛŎ ǘƻ ǘƘŜ /ǳōŀƴ ǊŜōŜƭǎΩ ŎŀǳǎŜΣ ŜǎǇŜŎƛŀƭƭȅ ŀǎ ǘƘŜ {ǇŀƴƛǎƘ 

response was notably brutal. Evoking the same rhetoric of independence with which they fought the British during the 

American Revolution, several people quickly rallied to the Cuban fight for freedom. Shippers and other businessmen, 

particularly in the sugar industry, supported American intervention to safeguard their own interests in the region. 

[ƛƪŜǿƛǎŜΣ ǘƘŜ ά/ǳōŀ [ƛōǊŜέ ƳƻǾŜƳŜƴǘ ŦƻǳƴŘŜŘ ōȅ WƻǎŞ Martí, who quickly established offices in New York and Florida, 

further stirred American interest in the liberation cause. The difference in this uprising, however, was that supporters 

saw in the renewed U.S. Navy a force that could be a strong ally for Cuba. Additionally, the late 1890s saw the height of 

yellow journalism, in which newspapers such as the New York Journal, led by William Randolph Hearst, and the New 

York World, published by Joseph Pulitzer, competed for readership with sensationalistic stories. These publishers, and 

many others who printed news stories for maximum drama and effect, knew that war would provide sensational copy. 

IƻǿŜǾŜǊΣ ŜǾŜƴ ŀǎ ǎŜƴǎŀǘƛƻƴŀƭƛǎǘ ƴŜǿǎ ǎǘƻǊƛŜǎ ŦŀƴƴŜŘ ǘƘŜ ǇǳōƭƛŎΩǎ ŘŜǎƛǊŜ ǘƻ ǘǊȅ ƻǳǘ ǘƘŜƛǊ ƴŜǿ ƴŀǾȅ ǿƘƛƭŜ ǎǳǇǇƻǊǘƛƴƎ 

freedom, one key figure remained unmoved. President William McKinley, despite commanding a new, powerful navy, 

also recognized that the new fleetτand soldiersτwere untested. Preparing for a reelection bid in 1900, McKinley did 

not see a potential war with Spain, acknowledged to be the most powerful naval force in the world, as a good bet. 

McKinley did publicly admonish Spain for its actions against the rebels, and urged Spain to find a peaceful solution in 

Cuba, but he remained resistant to public pressure for American military intervention. 

 

aŎYƛƴƭŜȅΩǎ ǊŜǘƛŎŜƴŎŜ ǘƻ ƛƴǾƻƭǾŜ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŎƘŀƴƎŜŘ ƛƴ CŜōǊǳŀǊȅ муфуΦ IŜ ƘŀŘ ƻǊŘŜǊŜŘ ƻƴŜ ƻŦ ǘƘŜ ƴŜǿŜǎǘ ƴŀǾȅ 

battleships, the USS Maine, to drop anchor off the coast of Cuba in order to observe the situation, and to prepare to 

evacuate American citizens from Cuba if necessary. Just days after it arrived, on February 15, an explosion destroyed the 

Maine, killing over 250 American sailors (Figure). Immediately, yellow journalists jumped on the headline that the 

explosion was the result of a Spanish attack, and that all Americans should rally to war. The newspaper battle cry quickly 

ŜƳŜǊƎŜŘΣ άwŜƳŜƳōŜǊ ǘƘŜ aŀƛƴŜΗέ wŜŎŜƴǘ ŜȄŀƳƛƴŀǘƛƻƴǎ ƻŦ ǘƘŜ ŜǾƛŘŜƴŎŜ ƻŦ ǘƘŀǘ ǘƛƳŜ ƘŀǾŜ ƭŜŘ Ƴŀƴȅ ƘƛǎǘƻǊƛŀƴǎ ǘƻ 

conclude that the explosion was likely an accident due to the storage of gun powder close to the very hot boilers. But in 

1898, without ready evidence, the newspapers called for a war that would sell papers, and the American public rallied 

behind the cry. 

https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O#CNX_History_22_02_YellowJour
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Figure 2. Although later reports would suggest the explosion was due to loose gunpowder onboard the ship, the press treated the explosion of the USS Maine as high 

drama. Note the lower headline citing that the ship was destroyed by a mine, despite the lack of evidence. 

 

McKinley made one final effort to avoid war, when late in March, he called on Spain to end its policy of concentrating 

the native pƻǇǳƭŀǘƛƻƴ ƛƴ ƳƛƭƛǘŀǊȅ ŎŀƳǇǎ ƛƴ /ǳōŀΣ ŀƴŘ ǘƻ ŦƻǊƳŀƭƭȅ ŘŜŎƭŀǊŜ /ǳōŀΩǎ ƛƴŘŜǇŜƴŘŜƴŎŜΦ {Ǉŀƛƴ ǊŜŦǳǎŜŘΣ ƭŜŀǾƛƴƎ 

aŎYƛƴƭŜȅ ƭƛǘǘƭŜ ŎƘƻƛŎŜ ōǳǘ ǘƻ ǊŜǉǳŜǎǘ ŀ ŘŜŎƭŀǊŀǘƛƻƴ ƻŦ ǿŀǊ ŦǊƻƳ /ƻƴƎǊŜǎǎΦ /ƻƴƎǊŜǎǎ ǊŜŎŜƛǾŜŘ aŎYƛƴƭŜȅΩǎ ǿŀǊ ƳŜǎǎŀƎŜΣ 

and on April 19, 1898, they officiaƭƭȅ ǊŜŎƻƎƴƛȊŜŘ /ǳōŀΩǎ ƛƴŘŜǇŜƴŘŜƴŎŜ ŀƴŘ ŀǳǘƘƻǊƛȊŜŘ aŎYƛƴƭŜȅ ǘƻ ǳǎŜ ƳƛƭƛǘŀǊȅ ŦƻǊŎŜ ǘƻ 

remove Spain from the island. Equally important, Congress passed the Teller Amendment to the resolution, which stated 

that the United States would not annex Cuba following the war, appeasing those who opposed expansionism. 

WAR: BRIEF AND DECISIVE 

The Spanish-American War lasted approximately ten weeks, and the outcome was clear: The United States triumphed in 

its goal of helping liberate Cuba from Spanish control. Despite the positive result, the conflict did present significant 

challenges to the United States military. Although the new navy was powerful, the ships were, as McKinley feared, 

largely untested. Similarly untested were the American soldiers. The country had fewer than thirty thousand soldiers 

and sailors, many of whom were unprepared to do battle with a formidable opponent. But volunteers sought to make 

up the difference. Over one million American menτmany lacking a uniform and coming equipped with their own gunsτ

ǉǳƛŎƪƭȅ ŀƴǎǿŜǊŜŘ aŎYƛƴƭŜȅΩǎ Ŏŀƭƭ ŦƻǊ ŀōƭŜ-bodied men. Nearly ten thousand African American men also volunteered for 

service, despite the segregated conditions and additional hardships they faced, including violent uprisings at a few 



  

Return to U.S. History: How to Navigate This Document                                        114 

American bases before they departed for Cuba. The government, although grateful for the volunteer effort, was still 

unprepared to feed and supply such a force, and many suffered malnutrition and malaria for their sacrifice. 

 

To the surprise of the Spanish forces who saw the conflict as a clear war over Cuba, American military strategists 

prepared for it as a war for empire. More so than simply the liberation of Cuba and the protection of American interests 

ƛƴ ǘƘŜ /ŀǊƛōōŜŀƴΣ ƳƛƭƛǘŀǊȅ ǎǘǊŀǘŜƎƛǎǘǎ ǎƻǳƎƘǘ ǘƻ ŦǳǊǘƘŜǊ aŀƘŀƴΩǎ Ǿƛǎƛƻƴ ƻŦ additional naval bases in the Pacific Ocean, 

reaching as far as mainland Asia. Such a strategy would also benefit American industrialists who sought to expand their 

markets into China. Just before leaving his post for volunteer service as a lieutenant colonel in the U.S. cavalry, Assistant 

Secretary of the Navy Theodore Roosevelt ordered navy ships to attack the Spanish fleet in the Philippines, another 

island chain under Spanish control. As a result, the first significant military confrontation took place not in Cuba but 

halfway around the world in the Philippines. Commodore George Dewey led the U.S. Navy in a decisive victory, sinking 

all of the Spanish ships while taking almost no American losses. Within a month, the U.S. Army landed a force to take the 

islands from Spain, which it succeeded in doing by mid-August 1899. 

 

The victory in Cuba took a little longer. In June, seventeen thousand American troops landed in Cuba. Although they 

initially met with little Spanish resistance, by early July, fierce battles ensued near the Spanish stronghold in Santiago. 

Most famously, Theodore Roosevelt led his Rough Riders, an all-volunteer cavalry unit made up of adventure-seeking 

college graduates, and veterans and cowboys from the Southwest, in a charge up Kettle Hill, next to San Juan Hill, which 

resulted in American forces surrounding Santiago. The victories of the Rough Riders are the best known part of the 

battles, but in fact, several African American regiments, made up of veteran soldiers, were instrumental to their success. 

The Spanish fleet made a last-ditch effort to escape to the sea but ran into an American naval blockade that resulted in 

total destruction, with every Spanish vessel sunk. Lacking any naval support, Spain quickly lost control of Puerto Rico as 

well, offering virtually no resistance to advancing American forces. By the end of July, the fighting had ended and the 

war was over. Despite its short duration and limited number of casualtiesτfewer than 350 soldiers died in combat, 

about 1,600 were wounded, while almost 3,000 men died from diseaseτthe war carried enormous significance for 

Americans who celebrated the victory as a reconciliation between North and South. 
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ESTABLISHING PEACE AND CREATING AN EMPIRE 

As the war closed, Spanish and American diplomats made arrangements for a peace conference in Paris. They met in 

October 1898, with the Spanish government committed to regaining control of the Philippines, which they felt were 

unjustly taken in a war that was solely about Cuban independence. While the Teller Amendment ensured freedom for 

Cuba, President McKinley was reluctant to relinquish the strategically useful prize of the Philippines. He certainly did not 

want to give the islands back to Spain, nor did he want another European power to step in to seize them. Neither the 

Spanish nor the Americans considered giving the islands their independence, since, with the pervasive racism and 

cultural stereotyping of the day, they believed the Filipino people were not capable of governing themselves. William 

Howard Taft, the first American governor-general to oversee the administration of the new U.S. possession, accurately 

ŎŀǇǘǳǊŜŘ !ƳŜǊƛŎŀƴ ǎŜƴǘƛƳŜƴǘǎ ǿƛǘƘ Ƙƛǎ ŦǊŜǉǳŜƴǘ ǊŜŦŜǊŜƴŎŜ ǘƻ CƛƭƛǇƛƴƻǎ ŀǎ άƻǳǊ ƭƛǘǘƭŜ ōǊƻǿƴ ōǊƻǘƘŜǊǎΦέ 

 

As the peace negotiations unfƻƭŘŜŘΣ {Ǉŀƛƴ ŀƎǊŜŜŘ ǘƻ ǊŜŎƻƎƴƛȊŜ /ǳōŀΩǎ ƛƴŘŜǇŜƴŘŜƴŎŜΣ ŀǎ ǿŜƭƭ ŀǎ ǊŜŎƻƎƴƛȊŜ !ƳŜǊƛŎŀƴ 

control of Puerto Rico and Guam. McKinley insisted that the United States maintain control over the Philippines as an 

annexation, in return for a $20 million payment to Spain. Although Spain was reluctant, they were in no position 

militarily to deny the American demand. The two sides finalized the Treaty of Paris on December 10, 1898. With it came 

the international recognition that there was a new American empire that included the Philippines, Puerto Rico, and 

DǳŀƳΦ ¢ƘŜ !ƳŜǊƛŎŀƴ ǇǊŜǎǎ ǉǳƛŎƪƭȅ ƎƭƻǊƛŦƛŜŘ ǘƘŜ ƴŀǘƛƻƴΩǎ ƴŜǿ ǊŜŀŎƘΣ ŀǎ ŜȄǇǊŜǎǎŜŘ ƛƴ ǘƘŜ ŎŀǊǘƻƻƴ ōŜƭƻǿΣ ŘŜǇƛŎǘƛƴƎ ǘƘŜ 

glory of the American eagle reaching from the Philippines to the Caribbean (Figure). 

 

 
Figure 4. This cartoon from the Philadelphia Press, showed the reach of the new American empire, from Puerto Rico to the Philippines. 

 

Domestically, the country was neither unified in their support of the treaty nor in the idea of the United States building 

an empire at all. Many prominent Americans, including Jane Addams, former President Grover Cleveland, Andrew 

Carnegie, Mark Twain, and Samuel Gompers, felt strongly that the country should not be pursuing an empire, and, in 

1898, they formed the Anti-Imperialist League to oppose this expansionism. The reasons for their opposition were 

varied: Some felt that empire building went against the principles of democracy and freedom upon which the country 

was founded, some worried about competition from foreign workers, and some held the xenophobic viewpoint that the 

assimilation of other races would hurt the country. Regardless of their reasons, the group, taken together, presented a 

https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O#CNX_History_22_02_Eagle
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formidable challenge. As foreign treaties require a two-thirds majority in the U.S. Senate to pass, the Anti-Imperialist 

[ŜŀƎǳŜΩǎ ǇǊŜǎǎǳǊŜ ƭŜŘ ǘƘŜƳ ǘƻ ŀ ŎƭŜŀǊ ǎǇƭƛǘΣ ǿƛǘƘ ǘƘŜ Ǉƻǎǎƛōƛƭƛǘȅ ƻŦ ŘŜŦŜŀǘ ƻŦ ǘƘŜ ǘǊŜŀǘȅ ǎŜŜƳing imminent. Less than a 

week before the scheduled vote, however, news of a Filipino uprising against American forces reached the United 

States. Undecided senators were convinced of the need to maintain an American presence in the region and preempt 

the intervention of another European power, and the Senate formally ratified the treaty on February 6, 1899. 

 

The newly formed American empire was not immediately secure, as Filipino rebels, led by Emilio Aguinaldo (Figure), 

ŦƻǳƎƘǘ ōŀŎƪ ŀƎŀƛƴǎǘ !ƳŜǊƛŎŀƴ ŦƻǊŎŜǎ ǎǘŀǘƛƻƴŜŘ ǘƘŜǊŜΦ ¢ƘŜ CƛƭƛǇƛƴƻǎΩ ǿŀǊ ŦƻǊ ƛƴŘŜǇŜƴŘŜƴŎŜ ƭŀǎǘŜŘ ǘƘǊŜŜ ȅŜŀǊǎΣ ǿƛǘƘ ƻǾŜǊ 

four thousand American and twenty thousand Filipino combatant deaths; the civilian death toll is estimated as high as 

250,000. Finally, in 1901, President McKinley appointed William Howard Taft as the civil governor of the Philippines in an 

effort to disengage the American military from direct cƻƴŦǊƻƴǘŀǘƛƻƴǎ ǿƛǘƘ ǘƘŜ CƛƭƛǇƛƴƻ ǇŜƻǇƭŜΦ ¦ƴŘŜǊ ¢ŀŦǘΩǎ ƭŜŀŘŜǊǎƘƛǇΣ 

Americans built a new transportation infrastructure, hospitals, and schools, hoping to win over the local population. The 

rebels quickly lost influence, and Aguinaldo was captured by American forces and forced to swear allegiance to the 

United States. The Taft Commission, as it became known, continued to introduce reforms to modernize and improve 

daily life for the country despite pockets of resistance that continued to fight through the spring of 1902. Much of the 

ŎƻƳƳƛǎǎƛƻƴΩǎ ǊǳƭŜ ŎŜƴǘŜǊŜŘ ƻƴ ƭŜƎƛǎƭŀǘƛǾŜ ǊŜŦƻǊƳǎ ǘƻ ƭƻŎŀƭ ƎƻǾŜǊƴƳŜƴǘ ǎǘǊǳŎǘǳǊŜ ŀƴŘ ƴŀǘƛƻƴŀƭ ŀƎŜƴŎƛŜǎΣ ǿƛǘƘ ǘƘŜ 

commission offering appointments to resistance leaders in exchange for their support. The Philippines continued under 

American rule until they became self-governing in 1946. 

 

 
Figure 5. Philippine president Emilio Aguinaldo was captured after three years of fighting with U.S. troops. He is seen here boarding the USS Vicksburg after taking an 

oath of loyalty to the United States in 1901. 

 

After the conclusion of the Spanish-American War and the successful passage of the peace treaty with Spain, the United 

States continued to acquire other territories. Seeking an expanded international presence, as well as control of maritime 

routes and naval stations, the United States grew to include Hawaii, which was granted territorial status in 1900, and 

Alaska, which, although purchased from Russia decades earlier, only became a recognized territory in 1912. In both 

cases, their status as territories granted U.S. citizenship to their residents. The Foraker Act of 1900 established Puerto 

Rico as an American territory with its own civil government. It was not until 1917 that Puerto Ricans were granted 

https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O#CNX_History_22_02_Agiunaldo
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American citizenship. Guam and Samoa, which had been taken as part of the war, remained under the control of the 

U.S. Navy. Cuba, which after the war was technically a free country, adopted a constitution based on the U.S. 

Constitution. While the Teller Amendment had prohibited the United States from annexing the country, a subsequent 

amendment, the Platt Amendment, secured the right of the United States to interfere in Cuban affairs if threats to a 

stable government emerged. The Platt Amendment also guaranteed the United States its own naval and coaling station 

ƻƴ ǘƘŜ ƛǎƭŀƴŘΩǎ ǎƻǳǘƘŜǊƴ DǳŀƴǘŀƴŀƳƻ .ŀȅ ŀƴŘ ǇǊƻƘƛōƛǘŜŘ /ǳōŀ ŦǊƻƳ ƳŀƪƛƴƎ ǘǊŜŀǘƛŜǎ ǿƛǘƘ ƻǘƘŜǊ ŎƻǳƴǘǊƛŜǎ ǘƘŀǘ ƳƛƎƘǘ 

eventually threaten their independence. While Cuba remained an independent nation on paper, in all practicality the 

United StaǘŜǎ ƎƻǾŜǊƴŜŘ /ǳōŀΩǎ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ŀƴŘ ŜŎƻƴƻƳƛŎ ŀƎǊŜŜƳŜƴǘǎΦ 
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Map of American Expansion 1867-189969 

 
  

                                                           
69This task is adapted from the Was American Expansion Abroad Justified? task developed for the New York State Social Studies 

Resource Toolkit. The task is licensed under a Creative Commons Attribution-Noncommercial-ShareAlike 4.0 International License, 
which allows for it to be shared and adapted as long as the user agrees to the terms of the license. 

http://www.c3teachers.org/wp-content/uploads/2015/09/NewYork_8_American_Expansion.pdf
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://creativecommons.org/licenses/by-nc-sa/4.0/
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William McKinley Speech on Imperialism, 1900 

 

After thirty-three years of unbroken peace came an unavoidable war. Happily, the conclusion was quickly reached 
without a suspicion of unworthy motive, or practice, or purpose on our part and with fadeless honor on our arms. I 
cannot forget the quick response of the people to the country's need, and the quarter of a million men who freely 
offered their lives to the country's service. It was an impressive spectacle of national strength. It demonstrated our 
mighty reserve power and taught us that large standing armies are unnecessary as a "Minute Man" ready to join   the 
ranks for national defense. 

 
Out of these recent events have come to the United States grave trials and responsibilities. As it was the nation's war, 
so are its results the nation's problem. Its solution rests upon us all. It is too serious to stifle. It is too earnest for 
response. No phrase or catchword can conceal the sacred obligation it involves. No use of epithets, no aspersion of 
motive of those who differ, will contribute to that sober judgment so essential to right conclusions. No political outcry 
can abrogate our treaty of peace with Spain, or absolve us from its solemn engagements. It is the people's question, 
and will be until its determination is written out in their enlightened verdict. We must choose between manly doing 
and base desertion. It will never be the latter. It must be soberly settled in justice and good conscience, and it will be. 
wƛƎƘǘŜƻǳǎƴŜǎǎ ǿƘƛŎƘ ŜȄŀƭǘŜǘƘ ŀ ƴŀǘƛƻƴ Ƴǳǎǘ ŎƻƴǘǊƻƭ ƛƴ ƛǘǎ ǎƻƭǳǘƛƻƴΧΦ 
  
There can be no imperialism. Those who fear it are against it. Those who have faith in the republic are against it. So 
that there is universal abhorrence for it and unanimous opposition to it. Our only difference is that those who do not 
agree with us have no confidence in the virtue or capacity or high purpose or good faith of this free people as a 
civilizing agency: while we believe that the century of free government which the American people has enjoyed has 
not rendered them irresolute and faithless, but has fitted them for the great task of lifting up and assisting to better 
conditions and larger liberty those distant people who have through the issue of battle become our wards. 
  
Let us fear not. There is no occasion for faint hearts, no excuse for regrets. Nations do not grow in strength and the 
cause of liberty and law by the doing of easy things. The harder the task the greater will be the result, the benefit, and 
the honor. To doubt our power to accomplish it is to lose our faith in the soundness and strengths of our popular 
institutions. 
  
The liberators will never become the oppressors. A self-governed people will never permit despotism in any 
government which they foster and defend. 
  
Gentlemen, we have the new care and can not shift it. And, breaking up the camp of ease and isolation, let us bravely 
and hopefully and soberly continue the march of faithful service and falter not until the work is done. It is not possible 
that 75 million American freemen are unable to establish liberty and justice and good government in our new 
possessions. The burden is our opportunity. The opportunity is greater than the burden. May God give us strength to 
bear the one and wisdom so to embrace the other as to carry to our distant acquisitions the guarantees of "life, 
liberty, and the pursuit of happiness." 
  

This text is in the public domain.   
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Excerpts from the Roosevelt Corollary (to the Monroe Doctrine) 1904 

 

It is not true that the Unites States feels any land hunger or entertains any projects as regards to the other nations of the 

Western Hemisphere save such as are for their welfare. All that this country desires is to see the neighboring countries 

stable, orderly, and prosperous. Any country whose people conduct themselves well can count upon our hearty 

friendship. If a nation shows that it knows how to act with reasonable efficiency and decency in social and political 

matters, if it keeps order and pays its obligations, it need fear no interference from the United States. 

Chronic wrongdoing, or any impotence which results in a general loosening of the ties of civilized society [however], may 

in America, as elsewhere, ultimately require intervention by some civilized nation, and in the Western Hemisphere the 

adherence of the United States to the Monroe Doctrine may force the United States, however reluctantly, in flagrant 

cases of such wrongdoing or impotence, to the exercise of an international police power. 

 

...It is a mere truism to say that every nation, whether in American or any where else, which desires to maintain its 

freedom, its independence, must ultimately realize that the right of such independence can not be separated from the 

responsibility of making good use of it. 

 

 

This text is in the public domain. 
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U.S. Imperialism After the Spanish-American War Graphic Organizer  
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¢ŀŦǘΩǎ ά5ƻƭƭŀǊ 
5ƛǇƭƻƳŀŎȅέ 

    

²ƻƻŘǊƻǿ ²ƛƭǎƻƴΩǎ 
New Freedom 
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U.S. Imperialism After the Spanish-American War Graphic Organizer (Completed) 

 

 Key Figures Key Foreign Policies Impacts of Policy on 
the U.S. 

Impacts of the Policy 
on Foreign Nations 

Economic 
Imperialism in 
East Asia 

John Hay - 
president 
aŎYƛƴƭŜȅΩǎ 
Secretary of 
State, wrote the 
Open Door 
notes 

Open Door policy-all 
foreign nations had free 
and equal access to 
Chinese ports. 
 
Open Door notes - erased 
spheres of influence in 
China, opened the doors 
to free trade, only China 
can collect taxes on trade 
within its borders 

Open Door notes - free 
trade actually benefited 
the U.S. because 
American business had 
the advantage since 
American companies 
were producing higher 
quality goods than other 
countries more 
efficiently and less 
expensively.  

Open Door notes - 
squeezed other foreign 
countries (Germany, 
Spain, Great Britain, 
Russia, France) out of 
Chinese markets 
 
China - Boxer Rebellion 
sought to expel all 
Western Nations, U.S. 
troops intervened to 
withstand the rebellion, 
signifying American 
commitment to 
Chinese territorial 
integrity. 

wƻƻǎŜǾŜƭǘΩǎ 
ά.ƛƎ {ǘƛŎƪέ 
Foreign Policy 

Theodore 
Roosevelt, 
president after 
McKinley 

ά.ƛƎ {ǘƛŎƪέ ǇƻƭƛŎȅ - ƛǘΩǎ 
unnecessary to use force 
to achieve foreign policy 
goals as long as the 
military is big enough to 
threaten force. 
 
Roosevelt Corollary - 
based on the Monroe 
Doctrine, but instead of 
the U.S. not interfering 
ǿƛǘƘ ƛǘǎ ƴŜƛƎƘōƻǊΩǎ ŀŦŦŀƛǊǎΣ 
the Corollary states that 
the U.S. had the right and 
obligation to involve itself 
whenever necessary.  

The U.S. took the role of 
άǇƻƭƛŎŜ ǇƻǿŜǊέ ƛƴ ǘƘŜ 
Western Hemisphere, 
underwriting a 
revolution in Panama.  
The corollary was used 
as a rationale for 
American involvement 
(through economic 
influence) in the 
Caribbean and Central 
America. 

Colombia - lost the 
territory of Panama 
after the U.S. 
influenced a 
Panamanian revolt and 
used a naval blockade 
to stop Colombia from 
intervening.  
 
Cuba and Panama 
became U.S. 
protectorates 
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¢ŀŦǘΩǎ ά5ƻƭƭŀǊ 
5ƛǇƭƻƳŀŎȅέ 

William Taft, 
president after 
Roosevelt 

Dollar Diplomacy - wield 
U.S. economic influence 
to coerce countries into 
agreements that benefit 
the united states, and use 
foreign policy to secure 
markets and 
opportunities for 
American businesses.   

Indebted central 
American nations to the 
U.S. by buying their 
European debts 
 
interfered in Asia in an 
attempt to balance 
power between China 
and Japan 
 
Interference in Central 
America and Asia was 
done in an attempt to 
protect U.S. interests in 
those areas and 
maintain economic and 
military dominance    
 

Central American 
countries - did not want 
to be indebted to the 
United States, resisted 
the U.S. purchasing 
their European debt.  
Created nationalist 
movements, resentful 
of U.S. interference 
 
Japan - alienated by 
U.S. attempts to 
interfere in China-Japan 
relations, caused Japan 
to further consolidate 
power in the region, 
and heightened 
tensions with the U.S.   

Woodrow 
²ƛƭǎƻƴΩǎ bŜǿ 
Freedom 

Woodrow 
Wilson, 
president after 
Taft. 
 
William Jennings 
Bryan - ²ƛƭǎƻƴΩǎ 
secretary of 
state and 
previous 
populist 
candidate for 
president. 

ά/ƻƻƭƛƴƎ ƻŦŦ ǘǊŜŀǘƛŜǎέ - 
agreements between the 
U.S. and nations around 
the world in which they 
agreed to resolve 
disputes through talks, 
not war.  
 
άƳƻǊŀƭ ŘƛǇƭƻƳŀŎȅέ - a 
U.S. foreign policy based 
on morality rather than 
economic interests, 
American interference in 
ŀƴƻǘƘŜǊ ƴŀǘƛƻƴΩǎ ŀŦŦŀƛǊǎ 
should only occur when 
the circumstances rose to 
the level of a moral 
imperative.  

Returned to policies 
more similar to 
isolationism, but the 
U.S. was still 
interventionists in areas 
where its direct or 
indirect interests were 
threatened  
 
sent troops to Haiti, 
Dominican Republic, and 
Cuba to protect 
American interests, and 
ƛƴǘŜǊǾŜƴŜŘ ƛƴ aŜȄƛŎƻΩǎ 
government to promote 
democratic ideals  
 
Backed a rebel group in 
Mexico that attempted 
to overthrow the 
Mexican government led 
by Pancho Villa (which 
was not successful)  

With less American 
intervention, Japan 
moved to declare China 
ƛǘΩǎ ǇǊƻǘŜŎǘƻǊŀǘŜ 
(through diplomacy, 
the U.S. only 
recognized Japanese 
control over the 
Manchurian region) 
 
Mexico came to resent 
U.S. involvement in 
their affairs, and 
attempted to threaten 
U.S. oil company 
interests.  When U.S. 
troops invaded Mexico 
(in retaliation for 
tŀƴŎƘƻ ±ƛƭƭŀΩǎ ŀǘǘŀŎƪ ƛƴ 
New Mexico), Mexico 
demanded they 
withdraw.   
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Economic Imperialism in East Asia70 

 

While American forays into empire building began with military action, the country concurrently grew its scope and 

influence through other methods as well. In particular, the United States used its economic and industrial capacity to 

add to its ŜƳǇƛǊŜΣ ŀǎ Ŏŀƴ ōŜ ǎŜŜƴ ƛƴ ŀ ǎǘǳŘȅ ƻŦ ǘƘŜ /Ƙƛƴŀ ƳŀǊƪŜǘ ŀƴŘ ǘƘŜ άhǇŜƴ 5ƻƻǊ ƴƻǘŜǎέ ŘƛǎŎǳǎǎŜŘ ōŜƭƻǿΦ 

 

WHY CHINA? 

{ƛƴŎŜ ǘƘŜ Řŀȅǎ ƻŦ /ƘǊƛǎǘƻǇƘŜǊ /ƻƭǳƳōǳǎΩǎ ǿŜǎǘǿŀǊŘ ƧƻǳǊƴŜȅ ǘƻ ǎŜŜƪ ŀ ƴŜǿ ǊƻǳǘŜ ǘƻ ǘƘŜ 9ŀǎǘ LƴŘƛŜǎ όŜǎǎŜƴǘƛŀƭƭȅ LƴŘƛŀ ŀƴŘ 

China, but loosely defined ŀǎ ŀƭƭ ƻŦ {ƻǳǘƘŜŀǎǘ !ǎƛŀύΣ Ƴŀƴȅ ǿŜǎǘŜǊƴŜǊǎ ƘŀǾŜ ŘǊŜŀƳǘ ƻŦ ǘƘŜ ŜƭǳǎƛǾŜ ά/Ƙƛƴŀ aŀǊƪŜǘΦέ ²ƛǘƘ 

the defeat of the Spanish navy in the Atlantic and Pacific, and specifically with the addition of the Philippines as a base 

for American ports and coaling stations, the United States was ready to try and make the myth a reality. Although China 

originally accounted for only a small percentage of American foreign trade, captains of American industry dreamed of a 

vast market of Asian customers desperate for manufactured goods they could not yet produce in large quantities for 

themselves. 

 

American businesses were not alone in seeing the opportunities. Other countriesτincluding Japan, Russia, Great Britain, 

France, and Germanyτalso hoped to make inroads in China. Previous treaties between Great Britain and China in 1842 

and 1844 during the Opium Wars, when the British Empire militarily coerced the Chinese empire to accept the import of 

LƴŘƛŀƴ ƻǇƛǳƳ ƛƴ ŜȄŎƘŀƴƎŜ ŦƻǊ ƛǘǎ ǘŜŀΣ ƘŀŘ ŦƻǊŎŜŘ ŀƴ άƻǇŜƴ ŘƻƻǊέ ǇƻƭƛŎȅ ƻƴ /ƘƛƴŀΣ ƛƴ ǿƘƛŎh all foreign nations had free 

and equal access to Chinese ports. This was at a time when Great Britain maintained the strongest economic 

relationship with China; however, other western nations used the new arrangement to send Christian missionaries, who 

began to work across inland China. Following the Sino-Japanese War of 1894ςмуфр ƻǾŜǊ /ƘƛƴŀΩǎ ŎƭŀƛƳǎ ǘƻ YƻǊŜŀΣ 

western countries hoped to exercise even greater influence in the region. By 1897, Germany had obtained exclusive 

mining rights in northern coastal China as reparations for the murder of two German missionaries. In 1898, Russia 

obtained permission to build a railroad across northeastern Manchuria. One by one, each country carved out their own 

sphere of influence, where they could control markets through tariffs and transportation, and thus ensure their share of 

the Chinese market. 

Alarmed by the pace at which foreign powers further divided China into pseudo-territories, and worried that they had 

no significant piece for themselves, the United States government intervened. In contrast to European nations, however, 

American businesses wanted the whole market, not just a share of it. They wanted to do business in China with no 

artificially constructed spheres or boundaries to limit the extent of their trade, but without the territorial entanglements 

or legislative responsibilities that anti-imperialists opposed. With the blessing and assistance of Secretary of State John 

Hay, several American businessmen created the American Asiatic Association in 1896 to pursue greater trade 

opportunities in China. 

 

THE OPEN DOOR NOTES 

Lƴ муффΣ {ŜŎǊŜǘŀǊȅ ƻŦ {ǘŀǘŜ Iŀȅ ƳŀŘŜ ŀ ōƻƭŘ ƳƻǾŜ ǘƻ ŀŎǉǳƛǊŜ /ƘƛƴŀΩǎ Ǿŀǎǘ ƳŀǊƪŜǘǎ ŦƻǊ !ƳŜǊƛŎŀƴ ŀŎŎŜǎǎ ōȅ ƛƴǘǊƻŘǳŎƛƴƎ 

Open Door notes, a series of circular notes that Hay himself drafted as an expression of U.S. interests in the region and 

                                                           
70 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:_fMwqSD_@4/Economic-Imperialism-in-East-A. 

https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:_fMwqSD_@4/Economic-Imperialism-in-East-A
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sent to the other competing powers (Figure). These notes, if agreed to by the other five nations maintaining spheres of 

influences in China, would erase all spheres and essentially open all doors to free trade, with no special tariffs or 

transportation controls that would give unfair advantages to one country over another. Specifically, the notes required 

that all countries agree to maintain free access to all treaty ports in China, to pay railroad charges and harbor fees (with 

no special access), and that only China would be permitted to collect any taxes on trade within its borders. While on 

paper, the Open Door notes would offer equal access to all, the reality was that it greatly favored the United States. Free 

trade in China would give American businesses the ultimate advantage, as American companies were producing higher-

quality goods than other countries, and were doing so more efficiently and lŜǎǎ ŜȄǇŜƴǎƛǾŜƭȅΦ ¢ƘŜ άƻǇŜƴ ŘƻƻǊǎέ ǿƻǳƭŘ 

flood the Chinese market with American goods, virtually squeezing other countries out of the market. 

 

 
Figure 1Φ ¢Ƙƛǎ ǇƻƭƛǘƛŎŀƭ ŎŀǊǘƻƻƴ ǎƘƻǿǎ ¦ƴŎƭŜ {ŀƳ ǎǘŀƴŘƛƴƎ ƻƴ ŀ ƳŀǇ ƻŦ /ƘƛƴŀΣ ǿƘƛƭŜ 9ǳǊƻǇŜΩǎ ƛƳǇŜǊƛŀƭƛǎǘ ƴŀǘƛƻƴǎ (from left to right: Germany, Spain, Great Britain, 

wǳǎǎƛŀΣ ŀƴŘ CǊŀƴŎŜύ ǘǊȅ ǘƻ Ŏǳǘ ƻǳǘ ǘƘŜƛǊ άǎǇƘŜǊŜ ƻŦ ƛƴŦƭǳŜƴŎŜΦέ 

 

Although the foreign ministers of the other five nations sent half-hearted replies on behalf of their respective 

governments, with some outright denying the viability of the notes, Hay proclaimed them the new official policy on 

China, and American goods were unleashed throughout the nation. China was quite welcoming of the notes, as they also 

stressed the U.S. commitment to preserving the Chinese government and territorial integrity. 

 

The notes were invoked barely a year later, when a group of Chinese insurgents, the Righteous and Harmonious Fistsτ

also known as the Boxer Rebellion (1899)τfought to expel all western nations and their influences from China (Figure). 

The United States, along with Great Britain and Germany, sent over two thousand troops to withstand the rebellion. The 

troops signified American commitment to the territorial integrity of China, albeit one flooded with American products. 

Despite subsequent efforts, by Japan in particular, to undermine Chinese authority in 1915 and again during the 

Manchurian crisis of 1931, the United States remained resolute in defense of the open door principles through World 

https://cnx.org/contents/p7ovuIkl@3.84:_fMwqSD_@4/Economic-Imperialism-in-East-A#CNX_History_22_03_Hay
https://cnx.org/contents/p7ovuIkl@3.84:_fMwqSD_@4/Economic-Imperialism-in-East-A#CNX_History_22_03_Boxer
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War II. Only when China turned to communism in 1949 following an intense civil war did the principle become relatively 

meaningless. However, for nearly half a century, U.S. military involvement and a continued relationship with the Chinese 

government cemented their roles as preferred trading partners, illustrating how the country used economic power, as 

well as military might, to grow its empire. 

 

 
Figure 2. The Boxer Rebellion in China sought to expel all western influences, including Christian missionaries and trade partners. The Chinese government 

appreciated the American, British, and German troops that helped suppress the rebellion. 
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RoosevŜƭǘΩǎ ά.ƛƎ {ǘƛŎƪέ CƻǊŜƛƎƴ tƻƭƛŎȅ71 

 

While President McKinley ushered in the era of the American empire through military strength and economic coercion, 

his successor, Theodore Roosevelt, established a new foreign policy approach, allegedly based on a favorite African 

ǇǊƻǾŜǊōΣ άǎǇŜŀƪ ǎƻŦǘƭȅΣ ŀƴŘ ŎŀǊǊȅ ŀ ōƛƎ ǎǘƛŎƪΣ ŀƴŘ ȅƻǳ ǿƛƭƭ Ǝƻ ŦŀǊέ όFigure). At the crux of his foreign policy was a thinly 

ǾŜƛƭŜŘ ǘƘǊŜŀǘΦ wƻƻǎŜǾŜƭǘ ōŜƭƛŜǾŜŘ ǘƘŀǘ ƛƴ ƭƛƎƘǘ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ǊŜŎŜƴǘ ƳƛƭƛǘŀǊȅ ǎǳŎŎŜǎǎŜǎΣ ƛǘ ǿŀǎ ǳƴƴŜŎŜǎǎŀǊȅ ǘƻ use force 

to achieve foreign policy goals, so long as the military could threaten force. This rationale also rested on the young 

pǊŜǎƛŘŜƴǘΩǎ ǇƘƛƭƻǎƻǇƘȅΣ ǿƘƛŎƘ ƘŜ ǘŜǊƳŜŘ ǘƘŜ άǎǘǊŜƴǳƻǳǎ ƭƛŦŜΣέ ŀƴŘ ǘƘŀǘ ǇǊƛȊŜŘ ŎƘŀƭƭŜƴƎŜǎ ƻǾŜǊǎŜŀǎ ŀǎ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ 

instill American men with the resolve and vigor they allegedly had once acquired in the Trans-Mississippi West. 

 

 
Figure 1. Roosevelt was ƻŦǘŜƴ ŘŜǇƛŎǘŜŘ ƛƴ ŎŀǊǘƻƻƴǎ ǿƛŜƭŘƛƴƎ Ƙƛǎ άōƛƎ ǎǘƛŎƪέ ŀƴŘ ǇǳǎƘƛƴƎ ǘƘŜ ¦Φ{Φ ŦƻǊŜƛƎƴ ŀƎŜƴŘŀΣ ƻŦǘŜƴ ǘƘǊƻǳƎƘ ǘƘŜ ǇƻǿŜǊ ƻŦ ǘƘŜ ¦Φ{Φ Navy. 

 

Roosevelt believed that while the coercive power wielded by the United States could be harmful in the wrong hands, the 

²ŜǎǘŜǊƴ IŜƳƛǎǇƘŜǊŜΩǎ ōŜǎǘ ƛƴǘŜǊŜǎǘǎ ǿŜǊŜ ŀƭǎƻ ǘƘŜ ōŜǎǘ ƛƴǘŜǊŜǎǘǎ ƻŦ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎΦ IŜ ŦŜƭǘΣ ƛƴ ǎƘƻǊǘΣ ǘƘŀǘ ǘƘŜ ¦ƴƛǘŜŘ 

{ǘŀǘŜǎ ƘŀŘ ǘƘŜ ǊƛƎƘǘ ŀƴŘ ǘƘŜ ƻōƭƛƎŀǘƛƻƴ ǘƻ ōŜ ǘƘŜ ǇƻƭƛŎŜƳŀƴ ƻŦ ǘƘŜ ƘŜƳƛǎǇƘŜǊŜΦ ¢Ƙƛǎ ōŜƭƛŜŦΣ ŀƴŘ Ƙƛǎ ǎǘǊŀǘŜƎȅ ƻŦ άǎǇŜŀƪƛƴƎ 

softly and cŀǊǊȅƛƴƎ ŀ ōƛƎ ǎǘƛŎƪΣέ ǎƘŀǇŜŘ ƳǳŎƘ ƻŦ wƻƻǎŜǾŜƭǘΩǎ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅΦ 

 

THE CONSTRUCTION OF THE PANAMA CANAL 

As early as the mid-sixteenth century, interest in a canal across the Central American isthmus began to take root, 

primarily out of trade interests. The subsequent discovery of gold in California in 1848 further spurred interest in 

connecting the Atlantic and Pacific Oceans, and led to the construction of the Panama Railway, which began operations 

in 1855. Several attempts by France to construct a canal between 1881 and 1894 failed due to a combination of financial 

crises and health hazards, including malaria and yellow fever, which led to the deaths of thousands of French workers. 

                                                           
71  This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:RiggtnKi@4/Roosevelts-Big-Stick-Foreign-P. 

https://cnx.org/contents/p7ovuIkl@3.84:RiggtnKi@4/Roosevelts-Big-Stick-Foreign-P#CNX_History_22_04_BigStick
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:RiggtnKi@4/Roosevelts-Big-Stick-Foreign-P
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Upon becoming president in 1901, Roosevelt was determined to succeed where others had failed. Following the advice 

that Mahan set forth in his book The Influence of Seapower upon History, he sought to achieve the construction of a 

canal across Central America, primarily for military reasons associated with empire, but also for international trade 

considerations. The most strategic point for the construction was across the fifty-mile isthmus of Panama, which, at the 

turn of the century, was part of the nation of Colombia. Roosevelt negotiated with the government of Colombia, 

sometimes threatening to take the project away and build through Nicaragua, until Colombia agreed to a treaty that 

would grant the United States a lease on the land across Panama in exchange for a payment of $10 million and an 

additional $250,000 annual rental fee. The matter was far from settled, however. The Colombian people were outraged 

over the loss of their land to the United States, and saw the payment as far too low. Influenced by the public outcry, the 

Colombian Senate rejected the treaty and informed Roosevelt there would be no canal. 

 

¦ƴŘŀǳƴǘŜŘΣ wƻƻǎŜǾŜƭǘ ŎƘƻǎŜ ǘƻ ƴƻǿ ǿƛŜƭŘ ǘƘŜ άōƛƎ ǎǘƛŎƪΦέ Lƴ ŎƻƳƳŜƴǘǎ ǘƻ ƧƻǳǊƴŀƭƛǎǘǎΣ ƘŜ ƳŀŘŜ ƛǘ ŎƭŜŀǊ ǘƘŀǘ ǘƘŜ ¦ƴƛǘŜŘ 

States would strongly support the Panamanian people should they choose to revolt against Colombia and form their 

own nation. In November 1903, he even sent American battleships to the coast of Colombia, ostensibly for practice 

maneuvers, as the Panamanian revolution unfolded. The warships effectively blocked Colombia from moving additional 

troops into the region to quell the growing Panamanian uprising. Within a week, Roosevelt immediately recognized the 

new country of Panama, welcoming them to the world community and offering them the same termsτ$10 million plus 

the annual $250,000 rental feeτhe had previously offered Colombia. Following the successful revolution, Panama 

became an American protectorate, and remained so until 1939. 

 

Once the Panamanian victory was secured, with American support, construction on the canal began in May 1904. For 

the first year of operations, the United States worked primarily to build adequate housing, cafeterias, warehouses, 

machine shops, and other elements of infrastructure that previous French efforts had failed to consider. Most 

importantly, the introduction of fumigation syǎǘŜƳǎ ŀƴŘ Ƴƻǎǉǳƛǘƻ ƴŜǘǎ ŦƻƭƭƻǿƛƴƎ 5ǊΦ ²ŀƭǘŜǊ wŜŜŘΩǎ ŘƛǎŎƻǾŜǊȅ ƻŦ ǘƘŜ ǊƻƭŜ 

of mosquitoes in the spread of malaria and yellow fever reduced the death rate and restored the fledgling morale 

among workers and American-born supervisors. At the same time, a new wave of American engineers planned for the 

construction of the canal. Even though they decided to build a lock-system rather than a sea-level canal, workers still 

had to excavate over 170 million cubic yards of earth with the use of over one hundred new rail-mounted steam shovels 

(Figure). Excited by the work, Roosevelt became the first sitting U.S. president to conduct an official international trip. 

He traveled to Panama where he visited the construction site, taking a turn at the steam shovel and removing dirt. The 

canal opened in 1914, permanently changing world trade and military defense patterns. 

https://cnx.org/contents/p7ovuIkl@3.84:RiggtnKi@4/Roosevelts-Big-Stick-Foreign-P#CNX_History_22_04_Canal
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Figure 2. Recurring landslides made the excavation of the Culebra Cut one of the most technically challenging elements in the construction of the Panama Canal. 

 

THE ROOSEVELT COROLLARY 

With the construction of the canal now underway, Roosevelt next wanted to send a clear message to the rest of the 

worldτand in particular to his European counterpartsτthat the colonization of the Western Hemisphere had now 

ended, and their interference in the countries there would no longer be tolerated. At the same time, he sent a message 

to his counterparts in Central and South America, should the United States see problems erupt in the region, that it 

would intervene in order to maintain peace and stability throughout the hemisphere. 

 

Roosevelt articulated this seeming double standard in a 1904 address before Congress, in a speech that became known 

as the Roosevelt Corollary. The Roosevelt Corollary was based on the original Monroe Doctrine of the early nineteenth 

century, which warned European nations of the consequences of their interference in the Caribbean. In this addition, 

wƻƻǎŜǾŜƭǘ ǎǘŀǘŜǎ ǘƘŀǘ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ǿƻǳƭŘ ǳǎŜ ƳƛƭƛǘŀǊȅ ŦƻǊŎŜ άŀǎ ŀƴ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ǇƻƭƛŎŜ ǇƻǿŜǊέ ǘƻ ŎƻǊǊŜŎǘ ŀƴȅ 

άŎƘǊƻƴƛŎ ǿǊƻƴƎŘƻƛƴƎέ ōȅ ŀƴȅ [ŀǘƛƴ !ƳŜǊƛŎŀƴ ƴŀǘƛƻƴ ǘƘŀǘ ƳƛƎƘǘ ǘƘǊŜŀǘŜƴ ǎǘŀōƛƭƛǘȅ ƛƴ ǘƘŜ ǊŜƎƛƻƴΦ ¦ƴƭƛƪŜ ǘƘŜ aƻƴǊƻŜ 

5ƻŎǘǊƛƴŜΣ ǿƘƛŎƘ ǇǊƻŎƭŀƛƳŜŘ ŀƴ !ƳŜǊƛŎŀƴ ǇƻƭƛŎȅ ƻŦ ƴƻƴƛƴǘŜǊŦŜǊŜƴŎŜ ǿƛǘƘ ƛǘǎ ƴŜƛƎƘōƻǊǎΩ ŀŦŦŀƛǊǎΣ ǘƘŜ wƻƻǎŜǾŜƭǘ /ƻǊƻƭƭŀǊȅ 

loudly proclaimed the right and obligation of the United States to involve itself whenever necessary. 

 

Roosevelt immediately began to put the new corollary to work. He used it to establish protectorates over Cuba and 

tŀƴŀƳŀΣ ŀǎ ǿŜƭƭ ŀǎ ǘƻ ŘƛǊŜŎǘ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ǘƻ ƳŀƴŀƎŜ ǘƘŜ 5ƻƳƛƴƛŎŀƴ wŜǇǳōƭƛŎΩǎ ŎǳǎǘƻƳ ǎŜǊǾƛŎŜ ǊŜǾŜƴǳŜǎΦ 5ŜǎǇƛǘŜ 

growing resentment from neighboring countries over American intervention in their internal affairs, as well as European 

ŎƻƴŎŜǊƴǎ ŦǊƻƳ ŀŦŀǊΣ ƪƴƻǿƭŜŘƎŜ ƻŦ wƻƻǎŜǾŜƭǘΩǎ ǇǊŜǾƛƻǳǎ ŀŎǘƛƻƴǎ ƛƴ /ƻƭƻƳōƛŀ ŎƻƴŎŜǊƴƛƴƎ ŀŎǉǳƛǎƛǘƛƻƴ ƻŦ ƭŀƴŘ ǳǇƻƴ ǿƘƛŎƘ ǘƻ 

build the Panama Canal left many fearful of American reprisals should they resist. Eventually, Presidents Herbert Hoover 

and Franklin Roosevelt softened American rhetoric regarding U.S. domination of the Western Hemisphere, with the 

ƭŀǘǘŜǊ ǇǊƻŎƭŀƛƳƛƴƎ ŀ ƴŜǿ άDƻƻŘ bŜƛƎƘōƻǊ tƻƭƛŎȅέ ǘƘŀǘ ǊŜƴƻǳƴŎŜŘ !ƳŜǊƛŎŀƴ ƛƴǘŜǊǾŜƴǘƛƻƴ ƛƴ ƻǘƘŜǊ ƴŀǘƛƻƴǎΩ ŀŦŦŀƛǊǎΦ 

However, subsequent presidents would continue to reference aspects of the Roosevelt Corollary to justify American 
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involvement in Haiti, Nicaragua, and other nations throughout the twentieth century. The map below (Figure) shows the 

ǿƛŘŜǎǇǊŜŀŘ ŜŦŦŜŎǘǎ ƻŦ wƻƻǎŜǾŜƭǘΩǎ ǇƻƭƛŎƛŜǎ ǘƘǊƻǳƎƘƻǳǘ [ŀǘƛƴ !ƳŜǊƛŎŀΦ 

 

 
Figure 3. From underwriting a revolution in Panama with the goal of building a canal to putting troops in Cuba, Roosevelt vastly increased the U.S. impact in Latin 

America. 

 

 
 

AMERICAN INTERVENTION IN THE RUSSO-JAPANESE WAR 

Although he supported the Open Door notes as an excellent economic policy in China, Roosevelt lamented the fact that 

the United States had no strong military presence in the region to enforce it. Clearly, without a military presence there, 

ƘŜ ŎƻǳƭŘ ƴƻǘ ŀǎ Ŝŀǎƛƭȅ ǳǎŜ Ƙƛǎ άōƛƎ ǎǘƛŎƪέ ǘƘǊŜŀǘ ŎǊŜŘƛōƭȅ ǘƻ ŀŎƘƛŜǾŜ Ƙƛǎ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ƎƻŀƭǎΦ !ǎ ŀ ǊŜǎǳƭǘΣ ǿƘŜn conflicts did 

arise on the other side of the Pacific, Roosevelt adopted a policy of maintaining a balance of power among the nations 

there. This was particularly evident when the Russo-Japanese War erupted in 1904. 

https://cnx.org/contents/p7ovuIkl@3.84:RiggtnKi@4/Roosevelts-Big-Stick-Foreign-P#CNX_History_22_04_StickMap
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In 1904, angered by the massing of Russian troops along the Manchurian border, and the threat it represented to the 

region, Japan launched a surprise naval attack upon the Russian fleet. Initially, Roosevelt supported the Japanese 

position. However, when the Japanese fleet quickly achieved victory after victory, Roosevelt grew concerned over the 

growth of Japanese influence in the region and the continued threat that it represented to China and American access to 

those markets (Figure). Wishing to maintain the aforementioned balance of power, in 1905, Roosevelt arranged for 

diplomats from both nations to attend a secret peace conference in Portsmouth, New Hampshire. The resultant 

negotiations secured peace in the region, with Japan gaining control over Korea, several former Russian bases in 

Manchuria, and the southern half of Sakhalin Island. These negotiations also garnered the Nobel Peace Prize for 

Roosevelt, the first American to receive the award. 

 

 
Figure 4Φ WŀǇŀƴΩǎ ŘŜŦŜƴǎŜ ŀƎŀƛƴǎǘ wǳǎǎƛŀ ǿŀǎ ǎǳǇǇƻǊǘŜŘ ōȅ tǊŜǎƛŘŜƴǘ wƻƻǎŜǾŜƭǘΣ ōǳǘ ǿƘŜƴ WŀǇŀƴΩǎ ƻƴƎƻƛƴƎ ǾƛŎǘƻǊƛŜǎ Ǉǳǘ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎΩ ƻǿƴ !ǎƛŀƴ ƛƴǘŜǊŜǎǘǎ ŀǘ ǊƛǎƪΣ 

he stepped in. 

 

When Japan later exercised its authority over its gains by forcing American business interests out of Manchuria in 1906ς

мфлтΣ wƻƻǎŜǾŜƭǘ ŦŜƭǘ ƘŜ ƴŜŜŘŜŘ ǘƻ ƛƴǾƻƪŜ Ƙƛǎ άōƛƎ ǎǘƛŎƪέ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅΣ ŜǾŜƴ ǘƘƻǳƎƘ ǘƘŜ ŘƛǎǘŀƴŎŜ ǿŀǎ ƎǊŜŀǘΦ IŜ ŘƛŘ ǎƻ ōȅ 

sending the U.S. Great White Fleet on maneuvers in the western Pacific Ocean as a show of force from December 1907 

through February 1909. Publicly described as a goodwill tour, the message to the Japanese government regarding 

American interests was equally clear. Subsequent negotiations reinforced the Open Door policy throughout China and 

ǘƘŜ ǊŜǎǘ ƻŦ !ǎƛŀΦ wƻƻǎŜǾŜƭǘ ƘŀŘΣ ōȅ ōƻǘƘ ǘƘŜ ƧǳŘƛŎƛƻǳǎ ǳǎŜ ƻŦ ǘƘŜ άōƛƎ ǎǘƛŎƪέ ŀƴŘ Ƙƛǎ ǎǘǊŀǘŜƎȅ ƻŦ ƳŀƛƴǘŀƛƴƛƴƎ ŀ ōŀƭŀƴŎŜ ƻŦ 

power, kept U.S. interests in Asia well protected. 

  

https://cnx.org/contents/p7ovuIkl@3.84:RiggtnKi@4/Roosevelts-Big-Stick-Foreign-P#CNX_History_22_04_RussoJapan


  

Return to U.S. History: How to Navigate This Document                                        134 

¢ŀŦǘΩǎ ά5ƻƭƭŀǊ 5ƛǇƭƻƳŀŎȅέ72 

 

When William IƻǿŀǊŘ ¢ŀŦǘ ōŜŎŀƳŜ ǇǊŜǎƛŘŜƴǘ ƛƴ мфлфΣ ƘŜ ŎƘƻǎŜ ǘƻ ŀŘŀǇǘ wƻƻǎŜǾŜƭǘΩǎ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ǇƘƛƭƻǎƻǇƘȅ ǘƻ ƻƴŜ 

ǘƘŀǘ ǊŜŦƭŜŎǘŜŘ !ƳŜǊƛŎŀƴ ŜŎƻƴƻƳƛŎ ǇƻǿŜǊ ŀǘ ǘƘŜ ǘƛƳŜΦ Lƴ ǿƘŀǘ ōŜŎŀƳŜ ƪƴƻǿƴ ŀǎ άŘƻƭƭŀǊ ŘƛǇƭƻƳŀŎȅΣέ ¢ŀŦǘ ŀƴƴƻǳƴŎŜŘ Ƙƛǎ 

ŘŜŎƛǎƛƻƴ ǘƻ άǎǳōǎǘƛǘǳǘŜ ŘƻƭƭŀǊǎ ŦƻǊ ōǳƭƭŜǘǎέ ƛƴ ŀƴ ŜŦŦƻǊǘ ǘƻ ǳǎŜ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ǘƻ ǎŜŎǳǊŜ ƳŀǊƪŜǘǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ŦƻǊ 

American businessmen (FigureύΦ bƻǘ ǳƴƭƛƪŜ wƻƻǎŜǾŜƭǘΩǎ threat of force, Taft used the threat of American economic clout 

to coerce countries into agreements to benefit the United States. 

 

 
Figure 1Φ !ƭǘƘƻǳƎƘ ²ƛƭƭƛŀƳ IƻǿŀǊŘ ¢ŀŦǘ ǿŀǎ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΩǎ ƘŀƴŘ-picked successor to the presidency, he was less inclƛƴŜŘ ǘƻ ǳǎŜ wƻƻǎŜǾŜƭǘΩǎ άōƛƎ ǎǘƛŎƪΣέ 

choosing instead to use the economic might of the United States to influence foreign affairs. 

 

Of key interest to Taft was the debt that several Central American nations still owed to various countries in Europe. 

Fearing that the debt holders might use the monies owed as leverage to use military intervention in the Western 

Hemisphere, Taft moved quickly to pay off these debts with U.S. dollars. Of course, this move made the Central 

American countries indebted to the United States, a situation that not all nations wanted. When a Central American 

nation resisted this arrangement, however, Taft responded with military force to achieve the objective. This occurred in 

Nicaragua when the country refused to accept American loans to pay off its debt to Great Britain. Taft sent a warship 

with marines to the region to pressure the government to agree. Similarly, when Mexico considered the idea of allowing 

a Japanese corporation to gain significant land and economic advantages in its country, Taft urged Congress to pass the 

Lodge Corollary, an addendum to the Roosevelt Corollary, stating that no foreign corporationτother than American 

onesτcould obtain strategic lands in the Western Hemisphere. 

 

                                                           
72  This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:Y-Bpk5lx@3/Tafts-Dollar-Diplomacy. 

https://cnx.org/contents/p7ovuIkl@3.84:Y-Bpk5lx@3/Tafts-Dollar-Diplomacy#CNX_History_22_04_Dollar
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:Y-Bpk5lx@3/Tafts-Dollar-Diplomacy
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Lƴ !ǎƛŀΣ ¢ŀŦǘΩǎ ǇƻƭƛŎƛŜǎ ŀƭǎƻ ŦƻƭƭƻǿŜŘ ǘƘƻǎŜ ƻŦ ¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΦ IŜ ŀǘǘŜƳǇǘŜŘ ǘƻ ōƻƭǎǘŜǊ /ƘƛƴŀΩǎ ŀōƛƭƛǘȅ ǘƻ ǿƛǘƘǎǘŀƴŘ 

Japanese interference and thereby maintain a balance of power in the region. Initially, he experienced tremendous 

success in working with the Chinese government to further develop the railroad industry in that country through 

arranging international financing. However, efforts to expand the Open Door policy deeper into Manchuria met with 

ǊŜǎƛǎǘŀƴŎŜ ŦǊƻƳ wǳǎǎƛŀ ŀƴŘ WŀǇŀƴΣ ŜȄǇƻǎƛƴƎ ǘƘŜ ƭƛƳƛǘǎ ƻŦ ǘƘŜ !ƳŜǊƛŎŀƴ ƎƻǾŜǊƴƳŜƴǘΩǎ ƛƴŦƭǳŜƴce and knowledge about the 

intricacies of diplomacy. As a result, he reorganized the U.S. State Department to create geographical divisions (such as 

the Far East Division, the Latin American Division, etc.) in order to develop greater foreign policy expertise in each area. 

¢ŀŦǘΩǎ ǇƻƭƛŎƛŜǎΣ ŀƭǘƘƻǳƎƘ ƴƻǘ ŀǎ ōŀǎŜŘ ƻƴ ƳƛƭƛǘŀǊȅ ŀƎƎǊŜǎǎƛƻƴ ŀǎ Ƙƛǎ ǇǊŜŘŜŎŜǎǎƻǊǎΣ ŘƛŘ ŎǊŜŀǘŜ ŘƛŦŦƛŎǳƭǘƛŜǎ ŦƻǊ ǘƘŜ ¦ƴƛǘŜŘ 

{ǘŀǘŜǎΣ ōƻǘƘ ŀǘ ǘƘŜ ǘƛƳŜ ŀƴŘ ƛƴ ǘƘŜ ŦǳǘǳǊŜΦ /ŜƴǘǊŀƭ !ƳŜǊƛŎŀΩǎ ƛƴŘŜōǘŜŘƴŜǎǎ ǿƻǳƭŘ ŎǊŜŀǘŜ ŜŎƻƴƻƳƛŎ ŎƻƴŎŜǊƴǎ ŦƻǊ decades 

ǘƻ ŎƻƳŜΣ ŀǎ ǿŜƭƭ ŀǎ ŦƻǎǘŜǊ ƴŀǘƛƻƴŀƭƛǎǘ ƳƻǾŜƳŜƴǘǎ ƛƴ ŎƻǳƴǘǊƛŜǎ ǊŜǎŜƴǘŦǳƭ ƻŦ !ƳŜǊƛŎŀƴΩǎ ƛƴǘŜǊŦŜǊŜƴŎŜΦ Lƴ !ǎƛŀΣ ¢ŀŦǘΩǎ ŜŦŦƻǊǘǎ 

to mediate between China and Japan served only to heighten tensions between Japan and the United States. 

Furthermore, it did ƴƻǘ ǎǳŎŎŜŜŘ ƛƴ ŎǊŜŀǘƛƴƎ ŀ ōŀƭŀƴŎŜ ƻŦ ǇƻǿŜǊΣ ŀǎ WŀǇŀƴΩǎ ǊŜŀŎǘƛƻƴ ǿŀǎ ǘƻ ŦǳǊǘƘŜǊ ŎƻƴǎƻƭƛŘŀǘŜ ƛǘǎ ǇƻǿŜǊ 

and reach throughout the region. 

 

!ǎ ¢ŀŦǘΩǎ ǇǊŜǎƛŘŜƴŎȅ ŎŀƳŜ ǘƻ ŀ ŎƭƻǎŜ ƛƴ ŜŀǊƭȅ мфмоΣ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ǿŀǎ ŦƛǊƳƭȅ ŜƴǘǊŜƴŎƘŜŘ ƻƴ ƛǘǎ ǇŀǘƘ ǘƻǿŀǊŘǎ ŜƳǇƛǊŜΦ 

The world perceived the United States as the predominant power of the Western Hemisphereτa perception that few 

nations would challenge until the Soviet Union during the Cold War era. Likewise, the United States had clearly marked 

its interests in Asia, although it was still searching for an adequate approach to guard and foster them. The development 

of an American empire had introduced with it several new approaches to American foreign policy, from military 

intervention to economic coercion to the mere threat of force. 

 

The playing field would change one year later in 1914 when the United States witnessed the unfolding of World War I, or 

άǘƘŜ DǊŜŀǘ ²ŀǊΦέ ! ƴŜǿ ǇǊŜǎƛŘŜƴǘ ǿƻǳƭŘ ŀǘǘŜƳǇǘ ǘƻ ŀŘƻǇǘ ŀ ƴŜǿ ŀǇǇǊƻŀŎƘ ǘƻ ŘƛǇƭƻƳŀŎȅτone that was well-

intentioned but at tƛƳŜǎ ƛƳǇǊŀŎǘƛŎŀƭΦ 5ŜǎǇƛǘŜ ²ƻƻŘǊƻǿ ²ƛƭǎƻƴΩǎ ōŜǎǘ ŜŦŦƻǊǘǎ ǘƻ ǘƘŜ ŎƻƴǘǊŀǊȅΣ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ǿƻǳƭŘ ōŜ 

drawn into the conflict and subsequently attempt to reshape the world order as a result. 
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²ƻƻŘǊƻǿ ²ƛƭǎƻƴΩǎ bŜǿ CǊŜŜŘƻƳ73 

 

When Woodrow Wilson took over the White House in March 1913, he promised a less expansionist approach to 

American foreign policy than Theodore Roosevelt and William Howard Taft had pursued. Wilson did share the 

commonly held view that American values were superior to those of the rest of the world, that democracy was the best 

system to promote peace and stability, and that the United States should continue to actively pursue economic markets 

abroad. But he proposed an idealistic foreign policy based on morality, rather than American self-interest, and felt that 

!ƳŜǊƛŎŀƴ ƛƴǘŜǊŦŜǊŜƴŎŜ ƛƴ ŀƴƻǘƘŜǊ ƴŀǘƛƻƴΩǎ ŀŦŦŀƛǊǎ ǎƘƻǳƭŘ ƻŎŎǳǊ ƻƴƭȅ ǿƘŜƴ ǘƘŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎ ǊƻǎŜ ǘƻ ǘƘŜ ƭŜǾŜƭ ƻŦ ŀ ƳƻǊŀƭ 

imperative. 

 

Wilson appointed former presidential candidate William Jennings Bryan, a noted anti-imperialist and proponent of world 

peace, as his Secretary of State. Bryan undertook his new assignment with great vigor, encouraging nations around the 

ǿƻǊƭŘ ǘƻ ǎƛƎƴ άŎƻƻƭƛƴƎ ƻŦŦ ǘǊŜŀǘƛŜǎΣέ ǳƴŘŜǊ ǿƘƛŎƘ ǘƘŜȅ ŀƎǊŜŜŘ ǘƻ ǊŜǎƻƭǾŜ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ŘƛǎǇǳǘŜǎ ǘƘǊƻǳƎƘ ǘŀƭƪǎΣ not war, 

and to submit any grievances to an international commission. Bryan also negotiated friendly relations with Colombia, 

ƛƴŎƭǳŘƛƴƎ ŀ Ϸнр Ƴƛƭƭƛƻƴ ŀǇƻƭƻƎȅ ŦƻǊ wƻƻǎŜǾŜƭǘΩǎ ŀŎǘƛƻƴǎ ŘǳǊƛƴƎ ǘƘŜ tŀƴŀƳŀƴƛŀƴ wŜǾƻƭǳǘƛƻƴΣ ŀƴŘ ǿƻǊƪŜŘ ǘƻ ŜǎǘŀōƭƛǎƘ 

effective self-ƎƻǾŜǊƴƳŜƴǘ ƛƴ ǘƘŜ tƘƛƭƛǇǇƛƴŜǎ ƛƴ ǇǊŜǇŀǊŀǘƛƻƴ ŦƻǊ ǘƘŜ ŜǾŜƴǘǳŀƭ !ƳŜǊƛŎŀƴ ǿƛǘƘŘǊŀǿŀƭΦ 9ǾŜƴ ǿƛǘƘ .ǊȅŀƴΩǎ 

support, however, Wilson found that it was much harder than he anticipated to keep the United States out of world 

affairs (Figure). In reality, the United States was interventionist in areas where its interestsτdirect or indirectτwere 

threatened. 

 
Figure 2. While Wilson strove to be less of an interventionist, he found that to be more difficult in practice than in theory. Here, a political cartoon depicts him as a 

rather hapless cowboy, unclear on how to harness a foreign challenge, in this case, Mexico. 

²ƛƭǎƻƴΩǎ ƎǊŜŀǘŜǎǘ ōǊŜŀƪ ŦǊƻƳ Ƙƛǎ ǇǊŜŘŜŎŜǎǎƻǊǎ ƻŎŎǳǊǊŜŘ ƛƴ !ǎƛŀΣ ǿƘŜǊŜ ƘŜ ŀōŀƴŘƻƴŜŘ ¢ŀŦǘΩǎ άŘƻƭƭŀǊ ŘƛǇƭƻƳŀŎȅΣέ ŀ ŦƻǊŜƛƎƴ 

policy that essentially used the power of U.S. economic dominance as a threat to gain favorable terms. Instead, Wilson 

                                                           
73  This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:h6o9EjA8@3/American-Isolationism-and-the-. 

https://cnx.org/contents/p7ovuIkl@3.84:h6o9EjA8@3/American-Isolationism-and-the-#CNX_History_23_01_Bronco
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:h6o9EjA8@3/American-Isolationism-and-the-
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revived diplomatic efforts to keep Japanese interference there at a minimum. But as World War I, also known as the 

Great War, began to unfold, and European nations largely abandoned their imperialistic interests in order to marshal 

their forces for self-defense, Japan demanded that China succumb to a Japanese protectorate over their entire nation. In 

мфмтΣ ²ƛƭƭƛŀƳ WŜƴƴƛƴƎǎ .ǊȅŀƴΩǎ ǎǳŎŎŜǎǎƻǊ ŀǎ {ŜŎǊŜǘŀǊȅ ƻŦ {ǘŀǘŜΣ wƻōŜǊǘ [ŀƴǎƛƴƎΣ ǎƛƎƴŜŘ ǘƘŜ [ŀƴǎƛƴƎ-Ishii Agreement, 

which recognized Japanese control over the Manchurian region of China in exchange for WŀǇŀƴΩǎ ǇǊƻƳƛǎŜ ƴƻǘ ǘƻ ŜȄǇƭƻƛǘ 

the war to gain a greater foothold in the rest of the country. 

 

Furthering his goal of reducing overseas interventions, Wilson had promised not to rely on the Roosevelt Corollary, 

¢ƘŜƻŘƻǊŜ wƻƻǎŜǾŜƭǘΩǎ ŜȄǇƭƛŎƛǘ ǇƻƭƛŎȅ ǘƘŀǘ ǘƘŜ United States could involve itself in Latin American politics whenever it felt 

that the countries in the Western Hemisphere needed policing. Once president, however, Wilson again found that it was 

more difficult to avoid American interventionism in practice than in rhetoric. Indeed, Wilson intervened more in 

Western Hemisphere affairs than either Taft or Roosevelt. In 1915, when a revolution in Haiti resulted in the murder of 

the Haitian president and threatened the safety of New York banking interests in the country, Wilson sent over three 

ƘǳƴŘǊŜŘ ¦Φ{Φ aŀǊƛƴŜǎ ǘƻ ŜǎǘŀōƭƛǎƘ ƻǊŘŜǊΦ {ǳōǎŜǉǳŜƴǘƭȅΣ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŀǎǎǳƳŜŘ ŎƻƴǘǊƻƭ ƻǾŜǊ ǘƘŜ ƛǎƭŀƴŘΩǎ ŦƻǊŜƛƎƴ 

policy as well as its financial administration. One year later, in 1916, Wilson again sent marines to Hispaniola, this time 

to the Dominican Republic, to ensure prompt payment of a debt that nation owed. In 1917, Wilson sent troops to Cuba 

to protect American-owned sugar plantations from attacks by Cuban rebels; this time, the troops remained for four 

years. 

²ƛƭǎƻƴΩǎ Ƴƻǎǘ ƴƻǘŜŘ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ŦƻǊŀȅ ǇǊƛƻǊ ǘƻ ²ƻǊƭŘ ²ŀǊ L ŦƻŎǳǎŜŘ ƻƴ aŜȄƛŎƻΣ ǿƘŜǊŜ ǊŜōŜƭ General Victoriano Huerta 

ƘŀŘ ǎŜƛȊŜŘ ŎƻƴǘǊƻƭ ŦǊƻƳ ŀ ǇǊŜǾƛƻǳǎ ǊŜōŜƭ ƎƻǾŜǊƴƳŜƴǘ Ƨǳǎǘ ǿŜŜƪǎ ōŜŦƻǊŜ ²ƛƭǎƻƴΩǎ ƛƴŀǳƎǳǊŀǘƛƻƴΦ ²ƛƭǎƻƴ ǊŜŦǳǎŜŘ ǘƻ 

ǊŜŎƻƎƴƛȊŜ IǳŜǊǘŀΩǎ ƎƻǾŜǊƴƳent, instead choosing to make an example of Mexico by demanding that they hold 

democratic elections and establish laws based on the moral principles he espoused. Officially, Wilson supported 

±Ŝƴǳǎǘƛŀƴƻ /ŀǊǊŀƴȊŀΣ ǿƘƻ ƻǇǇƻǎŜŘ IǳŜǊǘŀΩǎ ƳƛƭƛǘŀǊȅ ŎƻƴǘǊƻƭ ƻŦ ǘƘŜ country. When American intelligence learned of a 

DŜǊƳŀƴ ǎƘƛǇ ŀƭƭŜƎŜŘƭȅ ǇǊŜǇŀǊƛƴƎ ǘƻ ŘŜƭƛǾŜǊ ǿŜŀǇƻƴǎ ǘƻ IǳŜǊǘŀΩǎ ŦƻǊŎŜǎΣ ²ƛƭǎƻƴ ƻǊŘŜǊŜŘ ǘƘŜ ¦Φ{Φ bŀǾȅ ǘƻ ƭŀƴŘ ŦƻǊŎŜǎ ŀǘ 

Veracruz to stop the shipment. 

 

On April 22, 1914, a fight erupted between the U.S. Navy and Mexican troops, resulting in nearly 150 deaths, nineteen of 

ǘƘŜƳ !ƳŜǊƛŎŀƴΦ !ƭǘƘƻǳƎƘ /ŀǊǊŀƴȊŀΩǎ ŦŀŎǘƛƻƴ ƳŀƴŀƎŜŘ ǘƻ ƻǾŜǊǘƘǊƻǿ IǳŜǊǘŀ ƛƴ ǘƘŜ ǎǳƳƳŜǊ ƻŦ мфмпΣ Ƴƻǎǘ aŜȄƛŎŀƴǎτ

including Carranzaτhad come to resent American intervention in their affairs. Carranza refused to work with Wilson 

ŀƴŘ ǘƘŜ ¦Φ{Φ ƎƻǾŜǊƴƳŜƴǘΣ ŀƴŘ ƛƴǎǘŜŀŘ ǘƘǊŜŀǘŜƴŜŘ ǘƻ ŘŜŦŜƴŘ aŜȄƛŎƻΩǎ ƳƛƴŜǊŀƭ ǊƛƎƘǘǎ ŀƎŀƛƴǎǘ ŀƭƭ !ƳŜǊƛŎŀƴ ƻƛƭ ŎƻƳǇŀƴƛŜǎ 

established there. Wilson then turned to support rebel forces who opposed Carranza, most notably Pancho Villa 

(Figure). However, Villa lacked the strength in number or weapons to overtake Carranza; in 1915, Wilson reluctantly 

ŀǳǘƘƻǊƛȊŜŘ ƻŦŦƛŎƛŀƭ ¦Φ{Φ ǊŜŎƻƎƴƛǘƛƻƴ ƻŦ /ŀǊǊŀƴȊŀΩǎ ƎƻǾŜǊƴƳŜƴǘΦ 

https://cnx.org/contents/p7ovuIkl@3.84:h6o9EjA8@3/American-Isolationism-and-the-#CNX_History_23_01_Pancho
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Figure 3. Pancho Villa, a Mexican rebel who Wilson supported, then ultimately turned from, attempted an attack on the United States iƴ ǊŜǘŀƭƛŀǘƛƻƴΦ ²ƛƭǎƻƴΩǎ ŀŎǘƛƻƴǎ 

in Mexico were emblematic of how difficult it was to truly set the United States on a course of moral leadership. 

 

As a postscript, an irate Pancho Villa turned against Wilson, and on March 9, 1916, led a fifteen-hundred-man force 

across the border into New Mexico, where they attacked and burned the town of Columbus. Over one hundred people 

died in the attack, seventeen of them American. Wilson responded by sending General John Pershing into Mexico to 

capture Villa and return him to the United States for trial. With over eleven thousand troops at his disposal, Pershing 

marched three hundred miles into Mexico before an angry Carranza ordered U.S. troops to withdraw from the nation. 

Although reelected in 1916, Wilson reluctantly ordered the withdrawal of U.S. troops from Mexico in 1917, avoiding war 

ǿƛǘƘ aŜȄƛŎƻ ŀƴŘ ŜƴŀōƭƛƴƎ ǇǊŜǇŀǊŀǘƛƻƴǎ ŦƻǊ !ƳŜǊƛŎŀƴ ƛƴǘŜǊǾŜƴǘƛƻƴ ƛƴ 9ǳǊƻǇŜΦ !ƎŀƛƴΣ ŀǎ ƛƴ /ƘƛƴŀΣ ²ƛƭǎƻƴΩǎ ŀǘǘŜƳǇǘ ǘƻ 

impose a moral foreign policy had failed in light of economic and political realities. 
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Unit Two Instruction 
Topic Two: World War I and its Aftermath (US.3.3-6) 
 

Connections to the unit claim: Students explore the onset of WWI and the reasons for U.S. entry into the war, as well as 

methods implemented to build support and control dissent on the homefront.  Students will also investigate how new 

technologies and innovations in weapons of war made WWI different than previous wars, and students will explore the 

peace process at the end of the war, and make a claim on whether or not the agreements in the Treaty of Versailles 

made another world war inevitable.  Students will use information gained on WWI to make a claim about how the world 

conflict of WWI changed how America identified itself.   

 

Suggested Timeline: 15 class periods 

 

Use this sample task: 

ǒ WWI and America 

Note: prior to conducting this task with students, read the Causes of WWI (The Great War) by Brandon Brown to 

build background knowledge 

ǒ Consequences of WW1 

 

To explore these key questions: 

 Why did the U.S. enter WWI? 

 Were critics of WWI anti-American? 

 What caused WWI? 

 Did the peace agreements at the end of WWI make another world war inevitable? 

 How did innovations in weapons of war affect the outcome of WWI? 

 Why did Congress reject the League of Nations and the Treaty of Versailles? 

  

That students answer through this assessment: 

 Students complete a cartoon analysis handout on a WWI Causes Political Cartoon 

 Students write a paragraph answering the first supportƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ²²LΚέ 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ ŜƴǘŜǊ ²²LΚέ  

 {ǘǳŘŜƴǘǎ ǇŀǊǘƛŎƛǇŀǘŜ ƛƴ ŀ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ǎŜŎƻƴŘ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²ŜǊŜ Ŏritics of WWI 

anti-!ƳŜǊƛŎŀƴΚέ !ǎǎŜǎǎ ǎǘǳŘŜƴǘ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ǿƛǘƘ ŀ discussion tracker. 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άIƻǿ ŘƛŘ ƛƴƴƻǾŀǘƛƻƴǎ ƛƴ ǿŜŀǇƻƴǎ 

of war affect the outcome of ²²LΚέ 

 Students complete a graphic organizer analyzing speeches by Woodrow Wilson and Henry Cabot Lodge voicing 

support and dissent for the U.S. joining the League of Nations 

 Students write a paraƎǊŀǇƘ ƻƴ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ /ƻƴƎǊŜǎǎ ǊŜƧŜŎǘ ǘƘŜ [ŜŀƎǳŜ 

ƻŦ bŀǘƛƻƴǎΣ ŀƴŘ ǊŜƧŜŎǘ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎ ōȅ ƴƻǘ ǊŀǘƛŦȅƛƴƎ ƛǘΚέ 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǘŀǎƪΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά5ƛŘ ǘƘŜ ǇŜŀŎŜ ŀƎǊŜŜƳŜƴǘǎ at the end of 

²²L ƳŀƪŜ ŀƴƻǘƘŜǊ ǿƻǊƭŘ ǿŀǊ ƛƴŜǾƛǘŀōƭŜΚέ 

 

https://cnx.org/exports/f9b34585-a0a9-40f3-9af7-c62d17b92fda@4.pdf/causes-of-wwi-the-great-war-4.pdf
https://www.archives.gov/files/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
https://sheg.stanford.edu/league-of-nations
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US History Instructional Task: WWI and America 
Unit Two: Foreign Policy through the Great War, Topic Two: World War I and its Aftermath 

 

Description: Students investigate the causes of WWI, the events leading up to U.S. entry into the war and the causes for 

U.S. entry, and efforts to promote support for the war on the homefront, and control dissent.    

 

Suggested Timeline: 8 class periods 

 

Materials: M.A.N.I.A handout; War Erupts in Europe; Map of Europe 1914 (before WW1); WWI Causes Political Cartoon; 

Blockades, u-boats, and sinking of the Lusitania; Zimmerman Telegram; U.S. Entry into WWI; The United States in World 

War I; The Ingredients of War; Controlling Dissent; Liberty Bond Propaganda Poster; Sedition in WWI   

 

Instructional Process: 

1. {ŀȅΥ ά!ǎ ǿŜ ƭŜŀǊƴŜŘ ƛƴ ƻǳǊ ƭŀǎǘ ǘŀǎƪ ƻƴ ƛƳǇŜǊƛŀƭƛǎƳΣ !ƳŜǊƛŎŀ ǳƴŘŜǊ President Wilson had started to favor a more 

isolationist, and less interventionist approach to the foreign affairs of other countries. Or, at least, that was the 

intent.  U.S. isolation or neutrality in the face of foreign affairs would be greatly tested with the onset of World 

War 1 in Europe in 1914.  In this task, we will investigate the causes of World War I and American involvement in 

ǘƘŜ DǊŜŀǘ ²ŀǊΦ  ²Ŝ ǿƛƭƭ ǳǎŜ ǘǿƻ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴǎ ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅ ƛƴ ǘƘƛǎ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ ŜƴǘŜǊ 

WWI, and were critics of WWI anti-!ƳŜǊƛŎŀƴΚέ CƛǊǎǘΣ ǿŜ Ƴǳǎǘ ƛƴǾŜǎǘƛƎŀǘŜ ǿƘŀǘ ƭŜŘ ǘƻ ǘƘŜ ǎǘŀǊǘ ƻŦ ²²LΦέ 

2. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ²²LΚέ 

3. Write the following terms on the board: Militarism, Alliances, Nationalism, Imperialism, Assassination 

4. Provide students with the M.A.N.I.A74 handout, and allow students to read through the definitions of each term. 

5. To continue to build context for each M.A.N.I.A term, provide students with War Erupts in Europe.  Instruct 

students to read the text independently.  Before reading, prompt students to underline information in the text 

that explains the role of militarism, alliances, nationalism, imperialism, and assassination in the start of WWI.  

After students have finished reading, lead a whole class discussion on the meaning of each term, and how it 

contributed to the start of war.  As students provide explanations, annotate the terms previously written on the 

board with student statements.  

a. What is militarism? How did militarism contribute to the start of WWI? 

b. What does alliance mean? How did alliances contribute to the start of WWI?  

NOTE: to help students visualize European alliances, project the Alliances of WW1 image.  It is not 

important for students to be able to name all the alliances, it is important for students to see how many 

European countries were bound by aid, treaty, or alliance, setting up a domino effect. 

c. What is nationalism? How did nationalism contribute to the start of WW1? 

d. Review the term imperialism. How did imperialism contribute to the start of WW1? 

NOTE: project the Map of Europe 1914 (before WW1) so students can see that empires covered Europe 

instead of the countries we know today.  Discuss the names of the different empires and the areas they 

covered.  

e. Who was assassinated? How did that assassination contribute to the start of WW1? 

                                                           
74 Produced by Oakland School District in Waterford, Michigan.  Available at: 

http://moodle.oakland.k12.mi.us/clarenceville/pluginfile.php/54353/mod_resource/content/1/MANIA.pdf 

http://moodle.oakland.k12.mi.us/clarenceville/pluginfile.php/54353/mod_resource/content/1/MANIA.pdf
https://www.khanacademy.org/humanities/world-history/euro-hist/american-entry-world-war-i/v/blockades-u-boats-and-sinking-of-the-lusitania
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/zimmermann-telegram
https://sheg.stanford.edu/us-entry-wwi
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-united-states-in-world-war-i
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-united-states-in-world-war-i
https://sheg.stanford.edu/sedition-wwi
http://moodle.oakland.k12.mi.us/clarenceville/pluginfile.php/54353/mod_resource/content/1/MANIA.pdf
https://www.thinglink.com/scene/466988438915121154
http://moodle.oakland.k12.mi.us/clarenceville/pluginfile.php/54353/mod_resource/content/1/MANIA.pdf
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f. Refer to the Map of Europe 1914 (before WW1) again - what were the two main military alliances? 

Which countries/empires were a part of the Central Powers? Of the Triple Entente? 

6. Assign students into pairs using an established classroom routine.  

7. Provide each pair a copy of WWI Causes Political Cartoon and the cartoon analysis handout from the National 

Archives. Instruct each pair to complete the cartoon analysis handout as they examine the political cartoon.  As 

needed, provide students with basic information about the image (e.g., Alsace-Lorraine and Algeciras were 

disputed territories).  

8. Conduct a whole class discussion around what this political cartoon tells us about the causes of WWI.    

9. LƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΣ άǿƘŀǘ ŎŀǳǎŜŘ ²²LΚέ 

In addition to answering the question, ask students to make a claim on what the most important factor was in 

the start of the war: militarism, alliances, nationalism, imperialism, or the assassination of Archduke Franz 

Ferdinand. Check for content accuracy.  

10. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ƻƴ ǘƘŜ ōƻŀǊŘΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ ŜƴǘŜǊ ²²LΚέ  

11. Show the class the 12 minute video Blockades, u-boats, and sinking of the Lusitania75.  Direct students to take 

notes on the sinking of the Lusitania and U.S. reaction to it.  After watching the video, briefly discuss the 

ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴ ŀǎ ŀ ŎƭŀǎǎΥ άƘƻǿ ŘƛŘ ǘƘŜ ǎƛƴƪƛƴƎ ƻŦ ǘƘŜ [ǳǎƛǘŀƴƛŀ ƛƳǇŀŎǘ ¦Φ{Φ ǎŜƴǘƛƳŜƴǘǎ ŦƻǊ ǿŀǊΚέ   

12. Show the class the 4 minute video Zimmerman Telegram76.  Direct students to take notes on the purpose of the 

Zimmerman telegram, and the effect it had on the U.S. populace.  After watching the video, briefly discuss the 

ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴ ŀǎ ŀ ŎƭŀǎǎΥ άǿƘŀǘ ǿŀǎ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ ½ƛƳƳŜǊƳŀƴ ǘŜƭŜƎǊŀƳΚέ 

13. Conduct steps 1-7 of the lesson U.S. Entry into WWI77 from the Stanford History Education Group with the 

following adjustments: 

a. Step 2: excerpts of both Wilson speeches are contained in the lesson plan, and full versions are 

contained in the original documents file.  It is recommended to use the excerpts. 

b. Step 3: The United States in World War I78 can be used for a textbook excerpt if the classroom does not 

already have a textbook.  Instruct students to ƻƴƭȅ ǊŜŀŘ ǘƘŜ ǎŜŎǘƛƻƴ ǘƛǘƭŜŘ ά¢ƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŜƴǘŜǊǎ 

²ƻǊƭŘ ²ŀǊ LΦέ 

14. LƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ ǘƘŜ ¦Φ{Φ 

ŜƴǘŜǊ ²²LΚέ  DǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ   

15. {ŀȅΥ ά²Ŝ ŀǊŜ ƴƻǿ ƎƻƛƴƎ ǘƻ investigate how the U.S. mobilized the homefront to help finance the war, and 

managed public support for the war effort.  We will use the second compelling question to guide our inquiry in 

this part of the task - were critics of WWI anti-!ƳŜǊƛŎŀƴΚέ 

16. Divide the class into small groups using an established classroom routine. Provide students with The Ingredients 

of War.  Direct students to read independently, and then answer the following questions in small groups: 

                                                           
75This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at: https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/blockades-u-boats-and-sinking-
of-the-lusitania    
76 This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at:https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/zimmermann-telegram 
77 Free registration on the site is required to access the full lesson plan. Access the fǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀŘ [Ŝǎǎƻƴ 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜ 
78This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-united-states-in-world-war-i   

https://www.archives.gov/files/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
https://www.archives.gov/files/education/lessons/worksheets/cartoon_analysis_worksheet.pdf
https://www.khanacademy.org/humanities/world-history/euro-hist/american-entry-world-war-i/v/blockades-u-boats-and-sinking-of-the-lusitania
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/zimmermann-telegram
https://sheg.stanford.edu/us-entry-wwi
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-united-states-in-world-war-i
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/blockades-u-boats-and-sinking-of-the-lusitania
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/blockades-u-boats-and-sinking-of-the-lusitania
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/zimmermann-telegram
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-united-states-in-world-war-i
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a. What efforts on the homefront were promoted to support the war? 

b. What were some strategies the U.S. implemented to finance the war?  

17. Write the term propaganda on the board.  Briefly discuss what students already know about this term.  Define 

propaganda as information, ideas, or rumors deliberately spread widely to help or harm a person, group, 

movement, institution, or nation.79  

18. Provide students with Controlling Dissent.  Direct students to read independently, and then answer the 

following questions in small groups: 

a. How was propaganda used to promote support for the war? 

b. How were acts passed by congress (Espionage Act, Sedition Act) used to control dissent?  

19. Project the Liberty Bond Propaganda Poster, along with the two propaganda images from the Controlling 

Dissent article.  Looking at each image, briefly discuss with students what is happening in each image, and the 

intended outcome of the propaganda. Use the analyze a poster handout from the National Archives to help 

guide questions. After looking at all three images, briefly discuss as a whole class how propaganda was used to 

promote support for WWI. 

20.  Conduct steps 3-7 of the lesson Sedition in WWI80 from the Stanford History Education Group with the following 

adjustments: 

a. Steps 3, 5, and 7: excerpts of documents A-D are contained in the lesson plan, and full versions are 

contained in the original documents file.  It is recommended to use the excerpts. 

21. /ƻƴŎƭǳŘŜ ǘƘŜ ǘŀǎƪ ǿƛǘƘ ŀ Ŏƭŀǎǎ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ǎŜŎƻƴŘ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²ŜǊŜ ŎǊƛǘƛŎs of WWI 

anti-!ƳŜǊƛŎŀƴΚέ 9ƴŎƻǳǊŀƎŜ ǎǘǳŘŜƴǘǎ ǘƻ ǳǎŜ ǘƘŜ conversation stems and assess student participation with a 

discussion tracker. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                           
79http://www.dictionary.com/browse/propaganda  
80 Free registration on the site is required to access the full lesson plan. Access the full lesson plan by clicking on ά5ƻǿƴƭƻŀŘ [Ŝǎǎƻƴ 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜ 

https://www.archives.gov/files/education/lessons/worksheets/poster_analysis_worksheet.pdf
https://sheg.stanford.edu/sedition-wwi
http://www.dictionary.com/browse/propaganda
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War Erupts in Europe81 

 

When a Serbian nationalist murdered the Archduke Franz Ferdinand of the Austro-Hungarian Empire on June 29, 1914, 

the underlying forces that led to World War I had already long been in motion and seemed, at first, to have little to do 

with the United States. At the time, the events that pushed Europe from ongoing tensions into war seemed very far 

away from U.S. interests. For nearly a century, nations had negotiated a series of mutual defense alliance treaties to 

secure themselves against their imperialistic rivals. Among the largest European powers, the Triple Entente included an 

alliance of France, Great Britain, and Russia. Opposite them, the Central powers, also known as the Triple Alliance, 

included Germany, Austria-Hungary, the Ottoman Empire, and initially Italy. A ǎŜǊƛŜǎ ƻŦ άǎƛŘŜ ǘǊŜŀǘƛŜǎέ ƭƛƪŜǿƛǎŜ ŜƴǘŀƴƎƭŜŘ 

the larger European powers to protect several smaller ones should war break out. 

 

At the same time that European nations committed each other to defense pacts, they jockeyed for power over empires 

overseas and invested heavily in large, modern militaries. Dreams of empire and military supremacy fueled an era of 

nationalism that was particularly pronounced in the newer nations of Germany and Italy, but also provoked separatist 

movements among Europeans. The Irish ǊƻǎŜ ǳǇ ƛƴ ǊŜōŜƭƭƛƻƴ ŀƎŀƛƴǎǘ .ǊƛǘƛǎƘ ǊǳƭŜΣ ŦƻǊ ŜȄŀƳǇƭŜΦ !ƴŘ ƛƴ .ƻǎƴƛŀΩǎ ŎŀǇƛǘŀƭ ƻŦ 

Sarajevo, Gavrilo Princip and his accomplices assassinated the Austro-Hungarian archduke in their fight for a pan-Slavic 

nation. Thus, when Serbia failed to accede to Austro-IǳƴƎŀǊƛŀƴ ŘŜƳŀƴŘǎ ƛƴ ǘƘŜ ǿŀƪŜ ƻŦ ǘƘŜ ŀǊŎƘŘǳƪŜΩǎ ƳǳǊŘŜǊΣ !ǳǎǘǊƛŀ-

Hungary declared war on Serbia with the confidence that it had the backing of Germany. This action, in turn, brought 

Russia into the conflict, due to a treaty in which they had agreed to defend Serbia. Germany followed suit by declaring 

war on Russia, fearing that Russia and France would seize this opportunity to move on Germany if it did not take the 

offensive. The eventual German invasion of Belgium drew Great Britain into the war, followed by the attack of the 

Ottoman Empire on Russia. By the end of August 1914, it seemed as if Europe had dragged the entire world into war. 

The Great War was unlike any war that came before it. Whereas in previous European conflicts, troops typically faced 

each other on open battlefields, World War I saw new military technologies that turned war into a conflict of prolonged 

trench warfare. Both sides used new artillery, tanks, airplanes, machine guns, barbed wire, and, eventually, poison gas: 

weapons that strengthened defenses and turned each military offense into barbarous sacrifices of thousands of lives 

with minimal territorial advances in return. By the end of the war, the total military death toll was ten million, as well as 

another million civilian deaths attributed to military action, and another six million civilian deaths caused by famine, 

disease, or other related factors. 

 

One terrifying new piece of technological warfare was the German unterseebootτŀƴ άǳƴŘŜǊǎŜŀ ōƻŀǘέ ƻǊ ¦-boat. By 

early 1915, in an effort to break the British naval blockade of Germany and turn the tide of the war, the Germans 

dispatched a fleet of these submarines around Great Britain to attack both merchant and military ships. The U-boats 

acted in direct violation of international law, attacking without warning from beneath the water instead of surfacing and 

permitting the surrender of civilians or crew. By 1918, German U-boats had sunk nearly five thousand vessels. Of 

greatest historical note was the attack on the British passenger ship, RMS Lusitania, on its way from New York to 

Liverpool on May 7, 1915. The German Embassy in the United States had announced that this ship would be subject to 

attack for its cargo of ammunition: an allegation that later proved accurate. Nonetheless, almost 1,200 civilians died in 

the attack, including 128 Americans. The attack horrified the world, galvanizing support in England and beyond for the 

                                                           
81 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:h6o9EjA8@3/American-Isolationism-and-the-. 

https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:h6o9EjA8@3/American-Isolationism-and-the-
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war (FigureύΦ ¢Ƙƛǎ ŀǘǘŀŎƪΣ ƳƻǊŜ ǘƘŀƴ ŀƴȅ ƻǘƘŜǊ ŜǾŜƴǘΣ ǿƻǳƭŘ ǘŜǎǘ tǊŜǎƛŘŜƴǘ ²ƛƭǎƻƴΩǎ ŘŜǎƛǊŜ ǘƻ ǎǘŀȅ ƻǳǘ ƻŦ ǿƘŀǘ ƘŀŘ ōŜŜƴ ŀ 

largely European conflict. 

 

 
Figure 4. The torpedoing and sinking of the Lusitania, depicted in the English drawing above (a), resulted in the death over twelve hundred civilians and was an 

international incident that shifted American sentiment as to their potential role in the war, as illustrated in a British recruiting poster (b). 
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Map of Europe 1914 (before World War I)82 

 

 

 
 

 

 

 

 

 

 

 

                                                           
82 Licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available online at 

https://en.wikipedia.org/wiki/File:Ww1-military_alliances_1914.JPG. 
 

https://creativecommons.org/licenses/by-sa/3.0/
https://en.wikipedia.org/wiki/File:Ww1-military_alliances_1914.JPG


  

Return to U.S. History: How to Navigate This Document                                        146 

World War I Causes Political Cartoon83 

 

 
 

                                                           
83 Cartoon by Harris Morgan. Licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available online at 

https://en.wikipedia.org/wiki/File:WWI-Causes.jpg. 

https://creativecommons.org/licenses/by-sa/3.0/
https://en.wikipedia.org/wiki/File:WWI-Causes.jpg
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The Ingredients of War84 

 

The First World War was, in many ways, a war of attrition, and the United States needed a large army to help the Allies. 

In 1917, when the United States declared war on Germany, the U.S. Army ranked seventh in the world in terms of size, 

with an estimated 200,000 enlisted men. In contrast, at the outset of the war in 1914, the German force included 4.5 

million men, and the country ultimately mobilized over eleven million soldiers over the course of the entire war. 

 

To compose a fighting force, Congress passed the Selective Service Act in 1917, which initially required all men aged 

twenty-one through thirty to register for the draft (Figure). In 1918, the act was expanded to include all men between 

eighteen and forty-five. Through a campaign of patriotic appeals, as well as an administrative system that allowed men 

to register at their local draft boards rather than directly with the federal government, over ten million men registered 

ŦƻǊ ǘƘŜ ŘǊŀŦǘ ƻƴ ǘƘŜ ǾŜǊȅ ŦƛǊǎǘ ŘŀȅΦ .ȅ ǘƘŜ ǿŀǊΩǎ ŜƴŘΣ ǘǿŜƴǘȅ-two million men had registered for the U.S. Army draft. Five 

million of these men were actually drafted, another 1.5 million volunteered, and over 500,000 additional men signed up 

for the navy or marines. In all, two million men participated in combat operations overseas. Among the volunteers were 

also twenty thousand women, a quarter of whom went to France to serve as nurses or in clerical positions. 

 

But the draft also provoked opposition, and almost 350,000 eligible Americans refused to register for military service. 

About 65,000 of these defied the conscription law as conscientious objectors, mostly on the grounds of their deeply held 

religious beliefs. Such opposition was not without risks, and whereas most objectors were never prosecuted, those who 

were found guilty at military hearings received stiff punishments: Courts handed down over two hundred prison 

sentences of twenty years or more, and seventeen death sentences. 

 

 
Figure 1. While many young men were eager to join the war effort, there were a sizable number who did not want to join, either due to a moral objection or simply 

because they did not want to fight in a war that seemed far from American interests. (credit: Library of Congress) 

 

                                                           
84 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for. 

https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for#CNX_History_23_02_Draft
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for
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With the size of the army growing, the U.S. government next needed to ensure that there were adequate suppliesτin 

particular food and fuelτfor both the soldiers and the home front. Concerns over shortages led to the passage of the 

Lever Food and Fuel Control Act, which empowered the president to control the production, distribution, and price of all 

food products during the war effort. Using this law, Wilson created both a Fuel Administration and a Food 

!ŘƳƛƴƛǎǘǊŀǘƛƻƴΦ ¢ƘŜ CǳŜƭ !ŘƳƛƴƛǎǘǊŀǘƛƻƴΣ Ǌǳƴ ōȅ IŀǊǊȅ DŀǊŦƛŜƭŘΣ ŎǊŜŀǘŜŘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ άŦǳŜƭ ƘƻƭƛŘŀȅǎΣέ ŜƴŎƻǳǊŀƎƛƴƎ 

civilian Americans to do their part for the war effort by rationing fuel on certain days. Garfield also implemented 

άŘŀȅƭƛƎƘǘ ǎŀǾƛƴƎ ǘƛƳŜέ ŦƻǊ ǘƘŜ ŦƛǊǎǘ ǘƛƳŜ ƛƴ !ƳŜǊƛŎŀƴ ƘƛǎǘƻǊȅΣ ǎƘƛŦǘƛƴƎ ǘƘŜ ŎƭƻŎƪǎ ǘƻ ŀƭƭƻǿ ƳƻǊŜ ǇǊƻŘǳŎǘƛǾŜ ŘŀȅƭƛƎƘǘ ƘƻǳǊǎΦ 

Herbert Hoover coordinated the Food Administration, and he too encouraged volunteer rationing by invoking 

ǇŀǘǊƛƻǘƛǎƳΦ ²ƛǘƘ ǘƘŜ ǎƭƻƎŀƴ άŦƻƻŘ ǿƛƭƭ ǿƛƴ ǘƘŜ ǿŀǊΣέ IƻƻǾŜǊ ŜƴŎƻǳǊŀƎŜŘ άaŜŀǘƭŜǎǎ aƻƴŘŀȅǎΣέ ά²ƘŜŀǘƭŜǎǎ 

²ŜŘƴŜǎŘŀȅǎΣέ ŀƴŘ ƻǘƘŜǊ ǎƛƳƛƭŀǊ ǊŜŘǳŎǘƛƻƴǎΣ ǿƛǘƘ ǘƘŜ ƘƻǇŜ ƻŦ ǊŀǘƛƻƴƛƴƎ ŦƻƻŘ ŦƻǊ ƳƛƭƛǘŀǊy use (Figure). 

 

 
Figure 2. With massive propaganda campaigns linking rationing and frugality to patriotism, the government sought to ensure adequate supplies to fight the war. 

 

Wilson also created the War Industries Board, run by Bernard Baruch, to ensure adequate military supplies. The War 

Industries Board had the power to direct shipments of raw materials, as well as to control government contracts with 

private producers. Baruch used lucrative contracts with guaranteed profits to encourage several private firms to shift 

ǘƘŜƛǊ ǇǊƻŘǳŎǘƛƻƴ ƻǾŜǊ ǘƻ ǿŀǊǘƛƳŜ ƳŀǘŜǊƛŀƭǎΦ CƻǊ ǘƘƻǎŜ ŦƛǊƳǎ ǘƘŀǘ ǊŜŦǳǎŜŘ ǘƻ ŎƻƻǇŜǊŀǘŜΣ .ŀǊǳŎƘΩǎ ƎƻǾŜǊƴƳŜƴǘ Ŏƻƴtrol 

over raw materials provided him with the necessary leverage to convince them to join the war effort, willingly or not. 

As a way to move all the personnel and supplies around the country efficiently, Congress created the U.S. Railroad 

Administration. Logistical problems had led trains bound for the East Coast to get stranded as far away as Chicago. To 

prevent these problems, Wilson appointed William McAdoo, the Secretary of the Treasury, to lead this agency, which 

had extraordinary war powers to control the entire railroad industry, including traffic, terminals, rates, and wages. 

 

https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for#CNX_History_23_02_Food
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Almost all the practical steps were in place for the United States to fight a successful war. The only step remaining was 

to figure out how to pay for it. The war effort was costlyτwith an eventual price tag in excess of $32 billion by 1920τ

and the government needed to finance it. The Liberty Loan Act allowed the federal government to sell liberty bonds to 

ǘƘŜ !ƳŜǊƛŎŀƴ ǇǳōƭƛŎΣ ŜȄǘƻƭƭƛƴƎ ŎƛǘƛȊŜƴǎ ǘƻ άŘƻ ǘƘŜƛǊ ǇŀǊǘέ ǘƻ ƘŜƭǇ ǘƘŜ ǿŀr effort and bring the troops home. The 

ƎƻǾŜǊƴƳŜƴǘ ǳƭǘƛƳŀǘŜƭȅ ǊŀƛǎŜŘ Ϸно ōƛƭƭƛƻƴ ǘƘǊƻǳƎƘ ƭƛōŜǊǘȅ ōƻƴŘǎΦ !ŘŘƛǘƛƻƴŀƭ ƳƻƴƛŜǎ ŎŀƳŜ ŦǊƻƳ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ǳǎŜ ƻŦ 

federal income tax revenue, which was made possible by the passage of the Sixteenth Amendment to the U.S. 

Constitution in 1913. With the financing, transportation, equipment, food, and men in place, the United States was 

ready to enter the war. The next piece the country needed was public support. 
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Controlling Dissent85 

 

Although all the physical pieces required to fight a war fell quickly into place, the question of national unity was another 

concern. The American public was strongly divided on the subject of entering the war. While many felt it was the only 

choice, others protested strongly, feeling it ǿŀǎ ƴƻǘ !ƳŜǊƛŎŀΩǎ ǿŀǊ ǘƻ ŦƛƎƘǘΦ ²ƛƭǎƻƴ ƴŜŜŘŜŘ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ŀ ƴŀǘƛƻƴ ƻŦ 

diverse immigrants, with ties to both sides of the conflict, thought of themselves as American first, and their home 

ŎƻǳƴǘǊȅΩǎ ƴŀǘƛƻƴŀƭƛǘȅ ǎŜŎƻƴŘΦ ¢ƻ Řƻ ǘƘƛǎΣ ƘŜ ƛƴƛǘƛŀǘŜŘ ŀ ǇǊƻǇŀƎŀƴŘŀ ŎŀƳǇŀƛƎƴΣ ǇǳǎƘƛƴƎ ǘƘŜ ά!ƳŜǊƛŎŀ CƛǊǎǘέ ƳŜǎǎŀƎŜΣ 

which sought to convince Americans that they should do everything in their power to ensure an American victory, even 

if that meant silencing their own criticisms. 

 

  

                                                           
85 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for. 

https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for
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The Wilson administration created the Committee of Public Information under director George Creel, a former 

journalist, just days after the United States declared war on Germany. Creel employed artists, speakers, writers, and 

filmmakers to develop a propaganda machine. The goal was to encourage all Americans to make sacrifices during the 

war and, equally importantly, to hate all things German (Figure). Through effoǊǘǎ ǎǳŎƘ ŀǎ ǘƘŜ ŜǎǘŀōƭƛǎƘƳŜƴǘ ƻŦ άƭƻȅŀƭǘȅ 

ƭŜŀƎǳŜǎέ ƛƴ ŜǘƘƴƛŎ ƛƳƳƛƎǊŀƴǘ ŎƻƳƳǳƴƛǘƛŜǎΣ /ǊŜŜƭ ƭŀǊƎŜƭȅ ǎǳŎŎŜŜŘŜŘ ƛƴ ƳƻƭŘƛƴƎ ŀƴ ŀƴǘƛ-German sentiment around the 

country. The result? Some schools banned the teaching of the German language and some restaurants refused to serve 

ŦǊŀƴƪŦǳǊǘŜǊǎΣ ǎŀǳŜǊƪǊŀǳǘΣ ƻǊ ƘŀƳōǳǊƎŜǊǎΣ ƛƴǎǘŜŀŘ ǎŜǊǾƛƴƎ άƭƛōŜǊǘȅ ŘƻƎǎ ǿƛǘƘ ƭƛōŜǊǘȅ ŎŀōōŀƎŜέ ŀƴŘ άƭƛōŜǊǘȅ ǎŀƴŘǿƛŎƘŜǎΦέ 

Symphonies refused to perform music written by German composers. The hatred of Germans grew so widespread that, 

at one point, at a circus, audience members cheered when, in an act gone horribly wrong, a Russian bear mauled a 

German animal trainer (whose ethnicity was more a part of the act than reality). 

 

 
Figure 4Φ /ǊŜŜƭΩǎ ǇǊƻǇŀƎŀƴŘŀ ŎŀƳǇŀƛƎƴ ŜƳōƻŘƛŜŘ ŀ ǎǘǊƻƴƎƭȅ ŀƴǘƛ-German ƳŜǎǎŀƎŜΦ ¢ƘŜ ŘŜǇƛŎǘƛƻƴ ƻŦ DŜǊƳŀƴǎ ŀǎ ōǊǳǘŀƭ ŀǇŜǎΣ ǎǘŜǇǇƛƴƎ ƻƴ ǘƘŜ ƴŀǘƛƻƴΩǎ ǎƘƻǊŜǎ ǿƛǘƘ 

ǘƘŜƛǊ ŎǊǳŘŜ ǿŜŀǇƻƴ ƻŦ άYǳƭǘǳǊέ όŎǳƭǘǳǊŜύΣ ǎǘƻƻŘ ƛƴ ƳŀǊƪŜŘ ŎƻƴǘǊŀǎǘ ǘƻ ǘƘŜ ƛŘŜŀƭƛȊŜŘ ǊŜƴŘƛǘƛƻƴ ƻŦ ǘƘŜ ƴŀǘƛƻƴΩǎ ǾƛǊǘǳŜ ŀǎ ŀ Ŧŀƛr beauty whose clothes had been ripped off 

her. 

 

In addition to its propaganda campaign, the U.S. government also tried to secure broad support for the war effort with 

repressive legislation. The Trading with the Enemy Act of 1917 prohibited individual trade with an enemy nation and 

banned the use of the postal service for disseminating any literature deemed treasonous by the postmaster general. 

That same year, the Espionage Act prohibited giving aid to the enemy by spying, or espionage, as well as any public 

comments that opposed the American war effort. Under this act, the government could impose fines and imprisonment 

of up to twenty years. The Sedition Act, passed in 1918, prohibited any criticism or disloyal language against the federal 

government and its policies, the U.S. Constitution, the military uniform, or the American flag. More than two thousand 

persons were charged with violating these laws, and many received prison sentences of up to twenty years. Immigrants 

https://cnx.org/contents/p7ovuIkl@3.84:dDvFrjNV@3/The-United-States-Prepares-for#CNX_History_23_02_AntiGerman
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faced deportation as punishment for their dissent. Not since the Alien and Sedition Acts of 1798 had the federal 

government so infringed on the freedom of speech of loyal American citizens. 

 

In the months and years after these laws came into being, over one thousand people were convicted for their violation, 

primarily under the Espionage and Sedition Acts. More importantly, many more war critics were frightened into silence. 

One notable prosecution was that of Socialist Party leader Eugene Debs, who received a ten-year prison sentence for 

encouraging draft resistance, which, undeǊ ǘƘŜ 9ǎǇƛƻƴŀƎŜ !ŎǘΣ ǿŀǎ ŎƻƴǎƛŘŜǊŜŘ άƎƛǾƛƴƎ ŀƛŘ ǘƻ ǘƘŜ ŜƴŜƳȅΦέ tǊƻƳƛƴŜƴǘ 

Socialist Victor Berger was also prosecuted under the Espionage Act and subsequently twice denied his seat in Congress, 

to which he had been properly elected by the citizens of Milwaukee, Wisconsin. One of the more outrageous 

prosecutions was that of a film producer who released a film about the American Revolution: Prosecutors found the film 

seditious, and a court convicted the producer to ten years in prison for portraying the British, who were now American 

allies, as the obedient soldiers of a monarchical empire. 

 

{ǘŀǘŜ ŀƴŘ ƭƻŎŀƭ ƻŦŦƛŎƛŀƭǎΣ ŀǎ ǿŜƭƭ ŀǎ ǇǊƛǾŀǘŜ ŎƛǘƛȊŜƴǎΣ ŀƛŘŜŘ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ŜŦŦƻǊǘǎ ǘƻ ƛƴǾŜǎǘƛƎŀǘŜΣ ƛŘŜƴǘƛŦȅΣ ŀƴŘ ŎǊǳǎƘ 

subversion. Over 180,000 communities created locaƭ άŎƻǳƴŎƛƭǎ ƻŦ ŘŜŦŜƴǎŜΣέ ǿƘƛŎƘ ŜƴŎƻǳǊŀƎŜŘ ƳŜƳōŜǊǎ ǘƻ ǊŜǇƻǊǘ ŀƴȅ 

antiwar comments to local authorities. This mandate encouraged spying on neighbors, teachers, local newspapers, and 

other individuals. In addition, a larger national organizationτthe American Protective Leagueτreceived support from 

the Department of Justice to spy on prominent dissenters, as well as open their mail and physically assault draft evaders. 

 

Understandably, opposition to such repression began mounting. In 1917, Roger Baldwin formed the National Civil 

Liberties Bureauτa forerunner to the American Civil Liberties Union, which was founded in 1920τto challenge the 

ƎƻǾŜǊƴƳŜƴǘΩǎ ǇƻƭƛŎƛŜǎ ŀƎŀƛƴǎǘ ǿŀǊǘƛƳŜ ŘƛǎǎŜƴǘ ŀƴŘ ŎƻƴǎŎƛŜƴǘƛƻǳǎ ƻōƧŜŎǘƛƻƴΦ Lƴ мфмфΣ ǘƘŜ ŎŀǎŜ ƻŦ Schenck v. United States 

went to the U.S. Supreme Court to challenge the constitutionality of the Espionage and Sedition Acts. The case 

concerned Charles Schenck, a leader in the Socialist Party of Philadelphia, who had distributed fifteen thousand leaflets, 

encouraging young men to avoid conscription. The court ruled that during a time of war, the federal government was 

ƧǳǎǘƛŦƛŜŘ ƛƴ ǇŀǎǎƛƴƎ ǎǳŎƘ ƭŀǿǎ ǘƻ ǉǳƛŜǘ ŘƛǎǎŜƴǘŜǊǎΦ ¢ƘŜ ŘŜŎƛǎƛƻƴ ǿŀǎ ǳƴŀƴƛƳƻǳǎΣ ŀƴŘ ƛƴ ǘƘŜ ŎƻǳǊǘΩǎ ƻǇƛƴƛƻƴΣ WǳǎǘƛŎŜ hƭƛǾŜǊ 

Wendell Holmes wrote that such dissent preseƴǘŜŘ ŀ άŎƭŜŀǊ ŀƴŘ ǇǊŜǎŜƴǘ ŘŀƴƎŜǊέ ǘƻ ǘƘŜ ǎŀŦŜǘȅ ƻŦ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŀƴŘ 

the military, and was therefore justified. He further explained how the First Amendment right of free speech did not 

protect such dissent, in the same manner that a citizen could not ōŜ ŦǊŜŜƭȅ ǇŜǊƳƛǘǘŜŘ ǘƻ ȅŜƭƭ άŦƛǊŜΗέ ƛƴ ŀ ŎǊƻǿŘŜŘ ǘƘŜŀǘŜǊΣ 

due to the danger it presented. Congress ultimately repealed most of the Espionage and Sedition Acts in 1921, and 

several who were imprisoned for violation of those acts were then quickly released. .ǳǘ ǘƘŜ {ǳǇǊŜƳŜ /ƻǳǊǘΩǎ ŘŜŦŜǊŜƴŎŜ 

ǘƻ ǘƘŜ ŦŜŘŜǊŀƭ ƎƻǾŜǊƴƳŜƴǘΩǎ ǊŜǎǘǊƛŎǘƛƻƴǎ ƻƴ ŎƛǾƛƭ ƭƛōŜǊǘƛŜǎ ǊŜƳŀƛƴŜŘ ŀ ǾƻƭŀǘƛƭŜ ǘƻǇƛŎ ƛƴ ŦǳǘǳǊŜ ǿŀǊǎΦ 
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Liberty Bond Propaganda Poster86 

 

 
  

                                                           
86 Poster by F. Amorsolo. Licensed under the Creative Commons Attribution-Share Alike 3.0 Unported license. Available online at 

https://commons.wikimedia.org/wiki/Category:World_War_I_anti-German_propaganda#/media/File:Amorsoloposter.jpg. 

https://creativecommons.org/licenses/by-sa/3.0/
https://commons.wikimedia.org/wiki/Category:World_War_I_anti-German_propaganda#/media/File:Amorsoloposter.jpg
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US History Instructional Task: The Consequences of WWI 
Unit Two: Foreign Policy through the Great War, Topic Two: World War I and its Aftermath 

 

Description: Students will explore the new technologies used in WWI battles and how those technologies influenced the 

outcome of the war through readings and photographs.  Students will also analyze the peace accords after WWI through 

readings, videos, and a forced choice discussion.  By the end of the task, students will make a claim on the compelling 

ǉǳŜǎǘƛƻƴΣ ά5ƛŘ ǘƘŜ ǇŜŀŎŜ ŀƎǊŜŜƳŜƴǘǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ²²L ƳŀƪŜ ŀƴƻǘƘŜǊ ǿƻǊƭŘ ǿŀǊ ƛƴŜǾƛǘŀōƭŜΚέ  

 

Suggested Timeline: 7 class periods 

 

Materials: WWI: Technology and the Weapons of War; The Atlantic's WWI in Photos; Winning the War; Map of Europe 

1914 (before WW1); Map of Europe 1920 (after WWI); The Battle for Peace - The Paris Peace Conference; Wilson's 

"Fourteen Points" Message; Woodrow Wilson's Fourteen Points; League of Nations; League of Nations; Ratification of 

the Treaty of Versailles; Paris Peace Conference and Treaty of Versailles    

 

Instructional Process: 

1. {ŀȅΥ άtǊŜǾƛƻǳǎƭȅ ƛƴ ǘƘƛǎ ǳƴƛǘ ǿŜ ƭŜŀǊƴŜŘ ŀōƻǳǘ Ƙƻǿ ƛƴŘǳǎǘǊƛŀƭƛȊŀǘƛƻƴ ŀƴŘ ƛƴƴƻǾŀǘƛƻƴ ŎƘŀƴƎŜŘ ƭƛŦŜ ŦƻǊ Ƴŀƴȅ 

Americans- for example, we learned that the advent of electricity made live more convenient, but also allowed for 

longer working hours for factory workers.  Industrialization and innovation led to different ways of war as well - all 

the services of modern industry were used to create new weapons of war with the sole purpose of killing more 

effectively.  In this task, we will learn how new technologies impacted the outcome of WWI. We will also learn 

about how the war ended and the impacts of the peace agreements on the countries involved.  We will use the 

ǉǳŜǎǘƛƻƴ ά5ƛŘ ǘƘŜ ǇŜŀŎŜ ŀƎǊŜŜƳŜƴǘǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ²²L ƳŀƪŜ ŀƴƻǘƘŜǊ ǿƻǊƭŘ ǿŀǊ ƛƴŜǾƛǘŀōƭŜΚέ ǘƻ ƎǳƛŘŜ ƻǳǊ 

ƛƴǉǳƛǊȅΦέ 

2. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άƘƻǿ ŘƛŘ ƛƴƴƻǾŀǘƛƻƴǎ ƛƴ ǿŜŀǇƻƴǎ ƻŦ ǿŀǊ ŀŦŦŜŎǘ ǘƘŜ 

ƻǳǘŎƻƳŜ ƻŦ ²²LΚέ 

3. Provide students with access to WWI: Technology and the Weapons of War87 by A. Torrey McLean, and instruct 

them to read independently.  After reading, lead the class in a brief discussion on new technologies in WWI, and 

the impact they had on battle.  Possible questions include: 

a. What new war technologies were used in WW1? 

b. What impact did these new technologies have on the battlefield? 

4. {ŀȅΥ ά¢ƘŜ ǘŜǊƳ ΨǿŀǊ ƻŦ ŀǘǘǊƛǘƛƻƴΩ Ƙŀǎ ōŜŜƴ ǳǎŜŘ ǘƻ ŘŜǎŎǊƛōŜ ²²LΣ ǿŜΩǾŜ ǎŜŜƴ ǘƘƛǎ ǘŜǊƳ ǳǎŜŘ ƛƴ ǾŀǊƛƻǳǎ ŀǊǘƛŎƭŜǎ 

ǿŜΩǾŜ ǊŜŀŘΦ  ¢ǳǊƴ ŀƴŘ ǘŜƭƭ ŀ ǇŀǊǘƴŜǊ ǿƘŀǘ ȅƻǳ ǘƘƛƴƪ ΨǿŀǊ ƻŦ ŀǘǘǊƛǘƛƻƴΩ ƳŜŀƴǎΦέ DƛǾŜ ǎǘǳŘŜƴǘǎ ŀ ƳƛƴǳǘŜ ƻǊ ƭŜǎǎ ǘƻ 

turn and talk, then take a few responses.  Come to a working definition on what the term means (the class 

definition should be close to a prolonged war where each side tries to wear out the other side by causing massive 

ƭƻǎǎ ƻŦ ƭƛŦŜ ōǳǘ ƴƻǘ ƎŀƛƴƛƴƎ ƳǳŎƘ ǘŜǊǊƛǘƻǊȅύΦ  !ǎƪ ǘƘŜ Ŏƭŀǎǎ ǘƘŜ ŦƻƭƭƻǿƛƴƎ ǉǳŜǎǘƛƻƴΥ άƘƻǿ ŘƛŘ ƴŜǿ ǘŜŎƘƴƻƭƻƎƛŜǎ ƳŀƪŜ 

²²L ŀ ǿŀǊ ƻŦ ŀǘǘǊƛǘƛƻƴΚέ 

                                                           
87 Article by A. Torrey McLean, originally published in Tar Heel Junior Historian for the North Carolina Museum of History, available 

at https://www.ncpedia.org/wwi-technology-and-weapons-war 

https://www.ncpedia.org/wwi-technology-and-weapons-war
https://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/
http://www.diercke.com/kartenansicht.xtp?artId=978-3-14-100790-9&seite=36&id=17470&kartennr=2
http://teachingamericanhistory.org/library/document/fourteen-points/
http://teachingamericanhistory.org/library/document/fourteen-points/
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/woodrow-wilson-s-fourteen-points
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-league-of-nations
https://sheg.stanford.edu/league-of-nations
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/paris-peace-conference-and-treaty-of-versailles
https://www.ncpedia.org/wwi-technology-and-weapons-war
https://www.ncpedia.org/wwi-technology-and-weapons-war
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5. Conduct a gallery walk using photos of WWI war technologies and images of battle.  Suggested photos to use can 

be found at The Atlantic's WWI in Photos88.  Choose 6-8 of the recommended images to display, making sure to 

accompany the picture with the caption provided in the article (recommended image numbers 1, 8, 10, 17, 19, 25, 

26, 27, 31, 33, 40).  While small groups are observing the pictures, have them discuss the following questions: 

a. What new technology/weapon of war is being depicted? 

b. How do you think this new technology/weapon of war impacted the fighting of WWI? 

c. How do you think this new technology/weapon of war might have affected the outcome of WWI? 

6. After the gallery walk, bring students back together and lead a brief whole class discussion around the observed 

technologies/weapons of war and their impacts on the fighting and outcome of WWI. 

7. {ŀȅΥ ά9ǾŜƴǘǳŀƭƭȅΣ ²²L ŎŀƳŜ ǘƻ ŀƴ ŜƴŘ ƛƴ ǘƘŜ Ŧŀƭƭ ƻŦ мфмуΦ  ²Ŝ ǿƛƭƭ ƴƻǿ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ŜǾŜƴǘǎ ǘƘŀǘ ƭŜŘ ǘƻ ǘƘŜ ŜƴŘ 

ƻŦ ¢ƘŜ DǊŜŀǘ ²ŀǊΦέ 

8. Divide students into small groups using an established classroom routine.  Provide students with Winning the War 

and direct them to read independently.  After reading, instruct students to discuss the following questions in small 

groups: 

a. What was the Bolshevik Revolution, and how did it impact the war between Germany and Russia on the 

Eastern Front? 

b. How did U.S. entry into WWI on the Western Front turn the tide of the war in favor of the Triple 

Entente/Allied Powers (France, Great Britain?) 

c. What led to Germany and the Allies declaring an armistice (a truce)? 

d. How did innovations in weapons of war affect the outcome of WWI? 

9. Project the Map of Europe 1914 (before WW1) and the Map of Europe 1920 (after WWI)89 and ask students to 

compare the differences.  Possible guiding questions include: 

a. What has happened to land previously under the Austro-Hungarian Empire? 

b. What has happened to the Russian empire?   

c. How might this impact the balance of power in Europe? 

10. LƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άIƻǿ ŘƛŘ ƛƴƴƻǾŀǘƛƻƴǎ 

in weapons of war affeŎǘ ǘƘŜ ƻǳǘŎƻƳŜ ƻŦ ²²LΚέ  DǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ  

11. {ŀȅΥ άhƴŎŜ ŀƴ ŀǊƳƛǎǘƛŎŜ ƘŀŘ ōŜŜƴ ŘŜŎƭŀǊŜŘΣ ǇŜŀŎŜ ƴŜƎƻǘƛŀǘƛƻƴǎ ōŜƎŀƴΦ  ²Ŝ ǿƛƭƭ ƴƻǿ ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ŀƎǊŜŜƳŜƴǘǎ 

made between the Allies and the Central powers at the end of the war, how guilt for the war was assigned, and 

the impact those agreements had on not only the countries themselves but the balance of political power in the 

ǿƻǊƭŘΦέ 

12. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ /ƻƴƎǊŜǎǎ ǊŜƧŜŎǘ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎΣ 

and rejŜŎǘ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎ ōȅ ƴƻǘ ǊŀǘƛŦȅƛƴƎ ƛǘΚέ 

13. Divide students into small groups using an established classroom routine.  Provide students with The Battle for 

Peace - The Paris Peace Conference and direct them to read independently.  After reading, instruct students to 

discuss the following questions in small groups: 

a. ²Ƙŀǘ ŘƛŘ ²ƛƭǎƻƴΩǎ CƻǳǊǘŜŜƴ tƻƛƴǘǎ Ǉƻǎǘ-war peace plan call for? 

                                                           
88 Photo collection curated by Alan Taylor for the Atlantic, available at http://www.diercke.com/kartenansicht.xtp?artId=978-3-14-

100790-9&seite=36&id=17470&kartennr=2 https://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-
introduction/507185/ 
89 Map provided by Diercke International Atlas and available at  

http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/gallery-walk.pdf?sfvrsn=6
https://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/gallery-walk.pdf?sfvrsn=6
http://www.diercke.com/kartenansicht.xtp?artId=978-3-14-100790-9&seite=36&id=17470&kartennr=2
http://www.diercke.com/kartenansicht.xtp?artId=978-3-14-100790-9&seite=36&id=17470&kartennr=2
http://www.diercke.com/kartenansicht.xtp?artId=978-3-14-100790-9&seite=36&id=17470&kartennr=2
https://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/
https://www.theatlantic.com/photo/2014/04/world-war-i-in-photos-introduction/507185/
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b. What were the motivations of the other Allies (Great Britain, France, Italy) in creating a post-war peace 

plan? 

c. Iƻǿ ŘƛŘ ²ƛƭǎƻƴΩǎ ƳƻǘƛǾŀǘƛƻƴǎ ŦƻǊ ǇŜŀŎŜ ŀƎǊŜŜƳŜƴǘǎ ŘƛŦŦŜǊ ŦǊƻƳ ǘƘŜ ƻǘƘŜǊ !ƭƭƛŜŘ ŎƻǳƴǘǊƛŜǎΩ ƳƻǘƛǾŀǘƛƻƴǎΚ 

d. What is the League of Nations?  

e. What is the Treaty of Versailles? What does it stipulate? 

14. Provide students with Wilson's "Fourteen Points" Message90.  It is recommended that students are only provided 

with excerpts (the fourteen points and the two paragraphs that precede them).  Show the video Woodrow 

Wilson's Fourteen Points from minute 2:38 to minute 15:25.  Instruct students to annotate their copy of the 

Fourteen Points speech as the narrator of the video annotates his copy on the screen.  After watching the video 

and completing annotations, briefly discuss with students the themes of the Fourteen Points. 

15. {ŀȅΥ ά¢ƘŜ ƭŀǎǘ Ǉƻƛƴǘ ƛƴ ²ƛƭǎƻƴΩǎ CƻǳǊǘŜŜƴ tƻƛƴǘǎ ŜǎǘŀōƭƛǎƘŜŘ ǘƘŜ ōŀǎƛǎ ƻŦ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎΦ  ²Ŝ ǿƛƭƭ ƴƻǿ 

ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎ ŀƴŘ ŘŜǘŜǊƳƛƴŜ ǿƘȅ ǘƘŜ ¦Φ{Φ ŎƻƴƎǊŜǎǎ ǊŜƧŜŎǘŜŘ ƛǘΦέ 

16. wŜŀŘ ŀƭƻǳŘ ǘƘŜ ǘǿƻ ǇŀǊŀƎǊŀǇƘǎ ōŜƭƻǿ ǘƘŜ ǎŜŎǘƛƻƴ ǘƛǘƭŜŘ ά¢ƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ŀƴŘ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎέ ƛƴ The 

League of Nations91 from Khan Academy. 

17. After reading aloud the short excerpt, conduct steps 3-4 of the League of Nations92 lesson from Stanford History 

Education Group. 

18. {ŀȅΥ άLƴ ŀŘŘƛǘƛƻƴ ǘƻ ǊŜƧŜŎǘƛƴƎ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎΣ ǘƘŜ ¦Φ{Φ ŘƛŘ ƴƻǘ ǊŀǘƛŦȅ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎ ŜƛǘƘŜǊΦ  [ŜǘΩǎ 

ƛƴǾŜǎǘƛƎŀǘŜ ǘƘŜ ǊŜŀǎƻƴƛƴƎ ōŜƘƛƴŘ ǘƘŀǘ ŘŜŎƛǎƛƻƴΦέ 

19. Divide students into small groups using an established classroom routine.  Provide students with Ratification of the 

Treaty of Versailles, and direct students to read independently.  After reading, direct students to answer the 

following questions in small groups: 

a. What was the main issue in the Treaty of Versailles that the U.S. Congress either all out rejected or had 

reservations about? Why? 

b. Iƻǿ ŘƛŘ ƻōƧŜŎǘƛƻƴǎ ǘƻ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎ ǎƘŀǇŜ ǘƘŜ ¦Φ{Φ {ŜƴŀǘŜΩǎ ŘŜŎƛǎƛƻƴ ǘƻ ǊŜƧŜŎǘ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ 

Versailles?    

20. LƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ƻƴ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙȅ ŘƛŘ /ƻngress reject 

ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎΣ ŀƴŘ ǊŜƧŜŎǘ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎ ōȅ ƴƻǘ ǊŀǘƛŦȅƛƴƎ ƛǘΚέ 

21. Show the ten minute video Paris Peace Conference and Treaty of Versailles93 and instruct students to take notes 

on the terms of the Treaty of Versailles, and the reasons the agreements humiliated Germany.  After viewing the 

video, lead the class in a discussion on the TrŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎΩ ǎǘƛǇǳƭŀǘƛƻƴǎ ŀƴŘ ǘƘŜ ƛƳǇŀŎǘǎ ǘƘŜȅ ƘŀŘ ƻƴ DŜǊƳŀƴȅΦ  

Possible questions include: 

a. Why was guilt assigned to Germany? 

b. What other stipulations in the Treaty were humiliating for Germany? 

                                                           
90 Made available by TeachingAmericanHistory.org, and can be found at: 

http://teachingamericanhistory.org/library/document/fourteen-points/   
91 This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-league-of-nations 
92CǊŜŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ƻƴ ǘƘŜ ǎƛǘŜ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ŀŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ ǇƭŀƴΦ !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀd Lesson 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ of the page  
93 This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/paris-peace-conference-and-
treaty-of-versailles 

http://teachingamericanhistory.org/library/document/fourteen-points/
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/woodrow-wilson-s-fourteen-points
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/woodrow-wilson-s-fourteen-points
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/annotating-text.pdf?sfvrsn=6
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-league-of-nations
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-league-of-nations
https://sheg.stanford.edu/league-of-nations
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/paris-peace-conference-and-treaty-of-versailles
http://teachingamericanhistory.org/
http://teachingamericanhistory.org/library/document/fourteen-points/
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/a/the-league-of-nations
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/paris-peace-conference-and-treaty-of-versailles
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-us-in-wwi/v/paris-peace-conference-and-treaty-of-versailles
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c. How did the reparations assigned to Germany impact their economy? 

22. ¢ƻ ŎǳƭƳƛƴŀǘŜ ǘƘŜ ǘŀǎƪΣ ŘƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǘŀǎƪΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά5ƛŘ ǘƘŜ 

ǇŜŀŎŜ ŀƎǊŜŜƳŜƴǘǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ²²L ƳŀƪŜ ŀƴƻǘƘŜǊ ǿƻǊƭŘ ǿŀǊ ƛƴŜǾƛǘŀōƭŜΚέ 

23. Use the Social Studies Extended Response Rubric to grade the essay.  Note: customize the Content portion of the 

rubric for this assessment.  Use the Claims portion of the rubric as written.               
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Winning the War94 
 
 
When the United States declared war on Germany in April 1917, the Allied forces were close to exhaustion. Great Britain 
and France had already indebted themselves heavily in the procurement of vital American military supplies. Now, facing 
near-certain defeat, a British delegation to Washington, DC, requested immediate troop reinforcements to boost Allied 
spirits and help crush German fighting morale, which was already weakened by short supplies on the frontlines and 
hunger on the home front. Wilson agreed and immediately sent 200,000 American troops in June 1917. These soldiers 
ǿŜǊŜ ǇƭŀŎŜŘ ƛƴ άǉǳƛŜǘ ȊƻƴŜǎέ ǿƘƛƭŜ ǘƘŜȅ ǘǊŀƛƴŜŘ ŀƴŘ ǇǊŜǇŀǊŜŘ ŦƻǊ ŎƻƳōŀǘΦ 
 
By March 1918, the Germans had won the war on the eastern front. The Russian Revolution of the previous year had not 
only toppled the hated regime of Tsar Nicholas II but also ushered in a civil war from which the Bolshevik faction of 
Communist revolutionaries under the leadership of Vladimir Lenin emerged victorious. Weakened by war and internal 
strife, and eager to build a new Soviet Union, Russian delegates agreed to a generous peace treaty with Germany. Thus 
emboldened, Germany quickly moved upon the Allied lines, causing both the French and British to ask Wilson to 
forestall extensive training to U.S. troops and instead commit them to the front immediately. Although wary of the 
ƳƻǾŜΣ ²ƛƭǎƻƴ ŎƻƳǇƭƛŜŘΣ ƻǊŘŜǊƛƴƎ ǘƘŜ ŎƻƳƳŀƴŘŜǊ ƻŦ ǘƘŜ !ƳŜǊƛŎŀƴ 9ȄǇŜŘƛǘƛƻƴŀǊȅ CƻǊŎŜΣ DŜƴŜǊŀƭ WƻƘƴ ά.ƭŀŎƪƧŀŎƪέ 
Pershing, to offer U.S. troops as replacements for the Allied units in need of relief. By May 1918, Americans were fully 
engaged in the war (Figure). 
 

 
Figure 1. U.S. soldiers run past fallen Germans on their way to a bunker. In World War I, for the first time, photographs of the battles brought the war vividly to life for 

those at home. 
 

In a series of battles along the front that took place from May 28 through August 6, 1918, including the battles of 
Cantigny, Chateau Thierry, Belleau Wood, and the Second Battle of the Marne, American forces alongside the British and 
French armies succeeded in repelling the German offensive. The Battle of Cantigny, on May 28, was the first American 
offensive in the war: In less than two hours that morning, American troops overran the German headquarters in the 

                                                           
94 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:Z63NONp9@4/From-War-to-Peace. 

https://cnx.org/contents/p7ovuIkl@3.84:Z63NONp9@4/From-War-to-Peace#CNX_History_23_04_Soldiers
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:Z63NONp9@4/From-War-to-Peace
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village, thus convincing the French commanders of their ability to fight against the German line advancing towards Paris. 
The subsequent battles of Chateau Thierry and Belleau Wood proved to be the bloodiest of the war for American troops. 
At the latter, faced with a German onslaught of mustard gas, artillery fire, and mortar fire, U.S. Marines attacked 
German units in the woods on six occasionsτat times meeting them in hand-to-hand and bayonet combatτbefore 
finally repelling the advance. The U.S. forces suffered 10,000 casualties in the three-week battle, with almost 2,000 killed 
in total and 1,087 on a single day. Brutal as they were, they amounted to small losses compared to the casualties 
suffered by France and Great Britain. Still, these summer battles turned the tide of the war, with the Germans in full 
retreat by the end of July 1918 (Figure). 
 
 

 
Figure 2. This map shows the western front at the end of the war, as the Allied Forces decisively break the German line. 

 

https://cnx.org/contents/p7ovuIkl@3.84:Z63NONp9@4/From-War-to-Peace#CNX_History_23_04_WestFront


  

Return to U.S. History: How to Navigate This Document                                        160 

 
 

By the end of September 1918, over one million U.S. soldiers staged a full offensive into the Argonne Forest. By 
Novemberτafter nearly forty days of intense fightingτthe German lines were broken, and their military command 
reported to German Emperor Kaiser Wilhelm II of the desperate need to end the war and enter into peace negotiations. 
Facing civil unrest from the German people in Berlin, as well as the loss of support from his military high command, 
Kaiser Wilhelm abdicated his throne on November 9, 1918, and immediately fled by train to the Netherlands. Two days 
later, on November 11, 1918, Germany and the Allies declared an immediate armistice, thus bring the fighting to a stop 
and signaling the beginning of the peace process. 
 
When the armistice was declared, a total of 117,000 American soldiers had been killed and 206,000 wounded. The Allies 
as a whole suffered over 5.7 million military deaths, primarily Russian, British, and French men. The Central powers 
suffered four million military deaths, with half of them German soldiers. The total cost of the war to the United States 
alone was in excess of $32 billion, with interest expenses aƴŘ ǾŜǘŜǊŀƴǎΩ ōŜƴŜŦƛǘǎ ŜǾŜƴǘǳŀƭƭȅ ōǊƛƴƎƛƴƎ ǘƘŜ Ŏƻǎǘ ǘƻ ǿŜƭƭ ƻǾŜǊ 
$100 billion. Economically, emotionally, and geopolitically, the war had taken an enormous toll. 
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The Battle for Peace - The Paris Peace Conference95 
 

While Wilson had been loath to involve ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ ƛƴ ǘƘŜ ǿŀǊΣ ƘŜ ǎŀǿ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ŜǾŜƴǘǳŀƭ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ŀǎ 
ƧǳǎǘƛŦƛŎŀǘƛƻƴ ŦƻǊ !ƳŜǊƛŎŀΩǎ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ŘŜǾŜƭƻǇƛƴƎ ŀ ƳƻǊŀƭ ŦƻǊŜƛƎƴ ǇƻƭƛŎȅ ŦƻǊ ǘƘŜ ŜƴǘƛǊŜ ǿƻǊƭŘΦ ¢ƘŜ άƴŜǿ ǿƻǊƭŘ ƻǊŘŜǊέ 
he wished to create from the outset of his presidency was now within his grasp. The United States emerged from the 
war as the predominant world power. Wilson sought to capitalize on that influence and impose his moral foreign policy 
on all the nations of the world. 
 
The Paris Peace Conference 

As early as January 1918τa full five months before U.S. military forces fired their first shot in the war, and eleven 
months before the actual armisticeτWilson announced his postwar peace plan before a joint session of Congress. 
Referring to what became known as the Fourteen Points, Wilson called for openness in all matters of diplomacy and 
trade, specifically, free trade, freedom of the seas, an end to secret treaties and negotiations, promotion of self-
determination of all nations, and more. In addition, he called for the creation of a League of Nations to promote the new 
world order and preserve territorial integrity through open discussions in place of intimidation and war. 
 
As the war concluded, Wilson announced, to the surprise of many, that he would attend the Paris Peace Conference 
himself, rather than ceding to the tradition of sending professional diplomats to represent the country (Figure). His 
decision influenced other nations to follow suit, and the Paris conference became the largest meeting of world leaders 
to date in history. For six months, beginning in December 1918, Wilson remained in Paris to personally conduct peace 
negotiations. Although the French public greeted Wilson with overwhelming enthusiasm, other delegates at the 
ŎƻƴŦŜǊŜƴŎŜ ƘŀŘ ŘŜŜǇ ƳƛǎƎƛǾƛƴƎǎ ŀōƻǳǘ ǘƘŜ !ƳŜǊƛŎŀƴ ǇǊŜǎƛŘŜƴǘΩǎ Ǉƭŀƴǎ ŦƻǊ ŀ άǇŜŀŎŜ ǿƛǘƘƻǳǘ ǾƛŎǘƻǊȅΦέ {ǇŜŎƛŦƛŎŀƭƭȅΣ DǊŜŀǘ 
Britain, France, and Italy sought to obtain some measure of revenge against Germany for drawing them into the war, to 
secure themselves against possible future aggressions from that nation, and also to maintain or even strengthen their 
own colonial possessions. Great Britain and France in particular sought substantial monetary reparations, as well as 
ǘŜǊǊƛǘƻǊƛŀƭ ƎŀƛƴǎΣ ŀǘ DŜǊƳŀƴȅΩǎ ŜȄǇŜƴǎŜΦ WŀǇŀƴ ŀƭǎƻ ŘŜǎƛǊŜŘ ŎƻƴŎŜǎǎƛƻƴǎ ƛƴ !ǎƛŀΣ ǿƘŜǊŜŀǎ Lǘŀƭȅ ǎƻǳƎƘǘ ƴŜǿ ǘŜǊǊƛǘƻǊȅ ƛƴ 
Europe. Finally, the threat posed by a Bolshevik Russia under Vladimir Lenin, and more importantly, the danger of 
revolutions elsewhere, further spurred on these allies to use the treaty negotiations to expand their territories and 
secure their strategic interests, rather than strive towards world peace. 

                                                           
95 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:Z63NONp9@4/From-War-to-Peace. 
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Figure 4. The Paris Peace Conference held the largest number of world leaders in one place to date. The photograph shows (from left to right) Prime Minister David 
Lloyd George of Great Britain; Vittorio Emanuele Orlando, prime minister of Italy; Georges Clemenceau, prime minister of France; and President Woodrow Wilson 

discussing the terms of the peace. 
 

Lƴ ǘƘŜ ŜƴŘΣ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎ ǘƘŀǘ ƻŦŦƛŎƛŀƭƭȅ ŎƻƴŎƭǳŘŜŘ ²ƻǊƭŘ ²ŀǊ L ǊŜǎŜƳōƭŜŘ ƭƛǘǘƭŜ ƻŦ ²ƛƭǎƻƴΩǎ ƻǊƛƎƛƴŀƭ CƻǳǊǘŜŜƴ 
Points. The Japanese, French, and British succeeded in carving up many of GeǊƳŀƴȅΩǎ Ŏƻƭƻƴƛŀƭ ƘƻƭŘƛƴƎǎ ƛƴ !ŦǊƛŎŀ ŀƴŘ 
Asia. The dissolution of the Ottoman Empire created new nations under the quasi-colonial rule of France and Great 
Britain, such as Iraq and Palestine. France gained much of the disputed territory along their border with Germany, as 
ǿŜƭƭ ŀǎ ǇŀǎǎŀƎŜ ƻŦ ŀ άǿŀǊ Ǝǳƛƭǘ ŎƭŀǳǎŜέ ǘƘŀǘ ŘŜƳŀƴŘŜŘ DŜǊƳŀƴȅ ǘŀƪŜ ǇǳōƭƛŎ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ŦƻǊ ǎǘŀǊǘƛƴƎ ŀƴŘ ǇǊƻǎŜŎǳǘƛƴƎ 
the war that led to so much death and destruction. Great Britain led the charge that resulted in Germany agreeing to 
pay reparations in excess of $33 billion to the Allies. As for Bolshevik Russia, Wilson had agreed to send American troops 
to their northern region to protect Allied supplies and holdings there, while also participating in an economic blockade 
designed to underƳƛƴŜ [ŜƴƛƴΩǎ ǇƻǿŜǊΦ ¢Ƙƛǎ ƳƻǾŜ ǿƻǳƭŘ ǳƭǘƛƳŀǘŜƭȅ ƘŀǾŜ ǘƘŜ ƻǇǇƻǎƛǘŜ ŜŦŦŜŎǘ ƻŦ ƎŀƭǾŀƴƛȊƛƴƎ ǇƻǇǳƭŀǊ 
support for the Bolsheviks. 
 
The sole piece of the original Fourteen Points that Wilson successfully fought to keep intact was the creation of a League 
of Nations. At a covenant agreed to at the conference, all member nations in the League would agree to defend all other 
member nations against military threats. Known as Article X, this agreement would basically render each nation equal in 
terms of power, as no member nation would be able to use its military might against a weaker member nation. 
LǊƻƴƛŎŀƭƭȅΣ ǘƘƛǎ ŀǊǘƛŎƭŜ ǿƻǳƭŘ ǇǊƻǾŜ ǘƻ ōŜ ǘƘŜ ǳƴŘƻƛƴƎ ƻŦ ²ƛƭǎƻƴΩǎ ŘǊŜŀƳ ƻŦ ŀ ƴŜǿ ǿƻǊƭŘ ƻǊŘŜǊΦ 
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Ratification of the Treaty of Versailles96 
 

 
Although the other ƴŀǘƛƻƴǎ ŀƎǊŜŜŘ ǘƻ ǘƘŜ Ŧƛƴŀƭ ǘŜǊƳǎ ƻŦ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎΣ ²ƛƭǎƻƴΩǎ ƎǊŜŀǘŜǎǘ ōŀǘǘƭŜ ƭŀȅ ƛƴ ǘƘŜ 
ratification debate that awaited him upon his return. As with all treaties, this one would require two-thirds approval by 
the U.S. Senate for final ratificatƛƻƴΣ ǎƻƳŜǘƘƛƴƎ ²ƛƭǎƻƴ ƪƴŜǿ ǿƻǳƭŘ ōŜ ŘƛŦŦƛŎǳƭǘ ǘƻ ŀŎƘƛŜǾŜΦ 9ǾŜƴ ōŜŦƻǊŜ ²ƛƭǎƻƴΩǎ ǊŜǘǳǊƴ 
to Washington, Senator Henry Cabot Lodge, chairman of the Senate Foreign Relations Committee that oversaw 
ratification proceedings, issued a list of fourteen reservations he had regarding the treaty, most of which centered on 
the creation of a League of Nations. An isolationist in foreign policy issues, Lodge feared that Article X would require 
extensive American intervention, as more countries would seek her protection in all controversial affairs. But on the 
other side of the political spectrum, interventionists argued that Article X would impede the United States from using 
ƘŜǊ ǊƛƎƘǘŦǳƭƭȅ ŀǘǘŀƛƴŜŘ ƳƛƭƛǘŀǊȅ ǇƻǿŜǊ ǘƻ ǎŜŎǳǊŜ ŀƴŘ ǇǊƻǘŜŎǘ !ƳŜǊƛŎŀΩǎ ƛƴǘŜǊƴŀǘƛƻƴŀƭ ƛƴǘŜǊŜǎǘǎΦ 
 
WƛƭǎƻƴΩǎ ƎǊŜŀǘŜǎǘ ŦƛƎƘǘ ǿŀǎ ǿƛǘƘ ǘƘŜ {ŜƴŀǘŜΣ ǿƘŜǊŜ Ƴƻǎǘ wŜǇǳōƭƛŎŀƴǎ ƻǇǇƻǎŜŘ ǘƘŜ ǘǊŜŀǘȅ ŘǳŜ ǘƻ ǘƘŜ ŎƭŀǳǎŜǎ ǎǳǊǊƻǳƴŘƛƴƎ 
the creation of the League of Nations. Some Republicans, known as Irreconcilables, opposed the treaty on all grounds, 
whereas others, called Reservationists, would support the treaty if sufficient amendments were introduced that could 
eliminate Article X. In an effort to turn public support into a weapon against those in opposition, Wilson embarked on a 
cross-country railway speaking tour. He began travelling in September 1919, and the grueling pace, after the stress of 
the six months in Paris, proved too much. Wilson fainted following a public event on September 25, 1919, and 
immediately returned to Washington. There he suffered a debilitating stroke, leaving his second wife Edith Wilson in 
charge as de facto president for a period of about six months. 
 
Frustrated that his dream of a new world order was slipping awayτa frustration that was compounded by the fact that, 
now an invalid, he was unable to speak his own thoughts coherentlyτWilson urged Democrats in the Senate to reject 
any effort to compromise on the treaty. As a result, Congress voted on, and defeated, the originally worded treaty in 
bƻǾŜƳōŜǊΦ ²ƘŜƴ ǘƘŜ ǘǊŜŀǘȅ ǿŀǎ ƛƴǘǊƻŘǳŎŜŘ ǿƛǘƘ άǊŜǎŜǊǾŀǘƛƻƴǎΣέ ƻǊ ŀƳŜƴŘƳŜƴǘǎΣ ƛƴ aŀǊŎƘ мфнлΣ ƛǘ ŀƎŀƛƴ ŦŜƭƭ ǎƘƻǊǘ ƻŦ 
the necessary margin for ratification. As a result, the United States never became an official signatory of the Treaty of 
Versailles. Nor did the country join the League of Nations, which shattered the international authority and significance of 
the organization. Although Wilson received the Nobel Peace Prize in October 1919 for his efforts to create a model of 
ǿƻǊƭŘ ǇŜŀŎŜΣ ƘŜ ǊŜƳŀƛƴŜŘ ǇŜǊǎƻƴŀƭƭȅ ŜƳōŀǊǊŀǎǎŜŘ ŀƴŘ ŀƴƎǊȅ ŀǘ Ƙƛǎ ŎƻǳƴǘǊȅΩǎ ǊŜŦǳǎŀƭ to be a part of that model. As a 
result of its rejection of the treaty, the United States technically remained at war with Germany until July 21, 1921, when 
ƛǘ ŦƻǊƳŀƭƭȅ ŎŀƳŜ ǘƻ ŀ ŎƭƻǎŜ ǿƛǘƘ /ƻƴƎǊŜǎǎΩǎ ǉǳƛŜǘ ǇŀǎǎŀƎŜ ƻŦ ǘƘŜ YƴƻȄ-Porter Resolution. 
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Unit Two Assessment 
 

Description: {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ŀŘŘǊŜǎǎƛƴƎ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴΥ άIƻǿ Ŏŀƴ ǿƻǊƭŘ ŎƻƴŦƭƛŎǘ ǊŜŘŜŦƛƴŜ Ƙƻǿ ŀ ƴŀǘƛƻƴ 

ƛŘŜƴǘƛŦƛŜǎ ƛǘǎŜƭŦΚέ 

 

Suggested Timeline: 2 class periods 

 

Student Directions: Based on the sources in this unit and your knowledge of U.S. History, evaluate how World War I 

redefined the American identity and American politics. Consider the following as you construct your argument: 

 American imperialism prior to entering WWI 

 Causes for WWI 

 New technologies and devastation during WWI 

 Rejection of the League of Nations/Treaty of Versailles and a move towards isolationism 

 The post-war peace process   

 

Resources:  

LEAP 2025 U.S. History Extended Response Checklist 

 

Teacher Notes: In completing this task, students meet the expectations for social studies GLEs US.3.1-3.6 and US.1.1-1.5.  

They also meet the expectations for ELA/Literacy Standards: RH.11-12.1, RH.11-12.2, RH.11-12.3, RH.11-12.9, RH.11-

12.10, WHST.11-12.1a-e, WHS.T11-12.4, WHST.11-12.5, WHST.11-12.9, WHST.11-12.10. 

 
Use the LEAP Assessment Social Studies extended response rubric to grade this assessment. Note: Customize the 

Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written. 

 

 

 
 
 

 

  

http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36
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Unit Three Overview 
 

Description: Students learn about the prosperity and social change following World War I, and the subsequent economic 

downturn of the Great Depression and Recovery through the New Deal.  Students will use this knowledge to make a 

ŎƭŀƛƳ ƻƴ ǘƘŜ ǉǳŜǎǘƛƻƴΥ ²Ƙŀǘ ƛǎ ǘƘŜ ƭŜƎŀŎȅ ƻŦ ǿŀǊ ŀƴŘ ǊŜŎƻǾŜǊȅ ƻƴ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΚ  

 

Suggested Timeline: 5 weeks 

 

U.S. History Content U.S. History  Claims 

Growth and Decline Between the Wars 
²Ƙŀǘ ƛǎ ǘƘŜ ƭŜƎŀŎȅ ƻŦ ǿŀǊ ŀƴŘ ǊŜŎƻǾŜǊȅ ƻƴ ŀ ƴŀǘƛƻƴΩǎ 

identity 

 

Topics (GLEs):   

1. American Prosperity and Social Change (US.4.1-3) 

2. Global Depression (US.4.4) 

3. The New Deal (US.4.5) 

 

Unit Assessment: Students participate in a Socratic Seminar ŀǊƻǳƴŘ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ƛǎ ǘƘŜ ƭŜƎŀŎȅ ƻŦ ǿŀǊ 

ŀƴŘ ǊŜŎƻǾŜǊȅ ƻƴ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΚέ   

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 

https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/student-led-discussions.pdf?sfvrsn=6
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Unit Three Instruction 

Topic One: American Prosperity and Social Change (US.4.1-3) 

 

Connections to the unit claim: Students learn about the post-WWI societal factors that led Americans to seek a return 

to normalcy and elect Warren G. Harding as president, and students learn about American society in the 1920s, and how 

various social events were a reflection of and reaction to societal changes.  After both tasks are completed, students will 

ŀƴǎǿŜǊ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ άǿŀǎ ǘƘŜ мфнлǎ ŀ ǘƛƳŜ ƻŦ ƛƴƴƻǾŀǘƛƻƴ ƻǊ ŎƻƴǎŜǊǾŀǘƛǎƳΚέ  {ǘǳŘŜƴǘǎ ǿƛƭƭ ǳǎŜ ǿƘŀǘ ǘƘŜȅ 

learn about the changing American society and politics of the 1920s to make a claim on the legacy of war and recovery 

ƻƴ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΦ  

 

Suggested Timeline: 9 class periods 

 

Use this sample task: 

ǒ American Politics in the 1920s 

ǒ American Society in the 1920s 

 

To explore these key questions: 

 What caused the desire for a return to normalcy? 

 What caused the Palmer Raids? 

 What factors led to the resurgence of the KKK in the 1920s? 

 Was the 1920s a decade of innovation or conservatism? 

 Iƻǿ ǿŜǊŜ ǾŀǊƛƻǳǎ ǎƻŎƛŀƭ ƳƻǾŜƳŜƴǘǎ ƻŦ ǘƘŜ мфнлǎ όDǊŜŀǘ aƛƎǊŀǘƛƻƴΣ IŀǊƭŜƳ wŜƴŀƛǎǎŀƴŎŜΣ tǊƻƘƛōƛǘƛƻƴΣ ǿƻƳŜƴΩǎ 

rights) a reaction to changes in early 20th century American society? 

 What was the impact that various social movements of the 1920s (Great Migration, Harlem Renaissance, 

tǊƻƘƛōƛǘƛƻƴΣ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎύ ƘŀŘ ƻƴ ǎƻŎƛŜǘȅΚ 

 What impact did technological innovations and scientific theories have on society in the 1920s?  

  

That students answer through this assessment: 

 Students respond to guiding questions in writing from primary documents in the Palmer Raids lesson.  

 Students ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜ tŀƭƳŜǊ 

wŀƛŘǎΚέ  

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ ŜȄǘŜƴŘŜŘ ǇŀǊŀƎǊŀǇƘ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜ desire for a 

ǊŜǘǳǊƴ ǘƻ ƴƻǊƳŀƭŎȅΚέ 

 Students complete the 1920s Social Changes: Reflections and Reactions graphic organizer. 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άǿƘŀǘ ƛƳǇŀŎǘ did technological 

ƛƴƴƻǾŀǘƛƻƴǎ ŀƴŘ ǎŎƛŜƴǘƛŦƛŎ ǘƘŜƻǊƛŜǎ ƘŀǾŜ ƻƴ ǎƻŎƛŜǘȅ ƛƴ ǘƘŜ мфнлǎΚέ 

 {ǘǳŘŜƴǘǎ ŜƴƎŀƎŜ ƛƴ ŀ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ άǿŀǎ ǘƘŜ мфнлǎ ŀ ŘŜŎŀŘŜ ƻŦ ƛƴƴƻǾŀǘƛƻƴ ƻǊ 

ŎƻƴǎŜǊǾŀǘƛǎƳΚέ !ǎǎŜǎǎ ǎǘǳŘŜƴǘ ǇŀǊǘƛŎƛǇŀǘƛƻƴ ǿƛǘƘ ŀ discussion tracker.   

 

 

 

https://sheg.stanford.edu/palmer-raids
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US History Instructional Task: American Politics in the 1920s 
Unit Three: Growth and Decline Between the Wars, Topic One: American Prosperity and Social Change 

 

Description: Students investigate the factors in American politics that proved destabilizing in society, impacted American 

sentiment, and led to the election of Warren G. Harding and the return to normalcy.  Students will investigate primary 

ǎƻǳǊŎŜǎ ŦǊƻƳ ǘƘŜ wŜŘ {ŎŀǊŜΣ ŀƴŘ ŎƻƴŘǳŎǘ ŀ ƧƛƎǎŀǿ ǳǎƛƴƎ IŀǊŘƛƴƎΩǎ wŜǘǳǊƴ ǘƻ Normalcy speech. 

 

Suggested Timeline: 4 class periods 

 

Materials: Disorder and Fear in America; Palmer Raids; The Reemergence of the KKK; A Return to Normalcy; Warren 

Harding and the Return to Normalcy; Return to Normalcy (Speech Transcript)  

 

Instructional Process: 

1. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ǳƴƛǘ ŎƭŀƛƳ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘƛǎ ǳƴƛǘΥ ά²Ƙŀǘ ƛǎ ǘƘŜ ƭŜƎŀŎȅ ƻŦ ǿŀǊ ŀƴŘ ǊŜŎƻǾŜǊȅ ƻƴ ŀ ƴŀǘƛƻƴΩǎ 

ƛŘŜƴǘƛǘȅΚέ 

2. {ŀȅΥ άLƴ ǘƘŜ ǇǊŜǾƛƻǳǎ ǳƴƛǘΣ ǿŜ ƭŜŀǊƴŜŘ ǘƘŜ ǿŀȅǎ ƛƴ which the conflict of World War I redefined the nation, and 

how America moved away from isolationist tendencies, and towards imperialist and globally interventionist 

tendencies.  In this unit, you will explore events between the two world wars - politics and society in the 1920s, 

the Great Depression, and the subsequent recovery attempts of the New Deal.  At the end of this unit, you will 

engage in a Socratic Seminar where you will make a claim on how the legacy of war and recovery impact a 

ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅ ǘƘǊƻǳƎƘ ǘhe lense of post-²²L ǎƻŎƛŜǘȅ ŀƴŘ ǇƻƭƛǘƛŎǎ ƛƴ !ƳŜǊƛŎŀΣ ŀƴŘ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴΦέ       

3. {ŀȅΥ ά!ǎ ǿŜ ǎŀǿ ǿƛǘƘ ǘƘŜ ǊŜƧŜŎǘƛƻƴ ƻŦ ǘƘŜ [ŜŀƎǳŜ ƻŦ bŀǘƛƻƴǎ ŀƴŘ ǘƘŜ ¢ǊŜŀǘȅ ƻŦ ±ŜǊǎŀƛƭƭŜǎΣ !ƳŜǊƛŎŀƴ ǎŜƴǘƛƳŜƴǘ 

regarding foreign policy was shifting back towards isolationism.  American sentiment continues to change in the 

years following the end of WWI.  In this task, we will explore the factors that led to this changing sentiment, and 

ǿƛƭƭ ǳǎŜ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜ ŘŜǎƛǊŜ ŦƻǊ ŀ ǊŜǘǳǊƴ ǘƻ ƴƻǊƳŀƭŎȅΚέ ǘƻ ƎǳƛŘŜ ƻǳǊ ƛƴǉǳƛǊȅΦέ 

4. Divide students into small groups using an established classroom routine.  Provide students with Disorder and 

Fear in America, and instruct students to read independently.  After reading, direct students to answer the 

following questions in small groups: 

a. What factors led to the feeling of upheaval in the U.S. in the years following WWI? 

b. Think back to Unit 1 - What was American sentiment towards immigration like during this time? How the 

public opinion of immigration impact the feeling of upheaval? 

c. Think back to the previous unit and how the Bolshevik Revolution influenced the end of WWI - how did 

the Bolshevik Revolution in Russia impact American sentiment at home? What was the Red Scare? What 

were the Palmer Raids?  

d. How do the events discussed in the article reflect a return to isolationism? 

5. After students have discussed in small groups, lead a brief classroom discussion on the connections between the 

Bolshevik Revolution and the Red Scare (question c from the previous small group discussion can be asked again 

whole group).  

6. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜ tŀƭƳŜǊ wŀƛŘǎΚέ 

https://sheg.stanford.edu/palmer-raids
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-reemergence-of-the-kkk
http://teachingamericanhistory.org/library/document/return-to-normalcy/
https://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/student-led-discussions.pdf?sfvrsn=6
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7. Conduct steps 1-7 in the Palmer Raids97 lesson from the Stanford History Education Group with the following 

adjustments: 

a. Step 2 (optional): it is recommended that this optional step be implemented so students have a full 

ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǘŜǊƳǎ άŎƻƳƳǳƴƛǎƳέ ŀƴŘ άǎƻŎƛŀƭƛǎƳέ ŀǎ ǘƘŀǘ ǳƴŘŜrstanding will be critical 

throughout the rest of this course of study. 

b. Step 2: the video does not need to be shown, as it covers the same information that is covered in the 

Disorder and Fear in America article (and an account is needed to view the video).   

8. LƴǎǘǊǳŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜ 

tŀƭƳŜǊ wŀƛŘǎΚέ DǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ 

9. {ŀȅΥ άLƴ ŀŘŘƛǘƛƻƴ ǘƻ ŦŜŀǊǎ ŀǊƻǳƴŘ /ƻƳƳǳƴƛǎǘ ŀƴŘ {ƻŎƛŀƭƛǎǘ infiltrators, racial tension and racial violence was 

ŀƴƻǘƘŜǊ ŘŜǎǘŀōƛƭƛȊƛƴƎ ŦŀŎǘƻǊ ƛƴ !ƳŜǊƛŎŀƴ ǇƻƭƛǘƛŎǎ ƛƴ ǘƘŜ ȅŜŀǊǎ ŦƻƭƭƻǿƛƴƎ ǘƘŜ ŜƴŘ ƻŦ ²²LΦέ 

10. Provide students with access to The Reemergence of the KKK98 and instruct them to read independently.  After 

reading, direct students to discuss the following questions in small groups: 

a. What were the goals of the Ku Klux Klan? What sorts of tactics did they use to achieve those goals? 

b. What factors led to the resurgence of the KKK in the 1920s? 

11. {ŀȅΥ άLƴ ǘƘŜ ƳƛŘǎǘ ƻŦ ǾŀǊƛƻǳǎ ŘŜǎǘŀōƛƭƛȊƛƴƎ ŦŀŎǘƻǊǎ ǇǊŜǎŜƴǘ ƛƴ !ƳŜǊƛŎŀƴ ǇƻƭƛǘƛŎǎ ŎŀƳŜ ǘƘŜ ǇǊŜǎƛŘŜƴǘƛŀƭ ŜƭŜŎǘƛƻƴ ƻŦ 

1920.  Woodrow Wilson experienced a stroke towards the end of his presidency leaving the Democratic Party in 

a bit of disarray, and the Republican Party ǿŀǎ ƭƻƻƪƛƴƎ ǘƻ ǘŀƪŜ ōŀŎƪ ǘƘŜ ²ƘƛǘŜ IƻǳǎŜΦέ 

12. Provide students with A Return to Normalcy and Warren Harding and the Return to Normalcy.  Instruct students 

to read both texts independently, and then discuss the following questions in small groups: 

a. What societal factors led to the election of Warren Harding in 1920? 

b. ²Ƙŀǘ ŘƻŜǎ άǊŜǘǳǊƴ ǘƻ ƴƻǊƳŀƭŎȅέ ƳŜŀƴΚ 

c. What are some features of the Harding/Coolidge political agenda, and how do they reflect a return to 

isolationism? 

d. Iƻǿ ŘƻŜǎ IŀǊŘƛƴƎΩǎ ǇǊƻ-business agenda signal a return to laissez-faire economics? 

e. NOTE: teachers may choose to review laissez-faire economics from the Robber Barons and the Industrial 

Economy Task in Unit 1. 

13. {ŀȅΥ άLƴ aŀȅ ƻŦ мфнлΣ IŀǊŘƛƴƎ ƎŀǾŜ ŀ ǎǇŜŜŎƘ ƻƴ ǘƘŜ ŎŀƳǇŀƛƎƴ ǘǊŀƛƭ ǿƘŜǊŜ ƘŜ ƭŀƛŘ ƻǳǘ Ƙƛǎ Ǿƛǎƛƻƴ ǘƻ ōǊƛƴƎ !ƳŜǊƛŎŀ 

back to normalcy.  Iƴ ǇǊŜǇŀǊŀǘƛƻƴ ǘƻ ƳŀƪŜ ŀ ŎƭŀƛƳ ƻƴ ǘƘƛǎ ǘŀǎƪΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ - What caused the desire 

for a return to normalcy? - you will complete a jigsaw ƛƴ ȅƻǳǊ ǎƳŀƭƭ ƎǊƻǳǇǎ ǳǎƛƴƎ ŀ ǘǊŀƴǎŎǊƛǇǘ ƻŦ ǘƘŀǘ ǎǇŜŜŎƘΦέ 

14. Provide students with access to the Return to Normalcy (Speech Transcript)99.  Instruct each group to divide the 

7 short paragraphs of the speech equally among group members.  Direct each group member to prepare to 

share their expertise by reading and annotating their assigned paragraphs, and answer the following questions:  

a. What reasoning does Harding give for a return to normalcy? 

                                                           
97 Free registration on the site is required to access the full lesson plan. Access the full lesson Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀŘ [Ŝǎǎƻƴ 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜ 
98 This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-reemergence-of-the-
kkk 
99 Made available by TeachingAmericanHistory.org, and can be found at: 

http://teachingamericanhistory.org/library/document/return-to-normalcy/  

https://sheg.stanford.edu/palmer-raids
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-reemergence-of-the-kkk
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/jigsaw.pdf?sfvrsn=6
http://teachingamericanhistory.org/library/document/return-to-normalcy/
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/annotating-text.pdf?sfvrsn=6
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-reemergence-of-the-kkk
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-reemergence-of-the-kkk
http://teachingamericanhistory.org/
http://teachingamericanhistory.org/library/document/return-to-normalcy/
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b. Lǎ Ƙƛǎ ǊŜŀǎƻƴƛƴƎ ōŀǎŜŘ ƻƴ ŀƴȅ ƻŦ ǘƘŜ ŘŜǎǘŀōƛƭƛȊƛƴƎ ŦŀŎǘƻǊǎ ŜȄǇŜǊƛŜƴŎŜŘ ōȅ ǎƻŎƛŜǘȅ ŀŦǘŜǊ ²²L ǘƘŀǘ ǿŜΩǾe 

learned about?  Which one(s)? 

15. !ŦǘŜǊ ŜŀŎƘ ƎǊƻǳǇ ŦƛƴƛǎƘŜǎ ŜȄǇŜǊǘ ǇǊŜǎŜƴǘŀǘƛƻƴǎΣ ƭŜŀŘ ǘƘŜ Ŏƭŀǎǎ ƛƴ ŀ ōǊƛŜŦ ŘƛǎŎǳǎǎƛƻƴ ƻŦ IŀǊŘƛƴƎΩǎ ǊŜŀǎƻƴƛƴƎ ŦƻǊ ŀ 

return to normalcy. 

16.  Instruct students to write an extended paragraph (half to one page but not a full essay) in response to the 

ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²Ƙŀǘ ŎŀǳǎŜŘ ǘƘŜ ŘŜǎƛǊŜ ŦƻǊ ŀ ǊŜǘǳǊƴ ǘƻ ƴƻǊƳŀƭŎȅΚέ /ƻƭƭŜŎǘ ŀƴŘ ƎǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ ŀŎŎǳǊŀŎȅΦ     
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Disorder and Fear in America100 
 

After the war ended, U.S. troops were demobilized and rapidly sent home. One unanticipated and unwanted effect of 
their return was the emergence of a new strain of influenza that medical professionals had never before encountered. 
²ƛǘƘƛƴ ƳƻƴǘƘǎ ƻŦ ǘƘŜ ǿŀǊΩǎ ŜƴŘΣ ƻǾŜǊ ǘǿŜƴǘȅ Ƴƛƭƭƛƻƴ !ƳŜǊƛŎŀƴǎ ŦŜƭƭ ƛƭƭ ŦǊƻƳ ǘƘŜ ŦƭǳΦ 9ǾŜƴǘǳŀƭƭȅΣ стрΣл00 Americans died 
before the disease mysteriously ran its course in the spring of 1919. Worldwide, recent estimates suggest that 500 million 
people suffered from this flu strain, with as many as fifty million people dying. Throughout the United States, from the fall 
of 1918 to the spring of 1919, fear of the flu gripped the country. Americans avoided public gatherings, children wore 
surgical masks to school, and undertakers ran out of coffins and burial plots in cemeteries. Hysteria grew as well, and 
instead of welcoming soldiers home with a postwar celebration, people hunkered down and hoped to avoid contagion. 
 
Another element that greatly influenced the challenges of immediate postwar life was economic upheaval. As discussed 
above, wartime production had led to steady inflation; the rising cost of living meant that few Americans could 
ŎƻƳŦƻǊǘŀōƭȅ ŀŦŦƻǊŘ ǘƻ ƭƛǾŜ ƻŦŦ ǘƘŜƛǊ ǿŀƎŜǎΦ ²ƘŜƴ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ǿŀǊǘƛƳŜ ŎƻƴǘǊƻƭ ƻǾŜǊ ǘƘŜ ŜŎƻƴƻƳȅ ŜƴŘŜŘΣ ōǳǎƛƴŜǎǎŜǎ 
slowly recalibrated from the wartime production of guns and ships to the peacetime production of toasters and cars. 
Public demand quickly outpaced the slow production, leading to notable shortages of domestic goods. As a result, 
inflation skyrocketed in 1919. By the end of the year, the cost of living in the United States was nearly double what it 
had been in 1916. Workers, facing a shortage in wages to buy more expensive goods, and no longer bound by the no-
strike pledge they made for the National War Labor Board, initiated a series of strikes for better hours and wages. In 
1919 alone, more than four million workers participated in a total of nearly three thousand strikes: both records within 
all of American history. 
 
In addition to labor clashes, race riots shattered the peace at the home front. The sporadic race riots that had begun 
during the Great Migration only grew in postwar America. White soldiers returned home to find black workers in their 
former jobs and neighborhoods, and were committed to restoring their position of white supremacy. Black soldiers 
returned home with a renewed sense of justice and strength, and were determined to assert their rights as men and as 
citizens. Meanwhile, southern lynchings continued to escalate, with white mobs burning African Americans at the stake. 
5ǳǊƛƴƎ ǘƘŜ άwŜŘ {ǳƳƳŜǊέ of 1919, northern cities recorded twenty-five bloody race riots that killed over 250 people. 
Among these was the Chicago Race Riot of 1919, where a white mob stoned a young black boy to death because he 
ǎǿŀƳ ǘƻƻ ŎƭƻǎŜ ǘƻ ǘƘŜ άǿƘƛǘŜ ōŜŀŎƘέ ƻƴ [ŀƪŜ aƛŎƘƛƎŀƴ. Police at the scene did not arrest the perpetrator who threw the 
rock. This crime prompted a week-long riot that left twenty-three blacks and fifteen whites dead, as well as millions of 
ŘƻƭƭŀǊǎΩ ǿƻǊǘƘ ƻŦ ŘŀƳŀƎŜ ǘƻ ǘƘŜ Ŏƛǘȅ όFigure). Riots in Tulsa, Oklahoma, in 1921, turned out even more deadly, with 
estimates of black fatalities ranging from fifty to three hundred. Americans thus entered the new decade with a 
profound sense of disillusionment over the prospects of peaceful race relations. 

                                                           
100  This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:8AXeSCCZ@3/Demobilization-and-Its-Difficu. 

https://cnx.org/contents/p7ovuIkl@3.84:8AXeSCCZ@3/Demobilization-and-Its-Difficu#CNX_History_23_05_Chicago
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Figure 2. Riots broke out in Chicago in the wake of the stoning of a black boy. After two weeks, thirty-eight more people had died, some were stoned (a), and many had 

to abandon their vandalized homes (b). 

 
While illness, economic hardship, and racial tensions all came from within, another destabilizing factor arrived from 
overseas. As revolutionary rhetoric emanating from Bolshevik Russia intensified in 1918 and 1919, a Red Scare erupted 
in the United States over fear that Communist infiltrators sought to overthrow the American government as part of an 
international revolution (Figure). When investigators uncovered a collection of thirty-six letter bombs at a New York City 
post office, with recipients that included several federal, state, and local public officials, as well as industrial leaders such 
as John D. Rockefeller, fears grew significantly. And when eight additional bombs actually exploded simultaneously on 
WǳƴŜ нΣ мфмфΣ ƛƴŎƭǳŘƛƴƎ ƻƴŜ ǘƘŀǘ ŘŜǎǘǊƻȅŜŘ ǘƘŜ ŜƴǘǊŀƴŎŜ ǘƻ ¦Φ{Φ ŀǘǘƻǊƴŜȅ ƎŜƴŜǊŀƭ !Φ aƛǘŎƘŜƭƭ tŀƭƳŜǊΩǎ house in 
Washington, the country was convinced that all radicals, no matter what ilk, were to blame. Socialists, Communists, 
members of the Industrial Workers of the World (Wobblies), and anarchists: They were all threats to be taken down. 
 

 
Figure 3. Some Americans feared that labor strikes were the first step on a path that led ultimately to Bolshevik revolutions and chaos.                                                        

This political cartoon depicts that fear. 
 

Private citizens who considered themselves upstanding and loyal Americans, joined by discharged soldiers and sailors, 
raided radical meeting houses in many major cities, attacking any alleged radicals they found inside. By November 1919, 
tŀƭƳŜǊΩǎ ƴŜǿ ŀǎǎƛǎǘŀƴǘ ƛƴ ŎƘŀǊƎŜ ƻŦ ǘƘŜ .ǳǊŜŀǳ ƻŦ Lƴvestigation, J. Edgar Hoover, organized nationwide raids on radical 
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ƘŜŀŘǉǳŀǊǘŜǊǎ ƛƴ ǘǿŜƭǾŜ ŎƛǘƛŜǎ ŀǊƻǳƴŘ ǘƘŜ ŎƻǳƴǘǊȅΦ {ǳōǎŜǉǳŜƴǘ άtŀƭƳŜǊ ǊŀƛŘǎέ ǊŜǎǳƭǘŜŘ ƛƴ ǘƘŜ ŀǊǊŜǎǘǎ ƻŦ ŦƻǳǊ ǘƘƻǳǎŀƴŘ 
alleged American radicals who were detained for weeks in overcrowded cells. Almost 250 of those arrested were 
ǎǳōǎŜǉǳŜƴǘƭȅ ŘŜǇƻǊǘŜŘ ƻƴ ōƻŀǊŘ ŀ ǎƘƛǇ ŘǳōōŜŘ άǘƘŜ {ƻǾƛŜǘ !Ǌƪέ όFigure). 
 

 
Figure 4. Thƛǎ ŎŀǊǘƻƻƴ ŀŘǾƻŎŀǘŜǎ ŦƻǊ ŀ ǊŜǎǘǊƛŎǘƛǾŜ ƛƳƳƛƎǊŀǘƛƻƴ ǇƻƭƛŎȅΣ ǊŜŎƻƳƳŜƴŘƛƴƎ ǘƘŜ ¦ƴƛǘŜŘ {ǘŀǘŜǎ άŎƭƻǎŜ ǘƘŜ ƎŀǘŜέ ƻƴ ǳƴŘŜǎƛǊŀōƭŜ όŀƴd presumably dangerous) 
immigrants. 
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A Return to Normalcy101 
 

By 1920, Americans had failed their great expectations to make the world safer and more democratic. The flu epidemic 
had demonstrated the limits of science and technology in making Americans less vulnerable. The Red Scare signified 
!ƳŜǊƛŎŀƴǎΩ ŦŜŀǊ ƻŦ ǊŜǾƻƭǳǘƛƻƴŀǊȅ ǇƻƭƛǘƛŎǎ ŀƴŘ ǘƘŜ ǇŜǊǎƛǎǘŜƴŎŜ ƻŦ Ǿiolent capital-labor conflicts. And race riots made it 
clear that the nation was no closer to peaceful race relations either. After a long era of Progressive initiatives and new 
government agencies, followed by a costly war that did not end in a better world, most of the public sought to focus on 
economic progress and success in their private lives instead. As the presidential election of 1920 unfolded, the extent of 
just how tired Americans were of an interventionist governmentτwhether in terms of Progressive reform or 
international involvementτbecame exceedingly clear. Republicans, anxious to return to the White House after eight 
years of Wilson idealism, capitalized on this growing American sentiment to find the candidate who would promise a 
return to normalcy. 
 
The Republicans found their man in Senator Warren G. Harding from Ohio. Although not the most energetic candidate 
for the White House, Harding offered what party handlers desiredτa candidate around whom they could mold their 
policies of low taxes, immigration restriction, and noninterference in world affairs. He also provided Americans with 
what they desired: a candidate who could look and act presidential, and yet leave them alone to live their lives as they 
wished. 
Democratic leaders realized they had little chance at victory. Wilson remained adamant that the election be a 
referendum over his League of Nations, yet after his stroke, he was in no physical condition to run for a third term. 
Political in-fighting among his cabinet, most notably between A. Mitchell Palmer and William McAdoo, threatened to 
split the party convention until a compromise candidate could be found in Ohio governor James Cox. Cox chose, for his 
vice presidential running mate, the young Assistant Secretary of the Navy, Franklin Delano Roosevelt. 
 
At a time when Americans wanted prosperity and normalcy, rather than continued interference in their lives, Harding 
won in an overwhelming landslide, with 404 votes to 127 in the Electoral College, and 60 percent of the popular vote. 
WiǘƘ ǘƘŜ ǿŀǊΣ ǘƘŜ Ŧƭǳ ŜǇƛŘŜƳƛŎΣ ǘƘŜ wŜŘ {ŎŀǊŜΣ ŀƴŘ ƻǘƘŜǊ ƛǎǎǳŜǎ ōŜƘƛƴŘ ǘƘŜƳΣ !ƳŜǊƛŎŀƴ ƭƻƻƪŜŘ ŦƻǊǿŀǊŘ ǘƻ IŀǊŘƛƴƎΩǎ 
inauguration in 1921, and to an era of personal freedoms and hedonism that would come to be known as the Jazz Age. 
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Warren Harding and the Return to Normalcy102 
 
In the election of 1920, professional Republicans were eager to nominate a man whom they could manage and control. 
Warren G. Harding, a senator from Ohio, represented just such a man (Figure). Before his nomination, Harding stated, 
ά!ƳŜǊƛŎŀΩǎ ǇǊŜǎŜƴǘ ƴŜŜŘ ƛǎ ƴƻǘ ƘŜǊƻƛŎǎ ōǳǘ ƘŜŀƭƛƴƎΤ ƴƻǘ ƴƻǎǘǊǳƳǎ ōǳǘ ƴƻǊƳŀƭŎȅΤ ƴƻǘ ǊŜǾƻƭǳǘƛƻƴ ōǳǘ ǊŜǎǘƻǊŀǘƛƻƴΦέ IŀǊŘƛƴƎ 
was genial and affable, but not everyone appreciated his speeches; Democratic presidential-hopeful William Gibbs 
aŎ!Řƻƻ ŘŜǎŎǊƛōŜŘ IŀǊŘƛƴƎΩǎ ǎǇŜŜŎƘŜǎ ŀǎ άŀƴ ŀǊƳȅ ƻŦ ǇƻƳǇƻǳǎ ǇƘǊŀǎŜǎ ƳƻǾƛƴƎ ŀŎǊƻǎǎ ǘƘŜ ƭŀƴŘǎŎŀǇŜ ƛƴ ǎŜŀǊŎƘ ƻŦ ŀƴ 
ƛŘŜŀΦέ IΦ [Φ aŜƴŎƪŜƴΣ ǘƘŜ ƎǊŜŀǘ ǎƻŎƛŀƭ ŎǊƛǘƛŎ ƻŦ ǘƘŜ мфнлǎΣ ǿǊƻǘŜ ƻŦ IŀǊŘƛƴƎΩǎ ǎǇŜŀƪƛƴƎΣ άLǘ ŘǊŀƎǎ ƛǘǎŜƭŦ ƻǳǘ ƻŦ ǘƘŜ ŘŀǊƪ 
abysm of pish, and crawls insanely up to the top-most pinnacle of posh. It is rumble and bumble. It is flap and doodle. It 
ƛǎ ōŀƭŘŜǊ ŀƴŘ ŘŀǎƘΦέ 
 
Harding was known for enjoying golf, alcohol, and poker (not necessarily in that order). Although his critics depicted him 
as weak, lazy, or incompetent, he was actually quite shrewd and politically astute. Together with his running mate, 
Calvin Coolidge, the governor of Massachusetts, thŜȅ ŀǘǘǊŀŎǘŜŘ ǘƘŜ ǾƻǘŜǎ ƻŦ Ƴŀƴȅ !ƳŜǊƛŎŀƴǎ ǿƘƻ ǎƻǳƎƘǘ IŀǊŘƛƴƎΩǎ 
promised return to normalcy. In the election, Harding defeated Governor James Cox of Ohio by the greatest majority in 
the history of two-party politics: 61 percent of the popular vote. 
 

 
Figure 1. Warren Harding (a) poses on the campaign trail in 1920. His running mate, Calvin Coolidge (b), would go on to become president in 1923, when Harding died 

suddenly while touring the United States. 
 

IŀǊŘƛƴƎΩǎ ŎŀōƛƴŜǘ ǊŜŦƭŜŎǘŜŘ Ƙƛǎ ǇǊƻ-business agenda. Herbert Hoover, a millionaire mechanical engineer and miner, 
became his Secretary of Commerce. Hoover had served as head of the relief effort for Belgium during World War I and 
helped to feed those in Russia and Germany after the war ended. He was a very effective administrator, seeking to limit 
ƛƴŜŦŦƛŎƛŜƴŎȅ ƛƴ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘ ŀƴŘ ǇǊƻƳƻǘƛƴƎ ǇŀǊǘƴŜǊǎƘƛǇǎ ōŜǘǿŜŜƴ ƎƻǾŜǊƴƳŜƴǘ ŀƴŘ ōǳǎƛƴŜǎǎŜǎΦ IŀǊŘƛƴƎΩǎ {ŜŎǊŜǘŀǊȅ ƻŦ 
the Treasury, Andrew Mellon, was also a pro-business multimillionaire with a fortune built in banking and aluminum. 
Even more so than Hoover, Mellon entered public service with a strong sense that government should run as efficiently 
ŀǎ ŀƴȅ ōǳǎƛƴŜǎǎΣ ŦŀƳƻǳǎƭȅ ǿǊƛǘƛƴƎ ǘƘŀǘ άǘƘŜ DƻǾŜǊƴƳŜƴǘ ƛǎ Ƨǳǎǘ ŀ ōǳǎƛƴŜǎǎΣ ŀƴŘ Ŏŀƴ ŀƴŘ ǎƘƻǳƭŘ ōŜ Ǌǳƴ ƻƴ ōǳǎƛƴŜǎǎ 
principlesΦέ 

                                                           
102  This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:2KPXzvAE@3/Republican-Ascendancy-Politics. 

https://cnx.org/contents/p7ovuIkl@3.84:2KPXzvAE@3/Republican-Ascendancy-Politics#Figure_24_04_HardCool
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:2KPXzvAE@3/Republican-Ascendancy-Politics


  

Return to U.S. History: How to Navigate This Document                                        175 

 
Consistent with his principles of running government with business-like efficiency, Harding proposed and signed into law 
ǘŀȄ ǊŀǘŜ Ŏǳǘǎ ŀǎ ǿŜƭƭ ŀǎ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ŦƛǊǎǘ ŦƻǊƳŀƭ ōǳŘƎŜǘƛƴƎ ǇǊƻŎŜǎǎΣ ǿƘƛŎƘ ŎǊŜŀǘŜŘ ŀ ǇǊŜǎƛŘŜƴǘƛŀƭ ōǳŘƎŜǘ ŘƛǊŜŎǘƻǊ ŀƴŘ 
required that the president submit an annual budget to Congress. These policies helped to reduce the debt that the 
United States had incurred during World War I. However, as Europe began to recover, U.S. exports to the continent 
dwindled. In an effort to protect U.S. agriculture and other businesses threatened by lower-priced imports, Harding 
pushed through the Emergency Tariff of 1921. This defensive tariff had the effect of increasing American purchasing 
power, although it also inflated the prices of many goods. 
 
In the area of foreign policy, Harding worked to preserve the peace through international cooperation and the reduction 
of armaments around the world. Despite the refusal of the U.S. Senate to ratify the Treaty of Versailles, Harding was 
able to work with Germany and Austria to secure a formal peace. He convened a conference in Washington that brought 
world leaders together to agree on reducing the threat of future wars by reducing armaments. Out of these negotiations 
came a number of treaties designed to foster cooperation in the Far East, reduce the size of navies around the world, 
and establish guidelines for submarine usage. These agreements ultimately fell apart in the 1930s, as the world 
descended into war again. But, at the time, they were seen as a promising path to maintaining the peace. 
 
Despite these developments, the Harding administration has gone down in history as one that was especially ridden 
ǿƛǘƘ ǎŎŀƴŘŀƭΦ ²ƘƛƭŜ IŀǊŘƛƴƎ ǿŀǎ ǇŜǊǎƻƴŀƭƭȅ ƘƻƴŜǎǘΣ ƘŜ ǎǳǊǊƻǳƴŘŜŘ ƘƛƳǎŜƭŦ ǿƛǘƘ ǇƻƭƛǘƛŎƛŀƴǎ ǿƘƻ ǿŜǊŜƴΩǘΦ Harding made 
ǘƘŜ ƳƛǎǘŀƪŜ ƻŦ ƻŦǘŜƴ ǘǳǊƴƛƴƎ ǘƻ ǳƴǎŎǊǳǇǳƭƻǳǎ ŀŘǾƛǎƻǊǎ ƻǊ ŜǾŜƴ Ƙƛǎ άhƘƛƻ DŀƴƎέ ƻŦ ŘǊƛƴƪƛƴƎ ŀƴŘ ǇƻƪŜǊ ōǳŘŘƛŜǎ ŦƻǊ ŀŘǾƛŎŜ 
ŀƴŘ ƎǳƛŘŀƴŎŜΦ !ƴŘΣ ŀǎ ƘŜ ƘƛƳǎŜƭŦ ǊŜŎƻƎƴƛȊŜŘΣ ǘƘƛǎ ƎǊƻǳǇ ǘŜƴŘŜŘ ǘƻ ŎŀǳǎŜ ƘƛƳ ƎǊƛŜŦΦ άL ƘŀǾŜ ƴƻ ǘǊƻǳōƭŜ ǿƛǘƘ Ƴȅ ŜƴŜƳƛŜǎΣέ 
he oƴŎŜ ŎƻƳƳŜƴǘŜŘΦ άL Ŏŀƴ ǘŀƪŜ ŎŀǊŜ ƻŦ Ƴȅ ŜƴŜƳƛŜǎ ƛƴ ŀ ŦƛƎƘǘΦ .ǳǘ Ƴȅ ŦǊƛŜƴŘǎΣ Ƴȅ ƎƻŘŘŀƳƴŜŘ ŦǊƛŜƴŘǎΣ ǘƘŜȅΩǊŜ ǘƘŜ ƻƴŜǎ 
ǿƘƻ ƪŜŜǇ ƳŜ ǿŀƭƪƛƴƎ ǘƘŜ ŦƭƻƻǊ ŀǘ ƴƛƎƘǘǎΗέ 
 
The scandals mounted quickly. From 1920 to 1923, Secretary of the Interior Albert B. Fall was involved in a scam that 
became known as the Teapot Dome scandal. Fall had leased navy reserves in Teapot Dome, Wyoming, and two other 
sites in California to private oil companies without opening the bidding to other companies. In exchange, the companies 
gave him $300,000 in cash and bonds, as well as a herd of cattle for his ranch. Fall was convicted of accepting bribes 
from the oil companies; he was fined $100,000 and sentenced to a year in prison. It was the first time that a cabinet 
official had received such a sentence. 
 
Lƴ мфноΣ IŀǊŘƛƴƎ ŀƭǎƻ ƭŜŀǊƴŜŘ ǘƘŀǘ ǘƘŜ ƘŜŀŘ ƻŦ ǘƘŜ ±ŜǘŜǊŀƴǎΩ .ǳǊŜŀǳΣ /ƻƭƻƴŜƭ /ƘŀǊƭŜǎ CƻǊōŜǎΣ ƘŀŘ ŀōǎŎƻƴŘŜŘ ǿƛǘƘ Ƴƻǎǘ 
of the $250 million set aside for extravagant bureau functions. Harding allowed Forbes to resign and leave the country; 
however, after the president died, Forbes returned and was tried, convicted, and sentenced to two years in 
Leavenworth prison. 
 
Although the Harding presidency had a number of large successes and variety of dark scandals, it ended before the first 
term was up. In July 1923, while traveling in Seattle, the president suffered a heart attack. On August 2, in his weakened 
condition, he suffered a stroke and died in San Francisco, leaving the presidency to his vice president, Calvin Coolidge. As 
for Harding, few presidents were so deeply mourned by the populace. His kindly nature and ability to poke fun at 
himself endeared him to the public. 
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US History Instructional Task: American Society in the 1920s 
Unit Three: Growth and Decline Between the Wars, Topic One: American Prosperity and Social Change 

 

Description: Students investigate various social changes in the 1920s (The Great Migration, Harlem Renaissance, 

tǊƻƘƛōƛǘƛƻƴΣ ǿƻƳŜƴΩǎ ŎƘŀƴƎƛƴƎ ǊƻƭŜǎΣ ƴŜǿ ǘŜŎƘƴƻƭƻƎƛŜǎΣ ŀƴŘ ǎŎƛŜƴǘƛŦƛŎ ǘƘŜƻǊƛŜǎύ ǘƻ ŜȄǇƭƻǊŜ Ƙƻǿ ŜŀŎƘ ǿŀǎ ŀ ǊŜŦƭŜŎǘƛƻƴ ƻŦ 

changes in early 20th century American society, and how society reacted to each.   

 

Suggested Timeline: 5 class periods 

 

Materials: To Live in the 1920s; 1920s Social Changes: Reflections and Reactions Graphic Organizer: (blank and 

completed); The African American "Great Migration" ; The Harlem Renaissance and the New Negro; Prohibition; 

Prohibition by Stanford History Education Group; The "New Woman"; The Nineteenth Amendment; 1920s Consumption; 

Faith, Fundamentalism, and Science     

 

Instructional Process: 

1. To introduce the task, and to build a sense of what the 1920s looked like and sounded like, show a few minutes of 

the video To Live in the 1920s (make sure to stop the video before the 5 minute mark since the stock market crash 

will not be addressed in this task).  While students are watching the clips of 1920s life and listening to the music, 

ask them to do a quick write about what they think life might be like in the 1920s.  Ask a few students to share 

their thoughts with the class.  

2. {ŀȅΥ άǘƘŜ мфнлǎ ǿŜǊŜ ŀ ŘŜŎŀŘŜ ƻŦ ŎƻƴǘǊŀǎǘ - While it could be characterized as a time of disorder and fear in 

America with the first Red Scare and the revitalization of the KKK, the exuberant popular culture of jazz music, and 

ƴŜǿ ǎǘȅƭŜǎ ƻŦ ŘǊŜǎǎ ŀƴŘ ŘŀƴŎŜ ƳŀŘŜ ŦƻǊ ǘƘŜ άǊƻŀǊƛƴƎ нлǎέ ŀǎ ǿŜƭƭΦ Lƴ ǘƘƛǎ ǘŀǎƪ, we will analyze society in the 1920s.  

We will investigate key social events, movements, and innovations in technology, and determine how these were 

a reflection of society at the time, and also how society reacted to the changes they brought about. We will 

ŎƻƳǇŀǊŜ ǿƘŀǘ ǿŜ ƭŜŀǊƴ ŀōƻǳǘ мфнлǎ ǎƻŎƛŜǘȅ ƛƴ ǘƘƛǎ ǘŀǎƪΣ ǘƻ ǿƘŀǘ ǿŜ ƭŜŀǊƴŜŘ ŀōƻǳǘ мфнлΩǎ ǇƻƭƛǘƛŎǎ ƛƴ ǘƘŜ ǇǊŜǾƛƻǳǎ 

ǘŀǎƪΣ ƛƴ ƻǊŘŜǊ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ άǿŀǎ ǘƘŜ мфнлǎ ŀ ŘŜŎŀŘŜ ƻŦ ƛƴƴƻǾŀǘƛƻƴ ƻǊ ŎƻƴǎŜǊǾŀǘƛǎƳΚέ 

3. Provide students with the 1920s Social Changes: Reflections and Reactions graphic organizer.  Tell students that 

they will use this document as a place to collect information on each social event/movement that will be explored 

in this task. 

4. Divide students into small groups using an established classroom routine. Provide students with The African 

American "Great Migration" and instruct them to read independently.  After students have finished reading, direct 

them to answer the following questions in small groups: 

a. ²Ƙŀǘ ǿŜǊŜ ǘƘŜ άǇǳǎƘέ ŀƴŘ άǇǳƭƭέ ŦŀŎǘƻǊǎ ŦƻǊ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ƳƛƎǊŀǘƛƴƎ ŦǊƻƳ ǘƘŜ {ƻǳǘƘ ǘƻ ǘƘŜ aƛŘǿŜǎǘ 

and the North? 

b. What events in society was the Great Migration a reflection of? 

c. The author states ǘƘŀǘ ƭƛŦŜ ƛƴ ǘƘŜ ƴƻǊǘƘ ǿŀǎ άŜȄŎŜŜŘƛƴƎƭȅ ŘƛŦŦƛŎǳƭǘέ ŦƻǊ ƴŜǿƭȅ ŀǊǊƛǾŜŘ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎΦ  

What are the reasons for this? How did northern society react to an influx of African Americans and 

immigrants? 

5. When small groups have finished discussing, provide students a few minutes to answer the two key questions 

about the Great Migration in their 1920s Social Changes: Reflections and Reactions graphic organizer. 

https://www.youtube.com/watch?v=684n8FO68LU&index=2&list=PL8BBBF4BCE028FFB5
https://sheg.stanford.edu/prohibition
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-nineteenth-amendment
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/1920s-consumption
https://www.youtube.com/watch?v=684n8FO68LU&index=2&list=PL8BBBF4BCE028FFB5
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6. Provide students with The Harlem Renaissance and the New Negro and instruct them to read independently.  

After students have finished reading, direct them to answer the following questions in small groups: 

a. Why did the Manhattan neighborhood of Harlem become a center for Afro-centric art, music, poetry, and 

politics? 

b. What was the Harlem Renaissance? 

c. Iƻǿ ǿŀǎ ǘƘŜ άƴŜƎǊƻ ƴŀǘƛƻƴŀƭƛǎƳέ ǊŜŦƭŜŎǘŜŘ ƛƴ ǘƘŜ ŀǊǘ ŀƴŘ ǇƻƭƛǘƛŎǎ ƻŦ ǘƘŜ IŀǊƭŜƳ wŜƴŀƛǎǎŀƴŎŜ ŀ ǊŜŦƭŜŎǘƛƻƴ ƻŦ 

previous societal events?  

7. When small groups have finished discussing, provide students a few minutes to answer the two key questions 

about the Harlem Renaissance in their 1920s Social Changes: Reflections and Reactions graphic organizer. 

8. To build historical context on prohibition prior to primary source analysis on prohibition, direct students to read 

Prohibition independently.  After students have finished reading, briefly discuss what prohibition was, and 

ǎƻŎƛŜǘȅΩǎ ǊŜŀŎǘƛƻƴ ǘƻ ǇŀǎǎƛƴƎ ǘƘŜ муǘƘ !ƳŜƴŘƳŜƴǘ όǎǇŜŀƪŜasies, bootlegging, organized crime, political divides).  

9. Conduct steps 1, 3, and 4 from the Prohibition103 lesson by Stanford History Education Group with the following 

adjustments: 

a. Step 2: if time allows, and the teacher has access to a United Streaming login, the video in step 2 can be 

shown in place of reading the Prohibition article in step 8 of this task.    

10. When the primary source analysis from the above lesson is completed, provide students a few minutes to answer 

the two key questions about prohibition in their 1920s Social Changes: Reflections and Reactions graphic 

organizer. 

11. Provide students with The "New Woman" and The Nineteenth Amendment104 and instruct them to read both 

independently.  After students have finished reading, direct them to answer the following questions in small 

groups: 

a. What ultimately led to the ratification of the 19th Amendment? 

b. ²ƘƛŎƘ ǎǘǊŀǘŜƎƛŜǎ ƻŦ ǘƘŜ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ƳƻǾŜƳŜƴǘ ǿŜǊŜ Ƴƻǎǘ ŜŦŦŜŎǘƛǾŜΚ ²ƘȅΚ 

c. What other key pieces of early 20th century legislation, both passed and proposed, impacted the lives of 

women? How did each piece of legislation impact the lives of women? 

d.  How did the roles of women change in the 1920s? 

e. ²Ƙȅ ŘƛŘ ǘƘŜ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ƳƻǾŜƳŜƴǘ ŘŜŎƭƛƴŜ ƻǾŜǊ ǘƘŜ ŎƻǳǊǎŜ ƻŦ ǘƘŜ мфн0s? 

12. When small groups have finished discussing, provide students a few minutes to answer the two key questions 

about the changing roles of women in their 1920s Social Changes: Reflections and Reactions graphic organizer. 

13. {ŀȅΥ άLƴ ŀŘŘƛǘƛƻƴ ǘƻ ǇƻǇǳƭŀǘƛƻƴ ǎƘƛŦǘǎΣ ŀǊǘƛǎǘƛŎ ƳƻǾŜƳŜƴǘǎΣ ŀƴŘ ǘƘŜ ƻǘƘŜǊ ǎƻŎƛŜǘŀƭ ŎƘŀƴƎŜǎ ǿŜΩǾŜ ōŜŜƴ ŜȄǇƭƻǊƛƴƎΣ 

the 1920s also marked a period of economic prosperity, technological advancements, and new scientific theories.  

In this part of the task, ǿŜ ǿƛƭƭ ŜȄǇƭƻǊŜ ǘƘŜǎŜ ŜǾŜƴǘǎ ǘƻ ŀƴǎǿŜǊ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴΣ άǿƘŀǘ ƛƳǇŀŎǘ ŘƛŘ 

ǘŜŎƘƴƻƭƻƎƛŎŀƭ ƛƴƴƻǾŀǘƛƻƴǎ ŀƴŘ ǎŎƛŜƴǘƛŦƛŎ ǘƘŜƻǊƛŜǎ ƘŀǾŜ ƻƴ ǎƻŎƛŜǘȅ ƛƴ ǘƘŜ мфнлǎΚέ 

14. Provide students with 1920s Consumption105 and instruct them to read independently.  After students have 

finished reading, direct them to answer the following questions in small groups: 

                                                           
103 CǊŜŜ ǊŜƎƛǎǘǊŀǘƛƻƴ ƻƴ ǘƘŜ ǎƛǘŜ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ŀŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ ǇƭŀƴΦ !ŎŎŜǎǎ ǘƘŜ Ŧǳƭƭ ƭŜǎǎƻƴ Ǉƭŀƴ ōȅ ŎƭƛŎƪƛƴƎ ƻƴ ά5ƻǿƴƭƻŀd Lesson 

tƭŀƴέ ǳƴŘŜǊ ǘƘŜ ƛƳŀƎŜ ŀǘ ǘƘŜ ǘƻǇ ƻŦ ǘƘŜ ǇŀƎŜΦ 
104 This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-nineteenth-amendment  
105 This work by Khan Academy is licensed under a Creative Commons Attribution/Non-Commercial/Share-Alike license, and is 

available at https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/1920s-consumption 

https://sheg.stanford.edu/prohibition
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-nineteenth-amendment
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/1920s-consumption
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/the-nineteenth-amendment
http://creativecommons.org/licenses/by-nc-sa/3.0
https://www.khanacademy.org/humanities/ap-us-history/period-7/apush-1920s-america/a/1920s-consumption
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a. How did the assembly line make car ownership more attainable for the average American? 

b. How did an increased car owning population impact American both economically and socially? 

c. How did the commonality of airplanes impact American society? 

d. How did household appliances (vacuums, refrigerators, etc.) ƛƳǇŀŎǘ ǿƻƳŜƴΩǎ ƭƛǾŜǎΚ 

e. What were the benefits and drawbacks of buying on credit?  

15.   Provide students with Faith, Fundamentalism, and Science and instruct them to read independently.  After 

students have finished reading, direct them to answer the following questions in small groups: 

a. What was the Scopes Monkey Trial? 

b. Iƻǿ ŘƛŘ ǘƘŜ 5ŀǊǿƛƴΩǎ ǘƘŜƻǊȅ ƻŦ ŜǾƻƭǳǘƛƻƴ ƛƳǇŀŎǘ ǘƘŜ ǊǳǊŀƭ-urban divide in America? 

c. To what extent do we see this divide in America today? 

16. Instruct students to wǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άǿƘŀǘ ƛƳǇŀŎǘ ŘƛŘ 

ǘŜŎƘƴƻƭƻƎƛŎŀƭ ƛƴƴƻǾŀǘƛƻƴǎ ŀƴŘ ǎŎƛŜƴǘƛŦƛŎ ǘƘŜƻǊƛŜǎ ƘŀǾŜ ƻƴ ǎƻŎƛŜǘȅ ƛƴ ǘƘŜ мфнлǎΚέ /ƻƭƭŜŎǘ ŀƴŘ ƎǊŀŘŜ ŦƻǊ ŎƻƴǘŜƴǘ 

accuracy.  

17.  Allow students time to look back on their graphic organizers, articles, guiding questions, and any notes they may 

have taken on both tasks in topic one of this unit (American Politics in the 1920s, and American Society in the 

1920s) in order to prŜǇŀǊŜ ŦƻǊ ŘƛǎŎǳǎǎƛƻƴ ƻƴ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ άǿŀǎ ǘƘŜ мфнлǎ ŀ ŘŜŎŀŘŜ ƻŦ ƛƴƴƻǾŀǘƛƻƴ ƻǊ 

ŎƻƴǎŜǊǾŀǘƛǎƳΚέ  

18. /ƻƴŘǳŎǘ ŀ ŘƛǎŎǳǎǎƛƻƴ ŀǊƻǳƴŘ ǘƘŜ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴ άǿŀǎ ǘƘŜ мфнлǎ ŀ ŘŜŎŀŘŜ ƻŦ ƛƴƴƻǾŀǘƛƻƴ ƻǊ ŎƻƴǎŜǊǾŀǘƛǎƳΚέ 

Encourage students to use the conversation stems and assess student participation with a discussion tracker.   
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мфнлΩǎ {ƻŎƛŀƭ /ƘŀƴƎŜǎΥ wŜŦƭŜŎǘƛƻƴǎ ŀƴŘ wŜŀŎǘƛƻƴǎ  
 

 REFLECTION 
 What about this movement/event was 
a reflection of changes in early 20th 
century American society? 

REACTION  
How did this society react to this 
movement/event? What was its 
impact? 

The Great Migration   

Harlem Renaissance 
and the Jazz Age 
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Prohibition   

²ƻƳŜƴΩǎ /ƘŀƴƎƛƴƎ 
Roles 
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мфнлΩǎ {ƻŎƛŀƭ /ƘŀƴƎŜǎΥ wŜŦƭŜŎǘƛƻƴǎ ŀƴŘ wŜŀŎǘƛƻƴǎ ό/ƻƳǇƭŜǘŜŘύ  
 

 REFLECTION 
 What about this movement/event was 
a reflection of changes in early 20th 
century American society? 

REACTION  
How did this society react to this 
movement/event? What was its 
impact? 

The Great Migration The rise of the KKK in the South - as the KKK 
swelled in ranks, and Jim Crow segregation 
became the norm, African Americans were 
subject to death threats, violence, and 
lynchings.  The Great Migration is in part a 
reaction to the rise of the KKK. 
 
The rise of industrialization in the North - 
Like European immigrants, African 
Americans moved to the North for better 
paying jobs in factories made available by 
rapid industrialization. The Great Migration 
is in part a reaction to industrialization.     

Racial discrimination - African Americans 
faced racial discrimination north of the 
Mason Dixon line as well.  European 
immigrants resented the arrival of African 
Americans, whom they feared would 
compete for the same jobs or offer to work 
at lower wages. 
 
Redlining - some bankers practiced mortgage 
discrimination in order to deny home loans 
to qualified African American buyers in 
certain neighborhoods.  Homeowners in 
traditionally white neighborhoods also 
entered into covenants refusing to sell to 
black families, and landlords discriminated as 
well, leading to severe housing shortages 
and overcrowded tenements.    

Harlem Renaissance 
and the Jazz Age 

The Great Migration - African Americans 
who moved north gained access to better 
schooling, more protected voting, and lived 
in highly segregated neighborhoods.  This 
lead in part to a rediscovery of black culture, 
that encouraged racial pride, and rejected 
any emulation of white American culture 

.ƭŀŎƪ ŎƻƴǎŎƛƻǳǎƴŜǎǎ ŀƴŘ άbŜƎǊƻ 
ƴŀǘƛƻƴŀƭƛǎƳέ - Some leaders in the Harlem 
Renaissance advocated for a return to Africa, 
such as Marcus Garvey and the Black Star 
Steamship Line and the United Negro 
LƳǇǊƻǾŜƳŜƴǘ !ǎǎƻŎƛŀǘƛƻƴΦ  DŀǊǾŜȅΩǎ ƛŘŜŀǎ 
laid the groundwork for future civil rights 
activists in the 1960s, such as Malcolm X and 
the Black Power movement.   Others fought 
for inclusion and integration, such as W.E.B. 
Du Bois who believed that African Americans 
had a distinct and separate national heritage 
that should inspire pride and a sense of 
community.   

Prohibition Rapid urbanization and immigration - while 
ƘƛǎǘƻǊƛŀƴǎ ŘƻƴΩǘ ŀƎǊŜŜ ƻƴ ǘƘŜ ƳƻǘƛǾŀǘƛƻƴ 
behind the temperance movement, some 
believe that prohibition was a reaction to 
immigration and urbanization by middle-
class protestants attempting to control the 
actions of immigrants and the urban poor.  

Bootlegging - once alcohol was outlawed, 
there was a rise in the occurrence of 
ƛƴǘŜǊǎǘŀǘŜ ǎƳǳƎƎƭƛƴƎΣ ƻǊ άōƻƻǘƭŜƎƎƛƴƎέ 
An erosion of the rule of law - even though 
alcohol was illegal, many Americans 
continued to consume alcohol that was 
imported from other countries by 
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Others believe it was an attempt to help 
children and families.  

bootleggers, drink in speakeasies, or 
participate in organized crime trafficking 
liquor, thus eroding the rule of law. 
 
Organized crime - ƳŀŦƛŀΩǎ ōŜŎŀƳŜ involved 
in trafficking illegal alcohol, specifically Al 
Capone and his Chicago mafia.   

²ƻƳŜƴΩǎ /ƘŀƴƎƛƴƎ 
Roles 

WWI - Carrie Chapman Catt led the effort to 
ƭƛƴƪ ǘƘŜ ǿƻƳŜƴΩǎ ǎǳŦŦǊŀƎŜ ƳƻǾŜƳŜƴǘ ǿƛǘƘ 
the WWI war effort, and paint suffrage as 
patriotic.  Despite various other suffrage 
tactics, this tactic was a success, getting 
president Wilson to support the suffrage 
movement in his 1918 state of the union 
address.  
 
The passing of the 19th Amendment - once 
women gained the right to vote, and 
therefore more political power, there was a 
movement to match gains in the social 
sphere as well, which was marked by 
ǿƻƳŜƴΩǎ ŎƘŀƴging dress and style (flappers), 
ŀƴŘ ǿƻƳŜƴΩǎ ŦƻǊŀȅǎ ƛƴǘƻ ŎƻƭƭŜƎŜ ŀƴŘ ƴŜǿ 
professions.  

The return to normalcy - after upheaval and 
change in American life in the early 20th 
century caused by the progressive 
movement, WWI, the first Red Scare and a 
resurgence of nativism and racism, 
!ƳŜǊƛŎŀƴǎ ǿŀƴǘŜŘ ǘƻ άǊŜǘǳǊƴ ǘƻ ƴƻǊƳŀƭŎȅέ 
which also meant progressive ideals, like 
ǿƻƳŜƴΩǎ ǊƛƎƘǘǎΣ ŘŜŎǊŜŀǎŜŘ ƛƴ ǇƻǇǳƭŀǊƛǘȅ ŀƴŘ 
stalled.  The passing of the 19th Amendment 
also signaled a decline in the numbers of 
women working towards equality since many 
saw the 19th Amendment as evidence that 
ǘƘŜ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ƳƻǾŜƳŜƴǘ ŀŎŎƻƳǇƭƛǎƘŜŘ 
its goals.   
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¢ƘŜ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴ άDǊŜŀǘ aƛƎǊŀǘƛƻƴέ106 
 
Between the end of the Civil War and the beginning of the Great Depression, nearly two million African Americans fled 
the rural South to seek new opportunities elsewhere. While some moved west, the vast majority of this Great Migration, 
as the large exodus of African Americans leaving the South in the early twentieth century was called, traveled to the 
Northeast and Upper Midwest. The following cities were the primary destinations for these African Americans: New 
York, Chicago, Philadelphia, St. Louis, Detroit, Pittsburgh, Cleveland, and Indianapolis. These eight cities accounted for 
over two-thirds of the total population of the African American migration. 
 
! ŎƻƳōƛƴŀǘƛƻƴ ƻŦ ōƻǘƘ άǇǳǎƘέ ŀƴŘ άǇǳƭƭέ ŦŀŎǘƻǊǎ ǇƭŀȅŜŘ ŀ ǊƻƭŜ ƛƴ ǘƘƛǎ ƳƻǾŜƳŜƴǘΦ 5ŜǎǇƛǘŜ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ /ƛǾƛƭ ²ŀǊ ŀƴŘ 
the passage of the Thirteenth, Fourteenth, and Fifteenth Amendments to the U.S. Constitution (ensuring freedom, the 
right to vote regardless of race, and equal protection under the law, respectively), African Americans were still subjected 
to intense racial hatred. The rise of the Ku Klux Klan in the immediate aftermath of the Civil War led to increased death 
threats, violence, and a wave of lynchings. Even after the formal dismantling of the Klan in the late 1870s, racially 
motivated violence continued. According to researchers at the Tuskegee Institute, there were thirty-five hundred racially 
motivated lynchings and other murders committed in the South between 1865 and 1900. For African Americans fleeing 
this culture of violence, northern and midwestern cities offered an opportunity to escape the dangers of the South. 
 
In ŀŘŘƛǘƛƻƴ ǘƻ ǘƘƛǎ άǇǳǎƘέ ƻǳǘ ƻŦ ǘƘŜ {ƻǳǘƘΣ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ǿŜǊŜ ŀƭǎƻ άǇǳƭƭŜŘέ ǘƻ ǘƘŜ ŎƛǘƛŜǎ ōȅ ŦŀŎǘƻǊǎ ǘƘŀǘ ŀǘǘǊŀŎǘŜŘ 
them, including job opportunities, where they could earn a wage rather than be tied to a landlord, and the chance to 
vote (for men, at least), supposedly free from the threat of violence. Although many lacked the funds to move 
themselves north, factory owners and other businesses that sought cheap labor assisted the migration. Often, the men 
moved first then sent for their families once they were ensconced in their new city life. Racism and a lack of formal 
education relegated these African American workers to many of the lower-paying unskilled or semi-skilled occupations. 
More than 80 percent of African American men worked menial jobs in steel mills, mines, construction, and meat 
packing. In the railroad industry, they were often employed as porters or servants (Figure). In other businesses, they 
worked as janitors, waiters, or cooks. African American women, who faced discrimination due to both their race and 
gender, found a few job opportunities in the garment industry or laundries, but were more often employed as maids 
and domestic servants. Regardless of the status of their jobs, however, African Americans earned higher wages in the 
North than they did for the same occupations in the South, and typically found housing to be more available. 

                                                           
106 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig. 

https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig#CNX_History_19_02_Porters
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:FFyiTJpy@3/The-African-American-Great-Mig
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Figure 1. African American men who moved north as part of the Great Migration were often consigned to menial employment, such as working in construction or as 

porters on the railways (a), such as in the celebrated Pullman dining and sleeping cars (b). 

 
However, such economic gains were offset by the higher cost of living in the North, especially in terms of rent, food 
costs, and other essentials. As a result, African Americans often found themselves living in overcrowded, unsanitary 
conditions, much like the tenement slums in which European immigrants lived in the cities. For newly arrived African 
Americans, even those who sought out the cities for the opportunities they provided, life in these urban centers was 
exceedingly difficult. They quickly learned that racial discrimination did not end at the Mason-Dixon Line, but continued 
to flourish in the North as well as the South. European immigrants, also seeking a better life in the cities of the United 
States, resented the arrival of the African Americans, whom they feared would compete for the same jobs or offer to 
work at lower wages. Landlords frequently discriminated against them; their rapid influx into the cities created severe 
housing shortages and even more overcrowded tenements. Homeowners in traditionally white neighborhoods later 
entered into covenants in which they agreed not to sell to African American buyers; they also often fled neighborhoods 
into which African Americans had gained successful entry. In addition, some bankers practiced mortgage discrimination, 
later ƪƴƻǿƴ ŀǎ άǊŜŘƭƛƴƛƴƎΣέ ƛƴ ƻǊŘŜǊ ǘƻ ŘŜƴȅ ƘƻƳŜ ƭƻŀƴǎ ǘƻ ǉǳŀƭƛŦƛŜŘ ōǳȅŜǊǎΦ {ǳŎƘ ǇŜǊǾŀǎƛǾŜ ŘƛǎŎǊƛƳƛƴŀǘƛƻƴ ƭŜŘ ǘƻ ŀ 
concentration of African Americans in some of the worst slum areas of most major metropolitan cities, a problem that 
remained ongoing throughout most of the twentieth century. 
 
So why move to the North, given that the economic challenges they faced were similar to those that African Americans 
encountered in the South? The answer lies in noneconomic gains. Greater educational opportunities and more 
expansive personal freedoms mattered greatly to the African Americans who made the trek northward during the Great 
Migration. State legislatures and local school districts allocated more funds for the education of both blacks and whites 
in the North, and also enforced compulsory school attendance laws more rigorously. Similarly, unlike the South where a 
simple gesture (or lack of a deferential one) could result in physical harm to the African American who committed it, life 
in larger, crowded northern urban centers permitted a degree of anonymityτand with it, personal freedomτthat 
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enabled African Americans to move, work, and speak without deferring to every white person with whom they crossed 
paths. Psychologically, these gains more than offset the continued economic challenges that black migrants faced. 
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The Harlem Renaissance and The New Negro107 
 
Lǘ ǿŀǎƴΩǘ ƻƴƭȅ ǿƻƳŜƴ ǿƘƻ ŦƻǳƴŘ ƴŜǿ ŦƻǊƳǎ ƻŦ ŜȄǇǊŜǎǎƛƻƴ ƛƴ ǘƘŜ мфнлǎΦ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ǿŜǊŜ ŀƭǎƻ ŜȄǇŀƴŘƛƴƎ ǘƘŜƛǊ 
ƘƻǊƛȊƻƴǎ ŀƴŘ ŜƳōǊŀŎƛƴƎ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ǘƘŜ άƴŜǿ bŜƎǊƻΦέ ¢ƘŜ ŘŜŎŀŘŜ ǿƛǘƴŜǎǎŜŘ ǘƘŜ ŎƻƴǘƛƴǳŜŘ DǊŜŀǘ aƛƎǊŀǘƛƻƴ ƻŦ 
African Americans to the North, with over half a million fleeing the strict Jim Crow laws of the South. Life in the northern 
states, as many African Americans discovered, was hardly free of discrimination and segregation. Even without Jim 
Crow, businesses, property owners, employers, and private citizens typically practiced de facto segregation, which could 
be quite stifling and oppressive. Nonetheless, many southern blacks continued to move north into segregated 
neighborhoods that were already bursting at the seams, because the North, at the very least, offered two tickets toward 
black progress: schools and the vote. The black population of New York City doubled during the decade. As a result, 
Harlem, a neighborhood at the northern end of Manhattan, became a center for Afro-centric art, music, poetry, and 
politics. Political expression in the Harlem of the 1920s ran the gamut, as some leaders advocated a return to Africa, 
while others fought for inclusion and integration. 
 
Revived by the wartime migration and fired up by the white violence of the postwar riots, urban blacks developed a 
strong cultural expression in the 1920s that came to be known as the Harlem Renaissance. In this rediscovery of black 
culture, African American artists and writers formulated an independent black culture and encouraged racial pride, 
ǊŜƧŜŎǘƛƴƎ ŀƴȅ ŜƳǳƭŀǘƛƻƴ ƻŦ ǿƘƛǘŜ !ƳŜǊƛŎŀƴ ŎǳƭǘǳǊŜΦ /ƭŀǳŘŜ aŎYŀȅΩǎ ǇƻŜƳ άLŦ ²Ŝ aǳǎǘ 5ƛŜέ ŎŀƭƭŜŘ ƻƴ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ 
to start fighting back in the wake of the Red Summer riots of 1919 (discussed in a previous chapter, Figure). Langston 
IǳƎƘŜǎΣ ƻŦǘŜƴ ƴƛŎƪƴŀƳŜŘ ǘƘŜ άǇƻŜǘ ƭŀǳǊŜŀǘŜέ ƻŦ ǘƘŜ ƳƻǾŜƳŜƴǘΣ ƛƴǾƻƪŜŘ ǎŀŎǊƛŦƛŎŜ ŀƴŘ ǘƘŜ Ƨǳǎǘ ŎŀǳǎŜ ƻŦ ŎƛǾƛƭ ǊƛƎƘǘǎ ƛƴ 
ά¢ƘŜ /ƻƭƻǊŜŘ {ƻƭŘƛŜǊΣέ ǿƘƛle another author of the movement, Zora Neale Hurston, celebrated the life and dialect of 
rural blacks in a fictional, all-ōƭŀŎƪ ǘƻǿƴ ƛƴ CƭƻǊƛŘŀΦ IǳǊǎǘƻƴΩǎ Their Eyes Were Watching God was only published 
posthumously in 1937. 
 

 
Figure 3. The Jamaican-born poet and novelist Claude McKay articulated the new sense of self and urban community of African Americans during the Harlem 

Renaissance. Although centered in the Harlem neighborhood of Manhattan, this cultural movement emerged in urban centers throughout the Northeast and Midwest. 

 

The new Negro found political expression in a political ideology that celebrated African Americans distinct national 
identity. This Negro nationalism, as some referred to it, proposed that African Americans had a distinct and separate 
national heritage that should inspire pride and a sense of community. An early proponent of such nationalism was W. E. 
B. Du Bois. One of the founders of the NAACP, a brilliant writer and scholar, and the first African American to earn a 
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Ph.D. from Harvard, Du Bois openly rejected assumptions of white supremacy. His conception of Negro nationalism 
encouraged Africans to work together in support of their own interests, promoted the elevation of black literature and 
cultural expression, and, most famously, embraced the African continent as the true homeland of all ethnic Africansτa 
concept known as Pan-Africanism. 
 
Taking Negro nationalism to a new level was Marcus Garvey. Like many black Americans, the Jamaican immigrant had 
become utterly disillusioned with the prospect of overcoming white racism in the United States in the wake of the 
ǇƻǎǘǿŀǊ Ǌƛƻǘǎ ŀƴŘ ǇǊƻƳƻǘŜŘ ŀ ά.ŀŎƪ ǘƻ !ŦǊƛŎŀέ ƳƻǾŜƳŜƴǘΦ ¢ƻ ǊŜǘǳǊƴ !ŦǊƛŎŀƴ !ƳŜǊƛŎŀƴǎ ǘƻ ŀ ǇǊŜǎǳƳŀōƭȅ ƳƻǊŜ 
welcoming home in Africa, Garvey founded the Black Star Steamship Line. He also started the United Negro 
Improvement Association (UNIA), which attracted thousands of primarily lower-income working people. UNIA members 
ǿƻǊŜ ŎƻƭƻǊŦǳƭ ǳƴƛŦƻǊƳǎ ŀƴŘ ǇǊƻƳƻǘŜŘ ǘƘŜ ŘƻŎǘǊƛƴŜ ƻŦ ŀ άƴŜƎǊƛǘǳŘŜέ ǘƘŀǘ ǊŜǾŜǊǎŜŘ ǘƘŜ ŎƻƭƻǊ ƘƛŜǊŀǊŎƘȅ ƻŦ white 
supremacy, prizing blackness and identifying light skin as a mark of inferiority. Intellectual leaders like Du Bois, whose 
ƭƛƎƘǘŜǊ ǎƪƛƴ Ǉǳǘ ƘƛƳ ƭƻǿ ƻƴ DŀǊǾŜȅΩǎ ǎƻŎƛŀƭ ƻǊŘŜǊΣ ŎƻƴǎƛŘŜǊŜŘ ǘƘŜ ¦bL! ƭŜŀŘŜǊ ŀ ŎƘŀǊƭŀǘŀƴΦ DŀǊǾŜȅ ǿŀǎ ŜǾŜƴǘǳŀƭƭȅ 
imprisoned for mail fraud and then deported, but his legacy set the stage for Malcolm X and the Black Power movement 
of the 1960s. 
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Prohibition108 
 

At precisely the same time that African Americans and women were experimenting with new forms of social expression, 
the country as a whole was undergoing a process of austere and dramatic social reform in the form of alcohol prohibition. 
After decades of organizing to reduce or end the consumption of alcohol in the United States, temperance groups and the 
Anti-Saloon League finally succeeded in pushing through the Eighteenth Amendment in 1919, which banned the 
manufacture, sale, and transportation of intoxicating liquors (Figure). The law proved difficult to enforce, as illegal alcohol 
soon poured in from Canada and the Caribbean, and rural Americans resorted to home-ōǊŜǿŜŘ άƳƻƻƴǎƘƛƴŜΦέ ¢ƘŜ ǊŜǎǳƭǘ 
was an eroding of respect for law and order, as many people continued to drink illegal liquor. Rather than bringing about 
an age of sobriety, as Progressive reformers had hoped, it gave rise to a new subculture that included illegal importers, 
ƛƴǘŜǊǎǘŀǘŜ ǎƳǳƎƎƭƛƴƎ όƻǊ ōƻƻǘƭŜƎƎƛƴƎύΣ ŎƭŀƴŘŜǎǘƛƴŜ ǎŀƭƻƻƴǎ ǊŜŦŜǊǊŜŘ ǘƻ ŀǎ άǎǇŜŀƪŜŀǎƛŜǎΣέ ƘƛǇŦƭŀǎƪǎΣ ŎƻŎƪǘŀƛƭ ǇŀǊǘƛŜǎΣ ŀƴŘ ǘƘŜ 
organized crime of trafficking liquor. 
 

 
Figure 4. While forces of law and order confiscated and discarded alcohol when they found it (a), consumers found ingenious ways of hiding liquor during prohibition, 

such as this cane that served as a flask (b). 
 

Prohibition also revealed deep political divisions in the nation. The Democratic Party found itself deeply divided between 
ǳǊōŀƴΣ ƴƻǊǘƘŜǊƴ άǿŜǘǎέ ǿƘƻ ƘŀǘŜŘ ǘƘŜ ƛŘŜŀ ƻŦ ŀōǎǘƛƴŜƴŎŜΣ ŀƴŘ ǊǳǊŀƭΣ ǎƻǳǘƘŜǊƴ άŘǊƛŜǎέ ǿƘƻ favored the amendment. This 
divided the party and opened the door for the Republican Party to gain ascendancy in the 1920s. All politicians, including 
Woodrow Wilson, Herbert Hoover, Robert La Follette, and Franklin D. Roosevelt, equivocated in their support for the 
law. Publicly, they catered to the Anti-Saloon League; however, they failed to provide funding for enforcement. 
 
tǊƻƘƛōƛǘƛƻƴ ǎǇŀǊƪŜŘ ŀ ǊƛǎŜ ƛƴ ƻǊƎŀƴƛȊŜŘ ŎǊƛƳŜΦ ά{ŎŀǊŦŀŎŜέ !ƭ /ŀǇƻƴŜ όFigure) ran an extensive bootlegging and criminal 
ƻǇŜǊŀǘƛƻƴ ƪƴƻǿƴ ŀǎ ǘƘŜ /ƘƛŎŀƎƻ hǳǘŦƛǘ ƻǊ /ƘƛŎŀƎƻ ƳŀŦƛŀΦ .ȅ мфнтΣ /ŀǇƻƴŜΩǎ ƻǊƎŀƴƛȊŀǘƛƻƴ ƛƴŎƭǳŘŜŘ ŀ ƴǳƳōŜǊ ƻŦ ƛƭƭŜƎŀƭ 
activities including bootlegging, prostitution, gambling, loan sharking, and even murder. His operation was earning him 
more than $100 million annually, and many local police were on his payroll. Although he did not have a monopoly on 
crime, his organizational structure was better than many other criminals of his era. His liquor trafficking business and his 
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Chicago soup kitchens during the Great Depression led some Americans to liken Capone to a modern-day Robin Hood. 
Still, Capone was eventually imprisoned for eleven years for tax evasion, includƛƴƎ ŀ ǎǘƛƴǘ ƛƴ /ŀƭƛŦƻǊƴƛŀΩǎ ƴƻǘƻǊƛƻǳǎ 
Alcatraz prison. 

 
Figure 5. Al Capone, pictured here in his U.S. Department of Justice mug shot, was convicted of tax fraud and sent to prison in 1931. 
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¢ƘŜ άbŜǿ ²ƻƳŀƴέ109 
 

The Jazz Age and the proliferation of the flapper lifestyle of the 1920s should not be seen merely as the product of 
postwar disillusionment and newfound prosperity. Rather, the search for new styles of dress and new forms of 
ŜƴǘŜǊǘŀƛƴƳŜƴǘ ƭƛƪŜ ƧŀȊȊ ǿŀǎ ǇŀǊǘ ƻŦ ŀ ƭŀǊƎŜǊ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ƳƻǾŜƳŜƴǘΦ ¢Ƙe early 1920s, especially with the ratification 
of the Nineteenth Amendment guaranteeing full voting rights to women, was a period that witnessed the expansion of 
ǿƻƳŜƴΩǎ ǇƻƭƛǘƛŎŀƭ ǇƻǿŜǊΦ ¢ƘŜ ǇǳōƭƛŎ ŦƭŀǳƴǘƛƴƎ ƻŦ ǎƻŎƛŀƭ ŀƴŘ ǎŜȄǳŀƭ ƴƻǊƳǎ ōȅ ŦƭŀǇǇŜǊǎ ǊŜǇǊŜǎŜƴted an attempt to match 
gains in political equality with gains in the social sphere. Women were increasingly leaving the Victorian era norms of the 
ǇǊŜǾƛƻǳǎ ƎŜƴŜǊŀǘƛƻƴ ōŜƘƛƴŘΣ ŀǎ ǘƘŜȅ ōǊƻŀŘŜƴŜŘ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ ǿƻƳŜƴΩǎ ƭƛōŜǊŀǘƛƻƴ ǘƻ ƛƴŎƭǳŘŜ ƴŜǿ ŦƻǊƳǎ ƻŦ ǎƻŎƛal 
ŜȄǇǊŜǎǎƛƻƴ ǎǳŎƘ ŀǎ ŘŀƴŎŜΣ ŦŀǎƘƛƻƴΣ ǿƻƳŜƴΩǎ ŎƭǳōǎΣ ŀƴŘ ŦƻǊŀȅǎ ƛƴǘƻ ŎƻƭƭŜƎŜ ŀƴŘ ǘƘŜ ǇǊƻŦŜǎǎƛƻƴǎΦ 
 
bƻǊ ŘƛŘ ǘƘŜ ǎǘǊǳƎƎƭŜ ŦƻǊ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ǘƘǊƻǳƎƘ ǘƘŜ ǇǊƻƳƻǘƛƻƴ ŀƴŘ ǇŀǎǎŀƎŜ ƻŦ ƭŜƎƛǎƭŀǘƛƻƴ ŎŜŀǎŜ ƛƴ ǘƘŜ мфнлǎΦ Lƴ мфнмΣ 
Congress passed the Promotion of the Welfare and Hygiene of Maternity and Infancy Act, also known as the Sheppard-
Towner Act, which earmarked $1.25 million for well-baby clinics and educational programs, as well as nursing. This 
funding dramatically reduced the rate of infant mortality. Two years later, in 1923, Alice Paul drafted and promoted an 
9ǉǳŀƭ wƛƎƘǘǎ !ƳŜƴŘƳŜƴǘ ό9w!ύ ǘƘŀǘ ǇǊƻƳƛǎŜŘ ǘƻ ŜƴŘ ŀƭƭ ǎŜȄ ŘƛǎŎǊƛƳƛƴŀǘƛƻƴ ōȅ ƎǳŀǊŀƴǘŜŜƛƴƎ ǘƘŀǘ άaŜƴ ŀƴŘ ǿƻƳŜƴ ǎƘŀƭƭ 
have equal rights throughout the United States and every place subject to its jurisdictƛƻƴΦέ 
 
Yet, ironically, at precisely the time when the Progressive movement was achieving its long-sought-after goals, the 
movement itself was losing steam and the Progressive Era was coming to a close. As the heat of Progressive politics grew 
less intense, voter participation from both sexes declined over the course of the 1920s. After the passage of the 
Nineteenth Amendment, many women believed that they had accomplished their goals and dropped out of the 
movement. As a result, the proposed ERA stalled (the ERA eventually passed Congress almost fifty years later in 1972, 
but then failed to win ratification by a sufficient number of states), and, by the end of the 1920s, Congress even allowed 
funding for the Sheppard-Towner Act to lapse. 
 
The growing letharƎȅ ǘƻǿŀǊŘ ǿƻƳŜƴΩǎ ǊƛƎƘǘǎ ǿŀǎ ƘŀǇǇŜƴƛƴƎ ŀǘ ŀ ǘƛƳŜ ǿƘŜƴ ŀƴ ƛƴŎǊŜŀǎƛƴƎ ƴǳƳōŜǊ ƻŦ ǿƻƳŜƴ ǿŜǊŜ 
working for wages in the U.S. economyτnot only in domestic service, but in retail, healthcare and education, offices, 
ŀƴŘ ƳŀƴǳŦŀŎǘǳǊƛƴƎΦ .ŜƎƛƴƴƛƴƎ ƛƴ ǘƘŜ мфнлǎΣ ǿƻƳŜƴΩs participation in the labor force increased steadily. However, most 
were paid less than men for the same type of work based on the rationale that they did not have to support a family. 
While the employment of single and unmarried women had largely won social acceptance, married women often 
suffered the stigma that they were working for pin moneyτfrivolous additional discretionary income. 
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Faith, Fundamentalism, and Science110 
 

The sense of degeneration that the Klan and anxiety over mass immigration prompted in the minds of many Americans 
was in part a response to the process of postwar urbanization. Cities were swiftly becoming centers of opportunity, but 
the growth of cities, especially the growth of immigrant populations in those cities, sharpened rural discontent over the 
perception of rapid cultural change. As more of the population flocked to cities for jobs and quality of life, many left 
behind in rural areas felt that their way of life was being threatened. To rural Americans, the ways of the city seemed 
sinful and profligate. Urbanites, for their part, viewed rural Americans as hayseeds who were hopelessly behind the 
times. 
 
In this urban/rural conflict, Tennessee lawmakers drew a battle line over the issue of evolution and its contradiction of 
the accepted, biblical explanation of history. Charles Darwin had first published his theory of natural selection in 1859, 
ŀƴŘ ōȅ ǘƘŜ мфнлǎΣ Ƴŀƴȅ ǎǘŀƴŘŀǊŘ ǘŜȄǘōƻƻƪǎ ŎƻƴǘŀƛƴŜŘ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ 5ŀǊǿƛƴΩǎ ǘƘŜƻǊȅ ƻŦ ŜǾƻƭǳǘƛƻƴΦ CǳƴŘŀƳŜƴǘŀƭƛǎǘ 
Proteǎǘŀƴǘǎ ǘŀǊƎŜǘŜŘ ŜǾƻƭǳǘƛƻƴ ŀǎ ǊŜǇǊŜǎŜƴǘŀǘƛǾŜ ƻŦ ŀƭƭ ǘƘŀǘ ǿŀǎ ǿǊƻƴƎ ǿƛǘƘ ǳǊōŀƴ ǎƻŎƛŜǘȅΦ ¢ŜƴƴŜǎǎŜŜΩǎ .ǳǘƭŜǊ !Ŏǘ ƳŀŘŜ 
ƛǘ ƛƭƭŜƎŀƭ άǘƻ ǘŜŀŎƘ ŀƴȅ ǘƘŜƻǊȅ ǘƘŀǘ ŘŜƴƛŜǎ ǘƘŜ ǎǘƻǊȅ ƻŦ ǘƘŜ 5ƛǾƛƴŜ /ǊŜŀǘƛƻƴ ƻŦ Ƴŀƴ ŀǎ ǘŀǳƎƘǘ ƛƴ ǘƘŜ .ƛōƭŜΣ ŀƴŘ ǘƻ ǘŜŀŎƘ 
instead that man has ŘŜǎŎŜƴŘŜŘ ŦǊƻƳ ŀ ƭƻǿŜǊ ƻǊŘŜǊ ƻŦ ŀƴƛƳŀƭǎΦέ 
 
The American Civil Liberties Union (ACLU) hoped to challenge the Butler Act as an infringement of the freedom of 
speech. As a defendant, the ACLU enlisted teacher and coach John Scopes, who suggested that he may have taught 
evolution while substituting for an ill biology teacher. Town leaders in Dayton, Tennessee, for their part, sensed an 
opportunity to promote their town, which had lost more than one-third of its population, and welcomed the ACLU to 
stage a test case against the Butler Act. The ACLU and the town got their wish as the Scopes Monkey Trial, as the 
newspapers publicized it, quickly turned into a carnival that captured the attention of the country and epitomized the 
ƴŀǘƛƻƴΩǎ ǳǊōŀƴκǊǳǊŀƭ ŘƛǾƛŘŜ όFigure). 
 

 
Figure 4. During the Scopes Monkey Trial, supporters of the Butler Act read literature at the headquarters of the Anti-Evolution League in Dayton, Tennessee. 
 

Fundamentalist champion William Jennings Bryan argued the case for the prosecution. Bryan was a three-time 
ǇǊŜǎƛŘŜƴǘƛŀƭ ŎŀƴŘƛŘŀǘŜ ŀƴŘ ²ƻƻŘǊƻǿ ²ƛƭǎƻƴΩǎ {ŜŎǊŜǘŀǊȅ ƻŦ {ǘŀǘŜ ǳƴǘƛƭ мфмрΣ ŀǘ ǿƘƛŎƘ Ǉƻƛƴǘ ƘŜ ōŜƎŀƴ ǇǊŜŀŎƘƛƴƎ ŀŎǊƻǎǎ 
the country about the spread of secularism and the declining role of religion in education. He was known for offering 

                                                           
110 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:MbSsZB9m@3/Transformation-and-Backlash. 

https://cnx.org/contents/p7ovuIkl@3.84:MbSsZB9m@3/Transformation-and-Backlash#Figure_24_02_AntiEvolu
https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:MbSsZB9m@3/Transformation-and-Backlash
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$100 to anyone who would admit to being descended from an ape. Clarence Darrow, a prominent lawyer and outspoken 
ŀƎƴƻǎǘƛŎΣ ƭŜŘ ǘƘŜ ŘŜŦŜƴǎŜ ǘŜŀƳΦ Iƛǎ ǎǘŀǘŜƳŜƴǘ ǘƘŀǘΣ ά{ŎƻǇŜǎ ƛǎƴΩǘ ƻƴ ǘǊƛŀƭΣ ŎƛǾƛƭƛȊŀǘƛƻƴ ƛǎ ƻƴ ǘǊƛŀƭΦ bƻ ƳŀƴΩǎ ōŜƭƛŜŦ ǿƛƭƭ ōŜ 
ǎŀŦŜ ƛŦ ǘƘŜȅ ǿƛƴΣέ ǎǘǊǳŎƪ ŀ ŎƘƻǊŘ ƛƴ ǎƻŎƛŜǘȅΦ 
 
The outcome of the trial, in which Scopes was found guilty and fined $100, was never really in question, as Scopes 
himself had confessed to violating the law. Nevertheless, the trial itself proved to be high drama. The drama only 
ŜǎŎŀƭŀǘŜŘ ǿƘŜƴ 5ŀǊǊƻǿ ƳŀŘŜ ǘƘŜ ǳƴǳǎǳŀƭ ŎƘƻƛŎŜ ƻŦ ŎŀƭƭƛƴƎ .Ǌȅŀƴ ŀǎ ŀƴ ŜȄǇŜǊǘ ǿƛǘƴŜǎǎ ƻƴ ǘƘŜ .ƛōƭŜΦ YƴƻǿƛƴƎ ƻŦ .ǊȅŀƴΩǎ 
convictions of a literal interpretation of the Bible, Darrow peppered him with a series of questions designed to ridicule 
such a belief. The result was that those who approved of the teaching of evolution saw Bryan as foolish, whereas many 
rural Americans considered the cross-examination an attack on the Bible and their faith. 
 

 
 
Indicative of the revival of Protestant fundamentalism and the rejection of evolution among rural and white Americans 
was the rise of Billy Sunday. As a young man, Sunday had gained fame as a baseball player with exceptional skill and 
ǎǇŜŜŘΦ [ŀǘŜǊΣ ƘŜ ŦƻǳƴŘ ŜǾŜƴ ƳƻǊŜ ŎŜƭŜōǊƛǘȅ ŀǎ ǘƘŜ ƴŀǘƛƻƴΩǎ Ƴƻǎǘ ǊŜǾŜǊŜŘ ŜǾŀƴƎŜƭƛǎǘΣ ŘǊŀǿƛƴƎ ƘǳƎŜ ŎǊƻǿŘǎ ŀǘ ŎŀƳǇ 
meetings around the country. He was one of the most influential evangelists of the time and had access to some of the 
wealthiest and most powerful families in the country (FigureύΦ {ǳƴŘŀȅ ǊŀƭƭƛŜŘ Ƴŀƴȅ !ƳŜǊƛŎŀƴǎ ŀǊƻǳƴŘ άƻƭŘ-ǘƛƳŜέ 
fundamentalist religion and garnered supǇƻǊǘ ŦƻǊ ǇǊƻƘƛōƛǘƛƻƴΦ wŜŎƻƎƴƛȊƛƴƎ {ǳƴŘŀȅΩǎ ǇƻǇǳƭŀǊ ŀǇǇŜŀƭΣ .Ǌȅŀƴ ŀǘǘŜƳǇǘŜŘ ǘƻ 
bring him to Dayton for the Scopes trial, although Sunday politely refused. 
 

https://cnx.org/contents/p7ovuIkl@3.84:MbSsZB9m@3/Transformation-and-Backlash#Figure_24_02_Fundament
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Figure 5. Billy Sunday, one of the most influential evangelists of his day, leaves the White House on February 20, 1922 (a). Aimee Semple McPherson, shown here 

preaching at the Angelus Temple in 1923 (b), founded the Foursquare Church.  
(credit a: modification of work by Library of Congress) 

 

Even more spectacular than the rise of Billy Sunday was the popularity of Aimee Semple McPherson, a Canadian 
Pentecostal preacher whose Foursquare Church in Los Angeles catered to the large community of midwestern 
transplants and newcomers to California (Figure). Although her message promoted the fundamental truths of the Bible, 
her style was anything but old fashioned. Dressed in tight-fitting clothes and wearing makeup, she held radio-broadcast 
services in large venues that resembled concert halls and staged spectacular faith-healing performances. Blending 
Hollywood style and modern technology with a message of fundamentalist Christianity, McPherson exemplified the 
contradictions of the decade well before public revelations about her scandalous love affair cost her much of her status 
and following. 
  

https://cnx.org/contents/p7ovuIkl@3.84:MbSsZB9m@3/Transformation-and-Backlash#Figure_24_02_Fundament
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Unit Three Instruction 
Topic Two: Global Depression (US.4.4) 

 

Connections to the unit claim: Students investigate the causes of the Great Depression and its impact on American life.  

{ǘǳŘŜƴǘǎ ǿƛƭƭ ƭŜŀǊƴ Ƙƻǿ ǿŀǊ Ŏŀƴ ǇƻǎƛǘƛǾŜƭȅ ƛƳǇŀŎǘ ŀ ƴŀǘƛƻƴΩǎ ŜŎƻƴƻƳȅΣ ŀƴŘ Ƙƻǿ ǊŜŎƻǾŜǊȅ ŀŦǘŜǊ ŀ ǿŀǊ Ŏŀƴ ƴŜƎŀǘƛǾŜƭȅ 

ƛƳǇŀŎǘ ŀ ƴŀǘƛƻƴΩǎ ŜŎƻƴƻƳȅΣ ŀƴŘ Ƙƻǿ ŀƴ ŜŎƻƴƻƳƛŎ ŘŜǇǊŜǎǎƛƻƴ Ŏŀƴ ƛƳǇŀŎǘ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΦ  {ǘǳŘŜƴǘǎ ǿƛƭƭ use that 

ƪƴƻǿƭŜŘƎŜ ǘƻ ƳŀƪŜ ŀ ŎƭŀƛƳ ƻƴ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²Ƙŀǘ ƛǎ ǘƘŜ ƭŜƎŀŎȅ ƻŦ ǿŀǊ ŀƴŘ ǊŜŎƻǾŜǊȅ ƻƴ ŀ ƴŀǘƛƻƴΩǎ ƛŘŜƴǘƛǘȅΚέ   

 

Suggested Timeline: 7 class periods 

 

Use this sample task: 

ǒ The Great Depression 

ǒ NOTE: It is recommended that the teacher reads The Great Depression111 by David M. Kennedy for Gilder 

Lehrman before executing the task in order to build background knowledge.    

 

To explore these key questions: 

 Was the Great Depression inevitable? 

 What were the factors that caused the Great Depression? How did they cause the Great Depression? 

 What were the effects of the Great Depression on the lives of American people? 

 Iƻǿ ŘƛŘ IƻƻǾŜǊΩǎ ǾƛŜǿǎ ǎƘŀǇŜ Ƙƛǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŜŎƻƴƻƳƛŎ ŎǊƛǎƛǎΚ 

  

That students answer through this assessment: 

 Students complete the Causes of the Great Depression Graphic Organizer. 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ǘƘŜ 

DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴ ƻƴ ǘƘŜ ƭƛǾŜǎ ƻŦ !ƳŜǊƛŎŀƴ ǇŜƻǇƭŜΚέ 

 Students ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άIƻǿ ŘƛŘ IƻƻǾŜǊΩǎ ǾƛŜǿǎ 

ǎƘŀǇŜ Ƙƛǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŜŎƻƴƻƳƛŎ ŎǊƛǎƛǎΚέ 

 {ǘǳŘŜƴǘǎ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǘŀǎƪΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²ŀǎ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴ ƛƴŜǾƛǘŀōƭŜΚέ 

Use the Social Studies Extended Response Rubric to grade the essay.  Note: customize the Content portion of 

the rubric for this assessment.  Use the Claims portion of the rubric as written.  

 
  

                                                           
111 Access to lessons and resources on Gilder Lehrman requires a free Affiliate School account 

https://www.gilderlehrman.org/history-by-era/great-depression/essays/great-depression
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
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US History Instructional Task: The Great Depression 
Unit Three: Growth and Decline Between the Wars, Topic Two: Global Depression 

 

Description: Students investigate the causes of the Great Depression, as well as its effect on the American populace and 

ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ƛƴƛǘƛŀƭ ǊŜǎǇƻƴǎŜΣ ōȅ ǊŜŀŘƛƴƎ ǇǊƛƳŀǊȅ ŀƴŘ ǎŜŎƻƴŘŀǊȅ ǎƻǳǊŎŜǎ ŀƴŘ ǇŀǊǘƛŎƛǇŀǘƛƴƎ ƛƴ ǎƛƳǳƭŀǘƛƻƴǎ ŀƴŘ 

discussions.   

 

Suggested Timeline: 7 class periods 

 

Materials: Causes of the Great Depression Graphic Organizer (blank and completed); The Great Crash; Environmental 

Catastrophe Meets Economic Hardship: The Dust Bowl; Stock Market Crash Simulation;  In the Aftermath of the Crash; 

Whatdunnit? The Great Depression Mystery; The New Reality for Americans;  President Hoover's Response  

 

Instructional Process: 

1. {ŀȅΥ άCƻƭƭƻǿƛƴƎ ǘƘŜ ŜŎƻƴƻƳƛŎ ǇǊƻǎǇŜǊƛǘȅ ŀƴŘ ŎǳƭǘǳǊŀƭ ŎƘŀƴƎŜǎ ƻŦ ǘƘŜ άǊƻŀǊƛƴƎ нлǎέ ŎŀƳŜ ŀ ƳǳŎƘ ŘŀǊƪŜǊ ǘǳǊƴ - 

the Great Depression.  During the late 20s and through the 30s, an economic depression swept the globe.  

European countries struggled to rebuild their economies after the costly WWI, or in the case of Germany, their 

economy struggled under the heavy reparations they had to pay to the victors of WWI.  In America, the Great 

Depression had many causes.  In this task, we will explore those causes, as well as the impacts of the Great 

5ŜǇǊŜǎǎƛƻƴ ƻƴ ǘƘŜ ƭƛǾŜǎ ƻŦ !ƳŜǊƛŎŀƴǎΣ ŀƴŘ ǳǎŜ ǘƘŜ ǉǳŜǎǘƛƻƴ ά²ŀǎ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴ ƛƴŜǾƛǘŀōƭŜΚέ ǘƻ ƎǳƛŘŜ ƻǳǊ 

inquiry. 

2. Introduce students to the Causes of the Great Depression Graphic Organizer, explaining that they will use this 

graphic organizer to record what the causes of the Great Depression were, and how they impacted economic 

depression.  The graphic organizer can be used to help students write their essays at the end of the task, and can 

also be collected for a grade.  

3. Divide students into small groups using an established classroom routine.  Provide students with The Great 

Crash and direct them to read independently.  Tell students to make notes in their Causes of the Great 

Depression Graphic Organizer on the causes of the Great Depression related to the stock market crash.  After 

students have finished reading, direct them to discuss the following questions in small groups: 

a. What factors led to the stock market crash in 1929? 

b. How did each of those factors lead to the crash? 

c. Why were people prone to invest in risky schemes in the 20s? Do we see this today in society? 

d. Iƻǿ ǿŜǊŜ ǇŜƻǇƭŜ ǿƘƻ ŘƛŘƴΩǘ ŜǾŜƴ ƛƴǾŜǎǘ ƛƴ ǘƘŜ ǎǘƻŎƪ ƳŀǊƪŜǘ ƛƳǇŀŎǘŜŘ ōȅ ǘƘŜ ŎǊŀǎƘΚ 

e. Iƻǿ ŘƛŘ ǘƘŜ άŎƻƴǘŀƎƛƻƴ ƻŦ ǇŀƴƛŎΣέ ŀƴŘ ƻǘƘŜǊ ǇǎȅŎƘƻƭƻƎƛŎŀƭ ŜŦŦŜŎǘǎΣ ƛƳǇŀŎǘ ǘƘŜ ŎǊŀǎƘΚ 

4. After reading and discussing, conduct the Stock Market Crash Simulation112 activity to provide students more 

ŎƻƴǘŜȄǘ ƻƴ Ƙƻǿ ǘƘŜ ǎǘƻŎƪ ƳŀǊƪŜǘ ǿŜƴǘ ŦǊƻƳ άōƻƻƳέ ǘƻ άōǳǎǘΣέ ŀƴŘ Ƙƻǿ speculation and buying on margin led 

to the crash and the Great Depression. The simulation should take 20 minutes.     

                                                           
112 Lesson made available by TeachBC, and can be found at 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwjJpuS7_Z_XAhUs74MKHd
8ECUEQFggoMAA&url=https%3A%2F%2Fteachbcdb.bctf.ca%2Fdownload%2F111%3Ffilename%3D1929stockmarketcrashsimulation.
pdf&usg=AOvVaw3sRzY0SRN3hh-sT0HxMxq6  

https://teachbcdb.bctf.ca/download/111?filename=1929stockmarketcrashsimulation.pdf
https://www.uwp.edu/learn/departments/economics/upload/focus_ushistory_lesson30.pdf
https://teachbcdb.bctf.ca/download/111?filename=1929stockmarketcrashsimulation.pdf
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwjJpuS7_Z_XAhUs74MKHd8ECUEQFggoMAA&url=https%3A%2F%2Fteachbcdb.bctf.ca%2Fdownload%2F111%3Ffilename%3D1929stockmarketcrashsimulation.pdf&usg=AOvVaw3sRzY0SRN3hh-sT0HxMxq6
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwjJpuS7_Z_XAhUs74MKHd8ECUEQFggoMAA&url=https%3A%2F%2Fteachbcdb.bctf.ca%2Fdownload%2F111%3Ffilename%3D1929stockmarketcrashsimulation.pdf&usg=AOvVaw3sRzY0SRN3hh-sT0HxMxq6
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwjJpuS7_Z_XAhUs74MKHd8ECUEQFggoMAA&url=https%3A%2F%2Fteachbcdb.bctf.ca%2Fdownload%2F111%3Ffilename%3D1929stockmarketcrashsimulation.pdf&usg=AOvVaw3sRzY0SRN3hh-sT0HxMxq6
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5. After performing the simulation, give students time to independently complete the sections of their Causes of 

the Great Depression Graphic Organizer related to The Great Crash.  

6. Provide students with Environmental Catastrophe Meets Economic Hardship: The Dust Bowl and direct them to 

read independently.  Tell students to make notes in their Causes of the Great Depression Graphic Organizer on 

the causes of the Great Depression related to agriculture.  After students have finished reading, direct them to 

discuss the following questions in small groups: 

a. How did overproduction in the agricultural sector lead to the Great Depression? 

b. How did the Dust Bowl exacerbate the challenges already faced by farmers?  

c. Is the argument that farmers had it easier during the Great Depression because they could grow their 

own food a valid one? Why or why not? 

7. After reading and discussing, give students time to independently complete the sections of their Causes of the 

Great Depression Graphic Organizer related to Environmental Catastrophe Meets Economic Hardship: The Dust 

Bowl. 

8. {ŀȅΥ άbƻǿ ǘƘŀǘ ǿŜ ƘŀǾŜ ŀ ōŜǘǘŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ ŦŀŎǘƻǊǎ ŎŀǳǎŜŘ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴΣ ƭŜǘΩǎ ƛƴǾŜǎǘƛƎŀǘŜ 

ǘƘŜ ŜŦŦŜŎǘǎ ƛǘ ƘŀŘ ƻƴ ǘƘŜ ƭƛǾŜǎ ƻŦ !ƳŜǊƛŎŀƴǎΦέ 

9. tƻǎǘ ŀƴŘ ǊŜŀŘ ŀƭƻǳŘ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ ŜŦŦŜŎǘǎ ƻŦ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴ 

ƻƴ ǘƘŜ ƭƛǾŜǎ ƻŦ !ƳŜǊƛŎŀƴ ǇŜƻǇƭŜΚέ 

10. Provide students with In the Aftermath of the Crash and direct them to read independently.  After reading, 

briefly discuss as a class how underconsumption, or the slowing down of buying consumer goods, leads to 

unemployment.   

11. To better understand the causes of vast unemployment during the Great Depression, conduct steps 2-8 of the 

Whatdunnit? The Great Depression Mystery113 lesson from the National Council on Economic Education.  NOTE: 

Steps 2-8 focus solely on the reverse multiplier effect, and how unemployment rose during the Great 

Depression.  While the entire lesson is 45 minutes, it should take only 15-20 minutes to conduct steps 2-8.  

Conducting the entire activity is optional, and will extend the task by half a class period. 

12. Divide students into small groups using an established classroom routine.  Provide students with The New 

Reality for Americans and direct them to read independently.  After reading, direct students to answer the 

following questions in small groups: 

a. ²Ƙŀǘ ŀǊŜ ǎƻƳŜ ǿŀȅǎ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴ ŀŦŦŜŎǘŜŘ Řŀƛƭȅ ƭƛŦŜ ŦƻǊΧΦ 

ǐ urban Americans? 

ǐ rural Americans? 

ǐ women? 

ǐ minorities? 

b. How was charity distributed? What role did government play in charity during the Hoover 

administration? 

13. 5ƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ŦƛǊǎǘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ ά²Ƙŀǘ ǿŜǊŜ ǘƘŜ 

effects of the Great Depression on the lives of AmŜǊƛŎŀƴ ǇŜƻǇƭŜΚέ 

14. {ŀȅΥ ά²ƘƛƭŜ Ƴƻǎǘ ƻŦ ǳǎ Ƴŀȅ ǘƘƛƴƪ ƻŦ tǊŜǎƛŘŜƴǘ CǊŀƴƪƭƛƴ 5Φ wƻƻǎŜǾŜƭǘ ŀƴŘ ǘƘŜ bŜǿ 5Ŝŀƭ ǿƘŜƴ ǿŜ ǘƘƛƴƪ ƻŦ ǘƘŜ 

ƎƻǾŜǊƴƳŜƴǘΩǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴΣ ǘƘŜǊŜ ǿŀǎ ŀ ǊŜǎǇƻƴǎŜ ǇǊƛƻǊ ǘƻ ǘƘŀǘΦ  tǊŜǎƛŘŜƴǘ IŜǊōŜǊǘ IƻƻǾŜǊ 

                                                           
113 Courtesy of the National Council on Economic Education. For more economic and personal finance lesson plans, visit 

http://store.ncee.net 

https://www.uwp.edu/learn/departments/economics/upload/focus_ushistory_lesson30.pdf
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was the president at the start of the Great Depression, and while it is widely acknowledged that his inability to 

successfully address the economic downturn cost him a second term, there were attempts made by president 

Hoover to stem the tide of the Great Depression.  In this part ƻŦ ǘƘŜ ǘŀǎƪΣ ǿŜ ǿƛƭƭ ƛƴǾŜǎǘƛƎŀǘŜ IƻƻǾŜǊΩǎ ǊŜǎǇƻƴǎŜ 

ǘƻ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴΣ ŀƴŘ ŀƴǎǿŜǊ ǘƘŜ ǉǳŜǎǘƛƻƴ άIƻǿ ŘƛŘ IƻƻǾŜǊΩǎ ǾƛŜǿǎ ǎƘŀǇŜ Ƙƛǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ŜŎƻƴƻƳƛŎ 

ŎǊƛǎƛǎΚέ 

15. Provide students with President Hoover's Response, and instruct them to read independently.  After reading, 

direct students to answer the following questions in small groups: 

a. Iƻǿ ǿƻǳƭŘ ȅƻǳ ŎƘŀǊŀŎǘŜǊƛȊŜ IƻƻǾŜǊΩǎ ōŜƭƛŜŦǎ ƻƴ ǘƘŜ ƎƻǾŜǊƴƳŜƴǘΩǎ ǊƻƭŜ ƛƴ ǘƘŜ ŜŎƻƴƻƳȅ ŀƴŘ 

responsibility to provide aid? 

b. President HooveǊ ǿŀǎ ǉǳƻǘŜŘ ŀǎ ǎŀȅƛƴƎ άŀ ǾƻƭǳƴǘŀǊȅ ŘŜŜŘ ƛǎ ƛƴŦƛƴƛǘŜƭȅ ƳƻǊŜ ǇǊŜŎƛƻǳǎ ǘƻ ƻǳǊ ƴŀǘƛƻƴŀƭ 

ideal and spirit than a thousand-ŦƻƭŘ ǇƻǳǊŜŘ ŦǊƻƳ ǘƘŜ ¢ǊŜŀǎǳǊȅΦέ Lƴ ƭƛƎƘǘ ƻŦ ǘƘŜ DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴΣ Řƻ ȅƻǳ 

agree or disagree with this statement? 

c. What was the Reconstruction Finance Corporation? Why do you think Hoover formed it? 

d. What was the public opinion of Hoover? Do you think it was warranted? 

16. After students have finished discussing, project the two images from the President Hoover's Response article, 

and lead the class in a brief discussion of Hoovervilles.  Possible questions include: 

a. What word or words would you use to describe the scene in these photographs? Explain your word 

choice. 

b. Why were people living in houses constructed of used lumber, scrap metal, and even cardboard? 

c. Why were these communities referred to as Hoovervilles? 

17.  5ƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀ ǇŀǊŀƎǊŀǇƘ ŀƴǎǿŜǊƛƴƎ ǘƘŜ ǎŜŎƻƴŘ ǎǳǇǇƻǊǘƛƴƎ ǉǳŜǎǘƛƻƴ ŦƻǊ ǘƘŜ ǘŀǎƪΥ άIƻǿ ŘƛŘ IƻƻǾŜǊΩǎ 

views shape his response to the ŜŎƻƴƻƳƛŎ ŎǊƛǎƛǎΚέ 

18. Provide students time to prepare for writing the culminating essay for the task.  Instruct them to review their 

Causes of the Great Depression Graphic Organizer, all articles used in the task, as well as knowledge gained from 

discussions.  

19. ¢ƻ ŎǳƭƳƛƴŀǘŜ ǘƘŜ ǘŀǎƪΣ ŘƛǊŜŎǘ ǎǘǳŘŜƴǘǎ ǘƻ ǿǊƛǘŜ ŀƴ Ŝǎǎŀȅ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǘŀǎƪΩǎ ŎƻƳǇŜƭƭƛƴƎ ǉǳŜǎǘƛƻƴΥ ά²ŀǎ ǘƘŜ 

DǊŜŀǘ 5ŜǇǊŜǎǎƛƻƴ ƛƴŜǾƛǘŀōƭŜΚέ tǊƻǾƛŘŜ ǎǘǳŘŜƴǘǎ ǿƛǘƘ ŀ ŎƻǇȅ ƻŦ ǘƘŜ LEAP 2025 U.S. History Extended Response 

Checklist as needed. 

20. Use the Social Studies Extended Response Rubric to grade the essay.  Note: customize the Content portion of 

the rubric for this assessment.  Use the Claims portion of the rubric as written.   

 

 

 

 

 

 

 

 

 

http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
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Causes of the Great Depression Graphic Organizer 

 

Cause Definition (and example where 
applicable) 

How did it lead to the Great Depression? 

The Great Crash 

Speculation  
 
 
 
 
 
 
 
 
 

 

Buying on Margin  
 
 
 
 
 
 
 
 
 

 

The Stock Market 
Crash of 1929 
όά.ƭŀŎƪ ¢ǳŜǎŘŀȅέύ 

 
 
 
 
 
 
 
 
 
 
 
 

 

Bank Failure  
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Unequal 
Distribution of 
Wealth among 
Americans 

 
 
 
 
 
 
 
 
 
 
 

 

Environmental Catastrophe Meets Economic Hardship 

Overproduction in 
the Agricultural 

Sector 

 
 
 
 
 
 
 
 
 

 

The Dust Bowl  
 
 
 
 
 
 
 
 
 

 

 

 

 

 

 



  

Return to U.S. History: How to Navigate This Document                                        200 

Causes of the Great Depression Graphic Organizer (Completed) 

 

Cause Definition (and example where 
applicable) 

How did it lead to the Great Depression? 

The Great Crash 

Speculation Definition: investors purchase into high risk 
schemes that they hoped would pay off 
quickly 
 
Example: investing in land development in 
places like Florida and California that never 
panned out, and investors were left with the 
debt they could not pay.  

The prosperity of the 1920s led Americans to 
believe that it was safe to invest in 
questionable schemes. Banks started to offer 
easy loans for investment.  When the 
schemes did not pan out, consumers were 
left with the debt.  When speculators bought 
stock, and stock prices began to fall, many 
tried to sell quickly which led to the stock 
market crash.  

Buying on Margin Definition: buying for a small down payment 
with borrowed money, with the intention of 
quickly selling at a much higher price before 
the remaining payment came due 
 
Example: buying stocks on margin.  If the 
stock prices rise, stocks could be sold at a 
profit.  But, with so much speculation, stocks 
fell, and buyers sold at a loss if they were able 
to sell at all.  

Buying on margin can work well when prices 
continue to rise.  When prices, especially 
stocks, began to fall, buyers could not make 
remaining payments and went into debt. 

The Stock Market 
Crash of 1929 
όά.ƭŀŎƪ ¢ǳŜǎŘŀȅέύ 

Definition: The stock market lost a significant 
amount of its value, dues to speculation and 
ōǳȅƛƴƎ ƻƴ ƳŀǊƎƛƴΣ ŀƴŘ ǘƘŜǊŜŦƻǊŜ άŎǊŀǎƘŜŘέ 

Stockholders traded over sixteen million 
shares and lost over $14 billion in wealth in a 
single day. As people unloaded their stocks, 
not minding the loss as they wanted to make 
at least some money back instead of nothing, 
banks wanted to protect their own assets so 
they demanded payment for loans provided 
to individual investors.  Those individuals had 
wiped out their life savings by selling their 
stocks, and on top of that had bank loan 
debt.    

Bank Failure Definition: banks took the money that 
customers deposited in their accounts, 
invested it in the stock market, and lost the 
money when the stock market crashed, 
unable to pay back their customers.  

While only 10 percent of citizens invested in 
the stock market, 90 percent of banks (where 
citizens kept their money) invested in the 
stock market.  The Federal Reserve had 
lowered the amount of cash reserves banks 
were required to keep on hand, so much of 
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the cash deposited in banks were invested in 
the stock market, and disappeared when the 
market crashed.  After the crash, many banks 
closed their doors after losing all their assets, 
leaving their customers penniless.  U.S. banks 
were also strained due to the failure of 
foreign countries to pay back loans taken out 
after WWI   

Unequal 
Distribution of 
Wealth among 
Americans 

Definition: Wealth was not equally distributed 
amongst Americans, with a small few holding 
most of the wealth in the country.  In the 
1920s, 80% of Americans had no savings. 
One-half to one percent of Americans 
controlled over a third of the overall wealth.  

A strong stock market, and a strong 
economy, relies on buyers and sellers.  With 
an unequal distribution of wealth, there 
ǿŀǎƴΩǘ ŜƴƻǳƎƘ ōǳȅŜǊǎ ŜƴǘŜǊƛƴƎ ǘƘŜ 
marketplace.  In the stock market, no new 
buyers meant nowhere for sellers to unload 
stocks as speculation came to a close.  

Environmental Catastrophe Meets Economic Hardship 

Overproduction in 
the Agricultural 

Sector 

Definition: Responding to the prosperity of 
farming from the turn of the century through 
WWI, farmers continued to produce more 
crops than was needed after the war effort, 
and used non-renewable farming practices 
and went into debt to do so.    

In order to expand and produce more crops 
in hopes of taking in a higher profit, farmers 
mortgaged their farms and borrowed money 
against future production.  They also 
implemented farming practices that did not 
take into account the repercussions on the 
soil, making future crops harder to grow. 
Commodity prices dropped, and plummeted 
in 1929 with what going from $2 to 40 cents 
a bushel.  Farmers were in debt, and could 
not make the money to pay off their loans.    

The Dust Bowl Definition: a drought throughout the great 
plains region that began in 1931 and lasted 8 
years.  

The environmental catastrophe that was the 
dust bowl exacerbated the already struggling 
agricultural sector.  Huge dust storms caused 
by the drought rolled through the great 
plains, covering houses, killing livestock, and 
withering crops, leaving farmers unable to 
even feed their families.  Many farmers gave 
up their land and left the great plains in 
search of opportunities further west.     
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The Great Crash114 

 
The promise of the Hoover administration was cut short when the stock market lost almost one-half its value in the fall 

of 1929, plunging many Americans into financial ruin. However, as a singular event, the stock market crash itself did not 

cause the Great Depression that followed. In fact, only approximately 10 percent of American households held stock 

investments and speculated in the market; yet nearly a third would lose their lifelong savings and jobs in the ensuing 

depression. The connection between the crash and the subsequent decade of hardship was complex, involving 

underlying weaknesses in the economy that many policymakers had long ignored. 

 

What Was the Crash? 

To understand the crash, it is useful to address the decade that preceded it. The prosperous 1920s ushered in a feeling 

of euphoria among middle-class and wealthy Americans, and people began to speculate on wilder investments. The 

government was a willing partner in this endeavor: The Federal Reserve followed a brief postwar recession in 1920ς

мфнм ǿƛǘƘ ŀ ǇƻƭƛŎȅ ƻŦ ǎŜǘǘƛƴƎ ƛƴǘŜǊŜǎǘ ǊŀǘŜǎ ŀǊǘƛŦƛŎƛŀƭƭȅ ƭƻǿΣ ŀǎ ǿŜƭƭ ŀǎ ŜŀǎƛƴƎ ǘƘŜ ǊŜǎŜǊǾŜ ǊŜǉǳƛǊŜƳŜƴǘǎ ƻƴ ǘƘŜ ƴŀǘƛƻƴΩǎ 

largest banks. As a result, the money supply in the U.S. increased by nearly 60 percent, which convinced even more 

Americans of the safety of investing in questionable schemes. They felt that prosperity was boundless and that extreme 

Ǌƛǎƪǎ ǿŜǊŜ ƭƛƪŜƭȅ ǘƛŎƪŜǘǎ ǘƻ ǿŜŀƭǘƘΦ bŀƳŜŘ ŦƻǊ /ƘŀǊƭŜǎ tƻƴȊƛΣ ǘƘŜ ƻǊƛƎƛƴŀƭ άtƻƴȊƛ ǎŎƘŜƳŜǎέ ŜƳŜǊƎŜŘ ŜŀǊƭȅ ƛƴ ǘƘŜ мфнлǎ ǘƻ 

encourage novice investors tƻ ŘƛǾŜǊǘ ŦǳƴŘǎ ǘƻ ǳƴŦƻǳƴŘŜŘ ǾŜƴǘǳǊŜǎΣ ǿƘƛŎƘ ƛƴ ǊŜŀƭƛǘȅ ǎƛƳǇƭȅ ǳǎŜŘ ƴŜǿ ƛƴǾŜǎǘƻǊǎΩ ŦǳƴŘǎ ǘƻ 

pay off older investors as the schemes grew in size. Speculation, where investors purchased into high-risk schemes that 

they hoped would pay off quickly, became the norm. Several banks, including deposit institutions that originally avoided 

investment loans, began to offer easy credit, allowing people to invest, even when they lacked the money to do so. An 

example of this mindset was the Florida land boom of the 1920s: Real estate developers touted Florida as a tropical 

ǇŀǊŀŘƛǎŜ ŀƴŘ ƛƴǾŜǎǘƻǊǎ ǿŜƴǘ ŀƭƭ ƛƴΣ ōǳȅƛƴƎ ƭŀƴŘ ǘƘŜȅ ƘŀŘ ƴŜǾŜǊ ǎŜŜƴ ǿƛǘƘ ƳƻƴŜȅ ǘƘŜȅ ŘƛŘƴΩǘ ƘŀǾŜ ŀƴŘ ǎŜƭƭƛƴƎ ƛǘ ŦƻǊ ŜǾŜƴ 

higher prices. 

                                                           
114 This work is licensed by Rice University under a Creative Commons Attribution License (by 4.0). The original work is available at 

https://cnx.org/contents/p7ovuIkl@3.84:nDfkbt2v@3/The-Stock-Market-Crash-of-1929. 

https://webmail.la.gov/owa/redir.aspx?C=G4Yfd5EbJD4B-AzBM6f6s2AB44RUPv8bXxPMw52Nbjdkggva1yLVCA..&URL=http%3a%2f%2fcreativecommons.org%2flicenses%2fby%2f4.0%2f
https://cnx.org/contents/p7ovuIkl@3.84:nDfkbt2v@3/The-Stock-Market-Crash-of-1929
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The Florida land boom went bust in 1925ς1926. A combination of negative press about the speculative nature of the 

boom, IRS investigations into the questionable financial practices of several land brokers, and a railroad embargo that 

limited the delivery of construction supplies into the region significantly hampered investor interest. The subsequent 

Great Miami Hurricane of 1926 drove most land developers into outright bankruptcy. However, speculation continued 

ǘƘǊƻǳƎƘƻǳǘ ǘƘŜ ŘŜŎŀŘŜΣ ǘƘƛǎ ǘƛƳŜ ƛƴ ǘƘŜ ǎǘƻŎƪ ƳŀǊƪŜǘΦ .ǳȅŜǊǎ ǇǳǊŎƘŀǎŜŘ ǎǘƻŎƪ άƻƴ ƳŀǊƎƛƴέτbuying for a small down 

payment with borrowed money, with the intention of quickly selling at a much higher price before the remaining 

payment came dueτwhich worked well as long as prices continued to rise. Speculators were aided by retail stock 

brokerage firms, which catered to average investors anxious to play the market but lacking direct ties to investment 

banking houses or larger brokerage firms. When prices began to fluctuate in the summer of 1929, investors sought 

excuses to continue their speculation. When fluctuations turned to outright and steady losses, everyone started to sell. 

As September began to unfold, the Dow Jones Industrial Average peaked at a value of 381 points, or roughly ten times 

ǘƘŜ ǎǘƻŎƪ ƳŀǊƪŜǘΩǎ ǾŀƭǳŜΣ ŀǘ ǘƘŜ ǎǘŀǊǘ ƻŦ ǘƘŜ мфнлǎΦ 

 










































































































































































































































































































































































































































































































































































































































