LOUISIANA DEPARTMENT OF

™ EDUCATION

K-2 Knowledge Lesson Preparation
Protocol

Understanding the backwards design of the knowledge-building units or modules of study within the HQIM is also
impartant to understanding how to plan at the lesson level. Curriculum-embeddad formative assessments assist
teachers with determining student progress toward the end-of-unit assessment or culminating activities, making it
essential to plan lesson supports that strategically guide students toward mastery. Additional support for this tool is
provided on the Louisiana Professional Learning Platform.

Step One: Review K-2 Knowledge Unit Preparation Protocol

1 Review the completed preparation protocol for the current unit.

1 Read the lesson introduction and consider connections to the overarching unit objectives.

1 Asyou complete Step Two, evaluate the connection between the comprehension skill look-fors that you
identified during the unit preparation and individual lesson look-fors.

Step Two: Supporting All Students with Lesson Annotations

Phase One: Initial Analysis

Determine the purpose of each lesson segment, activity, and question in order to set a learning objective.
|dentify formative assessment opportunities to assess for mastery of the lesson’s learning objective(s).
Determine how you will deliver instruction so that students master the learning objective (modeling, direct
and explicit instruction, opportunities for practice with feedback, etc.).

Lol @

Phase Two: Advanced Analysis

Use recent formative assessment data to anticipate possible comprehension difficulties or misconceptions.
Adjust lesson timing if additional modeling, guided practice, and student response opportunities are needed.
Develop additional questions to provide in-the-moment support based on student look-fors and anticipated
student misconceptions as needed.

Select additional recommended supports from the curriculum to include in the lesson as needed.

Identify places where adjustments may need to be made to student groupings (e.g., whole group, small
group, partner work).

-1 Determine whether or not any additional small group targeted support may be needed.
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Note: Some knowledge-building curricula include data tools to guide instructional decision-making. At
times, teachers may need to make adjustments to a lesson to meet the needs of students. When these
changes are made, teachers should provide a rationale for the adjustments. See a sample annotated
teaching guide.

M
@ Step Three: Materials Matter

Identify which materials are needed for each segment and ensure student access to those materials.
Plan clear procedures for distributing materials efficiently and minimize disruptions to instructional time.
Create and display any anchor charts' or additional visual supports for students with the lesson.

Secure technology needed for students to complete the lesson.

! For information about anchor charts, go to https://www.engageny.org/sites/default/files/resource/attachments/anchor charts.pdf
or http://www.weareteachers.com/anchor-charts-101-why-and-how-to-use-them-plus-100s-of-ideas/
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LESSON

FABLES AND STORIES

The Boy Who

Cried Wolf
ISR i 775 1 7

Reading ‘AU ¢y \(l E (}LY L) o

Students will identify the characters, setting, plot. and moral of a fable. Students
will review the characteristics of stories and fables, including characters, plot,

setting, and moral.

[RL.1.3]
Language

Students will demonstrate an understanding of the Tier 2 word startled.
[L.15, L.1.5c]

Reading

Students will act out the main events of a fable.

[RL.1.2] VW“IVW

FORMATIVE ASSESSMENT
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LESSON AT A GLANCE

Grouping Time Materials

Introducing the Read-Aloud

- Domain Intreduction | Whole Group 10 min

1 story map
[ S S ; 1 world map
| Essential Background Information or
Terms
Read-Aloud
| Purpose for Listening Whole Group 30 min 1 Activity Page 1.1

| “The Bay Who Cried Wolf"

' Comprehension Questions

Word Work: Startled

This is a good opportunity to take a break.
Application

On Stage Whole Group 20 min Jd paper and writing tools

Take-Home Material

i Caregiver Letter ; 1 Activity Page 1.2
| .
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| Title

ADVANCE PREPARATION

Introducing the Read-Aloud
» Prepare and display an enlarged versicn of the following s

Plot

Lesson

Alternatively, you may access a digital version in the digital components for
this unit. A story map will be created for each story in this domain. You may
wish to keep each displayed for students after it is created.

Make |
7 an chor %Jr

ginning  Plan hfake 4
 photd of the
N — W\d‘d chat;
nn+ P(’ar page
- Shudents glue 12
o ek in respong

End : I/D %

' |
Character(s) Setting(s) ; erﬂa\l 5 ;
j ——e——

Materialse

» You may wish tojdisplay a world ma_EJ in order to locate Greece.
Find & map 0fFthe

Ap

plication WA With Greece

- Be prepared for students to perform "The Boy Who Cried Wolf." You may M‘d O\mﬂ%

designate students to be the various characters—shepherd/shepherdess,
wolf, sheep, men/women. You may include additional men/women and
animals as characters to increase active participation. You may also

designate areas of the classroom for each of the}two set tmg%, —one field with de’e)ld IS :
sheep and shepherd and another field Wlth men. P ”’ﬂ' S)%mﬁ)

'en,’u grf"r &S‘[
P«ssn (oles o tharagkors e
for gmm

Lesson 1 The Boy Who Cried Wolf Em SM@Y\,‘\'S Cm b& ’ﬁ)WﬂS'ﬁ)lbw

fale WS .



Matevictls
Co\leck images
And mediov i a
Sow PPT ShideS

Wiy Siylley
Oopies fx vocao
Jownals

Note to Teacher

+ The first read-alouds in this domain are from "Aesop’s Fables." If you wish to
add more fables to your reading lists, please do so.

Universal Access Lo s ‘ : >
Mateniak : (zo0gle images [print pishuc,s
* Prepare and display an image of a mountainand valley to show students the
setting of the story.

@Prepare and display several images, videos, or recordings of key words and
actions in the Word Work section (e.g., a recording of a siren or a picture of a
cat pouncing from a tree toward a bird).

Matenaks : Prine vocah cards weth

company,in people who jein you and/or talk to you l MWS
“Example: | always like to have company when | go for a walk in the park.
Variation(s): none

‘ prank,&n. a trick or practical joke

“Example: | am going to play a prank on my brother by filling his shoes with
rocks.
Variation(s): pranks

(s,t;;jherd\n someone who guards, herds, and tends sheep
Example: The young shepherd watched over his sheep wherever they went.
Variation(s): shepherds

f_gt“a_rt_le_:gﬁv. surprised
Example: Juan was startled by the large spider on his bed.
Variation(s): startle, startles, startling

! tendeﬁdiﬁl watched over or took care of
Example: The boy tended the sheep.
Variation(s): tend, tends, tending

Knowledge 1 Fables and Stories
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~ Vocabulary Chart for “The Boy Who Cried Wolf”

PR

Lessonl The Boy Who Cried Wolf
ENEERTESR

Tier 3 Tier 2 Tier1
Type Domain-Specific Words General Academic Words Everyday Speech Words E
Vocabulary shepherd startled
tended
prank
Multiple company (compania)
Meaning
Bk N AU R R A R O e A A 5
ngs cry wolf
and Phrases tell the truth




Introducing the 0y
Read-Aloud
Purpose -

Reading: Students will review the characteristics of stories and fables. including
characters, plot, setting, and moral.
[RL.1.3]

(Whole Caup)

\ Deliveryy: Thumbs Up iF i
WX |

Speaking and Listening

Exchanging Information
and ldeas

Entering/Emerging
Reframe as simple
yes/no guestions (e.g.,
“Is ‘The Ugly Duckling” a
fiction story?").

Transitioning/Expanding
Provide students with a
specific sentence frame
(e.g.."...is afiction story |
have heard before.”).

Bridging

Encourage students

to use key details in
complete sentences (e.g..
“*Goldilocks and the Three
Bears'is a fiction story |
have heard before that has
talking animals.”).

10

li\éC’fO. i =g
@Ask students if they like to listen to stories. and if they like to make up their

e e ]

own stories to tell their friends or family.

(
« Tell students that feople have been enjoying listening to 1?[t0ries and making s
| “Eplain thaBathis domain,  EXPICH
up stories to tell others for many, many years Explain that##this domain

b)
W will hear stories different people made up long ago. i [@muﬂ%l/
1

L )
« Tell students that(Because these stories were made up,they are called fiction.

Have students repeat the Wor Ed’lo 5)( )S

 Fovm. Rssess.
Check.for Understandmg H]l M@Yﬁs anSW@Y/GChO 5x 15

One-Word Answer: What would you call a story about an elephant

who went scuba diving to find his favorite fish.
\C0Ive

Take note
Who Yeond tn C‘W/‘j

(1y 4
« Ask studentswwat stories Wﬂw @dheard before that are fi tion o
? Peliveryd: Turn and Tell a Paend.

iTell students that fiction stories have several key parts they will learn about
and discuss more throughout this domain. As you discuss each of these,
refer to ‘EheﬂStory Map@you prepared in advance: 7 lg ,
. T ‘ _'J‘ \ V,k ; .
e atitle, or the name of the stor i
y W
ish

= characters, or the people or animals who are featured in the storyCY

e

= asetting. or a place and time in which the story takes place Ow)fll ¢
= aplot, or a sequence of events that makes up the story RN

o amoral (socmetimes), or lesson that is taught by the story

“Fiotion stories have seveal Key parfs that you
WiLL LWH MO[&{’ W OU,SCUSS I Knowledge 1 Fables and Stories
Explict langunago



» Tell students that&w t‘iw. will also get to enjoy listening to some of these

stories and making up some of lfuu.l"own ¥ DM ; E)CP hcq, WM%@

ESSENTIAL BACKGROUND INFORMATION OR TERMS (5 MIN) Support
+ Explain to students thatﬂstoryteller named Aesop [/ee/ /s//0//p/] lived in Point out Greece on a
Greece a very long time ago. l\ world map.

« Have students repeat the name Aesop. ECMD X 6

» Tell students théf[‘irﬂf-\esop's day, people did not have written storybooks, u\.\
but they did have lots and lots of stories that they told aloud to cne another. E)LPHCA’
Aesop collected and told many of these stories. He became especially well-
known for his fables. i M \S s

« Tell students that"%bles are short, fiction stories intended to teach a lesson,

. : » 0
or moral. Many, but not all, of these stories use animal characters. \ro'\' W}

+ Explain to students thaﬁa\ince fables are fiction stories, they have the same 1’7‘(}\!\1{() Kw
¢

components of those stories, as shown on the Story Map (i.e.. title, character, S@S 3
setting, plot, and—in the case of fables, always—a moral). i hm

« Tell students tha!tTwe stories t\iﬁuwwl hear today and over the next few days °5+DH @S
are just a few of the many stories known as “Aesop's Fables” - —F&bles

¢ |esSON
'M\‘W&L@VS
Delivery =
JSe A ﬂ‘r(}h@fﬁos’rmftgicé
foy e/ response 1 engaok
Al shdents J
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Speaking and Listening

Listening Actively

Entering/Emerging
Ask students simple
yes/no questions (e.g.,
“Does the shepherd boy
feel lonely while tending
the sheep?”)

Transitioning/Expanding
Provide students with a
specific sentence frame
(e.g., "The shepherd boy
feels lonely because ... ")

Bridging

Encourage students to
use key words from

the story in complete
sentences (e.g., "The
shepherd boy feels lonely
while tending the tending
the sheep because he
doesn't have anyone to
keep him company, or
talk to.”)

Support

Here, company means

to have someone to talk
to. But company can also
mean a business. What

do you think is the
shepherd boy's plan to get
some company?

Lesson 1: The Boy Who Cried Wolf @
Reading: Students will identify the characters, setting, plot, and moral of a fable.
[RL.1.3]

Language: Students will demonstrate an understanding of the word startled.
[L.L5, L.1.5¢]

PURPOSE FOR LISTENING

+ Tell students to listen carefully to learn the moral, or lesson, of the story.

B i:z ox wio ez wor~ o) (VIR G

——

Show image 1A-1: Shepherd boy chuckling
There was once a young shepherd boy who
tended his sheep at the foct of a mountain
near a dark forest. The shepherd boy tended,
or took care of, the sheep. It was lonely for him
watching the sheep all day. No one was near,
except for three farmers he could sometimes
see working in the fields in the valley

below. How does the shepherd boy feel about tending the sheep? Why might
he feel lonely?

One day the boy thought of a plan that would help him get a little company
and have some fun.

He ran down toward the valley crying, “Wolf! Wolf!"

The men ran to meet him, and after they found out there was no wolf after
all, cne man remained to talk with the boy awhile. If there really wasn't a wolf,
why would the boy cry out, “"Wolf! Wolf!"?

The boy enjoyed the company so much that a few days later he tried the
same prank again, and again the men ran to help him.A prank is a trick. Why
does the shepherd boy play the prank again?

A few days later, a real wolf came from the forest and began to steal the
sheep. The startled or surprised boy ran toward the valley, and more loudly

Knowledge 1 Fables and Stories
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than ever he cried, "Wolf! Wolf!" Do you think the men will come and help the
shepherd boy? Why or why not?

But the men, who had been fooled twice before, thought that the boy was
tricking them again. So no one came to help the boy save his sheep. How do
you think the shepherd boy feels now? '

Moral: If you often don't tell the truth, people won't believe you even when
you are telling the truth. [Have students echo the moral and then discuss its
meaning. Remind students that this read-aloud was short because fables
are short. |

COMPREHENSION QUESTIONS (15 MIN)
Mateyrials

Ask students to recall the title of this fable.@ite it onthe Stog\/_l\/la_p\ As

students answer the following questions, record relevant information on the

Story Map. Note: You may display images as well as text in the Story Map

, to support students. If students give one-waord answers and/or fail to use

DQ“V " read-aloud or domain vocabulary in their responses, acknowledge correct
MDdC l/ responses by expanding students’ responses, using richer and more complex

language. Ask students to answer in complete sentences by having them
(X)W\CK restate the question in their responsegs.

oval odive AsseSsme
LWM%@ Evaluative What elements of this story make it a fiction story? (Answers

may vary, but may include that it was made up to teach a lesson.) EXEYVP

= Inferential Is this a true story oris it fiction? (fiction)

Inferential The people or animals in a story are called the characters of the
story. Who are the characters in “The Boy Who Cried Wolf"? (shepherd boy,
men, sheep, wolf)

Evaluative The setting of a story is where it takes place. What is the setting
of this fable? (a field at the foot of the mountain near a dark forest) Could this
fable have taken place in a different setting? (Answers may vary, but may
include that the setting would have to include a field for the sheep.)

Literal What is the shepherd boy doing at the beginning of the fable?
(tending his sheep) How does he feel? (lonely)

o Literal What does the boy decide to do because he is lonely? (pretends
that he sees a wolf to get company) What happens at the end when a wolf
really comes? (No one comes to help because they think the shepherd boy
is tricking them again.)

Purpose ;
Lessan1  The Boy Who Cried Woll SS YV\,MS’}' ld@ﬂ'h/ﬁd g‘—ory
E\enVUs S

YL%GL
o

Support

Point out Greece on a
world map.

Challenge

Students may use Activity
Page 1.1 to fill in the Story
Map independently.

Support

If students have difficulty
responding to questions,
reread pertinent lines of
the read-aloud and/or
refer to specific images.

Support

Display a picture of a
mountain and valley to
show students the setting
of the story.



Flip Book 1A-1
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Show image 1A-1: Shepherd boy chuckling

= Evaluative The beginning, middle, and end events of a story are called the
plot of the story. Does this illustration depict the beginning, middle, or end
of the fable? How do you know? (the middle, because the boy is calling for
help, but there is no wolf)

Literal All of Aesop's fables, or stories, were meant to teach a moral, or a
lesson, about how to behave. What is the moral of this fable? (If you often
lie, people won't believe you even when you are telling the truth.) [Accept
paraphrasing by students, e.g., "Don't lie."]

= Evaluative |s this animportant lesson for you to remember? Why or why
not? (Yes, because pecple shouldn't tell lies.)

%fThink Pair Share activities gncourage students’ active involvement in

Class discussions by having them think through their answers to questions,

rehearse their responses silently and through discussion with a peer, and

share their responses aloud with the class. It is recommended that you

J the Think Pair Share process with another adult (or a student with
strong language skills) the first time you use it, and continue to scaffold
students to use the process successfully throughout the year.

Y

Mod Y

’

partner

In Think Pair Share activities, you will hegin by asking students to listen

to the question you pose. You will theNallow students some time to tajpk
about the question and their response to the guestion. Next, you wi!@rjompt
students togiscuss their response in pairs. Finally, you will select several
students to=share their responses with the class. Directions to students are

as follows.] De“\/qu_é,; Explicck LM@W

"' | am going to ask you a question. | will give you a minute to think about the
question, and then | will ask you to turn to your neighbor and discuss the
question. Finally, | will call on several of you to share what you discussed with
your partner. s

5 _ Formative Assessmend: Track studerd
_—Evaiuative

| Think Pair Share: Pretend that you live near the shepherd boy FeSpoNnses

and hear the story of the wolf getting his sheep. What would you tell the
shepherd boy if you had the chance to talk to him?|(Answers may vary, but
may include that he shouldn't have lied to the men so much or they may have

believed him when it was true.) Ew’mogg .
identify the ife
[4151%

0 onne CoN.
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LU reason wWhy
M%AMW | Formahve AsseSsmend:

Tmaw -CV\SI' WSPOHS‘FS" )
Check for Understanding ”THC\.,/S’:"/V(\dl‘m(— hg fs P]a\/ing a (Pmnk")

Recall: Why don’t the men come to help the shepherd boy the last P'Ad ‘S‘hCKU %

time? (They think the shepherd boy is playing a prank again.) ‘h) rCSPDHQB c

(exit Hcket)

WORD WORK: STARTLED (5 MIN)
1. Inthe read-aloud you heard, “The startled boy ran toward the valley, and

more loudly than ever he cried, "Wolf! Wolf!™" mmﬂg'ﬁ %
2. Say the word startled with me. ECD ?X'_S wlvﬂﬂi ' O_ndu,sfm Y
3" startled means surprised.”  Add that i+ Wi notfeel like a “QDQd“ vocal

1 of
4" | was startled by the bee that landed on m nose.” SWV’”SC .('S d&f
Aazanoy - M EANUAS

@Think of a time when you were startled by someone or something. Try to
use the word startled when you tell about it. [Ask two or three students. If
necessary, guide and/or rephrase students’ responses: "My baby sister’s C,

crying startled me when | was sleeping.”]
(s i , would startie you
6. What's the word we've been talking about? SW'Hf—d (3}( 5)

Use a Making Choices activity for follow-up. | am going to read a
sentence. If | describe a situation in which someone is surprised, say,
was startled.” If | describe a situation in which someone is not “
surprised, say, " was not startled.” Marerials: crw{ a. Sm_y‘ﬁcd " ard o
“not staitled " caid fo

» The sound of the loud siren made the boy jump. (The boy was startled.) hald HPSS’;%)O Hme,

+ The boy's father read a story to him before bedtime. (The boy/father was not

startled.) Provide students
with images, videos,
+ The girl's grandmother helped her comb her hair. (The girl/grandmother was recordings, or other
not startled.) examples of key words
and actions in the
+ The cat pounced from behind the tree and scared the bird. (The bird was statements in the Making
startled.) Choices activity (e.g.. play
a sound of a siren or show
+ When the girl entered the room, her brother jumped out from behind the a picture of a cat pouncing
couch and shouted, "Boo!” (The girl was startled.) from a tree toward a bird).

Delwerth:
> Lonsider’ OVINgis question, here
esont ey QotRBASE S A Rrmghve Assessmend: 15
T Was started when "



| Support|

| T
This activity may
require additional

instruction on topics such
as timing and voice.

5" sﬁﬁb}sr't]
Students may refer
to the Story Map to

determine the characters
and settings.

Challenge

You may also have the
characters create some
of their own dialogue that
goes along with the story.

Speaking and Listening

Presenting

Entering/Emerging
Have students act out big
events, such as the men
running to the shepherd,
as indicated.

Transitioning/Expanding
Have students act

out big actions and use
facial expressions

when indicated.

Bridging

Have students act out
all actions and use facial
expressions to show
characters' feelings.

16
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Lesson 1: The Boy Who Cried Wolf @
Application

Reading: Students will act out the main events of a fable.

[RL.1.2]

ERETE fuipase

Se ¢ vettll S *l‘nrv hacfh ]
ey h i

« Tell students that you are going to read “The Boy \Nho Cned Wolf again, and
this time S’Eudents will act out the fable. Ask students 'What characters will
be needed. (shephem’/she % s's men/women, wolf, sheep) Designate
students to be the various chara ters as you prepared in advance.

« Ask students What settings will be needed? grassy field for shepherd and
ey

sheep, another field for men) Designate locations in the classroom for the
two settings as you prepared in advance.

» Read the story and encourage “"characters” to act out scenes in the story,

such as the men running to the shepherd. Mgty s : DISP‘M Sﬁ)glh/mﬂed
S'W

* Encourage students to use facial expressions to show how the charactersare

feeling, such as the shepherd belng startled

ndexstard vocabulary, vefel i N ‘
memve ('Mck Vesyonses use,ﬂ'ﬂ rﬂ UPPOFS <
Bty May) to rteod dada only use ar
Check for Understanding ; reeded
- e Vg Ve ASSessivend
Turn and Talk: The moral of the story is “If you often don't tell
the truth, people won't believe you even when you are telling the

E. truth.” Turn to a partner and talk about one thing you should do

enhﬁé’ and one thing you shouldn't do so that people will always believe
moral

you. [Ask several students to share and record their answers on

the @Lﬁpaper |
Mkt /wus - oreade an CXOIYUPW bC*FDrC
; ~ttaching the lesson
cho

zﬁd'f“b
« Ask stldents h) repeat {h oral of the story, Jf Jf you often don't tell the

L

truth %Iewon t behew Wre telfmgthe_tw
Do Don't- Dy
otell fruth |+ €
‘it When |* deny ;f\ggg
\ou make a |, l Ad
Mistike
° admit When
O de. Wrong
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@ Exit Paiﬁ Maderials - et helpers

« Give each student an(index card.) Pﬂss owy cAdlS Cal{-‘m wj)
+ Ask students to answer the following 1 t n by writing “yes”

or “no" on their index card: U\HDW wrﬁvﬁwl ,ID
+ 15 the moral of “The Boy Who Cried Wolf” that if you often lie, PYACE | & OY@
people will still always believe what you tell them? (no) OY—{*JP A \Igs} h/o

Collect cards 65 studends exst oo
or ancillawyy lass (studend helper)

Foemadive Assessment ;
what is Ahe moal al of Hhe story,

and how oo \ ou% Know 7 (Use checklist
40 Ve ESpoNses

Stydert Eremlars
Sk Sty is ot

oval 0f1he
Ig’ﬁn\(g‘\ 25 Will nAKe p@ow e not

oUW Mou 1E I e
J(m)% \1 \now Ais beme
W\C bD\)\ ‘HV)’H i)

Moy Tel e whq oY
jm \CS (frreb\ vpm hOW g know ™ AS

needed
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Activity Page 1.2

Lesson 1: The Boy Who Cried Wolf

Take-Home Material

- Send home Activity Page 129\4&(_&3&@
« Mdke coprés
» St a Remind message

h paents ‘
0 +urn int basket n

the A.m,

Knowledge 1 Fables and Stories



