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Grade 11 US History Social Studies: Yieang Overview

To be productive members of society, students must be critical consumers of information they read, hear, and observe
and communicate effectively about their ideas. They need to gain knowledge from a wide array of sources and examin
and evaluate that infonation to develop and express an informed opinion, using information gained from the sources
and their background knowledge. Students must also make connections between what they learn about the past and
the present to understand how and why events hapjaeil people act in certain ways.

To accomplish this, students must:

1. Use sources regularly to learn content.

2. Make connections among people, events, and ideas across time and place.

3. Express informed opinions using evidence from sources and outside knowledge.
Teachers must create instructional opportunities that delve deeplydotdent and guide students in developing and
supportingclaimsabout social studies concepts.

In U.S. History, students explore the evolution of the American identity and its rifle global community as they
learn about the industrialization, consolidation, and corporatization of the United States; foreign policy from
imperialism to intervention in World War I; economic prosperity and decline between the world wars;-the re
assertion of American exceptionalism following World War Il and during the Cold War; and the shifting role of the
United States in the increasingly intertwined modern global community KEighemesin U.S. Historhighlight the
connections among th&LEghat students should make as they develop and express informed opinions about the
U.S. History claims.

U.S. History Content U.S. History Claims

Industrialization and How do innovation and
Expansion through the SELIl yarzy FFFF{X | X
Progressive Era identity?

How can world conflict
redefine how a nation X
identifies itself?

Foreign Policy through the
Great War



https://www.louisianabelieves.com/docs/default-source/academic-curriculum/key-themes-us-history.pdf?sfvrsn=6
https://www.louisianabelieves.com/docs/default-source/academic-curriculum/standards---k-12-social-studies.pdf?sfvrsn=19
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Growth and Decline
Between theWars

What is the legacy of war
YR NBXO2 FSNE
identity?

World War I

What is the role of war in
nation building?

The Cold War

Is a nation defined by its
foreign policy?

Entering a New Era

What defines usis a modern
nation: domestic policy or the
threat of terror?

Return toU.S. History: How to Navigate This Document




U.S. HistorySocial Studies: How to Navigate This Document

The gradell scope and sequence document is divided into six units. Each unit has an overview, instruction which
includes topics and tasks, and a unit assessment. Click on a link below to access the content.

Unit One: Industrialization and Expansion through tReogressive Era
Unit One Overview
Unit One Instruction
Topic One: Westward Expansion
Topic Two: Urbanization & Industrialization
Topic Three: Progressivism and Its Impact
Unit One Assessment

Unit Two: Foreign Policy through the Great War
Unit Two Overview
Unit Twolnstruction
Topic One: U.S. Imperialism Before 1917
Topic Two: World War | and its Aftermath
Unit Two Assessment

Unit Three: Growth and Decline Between the Wars
Unit Three Overview
Unit Three Instruction
Topic One: American Prosperity and Social Change
Topic Two: Global Depression
Topic Three: The New Deal
Unit Three Assessment

Unit Four: World War Il
Unit Four Overview
Unit Four Instruction
Topic One: The Crisis in Europe and American Entry
Topic Two: The U.S. During the War
Topic Three: Victory and the New World Order
Unit Four Assessment

Unit Five The Cold War and the Modern Era
Unit Five Overview
Unit Five Instruction

Return toU.S. History: How to Navigate This Document 3
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Topic One: The Cold War at Home and Abroad
Topic Two: Conflict and Social Movements
Topic Three: The End of the Cold War

Unit Five Assessment

Unit Six: Entering a New Era
Unit Six Overview
Unit Six Instruction
Topic One: Crisis and Conflicts: tM&ldle East Relations
Topic Two: Presidential Administrations in the New Era
Unit Six Assessment

Return toU.S. History: How to Navigate This Document
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Unit One Overview

Description:Students learn about innovation, expansion, and ethnic and cultural antagonism in the West, the rise of the
industrial economy through innovations and the busingssctices of the Robber Barons/Captains of Industry, as well as

the causes and outcomes of immigration, urbanization, and the Progressive movement. Students will analyze how thes
OKIFy3aSa FyR FTR@lIyOSYSyita TFSOGSR GKS yriAaz2yQa ARSy (7

Suggested Timeliex 7 weeks

U.S. History Content

Industrialization and Expansion through the 26 R2 Ayy20lGA2y FyR SE
Progressive Era identity?

Topics (GLESs):
1. Westward ExpansiofUs 2.13)
2. Urbanization and IndustrializatiquS 2.47)
3. Progressivism and Its ImpatdS 2.8)

F RRNBaaAy3 nikKS d

w»
QX
QX
D/

Unit Assessmentf G dzZRSy ia ¢Aff GNAGS Iy
FFFSOG | ylLiA2yQa ARSyGAGEKE
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Unit One Instruction
Topic OneWestward Expansion (US 23}

Connections to the unit claimStudents investigate the social, political, and economic antagonism that existed between
ethnic and cultural groups on the Western Frontier, the rise of the Transcontinental railroad and its impacts on the
people of the West, and the rise of the Populistvement to address the concerns of the American Farmer. Students
FLILIE & oKFEG GKSe tSENYy G2 Fyltels$S K2 2S&G§SNY 9ELI y&A:

Suggested Timelinet4 class periods

Use these sample tasks:
The Antagnism of Western Expansion
Railroads and Cattle Kingdoms

0 Populism

O«

Ox¢

To explore these key questions:

Does the good of Westward Expansion outweigh the bad?

What examples of progress and conflict arfreen Westward Expansion in the 2nd half of the 19th century?
What instances of social, political, and economic antagonism between cultural and ethnic groups arose from
Westward Expansion?

How did advancements in technology impact the economy of the West?

What changes did America face as a result of the Transcontinental Railway?

How did technological advancements impact farming and the cattle industry?

Was the Populist movement a success?

How did economic instability lead to the rise of Populism?

What solutons to the problems facing farmers did the Populist movement propose?

O¢ O¢ O«

O« O« O¢ O« O¢ O«

That students answer through this assessment:
Students write a paragraph outlining examples of progress and conflict as an outcome of Westward Expansion.
Students write an extended pagraph (half to one page but not a full essay) in response to the supporting
jdzSatdAz2yyY a2KFG AyaidlyoSa 2F a20AttX LREAGAOFEZ |
FNRP&S FTNRY 2S&8061 NR 9ELI yaA2YKE
Students engage in a class discussiPadzy R G KS O2YLISt t Ay3 ljdzSaldAz2yyY a5z+
2dzi 6 SA3IK GKS 0l RK¢E
{(GdRSYyGa 6NAGS Iy SEGSYRSR LI NIFINILK Ay NBALRYAS
I NB&adzZ G 2F GKS ¢NIyalO2ylGAySydlrt wlkAf gl e&Ke
Students writean interview transcript for 19th century cattle driver Teddy Blue Abbott, showing knowledge of the
economy of cattle driving.
{ddzRSyia oNARGS 'y Saaleée Ay NBaLkRyasS (2 (GKS O02YLXSt
the economy of the Wes K ¢
{GdzRSyta Sy3r3asS Ay | Oflaa RAaOdzaaArAz2y I NRdzyR (KS

Return toU.S. History: How to Navigate This Document 6
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Return toU.S. History: How to Navigate This Document 7




DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

’f——%\

US Historyinstructional Task: The Antagonism of Western Expansion
Unit One: Industrialization and Expansion through the Progressive Era, Topic One: Westward Expansion

Description:Students investigate primary and secondary sources and engage in prg&zhtations in order to
understand the social, political, and economic antagonism that occurred between ethnic groups as a result of Western
Expansion.

Suggested Timelines class periods

Materials: The Homestead Act and the Exodustdiise Dawes AgcChinese Immigrants and Mexican Americans in the
Age of Western Expansiphhe Indian Wars and the Battle of Little Bighdrhe Ghost Dance and Wounded Knk@.
Wales Hobson's Choice Political Cartddannis Kearney's Appeal fromli@ania on the Chinese Invasiphhe Anti
Chinese Walby Friedrich GraetLuster's Account of the Bk of Washitg American Progredsy John Gastyly People,
The Sioux (excerptChief Joseph's Surrender

Instructional Process:

1. Posti KS F2ff2¢Ay3 ljdzSadAz2yyY GaeKIFIG Aa GKS YSFIyAy3a 27
quick write answering this question. After students have finishating, have a few students share their
responses.

2.1al adGdzRRSyda aoKIG akKlFLSa GKS ' YSNAOIY ARSyGAdGeKEé

3. Following the discussion, explain to students that through this course they will explore how the American
identity has changed throughout history, and how historical evebtgth political and socialimpact society,
and how the American identity is formed and reformed over time. Explain that they will start this investigation
in the time period following th Civil War and Reconstruction, and will continue through the modern era,
stopping just short of the present day. Explain to students that as they learn about historical events in Americat
history, they will be asked to make a claim on how those everpadted and changed the American identity.

4. Explain to students that they will start their investigation during a time of great chattigetime period
following the Civil War. Americans were moving West in great numbers, and the U.S. was emerging as one o
the greatest industrial powers in the world. Explain that with these great changes came conflict, expansion,
innovation, great wealth and great poverty. In the first unit, students will explore western expansion and
industrialization through the Progéed A @S 9 NI} = Ay 2NRSNJ (2 Fyas6SN GKS |

SELIl yarzy FFFSOG | ylriAz2yQa ARSyGAleKE
5 t2ad FyR NBFIR If2dzR GKS O2YLIStftAy3 ljdzSadArazy F2N i
ol RKé¢

6. To activate prior knowledge, say,r & &@2dz £t SI NYySR Ay T0GK 3INFRSZI ! YSNRC
0KS mM@piK OSyiddz2NE Ay aSIFENOK 2F SO02y2YAO 2LJIR2NIdzyAl

7. Ask students to write a paragraph about what they already know abougt¥éed Expansion. Write some key
G2NR& YR LIKNI&asSa 2y (KS 02 |thRouisigna RukcEaseiMadifBsEDestiayQ Y
the Oregon Trail, the Mexicalamerican War, the Homestead Aahdthe California Gold Rush.

8. After writing, ask sidents to share out what they can recall about Westward Expansion from previous social
studies courses. Students should refer to conflicts that arose from Westward Expansion over land and resource
Use the following guiding questions to support reflentio

Return toU.S. History: How to Navigate This Document 8



https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=24
https://www.gilderlehrman.org/history-by-era/development-west/resources/indian-wars-battle-washita-1868
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=717
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=717
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=708
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a. What factors led to Westward Expansion?
b. Why did territorial and economic expansion create conflict? How were these conflicts resolved?
c. 126 6SNB ! YSNRAOIFI Q& 062NRSNBE SELI yRSRK
d. What were the political, social, and economic reasons for U.S. territorial exp@ns

9. {FeY &2S FINB 3I2Ay3 (G2 O2ylAydzS (2 Ay@SaaiadalrasS GKS
sources to broaden historical context, then we will be assigned primary sources that evidence the antagonism
that arose from Westward Expansionda@ngage in expert presentations on those sources. We will use the
O2YLSttAy3a [[dSadAz2zy aR2S8Sa GKS 322R 2F 284061 NR 9E

10. Divide the class into small groups using an established classroom routine.

11.t 240G YR NBIFIR Ff2dzR GKS FANRG adzLIR2NIAy3 l[dzSadArzy
FTNRY 28406 NR 9ELIyaAz2y Ay (GKS HyR KIfF 2F GKS wmo

12. Provide students access Ihe Homestead Act and the Exodustehsstruct students to read independently and
then answer the following questions in small groups:

a. Why was federal land grant legistati so contentious?

b. Inyour opinion, did the Homestead Act of 1862 contribute to the onset of the Civil War?

c. Why did the exodusters leave the South after the Civil War? Do you think life was better for them in the
areas to which they migrated?

13. Provide studats with access tdhe Dawes AttInstruct students to read independently and then answer the
following questions in small groups:

a. Why doyou think the white Americans viewed the Native American Indians as such a threat?

b. Do you think the Dawes Act was intended to help or harm Native Americans?

c. What was the effect of the Dawes Act on Native American cultural beliefs and traditions?

d. What do ya see as the primary difference between Native American and European American
conceptions of land and ownership?

14. Provide students with access @hinese Immigrants and Mexican Americans in the Age of Western ExFansion
Instruct students to read independently and then answer the following questions in small groups:

a. The Chinese Exclusion As the first significant law restricting immigration into the United States.
Why do you think the US government singled out Chinese Immigrants in particular for exclusion?

b. How does the experience of Mexican Americans in the West compare to the expesieAfreean
Americans in the South in the late nineteenth century? In what ways were their lives similar? In what
ways were their lives different?

c. What strategies did Chinese immigrants and Mexican Americans use to resist discrimination and build
strong conmunities?

15. Then, as a class, conduct a discussion about the conflicts and progress that resulted from Westward Expansior
Encourage students to use tltenversation stemduring the discussion and provide evidence from the three
articles or outside knowledge to support their answers. Possible questions:

! This article is made available by Khan Academy, and can be found at
https://www.khanacademy.org/humanities/aps-history/period-6/apush-americanrwest/a/the-homesteadactand-the-exodusters
2 This article is made available by Khan Academy, and can be fottigst/www.khanacademy.org/humanities/aps-
history/period-6/apush-americanwest/a/the-dawesact

% This article is made available by Khan Academy, and can be fotttgsat/www.khanacademy.org/humanities/aps-
history/period-6/apush-americanwest/a/apushchineseimmigrantsand-mexicanamericansvestwardexpansion

Return toU.S. History: How to Navigate This Document 9



https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-homestead-act-and-the-exodusters
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/the-dawes-act
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/apush-chinese-immigrants-and-mexican-americans-westward-expansion
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a. Using information from the first three articles, what are some examples of conflict that occurred
between ethnic groupssaa result of Westward Expansiowwhat are some examples of progress arising
from the events of Westward Expansion that you read about?

16.t 2Ay 0 (2 GKS O2YLISttAy3a ljdSadAazy 2y (GKS o621 NRY &5

17.

18.

19.

20.

21.

22.

23.

24.

a few studets to develop a claim in response to this question and encourage students to support their claim
with information from the first three articles.

Provide students with access to the souiides Indian Wars and the Battle of Little BigHotnstruct students

to read independently and then answer the following questions in small groups:

a. What was the effect of Manifest Destiny on U.fhdian elations?

b. Why is the Battle of Little Bighorn significant?

Provide students with access to the soulidee Ghost Dance and \Waded Kne# Instruct students to read
independently and then answer the following questions in small groups:

a. What do you see as the most significant difference between the culture and society of white European
Americans and those of Native American Ingfan

b. Why do you think Wovoka and his Ghost Dance became so popular among Indian tribes in the
Southwest?

c. What is the significance of the massacre at Wounded Knee?

Then, as a class, continue the discussion about the conflicts and progress that resultedesomakt!
Expansion. Encourage students to use the conversation stems during the discussion and provide evidence fron
the three articles or outside knowledge to support their answers. Possible questions:

a. Using information from the last two articles, what @a@me examples of conflict that occurred between
SGKYAO 3INRdzLIA & | NBadzZ G 2F 28aG6FNR 9ELN yaaAz
d42YS SEFYLX S& 2F LINPINB&E I NA&aAy3 FNRY (KS S@S§

PointtotheO2 YLISt f Ay 3 jdzSadAz2y 2y GKS o02FNRY a52Sa (KS
a few students to develop a claim in response to this question and encourage students to support their claim
with information from the first three articles.

Instruct students to write a paragraph outlining examples of progress and conflict as an outcome of Westward
Expansion. Collect and grade for content accuracy.

t2a0 YR NBIFIR Ff2dzR GKS aS02yR &dzLJLJ2 NI Aiti€al, anlf dzS a G A 2
SO2y2YAO Iyidlr3az2yAiray o0SGsSSy Odzf GdzN¥ f |yR SGKyAO 3
Tell students that they are now going to analyze primary sources (e.g., writings, cartoons, and paintings) that
highlight the antagonism that occurred betweethnic and cultural groups during Westward Expansion and
present their findings as a group to the class.

Divide the class into seven groups. Assign each group one of the following sources:

a. J.A. Wales Hobson's Choice Pdllticartoorby James Albert Wales

b. Dennis Kearney's Appeal from California on the Chinese InviserarDigital History

c. The AntiChinese Walby Friedrich Graetz

4 This article is made available by Khan Academy, and can be fottigst/www.khanacademy.org/humanities/aps-
history/period-6/apushamericanwest/a/indian-wars

5 This article is made available by Khan Academy, and can be &tittps://www.khanacademy.org/humanities/aps-
history/period-6/apushamericanwest/a/ghostdanceand-woundedknee
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https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=24
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/indian-wars
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-american-west/a/ghost-dance-and-wounded-knee
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d. Custer's Account of the Battle of Wash{excerpt only) fronThe Gilder Lehrman Institute of American
History

e. American Progredsy John Gast

f. My People, The Sioux (excerfrom Digital History

g. Chief Joseph's Surrendkieom Digital History

25. Provide students copies of assigned source. Direct them to analyze their assigned source independently
(students should uséht Library of Congress resourcesamralyzing photographs/paintinganalyzing political
cartoons andanalyzing primary sourceto support them in their analysis), and then answes following
questions in their groups:

a. Describe your sourcewhat is it depicting or expressing?

b. What biases might the author/illustrator of your source have?

c. What are the various interests depicted in this sourde®, (Chinese immigrants and Europesettlers
and what we know about their interests in the West)

d. What insight does this source provide when it comes to the antagonism that occurred between ethnic
and cultural groups as a result of Westward Expansion? Think about evidence of sociad],ittic
economic antagonism.

26. Allow groups class time to briefly report out on their assigned document. If the assigned document is an image,
project the document for presenters to refer to as they discuss. Instruct audience members to take notes on
interests depicted, and evidence of antagonism that occurred between cultural and ethnic groups.

27. Instruct students to write an extended paragraph (half to one page but not a full essay) in response to the
adzLILR2 NI AY 3 ljdzSadA2y Y a2, Endéconoridainthggrd® hetweeh culti@alehd ethiic  LJ
INRdzLJA FNRP&S FNRBY 2S3aiG6FNR 9ELI yarAzyKé [/ 2tfS00G |y

28./ 2y Of dzRS (GKS GlFal ¢AGK I Oflaa RAaOdzaarzy 2y GKS
Expansionoti 4 SA 3K (KS o0l RK¢ 9y O®uzhdatbiSsteinandasSeysétadent 2 dza S
participation with adiscussion tracker
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https://www.gilderlehrman.org/history-by-era/development-west/resources/indian-wars-battle-washita-1868
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtid=3&psid=717
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtID=3&psid=708
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Photographs_and_Prints.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Political_Cartoons.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Political_Cartoons.pdf
http://www.loc.gov/teachers/usingprimarysources/resources/Analyzing_Primary_Sources.pdf
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Hobson's ChoiceYou can go or stay by J.A Wales

S 5T —No. 428, FEBRUARY 24, 1886 PRICE, TEN CENTS.

;@§T§§§nWmmmw

et — § . 1
\

U IUINID oY
ARZMANN.
“ONTIREY &7 T4F 7087 OFF

HOBSON'S CHOICE-YOU CAN GO, OR STAY.

This image is in the public domain and is available onlifmegtat/www.loc.gov/pictures/resource/ppmsca.28172/
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The AntiChinese Wall by Friedrich Graetz
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This image is in the public domain and is available onlimétat/www.loc.gov/pictures/resource/cph.3904138/
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American Progress by John Gast

This image is in the public dmin and is available online at

https://commons.wikimedia.org/wiki/File:American_progress.JPG

Return toU.S. History: How to Navigate This Document 14



https://commons.wikimedia.org/wiki/File:American_progress.JPG

DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

US Historyinstructional Task: Railroads and Cattle Kingdoms
Unit One:Industrialization and Expansion through the Progressive Era, Topic One: Westward Expansion

Description:Students use secondary sources to build historical context in order to analyze a photo series to understand
the impact the Transcontinental Railroadd on the economy of the West. Students also conduct a mock interview with a
19th century cattle driver in order to understand the economic impacts of technological advances in the West.

Suggested Timelinet class periods

Materials: Binding the Nation by Raill Aboard: Making Connections with the Transcontinental Raijroad
Transcontinental Railroad Roui€attle TrailsThe Ways of the Cowbpglidden's Patent Agigation for Barbed Wire
Teddy Blue Abbott's account of cattle ranchifpre Excerpts from "We Pointed Them NorthEAP 2025 U.S. History
Extended Response Giidist

Instructional Process:

1. {8y aLy GKS LINB@GA2dza GF&als 6S SELX 2NBR GKS Fydl 3
to answer the question of whether or not the good of Westward Expansion outweighed the bad. We will continu
to explore the phenomena of Westward Expansion, but this time through the lens of advancements in technolog
YR AYy@SyiGAz2zyd 2SS gAft dzaS GKS ljdzSadAizy Wi 2é RAR
G2 3JdzA RS 2dzNJ A Yl dzA NB ¢

2. PostandreadalivR (G KS FANRG &dzLILIR2 NI AY3 jdzSadAzy F2N G4KS
CNF yaO2ydAySyillt wkAfgleKé

3. Divide the class into small groups using an established classroom routine.

4. Provide students with access Rinding the Nation by Ralhstruct students to read independently and then
discuss the following questions in small groups:

a. 2K& RAR ! YSNAOlIYya aRNBIYE 2F tAYy lAYy3 GKS 1itly
b. How were the building ahe railroads financed?
c. Who were the economic winners and losers of the Transcontinental Railroad?
5. Conduct lessons 1 and 24l Aboard: Making Connections with the Transcontinental Railbyadathy White
from Gilder Lehrmah
a. Note:Inlesson 1, students analyze the Homestead Act and the Pacific Railway Act. Since the Homeste
Act was covered in the preuis task, only teach the content related to the Pacific Railway Act. Lesson 2
can be taught as written.

6. After completing the two lessons from Gilder Lehrman, instruct students to write an extended paragraph (half to
2yS LI 3IS o6dzi y2d4 | FdAf Saalev Ay NBalLkRyasS G2 (GKS
of the Transcontinental RailiaK ¢ 9y O2 dzZN> 3S aGdzRSyida (2 NBFSNByOS A
analyzed in the activity in supporting their claim. Collect and grade for content accuracy.

7.t2a0 FYyR NBFIR If2dzR 0KS aS02y R &dzLJLJR Nlvangé@entt idgSadt (i A 2
FINXYAY3 YR GKS OFGGfS AyRdAGNERKE

6 Note: Access to lessons and resources on Gilder Lehrman requires/sifitiege School Account
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10.

11.

12.

13.

14.

15.

16.

Project theTranscontinental Railroad Rouamd Cattle Trailso students can reference the information on the
maps while they read about how they are connected.
Provide students with a copy dhe Ways of the Cowboinstruct students to read the article independently and
then answetthe following questions in small groups:

a. How did the railroad impact the economy of the cattle industry?

b. What advances in technology helped cattle drivers economically, and what advances hindered cattle

driving?

c. Explain the tension between cattle drivenscafarmers.
Provide students access @idden's Patent Application for Barbed Wpested on the National Archives and
GKS a. FO13INRdzyRé | NIiAOf S 0 &SocialEdutadarinsttud studghtRto2 & y St
AYRSLISYRSyidfe NBIR GKS LI GaSyd AdtasStF +ra ¢Sttt a
answer the following questions in small groups:

a. Explain the connection between the invention of barbed wéned the end of the open range.

b. How did barbed wire change life for cattle drivers, farmers, and Native Americans living on the Great

Plains?

Provide students with access Teddy Ble Abbott's account of cattle ranchihdirect students to read
independently.
Divide the class into pairs using an established classroom routine. Instruct one person in each group to pose as
reporter for a local newspaper of the time. Direct the otlpeerson to adopt the role of Teddy Blue Abbott. As
the students to write an oral interview consisting of five questions and answers regarding the excerpts from
¢SRRe .fdzS !'00200Qa YSY2ANI O2y it Ay SR Ayintdned a2 dzZNO
process, the students should address the following questions:

a. Why was cattle driving profitable?

b. Why were cattle trails created?

c. What was life like on the open range for cowboys?

d 126 R2 @&2dz GKAY]l] ¢SRRe& . f dzS ofmbaivieRd f AFS OKI Yy
If students request additional information about Teddy Blue Abbott, provide them with accé&sreoExcerpts
from "We Pointed Them North?®
Allow a few sets of partners to perform their interviews for the class. Interview transcripts can be checked for
content accuracy and taken for a grade.
To culminate the task, direct students to write an essay in response to th@task O2 Y LISt € Ay 3 |j dzS -
I ROy OSYSyia Ay G§SOKy2ft238 AYLI OG GKS SO2y2N®252F
U.S. History Extended Response Cheddisteeded.
Use theSocial Studies Extended Response Rubigrade the essay. Note: customize the Content portion of
the rubric for this assessme Use the Claims portion of the rubric as written.

"These are excerpts fromve Pointed Them North: Recollections c€awpuncheby E.C. Abbott and Helena H. Smith, and made

I GFAE1I06tS 08 t.{®P2NHQa ¢SEla wlyOK |1 2dz&asS LINR28Oied ¢KS SE

http://www.pbs.org/wnet/ranchhouse/pop_teddyhle.html

8 More excerpts fronWe Pointed Them North: Recollections of a CowpunblyeE.C. Abbott and Helena H. Smith provided by
Encyclopedia.com and found fatttp://www.encyclopedia.com/history/encyclopediaalmanacdranscriptsand-maps/abbotte-c-

teddy-blue
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Binding the Nation by Rdil

35 TIABRPER'S WREK!S fdeon 5, 1068,

COMELETAE €® TN T B LA MER T &
Bt bt 48 Babach & Bcnovmnn, Beis haks Fas 3

The transcontinental railway was completed with a jubilant celebration on May 10, 1869, when the rails
connecting the Central Pacific and UnPacific Railroads were joined at Promontory, Utah.

TheLOCOMOTIViEas not an invention of th&ILDED AGHEdeed
Americans had traveled by rail in the decades that preceded the Civil Wi §
But such travel was risky.

Passengers often sat in the samemoas a wood burner and had to be

watchful of wayward sparks landing on their clothing. Braking systems w
not always trustworthy. Several engines even exploded while trying to re"
a destination.

Traveling also represented a tremendous investment in time. Rail
passengers often had to change trains frequently becausenilth
between tracks varied from company to company. Such a journey could
uncomfortable, boring, and dangerous. Carlos Callejo

ive M Brak This mural in El Paso County, figfors the

Give Me a Brake thousands of Chinese workers who helped build
o . the Southern Pacific Railroad and other

After the Civil War many rail problems were soV&EORGE transcontinental railroad systems.

% This work by The Independence Hall Association is licensed utittertive Commons Attribution 4.0 International LiceriEee
original work is available &titp://www.ushistory.org/us/36a.asp
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WESTINGHOUS$ented the air brake and trains could stop
more reliably as a result. Railroad firms agreed on a standard
width between tracks to reduce transfers. TREILLMAN CAR
COMPANYroduced sleeper cars and dining cars to make travel
more comfortable.

The Transcontinental Railroad

Soon after the railroad madesiappearance in the U.S. in the
1830s, Americans dreamed of linking the Atlantic and Pacific
Oceans by rail. ARANSCONTINENTAL RAILR@AD allow

for settlement of the west, open new markets for eastern
manufacturers, and bring relief to overcrowded &as cities.

Some even believed that it was divinely intended that Americans
should control the whole of the continental U.S. In 1845, a

) , o Democratic journalist namedOHN L. O'SULLIVAbIned the

ably 2% ¢NIydO2yuAySyurt w phrase MANIFEST DESTINY

Manifest Destiny

"... the right of our manifest destiny to over spread
and to possess the whole of the continent which
Providence has given us for the development of the
great experiment of liberty and federaltive
development of self government entrusted to us....

Steaming locomotives would hasten western settlement, spread democratic values, and increase the size of the Unitec
States (Arizona, Oklahoma, New Mexico etc., were not yet statesT&RRITORIESVesternSETTLEMENas a

paramount national interest. As such, the federal government awarded the contract to link the coasts by rail to two
companies, thaJNION PACIFi&hd theCENTRAL PACIFIC

I've Been Working on the Railroad

Union Pacific workers, many of whom werehrand Chinese immigrants, started at Omaha, Nebraska, and hammered
their way westward. From Sacramento, California, the Central Pacific made its way eastward with the assistance of
thousands of Chinese immigrants.

Those working on the railroad gave theweat and sometimes their lives blasting through the often unforgiving terrain.
Other dangers that workers faced were disease, searing summer heat, freezing temperatures in the mountains, Native
American raids and the lawlessness and violence of pionearso
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The Golden Spike

The government declared that the two lines would mergPROMONTORY SUMMigar Ogden, Utah. On May 10,
1869,LELAND STANFORé&presenting the Central Pacific Railroad, was provided the honor to hammer a golden spike
into the groundthat marked the completion of the coasb-coast line. Celebrations erupted across the land. Even the
Liberty Bell tolled once again to commemorate the occasion.

Soon, other transcontinental lines were constructed and travel across the continent bewarrias simpler, less
expensive, and much faster, than by the old Conestoga wagon.

On the Right Track

The engineering achievement was monumental. The costs of the operation to railroads were enormous. Tens of
thousands of workers had to be paid, shelteradd fed. Tons of steel and wood were required.

However, the economic incentives to railroads were enormous. The government offered generous loans to companies
who were willing to assume the risk. The greatest reward was land. For each mile of tragktleeddentral and Union
Pacific Railroads, the companies received 640 acres of public land. In other rail projects, state governments often kicke
in additional acres for a growing number of rail companies.

The Interstate Commerce Commission

All'in all, the railroads received nearly 200 million acres of land from the U.S. government for fulfilling contracts.
Directors of some railroads made fortunes. Foremost amondiE ROAD TYCOOMSe CORNELIUS VANDERBILT
JAMES J. HILandJAY GOULD

But freight ralroad abuses grew rampant. Money lined the pockets of greedy public officials who awarded generous
terms to the railroads. Railroad companies set their own shipping rates.

Sometimes it was more expensive for a small farmer to ship goods to a nearbyhawto a faraway city. Because the
companies kept their rates secret, one farmer could be charged more than another for the same freight transport.

To reduce competition, railroad companies established pools. These were informal arrangements betweeniestopa
keep rates above a certain level. Consequently, the public suffered. Finally, in 1887, Congress responded to public out
by creating thdNTERSTATE COMMERCE COMMIS&Mach over the rail industry. This was the nation's first
REGULATORY AGENDXE to inconcise wording in its enabling legislation, the ICC was largely ignored until the early
20th century.

But the public also reaped great benefits. Eastern businessmen could now sell their goods to California citizens. As a
result of improved trasportation all Americans had access to more goods at a cheaper price. The westward movement
was greatly accelerated. Those seeking a new start in life could much more easily "go west."

No industrial revolution can occur without a transport web. The mati@s now bound together by this enormous
network and its citizens were ready to reap the rewards.
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Transcontinental Railroad Routé

Central Pacific
Union Pacific
Added later

10 Map licensed under th€reative Commons AttributieBhare Alike 3.0 Unported licens&vailable online at
https://commons.wikimedia.org/wiki/File:Transcontinenta&ilroad route.png
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Cattle Trails!

J
I

]
Ko
(ot | 8 o

Canere g

_ \

MAJOR CATTLE TRAILS |
1866 - 1890 N

— Coreactog ral rotes ot 186

- Precent cuy Stte bouniar st

11 Map by National Park Service. Licensed undeiGheative Commons AttributieBhare Alike 3.0 Unported licens&vailable
online athttps://commons.wikimedia.org/wiki/File:Cattkrails.jpg
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The Ways of the Cowbdy

Courtesy of GranKohrs national Historic Site

Foradollaradayy R &a¥2dzyRé 002FNR YR NB2YI 4KSNIoccasibnay/E A 2
risking life and limbto tend the cattle of another.

Mining was not the only bonanza to be found in the West. Millions could be made @ARELE INDUSTRYcdf

bought for $5 in Southern Texas might sell for $60 in Chicago. The problem was, of course, getting the cattle to market
In 1867 JOSEPH MCC®acked a path known as tHeHISHOLM TRAHm Texas to Abilene, Kansas. The Texas
cowboys drove the cattlehe entire distanca 1500 miles. Along the way, the cattle enjoyed all the grass they wanted,

at no cost to theRANCHERS®Lt Abilene and other railhead towns such as Dodge City and Ellsworth, the cattle would be
sold and the cowboys would return to Texas.

No vision of the American West is complete without the cowboy. The imagery is quintessentially American, but many
myths cloud the truth about what life was like on the long drive.

Myth vs. Reality

Americans did not invent cattle raising. This traditiorsl@arned from theraquerg a Mexican cowboy. Thecqueros
taught the tricks of the trade to the Texans, who realized the potential for great profits.

The typicalCOWBOYvore a hat with a wide brim to provide protection from the unforgiving sunlightti€kicked up
clouds of dust on the drive, so the cowboy donned a bandanna over the lower half of hi€ka&BSor leggings, and
high boots were worn as protection from briars and cactus needles.

12This work by The Independence Hall Association is licensed urittertive Commons Attrittion 4.0 International Licens@he
original work is available dtttp://www.ushistory.org/us/41b.asp
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Contrary to legend, the typical cowboy was not a skitfettksman. The lariat, not the gun, was how the cattle drover
showed his mastery. About a quarter of all cowboys were African Americans, and even more were at least partially
Mexican. To avoid additional strain on the horses, cowboys were usually srhalfea¢cording to legend.

The lone cowboy is an American myth. Cattle were always driven by a grolg@7ERS he cattle were branded so
the owner could distinguish hBTEERom the rest. Several times p&RIVEcowboys conducted a roundup where the
cattle would be sorted and counted again.

Work was very difficult. The workdays lasted fifteen hours, much of which was spent in the saddle. Occasionally, shots
were fired by hostile Indians or farmers. Cafl&JSTLER®mMetimes stole their steers.

One of the greatest fears was tI 88 AMPEDERvhich could result in lost or dead cattle or cowboys. One method of
containing a stampede was to get the cattle to run in a circle, where the steer would eventually tire.

Upon reaching Abilene, the cattle wereld. Then it was time to let loose. Abilene had twefitye saloons open all
hours to service incoming riders of the long drive.

Twilight of the Cowboy

The heyday of the long drive was short. By the early 1870s, rail lines reached Texas so the cattle could be shipped
directly to the slaughterhouses. Ranchers then began to allow cattle to graze on the open range near rail heads. But
even this did not lasfThe invention oBARBED WIREy JOSEPH GLIDDEMed theOPEN RANGRow farmers could
cheaply mark their territory to keep the unwanted steers off their lands. Overproduction caused prices to fall, leading
many ranchers out of business.

Finally, the witer of 188687 was one of the worst in American history. Cattle died by the thousands as temperatures
reached fifty below zero in some parts of the West. The era of the open range was over.
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US Historyinstructional Task: Populism
Unit One: Industrialiation and Expansion through the Progressive Era, Topic One: Westward Expansion

Description{ G4 dzZRSy ia NBGOASG LINARYI NB a2dz2NDOSa adzOK +Fa 2AffAlLY
The Populist Platform, and Declaration of Purposes ®fRhatrons of Husbandry in order to understand agrarian

discontent and the ways the Populist movement sought to address the economic and political grievances of the 19th
OSYydGdzNE ! YSNAOIY FFENNSNWY {(dzRSyda ¢AUKSF ORWEISEKRAY I K
GKS t2LJdzZ Aad Y208SYSyid | &adz00SaakKée

Suggested Timelines class periods
Materials: Rise of the Populists and William Jennings Briyde on the FarnThe Growth of PopulisnThe Farmers'

Revolt Primary Source Readingke Election of 189&Villiam Jennings Bryan's Democratic National Convention
Address "A Cross of Gold"

Instructional Process:

1. This task is adapted froRise of the Populists and William Jennings BAtanMary Kate Blaine for Gilder
Lehrman.

2. {l@&Y 4Ly (KS LINBGA2dza Gl alz ¢S -dudlaNieShnsdordirental K2 &
Railroad K R SO02y2YA O AYLI OGa Ay GKS 2S8aidod 2KAES NIAEN
good, their growing strength along with the growing strength of the banksreated financial instability for
farmers in the West. Out of this instability rose a new political movement called Populism. In this task, we will
evaluate the causes thatled K S t 2 LJdzZf Aald Y2@8SYSyid |yR aSS] (G2 |y
t 2Ldzf AA0 Y2@0SYSyid + a4dz00SaaKé¢ t2ad GKS O2YLISttAy3

3. Write the termPopulisnon the board, and project the following definiti&h

a. any of various, often antstablishment or antintellectual political movements or philosophies that
offer unorthodox solutions or policies and appeal to the common person rather than according with
traditional party of partisan ideologies.

b. representation or extolling of the common person, the working class, the underdog, etc.

Read aloud théirst two paragraph®f the meaning oPopulisn.

a1 aiddzRSyiday a2KIFIG R2 (KSaS RSFAyAlGA2ya KIF@S Ay
Take notes for the class or annotate the definitions as students share their answers.

Direct students to explain the meaning®dpulismin their own words orally or in writing.

Divide the clas into small groups using an established classroom routine.

Instruct students to read the textife on the Farnmdependently. After students have finished reading, direct
them to answer the following questions in small groups

a. What were the economic difficulties associated with life on the farm?

b. What caused many farmers to go into debt?

10.{ &Y a2S 1y2¢ GKIG YlIye FINNYSNAE | OOdzydz I SR RSoi

© o ~NOo O

13 Access to lessons and resources on Gilder Lehrman requires Affiteste School account
14 http://www.dictionary.com/browse/populism?s=t
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11.

12.

13.
14.
15.

16.

17.

18.

19.

20.

21.

22.
23.

strength of banks created financial tability for farmers. We are now going to investigate how economic
AyatloAftAte tSR (2 GKS NRAS 2F t2LJzZ AayYoe
t2a0 YR NBIFIR Ff2dzR GKS FANRIG adzlIR2NIAYy3 l[jdzSadArzy
t 2LJddzf AaVYKE
Write the termsgold standardandfree silveron the board, and project the following definitions:

a. Gold standarda monetary standard under which the basic unit of currency is defined by a stated

guantity of gold and which is usually characterized by the coinage and ciroudditgmld. The gold
standard was the U.S. monetary system until it was generally abandoned in the Depression of the 1930

b. Free silvera monetary standard utilizing the free coinage of silver often at a fixed ratio with'¢jold.
41 aldzRSy (&Y RSIT2Ay AHINR yiaK SA FFSNBY G FNRBY Sl OK 2 (KSE
Take notes for the class or annotate the definitions as students share their answers.
Direct students to turn to a partner to share their working definitiorgofd standardandfree silverand how
each monetary ystem differs.
Instruct students to read’he Growth of Populisimdependently. After students have finished reading, direct
them to answer the following questions in small groups:

a 2KFd ¢lFa a¢KS DNIy3aSKE

b. Who does the gold andard benefit? Why?

c. Why were farmers in favor of monetary inflation?

d. Who does free silver benefit? Why?
Provide students with access fbhe Farmers' Revolt Primary Source Readiogs Gilder Lehrmar] and
instruct students to read sources7l(Declaration of Purposes tie Patrons of Husbandry (The Grangers),
1874; 1892 Populist platform; Washington Gladden, "The Embattled Farmers"; Tom Watson, 1892, appealing tc
black voters; William Jennings Bryan, 1896; and 1896 Republican Party Plafftiem$tudents have finished
reading, direct them to answer the following questions in small groups:

a. lIdentify the economic and political grievances of late 19th century American farmers.

b. Why would the Populist platform be compelling to an American farmer?

c. How do the Populist Parglatform and the Republican Party Platform differ?
After students have finished discussing the primary sources in small groups, lead students in a brief whole clas:
RAaOdzaaAz2y 2y GKS FTANRG adzllll2 NG A Y 3 |j dSFa &k 220X A YKE
Instruct students to write an extended paragraph (half to one page but not a full essay) in response to the
AdzLILR NI AY 3 jdzSaGA2yY dl 26 RAR SO2y2YAO AyadlroAfAde
accuracy.
Postand8F R I f 2dzR (KS aSO2yR &dzLILRNIAY3 jdzSadAzy F2NJ

u
u

FINY¥SNE RAR (GKS t2LJdz Aad Y20SYSyd LINRLRASKE

{Fe8Y G2KAfS (GKS t2LdzZ AadG Y2@0SYSyi{iz NBLINBaAaSYyGSR oeé
intheSt SOUA2Y 2F My pc ®¢

Divide the class into small groups using an established classroom routine.

To build historical context, instruct students to re@de Election of 189Bidependently. When finished

15 https://www.merriam-webster.com/dictionary/gold%20standard

16 https://www.merriam-webster.com/dictionary/free%20silver

17 Access to lessons and resources on Gilder Lehrman requires Affitege School account
Return toU.S. History: How to Navigate This Document 25



https://www.gilderlehrman.org/history-by-era/populism-and-agrarian-discontent/resources/farmers-revolt
https://www.merriam-webster.com/dictionary/gold%20standard
https://www.merriam-webster.com/dictionary/free%20silver
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs
https://www.gilderlehrman.org/programs-exhibitions/affiliate-school-faqs

DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

’f—-—%—-\

reading, direct studentto answer the following questions in small groups:
a. How did the financial crisis in 1893 impact societies views of the Populists?
b. 2 KIG ¢la GKS NBfIFIGA2YyaKAL 0SisSSy (GKS 5SY2O0NI i
24. Provide students with access fgilliam Jennings Bryan's Democratic National Convention Address "A Cross of
Gold"(excerpts). Instruct students to read independently. After reading, direct students to answer the
following questions in small groupdOTEWhile theoriginal speech at the Democratic convention was not
recorded, Bryan recorded himself reading the speech in 1921. That recording can be abeessiéthe
teacher would rather use the audio recording than the transcript excerpts.
a. How does William Jennings Bryan propose to solve the economic grievances of farmers?
b. 2 KIG Fo2dzi . NBIFIyQa adGetsS FyR adzomaidlyO0S YI1S KA
c. Basedonyourbest&iti 2 NA OF f 3IdzSaasx ¢KIG Aa aoAYSGlIffAayvYK
d. How does Bryan contrast the Democratic Party and Republican Party?
25. Following small group discussions, conduct a whole class discussion on the Populist solutions to the problems
facing farmers. Possible questions:
a. Whatsolutions to the problems facing farmers did the Populist movement propose?
b. What are the strengths and weaknesses of their ideas? Evaluate and critique each solution.

26./ 2y Of dzZRS GKS Gl a1l ¢6A0GK I OflFaa RA & CGdzaaPbpilist mdwmentk S
I adz00SaaKé 9y 02 dzNbnASatidnwrRasd/adsass st@lentdzartRipalida Witlescussion
tracker.
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Life on the Farr#

A homestead alast! Many eastern families who longed for the opportunity
to own and farm a plot of land of their own were able to realize their
dreams when Congress passed the HOMESTEAD ACT in 1862. That
landmark piece of legislation provided 160 acres free to any yantib

lived on the land for five years and made improvements. The same amount
could be obtained instantly for the paltry sum of $1.25 per acre.

Combined with the completed transcontinental railroad, it was now
possible for an easterner yearning for theampspace of the West to make
it happen. Unfortunately, the lives they found were fraught with hardship.

This little house on the prairie is constructed of sod
walls and a dirt roof. It is one of the few pioneer
dwellings still standing in the Badlandsiay. Money Problems

There were tremendous economic difficulties associated with Western farm
life. First and foremost was overproduction. Because the amount of land under cultivation increased dramatically and
new farming techniques produced greater aneéajfer yields, the food market became so flooded with goods that prices
fell sharply. While this might be great for the consumer, the farmer had to grow a tremendous amount of food to recour
enough profits to survive the winter.

New machinery and fertider was needed to farm on a large
scale. Often farmers borrowed money to purchase this
equipment, leaving themselves hopelessly in debt when the
harvest came. The high tariff forced them to pay higher prices
for household goods for their families, whileetigoods they
themselves sold were unprotected.

charged higher rates to ship their goods a short distance than &
manufacturer would pay to transport wares a great distance.

A Harsh and Isolating Environment AT £ YS NIBdrm Mugai

The woes faced by farmers transcended economics. Nature was  This 1924 Hart Parr model - is the only running
unkind in many parts of the Great Plains. Blistesagmers and tractor of its kind known to exist.

cruel winters were commonplace. Frequent drought spells made

farming even more difficult. Insect blights raged through some

regions, eating further into the farmers' profits.

18 This work by The Independence Hall Association is licensed urittertive Commons Attribution 4.0 Intetional LicenseThe
original work is available &ttp://www.ushistory.org/us/41c.asp
Return toU.S. History: How to Navigate This Document 27



http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/41c.asp

DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

’f—-—%—-\

Farmers lacked political power. Washington was a long way from ibat Glains, and politicians seemed to turn deaf
ears to the farmers' cries. Social problems were also prevalent. With each neighbor-anrggtlots of land,
communication was difficult and loneliness was widespread.

Farm life proved monotonous comparedth the bustling cities of the East. Although rural families were now able to
purchase MAHORDER PRODUCTS through catalogs such as SEARS AND ROEBUCK'S and MONTGOMERY WARD
was simply no comparison with what the Eastern market could provide.

Theseconditions could not last. Out of this social and economic unrest, farmers began to organize and make demands
that would rock the Eastern establishment.
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The Growth of Populisi?

Organization was inevitable. Like the oppreskdmbring classes of the East, it
was only a matter of time before Western farmers would attempt to use their
numbers to effect positive change.

Farmers Organize

In1867, the first such national organization was formed. Le@bWER KELLEY
the PATRONS OF HUSBANDd#S6 known as th6RANGEorganized to
address the social isolation of farm life. Like otB&CRET SOCIET$E&h as

the MASONSGRANGER#®d local chpters with secret passwords and rituals.

The Grange borrowed heavily from
the Freemasons, employing complex  The |ocal Grange sponsored dances and gatherings to attack the doldrums of daily life.

rituals and regalia. . ] ) . .
It was only natural that politics and economics were discussed in these settings, and the

Grangers soon realized that their im@lual problems were common.

Identifying the railroads as the chief villains, Grangers lobbied state legislatures for regulation of the industry. By
1874, several states passed tBRANGER LAWSstablishing maximum
shipping rates. Grangers also pooledithresources to buy grain elevators of
their own so that members could enjoy a break on grain storage.

FARMERS' ALLIANGESIt one step further. Beginning in 18890RTHERN
AND SOUTHERN FARMERS' ALLIAd@EBIioned the same issues as the
Grangers, but ab entered the political arena. Members of these alliances
won seats in state legislatures across the Great Plains to strengthen the
agrarian voice in politics.

Morgan dollar (1878.891)

Creating Inflation

What did all the farmers seem to have in comrfdrhe answer was simple: debt. Looking for solutions to this
condition, farmers began to attack the nation's monetary system. As of 1873, Congress declared that all federal
money must be backed by gold. This limited the nation's money supply and berteitedalthy.

The farmers wanted to creat®FLATIONInflation actually helps debtors. If a farmer owes $3,000 and can earn $1
for every bushel of wheat sold at harvest, he needs to sell 3,000 bushels to pay off the debt. If inflation could push the
price of a bushel of wheat up to $3, he needs to sell only 1,000 bushels. The economics are simple.

To create inflation, farmers suggested that the money supply be expanded to include dollars not backed by gold. The
first strategy farmers attempted was to encagre Congress to pri@REENBACK DOLLARSthe ones issued during

19 This work by The Independence Hall Association is licensed urittersive Commons Attribution 4.0 International LiceriEee
original work is available dtttp://www.ushistory.org/us/41d.asp
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the Civil War. Since the greenbacks were not backed by gold, more dollars could be printed, creating an inflationary

effect.

By L.Fra Bav

Wilh Picluwres by

WW Del\_slw.

e
Many believe that the Wizard of Oz was written
as an allegory of the age of Populism.

TheGREENBACK PARiINY theGREENBAGKABOR PARE4ch ran

cardidates for President in 1876, 1880, and 1884 under this platform. No
candidate was able to muster national support for the idea, and soon farmers
chose another strategy.

Inflation could also be created by printing money that was backed by silver as
well as gold. This idea was more popular because people were more
confident in their money if they knew it was backed by something of value.
Also, America had a tradition of oing SILVER MONERIYitil 1873.

Birth of the Populists

Out of the ashes of the Greenbatkbor Party grew thPOPULIST PARTY
addition to demanding the free coinage of silver, P®PULIST&lled for a
host of other reforms. They demanded a graduated income tax, whereby
individuals earning a higher income paid a higher percentage in taxes.

They wanted political reforms asall: At this point, United States Senators
were still not elected by the people directly; they were instead chosen by
state legislatures. The Populists demanded a constitutional amendment

allowing for the direct election of Senators.

They demanded democriatreforms such as the initiative, where citizens could directly introduce debate on a topic in
the legislatures. The referendum would allow citizensather than their representatives to vote a bill. Recall
would allow the people to end an elected affil's term before it expired. They also called for the secret ballot and a

one-term limit for the President.

In 1892, the Populists ralAMES WEAVE® President on this ambitious platform. He polled over a million popular
votes and 22 electoral voteslthough he came far short of victory, Populist ideas were now being discussed at the
national level. When the Panic of 1893 hit the following year, an increased number of unemployed and dispossessed
Americans gave momentum to the Populist movement. A gshatvdown was in place for 1896.
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The Election of 1898

Chicago Record, 1896

4! INBIG SEKAOAGAR2YS o6dzi NI} GKSNJ GNEAY3
shown pulled in two directions as he campaigns on both the Democratic arbihalist
Party platforms.

Everything seemed to be falling into place for the Populists. James Weaver made an impressive showing in 1892, and
now Populist ideas were being discussed across the nation. The Panic of 1893 was the worst financialatdsis to
American history. As the soup lines grew larger, so did voters' anger at the present system.

When JACOB S. COXEY of Ohio marched his 200 supporters into the nation's capital to demand reforms in the spring
1894, many thought a revolution wasdwing. The climate seemed to ache for change. All that the Populists needed
was a winning Presidential candidate in 1896.

The Boy Orator

Ironically, the person who defended the Populist platform that year came from the Democratic Party. WILLIAM
JENNINGS BRN was the unlikely candidate. An attorney from Lincoln, Nebraska, Bryan's speaking skills were among
the best of his generation. Known as the "GREAT COMMONER," Bryan quickly developed a reputation as defender of
farmer.

When Populist ideas began $pread, Democratic voters of the South and West gave enthusiastic endorsement. At the
Chicago Democratic convention in 1896, Bryan delivered a speech that made his career. Demanding the free coinage

20This work by The Independence Hall Associatidnéased under &reative Commons Attribution 4.0 International LiceriEee
original work is available &tttp://www.ushistory.org/us/41leasp

Return toU.S. History: How to Navigate This Document 31



http://creativecommons.org/licenses/by/4.0/
http://www.ushistory.org/us/41e.asp

DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

silver, Bryan shouted, "You shall not crucify mankipdn a cross of gold!" Thousands of delegates roared their
approval, and at the age of thirsix, the "BOY ORATOR" received the Democratic nomination.

Faced with a difficult choice between surrendering their identity and hurting their own cause, thése®auty also
nominated Bryan as their candidate.

The Stayat-Home Candidate

The Republican competitor was WILLIAM MCKINLEY, the governor ¢

Ohio. He had the support of the moneyed eastern establishment. Beh X
the scenes, a wealthy Cleveland indusisiashamed MARC HANNA was
determined to see McKinley elected. He, like many of his class, belie\
that the free coinage of silver would bring financial ruin to America.

Using his vast wealth and power, Hanna directed a campaign based ¢
fear of a Bryan etory. McKinley campaigned from his home, leaving the
politicking for the party hacks. Bryan revolutionized campaign politics by

William McKinley stayed out of the pubkye in
1896, leaving the campaigning to party hacks
launching a nationwide WHISTSEOP effort, making twenty to thirty and fancy posters like this one.

speeches per day.

When the results were finally tallied, McKinley had beaten Bryan by an electoral vote margin of 271 to 176.

Understanding 1896

Many factors led to Bryan's defeat. M&s unable to win a single state in the populous Northeast. Laborers feared the
free silver idea as much as their bosses. While inflation would help theriielen, mortgagepaying farmers, it could

hurt the wageearning, rentpaying factory workers. Ingense, the election came down to city versus country. By 1896,
the urban forces won. Bryan's campaign marked the last time a major party attempted to win the White House by
exclusively courting the rural vote.

The economy of 1896 was also on the upswiti@d the election occurred in the heart of the Panic of 1893, the results
may have differed. Farm prices were rising in 1896, albeit slowly. The Populist Party fell apart with Bryan's loss. Althou
they continued to nominate candidates, most of their mesnghip had reverted to the major parties.

The ideas, however, did endure. Although the free silver issue died, the graduated income tax, direct election of

senators, initiative, referendum, recall, and the secret ballot were all later enacted. These igstgekept alive by the
next standard bearers of reform the PROGRESSIVES.
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William Jennings Bryan's Democratic National Convention Address "A Cross of Gold" (excerpts)

Mr. Chairman and Gentlemen of the Convention: | would be presumptuous,
indeed,to present myself against the distinguished gentlemen to whom you
have listened if this were mere measuring of abilities; but this is not a contest
between persons. The humblest citizen in all the land, when clad in the armor of
a righteous cause, is strgar than all the hosts of error. | come to speak to you

in defense of a cause as holy as the cause of libetltye cause of humanity.

On the fourth of March, 1895, a few Democrats, most of them members of
Congress, issued an address to the Democratseohation, asserting that the
money question was the paramount issue of the hour; declaring that a majority
of the Democratic party had the right to control the action of the party on this
paramount issue; and concluding with the request that the belieiretbe free
coinage of silver in the Democratic party should organize, take charge of and
control the policy of the Demaocratic party.

Three months later, at Memphis, an organization was perfected, and the silver
Democrats went forth openly and courageouploclaiming their belief, and
declaring that, if successful, they would crystallize into a platform the

declaration which they had made. Then began the conflict. With a zeal approaching the zeal which inspired the
crusaders who followed Peter the Hermour silver Democrats went forth from victory unto victory, until they are now
assembled, not to discuss, not to debate, but to enter up the judgment already rendered by the plain people of this
country. In this contest brother has been arrayed againsthan father against son. The warmest ties of love,
acquaintance and association have been disregarded; old leaders have been cast aside when they have refused to giv
expression to the sentiments of those whom they would lead, and new leaders have sgrtmgive direction to this

cause of truth. Thus has the contest been waged, and we have assembled here under as binding and solemn instructic
as were ever imposed upon representatives of the people.

We say to you that you have made the definition dfusiness man too limited in its application. The man who is
employed for wages is as much a businessman as his employer; the attorney in a country town is as much a businessr
as the corporation counsel in a great metropolis; the merchant at the gxegls store is as much a businessman as the
merchant of New York; the farmer who goes forth in the morning and toils al-adyo begins in the spring and toils all
summer-- and who by the application of brain and muscle to the natural resources of thargoereates wealth, is as

much a businessman as the man who goes upon the board of trade and bets upon the price of grain; the miners who ¢
down a thousand feet into the earth, or climb two thousand feet upon the cliffs, and bring forth from their pidices

the precious metals to be poured into the channels of trade are as much businessmen as the few financial magnates
who, in a back room, corner the money of the world. We come to speak for this broader class of businessmen.

Ah, my friends, we say nohe word against those who live upon the Atlantic coast, but the hardy pioneers who have
braved all the dangers of the wilderness, who have made the desert to blossom as thethespioneers away out

there [pointing to the West], who rear their chikein near to Nature's heart, where they can mingle their voices with the
voices of the birds- out there where they have erected schoolhouses for the education of their young, churches where
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they praise their Creator, and cemeteries where rest the ashéseaf dead-- these people, we say, are as deserving of

the consideration of our party as any people in this country. It is for these that we speak. We do not come as aggressol
Our war is not a war of conquest; we are fighting in the defense of our hoooegamilies, and posterity. We have
petitioned, and our petitions have been scorned; we have entreated, and our entreaties have been disregarded; we
have begged, and they have mocked when our calamity came. We beg no longer; we entreat no more;javenuetit

more. We defy them.

They tell us that the income tax ought not to be brought in here; that it is a new idea. They criticize us for our afiticism
the Supreme Court of the United States. My friends, we have not criticized; we have simply cali¢idrato what you
already know. If you want criticisms read the dissenting opinions of the court. There you will find criticism. They say tha
we passed an unconstitutional law; we deny it. The income tax law was not unconstitutional when it was passed; i

not unconstitutional when it went before the Supreme Court for the first time; it did not become unconstitutional until
one of the judges changed his mind, and we cannot be expected to know when a judge will change his mind. The incot
tax is just.isimply intends to put the burdens of government justly upon the backs of the people. | am in favor of an
income tax. When | find a man who is not willing to bear his share of the burdens of the government which protects hirn
| find a man who is unworthip enjoy the blessings of a government like ours.

We say in our platform that we believe that the right to coin and issue money is a function of government. We believe i
We believe that it is a part of sovereignty, and can no more with safety be detttgapgivate individuals than we could
afford to delegate to private individuals the power to make penal statutes or levy taxes. Those who are opposed to this
proposition tell us that the issue of paper money is a function of the bank, and that the Gametroomght to go out of

the banking business. | stand with Jefferson rather than with them, and tell them, as he did, that the issue of money is :
function of government, and that the banks ought to go out of the governing business.

And now, my friends, lahe come to the paramount issue. If they ask us why it is that we say more on the money
guestion than we say upon the tariff question, | reply that, if protection has slain its thousands, the gold standard has
slain its tens of thousands. If they ask ugpwe do not embody in our platform all the things that we believe in, we
reply that when we have restored the money of the Constitution all other necessary reform will be possible, but that
until this is done there is no other reform that can be accomplish

Why is it that within three months such a change has come over the country? Three months ago, when it was
confidently asserted that those who believe in the gold standard would frame our platform and nominate our
candidates, even the advocates to thaldstandard did not think that we could elect a President. And they had good
reason for their doubt, because there is scarcely a State hedayoasking for the gold standard which is not in the
absolute control of the Republican party. But note the ad@nvir. McKinley was nominated at St. Louis upon a platform
which declared for the maintenance of the gold standard until it can be changed into bimetallism by international
agreement. Mr. McKinley was the most popular man among the Republicans, andvibrdles ago everybody in the
Republican party prophesied his election. How is4ll&ay? Why, the man who was once pleased to think that he looked
like Napoleon-that man shudders talay when he remembers that he was nominated on the anniversary of ttike ba

of Waterloo.

Why this change? Ah, my friends, is not the reason for the change evident to anyone who will look at the matter? No
private character, however pure, no personal popularity, however great, can protect from the avenging wrath of an
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indignant people a man who will declare that he is in favor of fastening the gold standard upon this country, or who is
willing to surrender the right of sefovernment and place the legislative control of our affairs in the hands of foreign
potentates and powes.

We go forth confident that we shall win. Why? Because upon the paramount issue of this campaign there is not a spot
ground upon which the enemy will dare to challenge battle. If they tell us that the gold standard is a good thing, we sha
point to their platform and tell them that their platform pledges the party to get rid of the gold standard and substitute
bimetallism. If the gold standard is a good thing, why try to get rid of it? | call your attention to the fact that sdmee of t
very people whare in this convention talay, and who tell us that we ought to declare in favor of international
bimetallism-- thereby declaring that the gold standard is wrong and that the principle of bimetallism is betitese

very people four months ago were ep and avowed advocates of the gold standard, and were then telling us that we
could not legislate two metals together, even with the aid of all the world.

Mr. Carlisle said in 1878 that this was a struggle between "the idle holders of idle capital'harstritggling masses,

who produce the wealth and pay the taxes of the country,” and, my friends, the question we are to decide is, upon
which side will the Democratic party fightupon the side of "the idle holders of idle capital,” or upon the sidettoe "
struggling masses"? That is the question which the party must answer first, and then it must be answered by each
individual hereafter. The sympathies of the Democratic party, as shown by the platform, are on the side of the strugglin
masses who havever been the foundation of the Democratic party. There are two ideas of government. There are
those who believe that if you will only legislate to make the seltlo prosperous their prosperity will leak through on
those below. The Democratic idea, howeMeas been that if you legislate to make the masses prosperous their
prosperity will find its way up through every class which rests upon them.

You come to us and tell us that the great cities are in favor of the gold standard; we reply that the ggeatsitupon
our broad and fertile prairies. Burn down your cities and leave our farms, and your cities will spring up again as if by
magic; but destroy our farms, and the grass will grow in the streets of every city in the country.

If they dare to come at in the open field and defend the gold standard as a good thing we will fight them to the
uttermost. Having behind us the producing masses of this nation and the world, supported by the commercial interests,
the laboring interests, and the toilers evergare, we will answer their demand for a gold standard by saying to them:
You shall not press down upon the brow of labor this crown of thorns; you shall not crucify mankind upon a cross of
gold.

This text and image are in the public domain
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Unit One Instruction
Topic Two:Urbanization and Industrialization (US.B}

Connections to the unit claimStudents explore the business practices of late 19th/early 20th century industrialists and
grapple with their positive and negative impacts on the U.S. economy and American quality of life, then they investigate
immigration, rapid urbanization, andthe @S Ny YSy 1 Qa NBalLl2yaSo {GddzRSyida O2YLJ
and attitudes of the late 19th/early 20th century with those of today. Throughout this topic, students analyze how
innovation led to rapid industrialization, and immigration led to @xgion and rapid urbanization, and relate those to
0KS ylraAz2yQa OKIy3IAy3a ARSyidGAaAGeo®

Suggested Timelinet2 class periods

Use this sample task:

0 Robber Barons and the Industrial Economy
0 Immigration and Urbanization

To explore these key questions:
Would the industrial economy have succeeded without the extreme business practices of the Robber
Barons/Captains of Industry?
In what ways did Robber Barons/Captains of Industry harm and benefit theddr®my?
What was the government response to the business practices of monopolies and trusts?
LA FyedKAYy3a ySg¢ |062dzi G2RF&@Qa AYYAINI GA2y Lkt Alde
Who immigrated and why, and how did immigration impact urbanization?
What factors shaped immigration poyi in the late 19th/early 20th century, and what were the criticisms of U.S.
immigration policy at the time?

That students answer through this assessment:
Students research a late 19th/early 20th century industrialist and complet&tider Baron or Captain of
Industry charion their assigned industrialist.

{GdzRSY (& SNRGS F LI NFINFLK FYAasgSNAYy3 (KS F2tt26AYy
Robber Baron or a Captain of Industry, or somethinginbeS Sy K 2 KAOK 2F GKS AYRA DA
b/ FLIGFAY 2F LYRAEAGNBEK hT I w200SNJ . F NEYKE
{GdRSyGa SNARGS I LI NFINILK FyasgSNAyI G(GKS ljdSaidazy
LIN} OGAOSa 2F Y22y2LR{ASa yR GNMzadakKé

{0dzRSy (& LINIHIAOALIGS Ay | Oftlaa RAaOdzaarzy 2y GKS

SO2y2Ye KI @S &ddzO0OSSRSR gAlGK2dzi GKS SEGNBYS o0da&AAyS
Students write an extended paragraphy NB & L2 yaS (G2 GKS &dzLILIR2 NI Ay 3 | dzS.
K26 RAR AYYAIANF GA2Y AYLI OO dzNDBFYyATFGA2YyKE

{GdzRSy(Gda 6NARGS | LI NFINILK FYagSNAYy3I GKS aSO2yR a
immigration policy in the late 19th/ear®0th century, and what were the criticisms of U.S. immigration policy at
0KS GAYSKE
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Students will participate in a class discussion on the compelling question for the secondtask | y & (i KA Y
Fo2dzi G2RIFeQa AYYAINI A2y LRtAOe RSol SK¢
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US Historyinstructional Task: Robber Barons and the Industrial Economy
Unit One: Industrialization and Expansion through the Progressive Era, Topic Two: Urbanization and Industrialization

Description:Students develop and support a claim in response the questién2 dz2f R G KS Ay Rdza G NR I f
8dz00SSRSR gAlKz2dzi GKS SEGNBYS o0daaAySaa LINY OGAOSa 27F
simulation to understand economic forces, research late 19th/early 20th century industrialists to detefthiey were
w200SNJ . FNRya 2NJ /I LIWIAya 2F LYyRdzaAGNEE YR Fylftel s ¢
to capitalist business practices.

Suggested Timeline class periods

Materials: Theodore Roosevelt and the Trustdie Progressive Era PowerPpRobber Barons or Captains of Industry
The Industrial 4e in America: Robber Barons and Captains of Indutfgber Baron or Captain of Industry chart
Andrew Carnegie: The Richest Man in the Wdrlie Gospel of WealfiCartoon, "The Great Race for Western Stakes."
A Business Biography of Cornelius Vande®otnelius Vanderbilt ahthe Erie Railroad Wardohn Pierpont Morgan

and the American Corporatiod.P. Morgge; J.P. Morgan short bj&tandard Oil of New Jerselohn D. Rockefelleiohn

D. Rockefeller: Entrepreneur and Famous Business Liekuder D. Rockefeller was the Richest Person to Ever Live.
Period; Interactive Timeline of Technical Innovatipfife Gilded Age and the Second Industrial Revolpiiba Trust
Buster New Nationalism Speech: 191The Trusts and Tariffs:19020th Century US Capitalism and Requlation

Instructional Process:
L {F8Y 64{2 FINJAY GKA& dzyArd= 68 KI@®S F20dasSR 2y
and Americanindustrit AT F A2y ® CANRGE tSiQa t221 |G GKS | dzS
2.t 240 GKS O2YLISttAYy3 ljdSadazy F2NJ GKS GFal FyR NBE
without the extreme business practices of the Robber Barons/Capt&ins b y R dza (i NB K ¢

3. {l&dY aLy GKS FANRG LI NI 2F 2dzNJ Gl a1z 6S Attt SELX
gStt +a G(KS odzaArySaa LINI OGAOSa GKSe dzaSRd¢

4, t 230 GKS FTANRG adzLIRNIAY3 ljdzSadAz2y 7Fadihdisknsharinlard] Y
0SYySTAlL G(KS | &o{d SO2y2YeKE

5. {l&@Y a¢2 &dGFNI 2dz2NJ SELX 2Nl GA2y>Y ¢S gAtt Sy3ar3asS Ay

6. [ SIR aiGdzRSyiGa Ay (KS dazyz2li2ftRYy {RIVazZ 2 i 3 @ Fhedd&e & B\ S:
Roosevelt and the Trugtdby Elise Stevens Wilson for Gilder Lehrman.

7. Following the simulation, define the following concepts for studeoctsnmodity, currency, supply and demand,
competitive market, monopoly, trudtlseThe Progressive Era PowerP#stides 27 as needed for support.
Discuss each term with students as it relates to their experience in the simulation.

8. After terms have been defined, review slided BonThe Progressive Era PowerPdobuild context for
American industry at the time of the Robber Barons/Captains of Industry.

9. Write the termsRobber Baroand Captain of Industrgn the board and read or project the following
definitions:

21 Access to lessons and resources on Gilder Lehrman requires Affitesge School account
22 created by Elise M. Stevens for Gilder Lehrman
Return toU.S. History: How to Navigate This Document 38



https://www.gilderlehrman.org/history-by-era/gilded-age/resources/theodore-roosevelt-and-trusts
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/tr_trusts_elise_stevens_0.ppt
http://www.socialstudieshelp.com/Lesson_44_Notes.htm
http://edsitement.neh.gov/lesson-plan/industrial-age-america-robber-barons-and-captains-industry#section-16872
http://www.pbs.org/wgbh/americanexperience/films/carnegie/
https://sourcebooks.fordham.edu/halsall/mod/1889carnegie.asp
http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20100610022926/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html
https://www.learner.org/series/biographyofamerica/prog17/transcript/page03.html
http://www.history.com/topics/john-pierpont-morgan
https://www.pbs.org/wnet/historyofus/web10/features/bio/B14.html
http://web.archive.org/web/20100401110013/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
http://www.history.com/topics/john-d-rockefeller
https://www.biography.com/people/john-d-rockefeller-20710159
https://www.biography.com/people/john-d-rockefeller-20710159
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
https://www.smithsonianmag.com/smart-news/john-d-rockefeller-richest-person-ever-live-period-180961705/
https://www.learner.org/series/biographyofamerica/prog14/feature/index.html
https://www.khanacademy.org/humanities/ap-us-history/period-6/apush-gilded-age/v/the-gilded-age-part-2
https://www.khanacademy.org/humanities/us-history/history-survey/us-history-survey/v/20th-century-capitalism-and-regulation-in-the-united-states
https://www.gilderlehrman.org/history-by-era/gilded-age/resources/theodore-roosevelt-and-trusts
https://www.gilderlehrman.org/history-by-era/gilded-age/resources/theodore-roosevelt-and-trusts
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/tr_trusts_elise_stevens_0.ppt
http://www.gilderlehrman.org/sites/default/files/inline-pdfs/tr_trusts_elise_stevens_0.ppt
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a. Robber Barora ruthlessly powerful U.S. capitalist or industrialist of the late 19th century considered to
have become wealthy by exploiting natural resources, corrupting legislators, or other unethicaffneans
b. Captain of Industrythe head ofa large business firm, especially of an industrial coniplex

10. Read aloud this short piece étobber Barons or Captains of Induftom the Social Studies Help Center.

11.Askstudentsd 2 Kl &t R2 (GKS&S RSTAYAGA2ya KIFIGS Ay O02YY2yK |

12. Take notes for the class or annotate the definitions as students share their answers.

13. Direct students to explain the meaningsRdbber Baronand Captains of Industrin their own words aally or
in writing.

14. Explain to students that they will now engage in a group research project to evaluate late 19th century/early
20th century industrialists and make a claim about whether they are Robber Barons or Captains of Industry.
NOTEthe next mrt of this task is based on the taSke Industrial Age in America: Robber Barons and Captains
of Industry?® by EDSITEmén

15. Divide the class in four student groups (or eight, if it is preferred that each industrialist/financier be researched
by two groups) according to an established classroom routine. Assign one of the four individuals below to each
group and povideeachgroup with a copy of th&obber Baron or Captain of Industry chanistruct each group
to use the following resources to research their individual and use the information gained to complete the chart
for their assigned indidual:

a. Andrew Carnegie
I Andrew Carnegie: The Richest Man in the WAAINER Y Amer{cad &xperiencBlOTEthis
link provides a video, six articles, and multiple photogrdphstudents to use in their research.
T The Gospel of Wealf#f NB Y C2 NRK | Wodery Risthy Sdurceb@ok &
b. Cornelius Vanderbilt
I Cartmon, "The Great Race for WesteBitakes'
T A Business Biography of Cornelius Vandetbilt
i Cornelius Vanderbilt and the Erie Railroad &by Stanley K. Schultz
c. J. Pierpont Morgan

2 http://www.dictionary.com/browse/robberbaron?s=t

24 http://www.dictionary.com/browse/captairof-industry?s=t

25 http://www.socialstudieshelp.com/Lesson_44 Notesrht

26 This work by The National Endowment for the Humanities is licensed ur@ieragive Commons Attribution 4.0 International
License The original work is available [dtp://edsitement.neh.gov/lessorplan/industriatageamericarobber-baronsand-captains
industry#sectionl 6872

27 Documents made available by PB& NJ G KSANJ aSNASE a¢KS ! YSNAOLY 9ELISNASYyOS:
http://www.pbs.org/wgbh/americanexperience/films/carnegie/

28 This text is part of thénternet Modern History Sourcebookhe Sourcebook is a collection of public domain and gEsnitted
texts for introductory level classes in modern European and World history.

2made available by St. Fraadiniversity, and can be found at
http://web.archive.org/web/20110709134340/http://www.stfrancis.edu/content/ba/ddickul/stuwebs/bbios/biograph/vanderbi.ht
m

%0 made available by St. Francis University, and can be found at
http://web.archive.org/web/20100610022926/http://us.history.wisc.edu/hist102/lectures/lecture05.html
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http://www.dictionary.com/browse/captain-of-industry?s=t
http://www.socialstudieshelp.com/Lesson_44_Notes.htm
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http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20110709134340/http:/www.stfrancis.edu/content/ba/ghkickul/stuwebs/bbios/biograph/vanderbi.htm
http://web.archive.org/web/20100610022926/http:/us.history.wisc.edu/hist102/lectures/lecture05.html
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John Pierpont Morgan and the American Corporaffsom A Biography of America Home

J.P. Mogan®

J.P. Morgan short bt

d. John D. Rockefeller

Standard Oil of New Jers#by Stanley K. Schultz

John D. Rockefel&r

John D. Rockefeller: Entrepreneur andnéas Business Leader

John D. Rockefeller was the Richest Person to Ever Live. Pdayolat Eschner

16. Conduct a class discussion in which each group presents its claim and supporting evidence to the class using
their Robber Baron or Captain of Industry chart

17. After presentations, instruct students to write a paragraph ansmgthe following questions about their

~

~

AYRAZAGNRFf A&0Y aL& @2dzNJ AYRdzZAGNALFEA&G + w200SNJ . |
0KS AYRAGARIZ t Qa | OlAz2ya ¢SNB GK2asS 27F I/ ¢contdht Ay
accuracy.

18.t 2ad FyR NBFIR If2dzR (K 4SO02yR adzLILR2NIAYy3 [jdzSadaz
GKS ! ®o{d 902y2YeK¢E
19. Project thelnteractive Timeline of Technical Innovatidos students to see. Select all types of innovations at
the top of the timeline (Transportation, Daily Life, and Communications). Scroll through the timeline with
students, noting the different innovations. Makers to read the caption fotelephone, electric machines, light
bulb, railroad boom, electric power station.
20. WatchThe Gilded Age arttie Second Industrial Revoluti@s a class. Direct students to take notes on what
technologies arise and the impact they have on industry while they watch the video.
21./ 2y RdzOG | OoNRARST RAaOdzaaAz2y 2y (KS adzedcBahgeé the/\BS. |j dzS a
902y 2YeK¢
22. Write the phrasdaissezfaire on the board and read or project the following definitiofis:
a. atheory or system of government that upholds the autonomous character of the economic order,
believing that government should interveras little as possible in the direction of economic affairs.
b. the practice or doctrine of noninterference in the affairs of others, especially with reference to
individual conduct or freedom of action.
23. Read aloud théirst two paragraph®f the meaning ofaissezfaire.

SlArticle made available by Annenberg Learner and can be found at:
https://www.learner.org/series/biographyofamerica/progl7/transcript/page03.html

32 produced by History.com in 2009. Availablétip://www.history.com/topics/john-pierpont-morgan
Barticle made available @ LI A P2NE |a LI NI 2F GKSANI GCNBSR2YY | |1 Aad2Ne
https://www.pbs.org/wnet/historyofus/web10/features/bio/B14.html

34made available by St. Francis University, and can be found at
http://web.archive.org/web/20100610022926/http://us.history.wisc.edu/hidd2/lectures/lecture05.html

35 produced by History.com in 2009. Availablétip://www.history.com/topics/john-d-rockefeller

36 Article made available by Biography.com in 2016. Availatiiétas://www.biography.com/people/johrd-rockefeller20710159
87 Article written by Kat Eschner for Smithsonian.com. Availabletts://www.smithsonianmag.com/smarews/john-d-
rockefellerrichestpersoneverlive-period-180961705/

38 Fromhttp://www.dictionary.com/browse/laissefaire?s=t
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25. Take notes for the class or annotate the definitions as students share their answers.

26. Direct students to exgin the meaning ollaissezfaire in their own words orally or in writing.

27.{ @Y a'!'a o6SQ@S t SI NY Sdre ekchomritclpdidy allgwedifét fots of Gcordrpicgroivth, t I A
FYR F2NJ GKS NR&aS 2F GKS w2 0 6s6 Karned tiathé ZesultsioLdiohopoleda 2 F
YR GNHzZdGa ¢6SNB y2Gd 322R F2NJI SOSNE2YySo® Ly GKAA LI
42YS KIFINXYTdAf o0dzaAySaada LINI OGAOSadé

28.t 240 YR NBIFIR If2dzR GKS 7T AWhafwasittzigihdridin rgsgonde tzgha G A 2 v
0dzaAySaa LINI OGAOSa 2F Y2y2LkRfASa FyR (NHzaGaKE

29. To build historical context, instruct students to re@lde Trust Bustdndependently. After reading, direct
students to answer the followgnquestions in small groups:

a 2 K& RAR ¢SRR& w22aS@Stid 0StASOS | aNB@2ftdziazy
b. Explain the Sherman Arfrust Act.

30. Provide students with access to excerpts of following speeches givEndmdore Roosevelt: New Nationalism
Speech: 191 (paragraphs 284) andThe Trusts and Tariffs: 19(@aragraphs &). NOTEThese speeches are
very long, so specific paragraphs have been suggested for excerption.

31. Instruct students to read the speeches independently, and direct them to underline the places where Roosevelt
addresses the benefits or positive aspects of business, and have them circle the places where Roosevelt
addresses the problems with trusts in Anoar. Once students have read both Roosevelt speeches, conduct a
gK2tfS Oflaa RAaOdzaarAz2y 2y w22aS@StiQa o0StASTa 2y
Possible questions:

a. What are some of the benefits or good aspects of business dicgpto Roosevelt?
b. What does Roosevelt think about trusts?

c. What does Roosevelt think about special interests?

d. What does Roosevelt think the government needs to do to help workers?

32. Watch20th Century US Capitalism and Regulaéisra class, stopping at minute 4:40. After the video, conduct a
brief discussion of the supporting question forthisNdd 2 F (G KS dFaly a2KFdG gl a a°F
0dzaAySaa LINI OGAOSa 2F Y2y2LRf{ASa yR GNMzZAGAKE

33.5ANBOG addzRSyida G2 6NARAGS F LI NIFINFY¥LK Ay NBaLkRyas
0dzaAySaa LINI OGAOSa 2F Y22y2LRfASa yR GNMzZAGAKE [ KS

34. Conclude the task with a class discussion on the compelling questiorSforthl 8 1Y &2 2dzZf R (G KS

SO2y2Ye KI@S adzOOSSRSR ¢gAlGK2dzi GKS SEGNBYS o0dzaAyS$S
Encourage students to use tlsenversation stemand assess student participation witllescussion tracker
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Robber Baron or Captain of Industry Ch#rt

MName Date

SITEment

marcopolo
Robber Baron or Captain of Industry? http://edsitement.neh.gov

Group Members:

Assigned Individual

How he
acquired his
wealth.

How he (or his
related
industries)
treated
workers.

How he spent
his money.

How he
donated his
money.

Robber Baron
or Captain of
Industry

Permission is granted to educators to reproduce this worksheet for classroom use.

3% This work by the National Endowment for the Humanities is licensed un@egative Commons AttributieNoncommercial
ShareAlike 4.0 International Licendée original graphic organizer is available online at

http://edsitement.neh.gov/sites/edsitement.neh.qgofiles/worksheets/The%20Industrial%20Age%20in%20America_Robber%20Bar
0ons%20and%20Captains%200f%20Industry Worksheet.pdf
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This image is in the public domain and is available onlimétat/www.loc.gov/pictures/item/2003656591/
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The Trust Bustéf

Teddy Roosevelt was one American who believed a revolution was coming.

He believedVALL STREET FINANCHtRI$owerful trust titans to be acting
foolishly. While they were eating off fancy china on mahogany tables in marble di
rooms, the masses were roughing it. There seemed to be no limit to greed. If docl
wages would increase profits, it was donehiffher railroad rates put more gold in
their coffers, it was done. How much was enough, Roosevelt wondered?

The Sherman Andlrust Act

. e . C. Gordon Moff
Although he himself was a man of means, he criticized the wealthy class of Americans ordon Moftat

on two counts. First, continued exploitation of the public could result in a violent  Teddy Roosevelt (not Ned

s : . landers) leading the charge
uprising that could des.troy the whole system.'Second, the captains of industry wer gainst trusts in a cartoon from
arrogant enough to believe themselves superior to the elected government. Now thsgoo.

he was President, Roosevelt went on the attack.

The President's weapon was t&1ERMAN ANTITRUST AgziEsed by Congress in 1890. This law declared illegal all
combinations In restraint of trade." For the first twelve years of its existence, the Sherman Act was a paper tiger. Unitec
States courts routinely sided with business when any enforcement of the Act was attempted.

For example, th\MERICAN SUGAR REFINING COMB@&idlled 98 percent of the sugar industry. Despite this
virtual monopoly, the Supreme Court refused to dissolve the corporation in an 1895 ruling. The only time an
organization was deemed in restraint of trade was when the court ruled agailabbaunion.

Roosevelt knew that no new legislation was necessary. When he sensed that he had a sympathetic Court, he sprung ir
action.

Teddy vs. J.P.

Theodore Roosevelt was not the type to initiate major changes timidly. The first trust giant to fall victim av&tes
assault was none other than the most powerful industrialist in the countiy. Pierpont Morgan.

Morgan controlled a railroad company known as Northern Securities. In combination with rad©&ULS JAMES J.
HiLLandE. H. HARRIMANMorgan contrdled the bulk of railroad shipping across the northern United States.

40 This work by The Independence Hall Association is licensed urittesive Commons Attribution 4.0 International Licen3de
original work is available dtttp://www.ushistory.org/us/43b.asp
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Morgan was enjoying a peaceful dinner at his New York home on February 19, 1902, when his telephone rang. He wa:
furious to learn that Roosevelt's Attorney General was bringing suihsigdne Northern Securities Company. Stunned,
he muttered to his equally shocked dinner guests about how rude it was to file such a suit without warning.

N |
-

This 1912 cartoon shows trusts smashing consumers with the
tariff hammer in hopes of raising profits.

Four days later, Morgan was at the White House with the President.
Morgan bellowed that he was beingeated like a common criminal.

The President informed Morgan that no compromise could be reached,
and the matter would be settled by the courts. Morgan inquired if his
other interests were at risk, too. Roosevelt told him only the ones that
had done anytting wrong would be prosecuted.

The Good, the Bad, and the Bully

This was the core of Theodore Roosevelt's leadership. He boiled
everything down to a case of right versus wrong and good versus bad.
If a trust controlled an entire industry but provided gbservice at
reasonable rates, it was a "good" trust to be left alone. Only the "bad"
trusts that jacked up rates and exploited consumers would come under
attack. Who would decide the difference between right and wrong?
The occupant of the White House ttad only himself to make this
decision in the interests of the people.

The American public cheered Roosevelt's new offensive. The Supreme
Court, in anarrow 5 to 4 decision, agreed and dissolved the Northern
Securities Company. Roosevelt said confidently that no man, no matter
how powerful, was above the law. As he landed blows on other "bad"
trusts, his popularity grew and grew.
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Excerptsfromt KS2 R2NBE w22aS@Sft 1Qa {LISSOKY ¢KS b
A Speech Delivered at the Dedication of the John Brown Memorial Park in Osawatomie, Kansas

...Of conservation | shall speak more at length elsewhere. Conservation means development as much as it does
protection. | recognize the right and duty of this generation to develop and use the natural resources of our land; but |
do not recognize the right to waste them, or to rob, by wasteful use, the generations that come after us. | ask nothing o
the nationexcept that it so behave as each farmer here behaves with reference to his own children. That farmer is a
poor creature who skins the land and leaves it worthless to his children. The farmer is a good farmer who, having
enabled the land to support himsedhd to provide for the education of his children, leaves it to them a little better than
he found it himself. | believe the same thing of a nation.

Moreover, | believe that the natural resources must be used for the benefit of all our people, and not atizadgdor

the benefit of the few, and here again is another case in which | am accused of taking a revolutionary attitude. People
forget now that one hundred years ago there were public men of good character who advocated the nation selling its
public lards in great quantities, so that the nation could get the most money out of it, and giving it to the men who

could cultivate it for their own uses. We took the proper democratic ground that the land should be granted in small
sections to the men who were a@lly to till it and live on it. Now, with the water power, with the forests, with the

mines, we are brought face to face with the fact that there are many people who will go with us in conserving the
resources only if they are to be allowed to exploieth for their benefit. That is one of the fundamental reasons why

the special interests should be driven out of politics. Of all the questions which can come before this nation, short of the
actual preservation of its existence in a great war, there is nanieh compares in importance with the great central

task of leaving this land even a better land for our descendants than it is for us, and training them into a better race to
inhabit the land and pass it on. Conservation is a great moral issue, feolités the patriotic duty of insuring the safety

and continuance of the nation. Let me add that the health and vitality of our people are at least as well worth conservin
as their forests, waters, lands, and minerals, and in this great work the natiomairgnent must bear a most important

part.

I have spoken elsewhere also of the great task which lies before the farmers of the country to get for themselves and
their wives and children not only the benefits of better farming, but also those of bettenéssimethods and better
conditions of life on the farm. The burden of this great task will fall, as it should, mainly upon the great organizations of
the farmers themselves. | am glad it will, for | believe they are all well able to handle it. In particeite are strong

reasons why the Departments of Agriculture of the various states, the United States Department of Agriculture, and the
agricultural colleges and experiment stations should extend their work to cover all phases of farm life, insteéahgf |

themselves, as they have far too often limited themselves in the past, solely to the question of the production of crops.
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And now a special word to the farmer. | want to see him make the farm as fine a farm as it can be made; and let him
remember2 &SS (KIFI{d GKS AYLINRP@SYSy(d 3253 2y AYR22NE & 4°¢

have her share of thought and attention just as much as the farmer himself.

Nothing is more true than that excess of every kind is followed by regaidact which should be pondered by reformer
and reactionary alike. We are face to face with new conceptions of the relations of property to human welfare, chiefly
because certain advocates of the rights of property as against the rights of men havpussmng their claims too far.

The man who wrongly holds that every human right is secondary to his profit must now give way to the advocate of
human welfare, who rightly maintains that every man holds his property subject to the general right of the naynmu

to regulate its use to whatever degree the public welfare may require it.

But | think we may go still further. The right to regulate the use of wealth in the public interest is universally admitted.
Let us admit also the right to regulate the termsdazonditions of labor, which is the chief element of wealth, directly in

the interest of the common good. The fundamental thing to do for every man is to give him a chance to reach a place ir
which he will make the greatest possible contribution to the lputvelfare. Understand what | say there. Give him a
chance, not push him up if he will not be pushed. Help any man who stumbles; if he lies down, it is a poor job to try to
carry him; but if he is a worthy man, try your best to see that he gets a chargteotv the worth that is in him. No man

can be a good citizen unless he has a wage more than sufficient to cover the bare cost of living, and hours of labor shc
Sy2dzakK a2 FFUSNI KA&A RIFI@Q&a 62N] A& R2y $ankdementiofitte Kl FS i
community, to help in carrying the general load. We keep countless men from being good citizens by the conditions of
fATS 08 GKAOK 6S adzZNNRPdzyR GKSY® 2SS ySSR O2YLINBKSYyaio:
to regulde child labor and work for women, and, especially, we need in our common schools not merely education in
book-learning, but also practical training for daily life and work. We need to enforce better sanitary conditions for our
workers and to extend the asof safety appliances for workers in industry and commerce, both within and between the
States. Also, friends, in the interest of the working man himself, we need to set our faces like flint agaivibleate

just as against corporate greed; againstiemce and injustice and lawlessness by wagekers just as much as against
lawless cunning and greed and selfish arrogance of employers. If | could ask but one thing of my fellow countrymen, m
request would be that, whenever they go in for reform, threynember the two sides, and that they always exact justice
from one side as much as from the other. | have small use for the public servant who can always see and denounce th
corruption of the capitalist, but who cannot persuade himself, especially befeaion, to say a word about lawless

mob violence. And | have equally small use for the man, be he a judge on the bench or editor of a great paper, or
wealthy and influential private citizen, who can see clearly enough and denounce the lawlessness/aflemale, but

whose eyes are closed so that he is blind when the question is one of corruption of business on a gigantic scale. Also,
remember what | said about excess in reformer and reactionary alike. If the reactionary man, who thinks of nothing but
the rights of property, could have his way, he would bring about a revolution; and one of my chief fears in connection
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with progress comes because | do not want to see our people, for lack of proper leadership, compelled to follow men
whose intentions are eellent, but whose eyes are a little too wild to make it really safe to trust them. Here in Kansas
there is one paper which habitually denounces me as the tool of Wall Street, and at the same time frantically repudiate:

the statement that | am a Socialish the ground that that is an unwarranted slander of the Socialists.

National efficiency has many factors. It is a necessary result of the principle of conservation widely applied. In the end,
will determine our failure or success as a nation. Natiefifidiency has to do, not only with natural resources and with
men, but it is equally concerned with institutions. The State must be made efficient for the work which concerns only
the people of the State; and the nation for that which concerns all thegfged here must remain no neutral ground to
serve as a refuge for lawbreakers, and especially for lawbreakers of great wealth, who can hire the vulpine legal cunnir
which will teach them how to avoid both jurisdictions. It is a misfortune when the ndtlegsslature fails to do its duty

in providing a national remedy, so that the only national activity is the purely negative activity of the judiciary faybiddin
the State to exercise power in the premises.

| do not ask for the over centralization; butd dsk that we work in a spirit of broad and-faaching nationalism where

we work for what concerns our people as a whole. We are all Americans. Our common interests are as broad as the
continent. | speak to you here in Kansas exactly as | would spdkgiryork or Georgia, for the most vital problems are
those which affect us all alike. The National Government belongs to the whole American people, and where the whole
American people are interested, that interest can be guarded effectively only by thendaGovernment. The

betterment which we seek must be accomplished, | believe, mainly through the National Government.

This text is in the public domain
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9EOSNLIia TNRY ¢KS2R2NB w22aS8$0St Q& {LISSC
AT MUSIC HALL, CINCINNATI, OHIO
ON THE EVENING OF
SEPTEMBER 20, 1902
Mr. Mayor, and you, my Fellcmericans:

...In dealing with the big corporations which we call trusts, we must resolutely purpose to proceed by evolution and not
revolution. We wish to face the facts, decliningh@ve our vision blinded either by the folly of those who say there are

no evils, or by the more dangerous folly of those who either see, or make believe that they see, nothing but evil in all th
existing system, and who if given their way would desttay¢vil by the simple process of bringing ruin and disaster to

the entire country.

The evils attendant upon ovaapitalization alone are, in my judgment, sufficient to warrant a far closer supervision and
control than now exists over the great corporats. Wherever a substantial monopoly can be shown to exist we should
certainly try our utmost to devise an expedient by which it can be controlled. Doubtless some of the evils existing in or
because of the great corporations can not be cured by any I&gislahich has yet been proposed, and doubt less

others, which have really been incident to the sudden development in the formation of corporations of all kinds, will in
the end cure themselves. But there will remain a certain number which can be cuvedigcide that by the power of

the Government they are to be cured. The surest way to prevent the possibility of curing any of them is to approach the
subject in a spirit of violent rancor, complicated with total ignorance of business interests and fum@dimeapacity or
unwillingness to understand the limitations upon all lawmaking bodies. No problem, and least of all so difficult a
problem as this, can be solved if the qualities brought to its solution are panic, fear, envy, hatred, and ignorance.

There can exist in a free republic no man more wicked, no man more dangerous to the people, than he who would
arouse these feelings in the hope that they would redound to his own political advantage. Corporations that are handle
honestly and fairly, so fdrom being an evil, are a natural business evolution and make for the general prosperity of our
land. We do not wish to destroy corporations, but we do wish to make them subserve the public

good. All individuals, rich or poor, private or corporate, musshbject to the law of the land; and the government will

hold them to a rigid obedience thereof. The biggest corporation, like the humblest private citizen, must be held to strict
compliance with the will of the people as expressed in the fundamentallhe rich man who does not see that this is

in his interest is indeed shesighted. When we make him obey the law we ensure for him the absolute protection of

the law.

This text is in the public domain
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US Historyinstructional Task: Immigration and Wanization
Unit One: Industrialization and Expansion through the Progressive Era, Topic Two: Urbanization and Industrialization

Description:Students explore immigration and rapid urbanization in the late 19th/early 20th century through text, video,
and image, and investigate immigration policies and attitudes towards those policies. Students briefly research the
immigration policy and attitude towards immigration today, and compare and contrast it with that of late 19th/early 20th
OSYy(dzNE AYYAINIGA2Yy LRftAOASAZT Ay 2NRSNJI G2 LI NIGAOALI G
Fo2dzi G2RIF@Q&a AYYAINI A2y LRtAOe RSol GSK¢

Suggested Timeline class periods

Materials: Urbanization and its Challengé&3oil winding machines at Westinghouse Wofkasting scene from
Westinghouse Air Brake Cdacob Riis'Mow the Other Half Lives" photo collectjorhe Changing Nature of European
Immigration Population and Immigration 1800910, A Visual Representation of Two Centuries of Immigrat®n
Anything New About Today's Immigration Policp&te ?"*! Representative Horace Davis' speech on Chinese
Immigration to the House of Representatiy&hinese Exclusion Act (1882merica of the Melting Pot Comes to an
end," New York Times Editori&xcerpts from Thienmigration Act of 1924 (The JohnsBeed Adt; Senator

Jacobstein's Congressional Speech Arquing Against Immigration Restrictie#snericanese Wafsocial Darwinism in
the Gilded Age2014 Executive Actions on Immigratiofour Complete Guide to Obama's Immigration Executive Action
Trump Immigration PlgrDHS Fact Sheet: Executive Order 13769 (Protecting the Nation from ForeigrsT Emy into
the United States)Judge in Hawaii Blocks Latest Version of Trump's Travel Ban

Instructional Process:

1. { @Y a! a ¢S ioaslagk, indystridlizaton praNgs Positive for the U.S. economy and the wealthy
industrialists, but it was not positive for everybody. Living conditions and quality of life for factory workers was
difficult at best. In this task, you are going to expltre outcomes of industrialization and rapid urbanization on
the lives of the working class. You are also going to explore immigrasi@ffects on urbanization, and common
attitudes towards immigrants. Towards the end of our task, you will make aéiine 2y gA UK (2RI &
L2f AOASE FYR FTGUAGdzRSaE RA&OdzaaAy3d (GKS O02YLISttAy3
RSoF(GSKQe¢ t2ald GKS O2YLIStftAy3ad ljdSadAazy 2y GKS o2l

2. {F&8Y GQCANRBGZ 68 oAttt SE LI DNRtadkrieRietigzabodt BndryEiéngandit® o
AYLI Ol 2y dzNBIFYyATFGA2Y dE

3.t2ald FYyR NBFIR If2dzR GKS FANRG adzZlIRNIAYy3I ljdzSaildAazy
AYLI Ol dzNBFYyAT FGA2YyKE

4. Read theséwo paragraphgo define urbanization. Have a few students share examples of urbanization they have
seen or heard of.

5. Divide the class into small groups according to an established routine.

41 This task is adapted from thHe Anything New About Today's Immigration Policy Debtask developed for the New York State
Social Studies Resource Toolkit. The task is licensed uittentive CommonAttribution-NoncommercialShareAlike 4.0
International Licensewhich allows for it to be shared and adapted as long as the user agrees &riie df the license.
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6. Provide students with the textirbanization and its Challeng&N2 Y wA OS ! yAOBSNBRA (& Q& h
students to read independently, and when finished reading, direct students to discuss the following questions in

small groups:
a. What technologydevelopments impacted industrialization and urbanization, and what were their
impacts?

b. What were the factors that influenced rapid urbanization?
c. Describe the impacts of overcrowding in urban centers.
d. Explain the settlement movement, including key peoplelved and what the movement sought to do.

7. To further build understanding of urbanization, watch the following silent videos of factory work in early 20th
century America as a clagsoil winding machies at Westinghouse Worlend Casting scene from Westinghouse
Air Brake C& While watching, invite students to share what they notice about factory life.

8. Project and scroll throughacob Riis' "How the Other Half Lives" photo collectihile watching, invite
students to share what they notice about tenemeining and quality of life for the working poor/immigrants.
NOTEthe photo collection is accompanied by an article about the life and impact of Jacob Riis, which is optiona
reading based on teacher discretion.

9. Provide students with the texthe Changing Nature of European Immigraf®oNB Y wA OS | y A @S NA )
collection. Instruct students to read the article independently and then discuss the following questions in the
small groups:

a. Where did most of the immigrants to the U.S in the late 19th/early 20th century emigrate from?
b. 2 KFcd 6SNB a2YS GlLMzaKE FyR aldz té FIFOG2NR F2N A
c. What are some examples of the social reaction to immigrants?

10. To further build understanding of immigration, project the interactive niggpulation and Immigration 1800
1910 for students, and scroll through each map and chart, reading captiodsiognsing on the years 1870
1910. While viewing, invite a few students to share out what they notice about population growth and
immigration, and where immigrants settled in the U.S. throughout time.

11. Project for students\ Visual Representation of Two Centuries of Immigrétfocusing on the years 1870 to
1910. Before starting the map animation, explain to students that one dot is equal to 10,000 peopliee and
brightness of each country is corresponds to its total migration to the U.S. at the given time. Scroll down to sho\
a0dzRSyita GKS a! ®{d® LYYAINIGA2Yy Cf2ga o0& [/ 2dzyiNERE
and point out the diffeent between the two graphs. While viewing the visual representations of immigration data.
invite students to share out what they notice about where immigrants emigrated from, and the impacts on U.S.
population growth.

42Bitzer, G. W., Camera, American Mutoscope And Biograph Company, and Paper Print Collection. Coil winding machines,
Westinghouse works. United States: American Mutoscope and Biograph Company, 1904. Video. Retrieved from the Library of
Congresshttps://www.loc.gov/item/96522217/

BWE 0206 wAAaQ LK2G2 02ttt SOGA2y&a YIRS | @FAftlLotS o0& WAYYE {0l
https://www.smithsonianmag.com/history/pioneeringocialreformer-jacobriis-revealedhow-other-half-livesamerical80951546/

44 Made available by Mapping History for University of @rggand can be found at:
http://mappinghistory.uoregon.edu/english/US/USP2.html

45 Maps and graphs created by Max Galka on his website Metrocosm.com using data from Depaffmenht® YSt I YR { S Odz
Office of Immigration Statistics, and is availablé@t#b://metrocosm.com/animatedimmigrationrmap/
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12. Instruct students to write an extendguaragraph (half to one page but not a full essay) in response to the
AdzLILR NI AY3A jdzSaGA2yYY a2K2 AYYAINXrGSR YR 6Keésx FyR

13.{ &Y ab2s GKIG 68 KI@S SELX 2NBR AYYA3INI (sthiafizeftibn, Wey R
FNB 3J2Ay3 (G2 SELI2NB RAFTFSNBYy(H FGGAGdZRSE G261 NRa
a0dzRSyiGa 2F GKS O2YLIStftAYy3ad ljdzSadAz2yyY dalL adandyiathegA y 3
will be contrasting tke response to immigration challenges today with the responses they are about to learn
about.

14.t 234G YR NBIFIR f2dzR GKS ASO2yR adzLILRNIAYy3A 1jdzSadAz2
late 19th/early 20th century, and what were theicii A OA aYa 2F | ®{ ® AYYAIANI GA2Y

15. Provide students witliRepresentative Horace Davis' speech on Chinese Immigration to the House of
Representativeand Chinese Exclusion Act (188istruct students to read both sources independently, and then
discuss the following questions in small groups:

a. What are the justifications Representative Davis gives regarding the dangers of Chinese immigration?
b. What did the Chinese Exclusion Act do?

16. Provide students with'America of the Melting Pot Comes to an end," New York Times EdifExiz@rpts from The
Immigration Act of 1924 (The JohnsBeed Adt Senator Jacobstein's Congressional Speech Arguing Against
Immigration Restrictionsandthe political cartoon’he Americanese Wallnstruct students to read both sources
independently, and then discuss the following questions in small groups:

a. What did the Immigration Act of 1924 do?

b. What does Senator DaVA. Reed say are the three purposes of the Immigration Act of 1924 in his New
York Times editorial?

c. What are the critiques of the Immigration Law of 1924 made by Senator Meyer Jacobstein?

d. What point does Meyer Jacobstein make about resistance to imnigr#troughout American history?

e. 2 KId Aa (KS m2kdida@setwalO RSILRA DYi A ¢ I K

17. Provide students with access $mcial Darwinism in the Gilded A%and instruct students to read independently.

Once students have finished reading, dirdeem to answer the following questions in small groups:
a. What is Social Darwinism?
b. How did the ideas of Social Darwinism influence politics during the late 19th/early 20th century?
c. Do you think the writers of the Immigration Act of 1924, and the politisiaho voted for it, were
influenced by ideas of Social Darwinism? Why or Why not?

18.5ANBOG &aiddzRSyda (G2 oNARGS | LI NFINILK FYyagSNAy3d (K
immigration policy in the late 19th/early 20th century, awtiat were the criticisms of U.S. immigration policy at
0KS GAYSKE

19. In order to prepare students for debating the compelling question, allow them time to research current
immigration policy, suggested policy, and stances on immigration. The following soarcbe used for research:

a. 2014 Executive Actions on Immigrattén

46 This article is made available by Khan Academy, and can be &tiigs://www.khanacademy.org/humanities/aps-
history/period-6/apushqildedage/a/socialdarwinismin-the-gildedage

47 Archived information from the U.S. Citizenship and Information Services fourtthat//www.uscis.gov/archive/2014xecutive
actionsimmigration
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b. Your Complete Guide to Obama's Immigration Executive AbjidMax Ehrenfreund for the Washington
Post?,
c. Trump Immigration Pl&#
d. DHS Fact Sheet: Executive Order 13769 (Protecting the NiadrarForeign Terrorist Entry into the United
States)°
e. Judge in Hawaii Blocks Latest Version of Trump's Trav&Bedennifer Kelleher for PB&Wshour
20. NOTEDbefore starting the debate, tell students that in 1965, the quota system instituted in the Immigration Act of
1924 was abolished with the Immigration Act of 1965, mandating that all future immigrants would compete on a
first-come, firstservel basis for the limited immigrant visas without regard to country of origin. More information
on the Immigration Act of 1965 can be found in teeAnythindNew About Today's Immigration Policy Debate?
task.
21. Conclude the task with a class discussion on the compelling question for theitdsid Y@ G KAy 3 y So
AYYAIANF GA2Yy LRt AO& RSOl ( Sdéers@ighGiendahtdl-ashéss siudetp&ticipasion G 2
with adiscussion tracker

48 \Written November 20, 204 by Max Ehrenfreund for the Washington Post, available
at:https://www.washingtonpost.com/news/wonk/wp/2014/1/19/your-completeguideto-obamasimmigration
order/?utm_term=.a1d825f72621

2yt R WO ¢NHzZYLIQA LYYAINFrdGA2Y ttrky FNRY /FYLIAIY tElG§F2NY
https://assets.donaldjtrump.com/ImmigratiofReformTrump.pdf

S0 Fact Sheet on Executive Order 13769: Protecting the Nation from Foreign Terrorist Entry into the United States prodeced by th
Department of Homeland Security and availablehaips://www.dhs.gov/news/2017/03/06/factsheetprotectingnation-foreign-
terrorist-entry-united-states

51 Article written on October 17, 2017 by Jennifer Kelleher for PBS Newshour, available at
https://www.pbs.org/newshour/politics/judgehawaitblockslatestversiontrumps-travelban
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Urbanization and Its Challenges
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Figure 1.

Urbanization occurred rapidly in the second half of the nineteenth centutlyarnited States for a number of reasons.
The new technologies of the time led to a massive leap in industrialization, requiring large numbers of workers. New
electric lights and powerful machinery allowed factories to run twefotyr hours a day, sevettays a week. Workers

were forced into grueling twehAour shifts, requiring them to live close to the factories.

While the work was dangerous and difficult, many Americans were willing to leave behind the declining prospects of
preindustrial agriculturén the hope of better wages in industrial labor. Furthermore, problems ranging from famine to
religious persecution led a new wave of immigrants to arrive from central, eastern, and southern Europe, many of whor
settled and found work near the cities whetleey first arrived. Immigrants sought solace and comfort among others

K2 aKFINBR GKS abtyYS tly3dza 3S yR Odzaid2Yas FyR (KS yI i
resource.

Although cities such as Philadelphia, Boston, and New York syppaingm the initial days of colonial settlement, the
explosion in urban population growth did not occur until the mideteenth century [Eigurg. At this time, the

attractions of city life, and in particular, employment opportunities, grew exponentially due to rapid changes in
industrialization. Before the miti800s, factories, such as the early textile mills, had to beddaaear rivers and

seaports, both for the transport of goods and the necessary water power. Production became dependent upon season:

52This work is licensed by Rice University und€reative Commons Attribution License (by 4T0e original work is available at
https://cnx.org/contents/p7ovulkl@3.84:bR1zjx9l@4/Urbanizat@mmd-1ts-Challenge
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water flow, with cold, icy winters all but stopping river transportation entirely. The development of the steam engine
transformed this need, allowing businesses to locate their factories near urban centers. These factories encouraged
more and more people to move to urban areas where jobs were plentiful, but hourly wages were often low and the
work was routine and grindingimonotonous.

Rural and Urban Populations Populations of Major Cities
in the United States, 1860-1920 in the United States, 1860-1900
Year Rural Urban City 1860 1880 1900
1860 25,226,803 6,216,518 New York 1,174,800 1,912,000 3,437,000
1870 28,656,010 9,902,361 Philadelphia 565,500 847,000 1,294,000
1880 36,059,474 14,129,735 Boston 177,800 363,000 561,000
1890 40,873,501 22,106,265 Baltimore 212,400 332,000 509,000
1900 45,997,336 30,214,832 Cincinnati 161,000 255,000 326,000
1910 50,164,495 42,064,001 St. Louis 160,800 350,000 575,000
1920 51,768,255 54,253,282 Chicago 109,300 503,000 1,698,000
Source: Bureau of the Census

(a) (b)

Figure 2 As these panels illustrate, the population of the United States grew rapidly in the late 1800s (a). Much of this newogiopitite in urban areas (defined
by the census as twentfjve hundred people or more), and this urban pdgdion, particularly that of major cities (b), dealt with challenges and opportunities that
were unknown in previous generations.

Eventually, cities developed their own unigue characters based on the core industry that spurred their growth. In
Pittsburgh,it was steel; in Chicago, it was meat packing; in New York, the garment and financial industries dominated;
and Detroit, by the midwentieth century, was defined by the automobiles it built. But all cities at this time, regardless

of their industry, sufred from the universal problems that rapid expansion brought with it, including concerns over
housing and living conditions, transportation, and communication. These issues were almost always rooted in deep cla
inequalities, shaped by racial divisionajgious differences, and ethnic strife, and distorted by corrupt local politics.

THE KEYS TO SUCCESSFUL URBANIZATION

As the country grew, certain elements led some towns to morph into large urban centers, while others did not. The
following fourinnovations proved critical in shaping urbanization at the turn of the century: electric lighting,
communication improvements, intracity transportation, and the rise of skyscrapers. As people migrated for the new
jobs, they often struggled with the abseneogbasic urban infrastructures, such as better transportation, adequate
housing, means of communication, and efficient sources of light and energy. Even the basic necessities, such as fresh
water and proper sanitation often taken for granted in the coungsider presented a greater challenge in urban life.
Electric Lighting
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Thomas Edison patented the incandescent light bulb in 1879. This development quickly became common in homes as
well as factories, transforming how even lowand middleclass Americans/ed. Although slow to arrive in rural areas

of the country, electric power became readily available in cities when the first commercial power plants began to open
in 1882. When Nikola Tesla subsequently developed the AC (alternating current) systeem\iéegtinghouse Electric &
Manufacturing Company, power supplies for lights and other factory equipment could extend for miles from the power
source. AC power transformed the use of electricity, allowing urban centers to physically cover greater aheas. In t
factories, electric lights permitted operations to run twesfour hours a day, seven days a week. This increase in
production required additional workers, and this demand brought more people to cities.

Gradually, cities began to illuminate the streetish electric lamps to allow the city to remain alight throughout the

night. No longer did the pace of life and economic activity slow substantially at sunset, the way it had in smaller towns.
The cities, following the factories that drew people thereysthopen all the time.

Communications Improvements

The telephone, patented in 1876, greatly transformed communication both regionally and nationally. The telephone
rapidly supplanted the telegraph as the preferred form of communication; by 1900, ovarillidh telephones were in

use around the nation, whether as private lines in the homes of some middteupperclass Americans, or as jointly

dzaA SR G LI NIie fAySaé Ay Ylye NHNFIf FNBFraod . & | fnfezgAy3d |
growing telephone networks made urban sprawl! possible.

In the same way that electric lights spurred greater factory production and economic growth, the telephone increased
business through the more rapid pace of demand. Now, orders could come cogstantélephone, rather than via
mailorder. More orders generated greater production, which in turn required still more workers. This demand for
additional labor played a key role in urban growth, as expanding companies sought workers to handle tisnimpcrea
consumer demand for their products.

Intracity Transportation

As cities grew and sprawled outward, a major challenge was efficient travel within thefrcitp home to factories or

shops, and then back again. Most transportation infrastructure was tesednnect cities to each other, typically by rail

or canal. Prior to the 1880s, the most common form of transportation within cities was the omnibus. This was a large,
horsedrawn carriage, often placed on iron or steel tracks to provide a smoothenWtide omnibuses worked

adequately in smaller, less congested cities, they were not equipped to handle the larger crowds that developed at the
close of the century. The horses had to stop and rest, and horse manure became an ongoing problem.

In 1887, FraniSprague invented the electric trolley, which worked along the same concept as the omnibus, with a large
wagon on tracks, but was powered by electricity rather than horses. The electric trolley could run throughout the day
and night, like the factories artie workers who fueled them. But it also modernized less important industrial centers,
such as the southern city of Richmond, Virginia. As early as 1873, San Francisco engineers adopted pulley technology
from the mining industry to introduce cable carsfan G dzN} G KS OA (@& Q& &-01&Sdoinnfunitied. & Ay
However, as crowds continued to grow in the largest cities, such as Chicago and New York, trolleys were unable to mc
efficiently through the crowds of pedestriarisigure. To avoid this challenge, city planners elevated the trolley lines
above the streets, creating elevated trains, drdins, as early as868 in New York City, and quickly spreading to Boston

in 1887 and Chicago in 1892. Finally, as skyscrapers began to dominate the air, transportation evolved one step furthe
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York and other cities.

(b)

Figure 3 Although trolleys were far more efficient than hordeawn carriages, populous cities such as New York experienced frequent accidents, as depicted in this
1895 illustration fron] S & f A S @&l Te adoftl bvierérowded streets, trolleys soon went unaemyd, as at the Public Gardens Portal in Boston (b), where three
different lines met to enter the Tremont Street Subway, the oldest subway tunnel in the United States, opening on Septd@®eér 1

The Rise of Skyscrapers

The last limitation that large ti@és had to overcome was the evircreasing need for space. Eastern cities, unlike their
midwestern counterparts, could not continue to grow outward, as the land surrounding them was already settled.
Geographic limitations such as rivers or the coast bésupered sprawl. And in all cities, citizens needed to be close
enough to urban centers to conveniently access work, shops, and other core institutions of urban life. The increasing
cost of real estate made upward growth attractive, and so did the preskigt towering buildings carried for the
businesses that occupied them. Workers completed the first skyscraper in Chicago,-8teriehllome Insurance
Building, in 1885Higurg. Although engineers had the capability to go higher, thanks to new steel construction
techniques, they required another vital invention in order to make taller buildings viable: the elevator.Inth8&tis
Elevator Company, led by inventor James Otis, installed the first electric elevator. This began the skyscraper craze,
allowing developers in eastern cities to build and market prestigious real estate in the hearts of crowded eastern
metropoles.
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Figure 4 While the technology existed to engineer tall buildings, it was not until the invention of the electric elevator in &B8RyStrapers began to take over the
urban landscape. Shown here is the Home Insur&hgkling in Chicago, considered the first modern skyscraper.

THE IMMEDIATE CHALLENGES OF URBAN LIFE

Congestion, pollution, crime, and disease were prevalent problems in all urban centers; city planners and inhabitants
alike sought new solutions to the pridms caused by rapid urban growth. Living conditions for most woxtass

urban dwellers were atrocious. They lived in crowded tenement houses and cramped apartments with terrible
ventilation and substandard plumbing and sanitation. As a result, disaasempant, with typhoid and cholera

common. Memphis, Tennessee, experienced waves of cholera (1873) followed by yellow fever (1878 and 1879) that
resulted in the loss of over ten thousand lives. By the late 1880s, New York City, Baltimore, Chicago; @nig&hs

had all introduced sewage pumping systems to provide efficient waste management. Many cities were also serious fire
hazards. An average work#otass family of six, with two adults and four children, had at best ab@dyvoom tenement.

By one 190 estimate, in the New York City borough of Manhattan alone, there were nearly fifty thousand tenement
K2dzaSad ¢KS LIK2:G§23INFLKa 2F (KSasS HOwie OBef Half KndizguSsed i NB
the feature above. Citing a studby the New York State Assembly at this time, Riis found New York to be the most
densely populated city in the world, with as many as eight hundred residents per square acre in the Lower East Side
working-class slums, comprising the Eleventh and Thirte&¥érds.

Churches and civic organizations provided some relief to the challenges of woldssgrity life. Churches were moved
to intervene through their belief in the concept of the social gospel. This philosophy stated that all Christians, whether
theywere church leaders or social reformers, should be as concerned about the conditions of life in the secular world a
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the afterlife, and the Reverend Washington Gladden was a major advocate. Rather than preaching sermons on heaver
and hell, Gladden talkeabout social changes of the time, urging other preachers to follow his lead. He advocated for
improvements in daily life and encouraged Americans of all classes to work together for the betterment of society. His
ASN¥2ya AyOfdzZRSR (K3 IKS2ANEIS yR2 KETE ROS Kk Ke ryt ! YSNROI
masses. As a result of his influence, churches began to include gymnasiums and libraries as well as offer evening clas
on hygiene and health care. Other religious organizationskikét { I t @I GA2y ! N¥& FyR (KS
Association (YMCA) expanded their reach in American cities at this time as well. Beginning in the 1870s, these
organizations began providing community services and other benefits to the urban poor.

5

In the secular sphere, the settlement house movement of the 1890s provided additional relief. Pioneering women such
as Jane Addams in Chicago and Lillian Wald in New York led this early progressive reform movement in the United
States, building upon ideas origllyafashioned by social reformers in England. With no particular religious bent, they
worked to create settlement houses in urban centers where they could help the working class, and in particular,
working-class women, find aid. Their help included chégahre, evening classes, libraries, gym facilities, and free

health care. Addams opened her ndamous Hull House&Fjquré Ay / KA Ol 32 AY wmMyydpZ FyR 2|
Settlement opened in New York six years later. The movement spread quickly to other cities, where they not only
provided relief to workingclass women but also offered employment opportunities for women gradgatoilege in the
growing field of social work. Oftentimes, living in the settlement houses among the women they helped, these college
graduates experienced the equivalent of living social classrooms in which to practice their skills, which also frequently
caused friction with immigrant women who had their own ideas of reform andsgfovement.
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The success of the settlement house movement later became the basis of a political agenda that included pressure for
K2dzaAy3a flgax OKAfR 102N flFgaz IyR ¢g2N] SNRa O2YLISyal
with AddamsinChicago f F 6 SNJ 22 Ay SR 2| f RQa SFF2NIia Ay bSg ,2N]T
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Julia Lathrop herself a former resident of HUHlousa became the first woman to head a federal government agency,
when President William Howard Taft appointed her to run the bureau. Settlement house workers also became
AYyFEdzSydAart fSFRSNAR Ay GKS ¢2YSyQa addingWardWary2dSYSyi

JANE ADDAMS REFLECTS ON THE SETTLEMENT HOUSE MOVEMENT

Jane Addams was a social activist whose work took many forms. She is perhaps bes
known as the founder of HuHouse in Chicago, which later became a model for
settlement houses throughout the country. Here, she reflects on the role that the
settlement played.

[AFS Ay (GKS {SiGfSYSyi RAZO2OSNE | 02 D
pliability of human h G dzZNB=ZQ FyR Al aSSya AYLRaaaro
capabilities which might unfold under ideal civic and educational conditions. But in of
to obtain these conditions, the Settlement recognizes the need of cooperation, both \
the radical ad the conservative, and from the very nature of the case the Settlement
cannot limit its friends to any one political party or economic school. The Settlement
side none of those things which cultivated men have come to consider reasonable al
goodly, but it insists that those belong as well to that great body of people who, beca
of toilsome and underpaid labor, are unable to procure them for themselves. Added {
this is a profound conviction that the common stock of intellectual enjoyment shatld
be difficult of access because of the economic position of him who would approach it
0KIG GK2a$S WwoSald NBadzZ Ga 2F OAGAE AT I
living must be incorporated into our common life and have free mobilityugtoall
elements of society if we would have our democracy endure. The educational activitif
a Settlement, as well its philanthropic, civic, and social undertakings, are but differing
manifestations of the attempt to socialize democracy, as is the &eistence of the
Settlement itself.

In addition to her pioneering work in the settlement house movement, Addams also |
FOGABS Ay (GKS ¢2YSyQa adzZFFNI IS Y20SYS)
international peace efforts. She was instrumental ia tkelief effort after World War |, a
commitment that led to her winning the Nobel Peace Prize in 1931.
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The Changing Nature of European Immigratién

Immigrants also shifted the demographics of the rapidly growing cities. Although immigration had akeya force of
change in the United States, it took on a new character in the late nineteenth century. Beginning in the 1880s, the arriv
of immigrants from mostly southern and eastern European countries rapidly increased while the flow from norttern a
western Europe remained relatively constamable.

Region Country 1870 1880 1890 1900 1910
Northern and

Western Europe 4,845,679 5,499,889 7,288,917 7,204,649 7,306,325
Germany 1,690,533 1,966,742 2,784,894 2,663,418 2,311,237
Ireland 1,855,827 1,854,571 1,871,509 1,615,459 1,352,251
England 550,924 662,676 908,141 840,513 877,719
Sweden 97,332 194,337 478,041 582,014 665,207
Austria 30,508 38,663 123,271 275,907 626,341
Norway 114,246 181,729 322,665 336,388 403,877
Scotland 140,835 170,136 242,231 233,524 261,076
Southern and

Eastern Europe 93,824 248,620 728,851 1,674,648 4,500,932
Italy 17,157 44,230 182,580 484,027 1,343,125
Russia 4,644 35,722 182,644 423,726 1,184,412
Poland 14,436 48,557 147,440 383,407 937,884
Hungary 3,737 11,526 62,435 145,714 495,609
Czechoslovakia 40,289 85,361 118,106 156,891 219,214

Cumulative Total of the ForeigBornPopulation in the United States, 181010 (by major country of birth and European region)

The previous waves of immigrants from northern and western Europe, particularly Germany, Great Britain, and the
Nordic countries, were relatively well off, arrivimgthe country with some funds and often moving to the newly settled
western territories. In contrast, the newer immigrants from southern and eastern European countries, including Italy,
Greece, and several Slavic countries including Russia, came overdued LJdza K¢ |y R aLJdzt € ¢ FI Of
AYyFfdzSYOSR GKS ! FNAOFIY ! YSNAOlIYya FNNAGAYy3I FNRBY (GKS {:
ongoing famines, by the need to escape religious, political, or racial persecution, e tgdire to avoid compulsory
YAEtAGFNE ASNBAOS® ¢KS& ¢SNB | f ad-Ranindgddakf SRe o0& (GKS LINR

53 This work is licensed by Rice University undéreativeCommons Attribution License (by 4.The original work is available at
https://cnx.org/contents/p7ovulkl@3.84:FFyiTJpy @ 3/IAfeicanAmericanGreatMig.
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Whatever the reason, these immigrants arrived without the education and finances of the earlier waves of immigrants,
and settled moreeadily in the port towns where they arrived, rather than setting out to seek their fortunes in the West.
By 1890, over 80 percent of the population of New York would be either felaigmor children of foreigorn

parentage. Other cities saw huge spska foreign populations as well, though not to the same degree, due in large part
to Ellis Island in New York City being the primary port of entry for most European immigrants arriving in the United
States.

The number of immigrants peaked between 190@ 4910, when over nine million people arrived in the United States.

To assist in the processing and management of this massive wave of immigrants, the Bureau of Immigration in New Y
City, which had become the official port of entry, opened Ellis Islad892. Today, nearly half of all Americans have
ancestors who, at some point in time, entered the country through the portal at Ellis Island. Doctors or nurses inspecte
the immigrants upon arrival, looking for any signs of infectious dise&sgsr§. Most immigrants were admitted to the
country with only a cursory glance at any other paperwork. Roughly 2 percent of thagirivnigrants were denied

entry due to a medical condition or criminal history. The rest would enter the country by way of the streets of New York
many unable to speak English and totally reliant on finding those who spoke their native tongue.

;‘u‘r- o = & S
“ =2 k’\. T S

Figure 2 This photo shows newly arrived immigrants at Ellis Island in New York. Ins

pectors are examining them for contagiquebieait) which could require
them to be sent back. (credit: NIAID)

Seeking comfort in a strange land, as well as a common laagoagy immigrants sought out relatives, friends, former
neighbors, townspeople, and countrymen who had already settled in American cities. This led to a rise in ethnic enclav
within the larger city. Little Italy, Chinatown, and many other communitiaetiged in which immigrant groups could

find everything to remind them of home, from local language newspapers to ethnic food stores. While these enclaves
provided a sense of community to their members, they added to the problems of urban congestiocillpdstiin the

poorest slums where immigrants could afford housing.
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The demographic shift at the turn of the century was later confirmed by the Dillingham Commission, created by
Congress in 1907 to report on the nature of immigration in America; the cesnomi reinforced this ethnic identification

of immigrants and their simultaneous discrimination. The report put it simply: These newer immigrants looked and
acted differently. They had darker skin tone, spoke languages with which most Americans werdiamfana practiced
unfamiliar religions, specifically Judaism and Catholicism. Even the foods they sought out at butchers and grocery stort
set immigrants apart. Because of these easily identifiable differences, new immigrants became easy targatsdor hat
and discrimination. If jobs were hard to find, or if housing was overcrowded, it became easy to blame the immigrants.
Like African Americans, immigrants in cities were blamed for the problems of the day.

Growing numbers of Americans resented the waves of hew immigrants, resulting in a backlash. The Reverend Josiah
Strong fueled the hatred and discrimination in his bestselling b@ok,Country: Its Possible Future and Its Present,Crisis
published in 1885n a revised edition that reflected the 1890 census records, he clearly identified undesirable
immigrantg those from southern and eastern European countries a key threat to the moral fiber of the country,

and urged all good Americans to face the chadle Several thousand Americans answered his call by forming the
American Protective Association, the chief political activist group to promote legislation curbing immigration into the
United States. The group successfully lobbied Congress to adopt bé&ihgtiah language literacy test for immigrants,

6 KAOK S@Syildatte LIaaSR Ay mdmTtI FYR (GKS / KaySasS 9EOf
lobbying also laid the groundwork for the subsequent Emergency Quota Act of 1921 dnthtigration Act of 1924, as

well as the National Origins Act.
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Representative Horace Davis' speech on Chinese Immigration to the House of Representatives

In the beginning of these remarks | tried to give you some picture of the Chinese populatienRHdific States, an
army of nomads having neither allegiance to our Government nor sympathy with our people. | showed you how
dangerous to a republic must be this hostile element in its midst, like a foreign army encamped among its people.

| warned youwf the rise of a power like the secret societies of the Middle Ages, working within our own Government
and defying its laws. | pointed out the discredit, peril, and distress this element of population has brought to free labor.
And lastly, | appealed to éhexperience of other nations who have permitted Chinese immigration and showed you that
wherever it has been allowed the same unvarying features mark their presence, and that after centuries of contact with
other people in the islands of the East Indibsit race peculiarities are just as distinct as they are today in California; so
that our only hope lies in a law restricting their coming.

We earnestly entreat you not to disappoint us in this hope. Our State is torn asunder with discontent and agitation

this all absorbing question. Assure the anxious hearts of our people that your sympathies are with us, and let us have
peace. You republicans and you democrats make good the promises of your party leaders, over and over again pledgil
us your aid irCongress. Men of all parties who hate the memory of slavery relieve our young State from the blight of
contract labor.

Champions of industry, as you would maintain the dignity, therseif NS & LISOG > ' yR (KS AYyRSLIS:
workingman buffetng against this flood which threatens to sweep him under. Soldiers, fresh from the horrors of civil
war, avert from us the specter, however distant, of intestine strife, of a State divided against itself, and of a was.of race
The safety of the Republies$ in a contented people, loving their country and respecting its laws. No material prosperity
can atone for the want of that allegiance. As we cherish the traditions of one flag, one Constitution, and one common
country, so we can only work out one commadestiny as a united and harmonious people.

This text is in the public domaimhe full speech is available at the National Archives:
https://archive.org/stream/chineseimmigratO0davigoog/chineseimmigrat00davigoog djvu.txt
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Chinese Exclusion Act

The Chinese Exclusion Act was approved on May 6, 1882. It was the first significant law restricting immigration into the
United States.

In the spring of 1882, the Chinese Exclusion Act was passed by Congress and signed by President Chester A. Arthur.
act provided an absolute 8 té S NJ Y2NJ} G2NAdzY 2y / KAYS&S fF062NJ AYYA3IN
entry of an ethnic workg group on the premise that it endangered the good order of certain localities.

The Chinese Exclusion Act required the few nonlaborers who sought entry to obtain certification from the Chinese
government that they were qualified to immigrate. But thiegp found it increasingly difficult to prove that they were
y2i tFr02NBNE 0S0lId&AaS GKS myyuw | OG RSFAYSR SEOf dzRI ot S
YAYAYy3Idé ¢Kdza OSNE TS¢ / KAySasS O02dzAZ R SydSNI GKS O2dzyil

The 182 exclusion act also placed new requirements on Chinese who had already entered the country. If they left the
United States, they had to obtain certificationstemet Sy ¢ SN / 2y aANBaadasx Y2NB2FSNE NB
right to grant citizensip to Chinese resident aliens, although these courts could still deport them.

When the exclusion act expired in 1892, Congress extended it for 10 years in the form of the Geary Act. This extensior
made permanent in 1902, added restrictions by requiriagleChinese resident to register and obtain a certificate of
residence. Without a certificate, she or he faced deportation.

This text is in the public domaiReprinted from OurDocuments.gdwtp://www.ourdocuments.gov/doc.php?flash=true&doc=47
The passage originally appeared in Teaching with Documents: Using Primary Sources from the National ArchingtnyVBesghi
National Archives and Records Administration, 1989: pp882
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Excerpts from The Immigration Act of 1924

The Immigration Act of 1924 limited the number of immigrants allowed entry into the United States through a
nationalorigins quota. The quota provided immigration visas to two percent of the total number of people of each
yEGA2ylFEAdGe Ay GKS ! yAGSR {dGFGdSa a 2F GKS wmydn yIFdAs

[In 1921], immigration expert and Redidan Senator from Vermont William P. Dillingham introduced a measure to
create immigration quotas, which he set at three percent of the total population of the fomreignd 2 Ny 2 F S OK
nationality in the United States as recorded in the 1910 census. Thikgtotal number of visas available each year

to new immigrants at 350,000. It did not, however, establish quotas of any kind for residents of the Western

I SYA aLIKSNBX

When the congressional debate over immigration began in 1924, the quota systemwai-son S&a G 6 f A 8 KSR
one questioned whether to maintain it, but rather discussed how to adjust it. Though there were advocates for raising
guotas and allowing more people to enter, the champions of restriction triumphed. They created a plan thadow

the existing quota from three to two percent of the foreign born population. They also pushed back the year on which
guota calculations were based from 1910 to 1890.

Another change to the quota altered the basis of the quota calculations. The hadtbeen based on the number of
people born outside of the United States, or the number of immigrants in the United States. The new law traced the
origins of the whole of the U.S. population, including natatat 6 2 Ny OA G AT Sy a © c¢ifcl8ded18ge |j dz2
numbers of people of British descent whose families were long resident in the United States. As a result, the
percentage of visas available to individuals from the British Isles and Western Europe increased, but newer immigratiol
from otherareas like Southern and Eastern Europe was limited.

This text is in the public domain
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Senator Jacobstein's Congressional Speech Arguing Against Immigration Restrictions

Perhaps the chief argument expressed or implied by those favdr@gohnson bill [the Immigration Act of 1924] is
that the new immigrant is not of a type that can be assimilated or that he will not carry on the best traditions of the
founders of our Nation, but, on the contrary, is likely to fill our jails, our almsés, and other institutions that

impose a great tax burden on the Nation.

Based on this prejudice and dislike, there has grown up an almost fanatical ani Y YA I NI G A2y &ASYGAY
charge against the newcomers is denied, and substantial evidesbeen brought to prove that they do not furnish
a disproportionate share of the inmates of these institutions.

One of the purposes in shifting to the 1890 census is to reduce the number of undesirables and defectives in our
institutions. In fact, ths aspect of the question must have made a very deep impression on the committee because it
crops out on every occasion. The committee has unquestionably been influenced by the conclusions drawn from a
study made by Dr. Laughlin.

This is not the first tira in American history that such an antirt ¥ 2 NB A Ely KEAadidSNRIF KIF& &agSLJ
' YSNRAOIY KAAG2NAS&Ad® D2 6101 YR 3ftlyOS (KNRdAzZAK aOal &ai
to 1850. You will find there many pagesdewte 1 2 G KS amnn LISNJ OS yuSNﬁs 2T GKI

F3rAyad GKS F2NBAIYSNIAYy (K2adS RSOIFIRSa o0SARNB2UKSY A At
sought to ride into power on the crest of this fanatical wave.

In those early days, however, theamtim F 2 NSA 3y Y2@SYSy iz adNly3aSte Sy2dAaAK:
whom we now seek to preferthe English, the Irish, and the Germans. The calamity howlers of a century ago
prophesied that these foreigners wialdrag our Nation to destruction.

The trouble is that the committee is suffering from a delusion. It is carried away with the belief that there is such a thing
as a Nordic race which possesses all the virtues, and in like manner creates the fiatioimfefrior group of peoples,
for which no name has been invented.

Nothing is more wmtmm! YSNAOI y® b20KAYy3a O2dz R 6S Y2NB RIYy3aISNRdz X
men are created equal, than to write into our law a theory which puts @ee above another, which stamps one

group of people as superior and another as inferior. The fact that it is camouflaged in a maze of statistics will not
protect this Nation from the evil consequences of such an unscientific i Y S NR O y Sophg.A O1 SR LIKA

This text is in the public domai@ongressional Recqrtl924.
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The Americanese Wall

THE AMERICANESE WAﬁ,,, AS CONGRESSMA
BURNETT WOULD BUILD IT.

Uncie Sam: You're welcome in—if you can climb it!

This image is in the public domain and is available onlitétat/www.loc.gov/pictures/resource/cph.3b00563/

Return toU.S. History: How to Navigate This Document 68



http://www.loc.gov/pictures/resource/cph.3b00563/

DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

Unit One Instruction
Topic ThreeProgressivism and Its Impact (U.S:8)7

Connections to the unit claimStudents will investigate the motivations of Progressives, and the outcomes of the
Progressive movement to make a claim on whether or not the Progressive movement was successful. Through analyz
the long and short term successes of the Progressive mewng students will gain more information to build a claim on
K2g Ayy208FGA2y YR SELIY&aAz2Yy FFSOG || ylLGA2yQa ARSy

Suggested TimelineZ class periods

Use this sample task:
0 Was the Progressive Movement Successful?

Toexplore these key questions:

Was the Progressive movement successful?

What were the goals of the Progressive movement?

Were the labor unions successful?

What role did muckrakers play in the Progressive movement?

Why did people, including women, oppoge2 Y Sy Qa a dzF FNF 3SK

Who was a stronger advocate for African Americans, Booker T. Washington or W.E.B. Dubois?

What were key pieces of progressive legislation?

How did the goals and reform agenda of the Progressive Era manifest themselves during the pegsident
administrations of Roosevelt, Taft, and Wilson?

O« O¢ O¢ O« O¢ O¢ O¢ O«

That students answer through this assessment:
Students will complete graphic organizéf analyzing antsuffragists motivatioa
Students will complete graphic organizé? analyzing the speeches of W.E.B. Dubois and Booker T. Washington
Students will write an extended paragraph answel G KS [ dzSadA2yY G2 KFdG 6SNB
Y2@3SYSy K¢
{GdzRSya oAttt gNRGS 'y Saalreée Ay NBalLkyasS G2 GKS
successfl{ €

CNBS NBIAAGNI GA2Yy 2y (GKS aAdS A& NBIdANBR (G2 | OOSdlessinkS 7T
ttlyé dzyRSNJ GKS AYF3IS G GKS (2L 2F GKS LI 3S0
55 Free registration on the site is required to access the full lessonpléhOS&da (KS FdzZ f fSaazy LIy o
tflyé dzyRSNI GKS AYIF3AS +d GKS G2L) 2F GKS LI 3ISo
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US Historyinstructional Task: Was the Progressive Movem&uccessful?
Unit One: Industrialization and Expansion through the Progressive Era, Topic Three: Progressivism and Its Impact

Description:Students investigate the goals of the Progressive movement, tactics used to reach those goals, and key
LIN2E INBAAAGBS FAIdZNBaA Ay (GKS f1 02N Y20SYSyYyils 462YSyQa &«
impact muckrakers had in ending corréipg y ® ¢KS ljdzSataAz2y agla GKS t NPINBaa
aidzZRSy i aQ Ayldzi NEO®

Suggested TimelineZ class periods
Materials: The Politts of ReformBuilding Industrial America on the Backs of Labarckrakers Political Bsses New

Voices for Women and African AmericpAsati-SuffragistsBooker T. Washingh vs W.E.B DuBoBrogressivism in the
White House

Instructional Process:

1. {FeY a!'a 6S Ay@SadaAalriSR (KS 2dzid2yYySa 2F AyRdzdNR
discovered that living and wking conditions for factory workers were very difficult. Today we are going to
investigate a political movement of the late 19th and early 20th century that attempted to address this societal
AdaddzST FY2y3 YIlyeée 20KSNBEDE

2. Write the wordProgressiven the bard and read or project the following definitiod%:

a. favoring or advocating progress, change, improvement, or reform, as opposed to wishing to maintain
things as they are, especially in political matters.

b. making progress toward better conditions; employrgadvocating more enlightened or liberal ideas,
new or experimental methods.

Read aloud théirst paragraplof the meaning oProgressivism

a1 aiddzRSyiday a2 KHWSRA yi IOR&Y 2R KEAYAGAZ2Ya K

Take notes for the class or annotate the definitions as students share their answers.

Direct students to explain the meaning®fogressivand Progressivisrm their own words orally or in writing.

{Fr8Y a¢KS t NP 3INSE & dout@fdhe desird & gy AmersanStdl@ErBnt the numerous

OKIFIfftSyasSa 2F GKS fI104S mpiK OSylGdz2NEX &adzOK & GKS

and racial disparities. In this task, we will investigate the goals, tacticeudonimes of the progressive

Y2@0SYSyilo 2S gAtf dzAS GKS ljdzSadAz2zy a2ta GKS tNe3

8. t2ald FYyR NBIFIR If2dzR GKS FTANRG adzZIRNIAYy3I ljdzSaildAazy
Y2OBSYSYy(iKé

9. Provide stidents with access tdhe Politics of Refortfby Julie Des Jardins for Gilder Lehrman. Direct students
to read the essay independently.

10. Aftertheclad Kl a FTAYyAaKSR NBFRAYy3I>Z |aly a2KIFIG 6SNB (KS

Call on students to share out, and chart student responses. Students should come up with examples such as

No oMo

56 Fromhttp://www.dictionary.com/browse/progressive?s=t
57 Access to lessons amesources on Gilder Lehrman requires a fédgliate School account
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government corruption, labor conditions, liviegnditions for the urban poor, corporate greed, temperance, the
FAIKG F2NI 62YSyQa AdzFFNI IS FYyR NIOALFE Sldatadeo
11.{ &Y 428 IINB y2¢ 3FJ2Ay3 (G2 SELI 2NB Ay RSLIIK GKS LI
suffrage, and racial equality. FEst 6 S A ff SELX 2NB GKS f1 02N Y28SYSyi
12. Divide students into small groups according to an established classroom routine.
13. Provide students witlBuilding Industrial America on the Backs of Labastruct students taead the text
independently, and then discuss the following questions in small groups:
a. What were the social, political, and economic struggles faced by the labor force?
b. What was the Knights of Labor and the American Federation of Labor?
c. What were the god of the labor unions? What tactics did they use to reach those goals?
d. Were the labor unions successful? Why or why not?
14.{1&8Y ab2g 6S Attt SELI 2NB O2NNHzZIiA2y>X |yR G(GKS LINE
animportantgrou® ¥ LINR INBaAaAPSas (GKS YdzO1 N¥ { SNA ®¢
15. Provide students witlluckrakers Instruct students to read the text independently, and then discuss the
following questions in small groups:
a. What is a muckraker?
b. What role did muckrakerglay in the progressive movement?
16. Conduct steps-b of thePolitical Bossé&&lesson from the Stanford History Education Group with the following
adjustments:
a. Step 1: While the term Progregs564 R2Say Qi ySSR (G2 06S NBJOASHGSR:
GLR2EAGAOIET o02aaSa¢ FyR aLRtAGAOIE YIFI OKAYSeé o8
b. Step 2: suggested questions can be briefly discussed orally instead of written if teacher chooses
c. Steps 45: adjust amount of metacognitive modeling based on needs of the class.
d. Step 6: can be used as an optional homework assignment.
17.' FGSNJ O2 YLK Su)\yEI 0KS fSaaz2ys tSIR addzRSyida Ay | 0o
muckrd SNBE dza S (2 SELIZAS O2NNHzZII A2y K 2 SNB YdzO1 NI | SN&
18.{ &Y 428 gAft y26 SELX2NB (KS &a20Alt A&aadsSa 2F 42
19. Provide students witliNew Voices for Women and African Angans Instruct students to read the text
independently, and then discuss the following questions in small groups:
a. 2K2 ¢gSNB GKS G(G¢2 3INRdzLJA 2F {dzZFFNIIAAGAZT YR K2
different?
b. Who were the two key figures the early African American civil rights movement? What were their
philosophies and how did they differ?
20. Conduct steps-3 of theAnti-Suffragist®’ lesson from the Stanford History Educatioro@ with the following
adjustments:

CNBS NBIAAGNI GAZ2Y 2y (GKS &aAGS Aa NBIIANBR G2 | OOSdlessinkS 7T
tflyé dzyRSNI GKS AYIF3AS +d GKS G2L) 2F GKS LI 3ISo

%9 Free registration on the site is required to access the full lessonbl&h0S&da GKS FdzZ t tSaazy LXL+Fy o
tflyé dzyRSNI GKS AYIF3AS +d GKS G2L) 2F GKS LI 3ISo
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a. NOTEthe lesson recommends watching the molrien Jawed Angelsyhich is not necessary for the
completion of the task. If the teacher opts to show the film, it will lengthen the task by at least two class
periods.

b. Step 7: do not ask the final discussion question, as it assumes the lrmvitawed Angelsas been
seen by students.

21. Conduct steps-Z of theBooker T. Washington vs W.E.B DuBtésson from the Stanford History Education
Group with the following adjustments:

a. Steps 13: The teacher may decide to implement these steps if they feel their students will not

understand the documents without context of Reconstruction.
22. Direct students tawrite an extended paragraph (half to one page, but not a full essay) answering the supporting
jdzSaGAz2y F2NJ GKS GFraly a2KIFIG ¢6SNB GKS 3I21fta 2F (K
23.{l &Y ab2g GKIFIG ¢S KI @S SINYSR | 02dzi siektscreatd thange, 2 T
FYR 1Se& FA3IdzNBa 2F (GKS LINPINBaargdgsS Yz2@SyYSyids fSGQ
24. Provide students witlProgressivism in the White Housénstruct students to read the tektdependently, and
then discuss the following questions in small groups:

a. What were some key pieces of progressive legislation?

b. 126 RAR tNBaAARSY(l ¢KS2R2NB w22aS@gStiaQa a{ldz NB
government should serve as astewdrdNR2 § SOG Ay 3 (GKS Llzof A0Qa Ay idSNB

c. How did the goals and reform agenda of the Progressive Era manifest themselves during the presidenti
administrations of Roosevelt, Taft, and Wilson?

d. What vestiges of Progressivism can we see in our moderm Ipelticaly, economically, and socially?
Which of our presentlay political processes, laws, institutions, and attitudes have roots in this era?

Why have they had such staying power?
25. To culminate the task, direct students to write an essay in response to th@#sk O2 Y LISt f Ay 3 |j dzS.
Progressive movement succes#fd
26. Use the Socidtudies Extended Response Rutwigrade the essay. Note: customize the Content portion of
the rubric for this assessment. Use the Claimgiporof the rubric as written.

OCNBS NBIAAGNIGA2Y 2y (GKS aAGS A& NBIdZANBR (2 | OO0SdlessehkKS 7T
t £ yé dighaySatdnditdp of the page.
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Building Industrial America on the Backs of Labor

The growth of the American economy in the last half of the nineteenth century presented a paradox. The standard of
living for many American workers increased. Amégie said iThe Gospel of Weallh ¢ 1 KS L}2 2NJ Sy 22 @
could not before afford. What were the luxuries have become the necessaries of life. The laborer has now more
O2YF2Nlia GKIYy GKS flyRf2NR KIFIR | wasScarred. Jhye Sddlingin @igtsiand 3 2 «
the cost of living meant that the industrial era offered many Americans relatively better lives in 1900 than they had only
decades before. For some Americans, there were also increased opportunities for upwardymebilithe multitudes in

the working class, however, conditions in the factories and at home remained deplorable. The difficulties they faced lec
many workers to question an industrial order in which a handful of wealthy Americans built their fortunies badks

of workers.

WORKINGCLASS LIFE

Between the end of the Civil War and the turn of the century, the American workforce underwent a transformative shift.
In 1865, nearly 60 percent of Americans still lived and worked on farms; by the early 1900sirttegr had reversed

itself, and only 40 percent still lived in rural areas, with the remainder living and working in urban and early suburban
areas. A significant number of these urban and suburban dwellers earned their wages in factories. Advares in far
machinery allowed for greater production with less manual labor, thus leading many Americans to seek job
opportunities in the burgeoning factories in the cities. Not surprisingly, there was a concurrent trend of a decrease in
American workers being sedimployed and an increase of those working for others and being dependent on a factory
wage system for their living.

Yet factory wages were, for the most part, very low. In 1900, the average factory wage was approximately twenty cents
per hour, for an annal salary of barely six hundred dollars. According to some historical estimates, that wage left
approximately 20 percent of the population in industrialized cities at, or below, the poverty level. An average factory
work week was sixty hours, ten hours iy, six days per week, although in steel mills, the workers put in twelve hours
LISN) Rl 83 aS@Sy RIFHea I ¢SS1® CIFOi2NE 26ySNBR KIFIR fAGOT ¢
accurate measures, as late as 1913, nearly 25,000iéams lost their lives on the job, while another 700,000 workers
suffered from injuries that resulted in at least one missed month of work. Another element of hardship for workers was
the increasingly dehumanizing nature of their work. Factory workersiggd repetitive tasks throughout the long

hours of their shifts, seldom interacting with coworkers or supervisors. This solitary and repetitive work style was a
difficult adjustment for those used to more collaborative and diabed work, whether on fans or in crafts shops.
alyF3SNA SYoNI OSR CNBRNAO| ¢l &f2NDa LIMNYVOKLIYS & | BB YR
he used stopwvatch studies to divide manufacturing tasks into short, repetitive segments. A mechanical engineer by
training, Taylor encouraged factory owners to seek efficiency and profitability over any benefits of personal interaction.
Owners adopted this model, effectively making workers cogs in aoiletl machine.

One result of the new breakdown of work procesaess that factory owners were able to hire women and children to
perform many of the tasks. From 1870 through 1900, the number of women working outside the home tripled. By the

51 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:wu2ZNjDB@ 3/BuildimglustriatAmericaon.
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end of this period, five million American women were wage earners, withoquagter of them working factory jobs.

Most were young, under twentfive, and either immigrants themselves or the daughters of immigrants. Their foray into
the working world was not seen as a step towards empowerment or equality, but rather a hardship fioemofal
ySOSaarieod 22YSyQa FILOG2NE ¢2N)] GSYyRSR G2 06S Ay Of 20
to men who felt that heavy industry was their purview. Other women in the workforce worked in clerical positions as
bookkeepes and secretaries, and as salesclerks. Not surprisingly, women were paid less than men, under the pretense
that they should be under the care of a man and did not require a living wage.

Factory owners used the same rationale for the exceedingly low wagggaid to children. Children were small
Sy2dzaK G2 FAd Slrairate yz2y3ad GKS YIOKAYySa FyR O2dAZ R 68
image below fEigurg shows children working the night shift in a glass factory. From 1870 through 1900, child labor in
factories tripled. Growing concerns among progressive reformers over the safety of women and dhiltieen

workplace would eventually result in the development of political lobby groups. Several states passed legislative efforts
to ensure a safe workplace, and the lobby groups pressured Congress to pass protective legislation. However, such
legislationwould not be forthcoming until well into the twentieth century. In the meantime, many workiags

immigrants still desired the additional wages that child and women labor produced, regardless of the harsh working
conditions.

: Ly B
Figure 1 A photographetook this image of children working in a New York glass factory at midnight. There, as in countless other factories arcaunatryy
children worked around the clock in difficult and dangerous conditions.
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WORKER PROTESTS AND VIOLENCE

Workers were \ll aware of the vast discrepancy between their lives and the wealth of the factory owners. Lacking the
assets and legal protection needed to organize, and deeply frustrated, some working communities erupted in
spontaneous violence. The coal mines of east@ennsylvania and the railroad yards of western Pennsylvania, central to
both respective industries and home to large, immigrant, working enclaves, saw the brunt of these outbursts. The
combination of violence, along with several other factors, blunted significant efforts to organize workers until well

into the twentieth century.

Business owners viewed organization efforts with great mistrust, capitalizing upon widespreadiantsentiment

among the general public to crush unions through open shidpe use of strikebreakers, yelladog contracts (in which

the employee agrees to not join a union as a-poadition of employment), and other means. Workers also faced
obstacles to organization associated with race and ethnicity, as questions arbssvdo address the increasing

number of lowpaid African American workers, in addition to the language and cultural barriers introduced by the large
wave of southeastern European immigration to the United States. But in large part, the greatest obstdfdettoe

dzy A2y AT FGA2Y ¢l a GKS 3ISYSNIft LlzofA0Qa O2yliAyde®d®R o0 St A
organizing into radical collectivesvould reap its own rewards. As violence erupted, such events seemed only to

confirm widespred popular sentiment that radical, sAmerican elements were behind all union efforts.

In the 1870s, Irish coal miners in eastern Pennsylvania formed a secret organization known as the Molly Maguires,
named for the famous Irish patriot. Through a seriesazfre tactics that included kidnappings, beatings, and even
YdZNRSNE (GKS az2ffeé al 3dzANBaA a2dz3KaG G2 OoNAy3 GGSyGAaAzy
concern to the mine owners that the owners would pay attention to their concémmers paid attention, but not in

the way that the protesters had hoped. They hired detectives to pose as miners and mingle among the workers to obta
the names of the Molly Maguires. By 1875, they had acquired the names of tf@ntguspected Maguiresvho were
subsequently convicted of murder and violence against property. All were convicted and ten were hanged in 1876, at a
LJdzoft AO a5F@& 2F (GKS w2LSdé ¢KAA KIFNBK NBLINRA&FE jdzA O f ¢
substantial gaintie workers had from this episode was the knowledge that, lacking labor organization, sporadic violent
protest would be met by escalated violence.

tdzof AO 2LIAYAZ2Y gl a y20 adYLI GKSGAO (G261 NRA I @puklioa o)
was further shocked by some of the harsh practices employed by government agents to crush the labor movement, as
seen the following year in the Great Railroad Strike of 1877. After incurring a significant pay cut earlier that yesat, railro
workers in West Virginia spontaneously went on strike and blocked the tr&aisr§. As word spread of the event,

railroad workes across the country joined in sympathy, leaving their jobs and committing acts of vandalism to show
their frustration with the ownership. Local citizens, who in many instances were relatives and friends, were largely
A@YLI OKSGAO G2 deiv&dNI Af NBIR 62NJ] SNAQ

Return toU.S. History: How to Navigate This Document 75



https://cnx.org/contents/p7ovuIkl@3.84:wu2ZNjDB@3/Building-Industrial-America-on#CNX_History_18_03_Blockade

Qawza/w,

STUDENT
STANDARDS

SOCIAL STUDIES

Figure2> ¢ KAAZ Sy3IN} @Ay3d 2F (GKS a.f2 01 FRS 2F 9 yax ysa b INGLIS NI RAIARGESS AL d1RE Ihile Bed (1 + A
Great Railroad Strike was still underway.

The most significant violent outbreak thfe railroad strike occurred in Pittsburgh, beginning on July 19. The governor
ordered militiamen from Philadelphia to the Pittsburgh roundhouse to protect railroad property. The militia opened fire
to disperse the angry crowd and killed twenty individuahile wounding another twentyine. A riot erupted, resulting

in twenty-four hours of looting, violence, fire, and mayhem, and did not die down until the rioters wore out in the hot
summer weather. In a subsequent skirmish with strikers while trying ¢asthe roundhouse, militiamen killed

another twenty individuals. Violence erupted in Maryland and lllinois as well, and President Hayes eventually sent
federal troops into major cities to restore order. This move, along with the impending return of coeé¢her that

brought with it the need for food and fuel, resulted in striking workers nationwide returning to the railroad. The strike
had lasted for fortyfive days, and they had gained nothing but a reputation for violence and aggression that left the
public less sympathetic than ever. Dissatisfied laborers began to realize that there would be no substantial improvemel
in their quality of life until they found a way to better organize themselves.

WORKER ORGANIZATION AND THE STRUGGLES OF UNIONS

Prior tothe Civil War, there were limited efforts to create an organized labor movement on any large scale. With the
majority of workers in the country working independently in rural settings, the idea of organized labor was not largely
understood. But, as econamconditions changed, people became more aware of the inequities facing factory wage
workers. By the early 1880s, even farmers began to fully recognize the strength of unity behind a common cause.

Models of Organizing: The Knights of Labor and Americatefration of Labor

In 1866, seventgeven delegates representing a variety of different occupations met in Baltimore to form the National
Labor Union (NLU). The NLU had ambitious ideas about equal rights for African Americans and women, currency refor
anda legally mandated eightour workday. The organization was successful in convincing Congress to adopt the eight
hour workday for federal employees, but their reach did not progress much further. The Panic of 1873 and the econom
recession that followeds a result of overspeculation on railroads and the subsequent closing of several lolamie

which workers actively sought any employment regardless of the conditions orwagés ¢ St f | & GKS RS
founder, led to a decline in their efforts.
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A combination of factors contributed to the debilitating Panic of 1873, which triggered what the public referred to at the
GAYS a GKS GDNBF(G 5SLINBaarAz2ye 2F (KS mMytnad azal y2i
rapidlycomingi2 | Of 2aS® h@SNAy@SadayYSyid Ay G(KS AyRdzaGNE KIR
railroad bonds. However, when several economic developments in Europe affected the value of silver in America, whic
in turn led to a de facto gold stalard that shrunk the U.S. monetary supply, the amount of cash capital available for
railroad investments rapidly declined. Several large business enterprises were left holding their wealth in all but
worthless railroad bonds. When Jay Cooke & Compamgdef in the American banking industry, declared bankruptcy

on the eve of their plans to finance the construction of a new transcontinental railroad, the panic truly began. A chain
reaction of bank failures culminated with the New York Stock Exchangerglisgeaill trading for ten days at the end of
September 1873. Within a year, over one hundred railroad enterprises had failed; within two years, nearly twenty
thousand businesses had failed. The loss of jobs and wages sent workers throughout the Uretede®tang solutions

and clamoring for scapegoats.

Although the NLU proved to be the wrong effort at the wrong time, in the wake of the Panic of 1873 and the subsequer
frustration exhibited in the failed Molly Maguires uprising and the national railstekle, another, more significant,

labor organization emerged. The Knights of Labor (KOL) was more able to attract a sympathetic following than the Mol
Maguires and others by widening its base and appealing to more members. Philadelphia tailor UtemStgew the

KOL from a small presence during the Panic of 1873 to an organization of national importance by 1878. That was the
year the KOL held their first general assembly, where they adopted a broad reform platform, including a renewed call fi
an eidt-hour workday, equal pay regardless of gender, the elimination of convict labor, and the creation of greater
O22LISNI 0 ADPS SYUGSNILINRASE SAGK 62NI SN 26ySNBRAKALI 2F 0 dza)’
GhyS . Atdthelidgaittyiwelcomed all wage workers, regardless of occupation, with the exception of doctors,
lawyers, and bankers. It welcomed women, African Americans, Native Americans, and immigrants, of all trades and sk
levels. This was a notable break from the earlieditian of craft unions, which were highly specialized and limited to a
particular group. In 1879, a new leader, Terence V. Powderly, joined the organization, and he gained even more
followers due to his marketing and promotional efforts. Although largelyosed to strikes as effective tactics, through
their sheer size, the Knights claimed victories in several railroad strikes iq18#5} including one against notorious
GNROOSNI OFNRYE WFHe D2dzZ RE YR (KSANI LE2Ha)#DLIhaiPa in@mb@shiy & S |
in excess of 700,000.

Ly 2yS yAIKIIZ K2 g SizaddNdeed theSnonfemtin©ai thelladdrlozivémsdt ds& whole

LX dzy YSGSR RdzS G2 'y S@Syid (y2éy a GKS | &Yl Ndarkelh | F7FI
Square Figurg. There, an anarchist group had gathered in response to a death at an earlier nationwide demanstratio
for the eighthour workday. At the earlier demonstration, clashes between police and strikers at the International
Harvester Company of Chicago led to the death of a striking worker. The anarchist group decided to hold a protest the
following night in Hgmarket Square, and, although the protest was quiet, the police arrived armed for conflict.
Someone in the crowd threw a bomb at the police, killing one officer and injuring another. The seven anarchists
speaking at the protest were arrested and chargethwnurder. They were sentenced to death, though two were later
pardoned and one committed suicide in prison before his execution.
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Figure 3 The Haymarket affair, as it was known, began as a rally for theleigintworkday. But when police broke it tgpmeone threw a bomb into the crowd,
causing mayhem. The organizers of the rally, although not responsible, were sentenced to death. The affair and subsefngsshack a harsh blow against
organized labor.

The press immediately blamed the KOL a#i a®Powderly for the Haymarket affair, despite the fact that neither the
2NBFYATFGAZ2Y y2NI t26RSNI & KIFIR FyeidKAy3a (2 R2 6A0GK (K
reception to organized labor as a whole, the damage was done. Ohes&w its membership decline to barely 100,000

by the end of 1886. Nonetheless, during its brief success, the Knights illustrated the potential for success with their
Y2RSf 2F GAYRAAGNALIt dzyA2yAavYié gKAOK ¢St O0O2YSR 62NJ S!
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THE HAYMARKET RALLY

On May 1, 1386, recognized internationally as a day for Iabor celebration, labor organizations around the
country engaged in a national rally for the eight-hour workday. While the number of striking workers varied
around the country. estimates are that between 300,000 and S00,000 workers protested in New York,
Detroit, Chicago, and beyond. In Chicago, clashes between police and protesters led the police to fire into
the crowd, resulting in fatalities. Afterward, angry at the deaths of the striking workers, organizers quickly
organized a “mass meeting.” per the poster below (Fiqure)

Adttention Workingmen!
MASS MEETING

‘lb-.l?_!_‘l':'ﬂ 7.30 o'cleck,
BATIAREY. Raadeiph §1, Bet Desplemes aod Halstad

Bond Spaahars Wil S presest e dessnncs Uhe labest
Slrsmae ad of Ghe puten e ahicbing of wne

ﬂlng Arbeiter!

Srote

Massen-Yersammlung

Dente Abend, hald S Whr, el dem
Mm.m

L e e R L e R T
Bt Lbmiiy e Poans et gt

Ter Grnatntomn

Figure 4. This poster invited workers 10 a8 meating denouncing the violence st the labor rally earlier in the
week. Note that the invitation is written in both English and German, evidence of the large role that the
immigrant popuistion piayed in the labor movement

While the meeting was intended to be peaceful, a large police presence made itself known, prompting one
of the event organizers to state in his speech, “There seems 1o prevail the opinion in some quarters that
this meeting has been called for the purpose of inaugurating a riot, hence these warlike preparstions on
the part of so-called "law and order.” However, let me tell you at the beginning that this meeting has not
been called for any such purpose. The object of this meeting is to explain the general situation of the eight-
hour movement and to throw light upon various incidents in connection with it.” The mayor of Chicago later
comroborated accounts of the meeting, noted that it was a peaceful rally, but as it was winding down, the
police marched into the crowd, demanding they disperse, Someone in the crowd threw a bomb, killing one
policeman immediately and wounding many othérs, some of whom died Iater. Despite the aggressive
actions of the police, public opinion was strongly against the striking laborers. The New York Times, after
the events played out reported on it with the headline “Rioting and Bloodshed in the Streets of Chicago:
Police Mowed Down with Dynamite * Other papers echoed the tone and often exaggerated the chaos
undemining organized labor's efforts and leading to the ultimate conviction and hanging of the rally
organizers. Labor activists considered those hanged after the Haymarket affair to be martyrs for the cause
and created an informal memorial at their gravesides in Park Forest, 1linois.
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During the dfort to establish industrial unionism in the form of the KOL, craft unions had continued to operate. In 1886,
twenty different craft unions met to organize a national federation of autonomous craft unions. This group became the
American Federation of LabQAFL), led by Samuel Gompers from its inception until his death in 1924. More so than any
of its predecessors, the AFL focused almost all of its efforts on economic gains for its members, seldom straying into
political issues other than those that hadlsect impact upon working conditions. The AFL also kept a strict policy of not
AYGSNFSNAY3I Ay SIOK dzyA2yQad AYRAQDGARdAzZ f odzaAySaad wlh gl
represent all unions of matters of federal legislatibat could affect all workers, such as the eigiiour workday.

By 1900, the AFL had 500,000 members; by 1914, its numbers had risen to one million, and by 1920 they claimed four
million working members. Still, as a federation of craft unions, it excludaaly factory workers and thus, even at its

height, represented only 15 percent of the nonfarm workers in the country. As a result, even as the country moved
towards an increasingly industrial age, the majority of American workers still lacked suppoettfotfrom ownership,

and access to upward mobility.

The Decline of Labor: The Homestead and Pullman Strikes

While workers struggled to find the right organizational structure to support a union movement in a society that was
highly critical of such workeorganization, there came two final violent events at the close of the nineteenth century.
These events, the Homestead Steel Strike of 1892 and the Pullman Strike of 1894, all but crushed the labor movement
for the next forty years, leaving public opiniohlabor strikes lower than ever and workers unprotected.

At the Homestead factory of the Carnegie Steel Company, workers represented by the Amalgamated Association of Irc
and Steel Workers enjoyed relatively good relations with management until Hefiyc€ became the factory manager

in 1889. When the union contract was up for renewal in 1892, Carndgiey a champion of living wages for his

employees had left for Scotland and trusted Frickioted for his strong antiinion stance to manage the

negotiaions. When no settlement was reached by June 29, Frick ordered a lockout of the workers and hired three
hundred Pinkerton detectives to protect company property. On July 6, as the Pinkertons arrived on barges on the river,
union workers along the shore eaged them in a gunfight that resulted in the deaths of three Pinkertons and six
workers. One week later, the Pennsylvania militia arrived to escort dbrigakers into the factory to resume

production. Although the lockout continued until November, it eddvith the union defeated and individual workers
asking for their jobs back. A subsequent failed assassination attempt by anarchist Alexander Berkman on Frick further
strengthened public animosity towards the union.

Two years later, in 1894, the Pullm&trike was another disaster for unionized labor. The crisis began in the company
G226y 2F tdAtYlLysS LEtAY2AaY 6KSNB tdzZ f YIYy aaft SSLISNE Ol
depression of 1893 unfolded in the wake of the failure of sevesetheastern railroad companies, mostly due to
2PSNO2yaGNHzOGA2Y YR LR22N FAYIFIYyOAy3a: O2YLIye 26yYSNI D!
SYLX 28S8Sax Odzi GKS NBYFAYAY3A 62NJ] SNBRQ 4 loeh&rde the 8amé high | & ¢
rents and prices in the company homes and store where workers were required to live and shop. Workers began the
strike on May 11, when Eugene V. Debs, the president of the American Railway Union, ordered rail workers throughou
the oountry to stop handling any trains that had Pullman cars on them. In practicality, almost all of the trains fell into this
category, and, therefore, the strike created a nationwide train stoppage, right on the heels of the depression of 1893.
Seeking justication for sending in federal troops, President Grover Cleveland turned to his attorney general, who came
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up with a solution: Attach a mail car to every train and then send in troops to ensure the delivery of the mail. The
government also ordered the ske to end; when Debs refused, he was arrested and imprisoned for his interference
with the delivery of U.S. mail. The image bel&iggre shows the standoff between federal troops and the workers.
The troops protected the hiring of new workers, thus rendering the strike tactic largely ineffective. The strike ended
abruptly on July 13, with no labor gains and much lost in thg @f public opinion.

Figure 5.n this photo of the Pullman Strike of 1894, the lllinois National Guard and striking workers face off in front of a ailchagd.
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GEORGE ESTES ON THE ORDER OF RAILROAD TELEGRAPHERS

The following excerpt is a reflection from George Estes, an organizer and member of the Order of Railroad
Telegraphers, a labor organization at the end of the nineteenth century. His perspective on the ways that
labor and management related to each other illustrates the difficulties at the heart of their negotiations. He
notes that, in this era, the two groups saw each other as enemies and that any gain by one was
automatically a loss by the other.

"l have always noticed that things usually have to get pretty bad before they get any better. When
inequities pile up so high that the burden is more than the underdog can bear, he gets his dander up and
things begin to happen. It was that way with the telegraphers’ problem. These exploited individuals were
determined to get for themselves better working conditions—higher pay, shorter hours, less work which
might not properly be classed as telegraphy, and the high and mighty Mr. Fillmore [railroad company
president] was not going to stop them. It was a bitter fight. At the outset, Mr. Fillmore let it be known, by his
actions and comments, that he held the telegraphers in the utmost contempt.”

"With the papers crammed each day with news of labor strife—and with two great labor factions at each
other's throats, | am reminded of a parallel in my own early and more active career. Shortly before the tum
of the century, in 1898 and 1893 to be more specific, | occupied a position with regard to a certain class of
skilled labor, comparable to that held by the Lewises and Greens of today. | refer, of course, to the
telegraphers and station agents. These hard-working gentlemen—servants of the public—had no regular
hours, performed a multiplicity of duties, and, considering the service they rendered, were sorely and
inadequately paid. A telegrapher’'s day included a considerable number of chores that present-day
telegraphers probably never did or will do in the course of a day’s work. He used to clean and fill lanterns,
block lights, etc. Used to do the janitor work around the small town depcet, stoke the pot-bellied stove of the
waiting-room, sweep the floors, picking up papers and waiting-room litter. . . "

"Today, capital and labor seem to understand each other better than they did a generation or so ago.
Capital is out to make money. So is labor—and each is willing to grant the other a certain amount of
tolerant leeway, just so he doesn't go too far. In the old days there was a breach as wide as the Pacific
separating capital and labor. It wasn't money altogether in those days, it was a matter of pnnciple. Capital
and labor couldn't see eye to eye on a single point. Every gain that either made was at the expense of the
other, and was fought tooth and nail. No difference seemed ever possible of amicable settlement. Strikes
were riots. Murder and mayhem was common. Railroad labor troubles were frequent. The railroads, in the
nineties, were the country’s largest employers. They were so big, so powerful, so perfectly organized
themselves—| mean so in accord among themselves as to what treatment they felt like offering the man
who worked for them—that it was extremely difficult for labor to gain a single advantage in the struggle for
better conditions.™

"—George Estes, interview with Andrew Sherbert, 19358"
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Muckraker$?
The pen is sometimes mightier than the sword.

It may be a clichéut it was all too true for journalists at the turn of the century. The
print revolution enabled publications to increase their subscriptions dramatically. Wh
appeared in print was now more powerful than ever. Writing to Congress in hopes 0
correcting duses was slow and often produced zero results. Publishing a series of
articles had a much more immediate impact. Collectively called MUCKRAKERS, a b
cadre of reporters exposed injustices so grave they made the blood of the average
American run cold.

Seffens Takes on Corruption

DOUBLEDAY,PAGE & C9
The first to strike was LINCOLN STEFFENS. In 1902, he published anM@EEUWRE'S e

magazine called "TWEED DAYS IN ST. LOUIS." Steffens exposed how city officials L’}{%#@ﬂdair publishedihe Junglin

in league with big business to maintain power whilerapting the public treasury. 1905 to expose labor abuses in the
meat packing industry. But it was food,

not labor, that most concerned the

More and more articles followed, and soon Steffens published the collection as a bodfdz0 A 0® { Ay Ot I A ND &
. . . the industry lead to the passagf the

entitted THE SHAME OF THE CIBi&h public outcry demanded reform of city Pure Food and Drug Act and the Meat

govanment and gave strength to the progressive ideas of a city commission or city "SPection Act, notto labor legislation.

manager system.

Tarbell vs. Standard Oil

IDA TARBELL struck next. One month after Lincoln Steffens launched his assaug
urban politics, Tarbell began hktcClure'series etitled "HISTORY OF THE
STANDARD OIL COMPANY." She outlined and documented the cutthroat busirg
practices behind John Rockefeller's meteoric rise. Tarbell's motives may also ha

been personal: her own father had been driven out of business by Rockefeller

Once other publications saw how profitable these exposés had been, they court
muckrakers of their own. In 1905, THOMAS LAWSON brought the inner workings of o
the stock market to light iFRENZIED FINANGEHN SPARGO unearthed the w2 <Y { L Wi Biteacraofitiec

ChildrereprSed hardships §uffered by cr]ild .
horrors of child labom THE BITTER CRY OF THE CHIicDIF®BBl. That same fro2NBNEX adzOK | a UKS

. . . . ONI YLISR LRaAGAZY GiKS
year, DAVID PHILLIPS linked 75 senators to big business intefd$B TIREASON 4 N2 s { L NE2> aYzad 2
OF THE SENATE1907, WILLIAM HARD went public with industrial accidents in 'ess deformed and bera b O1 SRt A1 S
the steel industry in the blisteringlAKINGSTEEL AND KILLING NRAN.

STANNARD BAKER revealed the oppression of Southern blachd @WING THE COLORIhINEDS8.

52 This work by The Independence Hall Association is licensed urittersive Commons Attribution 4.0 International LiceriEee
original work is available altittp://www.ushistory.org/us/42b.asp
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The Meatpacking Jungle

Perhaps no muckraker caused as great a stir as UPTON SINCLAIR. An avowed Socialist, SIrioldiusivate the
horrible effects of capitalism on workers in the Chicago meatpacking industry. Hischidiveg accountTHE JUNGLE

Yale University

¢KAa a1SG0O0OK 2F aD2iKHow /
the Other Half Liveshows the bitter side of tenement
life.

detailed workers sacrificing their fingers and nails by working with acid,
losing limbs, catching diseases, and tgiliong hours in cold, cramped
conditions. He hoped the public outcry would be so fierce that reforms
would soon follow.

The clamor that rang throughout America was not, however, a response to
the workers' plight. Sinclair also uncovered the contentshefgroducts

being sold to the general public. Spoiled meat was covered with chemicals
to hide the smell. Skin, hair, stomach, ears, and nose were ground up and
packaged as head cheese. Rats climbed over warehouse meat, leaving
piles of excrement behind.

Snclair said that he aimed for America's heart and instead hit its stomach.
Even President Roosevelt, who coined the derisive term "muckraker," was
propelled to act. Within months, Congress passed the PURE FOOD AND

DRUG ACT and the MEAT INSPECTION A€H titese sickening abuses.
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New Voices for Women and African Americ&As

The Progressive drive for a more perfdeinocracy and social justice also fostered the growth of two new movements
that attacked the oldest and most lorgganding betrayals of the American promise of equal opportunity and

citizenship the disfranchisement of women and civil rights for African Aocaas. African Americans across the nation
identified an agenda for civil rights and economic opportunity during the Progressive Era, but they disagreed strongly o
how to meet these goals in the face of universal discrimination and disfranchisemerggaggn, and racial violence in
GKS {2dziK®d ' YR 06SIAYYAYy3d Ay GKS f1GS yAySGiSSydik OSy il
y6EGA2Y LIt 2NBIFYATFGA2yaz | yR tOBpédidbyihk yuBttoNdteli A 2y £ Sa F2 NJ

LEADERSEMBR Lb ¢1 9 2ha9bQ{ ahx9a9b¢

Women like Jane Addams and Florence Kelley were instrumental in the early Progressive settlement house movement
and female leaders dominated organizations such as the WCTU and tHeafotn League. From these earlier efforts

came new leaders who, in their turn, focused their efforts on the key goal of the Progressive Era as it pertained to
women: the right to vote.

Women had first formulated their demand for the right to vote in the Declaration of Sentiments at a convention in
Seneca Falls, New York, in 1848, and saw their first opportunity of securing suffrage during Reconstruction when
legislatorg driven by racial animositysought to enfranchise women to counter the votes of black men following the
ratification of the Fifteeth Amendment. By 1900, the western frontier states of Colorado, Idaho, Utah, and Wyoming
KFR I'f NBIFIR& NBaLRYRSR (2 62YSyQa Y20SYSyda gA0GK GKS |
tKS&8 O2yOSRSR (2 (KS irodidr foMiradtmdré oenRoShéde yhatnainated régiorts. &

.dzii 62YSyQa tA@Sa Ay (GKS 2 Sl GldiNE2 ANISNE {283 8F RF @A ISKLII (NI
legitimized the exclusion of women from the roughdtumble party competitims of public politics. In 1890, the
bFridA2ylFf ! YSNAOIY 22YSyQa {dzZFFNIr3AS ! 3a20AFG4A2Y 6Db! 2!
GKS LIk aal3asS 2F + FSRSNIf FYSYRYSy(d (2 3dzl NI yonén8 Susang 2
. yiK2ye: gSNBE @OSGSNIya 2F (KS 62YSyQa adzFFNF IS Y2(¢
vote at Seneca Falls in 1848dure. Under the subsequent leadership of Carrie Chapman Catt, beginning in 1900, the
group decided to make suffrage its first priority. Soon, its membership began to grow. Using modern marketing efforts
like celebrity endorsements tattract a younger audience, the NAWSA became a significant political pressure group for
the passage of an amendment to the U.S. Constitution.

53This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:jWahuKx2 @3/Ne¥wicesfor-Womenand-Afric.
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= GIVE THE WOMEN A SQUARE DEA L
=1 Vote For Amendment N923 On September 3-1912. |
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against suffragists illustrates, it was a far from simple task.

For some in the NAWSA, however, the pace of change was too slow. Frustrated with the lack of response by state and
national legislators, Aliceall, who joined the organization in 1912, sought to expand the scope of the organization as
well as to adopt more direct protest tactics to draw greater media attention. When others in the group were unwilling to
move in her direction, Paul split from tiMAWSA to create the Congressional Union for Woman Suffrage, later renamed
GKS blraGA2Yy It 22YFyQa tI NIe&z Raglrewauvaodhergrgup picketdd autsidleite { A
White House for nearly two years, starting in 1917. In the latter stages of their protests, many women, including Paul,
were arrested and thrown in jail, where they staged a hunger strike apismiiimed political prisoners. Prison guards
ultimately forcefed Paul to keep her alive. At a timeluring World Ward when women volunteered as army nurses,
62Nl SR Ay @GAllt RSTFSyaS AyRddzZAGNARASAZ | YR &dzZLIL@aNTiES Ri RS
scandalous mistreatment of Paul embarrassed President Woodrow Wilson. Enlightened to the injustice toward all

' YSNAOIY 62YSys KS OKIFIYy3ISR KAA LRaAldAz2y Ay &dzlJL2 NI 2

HOW LONG
MUST
ol WOMEN WAIT

—— ncl ===
Alice Paul and her Silent Sentlnelskpied out5|de the White House for almost two years, and when arrested, went on hunger strike until they weifedarce
order to save their lives.

While Catt and Paul used different strategies, their combined efforts brought enough pressure to beandpess to
pass the Nineteenth Amendment, which prohibited voter discrimination on the basis of sex, during a special session in
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the summer of 1919. Subsequently, the required thity states approved its adoption, with Tennessee doing so in
AugustoMcpH N> Ay GAYS F2NJ GKIFG @SFENRa LINSaAARSYdGAlf St SO,

Figure 3. The anti-suffrage group used ndicule and embarrassment to try and sway the public away from

LEADERS EMERGE IN THE EARLY CIVIL RIGHTS MOVEMENT

wkOALt Y20 @A2tSyOS 3IFAyald ! ¥TNROI ¥ and, YoSaNeRsér lexfeat, tHe)BVBSK, S |-
where Mexican Americans and othiemmigrant groups also suffered severe discrimination and viotermethe late
nineteenth century. The Ku Klux Klan and a system of Jim Crow laws governed much of the South (discussed in a
previous chapter). White middlelass reformers were appalled at thimlence of race relations in the nation but

typically shared the belief in racial characteristics and the superiority of Awton whites over African Americans,
laAALFLYyas aSGKYAOE 9dz2NRPLISEHFYAX LYRAIFYyas Insideredsegiegayions Y S NR (
Progressive solution to racial violence; across the nation, educated ritiie Americans enthusiastically followed the
work of eugenicists who identified virtually all human behavior as inheritable traits and issued awardstatfaoarno
FIYAfASAa FYR AYRAGARdzZr & F2NJ GKSANI aNI OAlLf FAdySaaodg
own voice in the Progressive Era, working along diverse paths to improve the lives and conditions of African American:s
throughout the country.

Born into slavery in Virginia in 1856, Booker T. Washington became an influential African American leader at the outse
of the Progressive Era. In 1881, he became the first principal for the Tuskegee Normal and Industrialimstitute
Alabama, a position he held until he died in 1915. Tuskegee was@ri all O1 & y 2 Nafloltl tertn @Ka2 2 £ £
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G S OK S N&teaching Africéh Afericans a curriculum geared towards practical skills such as cooking, farming, an
housekeeping. Graduasenvould often then travel through the South, teaching new farming and industrial techniques to
NHzNJ € O2YYdzyAGAS&ad 2+ aKAy3Iidz2y SEdG2ft SR (KSmprdddmerddn@a :
prove that they were productive members af@ety even in freedom something white Americans throughout the

nation had always doubted.

In a speech delivered at the Cotton States and International Exposition in Atlanta in 1895, which was meant to promote
0KS SO02y2Yeé 2F | &b S ssedwhaziam&té be krowinkad tieRtiadty Commidiisiule.

Speaking to a racially mixed audience, Washington called upon Africamcangeto work diligently for their own uplift

and prosperity rather than preoccupy themselves with political and civil rights. Their success and hard work, he implied
would eventually convince southern whites to grant these rights. Not surprisingly,dnésk 4 S& t A{ SR 2 | aK
model of race relations, since it placed the burden of change on blacks and required nothing of them. Wealthy
AYRdAZAGNRAFf A&dda adzOK Fa ' yRNBg [/ FNYS3IAS yYyR W2HKep 5P w3
progams, as did Sears, Roebuck & Cefoemder Julius Rosenwald, and Washington was the first African American
invited to the White House by President Roosevelt in 1901. At the same time, his message also appealed to many in tt
black community, and some aitbute this widespread popularity to his consistent message that social and economic
growth, even within a segregated society, would do more for African Americans thanaut adiitation for equal rights

on all fronts.

LY .221S8SNJ ¢ 2FAaKAKSIRYQEA2ELISEOEKSE YR LYGSNYFGA2Y I E 9ELRAAGAZY Asghd! Gf Iy
make friends with the people around them.

, S0z Ylye !P''FNRAOFY ! YSNAOIya RA&Ll 3NEB Srrannérkhiatidlicé Padl felityed i 2
LI OS 2F (GKS adNMzZZ3t S FT2N) g2YSyQa NRIKGA gl a Y2QAy3 :
community felt that immediate agitation for the rights guaranteed under the Thirteenth, Fourteenth, and Fiiteent
Amendments, established during the immediate aftermath of the Civil War, was necessary. In 1905, a group of
prominent civil rights leaders, led by W. E. B. Du Bois, met in a small hotel on the Canadian side of NiagastzeFalls
segregation laws did nditar them from hotel accommodatiomnsto discuss what immediate steps were needed for

equal rights Eigurg. Du Bois, a professor at th#-black Atlanta University and the first African American with a

doctorate from Harvard, emerged as the prominent spokesperson for what would later be dubbed the Niagara
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racism and focus solely on setiprovement. Du Bois, and others alongside him, wished to carve a more direct path
towards equality that drew on the political leadership and litigation skills of the black, educated elite, \ettemied

0KS allftSYydSR GSydKpe

This photo of the Niagara Movement shows W. E. B. Du Bois seated in the second row, center, in the white hat. The pebiwgdafidient postures of this group
stood in marked contrast to the humility that Booker T. Waglon urged of blacks.

l'd GKS YSSGAy3s 5dz . 2Aa SR GKS 20KSNE Ay RNIFOGAYy3I GfF
economic, and social equality for African Americans. These rights included universal suffrage, computsatigredund

the elimination of the convict lease system in which tens of thousands of blacks had endured-litaveonditions in
southern road construction, mines, prisons, and penal farms since the end of Reconstruction. Within a year, Niagara
chaptershad sprung up in twentpne states across the country. By 1908, internal fights over the role of women in the
fight for African American equal rights lessened the interest in the Niagara Movement. But the movement laid the
groundwork for the creation ofhte National Association for the Advancement of Colored People (NAACP), founded in
1909. Du Bois served as the influential director of publications for the NAACP from its inception until 1933. As the editc
of the journalThe CrisisDu Bois had a platforto express his views on a variety of issues facing African Americans in

the later Progressive Era, as well as during World War | and its aftermath.

In both Washington and Du Bois, African Americans found leaders to push forward the fight for thein pteeceaw

century, each with a very different strategy. Both men cultivated ground for a new generation of African American
spokespeople and leaders who would then pave the road to the modern civil rights movement after World War 11.
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Progressivism in th&Vhite Housé*

Progressive groups made tremendous strides on issues involving democracy, efficiency, and social justice. But they
found that their grassroots approach wasatjuipped to push back against the most powerful beneficiaries of growing
inequalty, economic concentration, and corruptiorbig business. In their fight against the trusts, Progressives needed
the leadership of the federal government, and they found it in Theodore Roosevelt in 1901, through an accident of
history.

In 1900, a soundconomic recovery, a unifying victory in the Spassherican War, and the annexation of the

Philippines had helped President William McKinley secure his reelection with the first solid popular majority since 1872
His new vice president was former New K @overnor and Assistant Secretary of the Navy, Theodore Roosevelt. But
when an assassin shot and killed President McKinIey in Fafird) at the ParAmerican Exposition in Buffalo, New

2Nl 2 ¢KS2R2NB w22a80St (G dzySELISOGSREe@ 0S0FYS (KS @& 2dzg
ushered in a new era of progressive national politics and changed the role of the pi@side the twentieth century.

e {@

Figurelt NBAARSY (G 2AtEALY aOYAytSeQa Faataairyrdazy o6Fo0 |G OKPreskeny R& 2F |y

54 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:6c6dGZJc@4/Progressivisthe-White-Hou
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BUSTING THE TRUSTS
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RAAfA]TSR w22aS@StiQa tNRPINBaAaABS ARSIFA FyR L} Lz | NI I |
presidencg f 2y 3 O2yaARSNBR | RSI R Sy Rttoppled thig dcHeiel MedkPlarhekS y | Y
LINEYAYSY(G wSLJzofAOFY &Syl id2NIFyR LI NIGe fSFRSNE fFYSyi
l'a GKS ySg LINBAARSY(G>S K2gSOSNE w22aS@Std Y2O0SR OF dzi A ;
w22aS@Stid (1SLIW YdzOK 2F aOYAytSeQa OFroAySi AyidlOodz |yl
t NEINB&aaAGBS 3F2Ff F2NJ KAa LINBaARSyoOey G2 StAYAYlFGS 0 dz
nation had witnessed wave of mergers and the creation of megarporations. To counter this trend, Roosevelt

created the Department of Commerce and Labor in 1903, which included the Bureau of Corporations, whose job it was
to investigate trusts. He also asked the Departmeniustice to resume prosecutions under the Sherman Antitrust Act

of 1890. Intended to empower federal prosecutors to ban monopolies as conspiracies against interstate trade, the law
had run afoul of a conservative Supreme Court.

In 1902, RooseveltlauncRe KA &4 | RYAYAAUGNI A2y Qa FANRG FyadAGNHzaG & dz
included powerful businessmen, like John D. Rockefeller and J. P. Morgan, and controlled many of the large midwestel|
railroads. The suit wound through the jiadhl system, all the way to the U.S. Supreme Court. In 1904, the highest court

in the land ultimately affirmed the ruling to break up the trust in a narrow-foréour vote. For Roosevelt, that was

enough of a mandate; he immediately moved against ottwporations as well, including the American Tobacco
Company and most significanty w2 O1 STSf ft SNDRa {iGFyYyRFNR hAf /2YLIyeo

lf K2dAK w22aS@Stid Sye2@8SR (GKS yAOlYylYS aidKS ¢ NXzal o dz
St T NB® drKiSa M3 2@ R2 HAINDSE G NBIF A2y SR dzASR GKSANI LI2gSNI
322Ra YR aSNOAOSE (2 OdaAalG2YSNA Y2NB OKSILX&d C2NJ SEI
operations and let it take over smallei S St O2Y LI yASao ' GKS alryYS GAYSEZ w2;
Lddzf LIA G ¢ (G2 Lldzo f A Orf tRoseR@ppratidns D& expldted Bheilimdiei positibns for shimmm

gaing before he ordered prosecutions by the Justice Departmenbthil, Roosevelt initiated over two dozen

successful antirust suits, more than any president before him.

Roosevelt also showed in other contexts that he dared to face the power of corporations. When an anthracite coal strik
gripped the nation for muchbf the year in 1902, Roosevelt directly intervened in the dispute and invited both sides to

the White House to negotiate a deal that included minor wage increases and a slight improvement in working hours. Fc
Roosevelt, his intervention in the matter spolized his belief that the federal government should adopt a more

proactive role and serve as a steward of all AmericBitgi(g. Thisstood in contrast to his predecessors, who had time
FYR F3AFAYy 02t AaG6SNBR AYRddzZAGONARLFfAAGAa Ay GKSANI FAIAKG | 3l
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THE WASHINGTON SCHOOLMASTER

From the Chronicle (Chlengo)

Figure 2 This cartoon shows President Roosevelt disciplining coal barons like JP: MoE G KNBF 6 Sy Ay 3 G2 oSG GKSY gAGK |
AftdzalG NI 188 w22a80S8t0Qa yS6 | LILINRIFOK (2 odzaAySaa
THE SQUARE DEAL

Roosevelt won his second term in 1904 with an overwhelming 57 percent of the popular vote. After the election, he
moved quickly to enact his own brand of Progressivism, which he called a Square Deal for the American people. Early
KAa aSO2yR USN¥3I w22aS@St0 NBFR YdzOT NI { SN ! LIi2¥he{ Ay Of
Jungle Although Roosedeli A YA GALFft& [dzSaidA2ySR GKS 06221 RdzsS G2 {A
LINSAARSYGALIT O2YYAaaArzy Ay@SaidAdalriSR (GKS AYyRdAZAGNER | yi
meatpackers processed meats for American corstamAlarmed by the results and under pressure from an outraged
public disgusted with the revelations, Roosevelt moved quickly to protect public health. He urged the passage of two
laws to do so. The first, the Meat Inspection Act of 1906, establishestensyf government inspection for meat

products, including grading the meat based on its quality. This standard was also used for imported meats. The seconc
was the Pure Food and Drug Act of 1906, which required labels on all food and drug productsatthastdted the
YIFGSNAFEf&a Ay GKS LINPRdAZOG® ¢KS 1 ¢ faz2 LINPKAOAGSR Iy«
unhealthy food preservatives. For Sinclair, this outcome was a disappointment nonetheless, since he had sought to dre
attentioy G2 GKS LI AIKG 2F 62NJSNA Ay (GKS &afl dzZAKIESNK2dzaSa
LJdzo £ A 0Qa KSFNIX FyR o6& | OOARSY:G L KAG AG Ay GKS aidz2yl

l'Yy20KSNJ {Se StSYSyid 27 wpa@atdenSiullicandrigig Roddselbwasellangtimes | &
outdoorsman, with an interest that went back to his childhood and colteges, as well as his time cattle ranching in the
2530 FYyR KS OK2asS (2 |LILRAYGd KA&a 3I22R FNASYR DATT2NI
C2NBAGNE {SNIBAOS® ! yRSNIt AYyOK2{G Q& & dzLIBithitIon fedepapand il K S R ¢
2NRSNJ 2 LINBASNBS (GKS ylFiA2yQa SYy@ANRYYSydGlt oSlkdzie |
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Roosevdlconserved public land for regulated use for future generations. To this day, the 150 national forests created
dzy RSN w22aS@gSftiQa adGSéFNRaAaKALI OFNNE GKS aftz23ry afl yR
monuments, fiftyone federalbird preserves, five national parks, and over one hundred fifty national forests, which
amounted to about 230 million acres of public land.

Figue® ¢KS2R2ZNB w22aS0S( (004 AyaSNBad Ay (KS LINE hasIdhh KU, riler 0tz SihdCIDIWTRd 4
whom he toured Yosemite National Park in California, ca. 1906.
In his second term in office, Roosevelt sighed legislation on Progressive issues such as factory inspections, child labor
and businessegulation. He urged the passage of the Elkins Act of 1903 and the Hepburn Act of 1906, both of which
strengthened the position of the Interstate Commerce Commission to regulate railroad prices. These laws also extende
GKS [/ 2YYAAaah 2y Qi interdi@tektrandgoriation dnariddel, Fedis land even oil pipelines.

As the 1908 election approached, Roosevelt was at the height of popularity among the American public, if not among
the big businesses and conservative leaders of his own RepuBl&zan Nonetheless, he promised on the night of his
reelection in 1904 that he would not seek a third term. Roosevelt stepped aside as the election approached, but he did
hand-pick a successorSecretary of War and former Governor General of the Philippiidigam Howard Taft of Ohio

I LISNER2YFf FNASYR 6K2> KS [adadsaNBR GKS ! Y S NBighé. WithLddzo f A (
such a ringing endorsement, Taft easily won the 1908 presidential election, defeatingtitheeBemocratic

presidential nominee William Jennings Bryan, whose ideas on taxes and corporate regulations reminded voters of the
more farreaching PopuligtJt G F2NX¥a 2F . NBElFyQa LI} ad OFyRARIFOASa®
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Figure 4 This photograph (a) of Theodore Roosevelt (left) and his-hdhdd1 SR &dz00Saa2NJ 2 Af f ALY [ 26FNR ¢FFd 6NRIK
SOK2S8R Ay | tdzO1 YI 31 AwS2DERBLEYKOPRA 6RBNBKKDRGOREEODPSAE TGl 6B AGESEY AN

LINBAARSY( 6K2 62df R O2yiAydsS w22a80S8tGQa alYS LRtA

THE TAFT PRESIDENCY

|t GK2dAK &AE ¥SSG GrHtt |y
YdzOK FNRY w2RAOGPSRIRNALKE G
presidency.

y 1S Tatfa@ bigshoes tolfiR Hay puBliE expedted w 2 2

R
8YSyiliz a RAR w22aS@Sti KAY:
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governor of the Philippines following the SpanAimerican War, had a distinguished judicial career, and served as
w22aS03StiQa {SONBGINE 2F 2FNJFNRBY mMdbnn G2 mdbdny @ wS Lldz
coy i NBEf 2@0SNJ GKS LI NIe | FGSNI w22aS@StGQa RSLI NI dz2NBX |y
his predecessor by signing the Makikins Act of 1910, which extended the authority of the Interstate Commerce
Commission over telephonesd telegraphs. Additionally, during his tenure, Congress proposed constitutional
amendments to authorize a federal income tax and mandate the direct election of U.S. senators. But even though Taft
initiated twice as many antitrust suits against big besias Roosevelt, he lacked the political negotiating skills and

F20dzA 2y GKS LWzt A0 I22R 2F KAA LINBRSOS&aa2NE oK2 FSfti
court over an acquisition that Roosevelt had promised Morgan would rsefirén a prosecution.

t 2f AGAOIE AYFAIKGAYT SAGKAY KA& 26y LI NIe& SELRASR (K
protective tariffs. When House Republicans passed a measure to significantly reduce tariffs on spegtatiigoods,

Taft endorsed the Senate version, later known as the Paydech Act of 1909, which raised tariff rates on over eight
hundred products in the original bill. Taft also angered Progressives in his own party when he created the U.S. Chamb
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of Commerce in 1912, viewed by many as an attempt to offset the growing influence of the labor union movement at
0KS GAYS® ¢KS NATFO 0SGoeSSYy ¢+ Fd yR KAa LI NIeQa t NR3II
candidates for the 1910 Hoesand Senate elections.

¢ FGQa oA3IISal LREAGAOFE o0fdzyRSNI OFYS Ay GKS I NBF 27
Ballinger, approved the sale of millions of acres of federal land to a company for which he had prewiokst/aver
DATF2NR tAyOK2GQa 2062S00A2yad t AyOK20G Lzt AO0f& ONRGA
his conflict of interest a charge that in the public debate also reflected on the president. Taft fired Pinchot, a haive t
widened the gap between him and the former president. Upon his return from Africa, Roosevelt appeared primed to
FGaGrO1e® 1'S NBFSNNBR G2 (GKS aArxdagAy3da LINBaARSyd +a | a¥Fl
hatintheringfori KS mMdmMH LINBAARSYGALIf St SOGAZ2Y P

THE 1912 PRESIDENTIAL ELECTION

lf 0K2dAK y20 a Ftlyozelyd 2N 2dzigl NRf e LINRINBaAaAaAODS
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Republicans bolted from the Republican Party and formed the Progressive Party. His popularity had mgnohoisi

the presidential race as a thingarty candidate. When he survived an assassination attempt in Milwaukee, Wisconsin, in
October1912 1 KS | dal daAyQa odzZ f SG KAG KAA& §bBeSumnedthedeadeatda S |y
experiene into a political opportunity. Insisting upon delivering the speech before seeking medical attention, he told
GKS ONBgR> aLOG GF1Sa Y2NB GKFIYy F odzZ tSG G2 {({Aftt | 0 dz
be known as the Bull Mise Party for the remainder of the campaidigure.

|
R
S

Figure 5 Theodore Roosevelt, now running as the Progressive Party, or Bl Bloot | NIie 2 OF yRARIF 82 ONBIFGSR +Fy dzyLINBO
where a former president was running against both an incumbent president and a future president.
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The Democrats realized that a split Republican Party gave them a good chaegeining the White House for the first

time since 1896. They found their candidate in the Progressive governor of New Jersey, Woodrow Wilson. A former
history professor and president at Princeton University, Wilson had an academic demeanor that appeadery

Progressive reformers. Many Democrats also viewed Wilson as a Washington outsider who had made far fewer politic:
enemies than Roosevelt and Taft.

Taft never truly campaigned for the post, did not deliver a single speech, and did not seersdii@ua contender. In

their campaigns, Roosevelt and Wilson formulated competing Progressive platforms. Wilson described his more
moderate approach as one of New Freedom, which stood for a smaller federal government to protect public interests
from the evis associated with big businesses and banks. Roosevelt campaigned on the promise of New Nationalism, a
charge that he said required a vigorous and powerful federal government to protect public interests. He sought to
capitalize on the stewardship approatttat he had made famous during his previous administration.

Wilson won the 1912 election with over six million votes, with four million votes going to Roosevelt and three and one
half million for Taft. The internal split among Republicans not onlythest the White House but control of the Senate

as welt and Democrats had already won a House majority in 1910. Wilson won the presidency with just 42 percent of
the popular vote, which meant that he would have to sway a large number of voters should dvamaaspirations for a
second term.
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THE UNPRECEDENTED ELECTION OF 1912

In his 2002 article on the 1912 election, historian Sidney M. Milkis writes,

"The Progressive Party’s “compromise” with public opinion in the United States points to its legacy for
American politics and govermmment. Arguably, the failure of the 1912 experiment and the Progressive
Party’'s demise underscore the incoherence of the Progressive movement. Nevertheless, it was neither the
Democrats, nor the Republicans, nor the Socialists who set the tone of the 1912 campaign. It was the
Progressives. Beyond the 1912 election, their program of political and social reform has been an enduring
feature of American political discourse and electoral struggle. The Progressive Party forged a path of
reform that left both social democracy and conservatism—Taft's constitutional sobriety—behind. Similarly,
TR.'s celebrity, and the popularity of the Progressive doctrine of the people's right to rule, tended to
subordinate the more populist to the more plebiscitary schemes in the platform, such as the initiative, the
referendum, and the direct primary, which exalted not the “grass roots” but mass opinion. Indeed, in the
wake of the excitement aroused by the Progressive Party, Wilson, whose New Freedom campaign was far
more sympathetic to the decentralized state of courts and parties than T.R.'s, felt compelled, as president,
to govern as a New Nationalist Progressive.”

It is interesting to think of how this most unusual election—one with three major candidates that pitted a
former president against an incumbent and a major party contender—related to the larger Progressive
movement. The cartoon below is only one of many cartoons of that era that sought to point out the
differences between the candidates (Figure), While Roosevelt and the Progressive Party ultimately lost the
election, they required the dialogue of the campaign to remain on the goals of Progressivism, particularly
around more direct democracy and business regulation. The American public responded with fervor to
Roosevelt's campaign, partly because of his immense popularity, but partly also because he espoused a
kind of direct democracy that gave people a voice in federal politics. Although Wilson and his New
Freedom platform won the election, his presidency undertook a more activist role than his campaign
suggested. The American public had made clear that, no matter who sat in the White House, they were
seeking a more progressive America.

Figure 6. This cartoon, from the 1912 election, parodies how the voters might perceive the three major
candidates. As can be seen, Taft was never a senous contender.
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When Wilson took office in March 1913, he immediately met with Congress to outline his New Freedom agenda for hoy
progressive interests could be best preserved. His plan was simple: rethddianks and big businesses, and lower

tariff rates to increase international trade, increasing competition in the interest of consumers. Wilson took the unusual
step of calling a special session of Congress in April 1913 to tackle the tariff questnrasgilted in the Revenue Act

of 1913, also known as the Underwood Tariff Act. This legislation lowered tariff rates across the board by approximatel
15 percent and completely eliminated tariffs on several imports, including steel, iron ore, woolencfspdnd farm

tools. To offset the potential loss of federal revenue, this new law reinstituted the federal income tax, which followed
the ratification of the Sixteenth Amendment. This first income tax required married couples who earned $4000 or more,
and single people who earned $3000 or more, to paypefcent, graduated income tax, with the tax rate getting
progressively higher for those who earned more.

Late in 1913, Wilson signed the Federal Reserve Act to regulate the banking industry anchesstiaoléal banking

system Figurg. Designed to remove power over interest rates from the hands of private bankers, the new system
createdtwelve privately owned regional reserve banks regulated by a presidentially appointed Federal Reserve Board.
The Board, known informally as the Fed, regulated the interest rate at which reserve banks loaned or distributed mone
to other banks around theauntry. Thus, when economic times were challenging, such as during a recession, the Fed
O2dzZA R f26SN) GKAA GRAAaAO02dzyd NI GS¢ FyR SyO2dzNI 3S Y2NB ¢
spend or invest. Conversely, the Fed could curhtinfhiary trends with interest hikes that discouraged borrowing. This
aeaidtsSy Aa adGAtt GKS oFaira FT2NJ GKS O2dzyiNEBEQa Y2RSNY ol
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Constructwe Acts to Aid Business.

Makes Speech to Emup ol
Democratic Leaders.
Conference Report Adopted it
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Figure 7 With the creation of the Federal Reserve Board, President Wilson set the stage for the modern bankingagy3teim restructuring of the American
financial system, which included the authorization of a federal income tax, was supported in large part by an influemiatdepenator from Rhode Island, Nelson
Aldrich (b), ceauthor of the Payneldrich Actof 1909.
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In early 1914, Wilson completed his New Freedom agenda with the passage of the Clayton Antitrust Act. This law
expanded the power of the original Sherman Antitrust Act in order to allow the investigation and dismantling of more
monopolies. Thene | OG Ff a2 (221 2y {K&mpethydorBpddied Bt stiljoperaied NS O G 2 |
together in a form of oligopoly or conspiracy to restrain trade. His New Freedom agenda complete, Wilson turned his
attention to foreign affairs, as war was quicklycompassing Europe.

THE FINAL VESTIGES OF PROGRESSIVISM

l1'a GKS momc StSOGA2Y FLIWNERI OKSRE 2AfazyQa ¥F¥20dza 2y ¥F:
agenda, left the 60 percent of the American public who had not voted fotttmeniirst time disinclined to change their

minds and keep him in office. Realizing this, Wilson began a flurry of new Progressive reforms that impressed the votin
public and ultimately proved to be the last wave of the Progressive Era. Some of thedntpugasures that Wilson
undertook to pass included the Federal Farm Act, which provided oversight-aritergst loans to millions of farmers in
need of debt relief; the Keatin@wen Child Labor Act, which, although later deemed unconstitutional by .Be U

Supreme Court, prohibited the interstate distribution of products by child workers under the age of fourteen; and the
Adamson Act, which put in place the first federally mandated eigiur workday for railroad workers.

Wilson also gained significastipport from Jewish voters with his 1916 appointment of the first Jewish U.S. Supreme
Court justice, Louis D. Brandeis. Popular among social justice Progressives, Brandeis went on to become one of the m
renowned justices on the court for his defensefreledom of speech and right to privacy issues. Finally, Wilson gained

the support of many workinglass voters with his defense of labor and union rights during a violent coal strike in
Ludlow, Colorado, as well as his actions to forestall a potentiebadilstrike with the passage of the aforementioned
Adamson Act.

2 xfazyQa OGA2ya AY mMdmc LINRPGSR Sy2dzZaAKS odzi oF NBf @ @ |
defeating former New York governor Charles Evans Hughes by a scant-tinematyelectoral votes, and less than

600,000 popular votes. Influential states like Minnesota and New Hampshire were decided by less than four hundred
votes.

5SaLAGS GKS FFOG GKIFIG KS NIy F2NJ NBSt SOUG ARyt awdid theK (1 K S
reach of World War | much longer. For Wilson and the American public, the Progressive Era was rapidly winding down
l'f 0K2dAK | FSg tNRPINBaAaaAgdS | OKAS@SYSyida oSNB adAatft a3
country wauld soon be gripped by the war that Wilson had tried to avoid during his first term in office. When he took
the oath for his second term, on March 4, 1917, Wilson was barely five weeks away from leading the United States in
declaring war on Germany, a mothat would put an end to the Progressive Era.
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Suggested Timeline class periods

StudentDirections:Based on the sources in this unit and your knowledge of U.S. History, evaluate how industry and
agriculture innovations, as well as expansion in the forms of migration westward, immigration, and urbanization
FFFSOGSR (KS v lidérihe iglloving AsR&idnsiricBydur drghinyfedt:

Innovations impacting the west (railroad expansion, barbed wire)

Antagonism between ethnic groups in the West

Causes and outcomes of the Populist movement

Impacts of immigration and urbanization

Industrialinnovations (electricity, steel productioatc.)

Robber Barons/Captains of Industry and the growth of the Industrial economy

The successes and failures of the Progressive movement

Resources:
LEAP 2025 U.S. History Extended Response Checklist

Teacher Notestn completing this task, students meet the expectations for social studies GLEs&)&I3111-3. They
also meet the expectations farLA/Literacy StandardRH.1112.1, RH.1412.2, RH.112.3, RH.1112.9, RH.112.10,
WHST.1112.2ae, WHS.T1:12.4, WHST.212.5, WHST.}12.9, WHST.112.10.

Use theLEAP Assessment Social Studies extended responsetougrade this assessment. Note: Customize the
Content portion of the rubric for tisiassessment. Use the Claims portion of the rubric as written.

Return toU.S. History: How to Navigate This Document 100



http://www.louisianabelieves.com/docs/default-source/assessment-guidance/leap-2025-u-s-history-extended-response-checklist.pdf?sfvrsn=4
http://www.louisianabelieves.com/docs/default-source/teacher-toolbox-resources/k-12-ela-standards.pdf?sfvrsn=36

Qaw&a/w

STUDENT
STANDARDS

SOCIAL STUDIES

Unit Two Overview

Description:Students explore U.S. imperialism and the events and foreign policy stances that started the American
empire, as well as U.S. involvement in WWI, andptbst-war peace process and its impacts, in order to answer the unit
claim question, how can world conflict redefine how a nation identifies itself?

Suggested Timeline weeks

U.S. History Content U.S. History Claims

. . How can world conflict redefine how a nation
Foreign Policy through the Gredtar identifies itself?

Topics (GLES):
1. U.S. Imperialism Before 19{4S.3.12, US.1.5)
2. World War | and its Aftermat{iJS.3.36, US.1.5)

Unit Assessmentf (1 dzZRSy Ga oNRGS Iy Saaleée RRNBaaiaAy3d GKS dzyaid O
yIEGA2Y ARSYGATASE AGASE FKE
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Unit Two Instruction
Topic Onel.S. Imperialism Before 1917<.3.12)

Connections to the unit claimStudents explore the various methods of U.S. Imperialism and empire building, and
investigate the outcomes of imperialist U.S. foreign policy. Students will gain knowledge of imperialism (foreign and
domestic) in order to understand how imperialism infieed the onset of WW1, and will use that knowledge to answer
the 2nd unit claim question.

Suggested Timeline8 class periods

Use this sample task:

0

American Imperialism

To explore these key questions:

O¢ O¢ O¢ O«

Was American impélism justified?

Why did the U.S. abandon its policies of isolation and pursue imperialist policies?
What were the results of the Spanigtmerican war, and did the U.S. benefit from it?
What did U.S. Imperialism look like after the Spaifisierican War?

That students answer through this assessment:

{GdzRSyGa oAff GNAGS I LI NIFINFLK FYAsSNAYIT GKS FAN
Alda LREAOASE 2F Aaz2ftldAz2y FyR LlJz2NAdzZS AYLISNRFf A&
Students will write an extendegiaragraph (half to one page but not an essay) answering the second supporting
jdzSadAz2y F2NJ GKS GF a1y azKYSINMEINGS 4AIKNEE NByERIZE RIAR 2(FK
Students will complete th&.S. Imperiadim after the Spanishmerican War graphic organizeutlining key U.S.
foreign policies after the Spanigkmerican war.

Students will participate in philosophical chairs debatey NBX & L2y asS G2 G§KS O02YLISt €
LYLISNARIFfAAY 2dza0AFASRKE  disduNdinkrécketJ- G A2y OFy 6S | ada
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US Historyinstructional TaskAmerican Imperialism
Unit Two: Foreign Policy through the Great War, Topic One: U.S. Imperialism Before 1917

Description:Students investigate the move away from isolationism in U.S. foreign policy, U.S. involvement in and result

the SpanishPAmerican Vér, and U.S. economic imperialism. At the end of the task, students will participate in a
LIKAEf 232LKAOFE OKIFANER RSO6IFGS I NRPdzyR (GKS O2YLIStfAy3

Suggested Timelined class periods

Materials: Introduction to the Age of Empirdhe United States Becomes a World Powscerpts from Alfred Mahan's
The Influence of Sea Power Upon Histb®P6 Republican Party Platform (Foreign Policy Excefjig)Spanish
American War and Overseas Empiap of American Expansion 186899 William McKinley speech on imperialism,
1900 Excerptdrom the Roosevelt Corollary (to the Monroe Doctrine) 1.9045. Imperialism after the Spani&merican
War plankandcompleted; E@nomic Imperialism in East AsRoosevelt's "Big Stick" Foreign PqliEaft's "Dollar
Diplomacy* Woodrow Wilson's New Freedom

Instructional Process

lj dz

1. t2adG YR NBIFIR Ff2dzR GKS dzyAlG OftFAY [[dzSaidAz2y T2N dz

AGasSt FK¢é

N

.{FeY daLy GKS LINB@A2dza dzyAli>X 6S &l g K2g INRGUK Ay

emerging powerful nation, ahhow inequality in wealth and social status led to a progressive identity. In this

dzy Az 6S 6Aff SELI 2NB ! YSNAOILY F2NBA3Iy L2t ArA0e ¢

St

FYR GKS DNBFG 2FNDa I FdSNMwriekdessay niakirig K Sainoyi Fow 2offlictl K A
NERSTAYSA | ylLiA2yQad ARSyGAGesS GKNRdJdZAK GKS fSyas
3. {leYy a'a ¢S tSIENYSR Ay (GKS LINB@A2dza dzy Al GKS & dzN
industrialization, imnm@ NI G A2y > YR LINRPINBAAADAAY D Ly GKAA& dzyaA
marked by something elsdmperialism. Throughout this task we will explore the causes for and outcomes of

P d{ ® LYLISNAIfAAY 0STF2NB mMpmT PE
4. Write the wordimperialismon the board and read or project the following definitiofis:
a. the policy of extending the rule or authority of an empire or nation over foreign countries, or of
acquiring and holding colonies and dependencies
b. advocacy of imperial or sovereigmerests over the interests of the dependent states
Read aloud théirst two paragraph®f the meaning of imperialism.

Take nogs for the class or annotate the definitions as students share their answers.
Direct students to explain the meaningiofperialismin their own words orally or in writing.

© 0o NGO

of this task, we will participate inRhilosophical Chaidebate around this question.
10.Postt YR NBIFR f2dzR GKS FANRG AdzLIRNIAYy3A ljdzSadAizy
YR LJzNEdzS AYLISNAIFfAalG LRtAOASEAKE

65 Fromhttp://www.dictionary.com/browse/imperialism?s=t
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11. Divide the class into groups of four using a previously established classroom routine.

12. To build historical caext, provide students with access botroduction to the Age of Empidey Dr. Kimberly
Kutz Elliott for Khan Acadeffly Instructstudents to read independently, and then answer the following
guestions in small groups:

a 2KIFd R2Sa aAraztridAzyArayeé YSIyK
b. Why did, for the most part, America adopt an isolationist foreign policy after the Revolutionary War?
c. What are some reasons suggestedtia article for the U.S. abandoning policies of isolationism?
13.{Fr8Y a2S gAff O2ylGAydzS G2 Ay@SadAidalrasS GKS NBI &
the end of our investigation, we will have a concise list of factors ttaffilS R ySg ! YSNA Ol y

14. Provide students with the following text§:he United States Becomes a World Povxcerpts from Alfred
Mahan'sThe Influence of Sea Power Upon Histaryl1896 Republican Party Platform (Foreign Policy Excerpts)
Instruct students to read each document, underlining evidence of factors that infldenggerialism.

15. NOTEstudents must have a general understanding of the Monroe Doctrine to fully access the idgz36in
Republican Party Platform (Foreign Policy Excerfihe teacher may use to review this U.Seifgm policy
doctrine students learned about in 7th grade by utilizing sourceor a similar one, or asking students to recall
what the Monroe Doctrine was, anddefiltd A G T2 NJ a0 dzRSyGa Fa t NBAARSY
American foreign policy, made in 1823, stating that the Western Hemisphere was closed to further European
colonization, and that the U.S. would not interfere in internal European Affaiss,initiating an isolationist
stance in foreign policy.

16. After students have finished reading, direct each small group to create a list of factors that influenced
imperialism. Each group should narrow down their list# 1Bost influential factors. féer each group has
their prioritized list, invite groups to share the factors they came up with, while charting each one to create an
entire class list. Once all factors have been charted, invite the class to combine like factors into general trends
(for example, to gain resources from newly acquired colonies, and to sell goods to new colonies can be
O2YO0AYSR da aSO2y2YAO FILOU2NEDPEL D hyOS Ftf FI OG2
general trends in the factors that led to irapalism. NOTEstudents should come up with something along the
lines of a desire for military strength, economic factors of resources and new markets, and a belief in cultural
superiority. if students are not able to come up with these trends, reden tiack to specific parts in the
documents they read and guide their reading.

17.LYyaGNHz0G &addzRSyda G2 oNARGS | LI NFINILK YyagSNARyYy3
abandon its policies of isolation and pursue imperialist poliéies? 2f f SOG YR 3INI RS F2NJ

18.{F&8Y ala GKS az2daNOSa &2dz20@dS NBIFIR (Kdza FIFIN Ay (KS
result of that war is new colonies acquired by the U.S. We are now going to investigate the -Spaarisian
6 NJ G2 £SINY lo2di AdGa OFdAada LyR K2é AG SR (G2 vy

19.t 2alG GKS &aSO2yR adzLILRNIAYy3A 1jdzSad A2y -AeNdanwarSandidida | Y
GKS | ®{® 60SYySTAOH FTNRY AlKE

20. To build historical context, provide studsrwith access tdhe Spanisthmerican War and Overseas Empire
Instruct students to read independently, and to underline evidence in the text outlining benefits and drawbacks

2y &
LY

66 This article is licensed undeiGEBY¥NGSA 4.0icense and can be found dtttps://www.khanacademy.org/humanities/aps
history/period-7/apushage-of-empire/a/intro-to-age-of-empire
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for America in the Spanisiimerican war.After reading, instruct students to answer the following questions in
small groups:
a. What were the reasons for the U.S. declaring war ag&psin and what role did yellow journalism play
in the onset of the war?
b. How did the war end, and what were the tes agreed upon at the peace conference in Paris in 18987
c. Why did the Antimperial league oppose the creation of an American empire?
d. What are some benefits and drawbacks of the new American empire?

21. Provide students with the followinglap of American Expansion 186899, William McKinley speech on
imperialism, 190PandExcerpts from the Roosevelt Corollary (to the Monroe Doctrine) 1®ifect studers to
read the documents independently, noting evidence in the texts or map outlining benefits and drawbacks for
America in the outcome of the Spanifimerican War. After reading, instruct students to answer the following
guestions in small groups.

a InWiE ALY aOYAyfSeQa alLISSOK 2y AYLISNAFfAAYIZ 6K
gFNE a2 NB Ada GKS yridAz2yQa LINRof SYKE

b. LY KAa /2NRfflINE aLISSOKI ¢KS2R2NB w22aS@gStd ai
hunger or entertais any projects as regards to the others nations of the Western Hemisphere save such
Fa FNB F2NJ GKSANI St Tl NBdé | 2¢6 R2 @2dz GKAY]l N
this statement?

22. Direct students to write an extended paragraph (half to one page but not an essay) answering the second
AdzLILR NI AY 3 ljdzSadAazy F2N G4KS G tAddridan war, &bl did thie 8 SBenéfik S
FNRY AGKE 9 y O2 dzNimaiéh frémipdeiRdbis/souicesinad didzasSions ty ake a claim on
whether or not America benefited from the results of the Spassherican war. Collect and grade for content
accuracy.

23.{ &Y d&a¢KS Sy-Rneican Wakntarkdd ti WYhited Ktatesaasue empire. U.S. imperialism did not
stop after the end of the Spanighmerican War, but empire building did take different forms. We are now
going to investigate the forms it took through exploring U.S. foreign policy under presidents McKinleggréheo
Roosevelt, Tai | YR 2 Af azy ¢

24.t 2380 YR NBIFIR |f2dzR 0KS GKANR adzLIR2NIAYy3I ljdzSaidAizy
SpanisH YSNR Ol y 2 | NK§

25. Divide the class into groups of four using an established classroom routine. Colidaat\aieading of the
following sources. Instruct each expert group to complete the corresponding section df$hémperialism
after the SpanistAmerican War graphic organizter prepare for expert presentations in their original group of
three. Instruct each expert group to discuss the following questions after reading:

a. Economic Imperialism in East Asia
T 2KIFIG A& GKS ahLSy 522N t2fA0ezé YR @gKe& RAF
T 2KFG R2Sa G{LKSNB 2F LyFftdsSyoS¢ YSI yK
I What were the aims of the Boxer Rebellion, and what was its impact on U.S./China relations?
b. Roosevelt's "Big Stick" Foreign Policy
T 2KFG sla GKS a. A3 {GAO1¢ LRtAORK
What were the motivations for creating the Panama Canal?
How did the Big Stick policy play out in the creation of the Panama Canal?

—<

—<
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T WhatdoestheRo&@St G / 2NRtfI NBE aSS] (2 SaidlofAraks:
all yRI NRKE
c. Taft's "Dollar Diplomacy"
T 2KFG Aa a52fftFNISALX2YIO08zXé YR K2¢ A& Al F
I What were the reactions ofé@tral American countries to Dollar Diplomacy policies?
T 2KFEG 61Fa WHLIFYQa NBFOGAZ2Y (2 52tfFNI 5ALX 2YL
i Was the Dollar Diplomacy effective? Why or why not?
d. Woodrow Wilson's New Freedom
T 126 RAR 2Afaz2yQa LXIFya F2N F2NBA3IYy LRt AO& F
T 9ELX IAY 2AfazyQa ARSIAE 2F F2NBA3Iy LRtAOe ol
1 Was the U.S. truly isolationist under Wilson? Why or Why not?
T 9ELX I AYy sKé tlyOK2 +AfftlQa F2NOSa | ROIyOSR
26.AftSNJ SELISNI LINB&aSyidl GAz2ya Ay 2 NAES imbdialisinnaBedhdiSpapidh (i K
American War graphic organizand check for content accuracy.
27. After experts are finised presenting their article to their group of four, conduct a brief whole class discussion on
GKS GKANR &adzLILR2 NI AYy3 ljdzSadAazy F2N G§GKS G tAmdrivan ¢ 2 K1
2 | NK¢€
28. Direct students to prepare for theghilosophical chairs debatsy reviewing all of the sources already read in
class, as well as thdit.S. Imperialism after the Spani8imerican War graphic organizéo formulate their
Of AY 2y GKS O02YLISttAy3a ljdzSadAazy F2NJ GKS GlFraly a?
29. Once students have formed their claims and have sufficient evidence for support, engage the class in a
philosophical chairdebateA Yy NB &ALy aS (G2 GKS O2YLIStfAy3a [dzSadGAzy
Direct students to use evidence from the various sources to support their positions. Encourage students to use
the conversation stemand asess participation with aiscussion tracker
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The United States Becomes a World Pofi/er

By 1890, the United States had by far the world's most productive economy. American industry produced twice as muc
as its closest aopetitort Britain. But the United States was not a great military or diplomatic power. Its army

numbered less than 30,000 troops, and its navy had only about 10,000 seamen. Britain's army was five times the size «
its American counterpart, and its navy was times bigger. The United States' military was small because the country
was situated between two large oceans and was surrounded by weak or friendly nations. It faced no serious military
threats and had little interest in asserting military power @meds.

From the Civil War until the 1890s, most Americans had little interest in territorial expansion. William Seward, the
secretary of state under presidents Lincoln and Johnson, did envision American expansion into Alaska, Canada, Mexic
Central Amerig, the Caribbean, Iceland, Greenland, Hawaii, and other Pacific islands. But he realized only two small
parts of this vision. In 1867, the United States purchased Alaska from Russia for $7.2 million and occupied the Midway
Islands in the Pacific.

Americars resisted expansion for two major reasons. One was that imperial rule seemed inconsistent with America's
republican principles. The other was that the United States was uninterested in acquiring people with different cultures,
languages, and religions. Buhere an older generation of moralists thought that ruling a people without their consent
violated a core principle of republicanism, a younger generation believed that the United States had a duty to uplift
backward societies.

By the mid1890s, a shifhad taken place in American attitudes toward expansion that was sparked partly by a European
scramble for empire. Between 1870 and 1900, the European powers seized 10 million square miles of territory in Africe
and Asia, a fifth of the world's land magdout 150 million people were subjected to colonial rule. In the United States,

a growing number of policy makers, bankers, manufacturers, and trade unions grew fearful that the country might be
closed out in the struggle for global markets and raw materia

A belief that the world's nations were engaged in a Darwinian struggle for survival and that countries that failed to
compete were doomed to decline also contributed to a new assertiveness on the part of the United States. By the
1890s, the Americano®nomy was increasingly dependent on foreign trade. A quarter of the nation's farm products and
half its petroleum were sold overseas.

Thayer Mahan, a naval strategist and the author of The Influence of Sea Power Upon History, argued that national
prospeity and power depended on control of the world's deaes. "Whoever rules the waves rules the world," Mahan
wrote. To become a major naval power, the United States began to replace its wooden sailing ships with steel vessels
powered by coal or oil in 188But control of the seas would also require the acquisition of naval bases and coaling

57 This task is adapted from thetp://www.c3teachers.org/wpcontent/uploads/2015/09/NewYork_8American_Expansion.pdf

task developed for the New York State Social Studies Resource Toolkit. The task is license@eadpeaCommonAttribution-
NoncommercialShareAlike 4.0 International Licensehich allows for it to be shared and adapted as long as the user agrees to the
terms of the license.
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stations. Germany's Kaiser Wilhelm had copies of Mahan's books placed on every ship in the German High Seas Fleet
and the Japanese government put translations in ifganal bureaus.

During the late 19th century, the idea that the United States had a special mission to uplift "backward" people around
the world also commanded growing support. The mainstream Protestant religious denominations established religion
missiondn Africa and Asia, including 500 missions in China by 1890.

During the late 1880s, American foreign policy makers began to display a new assertiveness. The United States came
close to declaring war against Germany over Samoa in 1889; against Chdé ol the treatment of U.S. sailors;
and against Britain in 1895, over a territorial dispute between Venezuela and Britain.

American involvement in the overthrow of Hawaii's monarchy in 1893 precipitated a momentous debate over the
United Statesylobal role. They debated whether the U.S. should behave like a great power and seize colonies or
whether it should remain something different.

Mintz, S., & McNeil, S. (2015). The United States Becomes a World Power. Digital History. Regpeamter 9, 2015 from
http://www.digitalhistory.uh.edu/disp_textbook.cfm?smtl2&psid=3158
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9 EOSNLII & T NP YThe IfflieNdd & Sen IPdvieryUgba History

X¢CKS [[dzSaitAaz2y Aad SYAySyate 2yS Ay 6KAOK GKS Ay Tt dzsSyo!
nation a navy which, if not capable of reaching distant countries, shall at least be able to keep clear the chief
approachestoitsown. Bh SeSa 2F GKS O2dzyiNE KI @S F2NJ I |jdzZl NI SN 2
safely be said that it is essential to the welfare of the whole country that the conditions of trade and commerce should
remain, as far as possible, unaffected by atemal war. In order to do this, the enemy must be kapt onlyout of

our ports, but far away from our coasts.

/'y GKA&a ylFI@e 06S KIR ¢gAlK2dzi NBaAG2NAYy3I GKS YSNOKFyd :
military expenditure mat have a strongly represented interest behind it, convinced of its necessity. Such an interest in
sea power does not exist, cannot exist here without action by the government. How such a merchant shipping should
be built up, whether by subsidies or by drerade, by constant administration of tonics or by free movement in the

open air, is not a military but an economical question. Even had the United States a great national shipping, it may be
doubted whether a sufficient navy would follow; the distanceathseparates her from other great powers, in one

way a protection, is also a snare. The motive, if any there be, which will give the United States a navy, is probably now
quickening in the Central American Isthmus. Let us hope it will not come to the biit 2 2 € | § SX @

This text is in the public domain.
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1896 Republican Party PlatforaForeign Policy Excerpts

XhdzNJ F2NBA3Iy LRtAOE aKz2dZ R 6S G Fff GAYSEA FTANXYI @A 3:
should be carefully watched and guarded.

The Hawaiian Islands should be controlled by the United States, and no foreign power should be permitted to
interfere with them. The Nicaragua Canal should be built, owned and operated by the United States.thad, by
purchase of the Danish Islands we should secure a much needed Naval station in the West Indies.

The massacres in Armenia have aroused the deep sympathy and just indignation of the American people, and we
believe that the United States should exercidlglze influence it can properly exert to bring these atrocities to an end.
In Turkey, American residents have been exposed to gravest [grievous] dangers and American property destroyed.
There, and everywhere, American citizens and American property neusbsolutely protected at all hazards and at
any cost.

We reassert the Monroe Doctrine in its full extent, and we reaffirm the rights of the United States to give the Doctrine
effect by responding to the appeal of any American State for friendly intéiorein case of European encroachment.

We have not interfered and shall not interfere, with the existing possession of any European power in this
hemisphere, and to the ultimate union of all the English speaking parts of the continent by the free coingent
inhabitants; from the hour of achieving their own independence the people of the United States have regarded with
sympathy the struggles of other American peoples to free themselves from European domination. We watch with
deep and abiding intereshe heroic battles of the Cuban patriots against cruelty and oppression, and best hopes go
out for the full success of their determined contest for liberty. The government of Spain, having lost control of Cuba,
and being unable to protect the property tves of resident American citizens, or to comply with its Treaty

obligations, we believe that the government of the United States should actively use its influence and good offices to
restore peace and give independence to the Island.

The peace andecurity of the Republic and the maintenance of its rightful influence among the nations of the earth
demand a naval power commensurate with its position and responsibilities. We, therefore, favor the continued
enlargement of the navy, and a complete systef harborandse®2 I 4G RSFTFSyaSaxo

This text is in the public domain.
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The SpanistAmerican War and Overseas Emgite

The Spanisthmerican War was the first significant international military conflict for the United States since its war
againsa SEAO2 AY wmyncT AdG OFYS G2 NBLNBaSyid | ONRGAOLT Y.
about the rights of Cuban rebels to fight for freedom from Spain, the war had, for the United States at least, a far greate
importance inthe2 dzy i NE Q&4 RS&AANB (2 SELI YR AGa It260lf NBIOKOD

The Spanisiimerican War was notable not only because the United States succeeded in seizing territory from another
empire, but also because it caused the global community to recognize that the United State$omnagdable military

L2 6SNWP Ly ¢KIG {SONBGFENE 2F {G1F1GS W2Ky 1@ OFffSR at
balance of world power, just as the twentieth century began to unfidure.

LA FATLERA DEL ONCLE SAM (per M. Mouxd).

Guardarse I' sla porqec 1o "s perdi.

Figure 1 Whereas Americans thought of the Spanish colonial regime in Cuba as a typical example of European imperialism, thiist86&rfon depicts the
United Statesasalar@ N} 6 0 Ay 3 SYLANB® ¢KS OF LIA2YyS gNAGGSY Ay /LdFtryr adGlrasa avySsSw

THE CHALLENGE OF DECLARING WAR

Despite its name, the Spanigtmerican War had less to do with the foreign affairs between the Unitei@<Stand Spain

than Spanish control over Cuba. Spain had dominated Central and South America since the late fifteenth century. But,
1890, the only Spanish colonies that had not yet acquired their independence were Cuba and Puerto Rico. On several
occasims prior to the war, Cuban independence fighters in the "Cuba Libre" movement had attempted unsuccessfully t
end Spanish control of their lands. In 1895, a similar revolt for independence erupted in Cuba; again, Spanish forces
under the command of Generdlaleriano Weyler repressed the insurrection. Particularly notorious was their policy of
re-concentration in which Spanish troops forced rebels from the countryside into mititarirolled camps in the cities,
where many died from harsh conditions.

%8This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:4SzqFapv@4/TBganiskAmericanWar-and-O.
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response was notably brutal. Evoking the same rhetoric of independence with which they fought the British during the
American Revolution, sevdrnaeople quickly rallied to the Cuban fight for freedom. Shippers and other businessmen,
particularly in the sugar industry, supported American intervention to safeguard their own interests in the region.

[ A1S6AaSE GKS &/ dzo |l [ A avied, svhoYjdcklySe¥tabifsiied affeatzif RE&WRY orb and Rlddida,S
further stirred American interest in the liberation cause. The difference in this uprising, however, was that supporters
saw in the renewed U.S. Navy a force that could be a strong allylba. Bdditionally, the late 1890s saw the height of
yellow journalism, in which newspapers such asNesv York Journaled by William Randolph Hearst, and thew

York World published by Joseph Pulitzer, competed for readership with sensationalisiiesstbhese publishers, and

many others who printed news stories for maximum drama and effect, knew that war would provide sensational copy.

| 26 SOSNE S@Sy +a aSyalaArzyrtAiad ySsega ad2NASaE FLyySR |
freedom, one key figure remained unmoved. President William McKinley, despite commanding a new, powerful navy,
also recognized that the new fleetand soldiers were untested. Preparing for a reelection bid in 1900, McKinley did

not see a potential war witlspain, acknowledged to be the most powerful naval force in the world, as a good bet.
McKinley did publicly admonish Spain for its actions against the rebels, and urged Spain to find a peaceful solution in
Cuba, but he remained resistant to public pressioreAmerican military intervention.

aOYAyfSeQa NBGAOSYyOS (2 Ay@2t@S GKS ! yAGSR {iGlFGSa OKI
battleships, the USBRaine, to drop anchor off the coast of Cuba in order to observe the situation, apdepare to

evacuate American citizens from Cuba if necessary. Just days after it arrived, on February 15, an explosion destroyed
Maine, killing over 250 American sailoEdurg. Immediately, yellow journalists jumped on the headline that the
explosion was the result of a Spanish attack, and that all Americans should rally to war. The newspaper battle cry quicl
SYSNHSRZ dawSYSYOoSNI KS al AySHé wSOSyid SEFYAYylLilAz2zya 2-
conclude that the explosion was likely an accident due to the storage of gun powder close to the very hot boilers. But ir
1898, without ready evidese, the newspapers called for a war that would sell papers, and the American public rallied
behind the cry.

Return toU.S. History: How to Navigate This Document 112



https://cnx.org/contents/p7ovuIkl@3.84:4SzqFapv@4/The-Spanish-American-War-and-O#CNX_History_22_02_YellowJour

o%www

STUDENT
STAND@ DS

SOCIAL ST ES

sauuuu REWARD.—wt0_DESTROYED THE MAINET—S50,000 REWARD.
3:‘:~_=.: NEW YORK JOURNAL :-—?—"‘*“:s-

L 5 Seppe—p— AND ACVEMTIBEN - e

20 sk wXEW TR T AV, FEMIL ART 4L Mt ot FAREA T O T

DESTRUGTION OF TH[ VAR SHIP MAIIE WAS THE WORK OF A [{(]

$50,000! | Assistant \ecretan Roosevelt! $50,000!

$50,000 REWARD!; Convinced the Exploslon of 850,000 REWARD!

For the Detection of the i the War Ship Was Not Vo' Wy, Mustcttn &'ty
Perpetr, " Perpetrator of
e, 1 an Accident. s Tn S

7= { The Journal Offers $50.000 Reward for theis
Coaviction of the C'm nals Who Sent
258 Amencan Sadors 1o Ther Death,
Naval Officers L-\.r mous That
the Ship Was Destroyed

Hidgen Nne o 3 Sunicen Torpedo Baeved 1o Have Been the Weapon Used Agamst e Amenicas M:.-H:d-“ ar—O0fen
o Mm c Y riling Stordes of Beng Blown Imo e Ar Amid 2 Mm of Shanered Sted a2 Exploding
~Survivors Beoyght 10 Kev West Scoet e 1des of Asodent-=Spxuh Officals Pror
108 Too Mushr=Our Cadinet Orders 3 Searching IngarimeJoums Sends
Divers 1o Mavana 8o Report Upon the Condison of the Wradk

Figure 2 Although later reports would suggest the explosion was due to loose gunpowder onboard the ship, the press treated sfeneoftioe  $SMaineas high
drama. Note the lower headline citing that the ship was destroyed by a mine, despite the lack of evidence.

McKinley made one final effort to avoid war, when late in March, he called on Spain to end its policy of concentrating
thenative @ LJdzf | GA2Y AY YAfAGINEB OFYLHEA Ay /dzol X FyR (2 F2N
aOYAyfSe tAG0fS OK2AOS odzi G2 NBIdzSad I RSOfINIGA2Y
and on April 19, 1898, they offifisd @ NXBX O23Iy AT SR / dzol Q&4 AYyRSLISYyRSyOS I yR
remove Spain from the island. Equally important, Congress passed the Teller Amendment to the resolution, which state
that the United States would not annex Cuba followtimg war, appeasing those who opposed expansionism.

WAR: BRIEF AND DECISIVE

The Spanisthmerican War lasted approximately ten weeks, and the outcome was clear: The United States triumphed ir
its goal of helping liberate Cuba from Spanish control. Despédsitive result, the conflict did present significant
challenges to the United States military. Although the new navy was powerful, the ships were, as McKinley feared,
largely untested. Similarly untested were the American soldiers. The country hadtfeamethirty thousand soldiers

and sailors, many of whom were unprepared to do battle with a formidable opponent. But volunteers sought to make
up the difference. Over one million American memany lacking a uniform and coming equipped with their own guns
jdzA 01t & | yaégSNBR -bodiedingnt Neari@tan ttduséntl AfficénMindrican Ben also volunteered for
service, despite the segregated conditions and additional hardships they faced, including violent uprisings at a few
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American bases beforéa¢y departed for Cuba. The government, although grateful for the volunteer effort, was still
unprepared to feed and supply such a force, and many suffered malnutrition and malaria for their sacrifice.

To the surprise of the Spanish forces who saw thelwrafs a clear war over Cuba, American military strategists

prepared for it as a war for empire. More so than simply the liberation of Cuba and the protection of American interests
Ay GKS [/ FNROGOSFYSZ YAt AGENE adid Nbditiéha hakahasesii2 thePicific Qcean, T dzNJ
reaching as far as mainland Asia. Such a strategy would also benefit American industrialists who sought to expand the
markets into China. Just before leaving his post for volunteer service as a lieuteraarglgolthe U.S. cavalry, Assistant
Secretary of the Navy Theodore Roosevelt ordered navy ships to attack the Spanish fleet in the Philippines, another
island chain under Spanish control. As a result, the first significant military confrontation tooknptaceCuba but

halfway around the world in the Philippines. Commodore George Dewey led the U.S. Navy in a decisive victory, sinking
all of the Spanish ships while taking almost no American losses. Within a month, the U.S. Army landed a force to take 1
islands from Spain, which it succeeded in doing byAwnidust 1899.

The victory in Cuba took a little longer. In June, seventeen thousand American troops landed in Cuba. Although they
initially met with little Spanish resistance, by early July, fiercddsmensued near the Spanish stronghold in Santiago.
Most famously, Theodore Roosevelt led his Rough Riders,-aolatiteer cavalry unit made up of adventuseeking

college graduates, and veterans and cowboys from the Southwest, in a charge up HlettlexHio San Juan Hill, which
resulted in American forces surrounding Santiago. The victories of the Rough Riders are the best known part of the
battles, but in fact, several African American regiments, made up of veteran soldiers, were instrumdémtal soiccess.
The Spanish fleet made a laditch effort to escape to the sea but ran into an American naval blockade that resulted in
total destruction, with every Spanish vessel sunk. Lacking any naval support, Spain quickly lost control of P@exto Rico
well, offering virtually no resistance to advancing American forces. By the end of July, the fighting had ended and the
war was over. Despite its short duration and limited number of casualtieser than 350 soldiers died in combat,

about 1,600 were wonded, while almost 3,000 men died from diseaghe war carried enormous significance for
Americans who celebrated the victory as a reconciliation between North and South.
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*‘SMOKED YANKEES™: BLACK SOLDIERS IN THE SPANISH-AMERICAN WAR

The most popular image of the Spanish-American War is of Theodore Rooseveit and his Rough Riders,
charging up San Juan Hill But less weill known is that the Rough Riders struggled mightily in several
batties and would have sustained far more serious casualties, if not for the expernenced black veterans—
over twenty-five hundred of them—who joined them in battle (Figure). These soldiers, who had been
fighting the Indian wars on the American frontier for many years, were instrumental in the U.S. victory in
Cuba

Figure 3. The decision to fight or not was debated in the biack community, 835 some felt they owed Rtie to a
country that still granted them citizenship in name only, while others believed that proving their patriotism would
enhance their opportunities. (credit: Library of Congress)

The choice to serve in the Spanish-American War was not 8 simple one. Within the black community,
many spoke out both for and against involvement in the war. Many black Americans felt that because they
were not offered the true rights of citizenship it was not their burden to volunteer for war, Others, in
contrast, argued that participation in the war offered an opportunity for black Americans to prove
themselves to the rest of the country. While their presence was welcomed by the military which
desperately needed experienced soldiers, the black regiments suffered racism and harsh treatment while
fraining in the southem states before shipping off 1o battle

Once in Cuba, however, the “Smoked Yankees ® a5 the Cubans called the black American sokdiers, fought
side-by-side with Roosevelt's Rough Riders, providing crucial tactical support to some of the most
important batties of the war. After the Battle of San Juan, five black soldiers received the Medal of Honor
and twenty-five others were awarded a certificate of merit. One reporter wrote that *if it had not been for
the Negro cavalry, the Rough Riders would have been exterminated.” He went on to state that, having
grown up in the South, he had never been fond of black people before witnessing the battle. For some of
the soldiers, their recognition made the sacrifice worthwhile. Others, however, struggled with American
oppression of Cubans and Puerto Ricans, feeling kinship with the black residents of these countries now
under American rule
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ESTABLISHING PEACE AND CREATING AN EMPIRE

As the war closed, Spanish and Ameridgohomats made arrangements for a peace conference in Paris. They met in
October 1898, with the Spanish government committed to regaining control of the Philippines, which they felt were
unjustly taken in a war that was solely about Cuban independencée\tiie Teller Amendment ensured freedom for

Cuba, President McKinley was reluctant to relinquish the strategically useful prize of the Philippines. He certainly did nc
want to give the islands back to Spain, nor did he want another European power tim $tegeize them. Neither the

Spanish nor the Americans considered giving the islands their independence, since, with the pervasive racism and
cultural stereotyping of the day, they believed the Filipino people were not capable of governing themselan Wi
Howard Taft, the first American governgeneral to oversee the administration of the new U.S. possession, accurately
OF LG dzZNBR ! YSNAOIY &aSyidAYSyGa oA0K KAA FNBIdSSyid NBTFSNI

As the peace negotiations thff RSRX { LI Ay | IANBSR (G2 NBO23IyAil S [/ dzol Qa
control of Puerto Rico and Guam. McKinley insisted that the United States maintain control over the Philippines as an
annexation, in return for a $20 million payment to 8paAlthough Spain was reluctant, they were in no position

militarily to deny the American demand. The two sides finalized the Treaty of Paris on December 10, 1898. With it cam
the international recognition that there was a new American empire that ireduthie Philippines, Puerto Rico, and

Ddzl Y& ¢KS | YSNRAOIY LINBaa ljdzado1fte IFE2NAFTASR (GKS yI (A2,
glory of the American eagle reaching from the Philippines to the Cariblégurd.
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Ten thousand miles from tip to tip.—Philadelphia Press.

Figure 4This cartoon from théhiladelphia Presshowed the reach of the new American empire, from Puerto Rico to the Philippines.

Domestically, the country was neither unified in their support of the treaty nor in the idea of the United States building
an empire at all. Many prominent Americans, including Jane Addams, former President Grover Cleveland, Andrew
Carnegie, Mark Twain, drbamuel Gompers, felt strongly that the country should not be pursuing an empire, and, in
1898, they formed the Ardimperialist League to oppose this expansionism. The reasons for their opposition were
varied: Some felt that empire building went agaitigt principles of democracy and freedom upon which the country

was founded, some worried about competition from foreign workers, and some held the xenophobic viewpoint that the
assimilation of other races would hurt the country. Regardless of their reatfumgroup, taken together, presented a
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formidable challenge. As foreign treaties require a{hivds majority in the U.S. Senate to pass, the Amiperialist

[ SI 3dzSQa LINBaadz2NBE € SR GKSY G2 | Of SI Nhgindiineni. Eessatfariiak {0 K
week before the scheduled vote, however, news of a Filipino uprising against American forces reached the United
States. Undecided senators were convinced of the need to maintain an American presence in the region and preempt
the intervention of another European power, and the Senate formally ratified the treaty on February 6, 1899.

The newly formed American empire was not immediately secure, as Filipino rebels, led by Emilio Adiimatdo (
F2dzaKG o6FO1 FAFAYyad ! YSNAOFIY F2NOSa adlrdiAz2ySR GKSNB®
four thousand American and twenty thous@ Filipino combatant deaths; the civilian death toll is estimated as high as
250,000. Finally, in 1901, President McKinley appointed William Howard Taft as the civil governor of the Philippines in.
effort to disengage the American military from dire@ ¢y TNR2y i A2y a A 0GK GKS CAf ALRAY:
Americans built a new transportation infrastructure, hospitals, and schools, hoping to win over the local population. The
rebels quickly lost influence, and Aguinaldo was captured by Ameiocess and forced to swear allegiance to the

United States. The Taft Commission, as it became known, continued to introduce reforms to modernize and improve
daily life for the country despite pockets of resistance that continued to fight through thegspfih902. Much of the
O2YYAaarzyQa NMzZ S OSyiSNBR 2y fS3ratlriAgdS NBF2Nya G2
commission offering appointments to resistance leaders in exchange for their support. The Philippines continued undel
American rule until they became sejoverning in 1946.

5794

Figure 5.Philippine president Emilio Aguinaldo was captured after three years of fighting with U.S. troops. He is seen here bedd8®gitksburgfter taking an
oath of loyalty to the United &tes in 1901.

After the conclusion of the Spanigtmerican War and the successful passage of the peace treaty with Spain, the United
States continued to acquire other territories. Seeking an expanded international presence, as well as control of maritim
routes and naval stations, the United States grew to include Hawaii, which was granted territorial status in 1900, and
Alaska, which, although purchased from Russia decades earlier, only became a recognized territory in 1912. In both
cases, their status dsrritories granted U.S. citizenship to their residents. The Foraker Act of 1900 established Puerto
Rico as an American territory with its own civil government. It was not until 1917 that Puerto Ricans were granted
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American citizenship. Guam and Samoaiclinad been taken as part of the war, remained under the control of the

U.S. Navy. Cuba, which after the war was technically a free country, adopted a constitution based on the U.S.
Constitution. While the Teller Amendment had prohibited the United Statea annexing the country, a subsequent
amendment, the Platt Amendment, secured the right of the United States to interfere in Cuban affairs if threats to a
stable government emerged. The Platt Amendment also guaranteed the United States its own naaalsmgdstation

2y 0KS AaflyRQa a2dzi KSNY DdzZrydlrylryY2 . I& FyYR LINRPKAOAIUG:!
eventually threaten their independence. While Cuba remained an independent nation on paper, in all practicality the
UnitedStdl S& 32 SNY SR /dzol Qa F2NBAIY LRfAOE IyR SO02y2YAO0
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Map of American Expansion 186/899°

NOTE: This map shows the United States and its territorial possessions and the years when they were acquired.

= - R T

#’% P ARCTIC OCEAN ﬂ%% -
G

JOHNSTON L .
1899
JKINGMAN REEF 1858

HOWLAND 1. “PALMYRA L. 1658

1857 T“BAKERL .

1857 JARVIS L1857

rhir:rmru ' T ~ AMERICAN.
OCEAN Y s SAMOA - . . [ vs. possession

bl © 1899 )

AUSTRALIA ‘1 1857 Fat: acquired .

0 1000 2000mh |

g_,,—f'_ﬂ- x\,b‘ / ‘ﬁ_ 5180 280 ’J

Created for the New York State K—12 Social Studies Toolkit by Agate Publishing, Inc., 2015. Adapted from Exciting Experiences in Qur
Wars with Spain and the Filipinos (Chicago: Book Publishers Union, 1899), by Marshall Everett, p. 395. Available at:
https://commons.wikimedia.org/wiki/File:GreaterAmericaMap.jpg.

%This task is adapted from th&as American Expansion Abroad Justifissk developed for the New York State Social Studies
Resource Toolkit. The task is licensed undéreative CommonAttribution-NoncommercialShareAlike 4.0 International License
which allows for it to be shared and adapted as long as the user agrees to the tetineslicense.
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William McKinley Speech on Imperialism, 1900

After thirty-three years of unbroken peace came an unavoidable war. Happilgotidusion was quickly reached

without a suspicion of unworthy motive, or practice, or purpose on our part and with fadeless honor on our arms. |
cannot forget the quick response of the people to the country's need, and the quarter of a million men wtyo fre
offered their lives to the country's service. It was an impressive spectacle of national strength. It demonstrated our
mighty reserve power and taught us that large standing armies are unnecessary as a "Minute Man" ready to join the
ranks for nationhdefense.

Out of these recent events have come to the United States grave trials and responsibilities. As it was the nation's war,
S0 are its results the nation's problem. Its solution rests upon us all. It is too serious to stifle. k#snest for

response. No phrase or catchword can conceal the sacred obligation it involves. No use of epithets, no aspersion of
motive of those who differ, will contribute to that sober judgment so essential to right conclusions. No political outcry
can abrogate outreaty of peace with Spain, or absolve us from its solemn engagements. It is the people's question,
and will be until its determination is written out in their enlightened verdict. We must choose between manly doing

and base desertion. It will never be thadter. It must be soberly settled in justice and good conscience, and it will be.
wAIAKGS2dzaySaa 6KAOK SEIFfGSGK | yFdA2y Ydad O2y GNRBE A\

There can be no imperialism. Those who fear it are against it. Those who have faith in the repuddjainst it. So

that there is universal abhorrence for it and unanimous opposition to it. Our only difference is that those who do not
agree with us have no confidence in the virtue or capacity or high purpose or good faith of this free people as a
civilizing agency: while we believe that the century of free government which the American people has enjoyed has
not rendered them irresolute and faithless, but has fitted them for the great task of lifting up and assisting to better
conditions and larger libgy those distant people who have through the issue of battle become our wards.

Let us fear not. There is no occasion for faint hearts, no excuse for regrets. Nations do not grow in strength and the
cause of liberty and law by the doing of easy thingye fAarder the task the greater will be the result, the benefit, and
the honor. To doubt our power to accomplish it is to lose our faith in the soundness and strengthgopalar
institutions.

The liberators will never become the oppressors. Agalerned people will never permit despotism in any
government which they foster and defend.

Gentlemen, we have the new care and can not shift it. And, breaking up the camp of ease and isolation, let us bravely
and hopefully and soberly continue the mardhfaithful service and falter not until the work is done. It is not possible

that 75 million American freemen are unable to establish liberty and justice and good government in our new
possessions. The burden is our opportunity. The opportunity is grédaerthe burden. May God give us strength to

bear the one and wisdom so to embrace the other as to carry to our distant acquisitions the guarantees of "life,

liberty, and the pursuit of happiness."”

This text is in thpublic domain
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Excerpts from tle Roosevelt Corollary (to the Monroe Doctrine) 1904

It is not true that the Unites States feels any land hunger or entertains any projects as regards to the other nations of th
Western Hemisphere save such as are for their welfare. All that this codegires is to see the neighboring countries
stable, orderly, and prosperous. Any country whose people conduct themselves well can count upon our hearty
friendship. If a nation shows that it knows how to act with reasonable efficiency and decency irasdgialitical

matters, if it keeps order and pays its obligations, it need fear no interference from the United States.

Chronic wrongdoing, or any impotence which results in a general loosening of the ties of civilized society [however], m:
in America, aglsewhere, ultimately require intervention by some civilized nation, and in the Western Hemisphere the
adherence of the United States to the Monroe Doctrine may force the United States, however reluctantly, in flagrant
cases of such wrongdoing or impotendo the exercise of an international police power.

...It is a mere truism to say that every nation, whether in American or any where else, which desires to maintain its
freedom, its independence, must ultimately realize that the right of such indeparalean not be separated from the
responsibility of making good use of it.

This text is in the public domain.
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U.S. Imperialism After the Spanishmerican War Graphic OrganizéCompleted)

Key Figures | Key Foreign Policies| Impacts of Policy on | Impacts of the Policy
the U.S. on Foreign Nations
John Hay Open Door policyll Open Door notesfree | Open Door notes
president foreign nations had free | trade actually benefited| squeezed other foreign
a OY Ay f Sqandequal access to the U.S. because countries (Germany,

Secretary of
State, wrote the

Chinese ports.

American business had
the advantage since

Spain, Great Britain,
Russia, France) out of

Open Door Open Door noteserased | American companies | Chinese markets
E . notes spheres of influence in | were producing higher
conomic . : : .
. : China, opened the doors| quality goods than othell China- Boxer Rebellion
Imperialism in : .
. to free trade, only China | countries more sought to expel all
East Asia can collect taxes on trad{ efficiently and less Western Nations, U.S.
within its borders expensively. troops intervened to
withstand the rebellion,
signifying American
commitment to
Chinese territorial
integrity.
Theodore . A3 { GAAQ G The U.S. took the role of Colombia- lost the
Roosevelt, unnecessary to use forcg a L2 f A OS LJ2 4 territory of Panama
president after | to achieve foreign policy | Western Hemisphere, | after the U.S.
McKinley goals as long as the underwriting a influenced a
military is big enough to | revolution in Panma. Panamanian revolt and
threaten force. The corollary was used | used a naval blockade
w223808 as a r.ation_ale for _to stop C_:olombia from
G. A3 { i Roosevelt Corollary American involvement | intervening.

Foreign Policy

based on the Monroe
Doctrine, but instead of
the U.S. not interfering
gAUK Ala yS
the Corollary states that
the U.S. had the right an|
obligation to involve itsel

whenever necessary.

(through economic
influence) in the
Caribbean and Central
America.

Cuba and Panama
became U.S.
protectorates
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William Taft, Dollar Diplomacywield | Indebted central Central American
president after | U.S. economic influence| American nations to the| countries- did not want
Roosevelt to coerce countries into | U.S. by buying their to be indebted to the
agreements that benefit [ European debts United States, resisted
the united states, and us the U.S. purchasing
foreign policy to secure | interfered in Asia in an | their European debt.
markets and attempt to balance Created nationalist
opportunities for power between China | movements, resentful
American businesses. | and Japan of U.S. interference
P Interference in Central | Japan alienated by
¢ ¥uQa America and Asia was | U.S. attempts to
SALX 2YL done in an attempt to | interfere in Chia-Japan
protect U.S. interests in| relations, caused Japa
those areas and to further consolidate
maintain economic and | power in the region,
military dominance and heightened
tensions with the U.S.
Woodrow a/ 22t Ay 3 2 F|Returned to policies With less American
Wilson, agreements between the| more similar to intervention, Japan
president after | U.S. and nations around| isolationism, but the moved to declare Chin
Taft. the world in which they | U.S. was still AGQa LINRGS
agreed to resolve interventionists in areas| (through diplomacy,
William Jenningg disputes through talks, | where its direct or the U.S. only
Bryan-2 A f & { notwar. indirect interests were | recognized Japanese
secretary of threatened control over the
state and GY2NI f RAaLX Manchurian region)
previous U.S. foreign policy based sent troops to Haiti,
Woodrow populist on morality rather than | Dominican Republic, an| Mexicocame to resent
2 Af a2y Q|candidate for | economic interests, Cuba to protect U.S. involvement in
Freedom president. American interference in| American interests, and| their affairs, and

Fy23KSNI yI i
should only occur when
the circumstances rose ti
the level of a moral
imperative.

AYyiSNBSYSR
government to promote
democratic ideals

Backed a rebel group in
Mexico that attempted
to overthrow the
Mexican government leq
by Pancho Villa (which
was not successful)

attempted to threaten
U.S. oil company
interests. When U.S.
troops invaded Mexico
(in retaliation for

t I yOK2 =+Af{
New Mexico), Mexico
demanded they
withdraw.
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Economic Imperialism icast Asi&

While American forays into empire building began with military action, the country concurrently grew its scope and
influence through other methods as well. In particular, the United States used its economic and industrial capacity to
addtoitsSYLIANBE +a Oy o6S aSSy Ay | adGgdzRe 2F GKS [/ KAYyl Yl

WHY CHINA?

{AyO0OS (KS RIFIeda 2F [/ KNARAG2LIKSNI / 2fdzYodzaQa 6Saidsgl NR 22«
China, but loosely defindda | £ € 2F {2dziKSFad ! aAl o Yrye 6Sad0dSNYSNE
the defeat of the Spanish navy in the Atlantic and Pacific, and specifically with the addition of the Philippines as a base
for American ports and coaling statioise United States was ready to try and make the myth a reality. Although China
originally accounted for only a small percentage of American foreign trade, captains of American industry dreamed of &
vast market of Asian customers desperate for manufactyealds they could not yet produce in large quantities for
themselves.

American businesses were not alone in seeing the opportunities. Other countrielsiding Japan, Russia, Great Britain,
France, and Germanyalso hoped to make inroads in China. Previmeaties between Great Britain and China in 1842

and 1844 during the Opium Wars, when the British Empire militarily coerced the Chinese empire to accept the import o
LYRAILY 2LIAdzY Ay SEOKFYy3IS F2NJ Ada GSIHallfiréidgR naichdNdadSie I y ¢
and equal access to Chinese ports. This was at a time when Great Britain maintained the strongest economic
relationship with China; however, other western nations used the new arrangement to send Christian missionaries, whe
began to work across inland China. Following the Samanese War of 1881y bp 2 OSNJ / KAyl Q& Of |
western countries hoped to exercise even greater influence in the region. By 1897, Germany had obtained exclusive
mining rights in northern coast&hina as reparations for the murder of two German missionaries. In 1898, Russia
obtained permission to build a railroad across northeastern Manchuria. One by one, each country carved out their own
sphere of influence, where they could control markets tigh tariffs and transportation, and thus ensure their share of

the Chinese market.

Alarmed by the pace at which foreign powers further divided China into pstardtories, and worried that they had

no significant piece for themselves, the United Stat®gegnment intervened. In contrast to European nations, however,
American businesses wanted the whole market, not just a share of it. They wanted to do business in China with no
artificially constructed spheres or boundaries to limit the extent of theidé,gbut without the territorial entanglements

or legislative responsibilities that arithperialists opposed. With the blessing and assistance of Secretary of State John
Hay, several American businessmen created the American Asiatic Association in p88&iegreater trade

opportunities in China.

THE OPEN DOOR NOTES

Open Door notes, a series of circular notes that Hay himself drafted as an expression of U.S. interests in the region an

O This work is licensed by Rice University undéreative Comons Attribution License (by 4.0The original work is available at
https://cnx.org/contents/p7ovulkl@3.84: fMwgSD_@4/Econostierialismin-EastA.
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sent to the othercompeting powersKigurg. These notes, if agreed to by the other five nations maintaining spheres of
influences in China, woulerase all spheres and essentially open all doors to free trade, with no special tariffs or
transportation controls that would give unfair advantages to one country over another. Specifically, the notes required
that all countries agree to maintain free &ss to all treaty ports in China, to pay railroad charges and harbor fees (with
no special access), and that only China would be permitted to collect any taxes on trade within its borders. While on
paper, the Open Door notes would offer equal access tdhalreality was that it greatly favored the United States. Free
trade in China would give American businesses the ultimate advantage, as American companies were producing highe
quality goods than other countries, and were doing so more efficienty&ridd SELISY &4A @3St & d ¢ KS ¢
flood the Chinese market with American goods, virtually squeezing other countries out of the market.
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Although the foreign ministers of the other five nations sent {naérted replies on behalf of their respective

governments, with some otight denying the viability of the notes, Hay proclaimed them the new official policy on
China, and American goods were unleashed throughout the nation. China was quite welcoming of the notes, as they al
stressed the U.S. commitment to preserving then€bé government and territorial integrity.

The notes were invoked barely a year later, when a group of Chinese insurgents, the Righteous and Harmomious Fists
also known as the Boxer Rebellion (1898)ught to expel all western nations and their influendesn China Eigure.

The United States, along with Great Britain and Germany, sent over two thousand troops to withstaeetfien. The
troops signified American commitment to the territorial integrity of China, albeit one flooded with American products.
Despite subsequent efforts, by Japan in particular, to undermine Chinese authority in 1915 and again during the
Manchuriancrisis of 1931, the United States remained resolute in defense of the open door principles through World
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War Il. Only when China turned to communism in 1949 following an intense civil war did the principle become relatively
meaningless. However, for neahglf a century, U.S. military involvement and a continued relationship with the Chinese

government cemented their roles as preferred trading partners, illustrating how the country used economic power, as
well as military might, to grow its empire.

< - g - s - s o5 23

el

Figue 2 The Boxer Rebellion in China sought to expel all western influences, including Christian missionaries and trade par@térese government
appreciated the American, British, and German troops that helped suppress the rebellion.
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Roosesf 1Qa . A3 {dAO1¢ C2NBAIY t2fAC

While President McKinley ushered in the era of the American empire through military strength and economic coercion,
his successor, Theodore Roosevelt, established a new foreign policy approach, allegedly based de Affasami

LINE GSNDB X aallSlF|{ az2fatesz |y Figudd MINEcruk of liskidieigd policyas|aZhinly y R @ ;
GSAt SR UKNBIFIG® w22aS@OSt i 0StASOSR GKIG Ay f A Jukeiorce ¥ 1
to achieve foreign policy goals, so long as the military cthukhtenforce. This rationale also rested on the young
PNBaARSY(iQa LKAf2a2LKeésY gKAOK KS GSNX¥SR (KS aaidiNBydzd
instill American men with the resolve and vigor they allegedly had once acquired in theMississippi West.

THE RIG STICK IN THE CARIBBEAN SEA
Figure 1Rooseveltwag T Sy RSLIWOGSR Ay OFNI22ya 6AStRAY3 KAa GoA3d adA0| Nav.y R Ldza K

Roosevelt believed that while the coercive power wielded by the United States could be harmful in the wrong hands, th
2 SAGSNY | SYAALKSNBEQa o0Saild AyiSNBaitga 6SNB faz2 (GKS 08S:
{dFr4dSa KIR GKS NRARIKG FyR GKS 20ftA3FGA2Y G2 0SS GKS Lk2f
softyandt NNEAYy 3 | o06A3 adAO|1Zé¢ akKlILISR YdzOK 2F w22aSgSft iQa

THE CONSTRUCTION OF THE PANAMA CANAL

As early as the midixteenth century, interest in a canal across the Central American isthmus began to take root,
primarily out of trade interests. Theubsequent discovery of gold in California in 1848 further spurred interest in
connecting the Atlantic and Pacific Oceans, and led to the construction of the Panama Railway, which began operation
in 1855. Several attempts by France to construct a cartalden 1881 and 1894 failed due to a combination of financial
crises and health hazards, including malaria and yellow fever, which led to the deaths of thousands of French workers.

" This work is licensed by Rice University und@raative Commons Attributiondeinse (by 4.0)The original work is available at
https://cnx.org/contents/p7ovulkl@3.84:RiggtnKi@4/Roosevdig StickForeignP.
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Upon becoming president in 1901, Roosevelt was determined to succeed wiivers had failed. Following the advice

that Mahan set forth in his bookhe Influence of Seapower upon Histéry sought to achieve the construction of a

canal across Central America, primarily for military reasons associated with empire, but alserfational trade
considerations. The most strategic point for the construction was across thenfiityisthmus of Panama, which, at the

turn of the century, was part of the nation of Colombia. Roosevelt negotiated with the government of Colombia,
sometimes threatening to take the project away and build through Nicaragua, until Colombia agreed to a treaty that
would grant the United States a lease on the land across Panama in exchange for a payment of $10 million and an
additional $250,000 annual rentad. The matter was far from settled, however. The Colombian people were outraged
over the loss of their land to the United States, and saw the payment as far too low. Influenced by the public outcry, the
Colombian Senate rejected the treaty and informed&avelt there would be no canal.

' YRIdzy i SRY w22aS@Sti OKz2asS (G2 y2¢ 6ASEtR (GKS aoA3a &dAcC
States would strongly support the Panamanian people should they choose to revolt against Colombianahéeifo

own nation. In November 1903, he even sent American battleships to the coast of Colombia, ostensibly for practice
maneuvers, as the Panamanian revolution unfolded. The warships effectively blocked Colombia from moving additiona
troops into the rgjion to quell the growing Panamanian uprising. Within a week, Roosevelt immediately recognized the
new country of Panama, welcoming them to the world community and offering them the samettesh@smillion plus

the annual $250,000 rental feehe had previouly offered Colombia. Following the successful revolution, Panama
became an American protectorate, and remained so until 1939.

Once the Panamanian victory was secured, with American support, construction on the canal began in May 1904. For
the first year d operations, the United States worked primarily to build adequate housing, cafeterias, warehouses,
machine shops, and other elements of infrastructure that previous French efforts had failed to consider. Most
importantly, the introduction of fumigation sy SY& 'y R Y2aljdzad2 ySdia F2tft26Ay3
of mosquitoes in the spread of malaria and yellow fever reduced the death rate and restored the fledgling morale
among workers and Americérorn supervisors. At the same time, a naxave of American engineers planned for the
construction of the canal. Even though they decided to build asgskem rather than a selavel canal, workers still

had to excavate over 170 million cubic yards of earth with the use of over one hundred ihevousated steam shovels
(Figure. Excited by the work, Roosevelt became the first sitting U.S. president to conduct ar iofficiational trip.

He traveled to Panama where he visited the construction site, taking a turn at the steam shovel and removing dirt. The
canal opened in 1914, permanently changing world trade and military defense patterns.
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Figure 2 Recurring landsles made the excavation of the Culebra Cut one of the most technically challenging elements in the construction of theCAanhma

THE ROOSEVELT COROLLARY

With the construction of the canal now underway, Roosevelt next wanted to send a clear mes#agectst of the

worldt and in particular to his European counterpartthat the colonization of the Western Hemisphere had now

ended, and their interference in the countries there would no longer be tolerated. At the same time, he sent a message
to his counerparts in Central and South America, should the United States see problems erupt in the region, that it
would intervene in order to maintain peace and stability throughout the hemisphere.

Roosevelt articulated this seeming double standard in a 1904 addrefore Congress, in a speech that became known

as the Roosevelt Corollary. The Roosevelt Corollary was based on the original Monroe Doctrine of the early nineteentr
century, which warned European nations of the consequences of their interference @atiitgbean. In this addition,
w22aS@0StG adlrasa dKIFIG GKS ' YyAGSR {1 GS&a 62dzd R dz&aS YA
GOKNRYAO gNRY3IAR2AYIE o0& tye [FOGAY !'YSNAROIY ylFEidAzy GKI
5200NAYST gKAOK LINRBOfFAYSR Fy ! YSNRAOLY LRtAOE 2F y2Vy)
loudly proclaimed the right and obligation of the United States to involve itself whenever necessary.

Roosevelt immediately began to pile new corollary to work. He used it to establish protectorates over Cuba and
thyFYEsS +a 68ttt +a (2 RANBOG GKS !'yAGSR {Grd8a G2 Y,
growing resentment from neighboring countries over Americgarivention in their internal affairs, as well as European
O2yOSN¥ya FNRBY IFINE (y2¢ftSR3IS 2F w22aS@StiQa LINBOA 2 dz
build the Panama Canal left many fearful of American reprisals should they Eagentually, Presidents Herbert Hoover

and Franklin Roosevelt softened American rhetoric regarding U.S. domination of the Western Hemisphere, with the
fFGOSNI LINPOE FAYAYTI || ySg aD22R bSAIKO2NI t 2 QA OFF I hRE{D
However, subsequent presidents would continue to reference aspects of the Roosevelt Corollary to justify American
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involvement in Haiti, Nicaragua, and other nations throughout the twentieth century. The map Hellpuwvg shows the
GARSALINBIR STFFSOGha 2F w22aS@StiQa LRtAOASE (KNRdAAK?2 dz

"\ Platt Amendment (1901) “Financial crisis prompts first use
' Cuban-American Treaty (1903) | | of Roosevelt Corollary (1904-1905) |
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Figure 3 From underwriting a revolution in Panama with the gafabuilding a canal to putting troops in Cuba, Roosevelt vastly increased the U.S. impact in Latin
America.

T

THE ROOSEVELT COROLLARY AND ITS IMPACT

AMERICAN INTERVENTION IN THE RUSSINESE WAR

Although he supported the Open Door notes as an excellent economic policy in China, Roaseviétdahe fact that

the United States had no strong military presence in the region to enforce it. Clearly, without a military presence there,

KS O2dA R y2d Fa SlFaArte dzasS KAa aoA3d adA01 ¢ ddomistsdid ONJI
arise on the other side of the Pacific, Roosevelt adopted a policy of maintaining a balance of power among the nations

there. This was particularly evident when the Rudapanese War erupted in 1904.
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In 1904, angered by the massing of &as troops along the Manchurian border, and the threat it represented to the
region, Japan launched a surprise naval attack upon the Russian fleet. Initially, Roosevelt supported the Japanese
position. However, when the Japanese fleet quickly achievedryiafter victory, Roosevelt grew concerned over the
growth of Japanese influence in the region and the continued threat that it represented to China and American access
those marketsKigurg. Wishing to maintain the aforementioned balance of power, in 1905, Roosevelt arranged for
diplomats from both nations to attend a secret peace conference in Portsmouth, New Haenderresultant

negotiations secured peace in the region, with Japan gaining control over Korea, several former Russian bases in
Manchuria, and the southern half of Sakhalin Island. These negotiations also garnered the Nobel Peace Prize for
Roosevelt, thdirst American to receive the award.

Figure 4 WI LJ yQa RSFSyasS |3 Ayald wdzdaiAl ¢+ & &dzZJR2NISR o6& t SEDARSYI ! waA2 ¥SEFH
he stepped in.

When Japan later exercised a'atsthority over its gains by forcing American business interests out of Manchuria ig 1906
MpnTI w22aS@Std FSti KS ySSRSR (2 Ay@21S KAa aoAd aii
sending the U.S. Great White Fleet on manesve the western Pacific Ocean as a show of force from December 1907
through February 1909. Publicly described as a goodwill tour, the message to the Japanese government regarding
American interests was equally clear. Subsequent negotiations reinforee@pkn Door policy throughout China and

0KS NBXald 2F ! aAl ® w22aS@Std KIRXZ o0& 020K GKS 2dzRA OA 2«
power, kept U.S. interests in Asia well protected.
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When Williaml 2 61 NR ¢ F4G 0SOlIYS LINBAARSY(d Ay mopndpZ KS OK2a&S
GKIFG NBFESOGSR ' YSNAOLY $02y2YAO LRSSNIFG GKS GAYSD |
RSOAaA2Y (2 aadd8iaddzig R SFRBENI28RPO0dZES F2NBAIY LI2f
American businessmeifigure) ® b 2 (i dzy f thied of fer2e2 Tal B&Ithé Wréat of American economic clout

to coerce countries into agreements to benefit the United States.

Figure ! f (6 K2dZAK 2AEfALY 1 261 NR -pitkdducdessdr tothk Bexieady e waleshifc@R i DadzKS ywR22 3 SPSt
choosing instead to use the economic might of the United States to influence foreign affairs.

Of key interest to Taft was the debt that several Central American nations still owed to various countries in Europe.
Fearirg that the debt holders might use the monies owed as leverage to use military intervention in the Western
Hemisphere, Taft moved quickly to pay off these debts with U.S. dollars. Of course, this move made the Central
American countries indebted to the Ual States, a situation that not all nations wanted. When a Central American
nation resisted this arrangement, however, Taft responded with military force to achieve the objective. This occurred in
Nicaragua when the country refused to accept American loaupsy off its debt to Great Britain. Taft sent a warship

with marines to the region to pressure the government to agree. Similarly, when Mexico considered the idea of allowin
a Japanese corporation to gain significant land and economic advantagesaaritsy, Taft urged Congress to pass the
Lodge Corollary, an addendum to the Roosevelt Corollary, stating that no foreign corporatier than American

oned could obtain strategic lands in the Western Hemisphere.

2 This work is licenselly Rice University under@reative Commons Attribution License (by 4Theoriginal work is available at
https://cnx.org/contents/p7ovulkl@3.84:Bpk5Ix@3/TaftdollarDiplomacy
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Ly !&aAl X ¢F FiQal Ka2aSh CATS a¢ K-S 2aR22 NBR fwiz22268SSROSt G 1S GG SYL
Japanese interference and thereby maintain a balance of power in the region. Initially, he experienced tremendous
success in working with the Chinese government to furthesettsp the railroad industry in that country through

arranging international financing. However, efforts to expand the Open Door policy deeper into Manchuria met with
NEaA&aldl yOS FTNBY wdzaaAl |yR W LIYsS SE Li2esakdkabwlédieSaboltxh¥ A {
intricacies of diplomacy. As a result, he reorganized the U.S. State Department to create geographical divisions (such ¢
the Far East Division, the Latin American Division, etc.) in order to develop greater foreign poliogexpedch area.
¢CFHFiQa LREAOASAY Ef(GK2dAK y23G a oFaSR 2y YAt AGENE |
{GrGSaz 024K G GKS GAYS IyR Ay GKS Tdzi dzZNE® / Setadesl f !
G2 O02YSs a ¢Sttt la F2a0dSNI yraGA2yFrtAad Y208SYSyida Ay
to mediate between China and Japan served only to heighten tensions between Japan and the United States.
Furthermore, itdidy 2 4G a4 dzOOSSR Ay ONBFdGAy3a I+ oFftlyOS 2F LRGSNE |
and reach throughout the region.

l'a ¢ FGQa LINBAARSyOe OFYS G2 I Oft2aS Ay SINIeé mMpmMoI i
The world perceived the United States as the predominant power of the Western Hemisph@erception that few

nations would challenge until the Soviet Union during the Cold War era. Likewise, the United States had clearly markec
its interests in Asia, dibugh it was still searching for an adequate approach to guard and foster them. The development
of an American empire had introduced with it several new approaches to American foreign policy, from military
intervention to economic coercion to the mere tlateof force.

The playing field would change one year later in 1914 when the United States witnessed the unfolding of World War I,
GGKS DNBFG 2FNWE ! ySg LINSAARSY( ¢ 2 dz éhethaiviaSwelldi (2 | R3
intentioned butathA YS& A YLINI OGAOFf ® 5SALIAGS 222RNBg 2AfazyQa o
drawn into the conflict and subsequently attempt to reshape the world order as a result.
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When Woodrow Wilson too&ver the White House in March 1913, he promised a less expansionist approach to
American foreign policy than Theodore Roosevelt and William Howard Taft had pursued. Wilson did share the
commonly held view that American values were superior to those ofg¢leof the world, that democracy was the best
system to promote peace and stability, and that the United States should continue to actively pursue economic market:
abroad. But he proposed an idealistic foreign policy based on morality, rather than Amseifinterest, and felt that

' YSNRAOIY AYUSNFSNBYOS Ay FY2G0KSNI yIFiA2yQa | FFIFANBR &aK:
imperative.

Wilson appointed former presidential candidate William Jennings Bryan, a notetirgatidist and proponent of world
peace, as his Secretary of State. Bryan undertook his new assignment with great vigor, encouraging nations around th:
g2NI R G2 ardy aO22fAy3a 2FF (GNBFrGASazé dzy RSNJ dokwaQK (i K
and to submit any grievances to an international commission. Bryan also negotiated friendly relations with Colombia,
AYyOfdzZRAY3  bup YATEA2Y |LRf238 F2NI w22aS@StiqQa I O0A:
effectiveseld 2 GSNY YSyYy i Ay GKS t KAfALILIAYSa Ay LINBLI NI GAZ2Y T2
support, however, Wilson found that it was much harder than he anticipated to keep the United States out of world
affairs Eigurg. In reality, the United States was interventionist in areas where its intarelitect or indirect were
threatened.

THE BRONCHO-BUSTER.

Ponwnns Wosrsw Woser ~1 WOXDES WHAT | PO XEXT~

Figure 2 While Wilson strove tbe less of an interventionist, he found that to be more difficult in practice than in theory. Here, a political cartodis tiepies a
rather hapless cowboy, unclear on how to harness a foreign challenge, in this case, Mexico.

2 Af a2y 04 3INBM KOS LONBERSIOSHENIZ NE 2 O0dNNNBR Ay ! aAFs 6KSN
policy that essentially used the power of U.S. economic dominance as a threat to gain favorable terms. Instead, Wilson

3 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulki@3.84:h609EjA8@3/Amerieaolationismandthe-.
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revived diplomatic efforts to keep Japanasterference there at a minimum. But as World War |, also known as the
Great War, began to unfold, and European nations largely abandoned their imperialistic interests in order to marshal
their forces for sellefense, Japan demanded that China succund Japanese protectorate over their entire nation. In
MPMT I 2AfEALY WSYyyAy3aa . NBEIFIyQa &dzO0Saa 2 Ndshii Agreprie®NE (0 | NI
which recognized Japanese control over the Manchurian region of China in exchaiige foll y Qa4 LINR YA &S
the war to gain a greater foothold in the rest of the country.

Furthering his goal of reducing overseas interventions, Wilson had promised not to rely on the Roosevelt Corollary,
tKS2R2NB w223aS0St (i WaitedStatedf cauld nvolve iigelf ik Cain Aindtitad politiés Srhenever it felt
that the countries in the Western Hemisphere needed policing. Once president, however, Wilson again found that it wa
more difficult to avoid American interventionism in praetithan in rhetoric. Indeed, Wilson intervened more in

Western Hemisphere affairs than either Taft or Roosevelt. In 1915, when a revolution in Haiti resulted in the murder of
the Haitian president and threatened the safety of New York banking interetie tountry, Wilson sent over three

Kdzy RNBR ! ®{ ® al NAySa (G2 SaidloftAakK 2NRSNX» {dzoaSljdzSyift :
policy as well as its financial administration. One year later, in 1916, Wilson again sent marinpanokdisthis time

to the Dominican Republic, to ensure prompt payment of a debt that nation owed. In 1917, Wilson sent troops to Cuba
to protect Americarowned sugar plantations from attacks by Cuban rebels; this time, the troops remained for four
years.

2 Afaz2yQa Yz2ald y20SR F2NBAIyYy LRt AO& T2 NlGenealNdiodaNd Hiigtta 2 2 |
KFR aSAT SR O2yiNRBt FTNRBY | LINBOA2dza NBo6St 3F20SNYYSyil ¢
NEO23Iy AT S | detNdStead éhoodirdy @ nbildg ah example of Mexico by demanding that they hold
democratic elections and establish laws based on the moral principles he espoused. Officially, Wilson supported
+SydzadAly2 /FNNIyYyT Y K2 2 LIduatg. Rvhdn daBeNdan imdelligeca lbaknéd ok O
DSNXYIY &KAL) IffS3SRfe& LINBLINARY3I (G2 RStAOSNI ¢St LRya :
Veracruz to stop the shipment.

On April 22, 1914, a fight erupted between the U.S. Nend/Mexican troops, resulting in nearly 150 deaths, nineteen of
GKSY ''YSNAOIYy® ! fiK2dzZa3K / FNNFyT I Qa FFEOGA2Yy YIFyYyItaSR {:
including Carranzahad come to resent American intervention in their affairs. Qazearefused to work with Wilson

YR KS | ®o{® F20SNYYSyds FyR AyadSIER GKNBIGSYSR (2 R
established there. Wilson then turned to support rebel forces who opposed Carranza, most notably Pdacho Vil

(Figurg. However, Villa lacked the strength in number or weapons to overtake Carranza; in 1915, Wilson reluctantly
Fdzi K2NAT SR 2FFAOALIE ! of{f @ NBO23aAyAGA2Y 2F [/ FNNIyIl | Qa 3:
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Figure 3 Pancho Villa, a Mexican rebel who Wilson supported, then ultimately turned from, attempted an attack on the United/Stad®idi  t AL GA2y d 2 A
in Mexico were emblematiof how difficult it was to truly set the United States on a course of moral leadership.

As a postscript, an irate Pancho Villa turned against Wilson, and on March 9, 1916, led #nfifideadman force

across the border into New Mexico, where they akad and burned the town of Columbus. Over one hundred people
died in the attack, seventeen of them American. Wilson responded by sending General John Pershing into Mexico to
capture Villa and return him to the United States for trial. With over elevenghnd troops at his disposal, Pershing
marched three hundred miles into Mexico before an angry Carranza ordered U.S. troops to withdraw from the nation.
Although reelected in 1916, Wilson reluctantly ordered the withdrawal of U.S. troops from Mexico inal@iding war
6AGK aSEAO2 YR SylofAy3a LINBLINIGAZ2YE F2NI ! YSNAOLFY A\
impose a moral foreign policy had failed in light of economic and political realities.
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Unit Two Instruction
Topic TwoWorld War | and its Aftermath (US.363

Connections to the unit claimStudents explore the onset of WWI and the reasons for U.S. entry into the war, as well as
methods implemented to build support and control dissent on the homefront. Stisdeill also investigate how new
technologies and innovations in weapons of war made WWI different than previous wars, and students will explore the
peace process at the end of the war, and make a claim on whether or not the agreements in the Treaspitieye

made another world war inevitable. Students will use information gained on WW!I to make a claim about how the world
conflict of WWI changed how America identified itself.

Suggested Timelinet5 class periods

Use this sample task:
0 WWI and America
Note: prior to conducting this task with students, read theuses of WWI (The Great \Wly)Brandon Bran to
build background knowledge
0 Consequences of WW1

To explore these key questions:
Why did the U.S. enter WWI?
Were critics of WWI anthmerican?
What caused WWI?
Did the peace agreements at the end of WWI make anotiwitd war inevitable?
How did innovations in weapons of war affect the outcome of WWI?
Why did Congress reject the League of Nations and the Treaty of Versailles?

That students answer through this assessment:
Students complete aartoon analysis handown aWWI Causes Political Cartoon
Students write a paragraph answering the firstsuppoyta lj dzSad A2y F2NJ 6KS Gl aiy

{GdzRSyGa oNARGS | LI NFIAINFLK FYyagSNAYy3I GKS FANRG O2
{GdzRSy & LI NOAOALIGS Ay I OfFaa RAA&Odzaa Aiflcgof Wl G KS
anti-l YSNRA OF yKé | 4aSaa & ddeRSighirackdr NI A OA LI GA2Y GAGK |

{ddzRSyGa oNARGS I LI NFIAINFLK FYAsSNAYI GKS FANRG 4&dz

of war affect the outcome of 2 L K¢

Students complete graphic organizeanalyzing speeches by Woodrow Wilson and Henry Cabot Lodge voicing
support and dissent for the U.S. joining the League of Nations

Students writte apa@NJ LK 2y (KS ASO02yR adzZLlIRNIAY3I ljdzSaldAizy -
2F bl GA2yas FYyR NB2SOG GKS ¢NBlIGe 2F xSNERIAffSa o
{ddzRSy(da oNRGS Iy Saale Ay NBaLRyasS (2 (#&dedndai] Qa
22 L YIS FY20KSNJ g2NI R 6N AYyS@Aailof SK¢
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US Historyinstructional Task: WWI and America
Unit Two: Foreign Policy through the Great War, Topic Two: World War | and its Aftermath

Description:Students investigate the causes of WWI, the events leading up to U.S. entry into the war and the causes fc
U.S. entry, and efforts to promote support for the war on the homefront, and control dissent.

Suggested Timeline class periods
Materials: M.A.N.l.Ahandout;War Erupts in Europé/lap of Europe 1914 (before WWY WW!I Causes Political Cartgon

Blockades, #boats, and sinkingf the LusitaniaZimmerman Telegrapl.S. Entry into WWThe United States in World
War | The Ingredients of WaControlling Dissnt; Liberty Bond Propaganda Post&edition in WWI

Instructional Process:

1. {FredY alta 6S fSIFENYSR Ay 2dzNJ Prlesidéntiisbrehpd searyed th feviolS Nbre f A
isolationist, and less interventionist approach to the foreign affairs of other countries. Or, at least, that was the
intent. U.S. isolation or neutrality in the face of foreign affairs would be greatly tested wittmget of World
War 1 in Europe in 1914. In this task, we will investigate the causes of World War | and American involvement
GKS DNBFG 2 N 2SS gAff dzAS (o2 O2YLISttAy3a ljdzSada
WWI, and wereiitics of WWlantl YSNA OF yKé CANRGE ¢S Ydzad Ay@Sadaadr
t2380G YR NBIR Ff2dzR GKS FANROG adzLIR2 NIAyYy3I l[dzSadArzy
Write the following terms on the boardMilitarism, Alliances, Nationalism, Impergat, Assassination
Provide students with th&1.A.N.I.A* handout, and allow students to read through the definitions of each term.
To conthue to build context for each M.A.N.I.A term, provide students Witlr Erupts in Europelnstruct
students to read the text independently. Before reading, prompt students to underline information in the text
that explans the role of militarism, alliances, nationalism, imperialism, and assassination in the start of WWI.
After students have finished reading, lead a whole class discussion on the meaning of each term, and how it
contributed to the start of war. As studenprovide explanations, annotate the terms previously written on the
board with student statements.

a. What is militarism? How did militarism contribute to the start of WWI?

b. What does alliance mean? How did alliances contribute to the start of WWI?

NOTEt1o help students visualize European alliances, projectiliances of WW1 imagdt is not
important for students to be able to name all the alliances, it is important for studeneetb@v many
European countries were bound by aid, treaty, or alliance, setting up a domino effect.

c. What is nationalism? How did nationalism contribute to the start of WW1?

d. Review the term imperialism. How did imperialism contribute to the start of WW1?

NOTE:project theMap of Europe 1914 (before WW49 students can see that empires covered Europe
instead of the countries we know today. Discuss the names of the different empires and the areas they
covered.

e. Who was assainated? How did that assassination contribute to the start of WW1?

a s W

" Produced by Oakland School District in Waterford, Michigan. Available at:
http://moodle.oakland.k12.mi.us/clarenceville/pluginfile.php4353/mod _resource/content/1/MANIA.pdf
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f. Refer to theMap of Europe 1914 (before WWagain- what were the two main military alliances?
Which countries/empires were a part of the Central PoWwedd the Triple Entente?

6. Assign students into pairs using an established classroom routine.

7. Provide each pair a copy WWI Causes Political Cartoand thecartoon analysis handoditom the National
Archives. Instruct each pair to complete tb@rtoonanalysis handouas they examine the political cartoon. As
needed, provide students with basic information about the image (e.g., Alsaitaine and Algeciras were
disputed territories).

8. Conduct a whole class discussion around what this political cattgdts us about the causes of WWI.

9. LYaiNHzOG adGdzRSyida G2 NAGS | LI NFIAINFLK FyagSNRy3
In addition to answering the question, ask students to make a claim on what the most important factor was
the start of the war: militarism, alliances, nationalism, imperialism, or the assassination of Archduke Franz
Ferdinand. Check for content accuracy.

10.t 240G YR NBIFIR Ff2dzR GKS FANRG O2YLISttAy3d [[dSadtrzy

11. Show tte class the 12 minute videéglockades, #poats, and sinking of the Lusitaffia Direct students to tee
notes on the sinking of the Lusitaraad U.Sreaction to it. After watching the video, briefly discuss the
F2tt26Ay3 ljdzSadAazy |a | Oflraay aK2g RAR GKS &AYy1A

12. Show the class the 4 minute vidgéanmerman Telegraffi Direct students to take notes on the purpose of the
Zimmerman telegram, and the effect it had on the U.S. populacesr whitching the video, briefly discuss the
F2tft26Ay3 ljdzSadAazy a | Ofraay aeKFi sFa GKS AYLJ

13. Conduct steps-¥ of the lessorJ.S. Entry into W\W/from the Stanford Histry Education Group with the
following adjustments:

a. Step 2: excerpts of both Wilson speeches are contained in the lesson plan, and full versions are
contained in the original documents file. It is recommended to use the excerpts.

b. Step 3:The United States in World W& ¢an be used for a textbook excerpt if the classroom does not
already have a textbook. Instructstudents2to/ f @ NBIF R GKS aSOGAz2zy GAGES
22NXI R 21 NJ L ®E

14.LYyaGNHz0G &aiddzRSyda G2 oNARGS | LI NFINILK YyagSNARyYy3
SYGa4SN) 22 LKE DN} RS F2NJ O2yidSyd | OOdzNY Oe @

15.{ @Y &2 S I NBvesfigai how #ha .S mabized the homefront to help finance the war, and
managed public support for the war effort. We will use the second compelling question to guide our inquiry in
this part of the task were critics of WWI anti Y S NA OF y K ¢

16. Dividethe class into small groups using an established classroom routine. Provide studentssvitigredients
of War. Direct students to read independently, and then answer the following questions in small groups:

"SThis work by Khan Academy is licensed und@remative Commons Attribution/NeGBommercial/Shardlikelicense, and is

available athttps://www.khanacademy.org/humanities/aps-history/period-7/apushus-in-wwi/v/blockadesu-boatsand-sinking
of-the-lusitania

® This work by Khan Academy is licensed underemtive Commons Attribution/NeG@ommercial/Sharélikelicense, and is

available athttps://www.khanacademy.org/humanities/apis-history/period-7/apushus-in-wwi/v/zimmermanntelegram

" Free registration on the site is required to access the full lesson plan. Accesgfthe f t Sdaz2y LX Iy o6& Of A 0]
tflyé dzyRSNJI GKS AYF3aS +d GKS G2L) 2F GKS LJ 3S

"®This work by Khan Academy is licensed underemative Commons Attribution/NeGommercial/Sha-Alikelicense, and is

available atttps://www.khanacademy.org/humanities/aps-history/period-7/apushus-in-wwi/a/the -united-statesin-world-war-i
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a. What effotts on the homefront were promoted to support the war?
b. What were some strategies the U.S. implemented to finance the war?

17. Write the termpropagandaon the board. Briefly discuss what students already know about this term. Define
propaganda as informatigndeas, or rumors deliberately spread widely to help or harm a person, group,
movement, institution, or natior?

18. Provide students witlControlling Dissent Direct students to read independently, and then answer the
following questions in small groups:

a. How was propaganda used to promote support for the war?
b. How were acts passed by congress (Espionage Act, Sedition Act) used to control dissent?

19. Project theLiberty Bond Propaganda Postatong with the two propaganda images from thentrolling
Dissentarticle. Looking at each image, briefly discuss with students what is happening in each image, and the
intended outcome of th propagandaUse theanalyze a poster handofiiom the National Arkives to help
guide questionsAfter looking at all three images, briefly discuss as a whole class hpaganda was used to
promote support for WWI.

20. Conduct steps-3 of the lessorgedition in WWP from the Stanford History Education Group with the following
adjustments:

a. Steps 3, 5, and 7: excerptBdocuments AD are contained in the lesson plan, and full versions are
contained in the original documents file. It is recommended to use the excerpts.

21./ 2y Of dzRS GKS GlFal eAGK | Oflaa RAaOdzaaAzzy sefWwiiKS
ant-l YSNA OF yKé 9y 02 dzNJ caAnSersitibroziRiSayidiadsess studetiparticipdtidh with a
discussion tracker

"http://www.dictionary.com/browse/propaganda

80 Free registration on the site is required to access the full lesson plan. Access the full lesson plan by cickrg ény t 2 R [ S
tflyé dzy RSN GKS AYF3aS +d GKS G2L) 2F GKS LJ 3S
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War Erupts in Eurogé

When a Serbianationalist murdered the Archduke Franz Ferdinand of the Addtrogarian Empire on June 29, 1914,

the underlying forces that led to World War | had already long been in motion and seemed, at first, to have little to do
with the United States. At the timéhe events that pushed Europe from ongoing tensions into war seemed very far

away from U.S. interests. For nearly a century, nations had negotiated a series of mutual defense alliance treaties to
secure themselves against their imperialistic rivals. Antbadargest European powers, the Triple Entente included an
alliance of France, Great Britain, and Russia. Opposite them, the Central powers, also known as the Triple Alliance,
included Germany, Austridungary, the Ottoman Empire, and initially ltahd A NA S& 2F aaA RS G NBI @
the larger European powers to protect several smaller ones should war break out.

At the same time that European nations committed each other to defense pacts, they jockeyed for power over empires
overseas andvested heavily in large, modern militaries. Dreams of empire and military supremacy fueled an era of
nationalism that was particularly pronounced in the newer nations of Germany and Italy, but also provoked separatist
movements among Europeans. The IR & S dzLJ Ay NBoStt A2y 3IFAyad . NRGAAK
Sarajevo, Gavrilo Princip and his accomplices assassinated the-Ausigarian archduke in their fight for a p&tavic

nation. Thus, when Serbia failed to accede to Aubtrdzy 3| NA 'y RSYlFYyR&a Ay GKS 41318 2
Hungary declared war on Serbia with the confidence that it had the backing of Germany. This action, in turn, brought
Russia into the conflict, due to a treaty in which they had agreed tondeSerbia. Germany followed suit by declaring

war on Russia, fearing that Russia and France would seize this opportunity to move on Germany if it did not take the
offensive. The eventual German invasion of Belgium drew Great Britain into the war, foligviled attack of the

Ottoman Empire on Russia. By the end of August 1914, it seemed as if Europe had dragged the entire world into war.
The Great War was unlike any war that came before it. Whereas in previous European conflicts, troops typically faced
ead other on open battlefields, World War | saw new military technologies that turned war into a conflict of prolonged
trench warfare. Both sides used new atrtillery, tanks, airplanes, machine guns, barbed wire, and, eventually, poison gas
weapons that stregthened defenses and turned each military offense into barbarous sacrifices of thousands of lives
with minimal territorial advances in return. By the end of the war, the total military death toll was ten million, as well as
another million civilian deathattributed to military action, and another six million civilian deaths caused by famine,
disease, or other related factors.

One terrifying new piece of technological warfare was the Gerardarseeboot | Yy & dzy’ RS NB& $dat. By2 | § ¢
early 1915, in an &brt to break the British naval blockade of Germany and turn the tide of the war, the Germans
dispatched a fleet of these submarines around Great Britain to attack both merchant and military shipshdais U

acted in direct violation of international lgvattacking without warning from beneath the water instead of surfacing and
permitting the surrender of civilians or crew. By 1918, Germdioals had sunk nearly five thousand vessels. Of

greatest historical note was the attack on the British passenger BBM3_usitania on its way from New York to

Liverpool on May 7, 1915. The German Embassy in the United States had announced that this ship would be subject t
attack for its cargo of ammunition: an allegation that later proved accurate. Nonethelessstaln200 civilians died in

the attack, including 128 Americans. The attack horrified the world, galvanizing support in England and beyond for the

81 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84609E]A8 @3/Americaisolationismand-the-.
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largely European conflict.

—_—
REMEMBER
'I'IIB LUSITANIN

IT IS YOUR putY

unn.momoorm
VENGE THIS DEVIL'S WORK

ENLIST TO-DAY
(b)

Figure 4 The torpedoing and sinking of thesitania depicted in the Englistirawing above (a), resulted in the death over twelve hundred civilians and was an
international incident that shifted American sentiment as to their potential role in the war, as illustrated in a Britisiimggooster (b).
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Map of Europe 1914 (before World War®p
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82| jcensed under th€reative Commons AttributieBhare Alike 3.0 Unported licens&vailable online at
https://en.wikipedia.org/wiki/File:Wwimilitary alliances 1914.JPG

Return toU.S. History: How to Navigate This Document 145



https://creativecommons.org/licenses/by-sa/3.0/
https://en.wikipedia.org/wiki/File:Ww1-military_alliances_1914.JPG

DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

World War | Causes Political Cartotn

~ THE DANGEROUS “\%\(\%::7

)= _ BALKANS
BOSNIA ar
C\IRAS.
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83 Cartoon by Harris Morgahicensed under th€reative Commons AttributieBhare Alike 3.0 Unported licens&vailable online at
https://en.wikipedia.org/wiki/File:WWACauses.jpg
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The Ingredients of W&t

The First World War was, in many ways, a war of attrition, and the United States needed a large army to help the Allies
In 1917, when the Unitd States declared war on Germany, the U.S. Army ranked seventh in the world in terms of size,
with an estimated 200,000 enlisted men. In contrast, at the outset of the war in 1914, the German force included 4.5
million men, and the country ultimately mdlzied over eleven million soldiers over the course of the entire war.

To compose a fighting force, Congress passed the Selective Service Act in 1917, which initially required all men aged
twenty-one through thirty to register for the draf&fgurg. In 1918, the act was expanded to include all men between
eighteen and fortyfive. Through a campaign of patriotic appeals, as welirmadministrative system that allowed men

to register at their local draft boards rather than directly with the federal government, over ten million men registered
F2NJ 6KS RNIX Tl 2y GKS @S NBwo milionEnén h&llredjisted.fod the(UKSSArmdy [drNfQFEve S y |
million of these men were actually drafted, another 1.5 million volunteered, and over 500,000 additional men signed up
for the navy or marines. In all, two million men participated in combat operations overseas. Amorgjuhiers were

also twenty thousand women, a quarter of whom went to France to serve as nurses or in clerical positions.

But the draft also provoked opposition, and almost 350,000 eligible Americans refused to register for military service.
About 65,00@f these defied the conscription law as conscientious objectors, mostly on the grounds of their deeply helc
religious beliefs. Such opposition was not without risks, and whereas most objectors were never prosecuted, those whe
were found guilty at militaryearings received stiff punishments: Courts handed down over two hundred prison
sentences of twenty years or more, and seventeen death sentences.

Figure 1 While many young men were eager to join the war effort, there were a sizable number who avémioto join, either due to a moral objection or simply
because they did not want to fight in a war that seemed far from American interests. (credit: Library of Congress)

84This work is licensed by Rice Universityler aCreative Commons Attribution License (by 4THe original work isvailable at
https://cnx.org/contents/p7ovulkl@3.84:dDvFriNV @ 3/ Fomited-StatesPreparesfor.
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With the size of the army growing, the U.S. government next needed to ensure tratwere adequate suppliesin
particular food and fuel for both the soldiers and the home front. Concerns over shortages led to the passage of the
Lever Food and Fuel Control Act, which empowered the president to control the production, distributiomjcandf @l

food products during the war effort. Using this law, Wilson created both a Fuel Administration and a Food

' RYAYAAUGNI GA2Yy®d ¢KS CdzSt ! RYAYAAUNI A2y T NXzy o0& | I NN
civilian Americans tdo their part for the war effort by rationing fuel on certain days. Garfield also implemented
GRIFI@EAIKG al@Aay3a GAYSE FT2NJ GKS FANRG GAYS Ay !'YSNROI
Herbert Hoover coordinated the Food rdistration, and he too encouraged volunteer rationing by invoking

LI GNRA2GAAYD 2A0K (GKS atz23ry aF22R oAttt Ay (GKS 461 NE¢
2 SRySaRlI@dazé YR 20KSNJ aAYAf Il N NBRdAzpusdRovrid. X SAGK GKS |

Be Patriotic
sign your counfry’s
pledge fo save the food

USFOOD ADMINISTRATION

Figure 2 With massive propaganda campaigns linking rationing and frugality to patriotism, the governmght sbansure adequate supplies to fight the war.

Wilson also created the War Industries Board, run by Bernard Baruch, to ensure adequate military supplies. The War
Industries Board had the power to direct shipments of raw materials, as well as to cgowerinment contracts with

private producers. Baruch used lucrative contracts with guaranteed profits to encourage several private firms to shift
GKSANI LINPRdAzOGA2Y 2@SNJ G2 61 NIGAYS YIFIGSNAIfad C2tl G K2 &
over raw materials provided him with the necessary leverage to convince them to join the war effort, willingly or not.

As a way to move all the personnel and supplies around the country efficiently, Congress created the U.S. Railroad
Administration. bgistical problems had led trains bound for the East Coast to get stranded as far away as Chicago. To
prevent these problems, Wilson appointed William McAdoo, the Secretary of the Treasury, to lead this agency, which
had extraordinary war powers to contrtile entire railroad industry, including traffic, terminals, rates, and wages.
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Almost all the practical steps were in place for the United States to fight a successful war. The only step remaining was
to figure out how to pay for it. The war effort wasstlyt with an eventual price tag in excess of $32 billion by 1920

and the government needed to finance it. The Liberty Loan Act allowed the federal government to sell liberty bonds to
GKS 1 YSNAOLFY Lzt A0z SEG2t t A yreffodand brihg$hg tioops Bomé. R G K SA NJ
A2OSNYYSyYy(d dzf GAYFGSte& NIAaSR bPHo o0AffA2Yy GKNRAzZAK f A0 ¢
federal income tax revenue, which was made possible by the passage of the Sixteenth Amendmehtt & the

Constitution in 1913. With the financing, transportation, equipment, food, and men in place, the United States was
ready to enter the war. The next piece the country needed was public support.
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Controlling Disseri®

Although all the physical piecesquired to fight a war fell quickly into place, the question of national unity was another
concern. The American public was strongly divided on the subject of entering the war. While many felt it was the only
choice, others protested strongly, feelinggitr & y 24 ! YSNAOF Qa ¢ NJ 2 FAIKGD 2 Af
diverse immigrants, with ties to both sides of the conflict, thought of themselves as American first, and their home
O2dzy iNBEQa Yyl iA2YylIfAle aSO2yR®IVAIRAYEKALIZ KAS TA Vi KBA taid
which sought to convince Americans that they should do everything in their power to ensure an American victory, even
if that meant silencing their own criticisms.

AMERICAN FIRST, AMERICAN ABOVE ALL

At the outset of the war, one of the greatest challenges for Wilson was the lack of national unity. The
country, after all, was made up of immigrants, some recently arrived and some well established, but all
with ties to their home countries. These home countries included Germany and Russia, as well as Great
Britain and France. In an effort to ensure that Americans eventually supported the war, the government
pro-war propaganda campaign focused on driving home that message. The posters below, shown in both
English and Yiddish, prompted immigrants to remember what they owed to Amernica (Figure)

FOOD WILL WIN THE WAR

You came here secking Freedom
You must now help to preserve it

A P oo :‘sw;: by e :"e_ ™
WHEAT is needed for the allies S S ..\f ....'.’..\.\.,
waste nothlng l &ll‘ I‘ | - bd ‘§ ' | NN
e ST TET ST T
(a) ()

,,3 V= 13 N

Figure 3. These posters clearly lllustrate the pressure exerted on immigrants to quell any dissent they might
feel about the United States at war.

Regardless of how patnotic immigrants might feel and act, however, an anti-German xenophobia overtook
the country. German Amernicans were persecuted and their businesses shunned, whether or not they
voiced any objection to the war. Some cities changed the names of the streets and buildings if they were
German. Libranies withdrew German-language books from the shelves, and German Americans began to
avoid speaking German for fear of reprisal. For some immigrants, the war was fought on two fronts: on the
battlefields of France and again at home

8 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:dDvFriNV @ 3/ Fomited-StatesPreparesfor.
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The Wilson administration created the iBmittee of Public Information under director George Creel, a former

journalist, just days after the United States declared war on Germany. Creel employed artists, speakers, writers, and
filmmakers to develop a propaganda machine. The goal was to encoaltagy®@ericans to make sacrifices during the

war and, equally importantly, to hate all things GermBig(re. Througheffolli & & dzOK & GKS Sadl o
f SF3dzSa¢ Ay SGKYAO AYYAIANI yi O2YYdzy-Eéimas sedtiméntaénd thé | NA
country. The result? Some schools banned the teaching of the German language and some restausmtitoeerve

FNI Y]l FdzNISNES &l dzSNI NF dziZ 2NJ KFYOdzZNBESNES AyaidSFR aSNg
Symphonies refused to perform music written by German composers. The hatred of Germans grew so widespread thai
at one poir, at a circus, audience members cheered when, in an act gone horribly wrong, a Russian bear mauled a
German animal trainer (whose ethnicity was more a part of the act than reality).

NESTRO!
s MADBRyy.

Figure4p / NBSt Qa LINB LI 3 yRI Ol GédhahvaS/a 8SIYDHRAR ACSKRS | R SILINERYAIX e 2F GDSNY I yaE & 6 Nzil
G§KSANI ONHZRS ¢St LYy 2F aYdzZ GdzNE 6 0dzf GdzZNBozZ &G 22R A ybeatty Wios RlotheLhadibedn &pped 62 i K
her.

In addition to its propaganda campaign, the U.S. government also tried to secure broad support for the war effort with
repressive legislation. The Trading with the Enemy Act of 1917 prohibited individual trade with an enemy nation and
banned the use othe postal service for disseminating any literature deemed treasonous by the postmaster general.
That same year, the Espionage Act prohibited giving aid to the enemy by spying, or espionage, as well as any public
comments that opposed the American wafaf. Under this act, the government could impose fines and imprisonment

of up to twenty years. The Sedition Act, passed in 1918, prohibited any criticism or disloyal language against the feder:
government and its policies, the U.S. Constitution, thetanjliuniform, or the American flag. More than two thousand
persons were charged with violating these laws, and many received prison sentences of up to twenty years. Immigrant:
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faced deportation as punishment for their dissent. Not since the Alien andi@editts of 1798 had the federal
government so infringed on the freedom of speech of loyal American citizens.

In the months and years after these laws came into being, over one thousand people were convicted for their violation,
primarily under theEspionage and Sedition Acts. More importantly, many more war critics were frightened into silence.
One notable prosecution was that of Socialist Party leader Eugene Debs, who receivggartprison sentence for
encouraging draft resistance, which, umide 4 KS 9 & LA 2yl 3S 1 OGzX 61 & O2yaAiARSNBR
Socialist Victor Berger was also prosecuted under the Espionage Act and subsequently twice denied his seat in Congr
to which he had been properly elected by the citizens of Milkes) Wisconsin. One of the more outrageous

prosecutions was that of a film producer who released a film about the American Revolution: Prosecutors found the filn
seditious, and a court convicted the producer to ten years in prison for portraying thehBwti® were now American

allies, as the obedient soldiers of a monarchical empire.

{GFrGS FTyR 201t 2FFAOALFLfax +ta ¢Sttt & LINARGEFEGS OAGAT S,
subversion. Over 180,000 communities createdfocad O2 dzy OAtf & 2F RSTSyasSsz¢ gKAOK
antiwar comments to local authorities. This mandate encouraged spying on neighbors, teachers, local newspapers, an
other individuals. In addition, a larger national organizatidhe AmericarProtective League received support from

the Department of Justice to spy on prominent dissenters, as well as open their mail and physically assault draft evade

Understandably, opposition to such repression began mounting. In 1917, Roger Baldwin foentNational Civil

Liberties Bureau a forerunner to the American Civil Liberties Union, which was founded int1@26hallenge the
A20SNYYSyidQa LREAOASEA F3AFAyad 61 NIAYS Rscheandy. WnitedySRtesO 2
wentto the U.S. Supreme Court to challenge the constitutionality of the Espionage and Sedition Acts. The case
concerned Charles Schenck, a leader in the Socialist Party of Philadelphia, who had distributed fifteen thousand leaflet
encouraging young men tovaid conscription. The court ruled that during a time of war, the federal government was
2dzaGATFTASR Ay LI adaAiy3a adzOK flga G2 ljdASG RAAaSYGSNERSD®
Wendell Holmes wrote that such dissentprgsé SR | G Ot S NJ I yR LINBaSyid RIy3ISNE
the military, and was therefore justified. He further explained how the First Amendment right of free speech did not
protect such dissent, in the same manner that a citizen couldnst FNBESf & LISN¥AGGSR (2 &St
due to the danger it presented. Congress ultimately repealed most of the Espionage and Sedition Acts in 1921, and
several who were imprisoned for violation of those acts were then quickly releasgdi (G KS { dzZLINSYS [/ 2
G2 GKS FSRSNIf 3I20SNYYSyiQa NBAGNAROGA2Yya 2y OAQAL f A
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Liberty Bond Propaganda Postér

8 poster by F. Amorsolticensed under th€reative Commons AttributieBhare Alike 3.0 Unported licensivailable online at
https://commons.wikimedia.org/wiki/Category:World War | a@erman_propaganda#/media/File:Amorsoloposter.jpg
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US Historyinstructional Task: The Consequences of WWI
Unit Two: Foreign Policthrough the Great War, Topic Two: World War | and its Aftermath

Description:Students will explore the new technologies used in WWI battles and how those technologies influenced the
outcome of the war through readings and photographs. Students willaalatyze the peace accords after WWI through

readings, videos, and a forced choice discussion. By the end of the task, students will make a claim on the compelling
jdzSaGA2y>X G5AR (GKS LISIFOS FaNBSyYSyida i GKS SyR 2F 22|

Suggested TimelineZ class periods
Materials: WW!I: Technology and the Weapons of \WHne Atlantic's WWI in Photp#/inning the WarMap of Europe
1914 (before WW21WMap of Europe 1920 (after WWIThe Battle for PeaceThe Paris Peace Conferen@éilson's

"Fourteen Points" Messag&/oodrow Wilson's Fourteendthts; League of Nationd.eague of NationRatification of
the Treaty of Versaille®Raris Peace Conference and Treaty of Versailles

Instrudional Process:

1. {F@Y a4t NB@A2dzate Ay GKA& dzyAd ¢S € SFENYSR lo62dzi K2
Americansfor example, we learned that the advent of electricity made live more convenient, but also allowed fo
longer working hour$or factory workers. Industrialization and innovation led to different ways of war as a/éll
the services of modern industry were used to create new weapons of war with the sole purpose of killing more
effectively. In this task, we will learn howwmeechnologies impacted the outcome of WWI. We will also learn
about how the war ended and the impacts of the peace agreements on the countries involved. We will use the
jdzSaidAz2y G5AR GKS LISIOS INBSYSydGa | GSkKiEKSH 2S5 yIRIZAZRFS
AYl dzZA NB ¢

2.t2a0 YR NBIFIR Ff2dzR GKS FANRG adzLIRNIAY3A ljdzSadAizy
2dz002YS 27F 22 |LKE

3. Provide students with access ¥@\WI: Technology and the Weapons of Wy A. Torrey McLean, and instruct
them to read independently. After reading, lead the class in a brief discussion on new technologies in WWI, ani
the impact they had on battle. Possible questions include:

a. What new war technologies were used in WW1?
b. What impact did these new technologies have on the battlefield?

4. {F@8Y Aa¢KS GSNXY Wgl NI 2F FGONRGAZ2YQ KFra 0SSy dzaSR @
$SQPS NBIFRO® ¢ dzNOF G YR ddi SIKEA Y| WOIgMINY 2N & GONRGAZ2Y Q Y
turn and talk, then take a few responses. Come to a working definition on what the term means (the class
definition should be close to a prolonged war where each side tries to sgahe other side by causing massive
f2aa 2F fATFTS o0dzi y2dG 3AFAYyAy3a YdzOK GSNNAG2NRBO O -1
22 L F g NI 2F FOGNROGA2YKE

87 Article by A. Torrey McLean, originally published in Tar Heel Junior Historian for the North Carolina Museum of Hisabig, avai
at https://www.ncpedia.org/wwttechnologyand-weaponswar
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5. Conduct agallery wallusing photos of WWI war technologies and images of battle. Suggested photos to use cal
be found atThe Atlantic's WW!I in Phot#s Choose 8 of the recommended images to display, making sure to
accompany the picture with the caption provided in the article (recommended image numbers 1, 8, 10, 17, 19, 2
26, 27, 31, 33, 40). Whilenall groups are observing the pictures, have them discuss the following questions:

a. What new technology/weapon of war is being depicted?
b. How do you think this new technology/weapon of war impacted the fighting of WWI?
c. How do you think this new technology/a&pon of war might have affected the outcome of WWI?

6. After thegallery walk bring students back together and lead a brief whaléess discussion around the observed
technologies/weapons of war and their impacts on the fighting and outcome of WWI.

7.{l&Y Gq9@SylGdztftex 22L OFYS (2 Iy SYyR Ay G(KS FIff
2F ¢KS DNBIG 2 N

8. Divide students into small groups using an established classroom routine. Provide studentginvithg the War
and direct them to read independently. After reading, instruct students to discuss the following questioralin s
groups:

a. What was the Bolshevik Revolution, and how did it impact the war between Germany and Russia on the
Eastern Front?

b. How did U.S. entry into WWI on the Western Front turn the tide of the war in favor of the Triple
Entente/Allied Powers (Francerdat Britain?)

c. What led to Germany and the Allies declaring an armistice (a truce)?

d. How did innovations in weapons of war affect the outcome of WWI?

9. Project theMap of Europe 1914 (before WWaid theMap of Europe 1920 (after WV#)and ask students to
compare the differences. Possible guiding questions include:

a. What has happened to land previously under thestatHungariarEmpire?
b. What has happened to the Russian empire?
c. How might this impact the balance of power in Europe?

10.Lyad NuzOd &addzRSyida (G2 oNARGS F LI NFINFLK FyagSNRy3
inweapons of warafl@id (1 KS 2dzi02YS 2F 22 LK¢E DN} RS F2N) 02y a4 S

11.{F&8Y ahyOS Iy FINY¥AaidAaAoOS KIR 0SSy RSOfI NBRxZ LISIOS
made between the Allies and the Central powers at the end of the war, how guilt for the agasgigned, and
the impact those agreements had on not only the countries themselves but the balance of political power in the
52N Roé

12t 248G YR NBIFIR f2dzR GKS ASO2yR adzLILRNIAYy3A 1jdzSadAz2
andrepOG G(KS ¢NBFGE 2F +SNEFAftSa 68 y20 NFGAFe&Ay3 .

13. Divide students into small groups using an established classroom routine. Provide studefitseniithttle for
Peace The Paris Peace Confererara direct them to readhdependently. After reading, instruct students to
discuss the following questions in small groups:

a 2KFd RAR 2Af azyQavar@eadepEnlélyor?t 2 Ay Ga Ll2ai

88 photo collection curated by Alan Taylor for the Atlantic, availabletat//www.diercke.com/kartenansicht.xtp?artld=978-14-
1007909&seite=36&id=17470&kartennr=a#tps://www.theatlantic.com/photo/2014/04/worldwar-i-in-photos
introduction/507185/

8 Map provided by Diercke International Atlas and available at
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b. What were the motivations of the other Allies (Great Britain, France, Italy) in creatiogtavar peace
plan?
c. 126 RAR 2AfazyQa Y20AQ0FG4A2ya F2N) LISFOS | ANBSYS
d. What is the League of Nations?
e. What is the Treaty of Versailles? What does it stipulate?
14. Provide students withVilson's "Fourteen Points" Mess&8e It is recommended that students are only provided
with excerpts (the fourteen points and the two paragraphs that precede them). Show theWidedrow
Wilson's Fourteen Poinfsom minute 2:38 to minute 15:25. Instruct studentsaonotatetheir copy of the
Fourteen Points speech as the narrator of the video annotates his copy on the screen. After watching the videc
and completing annotations, lafly discuss with students the themes of the Fourteen Points.
15.{F8Y a¢KS flFad LRAY(d Ay 2Aftaz2yQa C2da2NISSy t2Ayda
Ay@SadaAarisS GKS [SH3dzS 2F bl GA2ya yR RSGSN¥YAYS ¢
16.wSIFR [f2dzR GKS G662 LI NIFINILKE 6St2¢ (GKS asSoOthezy
League of Natiorfsfrom Khan Academy.
17. After reading aloud the short excerpt, conduct step$ 8f theLeague of Natioi¥$lesson from Stanford History
Education Group.
18.{F&8Y aLy I RRAGAZ2Y bil2i ANBY/23S0 GIAKYS | (dk{SP [FOAIFRE dyS2 (2 TN ( A F &
Ay@SaaAarisS GKS NBFraz2yAy3a 0SKAYR (KFGd RSOAaAA2Yy dé
19. Divide students into small groups using an established classroom routine. Provide studematififthtion of the
Treaty of Versaillesaand direct students to read independently. After reading, direct students to answer the
following questions in small groups:
a. What was the main issue in the Treaty of Versailles that the U.S. Congress eithergjbtctet or had
reservations about? Why?
b.12¢6 RAR 202S0GA2ya G2 (GKS [SI3dzS 2F blridAz2zya ak
Versailles?
20.,Lyad NHzOG &adGdzRSyida G2 6NARGS I LI NI INF LK 2 yigreésKr§ecta
GKS [SI3dzS 2F bldAz2zyas FyR NB2SOG GKS ¢NBlFde 27
21. Show the ten minute videBaris Peace Conference and Treaty of Vers®iéesl instruct students to take notes
on the terms of the Treaty of Versailles, and the reasons the agreements humiliated Germany. After viewing th
video, lead the class in a discussionontfefri @ 2F +SNBIFIAf€SaQ adALlzZ | GA2Y
Possible questions include:
a. Why was guilt assigned to Germany?
b. What other stipulations in the Treaty were humiliating for Germany?

SO
+

9 Made available by eachingAmericanHistory.grgndcan be found at:
http://teachingamericanhistory.org/library/document/fourteeipoints/

91 This work by Khan Academy is licensed underemtive Commons Attribution/NeG@ommercial/Sharélikelicense, and is

available ahttps://www.khanacademy.org/humanities/apshistory/period-7/apushus-in-wwi/a/the -leagueof-nations

2CNBS NBIAAGNI GAZ2Y 2y (GKS aAGS A& NBIAANBR G2 | OOSdlessethkKS T,
tfFyé dzy RSNJ (i Kobthelpage 36 G GKS 2Ll

9 This work by Khan Academy is licensed undereative Commons Attribution/NeG@ommercial/Sharélikelicense, and is

available ahttps://www.khanacademy.org/humanities/apis-history/period-7/apushus-in-wwi/v/paris-peaceconferenceand
treaty-of-versailles
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c. How did the reparations assigned to Germany impacirtaeonomy?
22.¢2 Odzf YAYIF(GS GKS GlFailz RANBOG addzRSyda G2 eNRGS |
LIS OS | IANBSYSyida Fd GKS SyR 2F 22L YI1S Iy20KSNJ ¢
23. Use theSocial Studies Extendd&Response Rubrio grade the essay. Note: customize the Content portion of the
rubric for this assessment. Use the Claims portion of the rubric as written.
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Winning the WaP*

When the United States declared war on Germany in Apf{l7, the Allied forces were close to exhaustion. Great Britain
and France had already indebted themselves heavily in the procurement of vital American military supplies. Now, facin
nearcertain defeat, a British delegation to Washington, DC, requestetkiiiate troop reinforcements to boost Allied
spirits and help crush German fighting morale, which was already weakened by short supplies on the frontlines and
hunger on the home front. Wilson agreed and immediately sent 200,000 American troops in Jun&H€de soldiers
GSNB LI OSR Ay daljdzASié T2ySaé¢ gKAES (KSeé GNIAYSR |yR |

By March 1918, the Germans had won the war on the eastern front. The Russian Revolution of the previous year had 1
only toppled the hated regime of Tsar Nicholalsut also ushered in a civil war from which the Bolshevik faction of
Communist revolutionaries under the leadership of Vladimir Lenin emerged victorious. Weakened by war and internal
strife, and eager to build a new Soviet Union, Russian delegates agraegenerous peace treaty with Germany. Thus
emboldened, Germany quickly moved upon the Allied lines, causing both the French and British to ask Wilson to
forestall extensive training to U.S. troops and instead commit them to the front immediately. ghihoary of the

Y2@S> 2Afazy O2YLX ASRIE 2NRSNAy3I GKS O2YYIYyRSNI 2F¥ (KS
Pershing, to offer U.S. troops as replacements for the Allied units in need of relief. By May 1918, Americans were fully
engaged inte war Eigure.

| P N N
B0 G

Figure 1 U.S. soldiers run past fallen Germans on their way to a bunker. In World War 1, for the frraphs of the battles brought the war vividly to life for

those at home

In a series of battles along the front that took place from May 28 through August 6, 1918, including the battles of
Cantigny, Chateau Thierry, Belleau Wood, and the Secone Battie Marne, American forces alongside the British and
French armies succeeded in repelling the German offensive. The Battle of Cantigny, on May 28, was the first Americar
offensive in the war: In less than two hours that morning, American troops avéneaGerman headquarters in the

9 This work is licenseoly Rice University under@reative Commons Attribution License (by 4THeoriginal work is available at
https://cnx.org/contents/p7ovulkl@3.84:Z63SNONp9@4/Friflfar-to-Peace
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village, thus convincing the French commanders of their ability to fight against the German line advancing towards Par
The subsequent battles of Chateau Thierry and Belleau Wood proved to be the bloodiest of the Avaefiman troops.

At the latter, faced with a German onslaught of mustard gas, artillery fire, and mortar fire, U.S. Marines attacked
German units in the woods on six occasibas times meeting them in hantb-hand and bayonet combatbefore

finally repellirg the advance. The U.S. forces suffered 10,000 casualties in thevieredebattle, with almost 2,000 killed

in total and 1,087 on a single day. Brutal as they were, they amounted to small losses compared to the casualties
suffered by France and Great Biit. Still, these summer battles turned the tide of the war, with the Germans in full
retreat by the end of July 1918igure.

4 w K

——A - L A 1 . —
Figue 2 This map shows the western front at the end of the war, as the Allied Forces decisively break the German line.
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SGT. CHARLES LEON BOUCHER: LIFE AND DEATH IN THE TRENCHES OF FRANCE

Wounded in his shoulder by enemy forces, George, a machine gunner posted on the nght end of the
Amernican piatoon, was taken pnsoner at the Battle of Seicheprey n 8. However, as darkness set in
that evening, another Amencan sok Charlie, heard a noise from a gully beside the trench in which he
had hunkered down. "l figured it must be the enemy mop-up patrol " Charlie later said

| only had a couple of bullets left in the chamber of my forty-five. The noise stopped and a head popped
into sight. When | was about to fire, | gave another look and a white and distorted face proved to be that of

about twenty bullet holes in hum but not one of them v i g g?‘ to kill h P": m «de an e‘fcv!
1o speak so | told him 10 keep quiet and consarve his anergy. | had a few maited m ‘

forced them into his mouth. | also poured the last of the water | had left in my canteen into his mouth

Following a harrowing night, they began 1o crawl along the road back 1o thewr piatoon. As they crawled
George explained how he survived being captured. Charfie later told orge “was taken 10 an enemy

: I vé him taken 1o the rear
gif | 1S OUr s ¥ wiled out his
Luger A\ub'ralc and qml h m down, Then, he began to crawd towards our lines iittle by littie, beng shot at
consistently by the enemy snipers till, finally, he arrived in our position

The story of Charke and George, related later in life by Sgt. Charles Leon Boucher to his grandson, was
one repiayed many times over in vanious forms during the Amencan Expeditionary Force's involvement in
World War |, The industnial scale of death and destruction was as new to American soldiers as to their
European counterparts, and the survivors brought home physical and psychological scars that influenced
the United States long after the war was won (Eigure)

Figure 3. This photograph of U.S. soldlers in a trench hardly begins 1o capture the brutal conditions of trench
warfare, where disease, rats, mud, and hunger plagued the men

By the end of September 1918, over one million U.S. soldiers staged a full offensive into the Argonne Forest. By
November after nearlyforty days of intense fightingthe German lines were broken, and their military command
reported to German Emperor Kaiser Wilhelm Il of the desperate need to end the war and enter into peace negotiations
Facing civil unrest from the German people in Beds well as the loss of support from his military high command,

Kaiser Wilhelm abdicated his throne on November 9, 1918, and immediately fled by train to the Netherlands. Two days
later, on November 11, 1918, Germany and the Allies declared an immeudratstice, thus bring the fighting to a stop

and signaling the beginning of the peace process.

When the armistice was declared, a total of 117,000 American soldiers had been killed and 206,000 wounded. The Alli
as a whole suffered over 5.7 million maliy deaths, primarily Russian, British, and French men. The Central powers
suffered four million military deaths, with half of them German soldiers. The total cost of the war to the United States
alone was in excess of $32 billion, with interest expense®a S SNI yaQ o0SySTAia S@Syiddz
$100 billion. Economically, emotionally, and geopolitically, the war had taken an enormous toll.

Return toU.S. History: How to Navigate This Document 160




DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

The Battle for PeaceThe Paris Peace Conferefee

While Wilson had been loathto involieK S ' yAGSR {idlGdS&a Ay GKS 46FNE KS al ¢
2dzZaGATFTAOIGAZ2Y F2NJ ! YSNROIFQa Ay@2f @dSYSyild Ay RS@OSt2LAY:
he wished to create from the outset of his presidency waw within his grasp. The United States emerged from the

war as the predominant world power. Wilson sought to capitalize on that influence and impose his moral foreign policy
on all the nations of the world.

The Paris Peace Conference

As early as Januat@18 a full five months before U.S. military forces fired their first shot in the war, and eleven
months before the actual armisticeWilson announced his postwar peace plan before a joint session of Congress.
Referring to what became known as the Fourtéaints, Wilson called for openness in all matters of diplomacy and
trade, specifically, free trade, freedom of the seas, an end to secret treaties and negotiations, promotion of self
determination of all nations, and more. In addition, he called for tleation of a League of Nations to promote the new
world order and preserve territorial integrity through open discussions in place of intimidation and war.

As the war concluded, Wilson announced, to the surprise of many, that he would attend the Pae<J8eéerence

himself, rather than ceding to the tradition of sending professional diplomats to represent the cobigwyd. His

decisim influenced other nations to follow suit, and the Paris conference became the largest meeting of world leaders
to date in history. For six months, beginning in December 1918, Wilson remained in Paris to personally conduct peace
negotiations. Although th&rench public greeted Wilson with overwhelming enthusiasm, other delegates at the
O2yFSNBYyOS KFR RSSL)I YAa3dIAGAYy3Aa | o2dzi GKS 1 YSNRAOFY LINZ
Britain, France, and Italy sought to obtain some measiirevenge against Germany for drawing them into the war, to
secure themselves against possible future aggressions from that nation, and also to maintain or even strengthen their
own colonial possessions. Great Britain and France in particular sougttastil monetary reparations, as well as
GSNNRAG2NALFE JIFAyazr d DSNXYIyeQa SELSyaSe WHLIY |faz |
Europe. Finally, the threat posed by a Bolshevik Russia under Vladimir Lenin, and more itigpthitadanger of

revolutions elsewhere, further spurred on these allies to use the treaty negotiations to expand their territories and
secure their strategic interests, rather than strive towards world peace.

% This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:Z63NONp9@4/Frofar-to-Peace
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Figure 4. The Paris Peace Conference teddargest number of world leaders in one place to date. The photograph shows (from left to right) Prime Minister David
Lloyd George of Great Britain; Vittorio Emanuele Orlando, prime minister of Italy; Georges Clemenceau, prime ministes; afrier&rsident Woodrow Wilson
discussing the terms of the peace.

Ly 4KS SyRX GKS ¢NBFrGe 2F xSNEIFIAffSaE GKIFIG 2FFAOALE £ &
Points. The Japanese, French, and British succeeded in carving up mah6iGée Qa 02t 2y Al f K2f R
Asia. The dissolution of the Ottoman Empire created new nations under the-cplasial rule of France and Great

Britain, such as Irag and Palestine. France gained much of the disputed territory along their btrdeersnany, as

Sttt a LIaar3asS 2F | ol NI 3dzAtd OfldzaSé GKIG RSYIYyRSIH
the war that led to so much death and destruction. Great Britain led the charge that resulted in Germany agreeing to
pay reparations in excess of $33 billion to the Allies. As for Bolshevik Russia, Wilson had agreed to send American troc
to their northern region to protect Allied supplies and holdings there, while also participating in an economic blockade
designedtounder AyS [ SYyAyQa LR gSNIP ¢KAA&A Y20S g2dzZ R dzZf GAYIF (St
support for the Bolsheviks.

The sole piece of the original Fourteen Points that Wilson successfully fought to keep intact was the creation of a Leag
of Nations. At a covenant agreed to at the conference, all member nations in the League would agree to defend all othe
member nations against military threats. Known as Article X, this agreement would basically render each nation equal i
terms of power, agno member nation would be able to use its military might against a weaker member nation.

LNRYyAOIffter GKAA FNIAOES g2dd R LINRP@S (2 0S (GKS dzyR2A\
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Ratification of the Treaty of Versaill&%

Althoughtheothey/ | G A2y & FaANBSR G2 (G4KS FAYylIf (GSN¥Ya 2F GKS ¢ NBI
ratification debate that awaited him upon his return. As with all treaties, this one would requirghings approval by

the U.S. Senate for final ratifida? y = &2 YSUKAYy3 2Afazy (ySeée 62dfR 6S RAT:
to Washington, Senator Henry Cabot Lodge, chairman of the Senate Foreign Relations Committee that oversaw
ratification proceedings, issued a list of fourteen reservatioaad regarding the treaty, most of which centered on

the creation of a League of Nations. An isolationist in foreign policy issues, Lodge feared that Article X would require
extensive American intervention, as more countries would seek her protectimihéontroversial affairs. But on the

other side of the political spectrum, interventionists argued that Article X would impede the United States from using
KSNI NAIKGFdzE €& | GadFAYSR YATAGFENE LIR6SNI G2 aSOdaNB FyR

WAE&az2yQa 3INBFGSad FAIAKEG é6la gA0GK GKS {SylFrGdST 46KSNB Yz
the creation of the League of Nations. Some Republicans, known as Irreconcilables, opposed the treaty on all grounds
whereas others, calttReservationists, would support the treaty if sufficient amendments were introduced that could
eliminate Article X. In an effort to turn public support into a weapon against those in opposition, Wilson embarked on a
crosscountry railway speaking tour. Heegan travelling in September 1919, and the grueling pace, after the stress of

the six months in Paris, proved too much. Wilson fainted following a public event on September 25, 1919, and
immediately returned to Washington. There he suffered a debiligatitroke, leaving his second wife Edith Wilson in
charge as de facto president for a period of about six months.

Frustrated that his dream of a new world order was slipping awejrustration that was compounded by the fact that,

now an invalid, he was able to speak his own thoughts coheremtl\Wilson urged Democrats in the Senate to reject

any effort to compromise on the treaty. As a result, Congress voted on, and defeated, the originally worded treaty in
b2@dSYOSNWP 2KSYy (KS (i NKISINGIallAz2 yAays( NP2RNGZO SYRS YORAYUSKY UGEANES A Y
the necessary margin for ratification. As a result, the United States never became an official signatory of the Treaty of
Versailles. Nor did the country join the League of Nations, whiatiesied the international authority and significance of

the organization. Although Wilson received the Nobel Peace Prize in October 1919 for his efforts to create a model of
G2NI R LISFOS:E KS NBYIFIAYSR LISNRERZ2YIl f { &0 b8 Xmail diNdt dcileéd Rsal Yy R |
result of its rejection of the treaty, the United States technically remained at war with Germany until July 21, 1921, whe
Al F2NXItte OFYS G2 | Of 2asS pPatarResdl@ighaNBEaaQa jdzA S LI ¢

% This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:Z63NONp9@4/Frofar-to-Peace
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Unit Two Assessment

Description:{ (i dzZRSy (ia 6NAGS 'y Saale | RRNBaaAy3d GKS dzyad Ot |
ARSYGATASAE AGASE TKE

Suggested Timeline class periods

Student DirectionsBased on the sources in this unit and yonowledge of U.S. History, evaluate how World War |
redefined the American identity and American politics. Consider the following as you construct your argument:
American imperialism prior to entering WWI
Causes for WWwI
New technologies and devastation dugiWWI
Rejection of the League of Nations/Treaty of Versailles and a move towards isolationism
The postwar peace process

Resources:
LEAP 2025 U.S. History Extended Response Checklist

Teacher Notestn completing this task, students methe expectations for social studies GLEs US&hnd US.1:1.5.
They also meet the expectations fat A/Literacy Stalards RH.1112.1, RH.1112.2, RH.112.3, RH.112.9, RH.11
12.10, WHST.112.1ae, WHS.T112.4, WHST.212.5, WHST.%12.9, WHST.112.10.

Use theLEAP Assessment Social Studies extended responsetougrade this assessment. Note: Customize the
Content portion of the rubric for this assessment. Use the Claims portion of the rubric as written.
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Unit Three Overview

Description:Students learn about the prosperity and social change followindd\War I, and the subsequent economic
downturn of the Great Depression and Recovery through the New Deal. Students will use this knowledge to make a
Ot AY 2y (GKS ljdzSadAz2yyY 2KIFIG Aa GKS £S3arodoe 2F g1 N IFyR

Suggested Timeline& weeks

U.S. History Content U.S. History Claims

_ 2 KIG Aa&a GKS tS3rode 2F 41
Growth and Decline Between the Wars identity

Topics (GLESs):
1. American Prosperity and Social Cha(ids.4.13)
2. Global Depressio(US.4.4)
3. The New DeglUS.4.5)

Unit AssessmentStudents participate in 8ocratic Semindr N2 dzy R G0 KS dzyAdG Ot FAY [jdzSada
YR NBO2@SNE 2y F ylLiA2y0a ARSYGAGEKE
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Unit Three Instruction
Topic OneAmerican Prosperity and Social Change (USH.1

Connections to the unit claimStudents learn about the pos/WI societal factors that led Americans to seek a return

to normalcy and elect Warren G. Harding asgident, and students learn about American society in the 1920s, and how
various social events were a reflection of and reaction to societal changes. After both tasks are completed, students w
FYyagSNI GKS O2YLIStftAy3a |jdz§y20% A 206 120N) DRY asdd &l Ala YKEY S
learn about the changing American society and politics of the 1920s to make a claim on the legacy of war and recovery
2y | yIFiA2yQa ARSyiGAGe®

Suggested Timeling class periods

Use this sampleask:
0 American Politics in the 1920s

>

0 American Society in the 1920s

To explore these key questions:
What caused the desire for a return to normalcy?
What caused the Palmer Raids?
What factors ledo the resurgence of the KKK in the 1920s?
Was the 1920s a decade of innovation or conservatism?
|l 26 6SNB Ol NAR2dza a20AFf Y2@0SYSyia 2F (GKS mMdpHna oD
rights) a reaction to changes in early 20th centunyetican society?
What was the impact that various social movements of the 1920s (Great Migration, Harlem Renaissance,
t NPKAOAGAZ2YZ 62YSyQa NAIKGAL KFER 2y a20ASGekK
What impact did technological innovations and scientific theories have on society in the 1920s?

That students answer through this assessment:
Students respond to guiding questions in writing from primary documents iR tleer Raidkesson.
Studentss NA G S F LI NI INF LK FyagSNAYy3I (KS FANERG &dzLJJ2 NI,
wkARaKE
{GdRSYyGa 6NAGS 'y SEGSYRSR LI NI INI LK Ay dedéfesay a s
NBGdz2NYy (G2 y2NXIfOeKsé
Studentscomplete thel920s Social Changes: Reflections and Readraphic organizer.

{GdzRSyida 6NARGS | LI NFINFLK |yasgSNRy I didkesnoigizalll2 NI A
AYyy20FidAa2ya FyR a0OASYGAFTAO (KS2NASa KI @S 2y &a20AS
{GdzRSy(ia Sy3ar3sS Ay || RA&aOdzAaarzy 2y GKS O2YLIStfAy3
O2yaSNBI GAaYKE | aaSaadsaussaRiGykar LI NIAOALI GA2Y 6AGK
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US Historyinstructional Task: American Politics in the 1920s
Unit Three: Growth and Decline Between the Wars, Topic One: American Prosperity and Social Change

Description:Students investigate the factors in Americanifpcd that proved destabilizing in society, impacted American
sentiment, and led to the election of Warren G. Harding and the return to normalcy. Students will investigate primary
d2dzNOS& FNRBY (GKS wSR { O NBI | yRNobalgyRmzézh. | 2A3al ¢ dza A

Suggested Timelinet class periods

Materials: Disorder and Fear in Ameriddalmer RaidsThe Reemergence of the KkKReturn to NormalgyWarren
Harding and the Return to Normaldgeturn to Normalcy (Speech Transcript)

Instructional Process:

1. t2adG YR NBIFIR Ff2dzR GKS dzymdG (@S X B3I d28a@F2 | N2 Ny R
ARSYy(GAGeKE

2. {l@&Y aLy (KS LINBJA 2 dzavhideyhacdngict éf B/orltl War N@O&iRed th&kr@tiong &and & A
how America moved away from isolationist tendencies, and towards imperialist andlglottatventionist
tendencies. In this unit, you will explore events between the two world waaditics and society in the 1920s,
the Great Depression, and the subsequent recovery attempts of the New Deal. At the end of this unit, you will
engage in &ocratic Seminawhere you will make a claim on how the legacy of war and recovery impact a
YIGA2y Qa A R®Birisddipost PHNPARIK Siie yR LREAGAOE Ay ! YSN

3.{Fey a!'a 6S al¢ 6AGK (GKS NB2SOGA2Yy 2F GKS [ SI 3dzS
regarding foreign policy was shifting back towards isolasion American sentiment continues to change in the
years following the end of WWI. In this task, we will explore the factors that led to this changing sentiment, and
gAft dzaS GKS ljdzSadAz2y a2 KI G OF dza SR {(IKRA RSB NB T2 N,

4. Divide students into small groups using an established classroom routine. Provide studemswitier and
Fear in Amerigaand instruct students to read independently. After reading, direct students to arteeer
following questions in small groups:

a. What factors led to the feeling of upheaval in the U.S. in the years following WWI?

b. Think back to Unit 1What was American sentiment towards immigration like during this time? How the
public opinionof immigrationimpact the feeling of upheaval?

c. Think back to the previous unit and how the Bolshevik Revolution influenced the end of MgWdid
the Bolshevik Revolution in Russia impact American sentiment at home? What was the Red Scare? Wh
were the Paher Raids?

d. How do the events discussed in the article reflect a return to isolationism?

5. After students have discussed in small groups, lead a brief classroom discussion on the connections between tl
Bolshevik Revolution and the Red Scare (question c tinerprevious small group discussion can be asked again
whole group).

6. t2al0 YR NBIFIR Ff2dzR GKS FANRG adzLIRNIAYy3A ljdzSadArzy
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7. Conduct steps-¥ in thePalmerRaid$’ lesson from the Stanford History Education Group with the following
adjustments:
a. Step 2 (optional): it is recommended that this optional step be implemented so students have a full
dzy RSNAR Gl YRAY3I 2F GKS GSNX¥a aOsstandidgyill Becdtical Y R ¢ & 2
throughout the rest of this course of study.
b. Step 2: the video does not need to be shown, as it covers the same information that is covered in the
Disorder and Fear in Ameriagticle (and an amunt is needed to view the video).

8. LYailiNHzOG &adGdzRSyida G2 NARGS | LI NFIAINFLK FyagSNRyYy3
tf YSNI wkt AR&aKé¢ DNI RS FT2N O2yiSyid | OOdzNY O o

9. {IeY 4Ly FTRRAGAZ2Y (2 7S lifillratorsN&idrersion addviatidtyidlende wasy R {
FYy20KSN) RSadGlFoAtATAy3a FFEOG2NI Ay ! YSNROIY LRt AGAOA

10. Provide students with access The Reemergence of the KK&nd instruct them to read independently. After
reading, direct students to discuss the following questions in small groups:

a. What were the goals of the Ku Klux Klan? What sortaaiics did they use to achieve those goals?
b. What factors led to the resurgence of the KKK in the 1920s?

11.{Fr&Y aLy (KS YARalG 2F OFINRAR2dza RSaidloAfAT Ay3a FI OhGz2
1920. Woodrow Wilson experiencedtioke towards the end of his presidency leaving Er@mocratic Partyn
a bit of disarray, and thRepublicanPartg & f 221 Ay 3 G2 GIF1S oFO] GKS 2 KA

12. Provide students witi\ Return to NormalcgndWarren Harding and the Return to Normaldystruct students
to read both texts independently, and then discuss the following questions in small groups:

a. What societal factors led to the election of Warren Harding in 19207

b. 2 KIGd RBSE&NKH (2 y2N¥YIfOeé YSIyK

c. What are some features of the Harding/Coolidge political agenda, and how do they reflect a return to
isolationism?

d 1 26 R2Sa | -busiivds\ageada signi@return to laiskée economics?

e. NOTEteachers may choose to riew laisseZaire economics from th&obber Barons and the Industrial
Economy Tasin Unit 1.

13.{ @Y 4Ly alteée 2F mMdhuHnx | FNRAYy3I 3IFI @S | &aLISSOK 2y K
back to normalcy.yl LINBLJ N} GA2y G2 YIF{1S I Of I-Whatcauged th&desire G | &
for a return to normalcy?you will complete dgigsawA y €2 dzNJ aY Il £ £ 3IANRdzLJA dzaAy 3 |

14. Provide students with access to tResturn to Normalcy (Speech Transcébt)instruct each group tdivide the
7 short paragraphs of the speech equally among group members. Direct each group member to prepare to
share their expertise by reading andnotatingtheir assigned paragraphs, and answer the following questions:

a. What reasoning does Harding give for a return to normalcy?

97 Free registration on the site is required to access the full lesson plan. Access the fulllgisdory 6& Of AOlAy3a 2V
ttlyé dzyRSNJ GKS AYF3IS G GKS (2L 2F GKS LI 3S
9% This work by Khan Academy is licensed underemtive Commons Attribution/NeG@ommercial/Sharélikelicense, and is

available atttps://www.khanacademy.org/humanities/apishistory/period-7/apush1920samerica/a/thereemergenceof-the-
kkk

9 Made available by eachingAmericanHistory.qrgnd can be found at:
http://teachingamericanhistoy.org/library/document/returnto-normalcy/
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b. L& KAa NBlFaz2yAy3a olaSR 2y lye 2F (KS RSaldde oAf A
learned about? Which one(s)?
15! FTGSNI S OK 3INRdzZL) FAYA&AKSE SELISNI LINBaSyidaldaazyas f
return to normalcy.
16. Instruct students to write an extended paragraph (half to one page but not a full ésas@gponse to the
O2YLISttAYy3 ljdzSadAz2yyY ad2KFd OFdzaASR GKS RSaAaANB F2NJ
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Disorder and Fear in Ameri¢¥

After the war ended, U.S. troops were demobilized and rapidly sent homeuQargicipated and unwanted effect of

their return was the emergence of a new strain of influenza that medical professionals had never before encountered.
2 AGKAY Y2yiKa 2F GKS g1 NDa SyR>I 2@SNJ G S yadAmeNcarts tigd2 y !
before the disease mysteriously ran its course in the spring of 1919. Worldwide, recent estimates suggest that 500 milli
people suffered from this flu strain, with as many as fifty million people dying. Throughout the United Statethdrfall

of 1918 to the spring of 1919, fear of the flu gripped the country. Americans avoided public gatherings, children wore
surgical masks to school, and undertakers ran out of coffins and burial plots in cemeteries. Hysteria grew as well, and
instead of welcoming soldiers home with a postwar celebration, people hunkered down and hoped to avoid contagion.

Another element that greatly influenced the challenges of immediate postwar life was economic upheaval. As discusse
above, wartime production halgd to steady inflation; the rising cost of living meant that few Americans could
O2YF2NIitote FFF2NR (2 A0S 2FF (GKSANI gl 3Sad 2KSy GKS
slowly recalibrated from the wartime production of gunsdaships to the peacetime production of toasters and cars.
Public demand quickly outpaced the slow production, leading to notable shortages of domestic goods. As a result,
inflation skyrocketed in 1919. By the end of the year, the cost of living in thedJ8tates was nearly double what it

had been in 1916. Workers, facing a shortage in wages to buy more expensive goods, and no longer bound by the no
strike pledge they made for the National War Labor Board, initiated a series of strikes for better hduvages. In

1919 alone, more than four million workers participated in a total of nearly three thousand strikes: both records within
all of American history.

In addition to labor clashes, race riots shattered the peace at the home front. The sporaditotathat had begun

during the Great Migration only grew in postwar America. White soldiers returned home to find black workers in their
former jobs and neighborhoods, and were committed to restoring their position of white supremacy. Black soldiers
returned home with a renewed sense of justice and strength, and were determined to assert their rights as men and as
citizens. Meanwhile, southern lynchings continued to escalate, with white mobs burning African Americans at the stake
5dz2NRAy 3 (KS o ¥ERnorthdrYcifi&sKetorded twenfive bloody race riots that killed over 250 people.
Among these was the Chicago Race Riot of 1919, where a white mob stoned a young black boy to death because he
agly G22 0O0t2aS G2 GKS apokck it Be soeBd did Kat arrdsythe[pérfettatomwhdtitewine y
rock. This crime prompted a wedbng riot that left twentythree blacks and fifteen whites dead, as well as millions of
R2ff I NBAQ ¢2NIK EZidurdRiot In Aulsa, Diahdmi, $ 1924, tuded out even more deadly, with
estimates of black fatalities ranging from fifty to three hundred. Ameri¢huas entered the new decade with a

profound sense of disillusionment over the prospects of peaceful race relations.

100 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:8AXeSCCZ@3/Deriratibn-and-ts-Difficu.
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Figure 2 Riots broke out in Chicago in the wake of the stoning of a black boy. After two weeksetbhtynore people had died, someeve stoned (a), and many had
to abandon their vandalized homes (b).

While illness, economic hardship, and racial tensions all came from within, another destabilizing factor arrived from
overseas. As revolutionary rhetoric emanating from Bolshevik Russissified in 1918 and 1919, a Red Scare erupted

in the United States over fear that Communist infiltrators sought to overthrow the American government as part of an
international revolution Figurg. When investigators uncovered a collection of thisty letter bombs at a New York City
post office, with recipients that included several federal, state, and local public offasalgll as industrial leaders such

as John D. Rockefeller, fears grew significantly. And when eight additional bombs actually exploded simultaneously on
Wdzy S HX mMpmpE AyOfdzZRAYy3I 2yS GKIG RSAGNRESRouseirS Sy i NIy
Washington, the country was convinced that all radicals, no matter what ilk, were to blame. Socialists, Communists,
members of the Industrial Workers of the World (Wobblies), and anarchists: They were all threats to be taken down.

STRIKES - WALK OUTS

DISORDER = RIOTS.

BOLSHEVISM = MURDERS

s ¥y sTEr
== Groene in the Jow York Zveaing Tolegram

Figure 3 Sone Americans feared that labor strikes were the first step on a path that led ultimately to Bolshevik revolutions and chaos.
This political cartoon depicts that fear.

Private citizens who consideredaimselves upstanding and loyal Americans, joined by discharged soldiers and sailors,
raided radical meeting houses in many major cities, attacking any alleged radicals they found inside. By November 191
tFf YSNR&a ySg6 | aaiail yiestigafiondKEdgddHSover, Brgainiked natiodahdB faidg o radical y

Return toU.S. History: How to Navigate This Document 171



https://cnx.org/contents/p7ovuIkl@3.84:8AXeSCCZ@3/Demobilization-and-Its-Difficu#CNX_History_23_05_Chaos

ﬂmww

STUDENT
STAND@ DS

SOCIAL ST ES

KSFRIjdzZ NISNRE Ay (G6St @S OAGASE I NRdzyR (GKS O2dzy i NE® { dz
alleged American radicals who were detained for weeks in overcrowdedd Aémost 250 of those arrested were
ddzoaSljdsSyidfte RSLENISR 2y o2Fg&kR || AKAL) RdZOSR aiGKS { 2¢

CLOSE THE GATE
e In the Chieago Tridwne.
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immigrants.
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A Return to Normalcif!

By 1920, Americans had failed their greapectations to make the world safer and more democratic. The flu epidemic
had demonstrated the limits of science and technology in making Americans less vulnerable. The Red Scare signified

L' YSNRAOIFIYaQ FSEFEN 2F NB @2 dzii ‘ornf tcapithiabbizdnilicts AAGdErace r6tR manéitS LIS |
clear that the nation was no closer to peaceful race relations either. After a long era of Progressive initiatives and new
government agencies, followed by a costly war that did not end in a bettddymiost of the public sought to focus on
economic progress and success in their private lives instead. As the presidential election of 1920 unfolded, the extent
just how tired Americans were of an interventionist governniemthether in terms of Progresse reform or

international involvement became exceedingly clear. Republicans, anxious to return to the White House after eight
years of Wilson idealism, capitalized on this growing American sentiment to find the candidate who would promise a
return to nomalcy.

The Republicans found their man in Senator Warren G. Harding from Ohio. Although not the most energetic candidate
for the White House, Harding offered what party handlers desirac¢candidate around whom they could mold their

policies of low taxesmmigration restriction, and noninterference in world affairs. He also provided Americans with

what they desired: a candidate who could look and act presidential, and yet leave them alone to live their lives as they
wished.

Democratic leaders realized thbégd little chance at victory. Wilson remained adamant that the election be a

referendum over his League of Nations, yet after his stroke, he was in no physical condition to run for a third term.
Political infighting among his cabinet, most notably betweA. Mitchell Palmer and William McAdoo, threatened to

split the party convention until a compromise candidate could be found in Ohio governor James Cox. Cox chose, for hi
vice presidential running mate, the young Assistant Secretary of the Navy, Fideldito Roosevelt.

At a time when Americans wanted prosperity and normalcy, rather than continued interference in their lives, Harding
won in an overwhelming landslide, with 404 votes to 127 in the Electoral College, and 60 percent of the popular vote.
Wil K G§KS g1 NE GKS Ffdz SLIARSYAO: GKS wSR {OFNBxX FyR 20l
inauguration in 1921, and to an era of personal freedoms and hedonism that would come to be known as the Jazz Age

101 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:8AXeSCCZ @ 3/Demobilizatiohits-Difficu.
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Warren Harding and thdReturn to Normalcy?

In the election of 1920, professional Republicans were eager to nominate a man whom they could manage and control
Warren G. Harding, a senator from Ohio, represented just such akigurd. Before his nomination, Harding stated,

4! YSNROI Qa LINBaSyild ySSR Aa y20 KSNRAOa odzi KSIFfAYy3IT
was genial ad affable, but not everyone appreciated his speeches; Democratic presideagiaful William Gibbs

aO! R22 RSAONAROSR | FNRAYy3IQa aLISSOKSa Fa aly |N¥ye 27F LXx
ARSI ®¢ | © [® aSyOOSgE UKS d@bhaz a2RBREE DRALNANRAYIQAE
abysm of pish, and crawls insanely up to the-topst pinnacle of posh. It is rumble and bumble. It is flap and doodle. It
Ad OoFftRSNJIIYR RIFIakKoég

Harding was known for enjoying Ifjcalcohol, and poker (not necessarily in that order). Although his critics depicted him
as weak, lazy, or incompetent, he was actually quite shrewd and politically astute. Together with his running mate,
Calvin Coolidge, the governor of MassachusettS,@h | G G N> OG SR GKS @24G4Sa 2F Ylye |
promised return to normalcy. In the election, Harding defeated Governor James Cox of Ohio by the greatest majority in
the history of twaeparty politics: 61 percent of the popular vote.

Figurel. Warren Harding (a) poses on the campaign trail in 1920. His running mate, Calvin Coolidge (b), would go on to becentérpi®&d, when Harding died
suddenly while touring the United States.

A oA~

I F NRAY3IQa OF 6 A y®inesNaBefida.Jdeit SodverKainillioraldeBnechanical engineer and miner,
became his Secretary of Commerce. Hoover had served as head of the relief effort for Belgium during World War | and
helped to feed those in Russia and Germany after the war ended. He was a eetivefadministrator, seeking to limit
AYSFFAOASYOe Ay (GKS 3I2@0SNYYSyd yR LINRBY2GAYy3 LI NIy SNI
the Treasury, Andrew Mellon, was also a-{rgsiness multimillionaire with a fortune built in bankiagd aluminum.

Even more so than Hoover, Mellon entered public service with a strong sense that government should run as efficiently
Fa Fye odzaAySaazr FlyY2date gNAGAY3d GKFIG adKS D2@SNYyYS)
principlesb ¢

102 This work is licensed by Rice University undéreative Commons #ibution License (by 4.0)The original work is available at
https://cnx.org/contents/p7ovulki@3.84:2KPXzvAE @3/RepublisscendancyPolitics
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Consistent with his principles of running government with busidiéesefficiency, Harding proposed and signed into law
GFE NI} GS Odzia a ¢Sttt a (GKS O2dzyiNEQa FANEBG F2NNI £
required that the president submit an annual budget to Congress. These policies helped to reduce the debt that the
United States had incurred during World War |. However, as Europe began to recover, U.S. exports to the continent
dwindled. In an effort to protect U.&griculture and other businesses threatened by loywsced imports, Harding

pushed through the Emergency Tariff of 1921. This defensive tariff had the effect of increasing American purchasing
power, although it also inflated the prices of many goods.

Inthe area of foreign policy, Harding worked to preserve the peace through international cooperation and the reduction
of armaments around the world. Despite the refusal of the U.S. Senate to ratify the Treaty of Versailles, Harding was
able to work with Gamany and Austria to secure a formal peace. He convened a conference in Washington that brough
world leaders together to agree on reducing the threat of future wars by reducing armaments. Out of these negotiation:
came a number of treaties designed totimscooperation in the Far East, reduce the size of navies around the world,

and establish guidelines for submarine usage. These agreements ultimately fell apart in the 1930s, as the world
descended into war again. But, at the time, they were seen asmipitog path to maintaining the peace.

Despite these developments, the Harding administration has gone down in history as one that was especially ridden
gAGK aOlyRIf®d 2KAES 1T FNRAY3I 6l a& LISNER2YFf e Hafipgader K
GKS YAaidlr1S 2F 2F0GSy GdzNYyAy3I (2 dzyaONXzLldzZ 2dza | ROA a2 NI
YR 3JdARIFIYyOSd ! yRE a KS KAYaStFT NBO23yAl SR (GKA& 3INJ
heof OS O2YYSYGiSR® aL OFy GF1S OFNB 2F Y& SySyiaSa Ay |

z

K2 1SSLI YS glt1Ay3a GKS FE22NI G yAIKGaHE

The scandals mounted quickly. From 1920 to 1923, Secretary of the Interior Albert B. Fall was imvalscam that

became known as the Teapot Dome scandal. Fall had leased navy reserves in Teapot Dome, Wyoming, and two other
sites in California to private oil companies without opening the bidding to other companies. In exchange, the companie:
gave him$300,000 in cash and bonds, as well as a herd of cattle for his ranch. Fall was convicted of accepting bribes
from the oil companies; he was fined $100,000 and sentenced to a year in prison. It was the first time that a cabinet
official had received suchsentence.

LY MdpHOZ | FNRAYy3a Ffaz2 fSINYySR GKIFIGd GKS KSIR 2F (KS +¢
of the $250 million set aside for extravagant bureau functions. Harding allowed Forbes to resign and leave the country;
however, after the president died, Forbes returned and was tried, convicted, and sentenced to two years in
Leavenworth prison.

Although the Harding presidency had a number of large successes and variety of dark scandals, it ended before the fir
term wasup. In July 1923, while traveling in Seattle, the president suffered a heart attack. On August 2, in his weakene
condition, he suffered a stroke and died in San Francisco, leaving the presidency to his vice president, Calvin Coolidge
for Harding, fewpresidents were so deeply mourned by the populace. His kindly nature and ability to poke fun at
himself endeared him to the public.
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US Historyinstructional Task: American Society in the 1920s
Unit Three: Growth and Decline Between the Wars, TopieeOAmerican Prosperity and Social Change

Description:Students investigate various social changes in the 1920s (The Great Migration, Harlem Renaissance,
t NPKAOAGAZ2Y X 62YSyQa OKIFIy3aAy3d NRftSazr yS¢g GSOKy2f23AS:
changes in early 20th century Americsociety, and how society reacted to each.

Suggested Timelines class periods

Materials: To Live in the 19204920s Social Changes: Reflections and RescGraphic Organizeblénkand
completed; The African American "Great MigrationThe Harlem Renaissance and dew NegroProhibition
Prohibition by Stanford History Education Grolipe"New Woman? The Nineteenth Amendmeni920s Consumptign
Faith, Fundamentalism, and Science

Instructional Process:

1. Tointroduce the task, and to build a sense of what the 1920s looked like and sounded like, show a few minutes
the videoTo Live in the 192(#nake sure to stop the video before the 5 minute mark since the stock market crast
will not be addressed in this task). While studentsvaatching the clips of 1920s life and listening to the music,
ask them to do a quick write about what they think life might be like in the 1920s. Ask a few students to share
their thoughts with the class.

2. {leY GiKS mdhHna ¢ SWBleitlcoulR BeGhaRrSeri2dras Oting df didorddr and fear in
America with the first Red Scare and the revitalization of the KKK, the exuberant popular culture of jazz music,
ySg adetsSa 2F RNBaa FyR RIyOS Ylwesilanalydd societs in theNI®20NA
We will investigate key social events, movements, and innovations in technology, and determine how these wel
a reflection of society at the time, and also how society reacted to the changes they brought aboutll We w
O2YLI NB 6KIG ¢S tSIENY Fo62dzi mopuna a20ASde Ay (KAAZ
GFralz Ay 2NRSNJI G2 FyagSNI GKS O2YLIStftAy3a ljdzSadAazy

3. Provide students with th&920s Social Changes: Reflections and Readiaphic organizer. Tell students that
they will use this document as a place to collect information on each social event/movement that will be explore
in this task.

4. Divide students into small groups using an established classroom routine. Provide studeritsavitirican
American "Great Migrationdnd instruct them to read independently. After students have finished reading, direct
them to answer the following questions in small groups:

a. 2KId 6SNB (KS alLlzaKé FyR aLizZ ¢ FFOG2NA F2NJ ! ¥
and the North?

b. What events in society was the Great Migration a reflection of?

c. Theauthorstates KI G €t ATS Ay GKS y2NIK 61 &8 aSEOSSRAYy T &
What are the reasons for this? How did northern society react to an influx of African Americans and
immigrants?

5. When small groups have finished discussing, provideesiis a few minutes to answer the two key questions
about the Great Migration in theit920s Social Changes: Reflections and Readraiphic organizer.
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6.

10.

11.

12

13.

14.

Provide students witifhe Halem Renaissance and the New Negra instruct them to read independently.
After students have finished reading, direct them to answer the following questions in small groups:
a. Why did the Manhattan neighborhood of Harlem become a center for-édrdricart, music, poetry, and
politics?
. What was the Harlem Renaissance?
c. 12¢ ¢l a GKS aySIANR ylIldAz2ylfAayYé NBFESOGSR Ay
previous societal events?
When small groups have finished discussing, provideesits a few minutes to answer the two key questions
about the Harlem Renaissance in the#20s Social Changes: Reflections and Readraphic organizer.
To build historical context on prohibition prior to primasgurce analysis on prohibition, direct students to read
Prohibitionindependently. After students have finished reading, briefly discuss what prohibition was, and
a20ASGeQa NBFOGA2Yy (2 LI asiasibpdleggirg,Droganized srime, poltigaRdwidies)i
Conduct steps 1, 3, and 4 from tReohibitiort®®lesson by Stanford History Education Group with the following
adjustments:
a. Step 2: if time d&bws, and the teacher has access to a United Streaming login, the video in step 2 can be
shown in place of reading tHerohibitionarticle in step 8 of this task.
When the primary source analysis from the above less@mompleted, provide students a few minutes to answer
the two key questions about prohibition in theli20s Social Changes: Reflections and Readraphic
organizer.
Provide students withe "New Womanand The Nineteenth Amendmet? and instruct them to read both
independently. After students have fahied reading, direct them to answer the following questions in small
groups:
a. What ultimately led to the ratification of the 19th Amendment?
b. 2 KAOK aGNI(0S3ASa 2F (KS ¢62YSyQa NARIKGA Y20SYSy
c. What other key pieces of early 20tentury legislation, both passed and proposed, impacted the lives of
women? How did each piece of legislation impact the lives of women?
d. How did the roles of women change in the 1920s?
e. 2 K& RAR (KS ¢2YSyQa NARAIK(GaAa Y208s2Syli RSOfAYyS 20

. When small groups have finished discussing, provide students a few minutes to answer the two key questions

about the changing roles of women in thé®20s Social Changes: Reflections and Readraphic organier.

{Fre&Y Ly FRRAGAZ2Y (2 LRLIAFGA2Y AKAFGazZ NIAAGAO
the 1920s also marked a period of economic prosperity, technological advancements, and new scientific theorie
Inthis partofthetaskd S At SELX 2NB (KSasS S@Syida (2 FyasSNI i
(SOKY2t23A0Ft Ayy2@lirz2ya YR A0ASYGATAO GKS2NASA
Provide students witi920s Consumptidf® and instruct them to read independently. After students have
finished reading, direct them to answer the following questions in small groups:

cNBS NBIAAGNI GAZ2Y 2y (GKS &aAGS Aa NBIdzZANBR (2 I OOSdlessanKS 7

tfFyé dzyRSNJ GKS AYIF3S Fd GKS G2L) 2F GKS LI 3ISo

104 This work by Khan Academy is licensed undereative Commons Attribution/NeGommercial/Shardlikelicense, and is
available ahttps://www.khanacademy.org/humanities/apshistory/period-7/apush1920samerica/a/the-nineteenthramendment
105This work by Khan Academy is licensed und@remtive Commons Attribution/NeGommercial/Shardlikelicense, and is
available ahttps://www.khanacademy.org/humanities/apis-history/period-7/apush1920samerican/1920sconsumption
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a. How did the assembly line make car ownerghipre attainable for the average American?
b. How did an increased car owning population impact American both economically and socially?
c. Howdid the commonality of airplanes impact American society?
d. How did household appliances (vacuums, refrigeratis)A Y LI OG0 ¢62YSyQa f APSaK

e. What were the benefits and drawbacks of buying on credit?
15. Provide students witliraith, Fundamentalism, and Scierare instruct them to read independently. After
students have finished readingireict them to answer the following questions in small groups:
a. What was the Scopes Monkey Trial?
b. 126 RAR GKS 5 NBAYyQa (KS@bdRdivilefin An@@ed?dzi A 2y A Y LI O
c. To what extent do we see this divide in America today?

16. Instruct studentstowWRA G S ' LI NI INI LK FyagSNAyYy3a (GKS adzllli2 NIAY.
G§SOKy2t23A0Ftf Ayy20FiA2ya yR a0ASYGATAO (KS2NRSa
accuracy.

17. Allow students time to look back on their graphiganizers, articles, guiding questions, and any notes they may
have taken on both tasks in topic one of this ugiierican Politics in the 1920andAmerican Society in the
19209 inordertopS LI NB FT2NJ RAaOdzaarzy 2y GKS O2YLIStftAy3a |d
O2yaSNBI GAaAYKE

18./ 2y RdzOG | RA&AOdzaaA2y I NRdzyR (KS O2YLISttAy3 ljdzSada
Encourage students to use tlgenversation stemand assess student participation withlescussion tracker
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REFLECTION
What about this movement/event was
a reflection of changes in early 20th
century American society?

REACTION
How did this society react to this
movement/event? What was its
impact?

The Great Migration

Harlem Renaissance
and the Jazz Age
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REFLECTION REACTION

What about this movement/event was
a reflection of changes in early 20th
century American society?

How did this society react to this
movement/event? What was its
impact?

The Great Migration

The rise of the KKK in the Soutds the KKK
swelled in ranks, and Jim Crow segregatiq
became the norm, African Americans werg
subject to death threats, violence, and
lynchings. The Great Migrati is in part a
reaction to the rise of the KKK.

The rise of industrialization in the North
Like European immigrants, African
Americans moved to the North for better
paying jobs in factories made available by
rapid industrialization. The Great Migratior
is in part a reaction to industrialization.

Racial discrimination African Americans
faced racial discrimination north of the
Mason Dixon line as well. European
immigrants resented the arrival of African
Americans, whom they feared would
compete for the same jobs or offer to work
at lower wages.

Redlining- some bankers practiced mortgag
discrimination in order to deny home loans
to qualified African American buyers in
certain neighborhoods. Homeowners in
traditionally white neighborhoods also
entered into covenants refusing to sell to
black famlies, and landlords discriminated
well, leading to severe housing shortages
and overcrowded tenements.

Harlem Renaissance
and the Jazz Age

The Great Migratior African Americans
who moved north gained access to better
schooling, more protected vatg, and lived
in highly segregated neighborhoods. This
lead in part to a rediscovery of black cultuf
that encouraged racial pride, and rejected
any emulation of white American culture

.t 101 O2yaldOAzdzaySaa
Yy I G A 2y Boma laaders in the Ham
Renaissance advocated for a return to Afri
such as Marcus Garvey and the Black Sta
Steamship Line and the United Negro
LYLINR@SYSyid ! aaz20Al
laid the groundwork for future civil rights
activists in the 1960s, such as Malcolm H §
the Black Power movement. Others fougfh
for inclusion and integration, such as W.E.
Du Bois who believed that African America
had a distinct and separate national heritag
that should inspire pride and a sense of
community.

Prohibition

Rapid urlanization and immigratioawhile
KAAG2NRFya R2yQdG | 3
behind the temperance movement, some
believe that prohibition was a reaction to
immigration and urbanization by middle
class protestants attempting to control the
actions of immigrats and the urban poor.

Bootlegging once alcohol was outlawed,
there was a rise in the occurrence of
AYGSNREGIGS avydza3tay
An erosion of the rule of laweven though
alcahol was illegal, many Americans
continued to consume alcohol that was
imported from other countries by
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Others believe it was an attempt to help | bootleggers, drink in speakeasies, or
children and families. participate in organized crime trafficking
liquor, thus eroding the rule of law.
Organized crimeY | F A I Q ainvav8d |
in trafficking illegal alcohol, specifically Al
Capone and his Chicago mafia.
2 2Y8§ yQa WWI- Carrie Chapman Catt led the effort t{ The return to normalcy after upheaval and

Roles

tfAyl GKS g2YSyQa ad
the WWI war effort, and paint suffrage as
patriotic. Despite various other suffrage
tactics, this tactic was a success, getting
president Wilson to support the suffrage
movement in his 1918 state of the union
address.

The passing of the 19th Amendmenince
women gained the right to vote, and
therefore more political power, there was 4
movement to match gains in the social
sphere as well, which was marked by
% 2 Y Sy Qging 6ré&sk and style (flappers
YR 62YSyQa T2NIea
professions.

change in American life in the early 20th
century caused by the progressive
movement, WWI, the first Red Scare and &
resurgerce of nativism and racism,

' YSNAOlIya o6FyGaSR (2
which also meant progressive ideals, like
g2YSyQa NARIKGAX RSO
stalled. The passing of the 19th Amendmé¢
also signaled a decline in the numbers of
women working tevards equality since man
saw the 19th Amendment as evidence thal
GKS 62YSyQa NAIKGA
its goals.
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Between the end of the Civil War and the beginning of the Great Depression, nearly tiwa ffitican Americans fled

the rural South to seek new opportunities elsewhere. While some moved west, the vast majority of this Great Migration
as the large exodus of African Americans leaving the South in the early twentieth century was called, toaeled
Northeast and Upper Midwest. The following cities were the primary destinations for these African Americans: New
York, Chicago, Philadelphia, St. Louis, Detroit, Pittsburgh, Cleveland, and Indianapolis. These eight cities accounted fc
over two-thirds of the total population of the African American migration.

I O2YO0AYlFOA2Yy 2F 020K alLlzaKeé FyR allzZ ¢ FIFOG2NRE LI I &¢
the passage of the Thirteenth, Fourteenth, and Fifteenth Amendments t@Jt8e Constitution (ensuring freedom, the

right to vote regardless of race, and equal protection under the law, respectively), African Americans were still subjecte
to intense racial hatred. The rise of the Ku Klux Klan in the immediate aftermath oth@/&i led to increased death
threats, violence, and a wave of lynchings. Even after the formal dismantling of the Klan in the late 1870s, racially
motivated violence continued. According to researchers at the Tuskegee Institute, there werditeitiyndred racially
motivated lynchings and other murders committed in the South between 1865 and 1900. For African Americans fleeing
this culture of violence, northern and midwestern cities offered an opportunity to escape the dangers of the South.

Int RRAGAZ2Y G2 (GKA& GLMzZAKE 2dzi 2F GKS {2dziKZ ! FNAOIyYy I
them, including job opportunities, where they could earn a wage rather than be tied to a landlord, and the chance to
vote (for men, at last), supposedly free from the threat of violence. Although many lacked the funds to move
themselves north, factory owners and other businesses that sought cheap labor assisted the migration. Often, the men
moved first then sent for their families once thavere ensconced in their new city life. Racism and a lack of formal
education relegated these African American workers to many of the lpaging unskilled or sensiilled occupations.

More than 80 percent of African American men worked menial jobsei@ stills, mines, construction, and meat

packing. In the railroad industry, they were often employed as porters or senfaigigg. In other businesses, they

worked as janitors, waiters, or cooks. African American women, who faced discrimination due to both their race and
gender, found a few job opportunities in the garment industry or laundries, but were more often empsyedids

and domestic servants. Regardless of the status of their jobs, however, African Americans earned higher wages in the
North than they did for the same occupations in the South, and typically found housing to be more available.

106 This work is licensed by Rice University undéreatie Commons Attribution License (by 4.The original work is available at
https://cnx.org/contents/p7ovulki@3.84:FFyiTJpy @ 3/IAfeicanAmericanGreatMig.
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Figure 1 African Anerican men who moved north as part of the Great Migration were often consigned to menial employment, such as workirtguictioonsr as
porters on the railways (a), such as in the celebrated Pullman dining and sleeping cars (b).

However, such economgains were offset by the higher cost of living in the North, especially in terms of rent, food
costs, and other essentials. As a result, African Americans often found themselves living in overcrowded, unsanitary
conditions, much like the tenement slumsvitnich European immigrants lived in the cities. For newly arrived African
Americans, even those who sought out the cities for the opportunities they provided, life in these urban centers was
exceedingly difficult. They quickly learned that racial disciatimm did not end at the MaseDixon Line, but continued

to flourish in the North as well as the South. European immigrants, also seeking a better life in the cities of the United
States, resented the arrival of the African Americans, whom they fearedveouahpete for the same jobs or offer to

work at lower wages. Landlords frequently discriminated against them; their rapid influx into the cities created severe
housing shortages and even more overcrowded tenements. Homeowners in traditionally white nbigbde later

entered into covenants in which they agreed not to sell to African American buyers; they also often fled neighborhoods
into which African Americans had gained successful entry. In addition, some bankers practiced mortgage discriminatiol
later] Y26y | da GaNBRfAYAYy3IZE AY 2NRSNJ G2 RSyeé K2YS f2Fya
concentration of African Americans in some of the worst slum areas of most major metropolitan cities, a problem that
remained ongoing throughouhost of the twentieth century.

So why move to the North, given that the economic challenges they faced were similar to those that African Americans
encountered in the South? The answer lies in noneconomic gains. Greater educational opportunities and more
expansive personal freedoms mattered greatly to the African Americans who made the trek northward during the Grea
Migration. State legislatures and local school districts allocated more funds for the education of both blacks and whites
in the North, and o enforced compulsory school attendance laws more rigorously. Similarly, unlike the South where a
simple gesture (or lack of a deferential one) could result in physical harm to the African American who committed it, life
in larger, crowded northern urbarenters permitted a degree of anonymityand with it, personal freedom that
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enabled African Americans to move, work, and speak without deferring to every white person with whom they crossed
paths. Psychologically, these gains more than offset the contieaedomic challenges that black migrants faced.

Return toU.S. History: How to Navigate This Document 185




DLowisiona

STUDENT
STANDARDS

SOCIAL STUDIES

The Harlem Renaissance and The New Négro

LG o6layQid 2yteé 62YSy o6K2 FT2dzyR ySg6 F2N¥a 2F SELINB&AA:
K2NAT 2y&a YR SYONIOAyYy3a (GKS O02y0OSLIi 2F GKS aySs bSINRC
African Americans to the North, thiover half a million fleeing the strict Jim Crow laws of the South. Life in the northern
states, as many African Americans discovered, was hardly free of discrimination and segregation. Even without Jim
Crow, businesses, property owners, employers, aihje citizens typically practicede factosegregation, which could

be quite stifling and oppressive. Nonetheless, many southern blacks continued to move north into segregated
neighborhoods that were already bursting at the seams, because the Northe aety least, offered two tickets toward
black progress: schools and the vote. The black population of New York City doubled during the decade. As a result,
Harlem, a neighborhood at the northern end of Manhattan, became a center forcafitric art, mug, poetry, and

politics. Political expression in the Harlem of the 1920s ran the gamut, as some leaders advocated a return to Africa,
while others fought for inclusion and integration.

Revived by the wartime migration and fired up by the white violerfadh® postwar riots, urban blacks developed a

strong cultural expression in the 1920s that came to be known as the Harlem Renaissance. In this rediscovery of black
culture, African American artists and writers formulated an independent black culture amdierged racial pride,
NE2SOGhAyYy3a Fye SydzZ GA2Y 2F 6KAGS ! YSNRAOIY OdzZ GdzNBEP / f
to start fighting back in the wake of the Red Summer riots of 1919 (discussed in a previous d¢kigptér,Langston

| dAKS&ax 2FGSy yAOlylrYSR GKS aLRSG fFdaNBFEGSe 2F GKS Y
G¢ KS [/ 2t 2 NBIRandtief aRhoSoNtBeémouieri{eht, Zora Neale Hurston, celebrated the life and dialect of
rural blacks in afictional, al f  O1 G2 6y Ay Theif Byd¢WEBreé Watchirnz/hkes énly gualished
posthumously in 1937.

Figure 3 The Jamaicahorn poet and novelist Claude McKay articulated the new sense of self and urban community of African Americans during the Harlem
Renaissance. Although centered in the Harlem neighborhood of Manhattan, this cultural movement emerged in urban centgreutttoel Northeast and Midwest.

The new Negro found political expression in a political ideology that celebrated African Americans distinct national
identity. This Negro nationalism, as some referred to it, proposed that African Americans had a distingiaaatese

national heritage that should inspire pride and a sense of community. An early proponent of such nationalism was W. E
B. Du Bois. One of the founders of the NAACP, a brilliant writer and scholar, and the first African American to earn a

107 This work is licensed by Rice University undéreative Commons AttributinLicense (by 4.0The original work is available at
https://cnx.org/contents/p7ovulkl@3.84:221u9nVh@3MewGeneration
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Ph.D. fromHarvard, Du Bois openly rejected assumptions of white supremacy. His conception of Negro nationalism
encouraged Africans to work together in support of their own interests, promoted the elevation of black literature and
cultural expression, and, most famsly, embraced the African continent as the true homeland of all ethnic Africans
concept known as Paffricanism.

Taking Negro nationalism to a new level was Marcus Garvey. Like many black Americans, the Jamaican immigrant ha
become utterly disillusiongwith the prospect of overcoming white racism in the United States in the wake of the
L2AG6FNI NA20Ga FyR LINRY2GSR | a.FO1 G2 ! FTNRAOFE Y2@0SYS)
welcoming home in Africa, Garvey founded the Black Star Steprbsta. He also started the United Negro

Improvement Association (UNIA), which attracted thousands of primarily loweeme working people. UNIA members
G2NB O2f 2NFdzAZ dzy AF2N¥A YR LINBY2GSR (KS R2Q@b6GBAYS 2F |
supremacy, prizing blackness and identifying light skin as a mark of inferiority. Intellectual leaders like Du Bois, whose
f AGKGSNI A1AYy Lldzi KAY t2¢ 2y DIFNBSeQa az20AaAlf 2NRSNE O:
imprisoned fa mail fraud and then deported, but his legacy set the stage for Malcolm X and the Black Power movement
of the 1960s.
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Prohibition08

At precisely the same time that African Americans and women were experimenting with new forms of social expressior
the country as a whole was undergoing a process of austere and dramatic social reform in the form of alcohol prohibitic
After decades of organizing to reduce or end the consumption of alcohol in the United States, temperance groups and
Anti-Saloon Leaguinally succeeded in pushing through the Eighteenth Amendment in 1919, which banned the
manufacture, sale, and transportation of intoxicating liqudfgirg. The law proved difficult to enforce, as illegal alcohol
soon poured in from Canada and the Caribbean, and rural Americans resorted techdiii g SR a Y22y A KA Y S
was an eroding of respect for law and order, as many people cortitiudrink illegal liquor. Rather than bringing about

an age of sobriety, as Progressive reformers had hoped, it gave rise to a new subculture that included illegal importers
AYOUGSNEGFGS aYdzZ33atAy3 02N 0220f SABAEASEIOf KKRFd AN E a4l
organized crime of trafficking liquor.

Figure 4 While forces of law and order confiscated and discarded alcohol when they found it (a), consumers found ingeniousidiagdiqtibr during prohibition,
such as this cane that served as a flask (b).

Prohibition also revealed deep political divisions in the nation. The Democratic Party found itself deeply divided betwee
dzNB Iy y2NIKSNY aoSiaé¢ K2 KIFIGSR (KS mRSdtheamendmend sy S
divided the party and opened the door for the Republican Party to gain ascendancy in the 1920s. All politicians, includil
Woodrow Wilson, Herbert Hoover, Robert La Follette, and Franklin D. Roosevelt, equivocated in thaeirfeupipe
law. Publicly, they catered to the ArSaloon League; however, they failed to provide funding for enforcement.

t NPKAOAGAZ2Y &LINJ SR | NRaS ARgurg mdah gkiensi@efboodeydiny Shdcrimifial | NJ
2LISNI GA2Yy 1y26y a GKS / KAOIFI32 hdziFAG 2NJ/ KAOIF3I2 YI Fi
activities including bootlegging, prosition, gambling, loan sharking, and even murder. His operation was earning him
more than $100 million annually, and many local police were on his payroll. Although he did not have a monopoly on
crime, his organizational structure was better than many ottréninals of his era. His liquor trafficking business and his

108This work is licensed by Rice University ural€reative Commons Attribution License (by 4THe original work is availabat
https://cnx.org/contents/p7ovulkl@3.84:221u9nVh@3MewGeneration
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Chicago soup kitchens during the Great Depression led some Americans to liken Capone to adayp&mipin Hood.
Still, Capone was eventually imprisoned for eleven years for tax evasioniingldd | adAy G Ay [ | f AF3
Alcatraz prison.

Figure 5AI Capone, plctured here in hIS u.s. Department of Justice mug shot, was convicted of tax fraud and sent to prison in 1931.
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The Jazz Age and the proliferation of flemper lifestyle of the 1920s should not be seen merely as the product of
postwar disillusionment and newfound prosperity. Rather, the search for new styles of dress and new forms of
SYGSNIFAYYSyid tA1S 2111 g1 a LI al&rlyAdR0s|espedalN®@ish ki mtiicatdy Q &
of the Nineteenth Amendment guaranteeing full voting rights to women, was a period that witnessed the expansion of
62YSyQa LREAGAOFE LIR2GSNIP ¢KS Lzt AO TFf tedlay attergpto rBafch & 2 O
gains in political equality with gains in the social sphere. Women were increasingly leaving the Victorian era norms of tl
LINB@A2dza ASYSNI A2y O0SKAYRX a GKS& oNRIRSySRaliKS 02\
SELINB&a&aAz2y &4d2OK | a4 RIyOS: FlLakKAz2ys 62YSyQa Ofdomazx |yl

b2NJ RAR GKS aidiNHZA3ItS F2N 62YSyQa NAIKIGa GKNRdAdAK GKS |
Congress passed the Promotion of thelf&iee and Hygiene of Maternity and Infancy Act, also known as the Sheppard
Towner Act, which earmarked $1.25 million for wedby clinics and educational programs, as well as nursing. This
funding dramatically reduced the rate of infant mortality. Twongelater, in 1923, Alice Paul drafted and promoted an
9ljdzr f wAIKGA ! YSYRYSYy(d o69w! v GKIFIG LINRPYAASR G2 SyR | ff
have equal rights throughout the United States and every place subject to its jukisligt ® €

Yet, ironically, at precisely the time when the Progressive movement was achieving isolaytgafter goals, the

movement itself was losing steam and the Progressive Era was coming to a close. As the heat of Progressive politics ¢
less intensevoter participation from both sexes declined over the course of the 1920s. After the passage of the
Nineteenth Amendment, many women believed that they had accomplished their goals and dropped out of the
movement. As a result, the proposed ERA stalled ERA eventually passed Congress almost fifty years later in 1972,
but then failed to win ratification by a sufficient number of states), and, by the end of the 1920s, Congress even allowec
funding for the Sheppardowner Act to lapse.

The growingleth@d @ G261 NR 62YSyQad NAIKGA ¢l a KFLIWISYyAy3a i
working for wages in the U.S. econompyot only in domestic service, but in retail, healthcare and education, offices,
FYR YIydzFlF Ol dzNRy 3@ . S 3 payfigiphti6rdin theylabal fidrée inargased steadily Bovwésgr nost
were paid less than men for the same type of work based on the rationale that they did not have to support a family.
While the employment of single and unmarried women had largely woialsacceptance, married women often

suffered the stigma that they were working for pin monmefyivolous additional discretionary income.

109This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:221u9nVh@3Mew-Generation
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Faith, Fundamentalism, and Scierié@

The sense of degeneration that the Klan and anxiety over masggration prompted in the minds of many Americans

was in part a response to the process of postwar urbanization. Cities were swiftly becoming centers of opportunity, but
the growth of cities, especially the growth of immigrant populations in those cilesrpened rural discontent over the
perception of rapid cultural change. As more of the population flocked to cities for jobs and quality of life, many left
behind in rural areas felt that their way of life was being threatened. To rural Americansafseoivthe city seemed

sinful and profligate. Urbanites, for their part, viewed rural Americans as hayseeds who were hopelessly behind the
times.

In this urban/rural conflict, Tennessee lawmakers drew a battle line over the issue of evolution andrisliction of

the accepted, biblical explanation of history. Charles Darwin had first published his theory of natural selection in 1859,
YR 6& G(KS mMobHnaz Yilyeé &ilyRINR GSE(G62214 O02yilAySR
Proted G I yGa GFNBSGSR S@2tdziAzy a4 NBLINBaSyidldArAgsS 2F | ff

AG Af€£S3rt ad2 GSIFOK lyeé GKS2NER (GKIFIG RSyasSa (GKS adz2Ng
instead thatmanhaR SE OSY RSR FTNRBY | € 26SNJ 2NRSNJ 2F | yAYIlfaoé

The American Civil Liberties Union (ACLU) hoped to challenge the Butler Act as an infringement of the freedom of
speech. As a defendant, the ACLU enlisted teacher and coach John Scopes, who suggested thavetmaghh
evolution while substituting for an ill biology teacher. Town leaders in Dayton, Tennessee, for their part, sensed an
opportunity to promote their town, which had lost more than ctigrd of its population, and welcomed the ACLU to
stage a testase against the Butler Act. The ACLU and the town got their wish as the Scopes Monkey Trial, as the
newspapers publicized it, quickly turned into a carnival that captured the attention of the country and epitomized the
YIGA2Y Qa dzNIFlgyfek NUzNIF £ RAGBARS 6

7 T-T-MARTIN, HEApqy

ANTI-EYOL{TIN L"’

FUCTHELL § THE mrm M.

“THE CON

Figure 4 During the Scopes Monkey Trial, supporters of thé Butler Act read literature at the headquarters of {Bedmibn League in Dayton, Tennessee.
Fundamentalist champion William Jennings Bryan argued the case for the prosecution. Bryan wasia¢hree
LINBaAaARSY(GAlFItT OFYRARFGS YR 222RNRg 2AfazzyQa {SONBGI NI
the country about the spread oesularism and the declining role of religion in education. He was known for offering

119This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
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$100 to anyone who would admit to being descended from an ape. Clarence Darrow, a prominent lawyer anq outspoke
3y23aGA0z SR GKS RSTSyads ANBYyTd 2N a0 MRI GSYSHYAA KT IGEA 2
al¥S AF (KSe gAyzZé aidNHzO] I OK2NR Ay az20ASieo

The outcome of the trial, in which Scopes was found guilty and fined $100, was never really in question, as Scopes
himself had confessed tdolating the law. Nevertheless, the trial itself proved to be high drama. The drama only
Sal0lflIid4SR 6KSY S5FNNRg YIRS (KS dzydzadzf OK2A0S 27F OF f ft
convictions of a literal interpretation of the Bé& Darrow peppered him with a series of questions designed to ridicule
such a belief. The result was that those who approved of the teaching of evolution saw Bryan as foolish, whereas many
rural Americans considered the cremsamination an attack on thBible and their faith.

H. L. MENCKEN ON THE SCOPES TRIAL

H. L. Mencken covered the trial for Baltimore's The Evening Sun. One of most popular writers of social
satire of his age, Mencken was very critical of the South, the trial, and especially Bryan. He coined the
terms “monkey trial “and “Bible beit." In the excerpt below, Mencken refiects on the trial's outcome and its
overall importance for the United States

"The Scopes trial, from the starn, has been carried on in a manner exactly fitted to the anti- evolution law
and the simian imbecility under it. There hasn't been the slightest pretense to decorum. The rustic judge, a
candidate for re-election, has postured the yokels like a ciown In a ten-cent side show, and almost every
word he has uttered has been an undisguised appeal to their prejudices and superstitions. The chief
prosecuting attorney, beginning like a competent lawyer and a man of self-respect, ended like a convert at
a Billy Sunday revival. It fell to him, finally, to make a clear and astounding statement of theory of justice
prevailing under fundamentalism. What he said, in brief, was that a man accused of infidelity had no rights
whatever under Tennessee law

Darrow has lost this case. It was lost long before he came to Dayton. But it seems to me that he has
nevertheless performed a great public service by fighting it to a finish and in a perfectly serious way. Let no
one mistake it for comedy, farcical though it may be in all its details. It serves notice on the country that
Neanderthal man Is organizing in these forlorn backwaters of the land, led by a fanatic, rid of sense and
devoid of conscience. Tennessee, challenging him too timorously and too late, now sees its courts
converted into camp meetings and its Bill of Rights made a mock of by its sworn officers of the law. There
are other States that had better look to their arsenals before the Hun Is at their gates

—H. L. Mencken, The Evening Sun, July 18, 1925

How does Mencken characterize Judge Raulston? About what threat is Mencken warning America?

Indicative of the revival of Protestant fundamentalism and the rejection of evolution among rural and white Americans
was the rise of Billy Sunday. As a young man, Sunday had gained fame as a baseball player with excdatiahal skil
ALISSRD® [FGSNE KS F2dzy R SOSy Y2NB OStSoNRiGE a GKS yIi
meetings around the country. He was one of the most influential evangelists of the time and had access to some of the
wealthiest and mospowerful families in the countryFfgure) @ { dzy Rl @ NI} f ft ASR Y-i ¥ €S ¢ YSNAR
fundamentalist religion and garnered duf2 NIi F2 NJ LINPKAOA GA 2y ® wSO23yAlT Ay3a { o
bring him to Dayton for the Scopes trial, although Sunday politely refused.
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Figure 5 Billy Sunday, one of the most influential evangelists of his day, leaves the Whitedt#desbruary 20, 1922 (a). Aimee Semple McPherson, shown here
preaching at the Angelus Temple in 1923 (b), founded the Foursquare Church.
(credit a: modification of work by Library of Congress)

Even more spectacular than the rise of Billy Sunday wapdpalarity of Aimee Semple McPherson, a Canadian
Pentecostal preacher whose Foursquare Church in Los Angeles catered to the large community of midwestern
transplants and newcomers to CaliforniEdurg. Although her message promoted the fundamental truths of the Bible,
her style was anything but old fashioned. Dressed in {iijtihg clothes and wearing makeup, she held ralioadast
services in large venues that resembled concert halls and staged spectacuketditig performances. Blending
Hollywood style and modern technology with a message of fundamentalist Christianity, McPherson exemplified the
contradictions of the decaalwell before public revelations about her scandalous love affair cost her much of her status
and following.
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Unit Threelnstruction
Topic Two:Global Depression (US.4.4)

Connections to the unit claimStudents investigate the causes of the Great Depoasandits impact on American life.

{GdzRSyGa oAttt tSIFENYy K2g¢g ¢l N Oy LRarxdArAogSte AYLIOG |
AYLI OG | ylraAaAzyQa SO2y2Yeéx FyYyR K2g Iy S02y2 YidetatRS LINE :
1y26t SRAS G2 YI1S | OfFAY 2y (KS ljdSadArzy a2KIFG A& G

Suggested TimelinéZ class periods

Use this sample task:
0 The Great Depression
0 NOTEItis recommended that the teacheeadsThe Great Depressiéttby David M. Kennedy for Gilder

Lehrman before executing the task in order to build backgd knowledge.

To explore these key questions:
Was the Great Depression inevitable?
What were the factors that caused the Great Depression? How did they cause the Great Depression?
What were the effects of the Great Depression on the lives of Amepeaple?
I 26 RAR | 220SNDa OAS¢éga akKlFILIS KAa NBalLkryasS G2 GKS

That students answer through this assessment:
Students complete th€auses of the Great Depression Graphic Organizer

{GdzRSyGa oNARGS I LI NFIAINFLK FYaAgSNAY3I GKS FANRG 4&dz
DNEBIFG 5SLINBaaizy 2y (GKS ftA@Sa 2F ! YSNAOIY LJS2L} SK
Studentss NAGS | LI NF INI LK FyagSNAy3d (KS aSO2¢g RN azL i@ Hld

AKI LIS KAa NBaLRyasS (2 GKS SO02y2YAO ONRaAakKé
{GdzRSyGa oNARGS |y Saale Ay NBalLkRyaS (2 GKS Gl aiQa
Use theSocial Studies Extended Response Rubigrade theessay. Note: customize the Content portion of

the rubric for this assessment. Use the Claims portion of the rubric as written.

111 Access to lessons and resources on Gilder Lehrman requires Affitege School account
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US Historyinstructional Task: The Great Depression
Unit Three: Growth and Decline Between the Wars, Topic Two: Gl@kgiression

Description:Students investigate the causes of the Great Depression, as well as its effect on the American populace ar
0KS 3I32@3SNYyYSyiQa AyAdGAlrf NBaLRyaSz o0& NBFRAY3I LINA Y NI
discussios.

Suggested TimelineZ class periods
Materials: Causes of the Great Depression Graphic Orgarbzen{and completed; The Great CraslEnvironmental

Catastrophe Meets Economic Hardship: The Dust Bstwtk Market Crash Simulatiomn the Aftermath of the Crash
Whatdunnit? The Great Depression Mysteéfe New Reality for AmericgnBresident Hoover's Response

Instructional Process:

1. {FeY ac2ff2gAy3d (GKS SO2y2YAO0 LINRPALISNAGe | yR Odz i dz
the Great Depression. During tkete 20s and through the 30s, an economic depression swept the globe.
European countries struggled to rebuild their economies after the costly WWI, or in the case of Germany, their
economy struggled under the heavy reparations they had to pay to thergiofdVWI. In America, the Great
Depression had many causes. In this task, we will explore those causes, as well as the impacts of the Great
5SLINBaarzy 2y GKS ftA@Sa 2F ' YSNAOlIyas FyR dzas8 GKS
inquiry.

2. Introduce students to the&Causes of the Great Depression Graphic Orggrexptaining that they will use this
graphic organizer to record what the causes of the Great Depression were, and how they impacted economi
depression. The graphic organizer can be used to help students write their essays at the end of the task, and c
also be collected for a grade.

3. Divide students into small groups using an established classroom routine. Provide studentisenheat
Crashand direct them to read independently. Tell students to make notes in @eirses of the Great
Depression Graphic Organizat the causes of the Great Depression relatethe stock market crash. After
students have finished reading, direct them to discuss the following questions in small groups:

a. What factors led to the stock market crash in 1929?

b. How did each of those factors lead to the crash?

c. Why were people prone tmvest in risky schemes in the 20s? Do we see this today in society?

d 126 6SNB LIS2L)X S ¢6K2 RARYQlU S@Sy Ay@Said Ay GKS
e. 126 RAR GKS aO2yiGl3airzy 2F LI yAOZIé YR 2GKSNJ LJ

4. After reading and dicussing, conduct th8tock Market Crash Simulatfdfactivity to provide students more
O2yGSEG 2y K26 (GKS adG201 YI N Ssfecuntoy and Buyid® ¥h margiledy ¢
to the crash and the Great Depression. The simulation should take 20 minutes.

112] esson made available by TeachBC, and can be found at
https://www.google.com/url?sa=t&rct=j&qg=&esrc=s&source=web&cd=1&cad=rja&uact=8&ved=0ahUKEwjJpuS7 Z XAhUs74MKH
8ECUEQFggoMAA&url=https%3A%2F%2Fteachbcdb.bctf.ca%2Fdownload%2F111%3Ffilename%3D1929stockmarketcrashsimul
pdf&usg=A0vVawRz YOSRN3HTOHXMxq6
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5. After performing the simulationgivestudents time to independently complete the sections of theiuses of
the Great Depression Graphic Organimdated toThe Great Crash
6. Provide students witliEnvironmental Catastrophe Meets Economic Hardship: Dust Bowand direct them to
read independently. Tell students to make notes in tiiEnses of the Great Depression Graphic Orgaairer
the causes of the Great Depression relatechgriculture. After students have finished reading, direct them to
discuss the following questions in small groups:
a. How did overproduction in the agricultural sector lead to the Great Depression?
b. How did the Dust Bowl exacerbate the challenges alreacldféy farmers?
c. Isthe argument that farmers had it easier during the Great Depression because they could grow their
own food a valid one? Why or why not?
7. After reading and discussingivestudents time to independently complete the sections of thesuses of the
Great Depression Graphic Organimsated to Environmental Catastrophe Meets Economic Hardship: The Dust
Bowl.
8. {8Y aGb2¢ GKIFG ¢S KIGS I 093 0aSEWN dpKRES NENGSH yiR BySAINBH a
GKS STF¥FSOda Al KIR 2y GKS tA@Sa 2F ! YSNAOI yaoé
9. t2aild FyYyR NBIR |f2dzR GKS FTANRG adzZlR2NIAYy3 ljdSaidazy
2y GKS tA@0Sa 2F ! YSNRAOIY LIS2LX SK¢
10. Provide students wth In the Aftermath of the Crasénd direct them to read independently. After reading,
briefly discuss as a class how underconsumption, or the slowing down of buying consumer goods, leads to
unemployment.
11. To better understand the causes of vast unemployment during the Great Depression, conduct8teptha
Whatdunnit? The Great Depression Mysfé#yeson from the National Council on Economic EducatiN@TE:
Steps 28 focus solely on the reverse multiplier effect, and how unemployment rose during the Great
Depression. While the entire lesson is 45 minutes, it should take o) biinutes to conducsteps 28.
Conducting the entire activity is optional, and will extend the task by half a class period.
12. Divide students into small groups using an established classroom routine. Provide studeritsenitbw
Reality forAmericansand direct them to read independently. After reading, direct students to answer the
following questions in small groups:
a. 2KIFIGd FNB a2YS ¢Fea GKS DNBIG 5SLINBaairzy FFFSOi
urbanAmerican®
rural American®
women?
minorities?
b. Howwas charity distributed? What role did government play in charity during the Hoover
administration?
13.5ANBOG &addzRSyda G2 oNARGS | LI NFINILK FYyagSNAy3d (K
effects of the Great Depression on the lives of\MRA O y LIS 2 LJ SK¢
14.{8dY G2KAfS Y2adG 2F dza YIleé& GKAYy]l 27F tNBa
I320SNYYSyidiQa NBalLkRyaS (G2 (GKS DNBFG 5SLINBiaa

—<

—<

—_C =<

113 Courtesy of the National Council on Economic Education. For more economic and personal finance lesson plans, visit
http://store.ncee.net
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was the president at thetart of the Great Depression, and while it is widely acknowledged that his inability to
successfully address the economic downturn cost him a second term, there were attempts made by president
Hoover to stem the tide of the Great Depression. Inthispaft G KS Gl a1z ¢S gAft AyQ
G2 GKS DNBIFG 5SLINFaairzys FyR FyagSN GKS [jdzSadArzy
ONR &A&aKE
15. Provide students witlPresident Hoover's Responsad instruct them to read independently. After reading,
direct students to answer the following questions in small groups:
a |l 2¢ 62ddZ R @2dz OKIFINX OGSNAT S 1 220SNRa o0StASTa 2y
responsibility to provide aid?
b. PresidentHoowdJ ¢ & ljdz2GSR a &aleéAy3a al @2fdzyil NBE RSS
ideal and spiritthan athousari2 f R LJ2 dZNBR FTNRBY (KS ¢ NBI & dzNE d¢ L
agree or disagree with this statement?
c. What was theReconstruction Finance Corporation? Why do you think Hoover formed it?
d. What was the public opinion of Hoover? Do you think it was warranted?
16. After students have finished discussing, project the two images fronPtheiden Hoover's Responsarticle,
and lead the class in a brief discussion of Hoovervilles. Possible questions include:
a. What word or words would you use to describe the scene in these photographs? Explain your word
choice.
b. Why were people living in houses ctmsted of used lumber, scrap metal, and even cardboard?
c. Why were these communities referred to as Hoovervilles?
17.5ANBOG addzRRSyda G2 oNARGS | LI NFYINILK FyagSNAy3a (K
views shape his responsetotBeO2 y 2 YA O ONR & A aKé
18. Provide students time to prepare for writing the culminating essay for the task. Instruct them to review their
Causes of the Great Depression Graphic Orgagrallaarticles used in the task, as welkaswledge gained from
discussions.
19.¢2 OdzZf YAYIFGS GKS GFaiX RANBOG addzRSyida G2 oNARGS |
DNBF G 5SLINSaaAzy AYySOAGl of SKEAP 20RRIBAHRGry BxieddRIR¢Eshanse g A
Checklisas needed.
20. Use theSocial Studies Extended Response Rubigrade the essay. Note: customize the Content portion of
the rubric for this assessment. Use the Claims portion of the rubric as written.
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Cause Definition (and example where How did itlead to the Great Depression
applicable)
The Great Crash

Speculation Definition: investors purchase into high risk| The prosperity of the 1920s led Americans

schemes that they hoped would pay off
quickly

Example: investing in land development in
places like Florida and California that never,
panned out, and investors were left with the
debt they could not pay.

believe that it was safe to invest in
questionable shemes. Banks started to offe
easy loans for investment. When the
schemes did not pan out, consumers were
left with the debt. When speculators bough
stock, and stock prices began to fall, many
tried to sell quickly which led to the stock
market crash.

Buying on Margin

Definition: buying for a small down payment
with borrowed money, with the intention of
quickly selling at a much higher price before
the remaining payment came due

Example: buying stocks on margin. If the
stock prices rise, stocks could be sold at a
profit. But, with so much speculation, stock
fell, and buyers sold at a loss if they were a
to sell at all.

Buying on margin can work well when pricg
continue torise. When prices, especially
stocks, began to fall, buyers could not mak
remaining payments and went into debt.

The Stock Market
Crash of 1929
6a. t I O]

¢

Definition: The stock market lost a significar
amount ofits value, dues to speculation dn
0dzeAy3a 2y YINHAYZ I

Stockholders traded over sixteen million
shares and lost over $14 billion in wealth in
single day. As people unloaded their stocks
not minding the loss as they wanted to mak
at least some money back insteafirmthing,
banks wanted to protect their own assets s
they demanded payment for loans providec
to individual investors. Those individuals h
wiped out their life savings by selling their
stocks, and on top of that had bank loan
debt.

Bank Failure

Definition: banks took the money that
customers deposited in their accounts,
invested it in the stock market, and lost the
money when the stock market crashed,
unable to pay back their customers.

While only 10 percent of citizens invested i
the stock maket, 90 percent of banks (wher
citizens kept their money) invested in the
stock market. The Federal Reserve had
lowered the amount of cash reserves bank
were required to keep on hand, so much of
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the cash deposited in banks were invested
the stock maket, and disappeared when the
market crashed. After the crash, many bar
closed their doors after losing all their asse
leaving their customers penniless. U.S. ba
were also strained due to the failure of
foreign countries to pay back loans takeut o
after WWI

Unequal
Distribution of
Wealth among
Americans

Definition: Wealth was not equally distribute
amongst Americans, with a small few holdir]
most of the wealth in the country. In the
1920s, 80% of Americans had no savings.
Onehalf to one pecent of Americans
controlled over a third of the overall wealth.

A strong stock market, and a strong
economy, relies on buyers and sellers. Wit
an unequal distribution of wealth, there
glrayQi Syz2dzZaK o0 dz SN
marketplace. In the stock marketp new
buyers meant nowhere for sellers to unload
stocks as speculation came to a close.

Environmental Catastrophe Meets Economic Hardship

Overproduction in
the Agricultural
Sector

Definition: Responding to the prosperity of
farming from the turn of the century through
WWI, farmers continued to produce more
crops than was needed after the war effort,
and used norrenewable farming practices
and went into debt to do so.

In order toexpand and produce more crops
in hopes of taking in a higher profit, farmerg
mortgaged their farms and borrowed mone
against future production. They also
implemented farming practices that did not
take into account the repercussions on the
soil, makingfuture crops hardeto grow.
Commodity prices dropped, and plummete
in 1929 with what going from $2 to 40 cent;
a bushel. Farmers were in debt, and could
not make the money to pay off their loans.

The Dust Bowl

Definition: a drought throughout the great
plains region that began in 1931 and lasted
years.

The environmental catastrophe that was th
dust bowl exacerbated the already struggli
agricultural sector. Huge dust storms caus
by the drought rolled though the great
plains, covering houses, killing livestock, ar
withering crops, leaving farmers unable to
even feed their families. Many farmers gay
up their land and left the great plains in
search of opportunities further west.
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The Great Crash*

The promise of the Hoover administration was cut short when the stock market lost almosiatfrits value in the fall

of 1929, plunging many Americans into financial ruin. However, as a singular event, the stock market crash itself did nc
cause the Gzat Depression that followed. In fact, only approximately 10 percent of American households held stock
investments and speculated in the market; yet nearly a third would lose their lifelong savings and jobs in the ensuing
depression. The connection betwed#re crash and the subsequent decade of hardship was complex, involving
underlying weaknesses in the economy that many policymakers had long ignored.

What Was the Crash?

To understand the crash, it is useful to address the decade that preceded jirddperous 1920s ushered in a feeling

of euphoria among middielass and wealthy Americans, and people began to speculate on wilder investments. The
government was a willing partner in this endeavor: The Federal Reserve followed a brief postwar renek& i

MpHM GAGK | LIR2fAOCE 2F aSGiAy3a AyGSNBad NI GSa FNIAFAO;
largest banks. As a result, the money supply in the U.S. increased by nearly 60 percent, which convinced even more
Americans ofhe safety of investing in questionable schemes. They felt that prosperity was boundless and that extreme
NAaja 6SNB fA1Sfe GAO1SGa G2 6SHEOGK® bl YSR F2NJ / KIF NI !
encourage novice investor8t RA @SNI FdzyRa (2 dzyF2dzyRSR @Sy i dz2NBaz 6KA
pay off older investors as the schemes grew in size. Speculation, where investors purchased -risi Bigflemes that

they hoped would pay off quickly, became therm. Several banks, including deposit institutions that originally avoided
investment loans, began to offer easy credit, allowing people to invest, even when they lacked the money to do so. An
example of this mindset was the Florida land boom of the 19R@al estate developers touted Florida as a tropical

LI NI RAaS IyR Ay@Sada2NB ¢Syl Fftf AysX ode@2Ay3a flyR GKSe@
higher prices.

114 This work is licensed by Rice University undéreative Commons Attribution License (by 4THe original work is available at
https://cnx.org/contents/p7ovulkl@3.84:nDfkbt2v@ 3/ TH&tockMarket-Crashof-1929
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The Florida land boom went bust in 182926. A combination afegative press about the speculative nature of the

boom, IRS investigations into the questionable financial practices of several land brokers, and a railroad embargo that
limited the delivery of construction supplies into the region significantly hampinesktor interest. The subsequent

Great Miami Hurricane of 1926 drove most land developers into outright bankruptcy. However, speculation continued
GKNRdzZAK2dzi GKS RSOFRS: (KA&a GAYS Ay (KoByingforaadowh NJ S G «
payment with borrowed money, with the intention of quickly selling at a much higher price before the remaining
payment came due which worked well as long as prices continued to rise. Speculators were aided by retail stock
brokerage firms, which catedeto average investors anxious to play the market but lacking direct ties to investment
banking houses or larger brokerage firms. When prices began to fluctuate in the summer of 1929, investors sought
excuses to continue their speculation. When fluctuasidarned to outright and steady losses, everyone started to sell.

As September began to unfold, the Dow Jones Industrial Average peaked at a value of 381 points, or roughly ten times
GKS aGd201 YINLSGQa @l tdzSz G4 GKS &aGFNI 2F GKS mMpunao
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